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Abstract
The call toward inclusive and equitable quality education has been globally heard. Hence, the Philippines has continued to

offer multigrade classes as one of the most practical means of making education available even in remote and sparsely-populated
areas. Since it is a prevalent practice, there is a need for a context-specific inquiry into multigrade teachers’ narratives and
experiences. Further, with the current concern on students’ reading proficiency, this study explores the experiences of public-
school teachers handling reading instruction in a multigrade classroom in the hope to address management and instructional
gaps relevant to reading instruction. A total of ten multigrade teachers participated in this study following the principles of data
saturation. It utilized narrative research design which aims to conceptualize the accumulated experiences through the teachers’
narratives. Using thematic analysis, the teachers’ narratives and the meanings deduced were presented as teacher practices
in recalibrating classroom management strategies; reinforcing reading pedagogies; and reinventing remedial and enhancement
activities; and the demands and opportunities of multigrade teaching. The findings of this study provide not just relevant insights
in improving reading instruction among multigrade classes but also in improving the situation for multigrade classrooms. Thus,
the Department of Education may revisit the multigrade programs offered and continuously conduct monitoring in schools to
ensure that the needs of both teachers and students are met; and, relevant support and resources are provided. It is further
recommended that multigrade teaching be given considerable attention in pre-service teacher training systems.
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1. Introduction

Two-fold conditions cause the implementation of
multigrade, one is by necessity, and the other is by
choice [1]. In the Philippine setting, it is clearly for the
reason of condition considering the topographical fac-
tors that may affect the number of learners in remote
school areas. In the school year 2017-2018, it was
found that of the 38,911 public elementary schools in
the Philippines, 7,234 were multigrade [2]. The re-
cent data is very much higher compared to way back
in the school year 2014-2015 by 5.6% [2]. The data
presented shows that multigrade classes are increasing
across the country. This proves that education is deliv-
ered even in the country’s most remote areas where the
population of learners is low. In most cases, teacher
shortage becomes a concern in small schools, and di-
viding the class and hiring teachers may not be that
practical. As a remedy, students are put together in one
class where they will be taught by the same teacher
known as “multigrade teaching” (MGT). Despite these
limitations, the Department of Education, in its consti-
tutional mandate, has been obliged to provide fair and
equitable quality education even to remote places over
its jurisdiction [3].
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‘Multigrade’ describes a class consisting of one
teacher and students from different grade levels, the
opposite of the ‘usual’ monograde setup. This is
sometimes referred to as “composite classes”. Multi-
grade classes are offered not mainly because of ped-
agogical choice but of necessity [4]. In the coun-
try’s current context, children are grouped according
to the grade they have reached in reference to compe-
tencies, and not ages or maturity. Establishing a multi-
grade program in the country made education accessi-
ble even to the most remote area where the estimated
population of learners is significantly low. The geo-
graphical structure of the Philippines as an archipelago
means that certain regions are complicated to access,
and access to education for young learners is challeng-
ing because of the limited number of schools in most
remote areas [2]. Learners whose location is distant
from schools and whose accessibility is difficult when
it needs to cross a river or a make-shape bridge give
them disadvantaged and inaccessible to learning insti-
tutions. This results in a limited number of enrollees;
thus, assigning teachers per grade level might not be
practical, and this is where the education authorities
introduced the implementation of multigrade classes
[2]. In connection with its promulgation, the Depart-
ment of Education mandates the establishment of ele-
mentary schools even in the most remote areas all over
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the country [5].

In the 1987 constitution of the Philippines, article
14 emphasizes the role of the state and its respective
agency in providing accessible education to its citi-
zens [3]. The Department of Education’s adherence
to SDG (Sustainable Development Goals) strengthens
its capability to expand education even in the country’s
remote areas [2]. Furthermore, the Philippine Educa-
tion system was further enhanced under R.A 10533 of
2013 by implementing the K to 12 curriculum, where
one of its significant implementations is compulsory,
free, and equitable quality basic education. The Dep-
Ed Order no. 96 of 1997 provides the basic guidelines
and rationale for establishing the multigrade program
in the Philippines’ formal education system. The fun-
damental mandate of the said order includes the max-
imum number of learners in a multigrade class, the
allocation of classrooms, the basic learning packages,
teachers’ incentives, and teachers‘ training [6]. Dep-
Ed Order no. 81 of 2009 was released to improve the
implementation of the multigrade program further as
it highlights the 15-25% hardship allowance of MG
teachers and the annual search for outstanding ”Teach-
ers” at a district or school level, which encourages MG
teachers to do well in their work [7]. An amendment
was also made where there will be no more specialized
curriculum for a multigrade reading program while
compelling the MG teachers to contextualize the in-
struction based on the demand of the learners.

In the implementation of the Enhanced Basic Edu-
cation Act of 2013, section 4, it is stipulated that En-
glish and the native language shall be the dominant
and primary languages in instruction. The Philippine
curriculum emphasizes English as a substantial lan-
guage in direct education instruction. Moreover, the
constitution also promulgated that English is a pow-
erful medium of instruction and communication [3].
Thus, mastering English should always be founded
on reading and reading comprehension fundamentals.
”Reading activity is one of the most important ways of
learning, as it is connected with literacy and civiliza-
tion development as well” [8]. Further, in Dep-Ed Or-
der no. 14 of 2018, it is stated that ”Literacy is one of
the most fundamental skills a child can learn, making
reading the foundation of all learning” [9]. However,
according to the results of the assessment conducted
by the Program for International Student Assessment
(PISA), it was found that the mean reading literacy
score of learners in urban communities was signifi-
cantly higher than the mean score of learners in rural
communities [10]. The PISA assessment result signif-
icantly shows that many learners from rural communi-
ties need further instructional support on reading liter-
acy. The study of Wilkinson, et. al. [11] has also high-
lighted some studies stipulating the heavy use of com-
posite classes which may contribute to poor perfor-
mance of students. This includes 8-year-old students
from MG classes getting lower scores in literacy- and

numeracy-related aspects compared to those in mono-
grade classes.

Consequently, educators emphasized reading com-
petencies in the elementary years of knowledge. In
fact, teaching students how to comprehend different
genres is an important goal for the elementary school
years, especially for grade 4 learners and beyond,
when learners are expected to read a wide range of
materials to gain knowledge and literary experience
[12]. Therefore, reading instruction is the most crucial
stage in learning development for elementary learn-
ing. Successful readers are those learners who are flu-
ent, strategic, and joyful; moreover, these learners are
future-ready and can do well in their sojourn in the
educational process [13]. However, in its cruciality,
teachers are technically facing issues and complexi-
ties in reading instruction outside a mono-grade cur-
riculum. According to South African research, since
teachers are trained to handle mono-grade classes,
they find it challenging to adapt the transition to teach-
ing reading in the multigrade set-up [1]. It is important
to note that MGT was not part of the old pre-service
education curricular offering. MG teachers learned
how to handle MG classes based on actual experience.

Moreover, teaching fundamental reading skills in a
multigrade program is challenging for public school
elementary teachers, considering that these public el-
ementary schools are situated in areas where learn-
ing resources, learning materials, and access to edu-
cational technologies are very much limited. Another
context to consider in a multigrade class is that learn-
ers in one classroom are composed of two or more
grade levels, where each group constitutes a differ-
ent pace of learning. These conditions are just a few
among the many contexts of a multigrade classroom.
There is also a lack of research related to MGT in
the country particularly exploring the teachers’ actual
experiences. Thus, this study explores the teachers’
experiences through their narratives and practices of
teaching reading in multigrade classes. Teachers were
asked to elaborate their experiences based on the pri-
mary question - How do you describe teaching read-
ing in multigrade classes? Being at the forefront of
the implementation, the teachers’ narratives can pro-
vide rich data and documentation on MGT practices in
the country that can influence the policies for sustain-
able development and implementation of the multi-
grade program.

2. Methodology

2.1 Research Design

This research employed a qualitative research ap-
proach. McMillan and Schumacher [14] described
qualitative research methods as a type of research
study where the data collection tool is based on an in-
person interview with research participants and the re-
searcher. It describes the person’s beliefs and personal
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point of view. Specifically, this research utilized the
narrative research design because it is centered on the
various experiences of the respondents. It solicits rel-
evant data and information grounded in the multiple
narratives and practices of multigrade teachers who
are particularly immersed in reading instruction.

2.2 Research Participants

An interview is conducted with ten teachers as par-
ticipants who teach reading in multigrade classrooms.
The number of participants adhered to the principles
of data saturation. The researchers identified that data
saturated at the 9th participant. To ensure that no
more new information is discovered, a 10th participant
was chosen. The first criterion is that the participants
should be permanent teachers in the public education
sector. Second, they should have handled reading in-
struction in multigrade classes in primary or elemen-
tary public schools for at least three years. Third, they
must be willing to participate in the study. The partic-
ipants were from the public elementary schools in two
districts under the Bohol Province Division and two
districts under Cebu Province Division. The selection
of these research environments validates the specific
”multigrade school” criteria. Under the constitutional
mandate of free and equal access to quality educa-
tion, the Department of Education initiates the estab-
lishment of ”Multigrade schools” in the most remote
areas all over the country. Multigrade schools are situ-
ated where the learners‘ population is low; thus, hiring
teachers to cater to each grade level is an impractical
option.

2.3 Research Procedures and Analysis

The researcher ensures the consent of the selected
participants for an interview. The plan includes the
modality or platform of the interview and the arrange-
ment of dates. Using a validated interview guide, a
45-minute to an hour interview was conducted with
the consent of the selected respondents. Data is gath-
ered using an audio tape recorder for the transcription
and data analysis segment. The meaning-making from
data was done utilizing thematic analysis wherein pat-
terns are identified and themes are derived. The data
collected from the in-depth interview were transcribed
and analyzed using thematic analysis steps developed
by Collaizi (1978). This method starts with (a) read-
ing and re-reading the participants’ descriptions tran-
scribed from the interview recordings; (b) extracting
the significant statements; (c) formulating meaning;
(d) organizing formulated meanings into a cluster of
themes; (e) integrating the results of the study into
an exhaustive description; (f) formulating an exhaus-
tive description of the phenomenon; and (g) validating
with the participants how the descriptive results com-
pare with their experience.

2.4 Ethical Considerations
Voluntariness and consent were highlighted before

the conduct of the study. Participants were given in-
formation about the study’s objective, advantages, and
disadvantages before they could decide whether or not
to take part. Participants in the study were not required
to reveal their identities. To protect the participants
and the information gathered from them, anonymity
was maintained throughout. To prevent it from being
linked to other data by third parties, personally identi-
fying information was not reflected in this study.

3. Results and discussion

This study explores the teachers’ experiences
through their narratives and practices of teaching read-
ing in multigrade classes. All the multigrade teachers
interviewed hold a position from Teacher I to Teacher
III. They have taught in public school for an average
of 8-15 years, wherein the 3-8 years of this experi-
ence were spent as multigrade teachers. There were 7
female teachers and 3 male teachers and most of them
were between the age of 29-40 years old. A significant
number of them (7 out of 10) lived outside the vicinity
of the residential area of the school where they work
in. Further, the study utilized a qualitative framework
where data collected revealed themes deduced from
the formulated meanings. This highlighted the seg-
ments of teaching engagements in reading instruction
in multigrade classes namely: teachers’ practices de-
scribed through the themes - recalibrating classroom
management strategies; reinforcing reading pedago-
gies; and providing remedial and enhancement activ-
ities; and, demands and opportunities of teaching in
multigrade classes.

3.1 Teachers’ Practices
3.1.1 Recalibrating Classroom Management Strate-

gies
A conducive learning environment includes a well-

managed classroom. A well-managed classroom may
be traditional and unconventional methods which in-
clude disciplinary strategies, behavioral conditioning,
and a variety of management approaches used by
teachers. Classroom management (CM) is regarded
as a core competence for teachers [15]. To achieve
a high level of CM, teachers must master the follow-
ing five components, according to Evertson and Wein-
stein [16]: (1) establishing interpersonal relationships
with and among pupils, (2) optimizing pupils’ access
to learning, (3) encouraging pupils’ academic engage-
ment, (4) developing pupils’ social skills and self-
regulation, and (5) intervening when behavior prob-
lems occur. The teachers’ job is not only to teach the
content but more is demanded on the teachers’ respon-
sibility for the overall development and behavior of the
child. In a regular classroom, teachers are expected
to deliver high efficacy when carrying out classroom
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management tasks. In most cases, providing an ef-
fective discussion flow also depends on the classroom
management strategies that the teachers employ. Thus,
teachers also need to be confident in providing an en-
abling environment for learning while controlling dis-
ruptive behaviors. Doing these tasks in a regular class-
room with students at the same level and more or less
the same age is already challenging. This challenge
is doubled for teachers handling multigrade classes –
with students from different grade and age levels, dif-
ferent interests and abilities, and varied learning lev-
els. It is for these reasons, that the respondents of this
study highlighted the need to continuously recalibrate
their classroom management strategies.

In a monograde classroom, teachers already en-
counter challenges in differentiating instruction to sus-
tain students’ interest. As one teacher elaborated,
“Even if I already know my students’ multiple intel-
ligences and levels, finding an engaging activity to
support their interests is already draining for me.” For
these teachers, differentiating instruction takes consid-
erable time and effort as they need to prepare 2 or
more activities per lesson to cater to those with learn-
ing challenges and those with high abilities. These
are mostly done through enhancement activities, after-
class activities, remedial, or varying assessment tasks.
In a multigrade classroom, as the respondents shared,
“teachers have to be ready with more than 3 different
materials and strategies for the same lesson” and then
continually evaluate and recalibrate teaching-learning
activities to meet students’ needs. A teacher also said,
“Imagine having to replicate yourself to cater to differ-
ent levels all at the same time and place. It is exhaust-
ing if the teacher is not equipped to be here.” Differen-
tiating instruction can mean delivering lessons at vary-
ing levels of difficulty based on each student’s ability,
or it can mean teaching the same material to all stu-
dents using a variety of instructional strategies.

Consequently, as the multigrade teachers continu-
ously recalibrate their teaching strategies to address
the demand of the highly-diverse class, they have also
carefully selected activities to maximize instructional
time and engagement time in the classroom. Instruc-
tional time is the time allotted for teaching, while en-
gaged time is the time that students devote to learning
activities. Providing instruction at student-appropriate
levels is vital. Thus, teachers utilize a variety of in-
structional strategies like video-based lessons, lecture
recordings, and app-based interactive activities with
the teacher making sure that students also receive im-
mediate feedback. Students are also engaged in pairs
and small groups to accomplish tasks, use manipula-
tive materials, and perform active learning activities
that may involve a lot of singing and dancing (espe-
cially for the young graders). A multigrade classroom,
for these teachers, should always be an engaging and
inclusive classroom to mitigate distractions, inappro-
priate behavior, and disinterest. Four of the ten teach-

ers shared that they have implemented video-based
lessons as an aid to teaching, especially for those who
finished the activities ahead or those who needed en-
richment tasks. “We cannot do it alone. Good thing we
can find supplemental materials online, or sometimes
we create these video lessons ourselves”, a teacher
said. While all of them shared to have utilized a va-
riety of audio-visual materials in class and engaged
students in singing and dancing. It was also noted that
aside from well-planned lesson delivery, structuring
the classroom is also seen to have a positive response
from students. Creating enabling spaces for students
to learn on their own, read, and rest is a plus factor for
a multigrade class. The physical arrangement lessens
students’ stress as this can ease classroom traffic flow
and provide students with their personal space.

3.1.2 Reinforcing Reading Pedagogies
Teaching in a multigrade class is one thing, teach-

ing reading in a multigrade class adds up to the list of
challenging tasks a multigrade teacher must deal with.
“The task is challenging that no teacher would really
volunteer to become a multigrade teacher especially
that we are not formally trained during undergradu-
ate,” a teacher-participant emphasized. Moreover, The
study of Doğan, et.al. [17] for instance, has reported
that teaching the English language in multigrade class-
rooms is challenging especially since it requires profi-
ciency in the language. Teachers also shared that the
lack of sufficient time in handling the class [18] while
catering to students’ varied developmental levels is
also a problem. Studies also documented that students
in multigrade classes perform somewhat less well in
reading than students in monograde classes [11]. The
constraints on providing reading spaces and respond-
ing to the diversity of instructional needs among multi-
grade students may have affected the teachers’ read-
ing instruction. This is true for multigrade classes ac-
commodating large class sizes. It can affect the teach-
ers’ efficiency to provide effective reading instruction.
Moreover, the performance of students in international
assessments especially in reading has placed reading
teachers in the limelight. For instance, the Philippines
ranked at the bottom for performance in reading in the
2018 Program for International Student Assessment of
the Organisation for Economic Co-operation and De-
velopment (OECD) results which further revealed that
80% of these students did not reach a minimum level
of proficiency in reading [19]. On the other hand, the
Southeast Asia Primary Learning Metrics (SEA-PLM)
Program has also reported that among the Grade 5 stu-
dents, only 10% met the highest proficiency level in
Reading as reflected in the 2019 results [20]. The re-
sults of these assessments call for more intensive read-
ing instruction among schools.

The multigrade teachers have expressed that teach-
ing reading in a classroom with students from different
levels and reading needs is a daunting task. A consid-
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erable amount of time is spent planning how one-on-
one instruction will be done. Teachers primarily as-
sess students’ reading levels and plan for activities and
reading materials for each reading level. Five out of
ten teachers have created learning spaces for reading –
three had a mini library and two specifically designed
a reading nook inside the classroom. The rest of the
respondents have put up visual learning materials like
quotes, notes, and the like to motivate students to read.
They have also utilized varied reading strategies like
using dialogic reading, paired or partner reading, and
collaborative strategic reading. As teachers attend to
other students, they make sure that the rest of the stu-
dents are busy reading with partners or accomplishing
reading tasks in a group. It is a primary considera-
tion, especially for multigrade classes with large class
sizes. The more groups teachers form, the less time
they have for working directly with students in com-
parison to the time available for independent activi-
ties. Some teachers have also emphasized gathering a
group of students with the same reading level in their
mini library and showing them videos to watch while
also attending to a few who needs more help. Another
teacher also emphasized the use of a reward system for
fast readers to further motivate the class. One teacher
also shared conducting reading aloud regularly where
each student is given an opportunity to read one story,
poem, or news article before the class starts. Another
teacher mentioned that she finds integrating songs and
dances while teaching reading an effective strategy, es-
pecially for young readers.

The reading practices of these multigrade teachers
as revealed through their narratives have provided a
clearer view of what a multigrade class looks like, and
of the demands, it requires from a multigrade teacher.
Despite these, teachers find solace when they see that
their efforts are paid off. Teachers tried to overcome
these hurdles, doing the best that they can for their
students. Teachers who optimistically face challenges
and transform them into opportunities project a good
level of emotional intelligence which ultimately con-
tributes to efficiency and efficacy [21].

3.1.3 Reinventing Remedial and Enhancement Activ-
ities

Regardless of the varied reading strategies used
by the teachers, they still reported reading problems,
especially with fluency and comprehension concerns
among their students. Considering the varying read-
ing levels and interests of their students, it is neces-
sary to conduct remedial sessions for struggling read-
ers. However, reading remedial and enhancement ac-
tivities should be different from the traditional and
repetitive practice of isolated reading skills. A teacher
shared that, “Sometimes students find these after-
school activities demotivating and parents find them
repetitive and ineffective.” Thus, these remedial activ-
ities in reading must be reinvented in order to serve

struggling readers while also challenging advanced
readers.

Aside from the remedial sessions, students who be-
long to independent and advanced readers are also
given enhancement sessions to sustain their reading
interests. Four out of ten respondents have con-
ducted separate sessions for remedial and enhance-
ment; while all six focused more on remediation. It
is important to note that the four teachers provid-
ing enhancement sessions for independent and ad-
vanced readers have reported positive responses from
students. These enhancement activities according to
them are proactive measures to mitigate future reading
problems. This will also ensure that they provide equal
opportunities for both groups of readers and not only
focus their initiatives on those with problems. While
all six multigrade teachers shared that their workload
has somehow prevented them from organizing sepa-
rate after-class sessions for students. They emphasized
that considerable efforts are focused more on helping
those that are non-readers and those with fluency and
comprehension problems. Students who were iden-
tified as independent and advanced readers were sel-
dom given enhancement sessions. Nonetheless, teach-
ers assured that they also provide follow-up to these
students.

Remedial instruction is the teacher’s subsequent ap-
proach to learners who fail to achieve the desired read-
ing competencies after a series of formative and sum-
mative assessments. It is important to note that this
kind of after-class activity is a teacher’s own initiative.
It is not easy to conduct remedial sessions as this en-
tails not just additional preparation but also extra time
to be spent in school. These are all done without ad-
ditional pay or benefits for the teachers. Five teach-
ers shared that every day they spent an extra hour in
school – 30 minutes conduct of the remedial session
and another 30 minutes for remedial lesson prepara-
tion, checking, and feedback. While conducting their
regular class sessions, teachers are also conscious of
the remedial session which is an additional workload
for them. Moreover, since remedial sessions intend
to address the specific reading problem identified, an
effective approach would be (ideally) providing one-
on-one sessions for the students, which for most of
them reported, seldom accomplished because of time
constraints. Two teachers even reported having to con-
duct one-on-one reading sessions on their vacant time
every day as remedial sessions in the afternoon are
not enough. Moreover, one teacher has shared that
she has benefited from the initiative of the Department
of Education on “Brigada Pagbasa” which their dis-
trict has seriously implemented. This initiative of the
department is an after-school reading program invit-
ing volunteers such as government officials, students,
and teacher-retirees to assist schools in the teaching of
reading. These volunteers have helped her during the
conduct of her remedial classes having achieved one-
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on-one reading tutorials for students. She emphasized
the importance of collaboration among stakeholders to
achieve the goal of 100% readers in schools. Intensive
remedial reading is seen to be an effective strategy to
help non-readers and struggling readers improve their
fluency and comprehension skills especially if done
in small groups. Remedial instruction enables those
who have learning difficulties to relearn, and regard-
less of models, factors such as close teacher involve-
ment, time, and place have a significant impact on the
instruction outcome [22]. Educators may reimagine
these activities by incorporating technology, project-
based learning, and differentiated instruction to deliver
more individualized and engaging experiences for all
students. Incorporating varied and culturally sensitive
materials can also help students find reading more rel-
evant and enjoyable.

3.2 Demands and Opportunities

Teaching has been regarded as one of the most
demanding professions, and a different level of “de-
mands” has been noted by multigrade teachers. Re-
search revealed that teachers’ job satisfaction is af-
fected by several factors including workload and work
pressure [23, 24], student misbehavior and classroom
management [25], diversity in student population [26],
and lack of resources and support from leadership and
colleagues [27] among others. These factors can lead
to burnout and exhaustion which can ultimately affect
self-efficiency and efficacy.

The “demands” refer to the various responsibili-
ties and duties of teachers wherein some are seen as
obstacles in carrying out the professional duties in
school, particularly with regard to multigrade classes
and reading instruction. Considering the “unique”
composition of multigrade classes, it is seen as being
too diverse thus the need for teachers to exert a consid-
erable amount of effort from lesson preparation, pre-
sentation, and assessment, to the conduct of remedial
and enhancement activities.

Moreover, there is also an extraordinary demand for
professional development among multigrade teachers.
Most teachers struggle to teach multigrade, primar-
ily because there was no training during their under-
graduate studies on handling multigrade classes. As
most of them shared, “Most of us, multigrade teachers
are just chosen by the principal and we are not ade-
quately trained to teach multigrade classrooms.”Large
class sizes and a lack of resources are also regarded
as significant barriers to effective multigrade teaching
and learning environments [28].

Further, all of the teacher-respondents expressed
that their degree programs have not included courses
on multigrade instruction nor have they participated
in any activities related to multigrade teaching. Nat-
urally, pre-service teachers and education college stu-
dents are trained for monograde setup. As stipulated
under Dep-Ed Order no. 89 s.2009, it was clearly

stated that no formal or structured curriculum should
be developed for multigrade classes because a multi-
grade teacher will be the one to design depending on
the context and situation of the learner and its learn-
ing environment [7]. Being a multigrade teacher is
seen to be more challenging as compared to being a
monograde teacher. They shared that even with the
number of years they have spent as multigrade teach-
ers, it never got easier with time. With technology and
new media, new student interests, and a short attention
span, their job becomes a lot more demanding now.
The two years of modular learning due to the pan-
demic are also seen as contributing to students’ learn-
ing difficulties, particularly in reading. The various
conditions and circumstances affecting the learner’s
environment raised challenges for these multigrade
reading teachers. Thus, continuous training and up-
grading on multigrade pedagogy, reading instruction,
and classroom management is seen to be a viable solu-
tion to help multigrade teachers. Thus, school leaders
need to ensure ongoing professional development in
these areas.

There is also a demand when it comes to resources
and facilities. Classrooms are designed primarily for a
monograde setup. There are limited resources specif-
ically allocated for multigrade classes. In a public
school set up in the country, every school has a Main-
tenance and Other Operating Expenses (MOOE) bud-
get that will be used to defray essential expenses for
school operation and augmentation purposes. In a
Dep-Ed Regional Memorandum 213 s. 2022, it is writ-
ten that ”the said annual MOOE allocations shall be
used to fund supplies, rental, and minor repair of tools
and equipment and other consumables for teachers and
students deemed necessary in the conduct of classes
and learning activities.” Multigrade classes are primar-
ily offered in remote places where a particular school
has no direct MOOE fund; however, such school is
classified as a ”cluster” school partakes a budget from
a central school’s MOOE. Teachers’ narratives from
the interview showed that most of them look forward
to the augmentation of learning facilities even in the
most remote school in the area. This includes improv-
ing physical classroom structures and installing inter-
active bulletin boards, mini-libraries, audio-visual de-
vices, and learning charts in remote public schools.

Furthermore, these demands have also provided op-
portunities for teachers. It has afforded teachers to per-
sonally seek professional development activities with-
out waiting for school- or district-organized activi-
ties. The study of Navarro, et.al. [29] highlighted
teachers’ initiatives and resourcefulness in augment-
ing the deficiencies of a school system. All ten
teacher-respondents expressed that they have used
their own resources to pay for webinars and training
about multigrade teaching, purchase books, acquire
relevant teaching materials, and design mini-libraries
and reading nooks. Teachers who spend extra time



Interdisciplinary Research Review 47

with students who are falling behind without compen-
sation are demonstrating their dedication and passion
for teaching. However, even with the resourcefulness,
creativity, and dedication of these teachers, adminis-
trators should offer assistance and organize programs
and activities that would help the multigrade teachers.

4. Conclusion and Recommendations

The practices and experiences of the multigrade
reading teachers as deduced from their narratives show
the need for school administrators to give attention to
multigrade classes and revisit its policies. The effec-
tive implementation of multigrade programs requires
strong collaboration among administrators, teachers,
parents, and other stakeholders. Further, effective
reading instruction in multigrade classes calls for
teachers to continuously recalibrate classroom man-
agement strategies, reinforce reading pedagogies, and
implement both reading remedial and enhancement
sessions. Therefore, the following recommendations
are formulated to help address the identified gaps and
further improve the reading instruction for multigrade
classes:
A. Regular school monitoring and visitation by school
administrators are vital in overseeing multigrade
schools. Informal school visitation and monitoring
will help the school heads explore and identify pos-
sible problems these vulnerable schools face;

B. Initiate collaborative learning sessions among
multigrade teachers. This affords teachers an avenue
to share experiences and strategies, share resources,
and design materials for multigrade teaching;

C. The teachers should be provided with annual
workshops, training, and seminars on reading instruc-
tion suited for multigrade classroom set-up. Profes-
sional teachers are typically trained for monograde
teaching; however, multigrade class is partly distinct;

D. The “Brigada Pagbasa” program of the Depart-
ment of Education may be strengthened by tapping for
more volunteers as this is seen to be effective and as-
sistive to reading teachers; and

E. Pre-service teacher education institutions should
either include multigrade teaching in the curriculum or
provide special sessions in equipping the pre-service
teachers to teach in multigrade classes.

The study’s key limitations include its small sam-
ple size and its concentration primarily on teacher ex-
periences, which may not provide a full picture of
the broader issue of teaching reading in multigrade
classes. Thus, a study with larger and more diverse
populations is required to corroborate these findings
and examine other viewpoints.

Acknowledgments
The researchers would like to thank the teacher-

participants for sharing their experiences without
reservation.

References

[1] Ramarthan, L., Mzimela, J. (2016). Teaching reading in
a multigrade class: Teachers’ adaptive skills and teacher
agency in teaching across grade R and grade 1. South
African Journal of Childhood Education, 2223–7682, 4.
http://www.scielo.org.za/pdf/sajce/v6n2/01.pdf

[2] Bongala, J. V., Bobis, V. B., Castillo, J. P., Marasi-
gan, A. C. (2020). Pedagogical strategies and challenges of
multigrade schoolteachers in Albay, Philippines. Academia,
https://doi.org/10.1108/IJCED-06-2019-0037

[3] Busto, A. (2016). Constitution of the Republic of the Philip-
pines. A.V.B. Printing Press.

[4] Hargreaves, E., Montero, C., Chau, N., Sibli, M., Thanh,
T. (2001). Multigrade teaching in Peru, Sri Lanka and Viet-
nam: An overview. International Journal of Educational
Development, 21(6), 499-520, https://doi.org/10.1016/S0738-
0593(01)00013-X.

[5] Naparan, G. B., Alinsug, V. G. (2021). Classroom strate-
gies of multigrade teachers. Social Sciences Humanities Open,
3(2021), 1.

[6] Policies and guidelines in the organization and opera-
tion of multigrade (m.g.) classes. (1997, November 14).
www.deped.gov.ph. https://www.deped.gov.ph/1997/11/14/do-
96-s-1997-policies-and-guidelines-in-the-organization-and-
operation-of-multigrade-mg-classes/

[7] Strengthening the Implementation of Multigrade
Program in Philippine Education. (2009, July 24).
https://www.deped.gov.ph/.https://www.deped.gov.ph/2009/07/24/
do-81-s-2009-strengthening-the-implementation-of-
multigrade-program-in-philippine-education-amended-by/

[8] Djaber, D. N. (2015). Importance of Reading Activity in Edu-
cation (1st ed.). https://www.researchgate.net/
publication/314094530˙
Importance˙of˙Reading˙Activity˙in˙Education

[9] Revised Philippine Informal Reading Inventory (Phil-
IRI). (2018, March 28). https://www.teacherph.com.
https://www.teacherph.com/revised-phil-iri/I˙Rationale

[10] PISA 2018 National Report of the Philippines.
(2019). National Report of the Philippines, vi.
https://www.deped.gov.ph/wp-content/uploads/2019/12/PISA-
2018-Philippine-National-Report.pdf

[11] Wilkinson, I.A.G., Hamilton, R.J. (2003). Learning to read in
composite (multigrade) classes in New Zealand: teachers make
the difference. Teaching and Teacher Education, 19 (2), 221-
235, https://doi.org/10.1016/S0742-051X(02)00105-1.

[12] Alexander, P. (2000). Alexander, P. A., Jetton, T. L. (2000).
Learning from text: A multidimensional and developmental
perspective. Handbook of reading research, 3, 285-310.

[13] Slavin, R., Lake, C., Cheung, A., Davis, S. (2010, Jan-
uary). Effective Reading Programs for the Elementary Grades:
A Best-Evidence Synthesis. Best Evidence Encyclopedia, 3.
https://files.eric.ed.gov/fulltext/ED527637.pdf

[14] McMillan, J.H., Schumacher, S. (2006). Research in educa-
tion: Evidence-based inquiry. (6th ed.), Pearson, New York

[15] Oliver, R. M., Reschly, D. J. (2007). Effective Classroom
Management: Teacher Preparation and Professional Develop-
ment. TQ Connection Issue Paper. National comprehensive
center for teacher quality.

[16] Evertson, C. M., Weinstein, C. S. (2006). Classroom man-
agement as a field of inquiry. Handbook of classroom manage-
ment: Research, practice, and contemporary issues, Lawrence
Erlbaum Associates Publishers 3(1), 3-16.

[17] Doğan, F.Ş., Çapan, S.A., Ciğerci, F.M. (2020). Dilem-
mas in teaching English in multigrade classrooms: Class-
room teachers’ perceptions on English as a foreign language
course. Novitas-Research on Youth and Language, 14 (1), 52-
68 https://files.eric.ed.gov/fulltext/EJ1253545.pdf

[18] Mulryan-Kyne, C. (2004). Teaching and Learning in multi-
grade classrooms: What teacher say. Irish Journal of Education,
35, 5-19. https://bit.ly/3graMLq

[19] OECD (2019). Programme for Interna-
tional Student Assessment (PISA) 2018.
https://www.oecd.org/pisa/publications/PISA2018˙CN˙PHL.pdf



48 Vol. 18 No. 3 May – June 2023

[20] SEA-PLM 2019 National Report of the Philippines
(2019). UNICEF Southeast Asia Primary Learning Met-
rics.https://www.unicef.org/philippines/media/2556/
file/Southeast%20Asia%20Primary%20Learning%
20Metrics%202019%20National%20Report
%20of%20the%20Philippines.pdf

[21] Bacus, R. C., Alda, R. C. (2022). Senior high school
teaching: A phenomenological inquiry. Malaysian
Journal of Learning Instruction, 19(1), 243-276.
https://doi.org/10.32890/mjli2022.19.1.9

[22] Dai, C.H., Huang, D.H. (2015). Causal complexi-
ties to evaluate the effectiveness of remedial instruc-
tion. Journal of Business Research, 68(4), 894-899.
https://doi.org/10.1016/j.jbusres.2014.11.048

[23] Skaalvik, E.M., Skaalvik, S. (2018). Job demands and job re-
sources as predictors of teacher motivation and well-being. So-
cial Psychology of Education, 21, 1251-1275, 10.1007/s11218-
018-9464-8

[24] Toropova, A., Myrberg, E., Johansson, S. (2021). Teacher job
satisfaction: The importance of school working conditions and

teacher characteristics. Educational Review, 73,
[25] Jackson, J., Stevens, T. (2022). Predicting teachers’ job sat-

isfaction from student aggression toward teachers and related
trauma. Contemporary School Psychology, 10.1007/s40688-
022-00409-5

[26] Betoret, F.D. (2006). Stressors, self-efficacy, coping re-
sources, and burnout among secondary school teach-
ers in Spain. Educational Psychology, 26 (4), 519-539,
10.1080/01443410500342492

[27] Hakanen, J.J., Bakker, A.B., Schaufeli, W.B. (2006). Burnout
and work engagement among teachers. Journal of School Psy-
chology, 43, 495-513, 10.1016/j.jsp.2005.11.001

[28] Zahida, S., Raja Nasim, A. (2015). Teachers’ Perceptions:
Multigrade Classrooms in Primary Schools of Pakistan. Kash-
mir Journal of Language Research, 18(3), p159-177

[29] Navarro, T.M.M., Abao, E.L., Bacus, R.C., Alda, R.C.,
Espera, C.C. (2016): Mother tongue-based instruction: Policy
to Practice. International Journal of Education and Research
4(3), 157-172. https://www.ijern.com/journal/2016/March-
2016/12.pdf


