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Abstract

Teacher sustainability involves teachers’ participation in activities or courses related to Sustainable
Development Goals. Moreover, university commitment to achieving a sustainable future through
initiatives and activities that are mainly used to integrate sustainability issues into educational
programmes is also very important. However, despite the gradually added experience of
implementing on education aimed at achieving SDGs, factors that contribute to the associated
learning outcomes at the institutional level are yet to be completely explored. The purpose of this
paper is to investigate the individual and institutional-level factors connected with the desired
learning outcomes in the areas of Sustainable Development Goals. The results highlight several
considerations on awareness of English teachers to achieve a sustainable future in Myanmar that
may develop the effectiveness of teaching and learning in these areas. Moreover, participants
suggest the sources from which they obtained the knowledge they have on each topic. The
obligation of Myanmar universities to a stronger integration of sustainability issues into
educational programmes still requires to be expanded. As a result, there is a great need for forward-
looking programs that will complete the quality education while going beyond the current goals.
A future education program must explore how education systems should adjust to deal with new
challenges and provide to peace and sustainable development. Finally, the study showed the
requirements for awareness of English teachers and university obligation to achieve a sustainable
future.
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Introduction

The Sustainable Development Goals (SDGs) were realized by the United Nations in 2015 as a
general call to action to end poverty, safeguard the planet, and make certain that by 2030, all people
experience peace and prosperity. Countries have committed to focus on progress for those who are
furthest behind. The SDGs are intended to end poverty, hunger, AIDS, and discrimination against
women and girls. The creativity, knowhow, technology, and financial resources from all of society
is necessary to succeed the SDGs in every perspective. The United Nations Sustainable
Development Goals (SDGs) are 17 goals with 169 targets that all 191 UN Member States have
agreed to try to accomplish by the year 2030 (Sterling, 2016). The SDGs aim to address domestic
and global issues, regardless of whether they occur in developed or developing countries. While
the public sector, such as governments of developing and developed countries and international
organizations, has traditionally been at the centre of the implementation of the international goals,
the SDGs are also unique in that they explicitly include a partnership with a variety of actors, such
as companies and civil society, as one of the goals. Education in a globalized world is increasingly
putting stress on the importance of attitudes and communication skills as an important complement
to cognitive knowledge and skills. The society in Myanmar is also paying increasing attention to
the importance of education in understanding social, political, cultural, and global issues. This
includes the role of education in keeping peace, human rights, equity, acceptance of diversity, and
sustainable development. Thus, efforts are needed to speed up development progress. Of the 17
SDGs, Goal 4 (Ensure inclusive and equitable quality education and promote life-long learning
opportunities for all) includes a direct reference to Global Citizenship Education (GCE) and
Education for Sustainable Development (ESD).

Literature Review

Today, every country of the world is trying to be developed in every possible way. Every country
whether it is a developed or developing, they both want to progress in a scientific way. Education
is a vital means for the potentialities of a human being to emerge in a positive direction so that a
man can live in society with full of dignity and can mould the habits, tastes and character of
individuals living in society by imparting knowledge and information. Basic education is, and
always has been, the key to freedom from defeat, fear and want. Education is an effective weapon
to fight poverty. Education fosters tolerance and understanding and upgrades democratization and
stability. It saves lives and gives people the chance to improve their lives. Quality education
supplies people with the knowledge, skills, and self-reliance they need to increase income and
expand opportunities for employment. Therefore, education gives people a voice and it increases
a nation’s productivity and competitiveness and is influential for social and political progress.
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1. Social Cognitive Career Theory (SCCT)

Social cognitive career theory (SCCT) is a relatively new theory that is aimed at clarifying three
combined characteristics of career development: (i) how basic academic and career interests
change, (i1) how educational and career selections are made, and (iii) how academic and career
success is gained. The theory incorporates a variety of concepts that appear in earlier career
theories and have been found to affect career development (Lent, Brown, & Hackett, 2000). SCCT
is based on Albert Bandura’s general social cognitive theory, which is an important theory of
cognitive and motivational processes. Over the course of childhood and adolescence, people are
exposed, directly and vicariously, to a variety of occupationally relevant activities in university, at
home, and in their communities (Brown, Lent, & Hackett, 2000). Depending on cultural norms,
girls are typically exposed to and reinforced for engaging in different types of activities than are
boys (Lent, Hackett, Brown, 1999). Rising mostly through self-efficacy and outcome expectations,
career-related interests encourage educational and occupational choice goals (Bandura, 1997).
Especially to the extent that they are clear, specific, strongly held, stated publicly, and supported
by significant others, choice goals make it more likely that people will take actions to reach their
goals (Lent, Hackett, Brown, 1999). The aim of SCCT is to touch links between individuals and
their career related contexts and attempts to consider the entire environment in which they make
career related decisions. It also attempts to locate connections between cognitive processes and
interpersonal factors. It tries to explain how individuals’ self-concept is influenced by external
factors — which influences in his/her environment influence who he/she feel and think he/she is.
Within that, it attempts to find the links between self-imposed influences and externally forced
influences such as the limitations people put upon themselves because of external influences. Thus,
SCCT suggests that individuals are products of their surroundings which are the products of their
interactions.

2. The Role of Universities and other higher education institutions (HEIs) in the Achievement of
the 2030 Sustainable Development Goal Agenda

HEIs are stated specifically under SDG 4 on quality and inclusive education, but in fact their
influence extends across all the goals through teaching and learning, research output, and campus
initiatives. HEIs facilitate social, environmental, and economic development. They are one of the
most significant breeding places of ideas and solutions to global problems, and their central
position amongst networks of government, civil society and industry partners mean that they
have vast potential to generate positive impact. Some HEIs have formed campus greening
initiatives to improve their internal sustainability, while others have implemented community
outreach programmes, student groups, and research and innovation centers. However, in
Myanmar, progress has been slow in the development of monitoring tools to evaluate their
progress towards meeting the SDGs. The universities were encouraged to better advance gender
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equality by not only focusing on access, but also on leadership opportunities and equal reward.
The universities agreed to work collaboratively in achieving SDGs, more particularly SDG4, and
to ensure alignment between the SDGs and their own strategies. Universities also agreed to share
the knowledge their acquired with all staff in their university to build their awareness on SDGs.
Lastly, participants expressed their willingness to integrate the SDGs in university curricula, as
well as to encourage PhD candidates to write their thesis and do research on themes related to
SDGs. The work of university is significant to the achievement of the SDGs, not only when it
comes to achieving SDG4 (i.e., the goal directly associated with education), but also when it comes
to achieving other goals. Indeed, education is considered a driver for all of the SDGs. However, if
we are to gain insights into the practices that are associated with positive outcomes related to the
SDGs, it is helpful to employ a conceptual structure that draws attention to the factors that
contribute to those.

Research Objectives

This study aims to explore key issues to achieve a sustainable future among English teachers in
Myanmar and to discuss on how to strengthen learning and teaching through a systematic review
of the literature that focuses on program implementation, monitoring, and evaluation in these fields
of education. More specifically, it tries to investigate the awareness of English teachers towards
Sustainable Development Goals, the sources from which they obtained the knowledge they have
on each topic and university’s commitment to achieve a sustainable future in Myanmar.

Methodology

The survey was designed to identify the teacher awareness related to Education for Sustainable
Development (ESD) based on the Social cognitive career theory (SCCT) which is a relatively new
aiming at explaining three integrated research objectives: (i) how English teachers aware on
SDGs, (ii) how participants indicate the sources from which they obtained the knowledge they
have on each topic, and (iii)) how Myanmar universities commit to educating students on
sustainability. As noted previously, we focus on both English teachers and universities they are
currently working which are essential to achieving the SDGs. Additionally, this questionnaire
study was conducted at selected universities during January and February 2023 through an online
survey. The target group of the study was English teachers working in English departments of
universities. This survey investigated English teachers’ awareness towards the SDGs and the 2030
Agenda, the sources from which they obtained the knowledge they have on each topic and
university’s commitment to achieve a sustainable future in Myanmar. The items and structure of
the questionnaire were selected by the researcher from concepts, indicators, documents, and
models found in the existing literature on the SDGs that combine environmental, social, and
economic elements. An online survey was conducted with 34 items. The survey consisted of 4
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sections: (1) 3 question items for awareness, (2) 14 question items for sources of information (3)
8 question items for school commitment and (4) 9 question items for socio-demographic
characteristics of respondents. A 3-point Likert scale was used to measure awareness in Phase 1
(Mean 1.00-1.33=Can be seen as a low awareness; Mean 1.34-1.66=Can be seen as a moderate
awareness; Mean1.67-2.00=Can be seen as a high awareness). For each of the same topics in
Phase 2, participants indicate the sources from which they obtained the knowledge they have on
each topic. The options are (i) I have no knowledge of the topic (ii) Specific training (courses,
conferences etc.) and (iii) Television Newspapers/magazines/books Internet (websites, social
networks, blogs etc.) If they do not know them, they select the option "I have no knowledge of
the topic". They can select more than one option for each topic. For each of the following topics,
they must indicate the sources from which they obtained the knowledge they have on each topic.
If they do not know them, they can select the option "I have no knowledge of the topic". They can
select more than one option for each topic. For university commitment in Phase 3 they have five
options (No commitment; Minimum commitment; Moderate commitment; Good commitment;
Very good commitment). The time taken to complete the questionnaire was estimated at 20
minutes. Only fully completed questionnaires were considered. The online questionnaire was
made available on the survey platform, which ensures complete anonymity of the participants.
The teachers who voluntarily participated in the study by completing the questionnaire gave their
consent to the anonymous use of the data collected. English teachers were invited to participate
in the study “Sustainable Development Goals and 2030 Agenda” - Survey on their awareness.
This study aims to measure the general level of awareness towards the Sustainable Development
Goals (SDGs) and the key issues to achieve a sustainable future among members of the English
teaching staff.

1. Participants

The data on respondents’ general and biographical data, including age, gender, educational
attainment, area, teaching field, type of university, number of students attending the university,
geographical location of the university, initiatives, and activities of the university to integrate
sustainability in teaching activities, previous participation in specific activities/training related to
the SDGs and sustainability were collected. The participants of the study are at the age between
29 and 65. The majority of the participants were female (88%) and the minority is male (12%).
Among the participants, 93% were master’s degree holders and 7% got Ph.D. The teaching area
they belong to is general English. Most of the participants teach both undergraduate and
postgraduate level. According to the responses, most of them are working in upper Myanmar and
some from lower Myanmar universities which are located in urban and rural areas. Most of the
participants are from arts and science universities. Only some of them have experienced in
sustainable development goals. The participation is voluntary and free of charge and took
approximately 15 minutes. Participants can withdraw their consent at any time by simply not
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completing the questionnaire, without providing any explanation and without losing any rights
and benefits. Only data from fully completed questionnaires have been collected and considered.
In case of withdrawn consent, no new information will be collected and added to the existing data.
As the study is observational, no risks to participants are apparent. By agreeing to participate in
this study, they declare that they have read and understood the information in this text. If they
would like further clarification or information, they can contact the researcher’s email.

2. Data Collection

The procedures for conducting this research were divided into three main stages. The first stage
involved preparing the questionnaire statements based on the objectives and the research
questions. The second stage involved the distribution of the questionnaire to the target participants
to collect the data. The final stage involved analysing the data in terms of numbers by using SPSS
software and then discussing the findings to answer the research questions and draw the final
conclusions. A snowball sampling method was used by asking participants to participate their
colleagues through social networking platforms and other communication channels. Participation
in the survey was totally free of charge.

Results

Results are discussed along with three different dimensions. First, we characterize the level of
awareness of English teachers on Sustainable Development Goals. This is followed in the second
results section by a discussion of the outcomes that were found to be statistically significant on
sources of information for topics in session 2 of the questionnaire. Guided by the conceptual
framework, the third section on university commitment is related to the SDGs and sustainability.

1. Phase 1: Awareness of English Teachers on Sustainable Development Goals

Despite the limitations, this study tries to explore English teachers’ experience of incorporating
SDGs in their teaching by applying Social Cognitive Career Theory (SCCT) lens. It is a study to
examine how Sustainable Development Goals (SDGs) is realised in a language classroom by
examining how university promote the integration of sustainability issues in educational
programmes.
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Table 1
Promoting the Integration of Sustainability Issues in Educational Programmes in Universities
Question Responses Calculation .
Item Interpretation
No No Yes M SD
Does your university promote the
1 integration of sustainability issues in 69% 31% 1.31 0.46 Low support

educational programmes?

According to the data, low support has been provided in relation to the integration of sustainability
issues in educational programmes to attain the SDG goals (Mean=1.31). This finding can provide
insights for universities providing educational programmes to achieve and to promote sustainable
development in language subjects.

Furthermore, sustainability was already totally measured in education three decades ago,
especially in higher education of Myanmar, where most teachers do their preparatory, modifying
the commitment and social responsibility of universities in training human resources with
sustainability-oriented visions and competences. With this idea, we collected the data to gain
information about initiatives mainly used to integrate sustainability issues into university
educational programmes.

Table 2
Initiatives Used to Integrate Sustainability Issues into University Educational Programmes

Question Responses Calculation

No Options No Yos ” D Interpretation
Show moderate
1 Classroom-taught lesson 40% 60% 1.60 0.49 e
1nitiatives
. Sh derat
2 Interactive workshops 66% 34% 134 047 OOV moderate
1nitiatives
L . . Sh littl
3 Active citizenship projects 81% 19% 1.19 0.39 .O.W. a.1 ¢
Initiative
. Sh littl
4 Experiences 75% 25% 1.25 0.43 .O.VV. a. e
Initiative
Sh littl
5 Others 98% 2% 102 0.14 ow a e
Initiative
Sh littl
Average 72.00%  28.00% 128 045 jow a HHe
nitiative

Among all types of initiatives, classroom-taught lesson (Mean=1.60), interactive workshops
(Mean=1.34) and experiences (Mean=1.25) were associated with the teachers’ opinion of currently
used initiatives to sustainability issues.
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For the implementation of ESD, the teacher becomes an essential facilitator, guiding learners to
explore values, awareness, and visions of possible futures, with new methods of active learning
based on activities or courses.

Table 3
Teacher Participation in Activities or Courses Related to Sustainable Development or the
Sustainable Development Goals

Question Responses  Calculation )
Item Interpretation
No No  Yes M SD
Have you ever participated in activities or courses
1 related to sustainable development or the Sustainable 67% 33% 1.33 047 Low

Development Goals?

The integration of ESD into educational policies, strategies, and programmes at local and
international levels, into curricula and textbooks, and into the training of educators themselves are
the requirement for the implementation of activities or courses. Participation in activities or
courses in which the goal of knowledge, the goal of knowing how to do, the concept of agency
and the sense of belonging to a group and to a society are explored in this phase. According to the
data, most of the teachers have low participation in activities or courses related to sustainable
development goals (Mean=1.33).

The teachers who participated in the study responded three questions about integration of
sustainability issues in educational programmes, initiatives mainly used to integrate sustainability
issues into university’s educational programmes and activities or courses related to sustainable
development or the Sustainable Development Goals. Finally, teachers’ awareness concerning the
Sustainable Development Goals can be seen as a low positive step in awareness.

Table 4
English Teachers’ Awareness Concerning the Sustainable Development Goals (SDGs)
Question Item Responses Calculation Interpretation
No M SD
| Does your university promote the integration of sustainability 131 046 Low awareness
issues in educational programmes?
) What kind of initiatives and activities are mainly used to integrate 128 045 Low awareness
sustainability issues into university’s educational programmes?
3 Have you ever participated in activities or courses related to 133 047 Low awareness

sustainable development or the Sustainable Development Goals?

L
Average 129 045 OW awareness
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The results of the mean scores of English teachers on Sustainable Development Goals and
university commitment show a less awareness (Average Mean=1.29). Similarly, teachers’
responses on university support to promote the integration of sustainability issues in educational
programs also has a low level (Mean=1.31). Analyses using the SPSS version 20 also show a low
level of initiatives and type of activities which are mainly used to integrate sustainability issues
into university’s educational programs (Mean=1.28) and participation in previous
courses/activities on the SDGs (Mean=1.33).

2. Phase 2: Sources of Information

For each of the following topics, participants indicate the sources from which they obtained the
knowledge they have on each topic. If they do not know them, they select the option "I have no
knowledge of the topic". They can select more than one option for each topic.

Table 5
Responses on Knowledge of the Given Topics

I have no knowledge of the

IS\Iro Subject Matters topic. Calculation Interpretation
No Yes M SD
1 SDGs and 2030 Agenda 66% 34% 1.34  0.47 Moderate
2 Ecological footprint 58% 42% 142 0.49 Moderate
3 Greenhouse effect 51% 49% 1.49 0.50 Moderate
4 Resilience 46% 54% 1.54 0.50 Moderate
5 Social gradient 51% 49% 1.49 0.50 Moderate
6 Determinants of health 33% 67% 1.67 0.47 High
7 Green Gross Domestic Product 44% 56% 1.56  0.50 Moderate
8 Human Development Index (HDI) 53% 47% 1.47 0.50 Moderate
9 31;1;;/ (;f Sustainable Economic Welfare 3204 68% 168 047 High
10  Equitable and sustainable wellbeing 28% 72% 1.72 0.45 High
11 Brundtland Report (1987) 80% 20% 1.20 0.40 Low
12 Kyoto Protocol (1997) 66% 34% 1.34 047 Moderate
13 Paris Agreement on climate change 71% 29% 129 045 Low
(2015)
14 Doughnut Economy 80% 20% 1.20  0.40 Low
Average 54.21% 45.79% 1.46 0.50 Moderate

The sources of information vary for each item, but teachers have got high mean value on equitable
and sustainable wellbeing (Mean=1.72) followed by index of sustainable economic welfare
(ISEW) (Mean=1.68) and determinants of health (Mean=1.67) among overall knowledge of the
given topics.
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Regarding specific training, the teachers responded for different topics given to them.

Table 6
Responses on Having Specific Training (Courses, Conferences Etc.) of the Given Topics

I have specific training (courses,

Sr Calculation .
No Knowledge conferences etc.). Interpretation
No Yes M  SD
1 SDGs and 2030 Agenda 81% 19% 1.19 0.39 Low
2 Ecological footprint 78% 22% 1.22 041 Low
3 Greenhouse effect 66% 34% 1.34 0.47 Moderate
4  Resilience 51% 49% 1.49 0.50 Moderate
5 Social gradient 59% 41% 1.41 0.49 Moderate
6 Determinants of health 47% 53% 1.53 0.50 Moderate
7 Green Gross Domestic Product 55% 45% 1.45 0.50 Moderate
8 Human Development Index (HDI) 56% 44% 1.44 0.50 Moderate
9 i;if;:ef glslztaj;able Economic 48% 52% 152 0.50  Moderate
10 fv‘i‘flgiﬂz and sustainable 33% 67% 167 047  High
11 Brundtland Report (1987) 73% 27% 1.27 0.44 Low
12 Kyoto Protocol (1997) 68% 32% 1.32 047 Low
Paris A t limat
13 C}?:;ge ‘%;eoe;?)en on climate 39% 61% 1.61 049  Moderate
14 Doughnut Economy 77% 23% 1.23 042 Low
Average 59.36% 40.64% 1.41 0.49 Moderate

The specific training (courses, conferences etc.) of the given topics expressed by teachers show a
moderate mean (Mean=1.41) towards teaching sustainability in designated lessons or, for others,
teaching sustainability in the current lessons of their subject, as an integral part. In terms of specific
training, only a few areas, equitable and sustainable wellbeing (Mean=1.67), Paris agreement on
climate change (2015) (Mean=1.61) and determinants of health (Mean=1.53) were reported to
have high to moderate frequency. Teachers have no knowledge about the SDGs and 2030 Agenda
(Mean=1.19) followed by ecological footprint (Mean=1.22).

Regarding responses on learning from television newspapers/magazines/books, Internet (websites,
social networks, blogs etc.) about the given topics, moderate level is achieved on the item 6, 7 and

10.
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Table 7
Responses on Learning from Television Newspapers/Magazines/Books, Internet (Websites, Social
Networks, Blogs Etc.) about the Topics

I learn from television
newspapers/magazines/books

. . Calculati .
Sr No Knowledge Internet (websites, social aleuiation Interpretation
networks, blogs etc.).
No Yes M SD
1 SDGs and 2030 Agenda 59% 41% 1.41 0.49 Moderate
2 Ecological footprint 69% 31% 1.31 0.46 Low
3 Greenhouse effect 55% 45% 1.45 0.50 Moderate
4 Resilience 57% 43% 1.43 0.50 Moderate
5 Social gradient 58% 42% 1.42 0.49 Moderate
6 Determinants of health 44% 56% 1.56 0.50 Moderate
7 Green Gross Domestic Product 53% 47% 1.47 0.50 Moderate
H Devel t Ind
8 (;Ir)nf)m eveloptiem Mdex 59% 41% 141 049  Moderate
Index of Sustainable E i
9 \;llef;; (Ilsl?;;;a ¢ beonomic 48% 52% 152 050  Moderate
Equitable and sustainabl
10 W‘i‘;l‘biineg ?EESS‘;S amabie 41% 59% 159 049  Moderate
11 Brundtland Report (1987) 62% 38% 1.38 0.49 Moderate
12 Kyoto Protocol (1997) 70% 30% 1.30 0.46 Low
Paris A t limat
13 Cs;fge %;;el“;;’ nhon climate 63% 37% 137 048  Moderate
14 Doughnut Economy 77% 23% 1.23 0.42 Low
Average 58.21% 41.79% 1.42 0.49 Moderate

The results show that learning is generally moderate (Average Mean=1.42), except for some of
the items studied. The attitudes expressed by teachers show a trend towards equitable and
sustainable wellbeing (Mean=1.59) followed by determinants of health (Mean=1.56) and green
gross domestic product (Mean=1.47) were found in television newspapers/magazines/ books
Internet (websites, social networks, blogs etc.).

In terms of sources of information about the topics, teachers reported moderate shortcomings for
the integration of sustainability topics, or at least is perceived to be insufficient. The results of the
descriptive analyses indicated for all three items are summarized in Table 8.
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Table 8
Responses on Sources of Information about the Topics
S . Calculati .
Nro Subject Matters % Interpretation
Moderat
1 I have no knowledge of the topic. 1.46 0.50 © era. ©
shortcomings
. - Moderate
2 I have specific training (courses, conferences etc.). 141 0.49 .
shortcomings
3 I learn from television newspapers/magazines/books Internet 142 0.49 Moderate
(websites, social networks, blogs etc.). ' ’ shortcomings
Moderat
Average 1.43 049 N era. ©
shortcomings

The results of the responses on sources of information about the topics show the moderate
shortcomings of the situation. Although most of the participants respond themselves as having
moderate shortcomings (Average mean=1.43), others responded that they have no knowledge of

the topic (Mean=1.46).

3. Phase 3: University Commitment to Educating Students on Sustainability

Participants rate their university commitment to educating students on sustainability in terms of
knowledge and skills on each of the given topics. Table 3 shows descriptive analysis of university
commitment, presented for each item as mean and SD.

Table 9
University Commitment to Educating Students on Sustainability (n=55)
St Attitude Calculation
No Items No Minimum Moderate Good Very good M D Interpretation
commitment commitment commitment commitment commitment
Sustainable  food Moderate
1 production and 19% 20% 16% 33% 12% 299 133 commitment
consumption
, Reoyeling ~and 16% 16% 20% 35% 13% 303 129  Moderate
waste reduction commitment
Resilient
3 Infrastructures and 17% 25% 33% 15% 10% 276 119 Moderate
sustainable commitment
industrialisation
Energy
conservation  and Moderate
4 diffusion of 10% 20% 25% 29% 16% 321 122 .
renewable energy commitment
sources
Entrepreneurial
s skills and 7% 15% 20% 36% 22% 351 119 Good
competences n commitment

labour market
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Table 9 (Continued)
Sr Attitude Calculation
No Items No Minimum Moderate Good Very good Y sD Interpretation
commitment  commitment commitment  commitment commitment
Fight against
i lities, Moderats
g nedualities 13% 27% 26% 23% 11% 292 121 ocerate
poverty, and commitment
social exclusion
Circular
d Moderats
7 ccomomy an 25% 25% 22% 20% 8% 261 127 oderate
correct choice of commitment
assets
Building of
g  participatory and 51% 30% 13% 5% 1% 175 093 No
inclusive commitment
societies
Moderate
Average 19.75% 22.25% 21.88% 24.50% 11.63% 2.86 130 .
commitment

University commitment to integrating sustainability activities has been found with average mean
2.86 (SD=1.30) which indicates moderate commitment. For the individual items, more than half
of the respondents indicated at least good commitment to entrepreneurial skills and competences
in labour market (Mean=3.51). Building of participatory, inclusive, and pacific societies was
indicated as the lowest mean value of the responses (Mean=1.75). More issues with the most
weaknesses were fighting against inequalities, poverty, and social exclusion (Mean=2.92) and
circular economy and correct choice of assets (Mean=2.61).

Discussion

Education for Sustainable Development (ESD) is commonly understood as education that
encourages changes in knowledge, skills, values, and attitudes to enable a more sustainable and
just society for all. According to Barth (2015), ESD aims to empower and prepare current and
future generations to see their needs using a balanced and integrated approach to the economic,
social, and environmental scopes of sustainable development. The concept of ESD was born from
the need for education to address the increasing environmental challenges facing the earth. To do
this, education must change to provide the knowledge, skills, values and attitudes that empower
learners to contribute to sustainable development. At the same time, education must be reinforced
in all agendas, programmes and activities that promote sustainable development. In short,
sustainable development must be integrated into education and education must be integrated into
sustainable development. ESD is all-inclusive and transformational education and concerns
learning content and outcomes, pedagogy, and the learning environment (UNESCO, 2014). With
regards to learning content such as curricula, the complex sustainability challenges facing societies
cut across boundaries and multiple thematic areas. Education must therefore address key issues
such as climate change, poverty, and sustainable production. ESD promotes the integration of these
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critical sustainability issues in local and global contexts into the curriculum to prepare learners to
understand and respond to the changing world. ESD aims to produce learning outcomes that
include core competencies such as critical and systemic thinking, collaborative decision-making,
and taking responsibility for present and future generations. To deliver such varied and growing
issues, ESD uses advanced pedagogy, encouraging teaching and learning in an interactive, learner-
centred way that enables exploratory, action-oriented, and transformative learning. Learners are
enabled to think critically and systematically develop values and attitudes for a sustainable future.
In this research, we aimed to identify, first, English teachers’ awareness concerning the Sustainable
Development Goals (SDGs), second, sources from which they obtained the knowledge they have
on each topic and third, university commitment to educating students on sustainability. The survey
was designed based on previous surveys used for similar assessments based on the Social cognitive
career theory (SCCT). As have been seen, the data indicated that it is important to make progress
towards the SDGs, as explained, while also highlighting some of the limitations associated with
(a) awareness of English teachers on Sustainable Development Goals, (b) sources of information
from which they gained the knowledge they have on each topic and (c) university commitment to
educating students on sustainability. This study thus contributes considerations that can serve to
improve current practices by suggesting the need to think critically about the foundations of current
approaches towards the SDGs. Advancing towards the SDGs, many scholars suggest the need to
think beyond the current paradigm within which the SDGs and related curricular practices have
developed. In addition, this study suggested that universities need to promote the integration of
sustainability issues in educational programmes as low awareness was found in this area. The
findings also show that teachers have low awareness on which initiatives and activities should be
mainly used to integrate sustainability issues into university’s educational programmes. Ofei-
Manu & Didham (2014) also state that a few teachers know to participate in activities or courses
related to sustainable development or the Sustainable Development Goals. Addressing these
limitations could now be done more easily to reduce the existing gap between the goals and their
achievement. Undesirably, SDG topics are not yet seen as a shared responsibility among teachers
of English, so that for many topics teaching is proposed in chosen lessons that have nothing to do
with current activities. In Myanmar universities, the percentage of teachers with better knowledge
of sustainable development is small, and this is related to university engagement with sustainability
issues. Therefore, this could probably be the first situation where ESD should be emphasised,
through teacher empowerment. Further action is needed to support teachers and universities to
promote sustainability and empower students to behave sustainably. Further studies need to be
conducted that focus on the impact of increasing university engagement at ESD.
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Implications

Today, ESD maybe at the heart of the 2030 Agenda for Sustainable Development and its 17
Sustainable Development Goals (SDGs) (United Nations, 2015). The SDGs recognize that all
countries must arouse action in the following key areas - people, planet, prosperity, peace, and
partnership - to tackle the global challenges that are critical for the survival of humanity. Achieving
these goals requires a profound transformation in the way we think and act. This study thus
contributes by providing insights that can serve to improve current practices while also suggesting
the need to think critically about the foundations of current approaches if, in our opinion,
meaningful progress towards the SDGs is to be made. Advancing towards the SDGs can be seen
as a positive step however, many scholars suggest the need to think beyond the current pattern
within which the SDGs and related curricular practices have emerged. There are several
implications drawn from this study which support the ideas of Halinen (2017) that apply to
practice, policy and theory related to future curriculum development and effective implementation
of educational programs related to SDG.

Conclusion

The aim of this study was to review teachers’ awareness, sources of information and university
commitment towards the Sustainable Development Goals and the 2030 Agenda among English
teachers. The results show that teachers’ awareness can be generally seen as a low positive step.
Most of the participating teachers stated that sustainability topics are partially integrated into the
teaching programmes and activities of the university in which they currently work. Thus, the level
of awareness confirms as a low awareness. In terms of sources of information about the given
topics, teachers reported moderate shortcomings for the integration of sustainability topics
perceived to be insufficient. The university commitment towards sustainability also shows a
moderate level. In terms of the level of commitment of universities, with the lowest mean value
for building of participatory and inclusive societies, moderate commitment is found, indicating
less awareness to both environmental and social aspects of sustainability. When considering the
university commitment in integrating sustainability issues into improving activities, this seems to
indicate a difficulty of this integration in universities where programmes are less flexible. If this
hypothesis is correct, integration would be easier in independent universities and sustainability
could be added more effectively to the ministerial learning outcomes already established (Goren
et al., 2017). This situation could also be partly related to the isolation and lack of collaboration
that teachers experience when trying to integrate sustainability into their teaching, without
resources and a common project. Secondarily, the results show teachers’ awareness and the
university commitment to methods of teaching sustainability, especially when comparing different
teaching strategies such as interactive workshops and active citizenship projects with classroom-
taught lessons. The results of this study need to be commented on in the context of education for
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sustainability worldwide and in Myanmar. The findings support the idea of developing awareness,
knowledge and action skills related to sustainability in university students over time by formalising
both a general and diverse approach by teachers and accepting the influence of the university as
determinative. While providing teachers with the time, places, and tools to integrate sustainability
into their teaching is an essential component of university support, some problems are found in the
experience and vision of teaching by teachers themselves.

Limitations

This study has some limitations that the author is aware of. First, despite the emphasis on
measuring knowledge of facts, figures, philosophies, strategies and so on, other researchers are
trying to obtain more information about context with background collection on students. It might
be worth reconsidering the value of more open-ended questions in the questionnaire and interview
survey. While relatively more complicated to interpret and analyse, open-ended questions could
provide more information beyond a programmed scope and in context for qualitative analysis (i.e.,
coding these answers through a set framework driven by the content of the data). Collecting data
about context could also be a way to measure contribution to sustainable development. This may
help learn more about approaches and areas of learning that may not seem obvious but could be
crucial to sustainable behaviour and activities, such as non-formal education and informal,
intergenerational, lifelong learning, among others. Qualitative methods such as classroom
observation, interviews and focus group discussions would also help researchers perform more
explorative, open-ended, data-driven monitoring of the educational process at the local level.
These approaches could also help researchers make better predictions about how the educational
process and learners’ experiences explain into actual sustainable development, and whether this
will make a difference. Findings could also speak to the quality of learning, part of which is defined
by the staying power of learners’ thoughts and ideas, which can be built upon by learners beyond
university. Qualitative approaches should also link to global monitoring, although researchers are
still working out how to deal with this type of data at this level. These approaches should feed up
into general, frameworks for country monitoring.
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