MM Anmmans inalulad uaziuadauemaioug 0 13 aduf 2 (2565)

) a A 6
miwmwm'l{lﬁmqwa LI INYIATIAAT

v v
[

(%] 4 a ¥ *
WA ALY’ WIHI ANYNANT’ Lmzmﬂ%;a g’

"M ITMIAnIInmaa T MaldmnangaIuaznIIFan uaz ngusrmatouianmenaad lsasou
aFaamaInIaluninnay dedTen AMLATANEaT IAINTOMNMIANNAY NTINNY

"E-mail: sairoong.s@chula.ac.th

SUUNAA: 8 LuBNE® 2565 UNlaunAK: 7 Ngwien 2565 DaSUGNAW: 14 nsngiax 2565

UNANLa
o A A & A A A el o = o A
mﬂ%m@;mamaw geaas Iun1sfadsinnEsadunitslunnueluaaissen 21

I3

Afanuindulumsingsa ﬂ"difumsl,iﬂamﬂﬁm@NaL‘Eﬁ‘nmmamfﬁmmﬁm‘"xymin
ﬁdﬁﬂ:“ﬁaUddm’%u’lﬁ@’%wmmma%aﬁwa%mm%ﬁﬂmmam‘I@TLLsTamﬁﬂmmamf LAz
AunwuIsmauitywihldgnaunfymluiiodsediuld umamf:ﬁa&jaa%mmmauﬁm
Lﬁimn”umﬂﬁm@;Nal,‘?jﬁwmmam? Waranugilafisanunansussdisinaanuuesnms
Tiinguaidsingmaad anwddy wniesdanlflumsansnsliinguadeinemaas
WIS INAIN LLazmuﬁﬁTyﬁLﬁﬂ'ﬁaaLﬁamLlsl,ﬁ;j:ﬁLﬁmiaaﬁ'urmﬁﬂmmﬁﬂmmam’
L°1T11ﬁ1LLazmmmﬁ"rﬁagaméhf?[ﬂﬂ%ﬂﬁ@ammuuazw”@ummsﬁﬂumsaauﬁwmmam’ﬁ'

ﬁhLa‘%wmmmmmlumﬂﬁm@;wav‘ﬁﬁﬂ geRaTVaIRNS yuealy

ardan: MIdadaining nisldinguadsinemand midnsIneeaad

333



J. Res. Unit Sci. Technol. Environ. Learning Vol. 13 No. 2 (2022)

Development of Scientific Reasoning

Kanruthai Khunliang', Nampung Supautumporn® and Sairoong Saowsupa"

"Division of Science Education, Department of Curriculum and Instruction, and

23cience and Technology Department, Chulalongkorn University Demonstration Secondary School,

Faculty of Education, Chulalongkorn University, Bangkok 10330, Thailand

"E-mail: sairoong.s@chula.ac.th

Received: 8 April 2022 Revised: 7 June 2022 Accepted: 14 July 2022

Abstract

Scientific reasoning is critical thinking that is one of the 21st century skills that are

essential to life. Therefore, understanding scientific reasoning is of paramount importance to

students for development of scientific explanation, scientific argument and discovery of

problem solving in their everyday life. This article aims to elaborate on scientific reasoning to

understand scientific reasoning. Including explaining the meaning and definitions of scientific

reasoning, their importance, the tools used in the study of scientific reasoning, development

guidelines and research related to scientific reasoning. To help those involved in scientific

studies understands and be able to use this information to design and develop science

teaching and learning that further enhances students' scientific reasoning ability.

Keywords: Critical thinking, Scientific reasoning, Science education
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MEATIZALWIUNI TG (Trends in International
Mathematics and Science Study %%aTIMSS)
(IPST, 2017) uazldsunsudssiduanssnus
UNITLUUIAIZINRING (Programme for Inter-
national Student Assessment %38 PISA) (IPST,
2020) IRanudm Ay AumMINawInTliing-
naLB9Inenman G9n3Uszines TIMSS
Tudrinonmans Ussidiusnuiitonn 4 sse
laun T3nen wadl AN wazlan aeaas
wazeIMe uazmadssduwn@nTsumaong
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Ufiasaundgnuvedsan (Bradley et al., 2012)
Tudl w.e. 2558 wudminseulnedasunuiasy
AT ANEeaa’ Wil 456 azuu agluzag
AZLUUANEINITOTZAUA WazEINILNIUsT
A3 (IPST, 2017) MNHamMIUszduanan
wuiiniSoulnodiaslseauTynisaims
IHinguaiBsineanaas (IPST, 2017, 2020)
@Taﬁ?umidaLﬁ?ﬂﬁpﬂ’ﬁmﬁmmmmsnlumi
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U323717% Tududanms wudn msasaduls
dispuianusananlumiliinguaidaine-
AEAsaTFINA ITHARUONINIINITS DU a9
wn L%ﬂmﬁugd‘ﬁu (Pongsthana et al., 2020)
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#IaNsAALEIINN (critical thinking) (Kam-
beyo, 2017) iurinmensAaiiisntasnuny
Fusay MINasad ndssinwangiu N3
oAU uazMIldued ﬁﬁﬁvlﬂ;jmaamsmﬁw-
wdasnluneiniaanutnlanmainenmaas
(Zimmerman, 2005) uazluny@®alasunis
Walwadrafui azazriandonszuawmle
mﬁ’ﬁammj’uazmmﬂ?iyul,l,ﬂaaﬂ’s'mfﬁ'ﬁaLflu
NANNINNINTINNTRUFAY (Bradley et al.,
2012) @Tamfumﬂﬁmv;Nm"’ﬁﬁwmmam’ﬁa
Lﬂumﬂﬁm@waiuﬂszuauﬂﬁsﬁﬁLﬂwwuwal
Lﬁaﬁwﬂj”aa;ﬂfﬁammﬂuumﬁw%auiuﬁﬂﬁ
laga1ABN1TRII9LATATIITa LT DLELOLTI
RNNGATIN Lﬁ@ﬁ‘gﬂmwﬁuﬁuﬂ%dmms}
FENTWHAVDININTIIROUT DLRUDLTIRNNGT I
WRTENNATIW

Lawson (1978) lawamuuunasay
lumansliinguaiBsuwinssu (formal ope-
ration) lagdsznaveey 5 aeddsznay lasdl
v{ugmmmﬂmifmaamiﬁm‘%amuﬁim
AN BHMINAMIN T YN VaIN L6
ldun 1) mIusnuaznisnruguainls (iso-
lation and control of variables) 2) mﬂ‘ﬁm@;—
NALULUNRNUNRIW (combinatorial reasoning)
RUNBHI NMTUATEATINFNVDITATLLT
mm@;ﬁlﬂu"l,ﬂvlﬁ 3) mildinguaiginnnui-
il (probabilistic reasoning) VYRG! ﬂ”ﬁj
fvanwmzanuiazduwssdsngnisol 4)
mﬂﬁmmqwm*ﬁaé’mmu (proportional reason-
ing) W18 NIFTIIANUFNRUELF SN
TRINALLT uag 5) miag%"ﬂﬁmaaﬁmﬁfn
LLazmiLmuﬁ‘U 89133193 (conservation of weight

and displaced volume) N9 BNMIANEINAE
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rulananiisasddsznavsainmsldingua
\B9ineenaai BNz gennsaanULIIAe
U3 Lawson Sﬁdﬂ'ﬁlﬁ;ﬁu Lawson et al. (2000)
lazyfisasdsznavvasnisliinawads
Inenenaasidu 6 asddsznay laud 1) A3
a%?nﬁﬂ%mmua:ami (conservation of matter
and volume) 2) M3l#inguaiBidasIn (pro-
portional reasoning) 3) mimuquﬁmﬂs (con-
trol of variables) 4) mﬂﬁmqwmﬁammﬂw-
i (probability reasoning) 5) mﬂﬁmqwa
VBIFRFUNUT (correlation reasoning) Las 6)
mﬂﬁm@qNmmuﬁsﬁm%dawﬁgm (hypo-

thetical-deductive reasoning)

nMslimaraBeIngdmansaayatals

ﬂaqﬂ'm%aﬁ'uiwmsﬁﬂwﬁﬂmmam’
Wununmslunssanmsnuanurinmeluaa-
15397 21 nMsfnsduingmanssssuin
Fostrpinsonlunswawinwefs e
FWIUAMITTEN 21 11w anuaInlunis
Aty madsziludaya mMaviuiuny
Q’ﬁuamdﬁﬂi:ﬁﬂ%mw MINUBInalu-
Tadlud 9 Ainannany msdaafediasmezd
MIlAingus uazWawuwIAauaznian il
Inai 9 (Abate et al., 2020) MIlAIRANALES
SnenmaaisadurinsensfaiiieaTaeny
NIRUFDY NINaasd N1IUszidnrangin
MIaLNH UazMIleuds (Zimmerman, 2005)
WAZRANNITTBINT IR IR RAT LT lanuTTa
1/3249717% (Lau and Chan, 2015) saaaaadin-
RUNLVBINITIANITITUUAIFOUINUANRAT
289U5ina lny Ao Lﬁaiﬁmmmﬁwmwfﬁ
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daalinsmaasle Lmzﬁmm’%ﬂﬁgﬁw
WawaNNaa suIouilywieg1aduizuy
snInaadula laglddoyanainnaiouas
Uszsnswenufiasrasavla (IPST, 2017)
uaﬂmnﬁmmmmmlumﬂﬁm@;-
KB INeenaas sansnnatszlomiliEiow
RasuITinsuszaaunseiludiadsziniu
ludrudzins wudr msdaaduligiToud
anumunlunslfinguaiiineamans
A dINA IRRAFNNINIIM IS e RTINS oW
Lﬁ'uga“ﬁ{u (Pongsthana, 2020) Laz&ILRINNIT
L‘%wjl,ffam‘iwmmam’uazmmLﬁwlﬁmﬁu-
TRV RASENNNTD FoE T 0 laLE s
Tudssiduiiientesnuinenmansuazine-
luladaadwngiduns suninasasey
FUNAFIULATUEAINNTNWUTITHINITOU-
MIBNINEIFIRANURANF I E U szan e
(Ding, 2018; Erlina et al., 2018; Lawson, 2020)
fsusuwMIatluiialsediu wuin UAAR
ﬁ'ﬁmwmmﬂumﬂﬁm@;waw‘ﬁa"‘mmmam’
azfienudlaludiingmisalssinmd we-
NNIBLAZATEUIRNITANS ¢ (Stammen et al.,
2018) LLazﬁﬂi:§V\§mw1umiﬂinﬁwﬁa§a
msﬁwmm’wn"’ugﬁu LRZNIINUA BN A-
Tuladlund 9 ld (Abate et al., 2020)

WIIMIUIHARANNEBNTAM TG
HALZIINLAEAT
mildinguaiBaineemaafiduainm
RINTANIINTAA IENNITORINARIDIA bt
Tasasssrpatesauiansn lunsdnun
anumEInMIlinguaiiInomaaas

o v =2 [l A A a9 X A o
ST uAIANWINIULATDINDNFITITULND IR

wazsziinlagass NMTENEIRIT1S
Tunazarsdszna wudn wwinmslumsdnmn
mmmmmmﬂﬁmqwmﬁﬁﬂmmam’
ausar lanarouwwinig lddresidunnsla
LWUUNAREY MSENANEEE W3aNIeHInIINIg
Iy unagausWALMIFNA B DL

Lawson Classroom Test of Scientific
Reasoning (LCTSR) nuuunagaufitiiam
WHuesasdansaduuuulunssaesasie
"i'ﬂmmmminmﬂﬁm@wm%ﬁﬂmmam"
YDIWNIAILNANUYINW (Khoirina et al., 2018;
Luo et al., 2020; Novia and Riandi, 2017) G‘éx‘l
sznaualetasionu 24 40 daudn 12 azuun
WudasauuuulRonaaULULRAEAILEN
(multiple choice) §91iuuuuidanaay 2 5%
dsznavlddrodiony 2 §u fe dawusn LA
Lﬁanmamﬁmﬁ'ummj’lmf‘:am wazEIui
sastuniurasnquasig 9 Afuuunany
@T’JLﬁaﬂiﬁLﬁaﬂm@waﬁ'gﬂﬁadmmzaw Stam-
men et al. (2018) lauUanNurNIHAAZ LK
mmmumaaumﬂﬁmqwaﬁﬁwmma@]s’
LCTSR awszaumiliinguaiisingenans
MULWIAATBINEIAE TIULHNFUANNEANTD
lunsldingualBsinmmanizesnuszay
azunufioantdu 3 356U Ao 326U 0 (0-4
AclLlW) concrete formal operational reasoners
flanunwsealunsliinguaidawiasi
=AU 1 (5-10 acLLww) transitional reasoners
sunliingradanusrnlauion waz
2aU 3 (11-13 aziui) formal operational rea-
soners #1110 LRLAGHALTIUINTITN 6l
WAMNNAYUIUN

PNNMIANBIUWINIINM I I T UM
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lfnanaidain srenaasnslulszinelng
wui1 wndanssanunnazlilasiaiiede
fonuidunsaoy 2 T (two—tier structure
item) lunmdszifiunsliinguadAnmenaas
Tugud 1 aziunsaaudanufiifsitoany
ilowntasnunsainiwuald uazludud
2 LﬂummauﬁmmLﬁaa%mﬂmqmalumi
ABLVBITUT 1 JUULLBILLLNARELAANTD
HnledisuuunasauldenaauLyURa6a-
Lﬁaﬂvﬁlufuﬁ 1 LLaz“ﬁi’uﬁ 2 (Pongsthana et al.,
2020) LUUNAROULAENABUULLRANEAILRN
Tuduit 1 uazuuudawaaunuuasueludi
ﬁ 2 (Suwannaphuth and Bongkotphet, 2019),
LML UNAREULUULT s3a aUL LU BT LN NS
Iu"lfuﬁ 1 LLa:‘ﬁzuﬁ 2 (Suaklun and Promratana,
2021) uanmnia%‘mﬁai’@mﬂﬁm@;Naw?o
Snonmaastiaunnaislduuusaion
MYITHNENEASANENENERS 1T (389 USu0s
R1TFNNWS LuIo1Ladl (Chaimongkol et al.,
2016) Sosmaluladmetidualuindrinen
(Suwannaphuth and Bongkotphet, 2019) 1384
uasuaziaugUn ok lWATAIN (Inthaud et al.,
2019) uazlidsiitevnmeisinnenans (Sua-

klun and Promratana, 2021)

WWINIFIFEINAMATINITAN I ALK ARA
INLANEAT
nINawANUEaInlunIliing-
NaLEIANENmaEas lasudndwaantadunans
Usznns wnddplduaasldidiuinfanssunis
3EUNIFOUNBDNLULNNEE9TEUABY WU
NS UUAIROUINLIAEATUULFULEIZWN

mmj (inquiry—based learning) RIANINEILRIN
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anumunInlunislfinguaiieineaand
o (Adey and Csapo, 2012; Chaimongkol et al.,
2016; Erlina et al., 2018; Suwannaphuth and
Bongkotphet, 2019) AnwaN1IalumMIling-
N BB NENeNERI A UssAnE mwdasmaninue
nsfisiinIannvayany (deductive skill) uaz
nnuenIgUkanIan1sgUuny (inductive skil)
uammﬁﬁammmsﬁ'wmmaﬂugﬂmeu
3 9 ARANINFILFTNANNIANIANT IR INRG-
HABIINENANEa s ldiTuni 1iu masoulen
lfLLuuﬁmadLﬂug’m (model-based learning)
(Heijnes et al., 2018) 93 Giere (2001) ldiaua
nsauuwIfalnddmiunmisaunisliingua
Baneeaad lagldiiauagduuunisld
wuudraasdugiuunuzduuunisseunuy
@%Lﬁ 4 (traditional statement approach) Gfidl,'flu
MIDUNTUNIAN snenaasnamsaiedulna
Tusnwmsidutaldudefitaian Usznaude
wang uLaztasyl dauwivensine-
aaasansnuiyduouniseulaslduny
$naadugufidszansnmlunisseuiiali
disoulaidnlauazdszifiuanusmuninluns
lhnaualdadnslsfaudadiiaveintey
wwIfail Ao mauumﬁﬂﬁmamqmaww:
anumasnlunslfinguaidinaaand
Wealssinnifien iude mqwaﬁiﬁ‘lu%é’n
ﬂﬁu"'ﬁﬂ']ﬁﬁ'ﬂ%wﬁmﬁauﬁ’mauuﬁgm (hypo-
thesis—driven research practices) ﬂydifuﬂ’liﬁlz
WawaNuauInlumIliinguaiiiine-
aaasseduszifuirdnursdsznisfiaas
Ranyanasdeluil

1. N3zUIRNIINITY QLN N

(cognitive processes and mechanisms) N3
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wuieueng asnnuin Lﬂuﬁgm’éwﬁmaa
miﬁ’lvl,ﬂg’(wqammﬂ'ﬁﬁ%’ﬁmﬁum (Jirout and
Klahr, 2012) Gﬁmzﬁ']vlﬂgm'ﬁﬁum”wmﬁaga
Iﬂﬁmi@i”uﬂ%mﬂ’agaﬁmaauﬂuﬁ'um:@jﬂﬁ
dianalnnsdyanlunisdausndayauas
‘uq@mafuﬁa:mmsnﬂﬁtﬂ'ﬁLﬁavlﬂ;jl,ﬂmmsﬁ
1913 (Klahr, 2010)

2. NEUIWMIIAG (metacognitive pro-
cesses) ﬁmiﬂmﬂ’liiﬁ@ (metacognitive com-
petence) dAuiandniumsliinanais
ﬁmuﬁg’m (hypothetical reasoning) s'ﬁdﬂavlnma
Typndueiasdadranlunsduau (in-
vestigation) ﬁugmua:msagmuﬁmfurm?
Winguansinsmaas anuaunnlums
Wms;wmﬁmﬁ'umwf ﬁmivl@”méﬁammj’
LLa:ﬂ’]iﬂi‘:Lﬁ%ﬂ’J’]&JfLﬂuLﬂ%adﬁa‘ﬁlﬁﬂizﬁ‘Y}%-
mwﬁamLa‘%uﬂ’ﬁl‘*ﬁm@lwaﬂnmqﬂﬂa I
mqwaﬁeﬁ'usﬁauﬁmﬁmﬂﬁaaﬁ'uﬂgam{l,ﬁﬂaqm’
AnannuanslummeseuauaAzm maginu
MINIAMNAU NMIUITTURANTIRLAZANY
aszniniluauias (Bradley et al., 2012)

anumanInlunsliinguaduana
gwnf Wildaasanudsifiauds s onang
UsrmafSuadaanusansail GeifasudAn
witiffuadonswamanususalunsld
WaHATIINmMaainae JUwuunIading
aauﬁﬂglﬂu@@‘hLﬁuﬁaﬂﬁuffmaa N334
AINTIUMIRAWATNITOWAWIANENNITD
Tumsli msq]war‘ﬁﬁ*nmmam’ftmsl,ﬂuﬁamm
Afimsldaing naseuuaznUNIUFNNETIL
uazdadulalunisuidym F5n1miledieg
mmmw"’wmmwmmsnfﬁﬁﬁugﬁ'mﬁa

mﬂﬁ%mmammumam LL&&I‘ﬁ,ﬂiz‘U’J%-

maFusauNLdn free inquiry learning LLaz modi-

fication inquiry (Khoirina et al., 2018)

G'fmshoo’m%a‘i’aﬁﬁnmmﬂﬁmqwat%a
Insrdans
droanudayvaInIiinauas
Snenemaainlansludnadn vilddszen
lunmsdnsnmiliinanadsineeaaaiidu
lldnannuans ldun mawanmisldingwa
B9Ineneans mﬁwmm:é’umﬂﬁm@;m
\B93nenmans warnIaiisaiaaiiotans
sl,ﬁmqmar’ﬁa’mmmamg
NWITBMABIT I UM IRAUINTT
11;?mqwm**’ﬁﬁwmmm§ Erlina et al. (2018)
1% evidence—based reasoning in inquiry—based
teaching (EBR) .I%N30UU0INIROWULLEL-
m:mmwfnﬁaw”@ummﬂ%mqNa‘mﬁ‘nm-
maasludmEndasinFuuswisoudnm
aauday lutinedulaibife Siagdszasd
oAt esilszinsnwaas EBR lunissau
ﬂﬁﬂﬁuuuﬁuLmzmmwjﬁaﬂ%’uﬂ;amﬂ"ﬁ
WAKANNIINENENEaTIaIunITEN NAN1TITY
WU EﬂLLuumiaau evidence-based rea-
soning in inquiry—based teaching ﬂﬁlﬂﬁé\‘m’]i
IginauanmaInsmanivasinisounldoined
dszansanlumsrewiFnsuuuFULENZA
GRREG L8z WITENL AT IR UN TN BIWI-
nmsldinguaiiinomaasludszinalng
AILTUITBIATL VDY Pongsthana et al. (2020)
N33 D AINARINANHINATEINNTTANT
Souwmisanuuulaudousstszdin Nddenny
sannlunsliinguaidaineemansuazua

o A d A a o A A
ﬁuﬂﬂﬁﬂ’mﬂ’]ilﬁﬂu"ﬁqqtﬂﬂqma\juﬂlﬁﬂu Nﬂq&l
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magraduinisouisoudnendf 5 nans
Anwwui dnSaundunasesiiazuuuany
sansnlumildinanadainoaand 2.41
AZLUYK (INATUBBLAY 6 ATUY) FINITBH
NARDILATFINIINFUAILAUBLINUBIATY
mMIghanIzay .05

WIS MALITIRUNIE329320U
milWingwaiBsIneeaas Novia and Riandi
(2017) Ananusananlumsliinguania
SngreaasvesnnSowIseNdnEn I 2 9
n3finm 2014/2015 lwidiaatiugy Yszine
dulaihige um I INTTRU L BIUS I
msaaﬂLLummﬁaﬁ'ﬂﬁ‘LﬁﬁuwaﬁaﬂEjsm'au
MINATOL-RRINMINARAL (one group pretest—
posttest design) lagltuuunaaay modified
Lawson classroom test of scientific reasoning
(MLCTSR) finamniuanmsnesaumslvi "e-
NAN9INUNAEAIVBILLLUNARAY Lawson’s
classroom test of scientific reasoning (LCTSR)
T @.¢1. 2000 IVALMIFINALAZMNIFUM DL
wamﬁﬁ'ﬂwuhmﬂﬁm@;wamﬁ‘nmmam’
FatFunomaduue laiunniin sz Ding (2018)
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