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Abstract

The objectives of this study were 1) to develop the professional development training packages
for English instructors based on the international qualification frameworks, 2) to evaluate the usage of
the developed training packages, and 3) to survey the satisfaction of the English instructors towards the
training programs. The participants of the study included 42 English instructors who teach in Prathom
Suksa 1 — Mathayom Suksa 3 from all parts of Thailand, obtained by volunteer sampling technique.
The instruments included 1) the training packages for professional development of English instructors
based on the international qualification frameworks, 2) two parallel forms of an achievement test for
pre-testing and post-testing, and 3) a satisfaction questionnaire. The collected data were analyzed using
the relative gain score, frequency count, percentage, mean and standard deviation.

The results revealed as follows: first, the developed training packages consisted of 3 parts:
English Proficiency, English Teaching and Self-professional Development; second, there were 6 modules
in the developed training packages: (1) listening and getting the main ideas in familiar contexts, (2)
sustaining monologue and describing experiences in familiar contexts, (3) reading and getting the main
ideas in familiar contexts, (4) writing in familiar contexts, (5) planning and teaching English for
communication and (6) planning self-professional development; third, after the training packages
implementation, the majority of the participants had a medium level improvement of the English
proficiency part (14 participants, 33.33%), a high level improvement of the English teaching part (16
participants, 38.09%), and a beginning level improvement of the self-professional development part
respectively (21 participants, 50%); and last, the English instructors’ satisfaction towards the training

program was at the highest level (X = 4.51, S.D. = 0.54).
Keywords: Training Packages for English Instructors; Professional Development for English Instructors; CEFR

Introduction

Nowadays, the English language plays many roles besides English as a mother tongue; English
as a Second Language (ESL), English as a Foreign Language (EFL), English as an International Language
(EIL), World Englishes (Wes), English as an Asian Language and English as a Lingua Franca (ELF) (Sirikhan,
2014). Because of the roles of English as mentioned, in Thailand, English has become the most

important foreign language unavoidably. Although English subject is a compulsory subject for primary
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and secondary levels in Thai education, it has been taught and used as a foreign language. Therefore,
unsurprisingly, one of the biggest problems of Thai Education is the Thai learners’ low ability in English.

The Ordinary National Education Test (O-NET) scores, from the academic year of 2015 to 2019,
showed that the average scores in the English Subject of Thai students who were in Prathom Suksa 6,
Mathayom Suksa 3, and Mathayom Suksa 6 were lower than 50 percent in all levels. (National Institute
of Educational Testing Service, 2016, 2017, 2018, 2019a, 2019b, 2019 ¢, 2020a, 2020b, 2020c) Moreover,
in the world ranking of the EF English Proficiency Index (EF EPI), the proficiency of Thai learners and
users of English from 2011 to 2016 had been in a very low group. However, in 2017 to 2018, the English
proficiency of Thais were ranked in the low group while in 2019, the Thais’ proficiency of English has
been back to the very low group again. (EF English Profiiency Index [EF EPI], 2019)

The Ministry of Education (MOE) has realized that the majority of Thai students are not good
at English. Thus, the MOE has announced the English teaching reform policy since 2014 aiming to solve
the problem of Thai students’ low ability in English. (Office of the Basic Education Commission, 2014)
According to this policy, the Common European Framework of Reference for Languages (CEFR) has been
implemented as the standard for all Thai students, included designing courses, developing teachers,
and English teaching. Also, the Communicative Language Teaching (CLT) has been mentioned as an
approach in English Language Teaching that must conform to the CEFR. (English Language Institute,
2015)

To run the English teaching reform policy, the English Language Institute, a branch of the Office
of the Basic Education Commission (OBEC), has set goals of English proficiency for Thai students as
follows: Prathom Suksa 6 should acquire an English proficiency of Al; Mathayom Suksa 3 should acquire
an English proficiency of A2; and Mathayom Suksa 6 should acquire an English proficiency of B1 (English
Language Institute, 2015). Since the English instructors should have higher English proficiency than their
students have, the MOE, hence, has also set the goals of English proficiency for non-native English
instructors who teach in General English Program (GEP) in Thailand as follows: primary English instructors
should acquire an English proficiency of A2; junior high school English instructors of B1; and senior high
school English instructors of B2. Besides the English proficiency, all English instructors need to be trained
in at least one of the programs required, such as the Standard TEFL Certificate, Boot Camp Turbo, or
the Teacher Development Interactive (TDI) (Office of the Basic Education Commission, 2019). However,
at the primary level, there are many educational opportunity expansion schools where English
instructors have also a responsibility to teach from Mathayom Suksa 1 to 3, therefore from the
researcher’s perspective, all primary English instructors should acquire an English proficiency of B1.

Previously, the English instructors in Thailand have never tested their English proficiency using
the CEFR, so, in 2015, the MOE organized the English test based on the CEFR for the primary and

secondary non-native English instructors. There were 42,712 volunteer English instructors, 29,930
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primary instructors, and 11,812 secondary instructors, from schools under the Office of the Basic
Education Commission who took the test. (Chongdarakul, 2015) The results showed that the majority
of the volunteers were in A2 level (50.36%). When taking a deep look at the data, most of the primary
English instructors were in A2 level (47.93%) and in Al level (36.65%), respectively, meanwhile, most
of the secondary English instructors also were in A2 level (56.53%) and in B1 level (28.15%), respectively
(Chongdarakul, 2015), that is to say, a lot of English instructors were unqualified in their English abilities
according to the MOE’s goals.

Apart from the English instructors’ proficiency, English teaching is one of the big issues that the
English instructors have had for a long time. The studies found that there are many problems of English
teaching in Thailand; lack of English skills, lack of experience in teaching (Ardpaksa, 2014), lack of
motivation in English teaching (Kongchai, 2017), the problem of non-English major primary school
instructors, and the difference of students’ English proficiency (Chalarak, 2016; Tuamsuk et al, 2017).

Although there are many techniques that English instructors can choose to acquire their ability
to reach the MOE’s goals, such as studying for a post-graduate degree, observing classes, and doing
classroom researches, one way to solve the problems, as mentioned above, in a short time is to train
instructors both in English language skills and teaching techniques. In the past, there were studies about
the development of training packages (Seanwisade, Klangprapan & Sriprachan, 2010; Thitawattana &
Phattaraphakin, 2018; Watthanakuljaroen, 2019; Woottipong, 2016) the results showed that all
developed training packages could enhance the English proficiency of the participants, that is, the
training packages were good tools to improve the participants’ abilities. However, our country lacks
research concerning in-service teachers’ English language skills improvement and English teaching based
on the English teaching reform policy. Thus, this research aims to develop training packages for English

instructors to bridge that gap.

Research objectives

The objectives of this study were

1) to develop the training packages for professional development of English instructors based
on the international qualification frameworks

2) to evaluate the usage of the developed training packages and

3) to survey the satisfaction of the English instructors towards the training program.

Research Methodology

The research process comprises of 4 phases as follows:

91



Boonpok, P., Koolsriroj, U., & Sumalee, S. (2022). Development of Training Packages for Professional Development of English Instructors from
Prathom Suksa 1 to Mathayom Suksa 3 Based on the International Qualification Frameworks. Journal of Rangsit University:

Teaching & Learning, 16(2), 88-101.

Phase 1 was the synthesis of the training packages framework. The framework of this research
had been synthesized from Thai and international frameworks that related to the CEFR and English
Teaching as follows: (1) The CEFR (Council of Europe, 2001, 2018), (2) Cambridge English Teaching
Framework (Cambridge Assessment English, 2018), (3) The Eaquals Framework for Language Teacher
Training & Development (Eaquals Exellence in Language Eduation, 2016) and (4) Occupational Standards
and Professional Qualifications for English Language Teachers in Thailand (Thailand Professional
Qualification Institute, 2015). The content of the training packages consisted of 3 parts: 1) English
Proficiency, 2) English Teaching and 3) Self-Professional Development.

Phase 2 was the development of the training packages for professional development of English
instructors based on the international qualification frameworks. The content of initial training packages,
composed of 4 modules: (1) listening and speaking skills, (2) reading and writing skills, (3) English lesson
planning and teaching, and (4) self-professional development were approved and analyzed by 3
experts, comprised of an expert on English, an expert on Teacher Education, and an expert on
Curriculum and Instruction. The research instrument of the second phase was a quality evaluation form
for the training packages. Data were analyzed using mean, standard deviation, and content analysis.
The evaluation results were as follows: module 1 was a very good level (X = 3.56, S.D. = 0.32), module
2 was a very good level (X = 3.47, S.D. = 0.31), module 3 was a good level (X = 3.67, S.D. = 0.21),
module 4 was a very good level (X = 3.60, S.D. = 0.30). After that, the experts’ feedbacks were used to
improve the training packages. The developed training packages composed of 6 modules. The
components of the training packages in this research included the name of the training packages,
objectives, content, activities, materials, and measurement and evaluation.

Phase 3 was the implementation of the training packages. The participants of the study
consisted of 42 volunteer English instructors who teach from Prathom Suksa 1 to Mathayom Suksa 3
from all parts of Thailand. Some of them have never tested the CEFR test before, the rest have tested
the CEFR test; some reached at B1 and some were at lower levels. Because of the COVID-19 situation,
the training had been changed from onsite training to online training through Zoom program. The
training was a 5-day training program on 14", 16", and 18" - 20" June, 2020. The research instruments
of this phase were 1) two parallel forms of an achievement test for pre-testing and post-testing, 2) the
training packages for professional development of English Instructors based on the international
qualification frameworks, and 3) a satisfaction questionnaire.

Phase 4 was the evaluation of the training packages. This phase was a study of the training
packages’ implementation results. The pretest and posttest scores of the participants were analyzed
to evaluate the usage of the developed training packages using the relative gain score (Kanjanawasee,
2013), frequency count, and percentage. The satisfaction survey results were analyzed using mean and

standard deviation.
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Research Results

1. Results of Training Packages Development

The developed training packages consisted of 3 parts which were divided into 6 modules. Part
1, English Proficiency composes of 4 modules: (1) listening and getting the main ideas in familiar
contexts, (2) sustaining monologue and describing experiences in familiar contexts, (3) reading and
getting the main ideas in familiar contexts, and (4) writing in familiar contexts. Part 2, English Teaching,
there was only one module; (5) lesson planning and teaching English for communication. Part 3, Self-
Professional Development, there was only one module; (6) self-professional development.

2. Results of evaluation of the developed training packages usage

2.1 The basic characteristics of the participants

The personal information of 42 volunteer English instructors was as follows:

Table 1 Basic characteristics of the participants

Characteristics Number Percent
Gender Female 35 83.33
Male 7 16.67

Total 42 100.00
Age 21 - 30 years old 18 42.86
31 - 40 years old 12 28.57
41 - 50 years old 9 21.43
51 - or older 3 7.14

Total 42 100.00
Education BA 24 57.14
MA 18 42.86

Total 42 100.00
CEFR Level Never take a test 30 71.43
Al 1 2.38
A2 4 9.52
B1 7 16.67

Total 42 100.00

Table 1 showed basic characteristics of the English instructors who completed their training.
There were 42 English instructors who completed the training program, 35 of them (83.33%) were
female. Most of the English instructors were between 21 -30 years old (18 participants, 42.86%). Only
3 of them (7.14%) were 51 or above. In term of education, most of English instructors were BA holders

(24 participants, 57.14%), while 18 of them (42.86%) held a master degree. As to the CEFR level, most
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of the English instructors had never taken the CEFR test (30 participants, 71.43%). Only 1 (2.38%) was
at Al level.

2.2 The results of training package implementation

To analyze the participants’ improvement, the researcher used the relative gain score
(Kanjanawasee, 2013) which had been divided the improvement into 4 levels: a very high level (76 -
100 scores), a high level (51 — 75 scores), a medium level (26 — 50 scores) and a beginning level (0 - 25
scores). In addition to the criteria, in this research, for those who got the gain scores less than 0, they

were in the undeveloped level.

Part 1: English Proficiency
Analysis of the improvement of the learning achievement scores showed that the English

proficiency; listening, speaking, reading and writing skills of the participants were as detailed in Table 2.

Table 2 Improvement of English proficiency part of the participants

Improvement level Number of Participants Percent
Very high 1 2.38
High 5 1191
Medium 14 33.33
Beginning 12 28.57
Undeveloped 10 23.81
Total 42 100.00

Based on Table 2, the majority of English instructors had an English ability improvement at a
medium level (14 participants, 33.33%). Only 1 had the improvement at a high level (2.38%),

meanwhile, 10 of them were at undeveloped level (23.81%).

Part 2: English Teaching
Analysis of the improvement of the learning achievement scores in the English teaching part

showed that the English instructors had an improvement as detailed in Table 3.

Table 3 Improvement of English teaching of the participants
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Improvement level Number of Participants Percent
Very high 7 16.67
High 16 38.09
Medium 12 28.57
Beginning 7 16.67

Undeveloped - -
Total 42 100.00

According to the table 3, the majority of English instructors had an improvement at a high level
(16 participants, 38.09%) in this part, and an inferior level was at a medium (12 participants, 28.57%).
None of the undeveloped participant was in the English Teaching part.

Part 3: Self-professional Development
Analysis of the improvement of the learning achievement scores in the self-professional

development part showed that the English instructors had an improvement as detailed in Table 4.

Table 4 Improvement of Self-professional Development part of the participants

Improvement level Number of Participants Percent
Very high 2 4.76
High 7 16.67
Medium 12 28.57
Beginning 21 50.00
Undeveloped - -
Total 42 100.00

Table 4 showed that the majority of the English instructors had an improvement at a beginning
level (21 participants, 50.00%) in the last part, the Self-Professional Development. Only 2 of them had

an improvement at the very high level (4.76%), while none of them was in the developed level.

3. Results of participants’ satisfaction towards the training program

Besides the improvement that derived from the learning achievement scores, the participants’
satisfaction questionnaire was another instrument used to evaluate the training program. The
participants’ satisfaction questionnaire was divided into 4 aspects: the satisfaction towards speakers,
format and duration, knowledge and understanding, and knowledge implementation. Analysis of the

participants’ satisfaction showed as detailed in Table 5.

Table 5 Participants’ satisfaction towards the training program

S.D. Satisfaction level

=

Satisfaction Aspects
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1. Speakers 4.51 0.48 highest
2. Format and Duration 4.49 0.71 highest
3. Knowledge and Understanding 4.52 0.54 highest
4. Knowledge Implementation 4.54 0.50 highest
Average 4.51 0.54 highest

Regarding the participants’ satisfaction questionnaire, the majority of the participants were
satisfied at the highest level in all aspects: speakers, format and duration, knowledge and
understanding, and knowledge and implementation. Therefore, overall, their satisfaction towards the

training program was rated to be the highest level (X = 4.51, S.D.= 0.54).

Discussion

1. The Usage of The Developed Training Packages

1.1 English Proficiency Part

In regard to Table 2, most of the English instructors could improve their English 4 skills after
the training at the medium level (14 participants, 33.33%), that is, to be trained by using the training
packages for professional development of English instructors from Prathom Suksa 1 to Mathayom Suksa
3 based on the international qualification frameworks could help the participants to enhance their
English proficiency, similar to the studies which revealed that the English language instructors improved
their English skills and English teaching by using the developed training packages (Mejang, 2017, 2020
Yiemkuntitavorn, 2012, 2013, 2015) This is maybe because, during the training, (1) the speakers lectured
and gave the examples clearly, (2) the participants did many exercises in each module, and (3) the
contents in the developed training packages were in their familiar contexts.

1.2 English Teaching Part

The Module 5, Planning and teaching English for communication, was about lesson planning
and English teaching using CLT. Due to the Covid-19 situation, the training program had been changed
from onsite to online training which affected the activities in this module. For example, in the lesson
planning which was a group activity, some of the group members needed to work at schools during
the training, they could only listen to others during the activity. Besides lesson planning, micro-teaching
was an activity related to the lesson planning activity. This activity was contained in the training
packages, but it was inconvenient for the participants to do online micro-teaching as the reason
mentioned above, hence the researcher cut it off from the training program. Then the evaluation of
this module came from lesson planning scores only.

According to the improvement results of this part, it was found that all English instructors had
an improvement. It was possible that they have been familiar with lesson plan writing since they were

pre-service instructors, that is they had a lot of experiences in lesson plan writing. Moreover, they were
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trained by the speaker in this training program, thus they could write the CLT lesson plan very well.
However, the participants should study more on selecting instructional media and designing the
assessment and evaluation tools because most of them got only 3 scores out of 5, similar to the
research conducted by Mejang (2017) found that the top three problems in leaming and teaching of
the secondary school English instructors were having limited knowledge of teaching method,
unappealing learning activities, and non-diversity assessments.

1.3 Self-professional Development Part

The Module 6, Self-professional development, was like the previous part; none of the English
instructors was in the undeveloped level in the last part. In this part, the participants analyzed their
strong and weak points so that they could do an individual development plan (ID plan). The result
showed that their strong and weak points were divided into 3 groups; characteristics, profession, and
English skills. According to the professional weak point, some of them mentioned that they need
professional development because of lacking teaching techniques, lacking technology and innovation
knowledge, non-diversity activities. A few of them mentioned that English skills were their strong points,
however, they identified only one or two skills. Meanwhile, the majority of the participants identified
that speaking, listening, and writing English were their weak points which they wanted to improve, that
is to say, they were not confident in their English skills. This result was similar to the study conducted
by Noom-ura (2013) which found that Thai teachers needed to improve their listening, speaking, and

writing skills.

2. English Instructors’ Satisfaction

According to Table 5, the overall satisfaction of English instructors towards the training program
was at the highest level. This maybe because of some reasons as follows: (1) all participants could
communicate with the speakers directly both during and after the training, also, could ask for more
explanation and more examples when they did not understand, (2) since it was an online training, the
participants could attend the training program from everywhere, (3) due to the training packages were
developed based on the English teaching reform policy, the contents in each part of the training
packages were what the participants needed to improve themselves, and (4) the participants could

apply their knowledge derived from this training program to their classrooms.

Conclusion
According to the English teaching reform policy in 2014, one of the urgent issues to run the

policy is to train non-native English instructors who teach in both primary and secondary levels to be
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qualified Enslish instructors. The purposes of this study were to develop, evaluate the usage of the
training packages based on CEFR Bl level, which is the language goal of the MOE, and survey the
satisfaction of the participants towards the training program. Findings showed that the developed
training packages composed of English proficiency part, English teaching part, and self-professional
development part. Based on the learning achievement results, in each part, the majority of English
instructors had an improvement and they were satisfied with the training program.

Suggestions

1. Suggestions for applying research results

1.1 The training packages for professional development of English instructors based on the
international qualification frameworks are suitable for onsite training because there are some group
activities that the participants need to concentrate on them, such as speaking activities and micro-
teaching. Therefore, to organize an online training using these training packages, the organizer should
review more pieces of literature on designing an online training program so that the participants can
get the most out of the training. Also, the organizer should follow up on how to the participants’ English
skills usage after training and how to the participants’ CLT lesson planning usage in classes to get more
information to improve the training packages.

1.2 Due to the difference in the participants’ English ability, the organizer who would like to
use the training packages should assign some supplementary exercises to participants who need
scaffolding. However, all participants should spend more time practicing language skills to improve their
English.

2. Suggestions for the next research

The followings are some areas that could be investigated for further studies, according to this
research study.

1. It is recommended that other researchers should develop the training packages based on
CEFR in other levels such as Al and A2.

2. It is recommended that other researchers should develop the training packages based on

CEFR in other languages such as Chinese, Vietnamese and others.
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