THAI STUDENTS AND TEACHERS’ PERCEPTIONS OF
LEARNING AND TEACHING ENGLISH THROUGH THE
COMMUNICATIVE LANGUAGE TEACHING APPROACH

Natthawut Promtara

A Thesis Submitted in Partial
Fulfillment of the Requirements for the Degree of
Master of Arts (Language and Communication)
School of Language and Communication
National Institute of Development Administration
2016



THAI STUDENTS AND TEACHERS’ PERCEPTIONS OF
LEARNING AND TEACHING ENGLISH THROUGH THE
COMMUNICATIVE LANGUAGE TEACHING APPROACH
Natthawut Promtara

School of Language and Communication

Assistant Professor........ / Kaspo. SLM"V%LM A% (( e Major Advisor

(Kasma Suwanarak, Ph.D.)

The Examining Committee Approved This Thesis Submitted in Partial
Fulfillment of the Requirements for the Degree of Master of Arts (Language and

Communication).
Assistant Professor
(M(L. Jirapa Abhakorn, Ph.D.)
Assistant Professor....... kﬂjma, SWMG.L{C{M .[{. e Committee

Assistant Professor

Assistant Professor.77.....

July 2017



ABSTRACT

Title of Thesis Thai Students and Teachers’ Perceptions of Learning
and Teaching English through the Communicative
Language Teaching Approach

Author Mr. Natthawut Promtara
Degree Master of Arts (Language and Communication)
Year 2016

This study is designed in attempt to explore Thai students and teachers’
perceptions of English learning and teaching through the communicative language
teaching approach (CLT) in Loei Primary Educational Service Area Office 2, and to
compare students and teachers’ perceptions of English learning and teaching through
the communicative language teaching approach. Both quantitative and qualitative
methods were used in the study. The researcher used a quantitative questionnaire
survey to explore 295 students and 20 teachers’ perceptions of English language
learning and teaching through the CLT approach. A semi-structure interview with 10
students and 5 teachers to elicit their views on English learning and teaching through
the CLT approach was also conducted. The results of this study indicated that the
students and teachers supported the CLT principles and displayed characteristics of
CLT through their reported perceptions. However, the results showed that the students
and teachers in the context of this study had misunderstandings of using the CLT
approach in communication class. Implications which could be used as the strategies
for exploring the students and teachers’ perception of the CLT approach are

suggested.
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CHAPTER 1

INTRODUCTION

1.1 Background of the Study

English is arguably the most important language in the world (Lam and Tse,
2012). It has been known as the international language throughout the modern era.
Medway (2010) stated that the English language is an important key of global
communication in several areas such as international relations, tourism, business,
diplomatic interaction and education. When people with different native languages
want to share and exchange ideas, they normally speak English to communicate with
each other. English has become a language for international communication to
communicate with different people in other countries even though they do not
understand the mother language or dialect in that area (Lee & VanPatten, 2003).

In addition, learning English offers people some benefits such as successful
jobs, communication with other people, and to be successful in communication
(Devito, 2009). First, English gives people the opportunity to get better jobs. For
example, many enormous companies require people with English skills to perform
their jobs. Also, it helps people in reaching a higher position at work. Second, English
gives people the access to communicate with others around the world. For instance,
people today use English through various online social networks to maintain contact
with each other. Finally, English is necessary to improve individual self-confidence.
A confident person has the ability to express his or her ideas and opinions. In
summary, English is the most used and practical language in the world. English will
improve people’s lives in many areas including finding a good job, achieving better
communication and gaining self-confidence.

In Thailand, students learn English starting from grade 1 in primary school to
grade 12 in high school. They spend two or three hours per week developing English

skills in school. In addition, teachers help students practice English in different ways.



Learning materials and activities usually include playing crossword games where
students can practice specific vocabularies after they finish learning activities, and
watching movies to improve listening skills because students can understand the
meaning of words or sentences in visual contexts.

Although Thai teachers try to develop English skills for students using
effective teaching techniques, the results of students’ English learning achievements
are still poor. Thai students spend twelve years studying English from primary to
secondary schools in order to develop the four main English language skills-listening,
speaking, reading, and writing but communication skills for Thai students seem quite
low when compared with students in Asia (Lakam, 2012). In addition, Thai students
seem to have a very low proficiency in English. Education First Institute reported that
Thailand ranked 55th from 60 countries in English learning and testing achievement
(Ministry of Education, 2008). Therefore, the Office of the Basic Education
Commission (2013) has concerns about solving English learning and teaching. Also,
they make suggestions to teachers to use communicative language teaching to develop
the English skills of their students.

According to Office of the Basic Education Commission (2013), there are
several benefits for using the Communicative Language Teaching approach (CLT).
CLT could be useful for Thai students to develop communication skills. The CLT
approach is considered to be an innovative approach for developing communication
for students and teachers in the English classroom. This approach focuses on the
process rather than the product in language learning, and the purpose of language is
communication. In the learning process of CLT, students have opportunities to use
language for communication by doing activities such as role plays, playing games,
and singing.

Several linguists and teachers mentioned that it is a useful approach for
language teaching. For example, Brown (2014) said that communicative approaches
are important for teachers to teach English as a foreign language. Teachers also felt
more strongly that communicative language teaching could help them teach English
for communication effectively. In addition, Littlewood (2007) highlighted that
communicative language teaching pays systematic attention to functional as well as
structural aspects of language, and hence, combines these for a more robust



communicative view. An abundant amount of research has been conducted to
investigate if the communicative language teaching approach is useful as a language
teaching method in English as a foreign language context such as Karim’s study
(2004), and Matsuura, Chiba, and Hildebrandt’s research (2001).

In the Thai context, the communicative language teaching approach could play
an important role in developing students’ abilities to use English for communication.
Thai teachers use communicative language teaching approaches in their classroom
because it helps their students to develop communication skills. To develop students’
abilities of communication, teachers applied the communicative language teaching
approach into their lesson plans to provide opportunities for students to communicate.
For example, they used songs, games and activities to give students a chance for

communication in the classroom.

1.2 Statement of the Problem

In the context of this current study, English is taught in regular schools starting
from the kindergarten to the secondary level. In each school, students learn basic
English, which includes sounds, consonants, basic vocabulary, and grammar based on
the basic educational core curriculum. In addition, some teachers focus on reading and
writing skills to improve communication skills. The students practice a lot of writing
exercises. They can generally read and write words and sentences based on grammar
rules. The teachers believe that reading and writing skills are useful for students to do
exercises and examinations. The teachers also apply new teaching techniques for
developing students’ ability to use English for communication.

However, the students might not use English for communication in the
classroom or real situations. They lack in practicing English in the classroom because
they do not have enough time in class. Students have to learn all eight subjects such as
the Thai language, Mathematics, Science, Physical Education, Social Studies, Art, and
Computer and Technology. From the researcher’s experiences, the national test limits
teachers to teach English for communication. Every school has to develop all eight
score subjects of the national test. The national test could cause problems for teachers
to teach English in the classroom. Almost all teachers change their processes of



teaching to a tutoring process. As a result, students and teachers in the Loei Primary
Educational Service Area Office 2 hardly seem capable of learning and teaching
English in the classroom.

According to communicative language teaching approach, there are lots of
advantages for students to develop communication skills. The teachers applied this
approach to their teaching process. They created CLT activities to stimulate students
to learn English. For example, they applied songs and games in the learning process to
develop speaking and listening skills. In fact, teachers could not apply this approach
in real situations because there may be some difficulties to apply CLT in teaching
process. The difficulties of teaching CLT consist of time and classroom size. It might
affect the students’ achievement. The students might not use English for
communication in the classroom or real situations. For information gap activities, for
example, English is used less to complete communication tasks. Students might not
communicate in English. They choose to use the Thai language to gain information
because it is much easier to speak with others and it is more comfortable for
communication. The researcher, therefore, wants to explore the students’ and
teachers’ perceptions of communicative language teaching approach in Loei Primary
Educational Service Area Office 2 to investigate how teachers and students think

about CLT and how CLT could help students develop communication skills.

1.3 Objectives of the Study

The objective of this study are as follow:

1) To explore the students’ perceptions of English learning through the
communicative language teaching approach;

2) To explore the teachers’ perceptions of English teaching through the
communicative language teaching approach; and

3) To compare students and teachers’ perceptions of English learning and

teaching through the communicative language teaching approach.



1.4 Research Questions

The research questions of this study are as follow:

1) What are the students’ perceptions of English learning through the
communicative language teaching approach? ;

2) What are the teachers’ perceptions of English teaching through the
communicative language teaching approach? ; and

3) What are the differences in students and teachers’ perceptions of English

learning and teaching through the communicative language teaching approach?

1.5 Definitions of Key Terms

In this section, the researcher defines key terms used in this study: English as a
foreign language (EFL) learners, Communicative Language Teaching (CLT),
Communicative Competence, and Perception.

1) English as a Foreign Language (EFL) learners are people who learn
English in a context where English is not used for everyday purposes. EFL learners
typically learn and practice the target language exclusively in the classroom setting
(Hedge, 2000; Richards, 2006).

2) Communicative Language Teaching (CLT) is an influential theoretical
model in English language teaching focused on the process rather than the product in
language learning, and the purpose of language is communication. (Hedge, 2000;
Richards, 2006).

3) Communicative Competence is an essential element for teachers and
students to communicate effectively. Moreover, communicative competence can help
students and teachers reduce listening and speaking barriers and encourage them to
communicate with confidence (Hedge, 2000; Lee & VanPatten, 2003; Yashima, 2004;
Lung, 2010).

4) Perception is the way that people view and present themselves. It concerns
itself with people’s experiences of the world and involves both the recognition and

actions in response to these stimuli. However, perception not only creates about



experiences of the world around us; it allows acting within the environment (Richards
& Rodgers, 2001).

1.6 Structure of this Research

In this study, there are five chapters. First, Chapter 1 consists of the
background of this study, the statement of the problem, the objectives of the study, the
research questions, and the definition of key terms. Second, in Chapter 2, there is
literature review including teaching English in Thai context, Communicative
Language Teaching Approach, and previous studies of Communicative Language
Teaching (CLT). Third, research methodology in Chapter 3 includes the theoretical
framework, population and sampling, research tools, pilot study, content validity,
reliability, data analysis, and the limitations of the study. Fourth, the findings of
students and teachers’ perceptions through the communicative language teaching
approach focusing on Loei Primary Educational Service Area Office 2 are presented

in Chapter 4. Finally, Chapter 5 involves discussions, implications, and a conclusion.



CHAPTER 2

LITERATURE REVIEW

Three major areas of the research will be discussed and reviewed in this
chapter: English language teaching and learning in the Thai context, communicative
language teaching approach, and previous studies of communicative language

teaching.

2.1 English Language Teaching and Learning in the Thai Context

English is the most well-known language in regards to communicating among
foreign language speakers (Lee & VanPatten, 2003). When people with different
languages want to share and exchange ideas, they normally speak English to
communicate with each other for diplomacy, banking, computing, medicine, business,
science, technology, aviation and many other branches in today's society (Devito,
2009). Regarding this, learning to speak and understand English is important because
it is the language spoken by more people than any other. Thus, to be able to
communicate well with others, everyone should concentrate on practicing English.

In Thailand, English is taught as a foreign language beginning from grade 1 in
primary school to grade 12 in high school (Ministry of Education, 2008). For learning
and teaching English, there are various types of English classrooms which are taught
in different ways. The classrooms of English teaching are those of a regular program,
a bilingual program, an English program, and an international program. In a regular
program, students learn English for two or three hours a week with Thai teachers and
hardly with native English speakers. For a bilingual program, teachers normally use
English and Thai to teach students in their classroom. Students in English programs
have more opportunities to learn English with Thai teachers and native English
speakers. They could communicate successfully by using English. Students of the



international classrooms seem to have more effective communication skill when
compared with other types. They are mainly taught by native speakers of only
English. However, all Thai students learn English based on the basic education core
curriculum (Ministry of Education, 2008).

According to the Thai basic education core curriculum of Ministry of
Education (2008) of Thailand, goals and objectives of English learning and teaching
are to obtain knowledge, develop skills, and form a positive attitude toward English.
To obtain knowledge, Thai students should be able to use English for communication
in authentic situations, learning and understanding foreign culture, and to use English
for gaining general information. In developing English skills, Thai students should be
able to use English for communication, critical and creative thinking skills, and
learning skills. Finally, for a positive attitude toward English, students enjoy learning
English in the classroom. Also, Thai students develop the aforementioned English
mainstays - knowledge, skills, and positive attitudes toward English.

Based on the goals and objectives of English teaching, the Ministry of
Education (2008) sets four main contents of English learning and teaching. These
four main contents of English learning and teaching consist of language for
communication, language and culture, language and relationships with other learning
areas, and language and relationships with communities and the world (Ministry of
Education, 2008). That is to say, Thai students have to learn all four of the contents.

To begin with language for communication, this content intends to use English
for communication. Students will improve listening, speaking, reading and writing
skills. In addition, students could exchange data and information by expressing
feelings and opinions appropriately. Next, the purpose of language and culture content
is to use English within cultures. Students could understand how to speak or write
English suitably. Then, language and relationships with other learning areas proposes
the use of English for linking students’ knowledge with other learning areas, and
seeking knowledge and broadening the learners’ world views. Finally, language and
relationships with community and the world aims to use English in various situations.
Students could use English to communicate both in the classroom and the outside

community including the global society. Students also develop English following the



basic educational core curriculum (2008) and teachers are facilitator to help their
students for improving English skills.

However, Thai students seem hardly able to use English for communicating.
There are a variety of problems in English learning and teaching in Thailand. For
example, the background knowledge of students is a major problem for English
learning. Students are unable to connect their background knowledge to new things;
they cannot build concepts and have them linked to their personal, cultural, and
academic experiences in learning (Wood, 2012; Yoshida, 2010). Furthermore,
contents, structure of time, and evaluation in curriculum are barriers of English
learning and teaching for Thai students and teachers (Khong & Saito, 2014).

In addition, large classes, limited and impractical courses and textbooks,
difficulties with communication assessment, and limited availability of instrumental
aids are major problems for learning and teaching English in the classroom
(Polsombat, 2006; Lakum, 2012). For instance, students might not have enough time
to develop communication skills because time is limited. Students could not practice
speaking in classroom because there are too many students per class. The large class
could cause problems with communicative assessments. Furthermore, there are only
two or three hours per week to sharpen their English skills. Teachers also have to

spend much time for evaluating the four skills of their students.

2.2 Communicative Language Teaching Approach

Currently, the Communicative Language Teaching Approach (CLT) is a
famous theoretical model in English language teaching. CLT is one of the most
effective teaching approaches to English language learning and teaching. In the early
1970s, CLT served as a major source of influence on language teaching practice
around the world. Li (1998) stated that CLT has extended in scope and has been used
by different educators in different ways. In this section, the researcher will describe
CLT in terms of a set of definition and principle, communicative competence, the
kinds of classroom activities that best facilitate learning, the roles of teachers and
learners in the language classroom, and students and teachers’ perceptions of CLT.
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2.2.1 Definition and Principles of CLT

According to Richards and Rodgers (2001), CLT starts with a theory of
language as communication, and its goal is to develop learners’ communicative
competence. The idea of communicative competence is considered to be the main
conception of CLT. Communicative competence involves knowing what to say and
how to say it appropriately based on the situation, the participants, and their roles and
intentions.

Other authors in the field have defined and characterized CLT in various ways
(Brown, 2000; Larsen-Freeman, 1986; Littlewood, 1981; Richards, 2006; Savignon,
1991). They put some of the major characteristics of CLT as follows:

1) Students need knowledge of the linguistic form, meaning and
functions. However, CLT gives primary importance to the use or function of the
language and secondary importance to its structure or form (Larsen-Freeman, 1986);

2) “Fluency and accuracy are seen as complementary principles
underlying communicative techniques” (Brown, 2000). However, at times fluency
may have to take on more importance than accuracy because “fluency and acceptable
language is the primary goal” (Finocchiaro & Brumfit, 1983, p. 93) and accuracy is
judged not in the abstract but in contexts;

3) Language teaching techniques are designed to engage learners in the
pragmatic, authentic, functional use of language for meaningful purposes. Classrooms
should provide opportunities for rehearsal of real-life situations and provide
opportunity for real communication. Emphasis on creative role plays, simulations,
dramas, games, projects, etc., are major activities which can help the learner provide
spontaneity and improvisation, not just repetition and drills;

4) Another characteristic of the classroom process is the use of
authentic materials because it is felt desirable to give students the opportunity to
develop the strategies for understanding language as it is actually used by native
speakers. In the classroom, everything is done with a communicative intent.
Information gap, choice and feedback are thought to be truly communicative activities
(Johnson & Morrow, 1981);

5) Grammar can still be taught, but less systematically, in traditional

ways alongside more innovative approaches;
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6) Communicative approach is not limited to oral skills. Reading and
writing skills need to be developed to promote pupils' confidence in all four skill
areas. Students work on all four skills from the beginning, i.e., a given activity might
involve reading, speaking, listening, and perhaps also writing (Celce-Murcia, 2001);

7) Students regularly work in groups or pairs to transfer (and if
necessary to negotiate) meaning in situations where one person has information that
others lack (Celce-Murcia, 2001). More emphasis should be given to active modes of
learning such as pair or group work in problem-solving tasks in order to maximize the
time allotted to each student for learning to negotiate meaning;

8) Errors are seen as a natural outcome of the development of the
communication skills and are therefore tolerated. Learners trying their best to use the
language creatively and spontaneously are bound to make errors;

9) Evaluation is carried out in terms of fluency and accuracy. Students
who have the most control of the structures and vocabulary are not necessarily the
best communicators. A teacher may use formal evaluation i.e., he/she is likely to use a
communicative test, which is an integrative and has a real communicative function;

10) The students learn from these classroom management exchanges,
too, and realize that the target language is a vehicle for communication. Whatever the
case may be, “the teacher should be able to use the target language fluently and
appropriately” (Celce-Murcia, 2001);

11) The teacher is the facilitator of students' learning, manager of
classroom activities, advisor during activities and a ‘co-communicator' engaged in the
communicative activity along with the students (Littlewood, 1981).

In addition, the evident feature of CLT is concerned with a communicative
purpose (Larsen-Freeman, 1986). There are varieties of communicative activities such
as games, role plays, simulations, and problem-solving tasks which are helpful for
learners to succeed in communication. These activities offer learners an opportunity to
practice their communication skills meaningfully in different contexts and by taking
on different roles.

Furthermore, Littlewood (1981) stated that communicative language teaching
emphasizes the functional as well as structural features of language. Teachers move

beyond teaching structural rules of the target language, and create opportunities for
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learners to use the target language in a meaningful way. They also help their learners
build up communicative competence. Furthermore, Savignon (1991) said that
individual learners have their unique interests, learning styles, needs, and goals that
should be reflected in the design of instructional methods. Also, in a CLT classroom,
students must be made to feel secure, unthreatened, and non-defensive. So teachers
should avoid taking on a teacher-centered approach.

According to Brown (2001), when describing the key principles of CLT, there
are six characteristics of CLT including classroom goals, language techniques,
fluency and accuracy, students in a communicative class, students, and the role of the
teacher. First, classroom goals focus on grammar, discourse, functions,
sociolinguistics, and strategies of communicative competence. Also classroom goals
of CLT have to link the organizational aspects of language with the realistic. Second,
language techniques are designed to engage learners in the pragmatic, authentic,
functional use of language for meaningful purposes. Third, fluency and accuracy are
seen as principles underlying communicative techniques. Sometimes, fluency may
have to take on more importance than accuracy in order to keep learners meaningfully
engaged in language use. Fourth, students in a communicative class have to use
language, creatively and effectively. Therefore, classroom tasks should provide
students with the necessary skills for communication. Fifth, giving opportunities for
learners to develop their own learning process appropriately are important features to
make communication successful. Last, the role of the teacher is facilitator and guide.
Teachers should encourage students to construct meaning through genuine linguistic
interaction with others.

Moreover, Richards (2006) noticed that language teachers and teaching of
CLT began to reorganize teaching, syllabuses, and classroom materials. In planning
language courses within a communicative approach, grammar was no longer the
starting point. It was claimed that meaningful communication provides the learner
with a better opportunity for learning than through a grammar-based approach.

In summary, the researcher adopts the definition and principles of CLT for the
purposes of this thesis. CLT might be maintained that there has been overwhelming
agreement among the scholars in the field that the goal of CLT is to develop
communicative competence. The researcher agreed that the CLT approach was a
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primary objective to help students develop communicative competence in the target
language. The following section will review some common concepts dealing with the

issue of communicative competence.

2.2.2 Communicative Competence

In linguistic theories, Chomsky makes a distinction between two aspects of
language, specifically competence and performance. He argues that competence is
consisted of the underlying knowledge of the grammatical system. In addition,
Chomsky believes that the shared knowledge of the ideal speaker-listener is set in a
completely homogeneous speech community. Chomsky affirms that such underlying
knowledge enables a user of a language to produce and understand an infinite set of
sentences out of a finite set of rules. By performance, he refers to the use of this
underlying knowledge to communicate. However, this linguistic model proposed by
Chomsky has been harshly criticized for being too simplistic (Hymes, 1971). It has
been pointed out that this model fails to account for the social aspects of language.
Agreeing with Chomsky on competence-performance distinction, most scholars feel
that competence should involve psycholinguistic and sociocultural aspects.

Hymes believes that Chomsky’s view of communicative competence is too
idealized to describe actual language behavior, and therefore his view of performance
is an incomplete reflection of competence. He also points out that the theory does not
account for sociocultural factors or differential competence in a heterogeneous speech
community.

Unlike Hymes (1971); Savignon (1998) put a greater emphasis on aspect of
ability in concept of communicative competence. She promotes a classroom model of
communicative competence that involves Canale and Swain's four components of
competence. She defines communicative competence as “functional language
proficiency; the expression, interpretation, and negotiation of meaning involving
interaction between two or more persons belonging to the same (or different) speech
community” (Savignon, 1997, p. 272). Savignon portrays communicative competence

as having the following elements:
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1) Communicative competence is a dynamic rather than a static
concept. It depends on the negotiation of meaning between two or more people who
share to some degree the same symbolic system;

2) Communicative competence applies to both written and spoken
language, as well as to many other symbolic systems;

3) Communicative competence is context specific. Communication
takes place in an infinite variety of situations, and success in a particular role depends
on one’s understanding of the context and on prior experience of a similar kind;

4) There is a theoretical difference between competence and
performance. Competence is defined as a presumed underlying ability and
performance as the overt manifestation of that ability. Competence is what one
knows. Performance is what one does; and

5) Communicative competence is relative, not absolute, and depends on
the cooperation of all the participants.

While Savignon has explored and written extensively on communicative
competence, Canale and Swain (1980) created a more detailed theoretical framework
for communication that was highly recognized in the field. They believe that the
sociolinguistic work of Hymes is significant to the development of a communicative
approach to language learning and teaching. Nonetheless, Hymes states that principles
of grammar would be useless without rules of language use. They further developed
the notion of communicative competence which consists of four basic components,
the total of which is assumed to enable a learner to acquire the target language to the
extent that he/she can be an indistinguishable speaker of the target language.

According to Savignon (1997) and Canale and Swain (1980), communicative
competence refers to the ability to communicate in a personally effective and socially
appropriate manner. Hedge (2000) stated that a central concept of the communicative
competence is the ability to understand and to use language -effectively to
communicate in authentic social and school environments. Communicative
competence is made up of four areas of competency: 1) linguistic competence,
2) sociolinguistic competence, 3) discourse competence, and 4) strategic competence.

Hedge (2000, pp. 46-47) stated that “linguistic competence refers to the
knowledge of language involved, knowledge of spelling, pronunciation, vocabulary,
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word form, grammatical structure, sentence structure, and linguistic semantics.”
Hedge said that linguistic competence helps students understand how to select
appropriate vocabulary and how to correctly use language conventions, such as
grammar, punctuation and spelling. Also, Johnson (1995) and Webb (2009)
mentioned that background knowledge of linguistic competence plays an important
part in helping students when using language for communication in the classroom. To
illustrate a linguistic competence problem, Devito (2005) reported that students did
not know how to use vocabulary and/or structure to form correct sentences due to
their lack of linguistic competence. Related to a Thai context, the researcher found
that Thai students always translate Thai sentences to English. For example, they write
“eat rice in the morning” instead “have breakfast.” Therefore it can be seen how
linguistic competence is important for all communication, especially for students in
their classroom learning environment.

Based on Hedge (2000), sociolinguistic competence refers to the ability to
interpret social meaning, to use language with the appropriate social meaning for the
relevant situation. Other researchers in this field (Lung, 2010) also stated that
sociolinguistic competence consists of understanding the social rules of language,
non-verbal behaviors, and cultural references. In addition, Mizne (1997) mentioned
that sociolinguistic competence is the ability to use language appropriately in various
social contexts. She supposed that sociolinguistic competence requires adjusting one's
grammatical forms to be appropriate to the setting in which the communication takes
place. However, for Lung (2010), sociolinguistic competence is one of the students’
problems when they participate in the classroom. For example, Lung (2010) found
that students in Hong Kong have difficulty with translation. The students make a lot
of mistakes in translation examinations. They do not have sufficient sociolinguistic
knowledge. Based on different cultures—Asian and Western-they do not use
vocabulary appropriately to make sentences effectively. For this reason,
sociolinguistic competence is an essential skill for teachers and students

Regarding the discourse competence, Paltridge (2006) explained that the
ability to understand and produce a range of spoken and written texts that are
considered as characteristics of a language is discourse competence. Also, Cook
(1989) supported that discourse competence also includes the ability to convey
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information appropriately and coherently to those who are listening to or reading
one's texts. In addition, Cook and Gueraud (2005) stated that the purpose of discourse
competence is to interpret the larger content and to construct longer stretches of
language. Furthermore, Widdowson (2007) stated that discourse divides into two
groups including: spoken discourse, and written discourse. Both of them are student
problems, particularly written discourse. Written discourse is a major problem for
students more so than spoken discourse in the classroom. Cook (1989) reported that
written discourse is an essential process of development for students. Because of its
advantages, written discourse can make students able to read basic texts, thought-
provoking works of literature, and informational websites, in order to gain the
knowledge and critical thinking skills necessary to succeed in school. As a result,
discourse competence can help students and teachers to communicate and to
participate in the classroom successfully.

According to Hedge (2000), strategic competence refers to a person’s ability
to keep communication going when there is a communication breakdown, or an
ability to enhance the effectiveness of the communication. In addition, Johnson
(1995) emphasized that strategic competence is to know how to recognize and repair
communication breakdowns, how to work around gaps in one’s knowledge of the
language, and how to learn more about the language and in the context. In summary,
strategic competence is ability to use communication strategies for communication
successfully.

In conclusion, communicative competence is an essential element for teachers
and students to communicate effectively in the classroom. Moreover, communicative
competence can help students and teachers reduce listening and speaking barriers and
encourage them to communicate with confidence in classroom (Hedge, 2000; Lee &
VanPatten, 2003; Yashima, 2004; Lung, 2010).

2.2.3 Classroom Activities in CLT

In a communicative class, students are provided with opportunities to use the
language a great deal through communicative activities. There are various
classifications of activities found in a communicative language classroom. Paulston

(1992), for example, classified the activity types that they thought were of maximum
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benefit in enabling students to attain communicative competence into the four
categories below.

First, social formulas and dialogs, cover such speech encounters as greetings,
partings, introductions, excuses, compliments, complaints, and hiding feelings. It is
actually very difficult to lie, to complain and to turn someone down for a date in
another language. In addition, students of a foreign language need to be taught how to
get along with those situations in an appropriate manner (Paulston, 1992). Second,
community oriented tasks are sets of exercises which compel students to interact with
native speakers outside the classroom. Third, problem-solving activities and some
alternative solutions are presented to students to choose one or create their own. Last,
in role plays, students are assigned an invented role. The students may even act out
the role of themselves. All four activities also help students develop communication
skills.

In addition, Paulston (1992) maintain that the teacher should attach
importance to the format of the role play which consists of three basic components. In
the situation from Paulston’s study, the teacher explains the scene and the plot of the
role play clearly. Then, the teacher assigns the roles, the list of characters, making
sure that the roles are not too elaborate for the students to carry out. Useful
expressions part contains the linguistic information, primarily expressions and
phrases.

Considering classroom activities, Celce-Murcia (1991) emphasized that they
help English language learners develop their communication skills by using four basic
activities including linguistically structured activities, performance activities,
participation activities, and observation activities. First, linguistically structured
activities aim to practice certain linguistic structures. For example, the structured
interview language game can best exemplify useful linguistically structured activities
to generate meaningful communication. Second, performance activities are activities
in which students prepare something beforehand and deliver their message to the class
followed by a classroom discussion. Peer evaluation is an invaluable technique to
ensure that the audience become more than passive listeners (knowing that they will
evaluate the presenters based on the given criteria draws their attention to the
presenter). In addition, role plays and dramas are among those that can be cited as
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examples of performance activities in the sense referred to by Celce-Murcia (1991).
Third, participation activities help students take part in some communicative activities
in natural settings. Guided discussions, interviews, and oral dialogs best exemplify
these kind of activities. Learners also need a stimulated interest and motivation to
carry out what is expected by the activity. Finally, observation activities are expected
to observe and/or record verbal and nonverbal interactions between two or more
native speakers of the target language in observation activities. The students
appreciate and become aware of the target language as all of the activities are actually
used in real life.

Based on various authors (e.g. Paulston, 1992; Celce-Murcia, 1991), the
researcher summarized CLT activities used in the CLT classroom. The details of CLT
activities could be listed as follows:

1) Information-gap activities: The concept of information gap is an
important aspect of communication in a CLT classroom. This essentially is based on
the fact that in their everyday lives people generally communicate in order to get
information they do not possess. This is referred to as an information gap. If students
can be involved in information gap activities in order to exchange unknown
information in language classrooms, more authentic communication is likely to occur
in the classroom. By doing so, they will draw available vocabulary, grammar, and
communication strategies to complete a task;

2) Jigsaw activities: These activities are also based on the information-
gap principle. The class is divided into groups and each group has part of the
information needed to complete an activity. The class is supposed to fit the pieces
together to complete the whole. In that way, they need to use their language resources
to communicate meaningfully and so take part in meaningful communication practice;

3) Communication games: These games primarily involve information-gap
activities which are intended to provoke communication in the classroom. The games are
generally in the form of puzzles, drawing pictures and putting things given in the correct
order. The students have a piece of information which is a part of the total, what they need to
do is to walk around to get the necessary information in order to collect the entire

information, through which an artificial need on the part of the learners is created to get them

to speak. Students feel it as a challenge to participate; thus an unconscious learning and
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practicing of knowledge occurs which erases the fears learners have for speaking in the class
(Johnson & Morrow, 1981);

4) Discussion and debates: Discussion and debates are widely utilized
activity types due to their low effort demanding nature of the teacher. Every now and
then, an intimate atmosphere of discussion occurs in the classroom, however, when
appropriately exploited, these discussions will undoubtedly end up in speaking
opportunities of extreme worth, both in terms of language presentation and practice.
Either encouraging competition or cooperation, which one to choose is a matter of
familiarity with the students; the teacher may foster discussion over debate, and

5) Prepared talks and oral presentations: These are the talks which are
prepared by students about a specific topic and given in the class with the aim of
persuading, informing students about a topic or just to entertain them.

In summary, there are various CLT activities for teaching students in the
classroom. All activities could help students to develop communication skills.
Teachers could use different CLT activities based on the purpose of English learning
and teaching. In addition, students and teachers participate in CLT activities with
different roles. The researcher also describes Teachers and Students’ Roles in CLT

Classroom in the next section.

2.2.4 Teachers and Students’ Roles in CLT Classrooms

There are some different roles in the language classroom teachers and learners
CLT and the new type of classroom activities. In CLT classrooms, learners are
supposed to participate in classroom activities based on a collaborative rather than
individualistic approach to learning. Therefore, CLT changes the role of the teacher.
Also, CLT as a methodology has much to do with interaction. Accordingly, it would
be wise to claim that teacher’s and students’ roles in CLT classroom have a dynamic
feature, and thus they tend to vary all the time.

For teacher’s roles of CLT, Richards and Rodgers (1986) said that it is suitable
for teachers to adopt a communicative approach to produce and use authentic teaching
materials that meet the needs of their particular learners. In addition, teachers need to
motivate their students, as well as provide them with a comfortable classroom

atmosphere for language learning. Furthermore, Littlewood (1981) stated that the
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roles of teacher in CLT consist of coordinator and manager of activities, language
instructor, source of new language, consultant when needed, as well as participant.
Moreover, Allwright (2009) maintained that teachers can no longer be regarded
simply as teachers and learners just as learners, since they both are managers of
learning. The traditional image of the teacher as the dominating authority figure in the
classroom is dissolved into such a role that necessitates facilitating the communicative
process in the classroom where students feel safe, unthreatened and non-defensive.
Likewise, in the descriptions of students and teacher’s roles in CLT classroom,
Matsuura, Chiba, and Hilderbrandt (2001) asserted that students are provided in
expression, interpretation, and negotiation of meaning while the teacher takes on more
of a facilitator and participant role in the language classroom. In addition, Deckert
(2004, p. 13) emphasized that “CLT approach features low profile teacher roles,
frequent pair work or small group problem solving, students responding to authentic
samples of English, extended exchanges on high interest topics, and the integration of
the four basic skills, namely speaking, listening, reading, and writing.” He further
stated that CLT discourages pervasive teacher-controlled drills, quizzing of

memorized material, and extensive explanation on forms of English.

2.2.5 The Use of CLT in EFL Contexts and Barriers to Adopting CLT

In the 1970s, CLT was primarily developed as a Western ELT methodology.
In addition, CLT has been widely accepted in both ESL and EFL contexts all around
the world. However, CLT in EFL contexts, sometimes, showed a number of problems
and challenges. These problems could cancel out its potential usefulness as a language
teaching methodology in EFL environments (Larsen-Freeman, 2000).

Along with the growth of CLT in EFL countries, there have been many studies
conducted on the feasibility of CLT innovation and potential problems in its use in
EFL contexts such as China, Greece, Japan, Korea, Taiwan, Turkey, and Vietnam.
For example, Ellis (1996) examined the appropriateness of the communicative
approach in a Vietnamese context. He found that teachers might be the one of the
main problems in using a communicative approach. They were dependent on
traditional teaching practices focusing on grammar-translation in the Vietnamese
examination system. Based on the findings of the study, Ellis concluded that CLT is
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not suitable for the Vietnamese context. He pointed out that adequate teacher training,
communicative language materials and suitable learning environments could not be
matched although there is a strong demand for communicative competence in
Vietnam.

In a similar study, Karavas-Doukas (1996) examined teachers’ attitudes
toward the use of communicative approach in Greece. He reported that although the
English curriculum in Greece was based on the premises of communicative language
teaching, teachers concentrated on the traditional teacher-oriented instruction style.
The findings of this study suggested that teachers seemed to understand less, or were
unable to see, the practical implications of the CLT principles.

In another significant study, Li (1998) viewed into the Korean teachers'
perceptions of the implementation of CLT. He found that the teachers encountered
difficulties in using CLT practices in their classes. According to Li (1998), teachers
might not use CLT in their language classrooms due to the problems listed above. He
stated that a conflict occurs between what CLT needs and what the EFL situation is in
many countries. This conflict should be resolved before EFL teaching in these
countries can benefit from CLT.

In addition, Sato and Kleinsasse (1999) investigated the potential problems of
teachers in Australia teaching Japanese as a foreign language in using CLT in their
classes. They revealed that there was inconsistency between teachers’ perceptions of
CLT and their actual classroom practices. Those teachers employed grammar-based
activities in their classes rather than the communicative teaching. It was reported that
they might have lacked time to prepare authentic teaching materials for their classes.
Moreover, teachers had a fragmented knowledge of CLT, and their beliefs about
language teaching and learning were mostly fixed in their own second language
learning experiences.

Additionally, Liu (2005) addressed the issues of CLT use in Taiwan. He found
that although CLT is accepted for teaching communication in Taiwan, it could be
difficult to apply CLT into the actual language classroom. Some EFL teachers put a
heavy emphasis on preparing their students for the National College Entrance

Examination in Taiwan. They essentially teach grammatical structures of English
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because the exam consists of questions that assess that structural forms of the
language.

Finally G. Incecay and V. Incecay (2009) conducted a case study to
investigate the perceptions of 30 Turkish college students to see the appropriateness
and effectiveness of communicative and non-communicative activities in their EFL
classes. They proposed that EFL countries need to apply their teaching methods in a
way to take students’ previous educational habits into consideration. In summary, if
communicative and non-communicative activities were combined in English
classrooms, students would benefit from CLT.

The researcher has elaborated the significant characteristics of the use of CLT,
and presented the barriers of CLT learning and teaching. For the next section of the
literature review, the researcher will review on students and teachers’ perceptions of

communicative language teaching approach.

2.2.6 Students and Teachers’ Perceptions of the Communicative
Language Teaching Approach
Students and teachers play an important role in the learning and teaching
process. However, both students and teachers have different views of English learning
and teaching based on CLT. In this section, the researcher also describes 1) students
perceptions of communicative language approach and 2) teachers’ perceptions of
communicative language approach.
2.2.6.1 Teachers’ Perceptions of Communicative Language Teaching
Approach
Perception is the process which is organized and interpreted based on
human impressions in order to give meaning to the environment (Hawkey, 2006).
People may have similar or different perceptions. They interpret situations from their
background knowledge and experiences. In particular, perceptions could help the
researchers understand a specific phenomenon. This study, therefore, focuses on the
teachers’ perceptions of how communicative language teaching plays an important
role in their teaching practice and how it is useful for their students’ English language

learning.
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According to Brown (2014), communicative approaches are important
for teachers to teach English as a foreign language. Teachers also feel more strongly
that communicative language teaching could help them teach English for
communication effectively. In addition, Hawkey (2006) used surveys and face-to-face
interviews to investigate the advantages of the communicative approach in language
teaching for teachers. He found that the teachers see communicative language
teaching in a positive manner for improving communicative skills. The teachers
expressed their agreement with communicative language teaching. Furthermore,
Chang (2011) asserted that to enable students to communicate easily in real life
situations is an important aim of the class.

Many EFL teachers in East Asia display favorable attitudes toward
communicative language teaching (e.g. Li, 2003; Littlewood, 2007; Manajitt, 2008).
Littlewood highlighted that communicative language teaching pays systematic
attention to functional as well as structural aspects of language, and hence, combines
these for a more robust communicative view. From Littlewood’s studies, teachers
believe that communicative language teaching could help students develop English
for communication successfully.

In addition, Karim (2004) found that there are positive relationships
between teachers' perceptions about communicative language teaching (CLT).
Bangladeshi EFL teachers had a great understanding of the communicative activities
and the general principles of communicative language teaching. They practiced the
major communicative activities in their classes. Likewise, Matsuura, Chiba, and
Hilderbrandt (2001) explored the beliefs of 301 Japanese students and 82 Japanese
university English teachers about CLT instruction. It was found that Japanese students
tended to consider functions, speaking, grammar, listening, cultural differences,
reading, non-verbal cues, pronunciation, and writing as important for learning
communicative English.

However, Li (1998) found that Bangladeshi EFL teachers had
misunderstandings of using communicative language teaching approach. Teachers
concentrated in appropriateness and fluency when they taught English for
communication. In addition, some teachers consider grammar instruction is important.

They did not agree with the communicative language teaching method. They believed
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that grammar explanation was more useful for students. In addition, Peak (1996)
investigated teachers’ perceptions of the communicative language teaching principles.
The results of the study showed that Japanese teachers did not want to use
communicative language teaching approach because of their educational and cultural
views related to their special culture in Japan. Japanese teachers said that
communicative language teaching might not be suitable for the Japanese context.

Hawkeye (2006) stated that although teachers believed in the
communicative language teaching method and tried their best to apply this method in
their classes in Malaysian secondary schools, they still had problems. Likewise,
Burnaby and Sun (1989) found that teachers in China agreed that it was difficult to
use communicative language teaching. There were various limitations including the
wider curriculum, traditional teaching methods, class sizes and schedules, resources
and equipment, the low status of teachers who taught communicative rather than
analytical skills, and strategies. Besides, Mustafa (2001) investigated the issues
regarding the English instruction reform initiative of the Indonesian Ministry of
Education. He found that the communicative approach in Indonesia could not make
students competent in the use of English for real life purposes.

In summary, the researcher notices that some teachers in EFL countries
are likely to support communicative language teaching because it is helpful to develop
the students’ communication skills. However, some teachers revealed that
communicative language teachings might not enhance the learners’ English skills
because they understood that the CLT approach aimed to develop more oral skill for
communication than other skills. For instance, the researcher notice that some
teachers seem to have more speaking activities of using the CLT approach in
communication class. Sometimes, it could boost risk-taking and cooperative
relationships in groups. Although communicative language teaching has been
recognized as an effective method in language teaching and learning, it seems
difficult to apply this method in different contexts.

2.2.6.2 Students’ Perceptions of the Communicative Language

Teaching Approach

According to Rao (2010), students’ perceptions affect the learning

process in the classroom. Students will be more successful when they have to develop
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language learning perceptions and use effective learning strategies. Also, students’
perceptions have influenced the English learning process. It can make EFL students
have some problems in developing English skills.

Chung and Huang (2009) investigated Chinese students’ attitudes
toward the classroom learning experience, with a focus on CLT. They collected the
data by interviewing 24 Taiwanese senior high school learners. The results showed
that despite the efforts of the Chinese Ministry of Education of to implement CLT,
and students' positive attitudes toward, CLT, language teaching stressed
memorization, grammar, and translation to meet exam requirements.

According to students' perceptions of Jordanian learners, for example,
Asassfeh et al. (2012) revealed that the students expressed strong and positive beliefs
about CLT. They believed teachers' correction of learners' errors was necessary.
Teachers were experts who teach clearly toward a traditional learning philosophy. It is
not only to develop communication skills, but also to build relationships between
teachers and students by using activities such as peer-peer interaction, group
interaction, or whole-class interaction. They also held strong positive beliefs about
communicative language teaching.

In addition, Kern and Richard (1995) showed that the students in his
study seemed less amenable to communicative approaches and more in favor of
grammar-focused instruction. For example, students learned effectively about
language when they took part actively in the communication with language rather
than only passively accepting what the teacher said. Furthermore, students in Jordan
supported communicative language teaching. They said that when teachers integrated
a communicative approach in the classroom, they had several activities to develop
communication skills. There were card games, scrambled sentences which were
problem solving tasks that helped students learn a language through communicative
activities, picture strip stories, and role play activities. These activities could help
students learn English and be enjoyable (Larsen —Freeman, 2001).

However, some researchers do not agree with the positive views that
students have towards communicative language teaching. For example, Savignon and
Wang (2003) investigated Taiwanese EFL learners' perceptions and attitudes pertinent

to classroom practices representative of form-focused and meaning-based instruction.
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The result showed that students did not appreciate communicative language teaching.
They said that it did not address their needs or wants. In addition, Schulz (2001)
studies students’ opinions of grammar teaching appeared more favorable than
teachers. Teachers may need to help students understand several principles of second
language acquisition, but should also put an emphasis on effectiveness of
communication. In the context of current study, some Thai scholars investigated how
students and teachers think about CLT. According to Lornklang (2011), he
investigated the effects of CLT through local cultural content on the students’
speaking ability. The result of this study showed that students show a positive
perception towards the CLT approach. They appreciated using a variety of learning
activities, the learning atmosphere, the local cultural content around their town and
they also enjoyed learning through the activities arranged by the teacher.

2.3 Previous Research on English Language Learning and Teaching

through Communicative Language Teaching Approach

2.3.1 The Research on English Language Learning and Teaching through
Communicative Language Teaching Approach in the Thai Context

Exploring students and teachers’ perceptions of the communicative language
teaching approach has been an important part in Thailand. Thai teachers have applied
communicative language teaching approach to develop English skills for students. The
teachers have constructed new instruments-activities, games, and songs for improving
the four skills of English. For example, Muangkod (2000) constructed instructional
plans for the development of English vocabulary learning of Prathom Suksa 4 students
through the communicative language teaching model and studied the learning
achievement of English vocabulary learning of grade 4 students after learning through
the communicative language teaching model. The results showed that the
communicative language teaching model could develop students’ learning
achievement of English vocabulary learning.

In addition, Polsombat (2006) developed students’ English listening-speaking
skills using the communicative language teaching approach emphasizing authentic

assessment. She found that students could develop their listening and speaking skills
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simultaneously, including, processing skills and desirable attributes. Additionally,
Lakum (2013) developed English writing drills based on communicative language
teaching in the learning area of foreign languages for Prathom Suksa 6 students. The
result showed that the English writing drills based on communicative language
teaching were effective. The students’ achievement after using the drills was higher
than before the use of the drills. Furthermore, Manajitt (2008) explored the
communicative language teaching (CLT) conceptualization and practice of Thai EFL
secondary school teachers in Bangkok. The research showed that the teachers had a
clear conceptualization of CLT. They were keen to study CLT from different sources
such as media, research studies, and seminars. However, teachers still used Thai to
teach English in the classroom. They could not apply much CLT in their classrooms
because of large classes, lack of equipment, and time constraints, which were
tremendous hindrances on teaching. In addition, Manajitt noticed that both teachers
and learners felt obliged to partly focus on developing knowledge and skills for the
English entrance examinations rather than for English communication.

Likewise, Yue (2011) examined the belief and understanding about
communicative language teaching among 97 English teachers at Joseph Upatham
School in Nakhon Pathom Province in Thailand. The results showed that all teachers
are more communicative language teaching oriented than traditionally oriented. This
IS truer with the Filipino and other groups than the Thai and westerners. Filipinos and
other groups were consistent in their belief that a large amount of time should be
spent on communication in the classroom. On the other hand, both Thai and
Westerners had their doubts about the communicative language teaching's ability to
produce users of English that are accurate.

2.3.2 The Research on English Language Learning and Teaching
through Communicative Language Teaching Approach in other

Countries
According to Incecay and Incecay (2009), they conducted a case study to
investigate the perceptions of 30 Turkish college students to see the appropriateness
and effectiveness of communicative and non-communicative activities in their EFL

classes. They proposed that EFL countries need to apply their teaching methods in a
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way to take students’ previous educational habits into consideration. In summary, if
communicative and non-communicative activities were combined in English
classrooms, students could benefit from CLT.

In addition, Yeom (2004) studied the application of CLT of Korean secondary
teachers’ understanding and practices about CLT. She suggested that the integration
of CLT into the traditional instruction might be a thoughtful challenge for the Korean
teachers. In addition, Mitsui (2009) found that CLT is a very effective instruction in
terms of giving Korean students more opportunities to use English to develop their
speaking and communication skills in the classroom.

Similarly, Tuyen (2015) found that the implementation of CLT in high schools
in Vietnam is seriously obstructed by several factors related to the educational system,
such as improper training, non-communicative testing systems, inappropriate
curriculum and textbooks, large classes and teachers’ low salaries.

In Japan, Wilson and House (n.d.) reported an attempt to include
communicative activities in oral communication classes for first year non-English
major university students. The result shows that communicative activities can be used
successfully with Japanese university students who may have had negative
experiences of English, and who may not like English. Although there are many
pitfalls to introducing communicative activities, these can be overcome through
establishing class rules which are enforced by a class participation scoring system.

In summary, there are various ways to use CLT to develop communication
skills for students such as classroom activities. CLT also could be widely and
effectively implemented in Thai classrooms and EFL classrooms context.

In this chapter, the researcher describes three sections of literature review.
These are English language teaching and learning in Thai context, communicative
language teaching approach, and previous study of communicative language teaching.
For the first part, the researcher examined how students learn and how teachers teach
English in Thailand. In CLT, there are definitions and the principles of CLT,
communicative competence, the kinds of classroom activities that best facilitate
learning, the roles of teachers and learners in the language classroom, and students
and teachers’ perceptions of CLT. In the final part, the researcher reviews research
studies on English Language Learning and Teaching through Communicative
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Language Teaching Approach. In the next chapter, the researcher will describe the
research methodology of this study. It consists of research design and data analysis

procedures in relation to the research questions and objectives of the study.



CHAPTER 3

METHODOLOGY

This chapter focuses on the research design and data analysis procedures in
relation to the research questions and the objectives of the study as proposed in
Chapter One. The first part of this chapter, describing the research approach, is an
outline discussion of the research methodology used in this study. The second part is a
discussion of the sample selection. Finally, the third part consists of data collection

and data analysis.

3.1 Theoretical Framework

In this current study, there are two theories concerned which are
communicative language teaching approach and constructivism.

According to the constructivist theory, learning is an active process in which
learners construct new ideas or concepts following their current or past knowledge
(Bruner, 1996). Learners select and transform information, construct hypotheses, and
make decisions based on a cognitive structure. It could be said that learners could
construct their own understanding and knowledge of the world through their
experience of learning in class and authentic situations.

Learners could develop their communication skill from their experiences. The
communicative language teaching approach is one of the most effective teaching
approaches for English language learning and teaching. According to the concept of
constructivism (Nelson & Poulin, 1997), learners have lots of experiences of English
learning through lessons based on the CLT approach. When participating in CLT
activities organized by their teachers, the students have more experiences to develop
their communication skills. As a result, they could construct knowledge of the

language and learn how to use English for communication.



31

This study, therefore, aims to find the perceptions of students and teachers
towards communicative language teaching. Background knowledge of English
learning and teaching through the CLT approach of the students and the teachers are
important elements for the researcher to explore their perceptions of the CLT

approach.

3.2 Sampling

The focus of the research is the students and teachers’ perceptions of
communicative language teaching approach, specifically in relation to English as a
Foreign Language classes. There are two groups of sampling who completed
questionnaire survey and semi-structure interview.

The questionnaire survey consists of 295 student and 20 teacher participants in
regular schools of Loei Primary Educational Service Area Office 2. The student
participants are 83 males and 212 females who are studying in grade 9 of a regular
schools. They also study basic English based on the CLT approach. In addition,
teacher participants consists of 5 males and 15 female who teach English in regular
schools. All of the teacher participants passed the CLT training course organized by
English Department of Loei Primary Educational Service Area Office 2. They also
teach basic English for secondary level.

The semi-structure interview comes from the student and teacher participants
of questionnaire survey process. The researcher used a purposive sampling method to
select them for being participants in semi-structure interview process. According to
Denzin and Lincoln (1994), purposive sampling could help the researcher to focus on
particular characteristics of the target population. In addition, purposive sampling
saves time, money, and effort. It is flexible and meets multiple needs and interests. It
enables the researcher to select a particular sample based on the purpose of the study
and knowledge of the target population. The researcher can also reach a targeted
sample effectively. The interview participants are five teachers and ten students. Five
teacher participants are the teachers who are experienced in communicative language
teaching training from the English department of the Loei Primary Educational
Service Area Office 2. In addition, ten student participants are in grade 9 who had
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experiences of learning English through the CLT teaching approach in a regular

school of the Loei Primary Educational Service Area Office 2.

3.3 Research Tools

The researcher used a questionnaire survey and semi-structured interview

focusing on students and teachers’ perceptions of the CLT approach.

3.3.1 Questionnaire Survey

The first tool of this study is a questionnaire which is most frequently a very
concise, preplanned set of questions designed to yield specific information to meet a
particular need for research information about a pertinent topic (Denzin & Lincoln,
1994). In addition, Merriam explains that the research information is attained from
respondents normally from a related interest area. In summary, a questionnaire survey
is an instrument that is comprised of a set of questions to be asked to the participants
of the survey.

The questionnaires were developed based on the research objectives and
research questions of students and teachers’ perceptions of the communicative
language teaching approach. In addition, the researcher constructed these
questionnaires based on the definition and principles of the CLT, communicative
competence, the kinds of classroom activities, the roles of teachers and learners in the
language classroom, and students and teachers’ perceptions of the CLT. Furthermore,
there were two sets of questionnaire survey for student and teacher participants. The
researcher used the questionnaire to elicit the students and teachers’ perceptions of the
CLT. As a result, there were two questionnaires to collect data from 20 teachers and
295 students.

Overall, two sets of questionnaire survey consisted of three sections-
background of the participant, questions concerned with communicative language
teaching, and recommendations. For background of the participants, the questionnaire
provided basic information on the background of the participants such gender, age,
educational information, and English learning or teaching experiences. For the

questions, there are five sections based on communicative language teaching
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approach. These included students and teachers’ understandings towards CLT
approach, communicative English activities, role of students and teachers for English
teaching for communication, and students and teachers’ perception towards learning
and teaching English for communication. In the recommendation section of the
questionnaire, participants could express their ideas or suggestions for the study
freely. Therefore, the questionnaire helped the researcher understand how participants
think about the CLT approach using in English learning of Thai students in this

context.

3.3.2 Semi-structured Interview

According to Denzin and Lincoln (1994), semi-structured interviews were
observation, informal and unstructured interviewing. In this study, semi-structured
interviews allowed the researcher to develop an in depth understanding of the students
and teachers’ perceptions towards CLT approach. In addition, a semi-structure
interview is useful for participants as a guide to providing answers for this study.

After collecting the data from the questionnaire survey, the researcher used
semi-structured interviews to investigate student and teacher participants’ perception
of learning and teaching English through the CLT approach. Semi-structured
interviews was a supplementary tool to help the participants express their perceptions
of learning and teaching English through the CLT approach.

In this study, there were two groups of interview questions for students and
teachers participants to help them elicit their perceptions of learning and teaching
English through the CLT approach. 10 opened-ended interview questions concerned
with communicative language teaching approach including the definition and
principles of CLT, communicative competence, the kinds of classroom, the roles of
teachers and learners in the language classroom, and students and teachers’
perceptions towards learning and teaching English for communication. The researcher
also used this method for eliciting in depth information from five English language
teacher participants and ten student participants about revealing individually

determined experiences, opinions, and motives of the participants of this study.
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3.4 Pilot Study

A pilot study could be the pre-testing or trying out of a particular research
instrument. Conducting a pilot study could help the researcher give advance warning
about where the main objectives of this current study could fail, where research
methods might not be followed, or whether the instruments are inappropriate or too
complicated.

In this process, the researcher used a pilot study by sending questionnaires to
small groups of 10 students and 5 teachers, who had background knowledge of using
the CLT approach in the classroom. Then the researcher interviewed both groups
about their perceptions of CLT approach. After gathering information prior to the
pilot study, the researcher developed both questionnaire questions and interview
questions effectively for exploring students and teachers’ perceptions of

communicative language teaching in this study.

3.5 Content Validity

An evaluation using the index of item-objective congruence (Rovinelli &
Hambleton, 1977) is a process where content experts rate individual items on the
degree to which they do or do not measure specific objectives of the study. More
specifically, 3 experts evaluated each 26 questionnaire statements and 10 interview
questions by rating each item:

+1 (the question is congruent with the objectives),
-1 (the question is not congruent with the objectives),
or 0 (the question is uncertain to be congruent with the objectives)

The experts are not told which constructs the individual items are intended to
measure, thus they remain independent and unbiased evaluators.

The validity of the instruments were evaluated by 3 experts in English
language teaching. The views of the experts were used to revise all the 26
questionnaire statements and 10 opened-ended interview questions for the student and
teacher participants. Almost all the questionnaire statements and the interview

questions were suitable for investigating students and teachers’ perceptions of
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learning and teaching English through the CLT approach. However, it was found that
there were some questionnaire statements and interview questions that did not directly
ask students and teachers about their perceptions of CLT. Then, the researcher
developed some new questionnaire statements and interview questions based on the

objectives of the study.
3.6 Reliability

First, for the questionnaire surey, Cronbach’s alpha is used to make all 26
statements reliable. Cronbach’s alpha has an important use as a measure of the
reliability of a psychometric instrument. It was first named as alpha by Cronbach
(1951), as he had intended to continue with further instruments. It is the extension of
an earlier version, the Kuder-Richardson Formula 20 (often shortened to KR-20),
which is the equivalent for dichotomous items, and Guttman (1945) developed the
same quantity under the name lambda-2.

a = K{l—z‘%:h:l
K-1| 8

K stands for the number of conditions contributing to a total score, and S is the
standard deviation, which students have learned to calculate and interpret clearly in
the most elementary statistics course.

Alpha coefficient ranges in value from 0 to 1 and may be used to describe the
reliability of factors extracted from dichotomous (that is, questions with two possible
answers) and/or multi-point formatted questionnaires or scales (i.e., rating scale: 1 =
strongly disagree, 5 = strongly agree). The higher the score, the more reliable the
generated scale is. Also, the researcher used Cronbach’s alpha for making this study
reliable. As a result, the alpha coefficient for the 26 items was 0.839. That is to say
that the questionnaire statements had relatively high internal consistency.

Second, reliability is a central concept in measurement which is concerned

with precision and accuracy. According to Cohen et al. (2011), reliability is replaced
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by the terms such as credibility, neutrality, confirm-ability, dependability,
consistency, applicability, trustworthiness and transferability. For interview questions,
the researcher adopted a method of data collection arising from the semi-structure
interview with ten students and 5 teachers from the pilot study process. All of 10
students and 5 teachers answered all 10 opened-ended interview questions. Then the
researcher collected all students and teachers’ answers of interview questions and
compared with guiding answers to investigate how students and teachers’ answer
could be consistent or not. As a result, all of the 10 opened-ended questions of the

semi-structure interview were reliable.

3.7 Data Analysis

The researcher analyzed both the quantitative and qualitative data through the
following methods. First, for the analysis of quantitative data from two questionnaire
survey of student and teacher participants, a computer program called Statistical
Package for Social Sciences (SPSS) was used. The data obtained from the 26
questionnaire statements of students and teachers’ perception of CLT were analyzed
by using descriptive statistics presented in a table.

Second, the researcher collected the data by asking 10 opened-ended questions
related to English learning and teaching through communicative language teaching
approach. For semi-structure interview, content analysis was used to analyze the data
which was gathered from personal interviews. The advantage of content analysis is to
help the researcher in data collecting to be reduced and simplified. In addition,
content analysis gives the ability to researchers to structure the qualitative data
collected in a way that satisfies the accomplishment of research objectives.

In this chapter, the researcher described research methodology. These
consisted of the theoretical framework, population and sampling, research tools, pilot
study, content validity, reliability, and data analysis of the study. Based on research
methodology, the researcher also accounted the process of analyzing the quantitative
and qualitative data. In the next chapter, the researcher will report on the preliminary

analyses of the quantitative and qualitative data.



CHAPTER 4

FINDINGS

This chapter presents the quantitative findings of the questionnaire survey with
295 students in grade 9 and 20 teachers in 10 schools of Loei Primary Educational
Service Area Office 2. In addition, the researcher shows the qualitative findings of 10
students and 5 teachers on the semi-structure interview method based on students and
teachers’ perceptions on learning and teaching through the communicative language

teaching approach.

4.1 Quantitative Findings

The researcher used questionnaire surveys to collect quantitative data. Then
the researcher administered questionnaire surveys to elicit quantitative data from 295
students in different schools. The questionnaire consisted of 26 statements related to
students and teachers’ perceptions on learning and teaching English through the
communicative language teaching approach. The quantitative findings in response to

research questions 1 and 2 will be presented in sections 4.1.1 and 4.1.2.

4.1.1 Students’ perceptions of learning and teaching English through the

CLT Approach
In this part, there were three main domains in response to research question 1
concerning students’ perceptions on learning and teaching English through the
communicative language teaching approach. The questionnaire surveys consisted of
1) students’ demographic information, 2) students’ perceptions on their proficiency of
English ratings, and 3) students’ perceptions on the communicative language teaching

approach.
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4.1.1.1 Students’ Demographic Information

The student participants were 295 students consisting of 83 males and
212 females, aged 14 to 15. They were studying in grade 9 in a regular school
program of public schools of Loei Primary Educational Service Area Office 2.

Table 4.1 Students’ Demographic of the Study

Experiences of English Learning

Gender Number of Students
0 -5years 6 - 10 years
Male 83 0 83
Female 212 0 212

Table 4.1 shows number of students in this study. Almost all the student
participants were 212 females whereas only 83 students were males. In addition, all of
the student participants have English learning experiences between 6 to 10 years. It
might say they have learned English in their schools continually.

4.1.1.2 Students’ Ratings on their Proficiency of English

The questionnaire surveyed student’s perceptions on their
communicative competence of English. They were asked to rate their English
proficiency and communicative competence of English. The information obtained will
be useful for further exploring students’ perception on communicative language
teaching approach. The rating students’ on their English proficiency could help the
researcher understand background knowledge of all students. The background
knowledge could show students’ view on English learning through the communicative
language teaching that they had learned in the classroom.

Table 4.2 showed the students’ views on their proficiency of English.
For rating proficiency of English, the researcher divided English proficiency into five

skills. There were listening, speaking, reading, writing, and communication skill.
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Table 4.2 Students’ Ratings on their Proficiency of English

(n =295)
Proficiency Levels
Skills Very Good Good Fair Poor Very Poor
n % N % N % n % n %
Listening 0 0.00 73 2474 222 7526 O 000 O 0.00
Speaking 0 0.00 0 0.00 235 7966 60 2034 0 0.00
Reading 0 0.00 0 0.00 265 8993 30 1017 O 0.00
Writing 0 0.00 30 1017 265 8983 O 000 O 0.00
Communication 30 10.17 O 0.00 205 6946 60 2037 O 0.00

Table 4.2 shows students’ views on their English proficiency in five skills:
listening, speaking, reading, writing, and communication skills. After collecting the
data, the researcher found that the study reported three different levels of English
ability for communication which consisted of good, fair and poor levels. Almost all
the students considered their proficiency level of English skills as “Fair” especially in
reading and writing skill. Interestingly, some student participants (20.34%) considered
their speaking skills as ‘poor.” However, compared with all of five English skills,
students evaluated their proficiency level of listening skill as “good.” It might say that
student participants perceived listening skill better than other skills.

4.1.1.3 Students’ Perceptions towards the CLT approach

The researcher used the SPSS program to analyze all 26 statements to
investigate students’ perceptions on learning English through the communicative
language teaching approach. The 5-point Likert scale were 5 = Strongly Agree; 4 =
Agree; 3 = Moderately Agree; 2 = Disagree; and 1 = Strongly Disagree. Table 4.3
illustrates the mean, standard deviation and the total number of the student
participants who responded to each statement on the questionnaire.

For student’s questionnaire survey, there were 26 statements. All of
them were grouped into five categories based on the CLT approach (see section 2.2 in
Chapter 2). There were 1) students’ perception towards English learning through the
communicative language teaching approach, 2) communicative English learning

activities, 3) teachers’ role of English teaching for communication, 4) role of students
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for English learning for communication, and 5) students’ perception of learning
English for communication.

1) Students’ perception towards English learning through the
CLT Approach

In this part, there were statements (1, 2, 3, 4, 5, and 6) relating to
students’ perceptions towards English learning through the communicative language

teaching approach.

Table 4.3 Students’ perception towards English learning through the CLT Approach

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree Strongly
Agree Agree Disagree
1 Speaking and listening 281 12 2 0 0
are the most important (95.25) (4.07) (0.68) (0.00) (0.00)
skills for

communication.

2 You need to understand 278 13 1 3 0
meaning of (94.24) (4.41) (0.33) (1.02) (0.00)
vocabularies, sentence
structures and
grammatical knowledge
to success in

communication.

3 Reading and writing can 163 128 4 0 0
develop your (55.25) (43.39) (1.36) (0.00) (0.00)
communication skills.

4 Focusing on speaking 161 131 3 0 0
ability is the goal of (54.58) (44.40) (1.02) (0.00) (0.00)
developing

communication skills.

5 Communication skills 277 13 4 1 0
are important skills that (93.90) (4.41) (1.36) (0.33) (0.00)
you have to succeed in

the authentic situations.



41

Table 4.3 (Continued)

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree  Strongly
Agree Agree Disagree
6 You are interested in 2 215 76 2 0
learning English for (0.68) (72.88) (25.76) (0.68) (0.00)

communication.

Table 4.3 shows the students’ understanding of English learning
through the communicative language teaching approach. In response to the first
statement, almost all the student participants (95.25%) had strong agreement to the
statement item 1 “Speaking and listening are the most important skills for
communication.” They considered that speaking and listening skills are important for
learning English for communication. However, regarding the response to item 2,
almost all the students (94.24%) strongly agreed that to understand meaning of
vocabulary, sentence structures and grammatical knowledge could make
communication successful. Interestingly, the researcher found that only two students
(0.68%) were not interesting in English learning for communication.

2) Communicative English Learning Activities

In this part, there were six statements (6, 7, 8, 9, 10, and 11)

related to students’ perception towards communicative English learning activities.

Table 4.4 Communicative English Learning Activities

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree Strongly
Agree Agree Disagree
7 Teachers create various 4 288 2 1 0
activities for you to (1.36) (97.63) (0.68) (0.33) (0.00)

develop communication
skills.
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Table 4.4 (Continued)

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree  Strongly
Agree Agree Disagree
8 You participate in 275 16 4 0 0
English teaching and (93.22) (5.42) (1.36) (0.00) (0.00)

learning activities for
communication.

9 A variety of English 166 124 3 2 0
teaching for (56.27) (42.03) (1.02) (0.68) (0.00)
communication supports

you to correctly use

English for
communication.

10 You use English when 0 71 223 1 0
participating in role-play (0.00) (24.08) (75.59) (0.33) (0.00)
and debate activities.

11 You can develop your 166 125 3 1 0
communication skills (56.27) (42.38) (1.02) (0.33) (0.00)

from a variety of

learning and teaching

activities.
12 You gain a lot of 59 230 5 1 0
benefits from (20.00) (77.97) (1.07) (0.33) (0.00)

communication

activities.

Table 4.4 shows students’ level of agreement on English
language teaching activities which help support communication skills. Almost all the
students (93.22%) strongly agreed with “students participate in English learning and
teaching activities for communication.” Likewise, 230 student participants (77.97%)
said that they gain a lot of benefits from communication activities (item 11).
Interestingly, 223 students (78.98%) considered their level of agreement as
‘moderately agree’ for item 9, “You use English when participating in role-play and

debate activities.” However, one student (0.33%) disagree with this item. It might say
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that students might not use only English to participate in role-play and debate
activities.

3) Teachers’ Roles in Teaching English for Communication

For the teachers’ roles of CLT learning process, there were four
statements (12, 13, 14, and 15) related to students’ perception towards communicative

language teaching approach.

Table 4.5 Teachers’ Role in Teaching English for Communication

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree Strongly
Agree Agree Disagree
13 Teachers provide 61 228 4 2 0
activities to build you (20.67) (77.29) (1.36) (0.68) (0.0)
confidence to use
English for
communication.
14 Teachers encourage you 218 74 2 1 0
to use English in the (73.90) (25.09) (0.68) (0.33) (0.00)
classroom.
15 Teachers give you 165 124 4 2 0
English practices for (55.93) (42.03) (1.36) (0.68) (0.00)
developing

communication skills.

16 Teachers suggest and 63 224 7 1 0
support you when you (21.36) (75.93) (2.38) (0.33) (0.00)
are in communication

troubles.

Table 4.5 shows the roles in teaching English for communication
through the communicative language teaching approach. In response to this statement,
almost all the students (73.90%) had strong agreement to the statement item 13,
“Teachers encourage you to use English in the classroom.” In addition, opportunities
for practicing English for communication in item 14, “Teachers give you English

practices for developing communication skills” is important element of teachers’
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roles. Furthermore, a large number of student participants (75.93%) agreed that
suggestions and supports when teachers teach English for communication are helpful
for students to develop communication skills.
4) Roles of Students in Learning English for Communication
For the students’ role in the CLT learning process, there were
five statement items (16, 17, 18, 19, and 20). All of five statements were concerned

about the roles of students when they were in English class for communication.

Table 4.6 Roles of Students in Learning English for Communication

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree  Strongly
Agree Agree Disagree
17 You can communicate to 2 72 221 0 0
your teachers. (0.68) (24.40) (74.92) (0.00) (0.00)
18 You can use English for 2 71 220 2 0
asking for help. (0.68) (24.06) (74.58) (0.68) (0.00)
19 You can interact with 0 234 60 1 0
the teacher in English. (0.00) (79.32) (20.35) (0.33) (0.00)
20 You can communicate 0 69 226 0 0
with your friends. (0.00) (23.39) (76.61) (0.00) (0.00)
21 You can use English to 0 73 220 2 0
give your friends (0.00) (24.74) (74.58) (0.68) (0.00)
advices.

Table 4.6 shows students’ perceptions towards their roles in
English learning for communication through communicative language teaching
approach. In response to this issue, almost all the students (64.20%) considered their
perception on for students’ role in CLT from item 16 to item 20 as “undecided.” In
item 19, “You can communicate with your friends,” for example, 226 student
participants (79.61%) felt undecided when asked about their role of using English to
communicate with friends. Interestingly, there were only two student participants
(0.68%) who could use English to communicate with their teacher and to ask them for

helping.
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toward Learning English for

In this section, there are 5 statement items (22, 23, 24, 25, and

26) in relation to the students’ confidence in using English for communication.

Table 4.7 Students’ Perception towards Learning English for Communication

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree  Strongly
Agree Agree Disagree

22 English for 74 218 1 2 0
communication makes (26.79) (72.20) (0.33) (0.68) (0.00)
you enjoyable in the
classroom.

23 English for 190 99 4 2 0
communication makes (64.41) (33.55) (1.36) (0.68) (0.00)
you confident.

24 English for 200 94 1 0 0
communication makes (67.80) (31.87) (0.33) (0.00) (0.00)
you creative.

25 English for 186 11 97 1 0
communication is the (63.05) (3.39) (32.88) (0.68) (0.00)
most difficult subject for
you.

26 You are anxious of 188 28 76 3 0
learning English for (63.73) (9.49) (25.76) (1.02) (0.00)

communication.

Table 4.7 shows students’ views towards learning English for

communication. In response to statement item 25, 186 students (63.05%) said that

English for communication is the most difficult subject. As the same level of

agreement, 188 students (63.73%) stated that they are anxious of learning English for

communication. However, almost all of the students (73.90%) showed that they enjoy

learning English for communication because English for communication make

students confidence and creative.



46

In this regard, there were four significant points of students’
perceptions towards communicative language teaching approach from the
questionnaire survey. First, almost all of the students (95.25%) stated that the
speaking and listening skill played important role of learning English for
communication. They also understood that communicative language teaching is only
English learning activity to develop speaking and listening skill. Second, the 289
students (97.97%) emphasized that they gain a lot of benefits of learning English
through CLT activities including role-play and debate. The CLT activities could help
them to develop communication skill. Third, students and teachers’ roles of learning
and teaching English for communication. Almost all of the student participants
(75.93%) said that suggestions and supports could help students to develop
communication skills when they had problems of learning English in the classroom.
However, although students understood the teachers’ roles of teaching English
through the CLT approach, they did not understand their roles when they were in
communication class. For example, 226 student participants (79.61%) felt undecided
when asked about their role of using English to communicate with friends. Last, 186
students (63.05%) agreed that English for communication is the most difficult subject
for them. However, they enjoyed learning English for communication because they

could gain more confidence and creativity.

4.2 Quantitative Findings in Response to Research Question 2

4.2.1 Teachers’ Responses to the Questionnaire
In this part, there were three main parts in response to research question 2
concerning teachers’ perceptions on teaching English through the communicative
language teaching approach. There were teachers’ demographic information, teachers’
background knowledge of communicative language teaching approach, and teachers’
perceptions on the communicative language teaching approach.
4.2.1.1 Teachers’ Demographic Information
20 teachers consisting of 5 males and 15 females with teaching
experience of 5 to 15 years completed the questionnaire survey. In addition, they were

teaching in grade 7 to 9 in different regular schools. Interestingly, they passed the



47

CLT training course organized by English Department of Loei Primary Educational

Service Area Office 2.

Table 4.8 Demographic Data of Teacher Participants

(N = 20)
. . . CLT Training
Education Experience Teaching
Course
Primary Secondary
Gender Not
Bachelor Master Others 0-5 6-10 10up Grade Grade Pass b
ass
1-6 1-3
Male 4 1 - - 2 3 - 5 5
(N=5)
Female 12 3 - 1 10 4 - 15 15
(N=15)

The teacher participants of this survey consisted of 5 male and 15
female, aged 27 to 40. In addition, almost all of the teachers (80.00%) held bachelor
degrees in English Education. Furthermore, they have 6-10 years of English teaching
experiences for 9-grade students in Thai elementary schools of Loei Primary
Educational Service Area Office 2. Moreover, all 20 teachers had passed the CLT
training course organized by The English Department of Loei Primary Educational
Service Area Office 2.

4.2.1.2 Teachers’ Background Knowledge of CLT Approach

The Loei Primary Educational Service Area Office 2 had a project of
developing Thai English teachers to gain more background knowledge of teaching
English through the communicative language teaching approach. They also took a
CLT training course for teachers to use these approach in their classroom and to
develop their students’ ability for using English for communication. Based on
demographic information of the teachers in this study (Table 4.8), the data showed
that all of the 20 teachers in this study passed the CLT training course. That is to say,
all the teachers in this study have background knowledge about CLT.
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4.2.1.3 Teachers’ Perceptions on Teaching English through the CLT
Approach
Based on 26 statements of the questionnaires, the researcher used SPSS
program to analyze all 26 statements to investigate teachers’ perceptions on teaching
English through the communicative language teaching approach. The 5-point Likert
scale were 5 = Strongly Agree; 4 = Agree; 3 = Moderately Agree; 2 = Disagree; and 1
= Strongly Disagree. Table 4.10 illustrates the mean, standard deviation and the total
number of the participants who responded to each statement on the questionnaire.
Based on teacher’s questionnaire survey, 26 statements were grouped
into 5 categories according to the CLT approach (see section 2.2 in Chapter 2). There
were teachers’ perception towards English learning through the communicative
language teaching approach, communicative English learning activities, role of
teachers for English teaching for communication, role of students for English learning
for communication, and teachers’ perceptions toward teaching English for
communication. The teachers’ responses presented in each category below.
1) Teachers’ Perception towards English Learning through the
CLT Approach
In this part, there were statements (1, 2, 3, and 4) relating to
students’ perceptions towards English learning through the communicative language

teaching approach.

Table 4.9 Teachers’ Perceptions towards Teaching English through the CLT

Approach
Level of Agreement
Item Statement Strongly Agree  Moderately Disagree Strongly
Agree Agree Disagree
1 Speaking and listening 1 18 1 0 0
are the most important (5.00) (90.00) (5.00) (0.00) (0.00)
skills for

communication.
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Table 4.9 (Continued)

Level of Agreement

Item Statement Strongly Agree  Moderately Disagree  Strongly
Agree Agree Disagree
2 You need to understand 3 16 1 0 0
meaning of (15.00) (80.00) (5.00) (0.00) (0.00)

vocabularies, sentence
structures and
grammatical knowledge
to success in

communication.

3 Reading and writing can 7 13 0 0 0
develop your (35.00) (65.00) (0.00) (0.00) (0.00)
communication skills.

4 Focusing on speaking 9 10 1 0 0
ability is the goal of (45.00) (50.00) (5.00) (0.00) (0.00)
developing

communication skills.

Table 4.9 shows the teachers’ perceptions towards
communicative language teaching approach. In response to statement items 1, 18
teachers (90.00%) agreed that speaking and listening are the most important skills for
communication. In addition, they mentioned that teachers need to understand meaning
of vocabularies, sentence structures and grammatical knowledge to success in
communication. Interestingly, 9 teachers (45.00%) considered that focusing on
speaking ability is the goal of developing communication skills. However, there was

one teacher rated for this statement as “moderately agree.”
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2) Communicative English Teaching Activities
In this part, there were six statements (5, 6, and 7) related to

students’ perception towards communicative English learning activities.

Table 4.10 Communicative English Teaching Activities

Level of Agreement

Item Statement Strongly Agree Moderately Disagree  Strongly
Agree Agree Disagree
5 There are a variety of 10 10 0 0 0
communication (50.00) (50.00) (0.00) (0.00) (0.00)
activities in the
classroom.
6 English teaching 10 10 0 0 0
activities could (50.00) (50.00) (0.00) (0.00) (0.00)

encourage students to
develop communication
skills effectively.

7 Role plays and debates 0 20 0 0 0
are the best activities for (0.00) (100.00) (0.00) (0.00) (0.00)
teaching English for

communication.

Table 4.10 shows the teacher participants’ agreement in activities
for teaching languages through the CLT approach. Based on statement item 8, all of
the teachers showed that there are a variety of communication activities. For example,
there were role play, and debate using in the classroom. Interestingly, all of the
teachers (100%) agreed with item 10 that role plays and debates are the best activities
for teaching English for communication. Also, all the teachers considered that a
variety of English teaching activities could encourage students to develop

communication skills effectively.
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3) Teachers’ Roles in Teaching English for Communication

For the teachers’ roles of CLT learning process, there were four
statements (8, 9, 10, 11, 12, 13, and 14) related to students’ perception towards
communicative language teaching approach.

Table 4.11 Teachers’ Roles in Teaching English for Communication

Level of Agreement

Item Statement Strongly  Agree Moderately Disagree  Strongly
Agree Agree Disagree
8 You always support 10 10 0 0 0
students to develop (50.00) (50.00) (0.00) (0.00) (0.00)
communication skills.
9 As a teacher, you often 10 10 0 0 0
give your students a (50.00) (50.00) (0.00) (0.00) (0.00)

chance to participate in

communication

activities.
10 You are a key person to 0 20 0 0 0
make students confident (0.00) (100.00) (0.00) (0.00) (0.00)

to use English for
communication.

11 You play important roles 0 20 0 0 0
in encouraging students (0.00) (100.00) (0.00) (0.00) (0.00)
to use English for

communication in the

classroom.
12 You always provide 0 20 0 0 0
communication (0.00) (100.00) (0.00) (0.00) (0.00)

opportunities to practice
English for
communication for

students.
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Table 4.11 (Continued)

Level of Agreement

Item Statement Strongly  Agree Moderately Disagree  Strongly
Agree Agree Disagree
13 Advising and helping 20 0 0 0 0
students when having (100.00) (0.00) (0.00) (0.00) (0.00)

communication
problems are important
role of teachers to
develop their students’
communication skills.
14 Teachers are a key 7 7 6 0 0
person for students to (35.00) (35.00) (30.00) (0.00) (0.00)
improve their

communication skills.

Table 4.11 shows teachers’ roles in teaching English for
communication. In response to the statements in this category, all the teachers
(100.00%) strongly agreed that “advising and helping students when having
communication problems” are important roles for teachers to teach English for
communication. Interestingly, there are a variety of agreement for item 23, from
strongly agree to moderately agree. Item 14, for instance, 7 teachers (35.00%) had
strongly agreed with that they are key person to help students develop communication
skill. Likewise, 7 teachers (35.00%) rated their perception on this statement as
“agree.” However, the researcher found that 6 teachers (30.00%) were undecided of
being a key person to help student improve communication skill.

4) Students’ Roles in Learning English for Communication

For the students’ role in the CLT learning process, there were
five statement items (15, 16, 17, 18, 19, and 20). All of five statements concerned
with students’ perceptions towards CLT approach especially students’ role in learning

English for communication.
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Table 4.12 Students’ Roles in Learning English for Communication

Level of Agreement

Item Statement Strongly  Agree Moderately Disagree  Strongly
Agree Agree Disagree
15 Students’ preparation of 0 20 0 0 0
learning is a barrier of (0.00) (100.00) (0.00) (0.00) (0.00)

teaching English for

communication.

16 Student’s preparation 13 7 0 0 0
supports their (65.00) (35.00) (0.00) (0.00) (0.00)
development of English
skills.

17 Background knowledge 16 4 0 0 0
of English is an (80.00) (20.00) (0.00) (0.00) (0.00)

important part of
development of

communication skills.

18 Students are eager to 15 5 0 0 0
learn English to (75.00) (25.00) (0.00) (0.00) (0.00)
communicate.

19 Students require 9 11 0 0 0
attentiveness and (45.00) (55.00) (0.00) (0.00) (0.00)
patience for practicing
English.

20 Students should use 16 4 0 0 0
English to communicate (80.00) (20.00) (0.00) (0.00) (0.00)
regularly.

Table 4.12 shows teacher participants’ agreement concerning
students’ roles for English learning for communication. Almost all of the teachers
(80.00%) agreed that students’ background knowledge of English learning (item 17)
plays an important role as it could help them develop their communication skill. In
addition, the researcher found that almost all the teachers (65.00%) stated that
Student’s preparation could help students develop their English skills. interestingly,
all 20 teachers (100.00%) mentioned that a barrier of teaching English for
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communication is students’ preparation of learning. It might say that students’
preparation of learning plays an important role of learning English for
communication.

5) Teachers’ Perceptions toward Teaching English for
Communication

In this section, there are 5 statement items (21, 22, 23, 24, 25,
and 26) in relation to the teachers’ perceptions of teaching English for

communication.

Table 4.13 Teachers’ Perceptions toward Teaching English for Communication

Level of Agreement

Item Statement Strongly  Agree Moderately Disagree  Strongly
Agree Agree Disagree
21 Communication skills 0 8 12 0 0
are important skills that (0.00) (40.00) (60.00) (0.00) (0.00)

you have to succeed in
the authentic situations.

22 Teaching English for 20 0 0 0 0
communication is (100.00) (0.00) (0.00) (0.00) (0.00)
important for education
in current society.

23 Teaching English for 0 7 13 0 0
communication is the (0.00) (35.00) (65.00) (0.00) (0.00)
best way to teach
students to develop
communication skills.

24 Teaching English for 7 12 1 0 0
Communication requires  (35.00) (60.00) (5.00) (0.00) (0.00)
professional teachers
with knowledge and
expertise for developing

students effectively.
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Table 4.13 (Continued)

Level of Agreement

Item Statement Strongly  Agree Moderately Disagree  Strongly
Agree Agree Disagree
25 Teachers should 20 0 0 0 0
understand education (100.00) (0.00) (0.00) (0.00) (0.00)

principles and theories
of language for
communication.

26 Teaching English to 7 11 2 0 0
communicate does notto  (35.00) (55.00) (10.00) (0.00) (0.00)
focus on grammatical

knowledge.

Table 4.13 shows teacher participants’ agreement concerning
their attitudes toward teaching English for communication. In response to item 21, all
the teachers (100.00%) strongly agreed that teaching English for communication is
important for education in current society. However, 13 teachers (65.00%) disagree
with item 22 ‘CLT approach is not the best way to develop students’ communication
ability.” In addition, there were various level of agreements in item 24 including
strongly agree, agree, and undecided. Although almost all of the teachers (80.00%)
agreed that professional teachers who had more knowledge and expertise for
Communication is required for students of teaching English effectively.

In this regard, there were four significant points of teachers’
perceptions towards communicative language teaching approach from the
questionnaire survey. First, the researcher found 18 teachers (90.00%) agreed that
speaking and listening are the most important skills for communication. In addition,
they stated that teachers need to understand meaning of vocabulary, sentence
structures and grammatical knowledge to success in communication. Second, all of
the teachers (100%) agreed with item 10 that role plays and debates are the best
activities for teaching English for communication. All the teachers also considered
that role-play and debate could encourage students to develop communication skills

effectively. Third, “understanding education principles and theories of language for
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communication” and “advising and helping students when having communication
problems” are important roles for teachers to teach English for communication.
Likewise, students’ background knowledge of English learning (item 17) plays an
important role as it could help them develop their communication skill. Last, the
researcher found that all of the teachers (100.00%) strongly agreed that teaching
English for communication is important for education in current society. However, 13
teachers (65.00%) said that CLT approach is not the best way to develop students’

communication ability.

4.3 Qualitative Findings in Response to Research Question 1

To further explore what students’ perceptions towards learning English
through the CLT approach, interview questions were constructed based on 26
statements of the questionnaire concerning with the communicative language teaching
approach including definition and principles of CLT, communicative competence,
types of classroom, roles of teachers and learners in the language classroom, and
students and teachers’ perceptions towards learning English through the CLT
approach (see in Chapter 2).

In this section, the researcher presents 10 students’ perceptions towards the
communicative language teaching approach. All 10 students were 4 males and 6
females studying English in grade 9 from 5 different schools of Loei Primary
Educational Service Area Office 2. The researcher developed 10 main interview
questions from the students and teachers’ responses to all twenty-Six questionnaire
items and three research questions (see the interview construct in appendix). For the
semi-structure interview findings, the researcher analyzed the students’ perceptions
towards communicative language teaching approach into two groups including
1) students’ knowledge related to CLT, and 2) students’ perception toward CLT. The
data is presented below.
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4.3.1 Students’ Knowledge of the CLT Approach

Students’ background knowledge of the CLT approach was further explored
from the questionnaire data. The researcher developed the interview questions related
to their experiences of learning CLT in the classroom. All the questions were
grouped into two parts. There were students’ knowledge of CLT, and students’ roles
of learning English through the CLT approach.

From the interview, all the students considered that the CLT approach was an
English teaching technique to develop only speaking and listening skills. The students
perceived that speaking and listening skills were the most important for students to be
successful in communication.

As one student explained,

In my opinion, CLT is all about speaking and listening practices and activities
in my English classroom. It is a teaching technique for helping student to be

good communicators. (S1)

In addition, another student asserted,

I think CLT is a communication activity. | like speaking and listening
activities because they help develop my English skills. CLT is the best of

teaching approach for everyone to develop English for communication. (S2)

In addition, some other students said that CLT was used to teach English for
communication. When they had communication lesson, they learned how to speak
English accurately and fluently. The process of CLT learning started with listening
and then speaking. First, they had listening lessons such as listening to short
conversations through storytelling and watching several video clips. After that they
had speaking tasks. Moreover, they mentioned that they did not learn about structures

and rules. Grammar was not taught in communication lessons.
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One student elaborated,

We do not learn grammar when we have communication lesson. Teachers
focus on how we can listen clearly and speak fluently. We do not need to learn
more grammar rules. The goal of communication is to make people understand

what we say. (S5)

In addition, another explained,

When we communicate, we just say words or phrases. We do not need to
speak full sentences. | watch some conversation on video clips and notice that
people do not follow all grammar rules but they understand each other. (S7)

However, some students said that they did not know how to communicate
effectively. They had no idea about CLT. They thought CLT was listening and
speaking activities. They did not want to participate in communication classroom
because they lacked confidence. As a result, they broke down their English
communication.

In summary, most of the students understood that CLT is a teaching technique
to develop communication skills. They stated that the CLT approach focused on only
speaking and listening skills practice in English classrooms. This is in accordance
with the students’ response to the statement items 1 and 4 in the questionnaire
concerning listening and speaking skills: “Speaking and listening are the most
important skills for communication” and “Focusing on speaking ability is the goal of

developing communication skills.”

4.3.2 Students’ Perceptions of the CLT Approach

Most of the students (10 out of 15) of interview showed that they had positive
comments on learning English through the communicative language teaching
approach. The students agreed that the aim of CLT is to help them developing their
communication skills through listening and speaking practices. In line with finding of

questionnaires section, the students’ response to the interview question reflected the
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advantages of CLT learning process. In this section, opened - ended questions were
used to investigate student participant about their perceptions on CLT.

The first reason why students had positive comments on CLT was that there
were various kinds of CLT activities in English language classrooms. Students said
that CLT activities make them have fun. It was more fun because they could get more
practice through English communication. They could also know more vocabulary,
phrases, and sentence structures.

As one student explained,

I enjoy learning English because there are several learning activities in class.
The activity | like most is a communication activity. | like it because | can
apply communication skills to my real life. For example, when having a

conversation in a shop, I can use English for buying things. (S4)

In addition, another explained,

I like to learn English for communication very much because | have a lot of
fun. Each activity gives me knowledge. | can remember a lot of vocabulary

and | can speak English better now. (S2)

Another student supported,

CLT activities are useful for us. I like to speak English to everyone. For the
first time, I think I have to say full sentences for better communication....
After | had learned English for communication, | knew that the purpose of
communication is to make a hearer understand what a speaker wants to share..
So, it is very easy for me. | can just say only one word in a sentence, such as
“Lunch?” with my friend for asking a question. Then they can understand the

meaning. It is easy to communicate. (S9)
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Furthermore, all of the students agreed that English teachers are important as
they give students chances to improve their communication skills. Teachers’
characteristic was an important factor that could help students develop
communication skills.

As one of them remarked,

I like to learn English for communication because | like my English teacher.
She is very kind. Whenever | have got communication problems, she always

helps me by describing how to communicate effectively. (S3)

Similarly, one student described,

A teacher makes me understand how to use English for communication. |
really like to learn English for communication. | always ask my teacher when |
have a problem and she helps me a lot to develop my communication skills. |
like my English teacher very much. (S1)

Another student supported,

English is an important language in the world. People who can speak English
are smart person. My teacher always tells us to develop English skills for
communication. It will help us for getting good jobs in the future. I also like to

learn English for communication. (S8)

In summary, almost all of the students said in the interview that the
communicative language teaching approach could help them develop good English
for communication. In CLT classroom, students had chances to develop four skills of
English including speaking, listening, reading, and writing. There were a lot of
activities, such as singing, role playing, and English rally games. They also enjoyed

learning English by participating in various kinds of CLT activities.
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4.4 Findings in Response to Research Question 2

To expand the teachers’ responses to the questionnaire, the researcher used
semi-structured interview to develop the understanding of the topic of teachers’
perceptions towards the communicative language teaching approach. To answer the
research question 2, the researcher developed 10 main interview questions from the
teachers’ response to 26 statements in the questionnaire and research question 2 of the
study. All the interview questions could help the researcher elicit in-depth information
on teachers’ perceptions towards English teaching through the communicative
language teaching approach.

There were two male teachers and eight female teachers participating in the
semi-structure interview. The teachers elaborated more on three main issues: their
CLT teaching practices, their background knowledge about CLT, and their
perceptions towards the CLT approach.

4.4.1 Thai Teachers’ Teaching Practices

Although the Thai teachers in this study considered grammar as a central focus
in teaching English, they still used CLT activities such as using meaningful and
communicative tasks for real communication, cooperative learning and collaborative
learning between teachers and students. Likewise, the teachers were concerned about
the set of teaching structures of English when teaching their students. During the
interview, the teachers revealed that they used teaching approaches in relation to the
communicative language teaching approach.

From the interview, 3 out of 5 teachers admitted that they employed traditional
teaching practices, noting that English grammar was mainly focused on the best
advantages of the national examination. It could help them to get more scores on the

national examination.
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As one teacher described,

The main goal of the CLT approach is inconsistent with the focus on the
National Examination in Thailand. It is unavoidable for me to primarily
concentrate on teaching English grammar, and then having students memorize
the English structures in order to prepare them for the test and to help them

achieve the structure of the language. (T1)

One teacher also stated that although she was fully aware of the need for
improving Thai students’ communicative skills by using communicative activities,
there were few teachers who were able to lead these communicative instructions. In
addition, another teacher noted that communicative activities did not work for grade 9
students because these students wanted to learn English based on a more direct and

formal way of studying with grammar explanations. The teacher commented,

I’m teaching grade 9 students who have to prepare for the National
Examination. The structure of the English language must be the focus for the
classroom instruction. Teachers who are teaching for students in other grades
might be able to use communicative activities to enhance the students’
authentic language skills, but those who are teaching the grade 9 have to use
the grammar-translation method in their English classes as grammatical

structure are the main components for the National Examination. (T3)

Moreover, the concern about using traditional practices to prepare for

grammar-based exams was also reported, by another teacher. She elaborated,

Since I’'m teaching grade 9, the students at this grade have little knowledge of
English vocabulary. Thus, the practice in my classroom is mainly about
teaching vocabulary, which is used most frequently for this level, and | need
have them drill and memorize a list of important vocabulary in each lesson.
Through these practices, the students would be able to understand reading

passages more easily by knowing many important words in the passages. (T5)
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During the interview, it was apparent that the Thai teachers tended to use
grammar instruction with teaching vocabulary. Although many teachers recognized
the importance of using communicative activities, the lessons in their classrooms are
concerned about the traditional focus of Thai education system as well as the
students’ need to prepare for the grammar-based examinations.

However, there were two teachers who preferred using CLT activities in their
classrooms. There were various CLT activities such as role-playing and debate which
could help students develop English for communication. In addition, the teachers did
not use only the CLT approach but they also applied the cooperative and collaborative
learning activities and task-based instruction in order to encourage the students to
have more interactions. Furthermore, they use the language in real situations. One of
the teachers stated that communicative activities played an effective role for students
to cultivate their authentic use of the language at this level. As one teacher

commented,

The main goal of the instruction in my class is to make students use English
for real purposes. There are numerous authentic materials helping teachers put
more emphasis on using the CLT approach in their classroom. In order to get
the students involved in real conversations with native English speakers, |
teach the language with a task-based instruction which encourages my
students to complete language-based tasks by using English with their peers. It
seems effective for the students to improve the actual use of the language by

encouraging them to practice using English in real communication. (T2)

Only two teachers used communicative activities in their classroom. It was
evident that the teachers used CLT activities in their classrooms to enhance the
students’ communicative competence which was the goal of the CLT approach.
However, the two teachers highlighted that there were still a variety of challenges of
applying CLT to their teaching practice.

In summary, most of the Thai teachers did not apply much of the CLT
approach in their English classes. They preferred using traditional teaching methods,

like the grammar translation approach. In the next section, the researcher examined
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the teachers’ knowledge about the CLT approach in order to determine how much

they knew the concepts behind the CLT approach.

4.4.2 Teacher Background Knowledge of the CLT Approach

From the interview, only 6 teachers considered that CLT were not related to
teaching grammar while 4 teachers responded that communicative language
instructions contained teaching grammar not explicitly, but through communicative
activities.

As one teacher explained,

Students are able to learn and obtain a set of rules through communication
activities. When students participate in the CLT activities, they are always
encouraged to use the language for real purposes and they can acquire basic
structures of the language through constructing sentences and using the

language. (T1)

Another explained,

Students need to learn different structures of English and Thai through the
CLT approach; however, teachers do not teach the structures of the language
explicitly. Rather, they lead their student to deduce the fundamental structures
by having them participate in communicative activities and use the language in

real situations. (T4)

Similarly, another teacher described,

Students are able to learn grammar by using the language in communicative
activities where students interact with their peers as well as their teachers
through English. As well, students can learn a set of rules of English

automatically. (T2)
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However, two teachers who viewed that CLT involved grammar instructions
did not mention the role of grammar and the ways of teaching grammar in the CLT
classroom. It appeared that the two teachers did not know how to integrate teaching
grammar in the communicative practices or in which practices they can use the CLT
approach.

Interestingly, three teachers emphasized that through the CLT approach,
students can practice their oral skill. Two other teachers agreed that the final goal of
CLT was to help students cultivate their four skills of English; namely, reading,
listening, speaking, and writing in order that they can communicate fluently and
accurately in English.

As one of them remarked,

Even though the goal of CLT is mainly to improve learners’ communication
skills, it does not mean that other skills, such as reading, listening, and writing,
are ignored in CLT classrooms. CLT in this context means teaching not only
speaking but also these three other skills to achieve fluency and accuracy in
English usage. (T3)

In addition, another explained,

Teachers might begin by focusing on speaking and listening abilities through
the communicative language instruction; nevertheless, the final goal is to
improve students’ all four skills equally with the ultimate aim of achieving

proficiency of English. (T5)

During the interview, four teachers considered that the CLT approach would
involve four skills of English: reading, listening, speaking, and writing. However,
some other teachers stated that the CLT approach was much more concerned about
students’ speaking ability. In addition, one teacher noted that CLT activities were
more focused on improving students’ communication ability than the three other

skills. However, she revealed that the CLT approach could not be applied in her
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classroom because she had to concentrate more on the national assessment test
focusing on the grammatical structure of English.

It appears that although the current National curriculum in Thailand has the
main goal of cultivating communicative competence in students. Grammar-based
questions are the main focus in reading and writing parts. From the interview
responses, the Thai teachers were concerned about applying the CLT approach. In the
following section, the researcher examine teachers’ perceptions towards

communicative language teaching approach.

4.4.3 Teachers’ Perception toward English Teaching through the CLT
Approach
From the interview, all the teachers supported the CLT approach because it
was considered helpful to develop the students’ communicative competence. The
teachers emphasized that the goal of the CLT approach was to develop the students’
communicative competence.

As one teacher elaborated,

I notice that using the CLT teaching approach is very useful for my students.
My students can speak English more. They have more confidence to speak

English in real situations. (T7)

Another teacher asserted,

| saw the benefits of CLT as it can help my students develop their
communication ability. For example, they can use more words, phrases, and
produce many short sentences. They can ask and answer question concerning

their personal information. (T4)

In addition, two teachers were in favor of the CLT approach because it
focused on the development of the students’ abilities to use the target language. The
teachers believed that it is essential to expose the students to the target language in

order to acquire the language. To accomplish this goal, group or pair work activities
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are designed to promote communication in the classrooms. Communicative activities
can create authentic situations where communication takes place.

As one teacher explained,

| always use CLT activities for my classroom. For example, | used a role play
activity for teaching them how to buy things in a shop. My students have a

good interaction. (T6)

In addition, another supported,

CLT is a very useful technique for teaching communication. In real life
situation, people have to speak and listen to each other, so CLT is a good
material for teaching students in classroom. | like to teach my students how to
communicate appropriately. Communication becomes an essential factor for

everyone in this decade. (T6)

Overall, the teachers had a positive comments on learning English in general.
The responses to the semi-structure interview revealed that the teachers agreed that
the aim of communicative language teaching is to help students to communicate in
authentic situations. In addition, most of the teacher participants expressed support for
CLT as it was the best teaching approach to help learners know how to use English

for communication appropriately and effectively.
4.5 Findings in Response to Research Question 3
From the findings of questionnaire survey and semi-structure interview, it was

found that both students and teachers have both similar and different understanding of
the CLT.
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4.5.1 The Similarity of Students and Teachers’ Perception on English
Learning and Teaching through the CLT Approach

According to the questionnaire survey and the semi-structure interview, there
were three similar perceptions of students and teachers on English learning and
teaching through the communicative language teaching approach. Those were CLT
background knowledge, and positive comments on English learning and teaching
through benefits of the communicative language teaching approach.

For CLT background knowledge, both students and teachers understood that
CLT aimed to develop learning and teaching English for communication. For
instance, students and teachers gave similar view that speaking and listening are the
most important skills of using English in real situation. In addition, almost all the
students from semi-structure interview section said that CLT aimed to develop
speaking and listening skills for having better communication competence. Likewise,
almost all the teachers mentioned that when teaching English, they focused on
practicing speaking and listening skills as this could make students more competent in
communication.

Both the students and teachers showed positive views of learning and teaching
English through the CLT approach which helped develop students’ communication
skill. They mentioned that the CLT activities could help them develop how to
communicate effectively including all four English skills. For example, from the item
22 of the questionnaire survey, the students enjoyed learning English for
communication through the CLT approach. In addition, students’ response to the item
10 and 11 revealed that the students recognized benefits of learning English through
communication activities based on the CLT approach. Likewise, almost all of the
teachers agreed that CLT is a useful for teaching English for communication. In
response to 10 of the questionnaire, the teachers considered that role-plays and a
debate activity gave students more chance to develop their communication ability.
The students had chances to use English in varieties of speaking and listening tasks
such as shopping at the department store. For debate activity, the teachers gave
students a motion of debate activity. The students also thought how to give reasons
for supporting or rejecting with a motion by using English to express their agreement

in debate activity. Furthermore, item 21 showed that teaching English for
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communication is important for education in current society. That is to say that both
students and teachers agreed that CLT is a useful approach to develop communication
skill.

4.5.2 The Difference of Students and Teachers’ Perceptions on English
Learning and Teaching through the CLT Approach

The students had similar views that goal of the CLT approach aimed to
develop only speaking and listening skills for learning English for communication in
Thai primary classrooms while the teachers responded that the ultimate goal of CLT
was to cultivate four skills of English, namely, reading, listening, speaking, and
writing in order that students can communicate not only fluently, but also accurately.
For example, one student participants said that even though teachers considered CLT
involved four skills such as reading, listening, speaking, and writing, he felt that the
practices of applying CLT were much more related to speaking ability. One teacher
noted that CLT approach aimed to improve students’ communication skill especially
speaking and listening skill but sometimes she could not complete all CLT process.
The main reason was that the National assessment tests in Thailand focused on the
reading, writing, and grammatical structure of the language. Almost all the
examinations consisted of reading comprehension and grammatical errors. The
students and teachers also offered to develop reading, writing and grammar skills
rather than speaking and listening skills.

Second, the students and the teachers had different perceptions towards the
role of CLT. Most of students understood that they are learners. They said they could
not develop communication skill by themselves as they stated that teachers were
important person who could facilitate them to gain more development of
communication skill. In contrast, the teachers gave a view that students play important
role of learning English for communication in the CLT classroom. They could do all
activities by themselves along with teachers’ advices. One teacher stated that the
English language teachers are advisers and facilitators for students to use English for
communication in the classroom. In addition, they stimulated their students to develop

communication skill. It was helpful for teachers adopting a communicative approach
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to produce and use authentic teaching materials that meet the needs of their groups of
learners.

For this table, the researcher summarized all students and teachers’
perceptions on communicative language teaching approach. There were similar and
different perceptions of communicative language teaching approach in various topic
including knowledge about CLT, communicative English teaching activity, students

and teachers’ role of CLT, and students and teachers’ perceptions on CLT.

Table 4.14 Summary of Students and Teacher’ Perceptions of the CLT from the

Questionnaire and Interview Findings

Topic Students’ View Teachers’ View

CLT approach CLT is teaching technique for CLT is an effective approaches
developing communication skill ~ to help students develop English
of language learners. skills for communication

CLT emphasized speaking and including speaking and

listening skill. listening.
Communicative English Role play Role play
teaching activity debates debates
Role of students for English Learner Actor
teaching for communication
Role of teachers for English Instructor Facilitator and Advisor
teaching for communication
Perception on CLT Positive Positive

Table 4.14 shows students and teachers’ perceptions of the CLT approach.
The researcher synthesized the similar and different students and teachers’
perceptions of English learning and teaching through the communicative language
teaching approach based on both quantitative and qualitative findings. According to
five categories of questionnaire survey and 10 opened-ended interview findings, the
study reported that there are three categories that both students and teachers have
different perceptions of the CLT approach: CLT, students’ role when learning English
through the CLT approach, and teachers’ role of teaching English through the CLT

approach. First, students understood that CLT is a teaching technique for
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communication classroom. It emphasized only speaking and listening skills. From
semi-structure interview findings, for instance, some students noted that they
participate in speaking and listening, such as conversation, singing and role-play
activity when they learn English in the communication classroom. On the other hand,
many teachers said that CLT is a famous theoretical model in English language
teaching and the most effective approach to English Language Teaching. That is to
say that using the CLT approach can develop four skills of using CLT activities such
as role-play and debate.

4.6 Summary of the Findings

The purpose of this study was to explore students and teachers’ perception on
the communicative language teaching approach especially English teaching for
communication. The participants were 295 students and 20 teachers of Loei Primary
Educational Service Area Office 2. To explain the phenomenon of this study, the
researcher conducted 26 statements of quantitative questionnaire survey and
qualitative semi-structure interview to find students and teachers’ perceptions on
learning and teaching English through the communicative language teaching
approach. The findings in response to three research questions of this study can be
summarized in the following parts.

In response to the research question 1, the researcher found that almost all of
the students agreed that the communicative language teaching approach could develop
communication skill especially speaking and listening skills. They also asserted that
they had opportunities to participate in several CLT activities in their English class
such as role play and debate that helped them develop English for communication
skill more or less. In addition, they also enjoyed learning English for communication
through the CLT activities. For example, the data elicited from item 21 of the
questionnaire survey and semi-structure interview responds showed that almost all of
the students (217 students) are interested in learning English through the CLT
approach. This could reflect on the students’ positive views towards the CLT

approach.
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However, based on item 25 and 26 of the questionnaire, some students stated
that English communication is the most difficult subject for them. They said that they
were anxious of speaking English in the English classes. In addition, during semi-
structure interview, the students added that when giving students more chances to
speak English, the teachers always thought carefully about grammar. They really
wanted to make communication accuracy.

In response to the research question 2, most of the teachers misunderstood
about the aims of the communicative language teaching approach. In response to item
4 of the questionnaire survey, almost all the teachers agreed that the aim of CLT is to
develop speaking and listening skills. They also applied CLT activities were also
applied to teaching and learning activities in class. The teachers gave a positive
comment that towards learning English in general. The teachers’ responses in the
semi-structure interview revealed that teaching English for communication based on
the CLT approach could help students develop communication skill.

Considering the research question 3, the researcher found that the students and
the teachers had different perceptions of the CLT approach. The different perceptions
of students and teacher consisted of background knowledge of CLT, students and
teachers’ role of English teaching through CLT approach. For example, the students
gave a view that the CLT approach focused only on oral skills for learning English in
Thai primary classrooms while the teachers emphasized that the final goal of the CLT
approach was to cultivate four skills of English, namely, reading, listening, speaking,
and writing in order that the students can communicate not only fluently, but also
accurately. In addition, the students perceived that teachers are important persons who
could help their students gain more development of communication skill. In contrast,
the teachers gave a view that students play an important role of learning English for
communication in the CLT classroom. They could do all activities by themselves
along with teachers’ advices.

In chapter five, the researcher will discuss students and teachers’ perception
on communicative language teaching approach. In addition, there are limitation of this
study, and further study related to students and teachers’ perceptions on the

communicative language teaching approach.



CHAPTER 5

DISCUSSION, IMPLICATIONS, AND CONCLUSIONS

This chapter is composed of three major sections. The first section presents the
discussion in response to the data from the questionnaire survey and the semi-
structure interview. Implications and the conclusion of the study will then be

provided.

5.1 Discussion of the Study

The discussion consists of three sections based on three research questions of
the study. These were students’ perceptions of learning English through the
communicative language teaching approach, teachers’ perceptions of teaching English
through the communicative language teaching approach, and the differences in
students and teachers’ perceptions of English learning and teaching through the

communicative language teaching approach.

5.1.1 Research Question 1: What are the students’ perceptions of English
learning through the communicative language teaching approach?

Based on the questionnaire survey and semi-structure interview findings, the
research found that students did not understand the CLT approach. They mentioned
that CLT is English learning activities aiming to develop students’ speaking and
listening skills in the classroom. In fact, CLT is one of the most effective approaches
to English Language Teaching. According to Li (1998), he stated that CLT has
extended in scope and has been used by different educators in different ways. It was
supported by other research studies showing that the students understood that
communicative activities are speaking and listening skill practices (Li, 1998;
Kalanzadeh, 2011). In addition, Jin, Singh and Li’s (2005) found that most students in

an English-major college in China reported that CLT means learning only speaking
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and listening that without grammatical competence. The students in their research put
the stress on speaking and listening skills.

Similarly, students in Loei Primary Educational Service Area Office 2 said
that they could develop their speaking and listening skills from the CLT approach. In
the classroom, teachers gave students chances to speak with their friends and listen to
music. The students then practiced speaking and listening using a variety of
communication activities. For example, they participated in a role-play activity for a
shopping lesson. That is to say those students lacked the background knowledge of
the CLT approach. They, the students, should have known the purpose of CLT in
order that the teachers could help them to develop communication skills better.

In addition, almost of all the students understood that CLT is English learning
activities aimed to develop speaking and listening skill for students in the classroom.
They stated that CLT is an activity that emphasizes interaction among students and
teachers in order to develop students’ communicative competence through
communicative activities which involves group work, pair work, games and so on
(Liao, 2000; Ying, 2010). In these activities, the English language was used to
communicate with a focus on the listening and speaking skills. Communicating
successfully refers to passing on a comprehensible message to the listeners. One of
the main factors of the students regarding the CLT approach was that they always had
activities such as role-plays or debates when they learned English for communication.

Furthermore, the findings of this study revealed that almost all of the students
in schools of the Loei Primary Educational Service Area Office 2 had positive
perceptions towards the CLT approach. From the questionnaire survey and interview
findings, the student participants said that they enjoyed learning English following the
CLT approach. They had more confidence in using English through the CLT activities
in communication classes. They could also develop communication skills from
learning English from the CLT approach. Similarly, Wanich (2014) investigated Thai
EFL students about attitudes and motivation of learning to speak English in CLT
classrooms. The findings showed that Thai EFL students had positive perceptions
towards learning to speak English in the CLT classroom in Australia. Thai EFL
students mentioned that CLT is a useful approach in developing communication
skills. Likewise, Rahman (2015) stated that the students desire CLT and they are
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interested in CLT activities. This is in accordance with Chung and Huang (2009)
reporting in their study on 24 Taiwanese senior high school learners’ attitudes toward
the classroom learning experience focusing on CLT.

Based on students’ findings from questionnaire and interview, although almost
all the student participants had a positive comment of learning English through the
CLT approach, they also had misunderstanding of the CLT. They understood that the
CLT is a communication activity aimed to develop only speaking and listening. In
fact, the CLT approach aims to develop communicative competence involved all four
English skills. The teachers are important person to help students understand the CLT
and help them develop communicative competence. Likewise, students should
understand their roles of English learning through the CLT. In summary, when the
students understand knowledge, goals, and roles of the CLT, they could develop

communicative competence effectively and learn English with happiness.

5.1.2 What are the teachers’ perceptions of teaching English through the

communicative language teaching approach?

From the teachers’ responses to the questionnaire survey and semi-structure
interview, it emerged that they were interested in the communicative language
teaching approach because CLT could develop communication skills for their students
of speaking and listening skill. Agreeing with Richards and Rodgers (2001), they
identified that CLT starts with a theory of language as communication, and aims to
develop learners’ communicative competence. It might say that the CLT approach
could help students apply knowledge of learning English for communication in the
real world rather than a traditional approach focusing on the ability to complete the
national examination. For example, there were varieties of CLT activities. The
teachers could apply CLT activities including role-plays and debates to encourage
their students to use English for communication in the classroom. Sato and
Kleinsasser (1999) showed that there were a variety of students and teachers’
interactions to develop communication skills for students such as English language
activities including playing games, doing role-plays and so on. They asserted that the
CLT activities consisted of listening, speaking, reading, writing skills and also

sentence structure in order to produce meaningful communication.
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In schools of Loei Primary Educational Service Area Office 2, the teachers
noticed that students enjoyed learning English for communication using the CLT
approach rather than a traditional approach. In the classroom, for instance, students
participated in all learning English activities. They wanted to volunteer to show what
they knew or what they were capable of doing. They had more confidence to use
English for communication. Differently, the traditional approach aimed to develop the
reading and writing skills for students to succeed in the national examination. This
sometimes led to students neglecting their learning of English in the classroom. That
is to say that CLT approach played an important role in encouraging students to learn
English for communication. It was also useful in developing students’ communication
skills in school of Loei Primary Educational Service Area Office 2.

There were advantages of using the CLT approach in the communication
classroom. The advantages of using the CLT approach were also supported by several
studies. Almost all the teachers prefer using CLT in their English classroom because
CLT focuses on the development of the students’ abilities to use the target language.
In addition, the teachers support CLT because it is helpful to develop the students’
communicative competence. The teachers revealed that their teaching goal is to
develop the students’ communicative competence.

According to Liao (2000), and Ying (2010), CLT views language as a vehicle
for communication and communicative competence including grammatical,
sociolinguistic, discourse and strategic competence. In addition, they asserted that
CLT holds the view that language learning should not only emphasize the
grammatical structure of the language, but also focus on language use in real-life
situations. Similarly, Hiep (2007) said that teachers highlighted the potential
usefulness of CLT, stressing that CLT primarily meant teaching students the language
meaningfully for their future life and helping to improve the classroom atmosphere.
Furthermore, in the classroom setting, CLT requires more than just attention to
strategies for presenting the sentence structure and the functions of language; CLT
requires more involvement of the learners in a dynamic and interactive process of
communication (Savignon, 2003). Likewise, the teachers in Loei primary Educational
Service Area Office 2 also showed that they used the CLT approach because of its
advantages. For example, CLT approach could provide opportunities for students to
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use English for communication in real situations. They could apply their knowledge
to the real world such as using sentences for buying or selling.

However, some teachers’ responses in this research show that they had
misunderstandings of CLT approach. In Loei Primary Educational Service Area
Office 2, the teachers mentioned that teaching English for communication aimed to
develop speaking and listening skills. They also gave students chances to practice
only speaking and listening activities. For example, they used a role-play activity to
teach students about buying and selling in a shop. In fact, CLT approach could
integrate developing all four basic skills, namely speaking, listening, reading, and
writing.

Hedge (2000) states that “teachers need to build competence and confidence in
fulfilling these various roles and in-service training is necessary within institutions to
ensure that, in any moves towards implementing communicative approaches in the
classroom, teachers are properly supported.” It is interesting to report that even
though teachers considered CLT as involving four skills such as reading, listening,
speaking, and writing, some of the teachers still felt that the practices in applying CLT
were much more concerned with only the speaking ability. This is in line with Mai
Ngoc and Iwashita (2012) who presented four misunderstandings about CLT among
ELT practitioners. These were 1) CLT pays attention to grammar, 2) CLT means
teaching speaking rather than writing, 3) CLT considers pair work and group work
through activities like role plays, and 4) CLT asks too much from teachers in terms of
skills, time, and energy. In addition, Ozsevik (2010) found that Turkish EFL teachers
noted many difficulties in implementing CLT in their classrooms. These difficulties
consisted of four distinctions, namely, the teacher, the students, the educational
system, and CLT itself. One might suggest that the misunderstandings of the CLT
approach could affect students’ development in using English for communication
effectively.

In this research, many teachers stated that it is difficult to use CLT approach in
English classroom because almost all the students and teachers focused on only
developing speaking and listening skills. In terms of communication, they stated that
they always focused on speaking and listening skills to communicate in the real
world. They also agreed that speaking and listening played an important role for
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communication. In addition, teachers preferred using a grammar approach to evaluate
students’ achievement and to prepare them for obtaining a desirable score in the
national examination rather than gaining more ability of English for communication.
As a result, they used a traditionally grammar based program to prepare their students
for the national test. This echoes Sato and Kleinsasser (1999) and Thompson’s (1996)
findings; they mentioned that if teachers do not have a thorough understanding of
CLT, they can hardly develop practices appropriate to their context, and they easily
return to traditional teaching.

In summary of this study, the teachers supported the CLT approach because it
is helpful to develop the students’ communicative competence. The teachers revealed
that their teaching goal is to develop the students’ communicative competence. In
fact, their learning and teaching English for communication aimed to prepare students
for the national examination. To be successful for teaching English through the CLT,
the teachers should have more time to reveal what the CLT is, and how to teach
English through the CLT effectively. As we known that students learned everything
from teachers. The teachers should understand goals of the CLT to develop students’
communicative competence. In addition, the English Department of Loei Primary
Educational Service Area Office 2 should have the CLT teams to observe and help
teachers to teach English. Furthermore, each schools should support school materials
for teachers to produce effective innovation in their classroom. In summary, teachers
have more understanding of the CLT and effective school innovation used in

communication class to help students develop communication skills

5.1.3 What are the differences in students and teachers’ perceptions of
English learning and teaching through the communicative language
teaching approach?
5.1.3.1 Differences in students and teachers’ perceptions of English

learning and teaching through the communicative language
teaching approach
According to teacher’s and students’ roles in CLT classroom, both
students and the teachers had different perceptions. The students understood that they
were learners. They could not develop communication skills by themselves as they
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stated that teachers are important people who can teach them to have more ability of
using English for communication. In contrast, the teachers believed that students
played a more important role in learning English for communication in the CLT
classroom. Students could participate in all activities by themselves. English language
teachers were only advisers and facilitators to help and guide students to use English
for communication in the classroom. In addition, they stimulate and encourage their
students to develop communication skills. It is helpful for teachers adopting a
communicative approach to produce and use authentic teaching materials that meet
the needs of their groups of learners.

According to Richards and Rodgers (1986), teachers are monitors of
CLT teaching process for their students, as well as a facilitators to provide students
with comfortable classroom atmosphere for English language learning. In the
classroom context of this study, for instance, the teachers prepared and organized
lesson plans and activities for the students to develop their communication skills.
While they were participating in the CLT activities, the teachers would be like
monitors and facilitators who helped guide their students communicate properly. As
well, they gave students advice and encourage them to develop communication skills.
In similar veins, Littlewood (1981) states that the roles of teacher in CLT consists of
coordinator and manager of activities, language instructor, source of new language,
consultant when needed, as well as participant. Hu (2002) also recommended that the
roles of students in CLT classroom are supposed to be communicators, discoverers,
and contributors of knowledge and information. That is to say that both students and
teachers had different perceptions of the role of learning and teaching English based
on the CLT approach.

To compare this findings and review of literature, the teachers thought
that they were only facilitator. The teachers need to motivate their students, as well as
provide them with a comfortable classroom atmosphere for language learning.
Likewise, Littlewood (1981) stated that the roles of teacher in CLT consist of
coordinator and manager of activities, language instructor, source of new language,
consultant when needed, as well as participant. For students’ role of the CLT, students
seem to be passive learners. They need the teachers to organize the CLT activities to
help them develop communication skills. In fact, students in the CLT approach were
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active learners. According to Mangubhi et al. (2004), they asserted that students are
provided in expression, interpretation, and negotiation of meaning while the teacher
takes on more of a facilitator and participant role in the language classroom.
Similarly, Deckert (2004) emphasized that “CLT approach features low profile
teacher roles, frequent pair work or small group problem solving, students responding
to authentic samples of English, extended exchanges on high interest topics, and the
integration of the four basic skills, namely speaking, listening, reading, and writing.”
5.1.3.2 Similarities in students and teachers’ perceptions of English
learning and teaching through the communicative language
teaching approach
In this study, it was found that the overall perceptions of the teachers and
students in schools of Loei Primary Educational Service Area Office 2 show positive
comments on the communicative language teaching approach. They mentioned that
learning and teaching English for communication based on the CLT approach could
help them to develop communication skills by using the CLT activities including role-
plays, debates and so on. This is similar to Razmjoo and Riazi’s study 2011) revealing
that teachers held positive attitudes towards CLT principles in the area of grammar
roles and teacher roles. Likewise, teachers in Italy showed positive attitudes towards
CLT in the area of pair work activities, and they pointed out that CLT improved
communicative skills and learners’ motivation. In addition, Liao (2011) investigated
high school English teachers’ attitudes towards CLT in China. The results showed
that teachers expressed favorable view about CLT.
In addition, students and teachers in school of Loei Primary Educational
Service Area Office 2 had misunderstandings of learning and teaching English for
communication through the communicative language teaching approach. For
example, students pointed out that learning English through the CLT approach aims to
develop speaking and listening skills for communication. Similarly, teachers
mentioned that CLT approach is an English teaching technique for developing
communication skills. According to Raissi et al. (2010), they found that some
misunderstandings in their perceptions regarding the appropriateness was also
conveyed. Although most of the students and teachers agreed that CLT principles
could develop communication skills, they had some misunderstandings regarding the
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CLT implementation in a Malaysian context of teaching process. In summary, the
findings demonstrated that CLT has generated many different understandings and
interpretations. The teachers attempted to implement the key aspects of CLT they
espouse. In this regard, their classroom practices depended on their ideas of theory
and the dynamics of classroom practice in particular circumstances (Rahman, 2015).
For students and teachers of Loei Primary Educational Service Area Office 2,
although both of them had misunderstandings of the CLT approach, they still enjoyed
learning and teaching English for communication. Students appreciated participating
in all of the CLT activities and teachers needed students to develop communication

skill by learning English through the CLT approach.

5.2 Implication of the Findings

As seen in the findings, this study has implications based on the students and
teachers’ perceptions of English learning and teaching through the CLT approach in
order to achieve the goals of communication. Through the students and teachers’
responses about their knowledge of the CLT, both of them have misunderstanding of
the CLT approach. They understood that communicative language teaching approach
is one of the teaching techniques for communication aiming to develop student’s
speaking and listening skill. This is in accordance with what Hymes (1971) remarked
that communicative language teaching approach aims to develop communicative
competence., communicative language teaching approach aims to develop
communicative competence.

Nevertheless, all the teacher participants did not understand thoroughly what
the CLT teaching approach was like and how they could make use of this approach
for their students’ learning. In this regard, they need more training on the approach in
order that they could see the real importance of this approach and know how to put
the approach into practice. In particular, the English Department of Loei Primary
Educational Service Area Office 2 might have another CLT training course for the
teachers to emphasize more on the CLT approach. In addition, the English
Department should have a CLT advising team to observe and help the teachers when

they organize their classroom activities. As well, the teachers should give their
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students more opportunities to participate in a variety of activities in order that the
students will understand and see how the CLT approach is useful for improving their
communicative competence. Then they will recognize what the CLT approach is and
learn how to develop communication skills successfully.

In addition, the difficulties in applying the CLT approach for students and
teachers in schools of Loei Primary Educational Service Area Office 2 is the students’
achievement of the National Test. The teachers said that the CLT approach could not
help students to gain higher scores of the National Test. The teachers prefer using a
grammar translation method to teaching students to develop English skills. If fact, the
CLT approach cultivates all four English skills. It could help students develop
communicative competence consisting of linguistic, sociolinguistic, discourse, and

strategic competence.

5.3 Limitations of the Study

This study has limitations related to the process involved and this applies to
this study as well. There are a number of limitations that have been identified and
considered as constraints in the study. The first limitation is related to the number of
students and teacher participants of this study. It should be noted that the number of
student and teacher participants are of too narrow a scope to represent all of the
population for conclusions. The themes and patterns emerged in this study should be
considered in future studies conducted with larger groups.

Another limitation concerns itself with the data analysis; the students and
teachers were asked to give responses to the questionnaire and interview. Had it been
possible to discover students and teachers’ perceptions of classroom participation,
communication processes and reactions to classroom activities, the study may have
provided a better understanding of teachers’ perceptions towards CLT, as well as their
implementation of communicative activities in English classrooms. Using data from
multiple sources would allow triangulation, and thus benefit the overall results of this
study.

Finally, the researcher spent considerable time translating the interviews

questions from English to Thai with appropriate meanings in order for the semi-
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structure interviewees to understand the questions and to answer in Thai. For instance,
some teachers perceived CLT as only speaking and listening so that before conducting
the interviews, the researcher had to provide more information to them in order to
gain a richer understanding of the research topic. During the interview, some teachers
and students did not answer the questions as they expressed what they wanted to say.
The researcher had to repeat the question and persuade them to respond. As a result, a

few interviews took one and a half hours to complete all of the questions.

5.4 Recommendations for Future Research

This research revealed the students and teachers’ perceptions towards the
communicative language teaching approach and the different views of students and
teachers on the CLT approach. The researcher hoped that the key findings would
contribute to the field of English language teaching in Thailand. However, further
researcher in this area will shed light on important issues. There can be explorations
on the following recommendations:

Firstly, in this study, the researcher found the differences of students and
teachers’ roles of the CLT when they were in communication class. The further
studies should explore students and teachers’ roles of the CLT in English classrooms
in different levels in schools. It also could offer important information for the
researcher understand the needs and interests of students and teachers to develop
communication skills.

Secondly, this findings reported that almost all the teacher participants still
used the grammar translation methods to teach English in school. The further study
should examine how Thai EFL teachers balance communicative competence and
grammar instruction in their language classrooms. Based on findings of this study,
almost all the teachers agree that the CLT is useful approach to develop students’
communication skill. However, they wanted to help their students to get high score of
a national test focused on reading and writing skills. They also used both the CLT and
the grammar translation method to develop communication skills for students. To

explore how teachers balance communicative competence and grammar instruction
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will provide more direct support to classroom English teachers since Thai EFL

teachers believe that grammar instruction is necessary for Thai teachers.

5.5 Conclusion

The purpose of this study was to explore students and teachers’ perceptions of
communicative language teaching approach especially English teaching for
communication. The participants involved 295 students and 20 teachers of Loei
Primary Educational Service Area Office 2. To explain the phenomenon of this study,
the researcher used a questionnaire and a semi-structure interview to discover students
and teachers’ perceptions of learning and teaching English through the
communicative language teaching approach. The researcher summarized the findings
based on three research questions.

Firstly, the researcher found that almost all of the students believed that the
communicative language teaching approach could develop communication skills.
They also stated that they had opportunities to participate in a variety of CLT
activities in their English class such as role plays and debates that helped them
develop communication skills. In addition, they also enjoyed learning English for
communication by using CLT activities.

Secondly, most of the teachers understood the goals of communicative
language teaching approach. They could apply this CLT teaching technique to
develop students’ communication skills. In addition, the teachers had positive
comments towards learning English in general. The teachers agreed that using
communicative language teaching approach could help students develop
communication skills in authentic situations.

Thirdly, the students and the teachers had misunderstandings regarding the use
of the CLT approach in communication classes. Although almost all of student and
teacher participants indicated positive comments on learning English through the
communicative language teaching approach, they did not succeed in developing
communication skills. The main reason was a focus on preparing students for national
examination. Frequently, they did not complete all the CLT teaching processes. For
example, students did not have sufficient time to practice all four English skills.
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Teachers concerned on how to complete the national examination rather than
developing students’ communication skills. Students also lacked chances to learn and

practice English for communication based on the CLT approach.
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Teachers’ Questionnaire (Thai Version)
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Appendix C

I0C of Students and Teachers’ Questionnaire Survey and

Interview Questions

The construction of the survey questionnaire was based on the Communicative Language
Teaching approach focusing on students and teachers’ perceptions of communicative language

teaching approach in with the Loei Primary Educational Service Area Office.

Purposefully, the following questionnaire items were designed in an attempt to examine
the students and teachers’ perceptions of communicative language teaching approach in Loei

Primary Educational Service Area Office.

The survey is in the form of a five-point Likert scale ranging from “5 strongly agree to 1

= strongly disagree

Please rate the item below according to their ability to measure the specific objective.
Note: 1  “+1” for the item that is congruent with the objective.

2 “0” for the item that the degree of measurement is unclear.

3 “1” for the item that is not congruentthe with objective.
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Students’ perceptions of communicative language teaching approach in schools

of Loei Primary Educational Service Area Office

Item

Statement

Specialist

1

2

3

Score

Result

Students’ perception towards English
learning through the communicative

language teaching approach

Speaking and listening are the most

important skills for communication.

+1

+1

+1

You need to understand meaning of
vocabularies, sentence structures and
grammatical knowledge to success in

communication.

+1

+1

+1

Reading and writing can develop your

communication skills.

+1

+1

+1

Focusing on speaking ability is the goal

of developing communication skills.

+1

+1

+1

Communication skills are important
skills that you have to succeed in the

authentic situations.

+1

+1

+1

You are interested in learning English for

communication.

+1

+1

+1

Communicative English learning

activities

Teachers create various activities for you

to develop communication skills.

+1

+1

+1

You participate in English teaching and

learning activities for communication.

+1

+1

+1
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A variety of English teaching for
communication supports you to correctly

use English for communication.

+1

+1

+1

10

You use English when participating

in role-play and debate activities.

+1

+1

+1

11

You can develop your
communication skills from a variety of

learning and teaching activities.

+1

+1

+1

12

You gain a lot of

benefits from communication activities.

+1

+1

+1

Teachers’ role of English teaching for

communication

13

Teachers provide activities to build
you confidence to use English for

communication.

+1

+1

+1

14

Teachers encourage you to use English in

the classroom.

+1

+1

+1

15

Teachers give you English practices for

developing communication skills.

+1

+1

+1

16

Teachers suggest and support you when

you are in communication troubles.

+1

+1

+1

Role of students for English learning for

communication

17

You can communicate to your teachers.

+1

+1

+1

18

You can use English for asking for help.

+1

+1

+1

19

You can interact with the teacher in

English.

+1

+1

+1

20

You can communicate with your friends.

+1

+1

+1

21

You can use English to give your friends

advices.

+1

+1

+1
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Specialist
Item Statement 1 2 3 | Score | Result

Students’ perception of learning English
for communication

22 | English for communication makes +1 | +1 | +1 1 /
you enjoyable in the classroom.

23 | English for communication makes +1 | +1 | +1 1 /
you confident.

24 | English for communication makes you +1 | +1 | +1 1 /
creative.

25 | English for communication is +1 | +1 | +1 1 /
the most difficult subject for you.

26 | You are anxious of learning English for +1 | +1 | +1 1 /
communication.
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Teachers’ perceptions of communicative language teaching approach in schools

of Loei Primary Educational Service Area Office

Specialist

ltem Statement 1 2 3 | Score Result

Teachers’ perception towards
English learning through the
communicative language teaching

approach

1 | Speaking and listening are the most +1 +1 | +1 1 /

important skills for communication.

2 | You need to understand meaning of +1 +1 | +1 1 /
vocabularies, sentence structures and
grammatical knowledge to success

in communication.

3 | Reading and writing can develop +1 +1 | +1 1 /

your communication skills.

4 | Focusing on speaking ability is the +1 +1 | +1 1 /
goal of developing communication
skills.

Communicative English learning

activities

5 | There are a variety +1 +1 | +1 1 /
of communication activities in the

classroom.

6 | English teaching activities could +1 +1 | +1 1 /
encourage students to
develop communication skills effecti

vely.

7 | Role plays and debates are the best +1 +1 | +1 1 /

activities for teaching English for
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communication.

Communication Activity

You always support students to

develop communication skills.

+1

+1

+1

As a teacher, you often give your
students a chance to participate in

communication activities.

+1

+1

+1

10

You are a key person to make
students confident to use English for

communication.

+1

+1

+1

11

You play important roles in
encouraging students to
use English for communication in

the classroom.

+1

+1

+1

12

You always provide
communication opportunities to
practice English for communication

for students.

+1

+1

+1

13

Advising and helping students when
having communication problems are
important role of teachers to develop

their students” communication skills.

+1

+1

+1

14

Teachers are a key person
for students to improve their

communication skills.

+1

+1

+1

Role of students for English learning

for communication

15

Students’ preparation of learning is a
barrier of teaching English for

communication.

+1

+1

+1

16

Student’s preparation supports their

+1

+1

+1
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development of English skills.

Specialist
Item Statement 1 2 3 | Score | Result

17 | Background knowledge of Englishis | +1 +1 | +1 1 /
an important part of development of
communication skills.

18 | Students are eager to learn +1 +1 | +1 1 /
English to communicate.

19 | Students require +1 +1 | +1 1 /
attentiveness and patience
for practicing English.

20 | Students should use English to +1 +1 | +1 1 /
communicate regularly.

21 | Communication skills are important +1 +1 | +1 1 /

skills that you have to succeed in the

authentic situations.

22 | Teaching English +1 +1 | +1 1 /
for communication is important

for education in current society.

23 | Teaching English for communication | +1 +1 | +1 1 /
is the best way to teach students

to develop communication skills.

24 | Teaching English for +1 +1 | +1 1 /
Communication requires
professional teachers
with knowledge and
expertise for developing

students effectively.

25 | Teachers should understand +1 +1 +1 1 /
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education principles and theories

of language for communication.

26 | Teaching English to communicate +1 +1 | +1 1 /
does not to focus on grammatical

knowledge.

Interview Questions
Students’ perceptions towards English learning through communicative
language teaching approach in school of Loei Primary Educational Service Area
Office

Specialist

ltem Statement 1 2 3 | Score Result

1 | What do you think about English +1 +1 | +1 1 /
learning?

Suggestion..........oceeviiiiiinns

2 What is communication? +1 +1 | +1 1 /

Suggestion........ccovveiieiieennnn.

3 | How English learning and +1 +1 | +1 1 /
communication related?

Suggestion........coovveiieiieennnn.

4 | How much time do you spend +1 +1 | +1 1 /
learning English in school?

Suggestion........ccovveiieiieennnn.

5 | Do you know about the +1 +1 | +1 1 /
communicative language teaching
approach? Have you ever heard of
it before?

Suggestion........ccovvveiieiieennnn.

6 | Do the teachers give you a chance +1 +1 | +1 1 /
to practice communication in the
classroom? How?

Suggestion........coovveiieiieennnn.
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What do you think which learning
activity can help you to develop
communication skills?

Suggestion........ccovveiieiieennnn.

+1

+1

+1

What are the students’ roles of
effective teaching through
Communicative Language
Teaching approach?

Suggestion........ccovveiieiieennnn.

+1

+1

+1

Do you like learning English with
the Communicative Language
Teaching approach? Please give a
sufficient explanation for your
answer.

Suggestion..........oceeviiiiiinns

+1

+1

+1

10

Do you like communication
activities in your classroom? Why?

Suggestion..........ocoeviiiiinns

+1

+1

+1
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Interview Questions
Teachers’ perceptions towards English teaching through communicative
language teaching approach in school of Loei Primary Educational Service Area
Office 2

Specialist

ltem Statement 1 2 3 Score | Result

1 | Do you think that you are +1 +1 +1 1 /
sufficiently prepared to teach
English with the Communicative
Language Teaching approach?
How?

Suggestion........ccovveiieiieennnn.

2 | Which difficulties do you face +1 +1 +1 1 /
while teaching English with the
Communicative Language
Teaching approach?

Suggestion..........ocveviiiinns

3 | Do you think the Communicative +1 +1 +1 1 /
Language Teaching approach is
useful for developing following
Language skills? How?

Suggestion..........ocoeviiiiinns

4 | What are the important features of +1 +1 +1 1 /
the Communicative Language
Teaching approach?

Suggestion........coovveiieiieennnn.
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What are the barriers in using the
Communicative Language
Teaching approach for teaching
English?
Suggestion........oovveiiiieennnn.

+1

+1

+1

What are the teachers’ roles of
effective teaching through
Communicative Language
Teaching approach?

Suggestion..........oceeviiiiiinns

+1

+1

+1

Do you like teaching English with
the Communicative Language
Teaching approach? Please give a
sufficient explanation for your
answer.

Suggestion........coovveiieiieennnn.

+1

+1

+1

Are there a variety of English
teaching activities for teaching
English based on Communicative
Language Teaching approach?
Please give 3 examples and explain
each activity.

Suggestion..........oveviiiiinns

+1

+1

+1

Is it more time consuming to teach
English with the Communicative
Approach than traditional
methods? How?

Suggestion........coovveiieiieennnn.

+1

+1

+1

10

If teachers are not using the
Communicative Language

Teaching approach to teach

+1

+1

+1
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English, what could be the reasons

for doing so?

Suggestion..........oceeviiiiiinns




Students’ Perceptions towards the Communicative Language Teaching Approach

Appendix D

Perception Level

Item Statement Strongly | Agree | Undecided | Disagree | Strongly | Mean S.D.
agree disagree
(5) (4) ®) ) 1)

1 | Speaking and listening are the most 281 12 2 0 0 4.96 0.22
important skills for communication.

2 | You need to understand meaning of 278 13 1 3 0 4.94 0.33
vocabularies, sentence structures and
grammatical knowledge to success in
communication.

3 | Reading and writing can develop your 163 128 4 0 0 4.55 0.52
communication skills.

4 | Focusing on speaking ability is the 161 131 3 0 0 4.54 0.51
goal of developing communication
skills.

5 | Communication skills are important 277 13 4 1 0 4.94 0.31
skills that you have to succeed in the
authentic situations.

6 | Teachers create 4 288 2 1 0 4.00 0.16
various activities for you to develop
communication skills.

7 | You participate in English teaching 275 16 4 0 0 4.94 0.28
and learning activities for
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communication.

Perception Level

Item Statement Strongly | Agree | Undecided | Disagree | Strongly | Mean S.D.
agree disagree
©) (4) (©) @) 1)

8 | A variety of English teaching for 166 124 3 2 0 4.55 0.54
communication supports you to
correctly use English for
communication.

9 | You use English when participating 0 71 223 1 0 3.23 0.43
in role-play and debate activities.

10 | You can develop your 166 125 3 1 0 4.56 0.53
communication skills from a variety of
learning and teaching activities.

11 | You gain a lot of 59 230 5 1 0 4.19 0.44
benefits from communication
activities.

12 | Teachers provide activities to build 61 228 4 2 0 4.19 0.45
you confidence to use English for
communication.

13 | Teachers encourage you to 218 74 2 1 0 4,74 0.47
use English in the classroom.

14 | Teachers give you English practices 165 124 4 2 0 4.55 0.55
for developing communication skills.

15 | Teachers suggest and support 63 224 7 1 0 4.20 0.45
you when you are in communication
troubles.

16 | You can communicate to 2 72 221 0 0 3.24 0.44
your teachers.
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Perception Level

Item Statement Strongly | Agree | Undecided | Disagree | Strongly | Mean S.D.
agree disagree
®) (4) ©) @) 1)

17 | You can use English for asking for 2 71 220 2 0 3.23 0.45
help.

18 | You can interact with the teacher in 0 234 60 1 0 3.79 0.42
English.

19 | You can communicate with your 0 69 226 0 0 3.23 0.42
friends.

20 | You can use English to give your 116 173 4 2 0 4.38 0.54
friends advices.

21 | You are interested in learning English 2 215 76 2 0 3.69 0.49
for communication.

22 | English for communication makes 74 218 1 2 0 4.29 0.49
you enjoyable in the classroom.

23 | English for communication makes 190 99 4 2 0 4.56 0.55
you confident.

24 | English for communication makes you 200 94 1 0 0 3.60 0.50
creative.

25 | English for communication is 186 11 97 1 0 4.17 0.98
the most difficult subject for you.

26 | You are anxious of learning English 188 28 76 3 0 4.25 0.92
for communication.
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Teachers’ Perceptions towards the Communicative Language Teaching Approach

Perception Level

Item Statement Strongly | Agree | Undecided | Disagree | Strongly | Mean S.D.
agree disagree
©) (4) (©) 2) 1)

1 | Speaking and listening are the most 1 18 1 0 0 4.00 0.32
important skills for communication.

2 | You need to understand meaning of 3 16 1 0 0 4.10 0.45
vocabularies, sentence structures and
grammatical knowledge to success in
communication.

3 | Reading and writing can develop your 7 13 0 0 0 4.35 0.49
communication skills.

4 | Focusing on speaking ability is the 9 10 1 0 0 4.40 0.60
goal of developing communication
skills.

5 | Communication skills are important 0 8 12 0 0 3.40 0.50
skills that you have to succeed in the
authentic situations.

6 | You always support students to 10 10 0 0 0 4.50 0.51
develop communication skills.

7 | As ateacher, you often give your 10 10 0 0 0 4.50 0.51
students a chance to participate in
communication activities.
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There are a variety of communication
activities in the classroom.

10

4.50

0.51

ltem

Statement

Perception Level

Strongly
agree

()

Agree

(4)

Undecided

(3)

Disagree

2)

Strongly
disagree

1)

Mean

S.D.

English teaching activities could
encourage students to
develop communication skills effectiv

ely.

10

10

0

0

0

4.50

0.51

10

Role plays and debates are the best
activities for teaching English for
communication.

20

4.00

0.00

11

Students’ preparation of learning is a
barrier of teaching English for
communication.

20

4.00

0.00

12

You are a key person to make students
confident to use English for
communication.

20

4.00

0.00

13

You play important roles in
encouraging students to

use English for communication in the
classroom.

20

4.00

0.00

14

You always provide
communication opportunities to
practice English for communication
for students.

20

4.00

0.00
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15 | Advising and helping students when 20 0 0 0 0 5.00 0.00
having communication problems are
important role of teachers to develop
their students’ communication skills.

16 | Student’s preparation supports their 13 1 0 0 4.65 0.49
development of English skills.

Perception Level
Item Statement Strongly | Agree Undecided | Disagree | Strongly Mean S.D.
agree disagree
(©) (4) (©) ) @)

17 | Background knowledge of English is an 16 4 0 0 0 4.80 0.41
important part of development of
communication skills.

18 | Students are eager to learn English to 15 5 0 0 0 4.75 0.44
communicate.

19 | Students require attentiveness and patience 9 11 0 0 0 4.45 0.51
for practicing English.

20 | Students should use English to 16 4 0 0 0 4.80 0.41
communicate regularly.

21 | Teaching English 20 0 0 0 0 5.00 0.00
for communication is important
for education in current society.

22 | Teaching English for communication is the 0 7 13 0 0 3.50 0.51
best way to teach students to develop
communication skills.

23 | Teachers are a key person for students 7 7 6 0 0 4.05 0.83
to improve their communication skills.

24 | Teaching English for 7 12 1 0 0 4.30 0.57

Communication requires

vET
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professional teachers with knowledge and
expertise for developing
students effectively.

25 | Teachers should understand 20 0 5.00 0.00
education principles and theories
of language for communication.

26 | Teaching English to communicate does 7 11 4.25 0.64

not to focus on grammatical knowledge.




BIOGRAPHY

NAME Natthawut Promtara

ACADEMIC BACKGROUND Bachelor’s Degree with a major in
English Education from Loei Rajabhat
University, Loei Province,
Thailand in 2009

PRESENT POSITION Teacher, English Teaching for Primary
and Secondary Level, Loei Provice,
Thailand

EXPERIENCES Received a scholarship from Ministry of

Education in 2004 for enrolling in the
bachelor degree at the Faculty of
Education, Loei Rajabhat University,
Loei Province, Thailand



	THAI STUDENTS AND TEACHERS’ PERCEPTIONS OF LEARNING AND TEACHING ENGLISH THROUGH THE COMMUNICATIVE LANGUAGE TEACHING APPROACH
	ABSTRACT
	TABLE OF CONTENTS
	CHAPTER 1 INTRODUCTION
	CHAPTER 2 LITERATURE REVIEW
	CHAPTER 3 METHODOLOGY
	CHAPTER 4 FINDINGS
	CHAPTER 5 DISCUSSION, IMPLICATIONS, AND CONCLUSIONS
	BIBLIOGRAPHY
	APPENDICES
	BIOGRAPHY

