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ABSTRACT 
 

Title of Thesis Attitudes and Motivation in English Language 

Learning: A Case Study of Attarkiah Islamiah School  

Author    Miss Hasnee Maduerawae 

Degree    Master of Arts (Language and Communication) 

Year    2014 

 

                                                                                                                                                                                       

 

The research aims at studying the attitudes and motivation in English as a 

foreign language learning of Thai secondary school students. The study sits within the 

theoretical framework of constructivist theory taking into account Gardner’s attitude 

and motivation in language learning. The study considers students’ motivation in 

English language learning into 2 motives: instrumental and integrative motivation. 

Participants of this study are 239 Mathayomsuksa 5 students (Grade 11) and 10 

English language teachers from Attarkiah Islamiah School. A questionnaire based on 

Gardner's Attitude/Motivation Test Battery (AMTB) was used to investigate the 

students’ attitudes and motivation. A semi-structured interview was then developed to 

explore the teachers’ views on students’ attitudes and motivation in English language 

learning. 

The results show that the students had positive attitudes towards English 

language learning. The instrumental reasons (educational achievement and job 

opportunities) of the students were slightly greater than the integrative reasons 

(people and cultural reason). Interestingly, students were less likely to hold integrative 

motivation in English language learning because they were lack of good learning 

opportunities. One of the factors influencing their motivation in language learning 

might be because of the insurgency taking place in the southernmost provinces of 

Thailand. The study contributed some perspectives on teaching practices that may 

help in encouraging students’ attitudes and motivation to better learning achievement.  
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CHAPTER 1 
 

INTRODUCTION 
 

1.1  Background of the Study 

 

“How is it that some people can learn a second language or foreign language 

so easily and so well while others, given what seem to be the same opportunities to 

learn, find it almost impossible?” (Gardner and Lambert, 1972, p. 131). 

 

Attitudes and motivation in language learning are two important factors 

determining the effort and the process in the learning. Having negative attitudes 

towards the language learning and the speakers of the target language as well as 

lacking of motivation may influence the extent of success in language learning. A 

number of research in the field of language learning (e.g., Dörnyei, 2003; Ellis, 1997; 

Gardner & Lambert, 1972; Li & Pan, 2009; Mun, 2011; Tahaineh & Daana, 2013) 
indicate that attitudes and motivation are the crucial factors influencing in learning the 

target language. Regarding this, Gardner (1985) considers that attitudes and 

motivation indicate how well students can learn and perform the target language. 

Additionally, Dörnyei (1988) claims that classroom environment including teachers 

affect the degree of attitudes and motivation in the learning. Therefore, these 2 factors 

are two of the important factors determining how successful students will be.   

As attitudes and motivation are important factors in learning a foreign 

language, previous studies (e.g., Li & Pan, 2009; Mun, 2011; Tahaineh & Daana, 

2013) have been considered the relationship of attitudes and motivation influenced by 

the initial study of Gardner and Lambert (1972). Those studies focus on 2 types of 

motivation which are integrative and instrumental motivations which to some extent 

are related to attitudes in language learning. Students who have integrative attitudes 

will show their interest to learn the language and they will perform the learning better 
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than the others (Ellis, 1994). Similarly, Lifrieri (2005, p.14) states, “Attitudes are 

necessary but insufficient indirect conditions for linguistic attainment. Only when 

paired up with motivation proper do attitudinal tendencies relate to the levels of 

student engagement in language learning, and to attainment." Therefore, 

understanding students’ attitudes and motivation in language learning would be 

effective in order to help teachers develop teaching materials and classroom activities 

related to students’ motivation to better language achievement.      

 

1.2  Research Rationale 

 

In spite of the importance of English in the globalized world, the upcoming of 

the ASEAN Economic Community (AEC) in 2015 also plays significant roles 

encouraging Thai students to be interested in English language learning. The ASEAN 

Economic Community 2015 (The Association of South East Asian Nations) exhibits 

important cooperation amongst the 10 ASEAN member countries: Thailand, 

Indonesia, Malaysia, Philippines, Singapore, Brunei Darussalam, Vietnam, Myanmar, 

Laos, and Cambodia (Association of Southeast Asian Nations, 2012). There are three 

major areas of cooperation: Political-Security, Economic, and Socio-Cultural. In order 

to develop the countries together and to obtain mutual advantages, the ASEAN 

Charter Article 34 addresses that the language to be used among the member 

countries should be the English language (Association of Southeast Asian Nations, 

2012). Accordingly, it emphasizes, “The working language of ASEAN shall be 

English” (Association of Southeast Asian Nations, 2012). As a result, English is 

acceptable as the official language of communication for the ASEAN member 

countries. Learning and understanding English, therefore, will be advantageous to 

Thai students since the ASEAN community will make it necessary for the students to 

use the English language to communicate and understand other ASEAN members.  

   However, there is a common dissatisfaction among Thai educators and Thai 

students with the results of the English language performances. For example, the 

‘World Economic Forum Global Competitiveness’ reports that the quality of 

Thailand’s higher education is ‘abnormally low’ compared with other ASEAN 

member countries (Schwab, 2013). Consequently, a former Secretary General of 
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ASEAN, Dr. Surin Pitsuwan, claimed that the English language is an important factor 

affecting Thai education and has the potential to be a significant language tool with 

which to address Thailand’s education woes. Nevertheless, the English language is 

not commonly used on a daily basis; not everyone is interested in learning it. In line 

with this, the report of the Ordinary National Educational Test (O-NET) which 

contributed to university entrance of Thai students during the academic years 2007-

2009 revealed that secondary school students were weak in the English language, 

especially in Narathiwat province where the average score of English was placed in 

the bottom level of the country (National Institute of Educational Testing Service, 

2012). This would be attributed to the lack of the students’ interest in English 

language learning and to the insurgency that is currently taking place in Narathiwat 

province. 

 This study, therefore, investigates students’ attitudes and motivation in 

English language learning in the Islamic private school, Attarkiah Islamiah School, in 

Narathiwat province. All of the students in the school are Thai-Muslim students 

whose knowledge of the Malay dialect and the Thai language might be greater than 

that of the English language. The students might not have positive attitudes and may 

be lack of motivation towards English language learning. Moreover, due to the social 

insurgency frequently occurring in Narathiwat province, the lack of English language 

teachers may be one of the factors influencing students’ attitudes and motivation in 

English language learning. Some students may have a negative attitude and a lack of 

motivation because they might want to learn the language with native speakers of 

English and competent language teachers, while others may be strongly motivated to 

learn the language in order to become effective English learners. Attitudes and 

motivation in English language learning of Narathiwat students, therefore, are 

investigated in order to understand their interests and to develop teaching practices to 

better language performance.  
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1.3  Objectives of the Study  

 

The objectives of this research are: 

1) To examine the students’ attitudes towards English language learning at 

Attarkiah Islamiah School.  

2) To explore the students’ motivations in relation to the students’ English 

language learning. 

3) To investigate the teachers’ perceptions towards the students’ attitudes and 

motivations towards English language learning. 

 

1.4 Research Questions 

 

Based on the objectives of this study, three research questions were developed: 

1) What are the students’ attitudes towards English language learning at 

Attarkiah Islamiah School?  

2) What are the students’ motivations in relation to their English language 

learning?  

3) What are the teachers’ perceptions of the students’ attitudes and 

motivations towards English language learning? 

  

1.5  Significance of the Study 

 

Much research in the area of second language acquisition has emphasized the 

relationship between the roles of attitudes and motivation influencing students’ 

achievement in language learning (e.g., Daana & Tahaineh, 2013; Deci & Ryan, 2000; 

Dörnyei, 1998; Gabillon, 2007; Gardner, 1985; Mun, 2011; Shuib, 2009). As Gardner 

(1985) demonstrated, learning a second language successfully does not solely depend 

on a learners’ society, but also social and psychological features shed light on their 

learning. Therefore, students’ attitudes and motivation towards English language 

learning may be important factors in process of language learning.   

The case study of this study was undertaken in the largest Islamic private 

school in Narathiwat province where teaching four important languages, Thai, 
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English, Malay, and Arabic, is compulsory. Social science subjects are taught in Thai 

and English, while Islamic knowledge uses Arabic and Malay as a medium of 

instruction. All of the student participants are Thai-Muslim students who tend to be 

more proficient in Malay and Thai than English. To some extent, the students could 

show different degrees of attitude and motivation regarding their goals of learning the 

languages. Moreover, it can be highlighted that the degree of difficulty of the 

languages proportionately impacts the degree of interest towards the English 

language. Such attitude and motivation are relative to the success in language 

learning. Consequently, the implications of this study are expected not only to help 

teachers to understand students’ attitudes and motivation towards language learning, 

but also facilitate the teachers to develop their teaching styles and teaching materials 

accordingly to the students’ perspectives. Since classrooms are the first places where 

the students are probably exposed to and learn a foreign language, the role of 

language teachers might be one of the key success factors influencing the attitudes 

and motivation of the students to engage in language learning, and to become familiar 

with English language culture.  

 

1.6 Scope of the Study 

 

1.6.1 The Sample Group 

Due to the limitation of accessibility to students in Islamic private schools in 

the southernmost provinces of Thailand, the scope of this study focuses only on the 

Islamic private school students in Attarkiah Islamiah School in Narathiwat province. 

The participants of this study are only 239 Matayomsuksa 5 students who are 

studying in the Academic Year 2013 and 10 English language teachers of the school. 

 

1.6.2 Independent Variables  

Matayomsuksa 5 (Grade 11) students and English language teachers of the 

school are the independent variables of the thesis. The students’ English language 

achievement is not investigated.     
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1.6.3 Dependent Variables 

The research contains 3 major dependent variables: 

1) Attitudes towards English language learning; 

2) Instrumental motivation in English language learning; and 

3) Integrative motivation in English language learning. 

 
1.7 Definitions of Key Terms 

 

1.7.1 Second Language Acquisition (SLA)  

SLA is the investigation processes and ways people learn other second/third 

languages after acquiring their first language (Ellis, 1997; Ortega, 2013).  

 

1.7.2 English as a Foreign Language (EFL) 

EFL is English language learnt by non-native English speakers; this term is 

used in countries where English is not generally used as a tool to communicate on a 

regular basis.   

 

1.7.3 Attitude  

Attitude is the psychological state of an individual that defines beliefs and 

feelings about the English language and English speaking communities (Gardner, 

1985).   

 

1.7.4 Motivation 

Motivation is the internal and emotional states that affect the extent of an 

individual’s needs to learn a language (Ellis, 1997; Gardner, 1985). 

 

1.7.5 Instrumental Motivation 

Instrumental motivation is individual efforts to learn a foreign language for a 

particular purpose to improve educational achievement and well-paid job 

opportunities (Ellis, 1997; Gardner & Lambert, 1972). The definitions of instrumental 

motivation are similar to extrinsic motivation that it refers to individual needs to learn 
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a language because of external rewards. It is motivation driven from outside the 

individual such as money, praise, and grades (Brown, 2007; Deci & Ryan, 2000). 

 

1.7.6 Integrative Motivation 

Integrative motivation is individual needs to learn a second or foreign 

language because of self-interest in the people and the culture of a particular language 

in which the individual needs to take part (Ellis, 1997; Gardner & Lambert, 1972). 

The definitions of integrative motivation are closely related to intrinsic motivation 

which refers to individual desires to learn a language because of personal rewards. An 

individual may also learn a language because of self-satisfaction to participate in 

language activities for his/her own sake such as enjoyment and challenge (Ellis, 

1997).  

 

1.7.7 Language Achievement  

  Language achievement is primarily measured by language testing and 

performance; it is often used as a measure in educational contexts (Macaro, Murphy, 

& Vanderplank, 2013). The appropriate learning strategies used for foreign language 

learning can define the degree of success in language learning (Onwuegbuzie, Phillip, 

& Daley, 2000).  
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1.8 Organization of the Thesis 
  

 This paper comprises of 5 chapters. 

  Chapter 1, Introduction, starts with background of the study in relation to 

attitudes and motivation in language learning, followed by research rationale of doing 

this research that is derived from the factors that may increase and influence students’ 

motivation in language learning.   

  Chapter 2, Literature Review, is categorized into 4 main sections. The first 

section reviews the English language teaching in Thailand that includes the 

educational policies of the southernmost provinces of Thailand and the English 

language performance of Thai students. The second section presents the notion of 

attitudes in language learning, and then reviews the notion of motivation in language 

learning. In the last section, the review of the previous studies on attitudes and 

motivation in language learning is presented.  

  Chapter 3, Methodology, presents the data and methodology of this study. The 

conceptual framework of the study which is constructivism is introduced. Moreover, 

the major participants and the 2 research tools which are a questionnaire survey and a 

semi-structured interview of this study are presented. Apart from the research tools, 

the research procedures and data analysis are demonstrated in order to introduce the 

overall pictures of the research investigation.   

  Chapter 4, Data Analysis and Findings reports the findings of the study 

starting with the analysis of the students’ attitudes in English language learning from 

both quantitative and qualitative data. Then, the students’ motivation in English 

language learning are revealed to show what the important factors motivate them to 

learn and to be interested in the English language. In addition, the teachers’ 

perceptions on students’ attitudes and motivation in English language learning are 

illustrated to demonstrate how teaching practices could be developed to increase the 

students learning motivation and the effectiveness in language learning. 

  Finally, Chapter 5, Discussion and Conclusion, discusses factors that may 

influence the students’ attitudes and motivation in English language learning in 

Narathiwat province.  The conclusions of this study will then be offered at the end. 

 



 

 

CHAPTER 2 
 

LITERATURE REVIEW 
 

This chapter provides a review of the literature which investigates the attitudes 

and motivations of secondary school students towards learning English as a foreign 

language. The review firstly sheds light on English language teaching in Thailand 

including English language performance of Thai students, followed by attitudes about 

English language learning. Next, the theory of motivation in language learning is 

presented based on Gardner’s model of motivation, relationship between attitude and 

motivation, and success in English language learning. The review lastly presents the 

discussion of previous studies related to attitudes and motivation in English language 

learning. 

 

2.1 English Language Teaching in Thailand 

 

Because of the rapid growth in communication technology and social change, 

the English language has become an international language serving as an important 

means of communication in several areas, especially those of education and business. 

The roles of English are widely presented for many purposes such as to communicate, 

to seek knowledge, and to understand the cultures of other communities. In Thailand, 

the English language is the most important foreign language being employed to 

develop students’ language performance. Its use is advantageous in communicating 

with other international communities effectively, especially with ASEAN member 

countries. In addition, proficiency in the English language may be important in 

obtaining a well-paid job. Some Thai researchers are now demonstrating a new trend 

of English curricula used in Thailand. These curricula have focused on English 

language learners, giving them an opportunity to acquire knowledge depending on 

their inclination to construct their own English knowledge base and to be able to solve 
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problems of language use by themselves such as appropriate word use and production 

of new sentences (Wongsothorn, Hiranburana, & Chinnawongs, 2002).  

In fact, the new trend in the Thai English curricular places a student-centered 

focus as a key in the teaching process, giving opportunity for students to practice the 

language in order to master it (Ministry of Education, 2001). Moreover, the inclusion 

of task activities related to students’ interests is also a new trend in language teaching 

to enhance the students’ language ability (Office of the National Education 

Commission, 2003). In addition, the implementation of new technology during the 

process of language teaching and learning has become an important tool to assist in 

improving students’ language proficiency (Noytim, 2006). Consequently, 

Kitjaroonchai (2012) asserted that within the English language educational reform of 

Thailand over the last twenty years, language education and the teaching pedagogies 

have widely changed from a traditional approach to a communicative approach. 

Students are expected to receive benefits from their language learning by applying 

what they have learnt to authentic situations. They can notice how the language is 

used from classmates and class activities to implement it in the real world such as 

asking for and giving directions in English.   

Apart from the general educational reform of Thailand, the Thai Ministry of 

Education additionally formulated a key educational policy of applying the learning to 

the contexts of the southernmost provinces of Thailand where there are clear 

differences in culture and linguistic practice. Essentially, the educational policy is 

developed in response to culture, belief, and social practices in order to fully 

understand the way of life and enhance the quality of education in a specific context. 

If a government arranges the same policy for a different educational context, the 

quality of education in the southernmost provinces of Thailand may not achieve 

adequate academic value. Education in the southernmost provinces is noticeably 

different from other contexts in comparison to other provinces of Thailand.  People 

hold a strong belief in the importance of religious study (Nookua, 2011). Many 

Muslim families send their children to Islamic private schools in order to learn both 

social science subjects and religious studies, whereas some families do not. As a 

result, the Thai government has authorized the organization of religious study in 

conjunction with the national curriculum to increase opportunities for students to have 



11 
 

 

multiple choices in learning in a local context. Therefore, to understand and access 

educational achievement, the Ministry of Education (2010) formulated a specific 

educational policy accordingly to the local contexts. 

The educational policies specifically practiced in the Southernmost Provinces 

of Thailand consist of 14 items (Ministry of Education, 2010). Only two key policies, 

the Educational Development Plan and Enhancing Educational Quality in Southern 

Thailand, are emphasized in this present research. These two items are more closely 

related to students’ attitudes and motivation in English language learning and so are 

the most relevant to the research context of what enhances the quality of students’ 

learning. Understanding students’ perceptions in the language learning can be useful 

for language teachers to fit the teaching methods and activities to the students 

effectively. Also, the implementation plan of the two policies can develop the 

educational performance of the students in the particular areas (Ministry of Education, 

2010).  

The first policy, Educational Development Plan, mainly focuses on two 

principles of educational policy:  

1) Improving the quality of education; and 

2) Providing a great learning opportunity for the students in 

southern Thailand so that their educational equality and capability are 

enhanced compared with students in other provinces of Thailand.  

 The second policy, Enhancing Educational Quality in Southern Thailand, 

focuses on four principles: 

1) Strengthening learning and teaching the Thai language;  

2) Developing teachers and learners of Islamic Tadika and Po 

Noh schools;  

3) Improving assessment of study achievement; and  

4) Introducing media and technology for teaching assistance. 

 In summary, perceiving the attitudes and motivations of the students in the 

research context can be a crucial way to implement the policy of the Ministry of 

Education of Thailand. If language teachers understand their students’ perceptions 

about learning the language, they to some extent could understand and provide 

appropriate teaching practices to motivate students to develop their language 
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performance. In addition, if these two policies are successfully practiced, the 

educational quality of students will be enhanced.  Recognizing the attitudes and 

motivations of the students can therefore be a primary way to improve the educational 

quality of the students. More to the point, it can be seen in the following section that 

Thai students, in general, have performed poorly on both National and International 

English tests. 

 

2.1.1 English Language Performance of Thai Students 
Although educational reform in Thailand has been implemented in Thai 

schools over the last decade, the English language learning of Thai secondary schools 

still cannot meet the degree of language achievement as presented in the latest 

performance of Ordinary National Educational Test (O-NET), from academic years 

2010-2012 that is illustrated in Table 2.1 below.  

 

Table 2.1  Ordinary National Educational Test (O-NET) Report of Matayomsuksa 6    

                  (Grade 12) Academic Years 2010-2012 

 

 

The Statistic of Ordinary National Educational Test (O-NET) 

Of Matayomsuksa 6 students (Grade 12) from 2010-2012 

 

Year Subject 
Number of 

Students 

Total 

Score 
Mean SD 

2010 English 354,531 100.00 19.22 12.01 

2011 English 370,561 100.00 21.80 11.09 

2012 English 392,468 100.00 22.13 11.63 

 

Source: National Institute of Educational Testing Service (2012). 
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In the academic year 2010, the average English score of Matayomsuksa 6 

students was just 19.22.  One year later, the mean score slightly increased from that of 

2010. In the academic year 2012 the mean score was similar to the previous two 

years. It is noted that the Matayomsuksa 6 students of Thailand who are to be 

admitted to higher education still could not achieve a high level of English language 

learning measured by the O-NET test. 

Furthermore, Thai students’ scores on the 2010 Test of English as a Foreign 

Language (TOEFL) are ranked 116 from 163 countries. In comparison with other 

ASEAN countries, the quality of English proficiency of Thai students could be 

categorized as low proficiency. The total score of Thai students taking the test is 

slightly higher than those from Cambodia, Laos, Vietnam and Myanmar, but the score 

is obviously behind other countries such as Malaysia, the Philippines, and Singapore. 

However, the TOEFL score is only one tool measuring the language 

proficiency of learners. There is another measurement, the world’s most official in-

depth ranking of language proficiency across the world (“Bangkok Post,” 2012). It is 

a survey of Education First by using an English Proficiency Index (EF EPI), a global 

language training company (“Bangkok Post,” 2012). According to this measurement, 

the English language proficiency of Thai students in 2012 was almost the lowest in 

Asia; Thailand was ranked 42nd

In sum, the results of the English language performance of Thai students in the 

last three years are apparently low compared to the results of students in other 

ASEAN countries. The results, therefore, highlight the significant problem of the need 

to develop the English proficiency of Thai students at all levels.  

 out of 44 countries. Meanwhile, the proficiency level 

of Vietnamese students has shifted to a higher degree than that of Thai students.    
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2.2  Attitudes of Learning English as a Foreign Language  

 

According to Gardner (1985), attitude is the important component of effective 

language learning. The notion of attitude in the field of language learning has been 

defined by many scholars (e.g., Anantasi, 1976; Buckledee, 2011; Lefton, 1994). It is 

noticeably related to an individual’s cognitive and affective dispositions towards the 

language and its social community.  

In terms of cognitive disposition, Anantasi (1976) documented that attitude is 

the mental state of an individual to be able to think about an object. Cognitive is also 

an individual’s belief, opinion, and thoughts about something that affects the extent of 

reaction, either positively or negatively. The terms of attitude and opinion, generally, 

can be used interchangeably since there are not crucial differences between them. 

Still, in terms of affective disposition, attitude is clearly related to an individual’s 

feeling towards something because it can be either a positive/favorable or 

negative/unfavorable feeling which determines behaviors and actions. In other words, 

attitude is an individual’s feeling and emotional expression such as love, like, and 

dislike.  

In fact, the extent of human attitude cannot directly be measured in numerical 

value; it can only be observed from performance. As a result, Gardner (1985) agreed 

with Anantasi (1976) that the degree of an individual’s’ attitude can be gauged by 

perceiving their action, behavior, and performance towards language learning; that is, 

whether they like it or not. Lefton (1994), moreover, explained the measurements of 

attitudes, which can be evaluated from three dimensions, cognitive, emotion, and 

behavior of an individual. These dimensions refer to beliefs, feelings, and experiences 

towards language learning.  

The definitions of attitude presented above are not critically different from 

each other as they all indicate an individual’s point of view, either positive or 

negative, towards a particular object. As attitude is an individual’s internal state 

showing the belief and feeling, whether favorable or unfavorable, towards something, 

Baker (1988, as cited in Buckledee, 2011). Attitude is differentiated into five 

characteristics:  
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1) Attitude is cognitive and affective; 

2) Attitudes measure degree of favorability and unfavorability; 

3) Attitude determines individual’s behavior, but is not a necessary 

condition; 

4) Attitude comes from learning, not from genetic transmission; and 

5) Attitude develops and modifies from individual’s experience.        

These five characteristics defined by Baker clearly indicate that attitude is 

derived from human thinking and feeling driven from one’s inner state. It can be 

changed by the learning and experiences of an individual, as mentioned by Lefton 

(1994) and Anantasi (1976).  

Moreover, Stern (1983) differentiated attitude in relation to language learning 

into three types:  

1) Attitude towards the groups and people who speak a particular 

language;  

2) Attitude towards certain language learning (L2/FL); and  

3) Attitude towards common language learning.  

Interestingly, Gardner (1985) classified attitudes in response to language 

learning into two types:  

1) Attitudes towards language learning; and  

2) Attitudes towards the community of the target language.  

Those two kinds of attitudes are widely accepted by researchers to determine 

the degree of success in language learning. Similarly, this study is demonstrated the 

types of attitudes in language learning which are students’ attitudes about English 

language learning, the culture, and the people of English speaking like the notion of 

Gardner (1985).       
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2.2.1  Positive and Negative Attitudes towards English Language  

          Learning 

To the extent of favorability in learning English as a foreign language, 

language researchers take the importance of individual’s aspects about culture and 

people who speak a particular language into consideration (e.g., Ellis, 1997; Gardner, 

1985; Karahan, 2007; Savignon, 1983). In relation to positive and negative attitudes; 

for example, Thai students might obtain different degrees of English learning because 

they hold different attitudes. For students who have a positive attitude towards the 

language and towards the people of the language, they will be pleasant to be 

associated with that particular language culture. Additionally, they might actively 

motivate themselves in classroom learning to fulfill their own personal requirements. 

On the other hand, students who carry a negative attitude might be reluctant to learn 

and participate in a particular language community. Therefore, there is a general 

agreement among second language researchers that an effective way to comprehend 

language achievement is to study learners’ attitudes to see whether they are positive 

or negative towards foreign language learning (e.g., Ellis, 1997; Gardner & Lambert, 

1972; Karahan, 2007).   

Many researchers agree that holding attitudes towards language learning and 

attitudes towards the community of the target language are importantly related to 

successful language learning, especially attitude towards language learning itself (e.g., 

Buckledee, 2011; Gardner & Lambert, 1972; Savignon, 1983). Gardner (1985) 

explained that the learner’s attitude towards the language group will significantly 

influence the success in language learning. If learners hold a positive attitude towards 

the target group, they will maintain the motives to learn the language; in contrast, if 

they hold a negative attitude towards the group, they will refuse to learn the new 

language. Gardner (1985, p.8) proposed the importance of carrying attitude in 

language learning as follows: 

In the language learning situation, if the students’ attitudes are favorable, it is 
reasonable to predict, other things being equal, that the experience with the 
language be pleasant, and the students will be encouraged to continue. Simply, 
favorable attitudes tend to cause the experience to be perceived positively. If, 
on the other hand, attitudes are negative, the experiences will tend to be 
perceived unfavorably.  
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In sum, having positive attitudes regarding language learning is related to 

successful language learning. Apart from holding positive attitudes towards language 

learning, attitudes towards the language teacher and language environment are also 

important in the way of determining success in learning English as a foreign language. 

Although some people might expect that a person who has a high language aptitude is 

usually more successful in language learning than another who has less, Gardner 

(1985) explicitly argues that the differences of human perceptions are generally 

related to human attitude and that attitude will have an impact on the process of 

language achievement.  

 

2.3  Motivation of Learning English as a Foreign Language 

 

The perspective of motivation has its roots in the behavior and cognitive 

theories focusing on the individuals’ performances that derive from their mental 

perception (Pintrich & Schunk, 1996). It is an important component in second 

language learning and it usually determines individual practices. This can be the 

answer to the question as to why some students pay more attention in class while 

others do not, or why some language learners are positively interested in learning a 

second language while some are not (Pineda, 2011). Regarding this, Pintrich and 

Schunk (1996) explained that motivation cannot directly be observed but can be 

noticed and inferred from individuals’ performances. 
According to the definition of motivation in language learning, motivation is 

internal and emotional states that affect the extent of an individual’s needs and efforts 

to learn a language (Ellis, 1997; Gardner, 1985). Lefton (1994, p. 363) defined 

motivation as a desire of an individual reaching a specific goal to fulfill his/her own 

desires as  “A motive is a specific condition, usually internal and usually involving 

some form of arousal, that directs an organism’s behavior toward a goal.” Recently, 

Dörnyei and Otto (1998) concluded that motivation is not stable, and can change over 

time; it also determines students’ behaviors when learning a language. 

In this section the researcher has reviewed some motivational definitions in 

relation to language learning. Next, the theory of motivation will be presented.  
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2.3.1  Gardner’s Model of Motivation for Successful English Language            

          Learning  

 Gardner and Lambert (1972) categorized motivation as one of the social 

variables that is an important factor in raising the success in language learning. Social 

psychology researchers considered the responses of learners to learn the language as a 

function of social context and developed the theory of motivation in language learning 

that is grounded in the study of John Carroll, who introduced the concept of 

individual aptitude differences towards successful second language learning.  

In 1975, Gardner and Smythe illustrated the components of motivation which 

consist of four main elements: group specific attitude, learner’s motive for learning 

the target language, affective factors, and extrinsic and intrinsic motivation (see 

Figure 2.1). 

 
 

Figure 2.1 The Model of Motivation Invented by Gardner and Smythe (1975) 

Source: Finch (2010). 

Motivation 

Group specific 
attitudes 

Favourable versus 
unfavourable 

attitudes to the users 
of the target 

language 

Learners’ motives 
for learning the 
target language 

Integrative motivation 

Instrumental 
motivation 

Affective factors 

1. Interest in foreign 
languages 
2. Anomie 
3. Need achievement 
4. Ethnocentricism 
5. Authoritarianism 
6. Machiavellianism 

Extrinsic and 
intrinsic motivation 

Extrinsic motivation provided in self-
instruction (i.e. incentives, encouragements 
and threats): 
1. Teacher/counsellor 
2. Learning contracts 
3. Records of work 
4. Self-assessment/peer-assessment 
5. Reality testing 
6. Summative assessment 

 
Factors from self-instruction promoting 
intrinsic motivation (i.e. continuing 
willingness to put learning at a high level of 
priority): 
1. Learner’s awareness of needs and goals 
2. Perceived relevance of the course to 
achieving goals 
3. Maintenance of self-esteem as a person 
through involvement in decision making 
4. Degree of freedom to use preferred learning 
strategies 
5. Membership of a supportive group leading 
to increased empathy and reduced inhibitions 
6. Trouble shooting procedures 
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According to Figure 2.1, the first element is group specific attitudes involving 

favorable and unfavorable attitudes towards the users of the target language. It is the 

learner’s attitude towards the language members. The second is the learner’s motives 

for learning the target language. It consists of two elements: instrumental motivation 

and integrative motivation. The third is affective factors which are feelings, 

recognitions, and desire related to foreign language learning. The last element of 

motivation is extrinsic and intrinsic motivation. The extrinsic motivation is from 

environment surrounding learners and it is usually involved with external rewards, 

such as praise and money. Intrinsic motivation is a personal reward to learn a 

language, especially to participate in activities for his/her own reasons such as for 

interest and challenge. According to the second element, a learner’s motive for 

learning the target language, Gardner and Lambert (1972) intentionally emphasized 

the intensity of motivation for learning the language, focusing on two motives, 

integrative motivation and instrumental motivation.    

 These two types of motivation, instrumental and integrative, are differentiated 

by Gardner and Lambert (1972). Instrumental motivation refers to learning a language 

for utilitarian purposes and for the advantages of being proficient in the particular 

language. Learners attentively learn the language to obtain social recognition and 

economic benefit, such as getting a well-paid job, reading technical materials, and 

obtaining a higher social status (Gardner, 1985; Norris-Holt, 2001). On the other 

hand, integrative motivation refers to the desire of language learners to be part of a 

particular language community, the personal interest in the people and cultures, and 

respect for the group’s way of life (Gardner, 1985; Norris-Holt, 2001). It usually 

refers to people who have a positive attitude towards the language. Gardner (1985, p. 

203) defined integrative motivation, “Learning a language because the learner 

whishes [wishes] to identify himself with or become integrated into the society of the 

target language”. Sometimes learners indicating they have integrative motivation in 

language learning need to be accepted into the particular language group as a member 

and they may be rejected from their original group (Dörnyei, 2013).  

Those are the major types of motivation from Gardner’s point of view. They 

emphasize the socio-cultural dimension that could be characterized as the macro 

perspective (Dörnyei, 2003). Gardner and Lambert (1972) considered motivation to 
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learning a second language to be the initial force for exposure to the language 

community which is defined as the integrative aspect.  

Similarly, various researchers classify types of motivation for learning a 

language on the basis of Gardner’s view. Ellis (1997) developed the concept of 

motivation in language learning from Gardner and Lambert’s notion by classifying 

four types of motivation: instrumental, integrative, resultative, and intrinsic 

motivation. Instrumental motivation is the need for gaining some language 

advantages, whereas integrative motivation is the learners’ desire to engage in the 

culture of the language learning. Resultative motivation is the individual’s motivation 

for learning the language because they are happy with their language learning results. 

The language can be both cause in language achievement and result in their language 

learning. The last motivational type presented by Ellis (1997) is intrinsic motivation, 

which is derived from the learner’s feelings of need to engage in language learning, 

however those learners do not emphasize the importance of the language community. 

Also, learners learn the language without external enforcement; they just enjoy the 

language, even though they may not have much opportunity to use it on a daily basis.             

In 2000, Brown additionally categorized motivation into four types: intrinsic-

integrative, intrinsic-instrumental, extrinsic-integrative, and extrinsic-instrumental (as 

cited in Carreira, 2005). Intrinsic-integrative motivation indicates that learners need to 

integrate themselves into the cultures of the particular language group, for example, 

for personal immigration and marriage, while intrinsic-instrumental motivation is to 

achieve the advantages of learning a second language, such as, to attain a good job 

and gain economic status. Moreover, extrinsic-integrative motivation is defined as 

learning a second language so that the learner can integrate him/herself into a certain 

language community, and extrinsic-instrumental is motivation to learn a second 

language because of external power such as the needs of a company to improve an 

employee’s language quality. In fact, Brown has integrated the relationship between 

intrinsic-extrinsic motivation and integrative/instrumental motivation since he 

recommended there are slightly different meanings between intrinsic-integrative and 

extrinsic-instrumental factors indicating personal motivation. Particularly in a foreign 

language classroom, intrinsic and extrinsic motivation normally pertain to language 

learners more than integrative and instrumental motivation does since the former 
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factors are not concerned very strongly with the language cultures and the particular 

language community (Carreira, 2005).    

However, the researcher takes instrumental and integrative motivation into 

account. Even if the study is in the context of foreign language learning, the 

researcher still considers students’ opinions about cultures and the people of English 

speaking communities, and realizes the establishment of the ASEAN community in 

2015. Also, these two types of motivation can be classified as an individual’s 

motivation of English learning as socially motivated (integrative motivation) and 

personally motivated (instrumental motivation). 

 

2.3.2  Gardner’s Earlier Socio-Educational Model in Relation to  

 Motivation 

The first socio-educational model was formulated by Gardner in 1985.  This 

model was developed from the model of Lambert’s social psychology and that of 

Carroll, who focused on factors determining effective language learning such as 

motivation and an opportunity to learn. Gardner (1985) proposed that the degree of 

success in second language acquisition is obviously related to the feelings of the 

learners towards the particular language community. Therefore, the first model which 

is concerned with social milieu and learning context has an important effect on 

shaping an individual’s motivation in learning the language. The social milieu is the 

learner’s cultural belief towards the particular language. It is the perception of the 

learner towards the culture of the second language group. Gardner’s (1985) model 

underlines the importance of integrative motivation, which is derived from the 

particular language culture.  

However, Dörnyei (1988) attempted to develop a new motivational concept by 

shifting the emphasis from a social cultural dimension (integrative motive) to 

educational issues, by focusing on the specific language classroom context. Dörnyei 

(1988) categorized the learning context into three dimensions: the Language Level, 

the Learner Level, and the Learning Situation Level. His second language 

motivational theory considers the specific context which is influencing learning 

motivation, such as the language classroom and the language teacher, or classroom 

learning motivation in general. The language teacher also plays an important role that 
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seems to directly affect the learners’ interest because the teaching style can indicate 

the extent of motivation in a language classroom. Dörnyei (2013) claims that the 

effective way to discern the extent of second language motivation is to investigate 

how the specific context, such as a classroom, influences the learners’ perspectives 

and affects their interest in language learning. 

 

2.3.3  Gardner’s Motivation and Learning Situation Model 

Gardner developed his socio-educational model by highlighting the 

educational setting (Pineda, 2011) by focusing on integrative capacity and attitudes 

towards the learning situation leading to language achievement.    

In 2000, Gardner generated a model for the role of integrativeness motivation 

and language achievement (Ushida, 2005). The model shows three significant 

variables forming integrative motivation which are integrativeness, attitudes toward 

the language situation, and motivation. These three variables have a great impact on 

language achievement. Dörnyei and Schmidt (2001, p. 6) additionally explained the 

model of Gardner stating that “someone may demonstrate high levels of 

integrativeness and/or a very positive attitude toward the learning situation, but if 

these are not linked with motivation to learn the language, they will not be 

particularly highly related to achievement”. Therefore, it can be shown that learning 

situation and learners’ motivation in learning the language plays an important role in 

successful language learning. 

Recently, the new version of Gardner’s socio-educational model, in 2010, was 

developed on the basis of integrativeness and attitude towards learning situations 

which are the factors of teacher and classroom (Pineda, 2011). This is the latest 

version where Gardner expands all factors having an effect on motivation in learning 

a language. The three main elements are integrativeness, instrumentality, and attitudes 

towards the learning situation. The integrativeness consists of integrative orientation 

(IO), interest in foreign language (IFL), and attitudes towards French Canadians 

(AFC): French Canadian is a particular case study of Gardner. Attitudes towards the 

learning situation refer to teacher and classroom in general. The acronym INS is used 

to refer to instrumentality. However, the latest model seems to put too much emphasis 
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on the motivational factor that is composed of integrativeness and attitudes towards 

the learning situation. 

 Buckledee (2011) summarized Gardner’s model in relation to the 

integrativeness attitude towards the learning context and motivation. Three main 

variables are formed to reflect the extent of language achievement (see Figure 2.2). 

 

 

 

 

 

 

 

 

Figure 2.2  Gardner’s Integrativeness Motivation 

Source: Buckledee (2011, p. 30). 

 

 Buckledee (2011) explained the socio-educational model in relation to 

Gardner’s motivation as being important to achieve language learning. Integrativeness 

is first introduced as a type of motivation. It refers to the learners carrying a positive 

attitude towards the native language community. They are really interested in the 

language; they need to communicate with that particular group and respect the way of 

life of the group (Gardner, 1985). The effective language learners usually have a 

positive attitude towards the second language community, plus a positive attitude 

towards the learning situation or the contexts of learning. The latter is the learners’ 

attitude towards their language teacher, whether or not he/she is interesting and 

proficient, and an attitude towards the language course. The attitude towards the 

teacher, the classroom in general, the language course, and the task activities are 

expected to affect the learner’s effort in learning the language (Pineda, 2011). 

Moreover, motivation is the learner’s motive in any situation. The extent of success in 

learning the language additionally depends on the effort, the desire to reach the goal, 

and the positive attitude towards the learning process.  
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 Therefore, holding an integrative and positive attitude to the learning situation 

can drive motivated learners to expand their effort and desire to learn the particular 

language successfully.  

To summarize, the motivation theories of Gardner and Dörnyei, the socio-

psychological study of the basis of the beliefs of Gardner’s theory, that is the 

relationship between language learning and society cannot be separated from each 

other because they are the individual’s social attitude. Also, these two features 

certainly influence the extent of language achievement. Gardner (1985) noted that the 

learner’s attitude towards the language community and the learning motivation 

significantly affect the success in language learning. On the other hand, the 

motivational framework of Dörnyei (1998; 2013) has been highlighted for the 

importance of the language classroom reality, such as the language course and the 

teacher. He claimed that the classroom environment holds stronger power than the 

social dimensions in determining second language motivation. Recently, in 2010, 

Gardner considered the importance of attitude towards the language situation (Pineda, 

2011). It is an additional factor influencing language learning. The theories of 

motivation, widely developed since 1959, were originated by Gardner and Lambert; 

however, the initial theory has been accepted by language researchers (Bernard, 

2010).  

 

2.3.4  Relationships of Attitudes, Motivation, and Success in English      

          Language Learning 

The work of Gardner and Lambert in 1959 has widely influenced the research 

in the area of attitude on motivation; a number of researchers believe that the 

relationship between attitudes and motivation are undeniably related to the extent of 

success in foreign language learning (e.g., Gardner, 1985; Ellis, 1997; Dörnyei & 

Ushioda, 2009). Gardner (1985) explained that attitudes and motivation will 

determine self-proficiency in the way that learners who appreciate learning something 

new (second/foreign language) will often have a positive attitude and high learning 

motivation. Those learners are more closely related to success in language learning. 

On the other hand, learners who have a negative attitude and less learning motivation 

might find it difficult to become effective learners.  
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Furthermore, in relation to types of motivation and attitudes, Gardner and 

Lambert (1972) mentioned that learners may carry both instrumental and integrative 

motivation in order to pass an exam and to integrate themselves into a particular 

community; although instrumental motivation is related to proficiency in language 

learning, students with both integrative motivation and highly positive attitudes 

towards the language community and the language itself are more commonly exposed 

to success in language learning than students only experiencing instrumental 

motivations. Thus, language learners’ motivations are generally determined by their 

attitude towards the language community.  

Moreover, Ellis (1997) supported the significance of motivation and attitude; 

that is, motivation of learning a foreign language generally involves an individual’s 

attitude and feeling towards language learning. Ellis agreed with Gardner that 

motivation is a complex phenomenon because learners can be both integratively and 

instrumentally motivated in language learning at the same time. He explained the 

importance of motivation; it is not “something that a learner has or does not have but 

rather something that varies from one moment to the next depending on the learning 

context or task” (Ellis, 1997, p. 76). In sum, motivation and attitudes are results in 

language learning success, and the success could be the cause of those factors. 

Again, attitudes and motivation of learners in language learning and in the 

language itself noticeably influence the degree of effective learning. The evidence 

supporting the relationship between attitudes and motivation affecting language 

achievement is originally derived from Gardner and Lambert (1972, p. 3) who 

explained, “His (language learners) motivation to learn is thought to be determined by 

his attitudes toward the other group in particular and toward foreign people in general 

and by his orientation toward the learning task itself.”  

In the field of learning English as a foreign language, learners’ motivation can 

be both integrative and instrumental motivation; as well, learners’ attitudes can be 

either negative or positive. Attitude, certainly, is associated with learners’ motivation 

to be more proficient in English and to be more practical in English communication. 

As a result, an attitude is a strong predictor raising learners’ motivations in learning a 

foreign language and leading to language proficiency (Oller, 1979). Thus, 
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understanding the attitude and motivation of language learners would be an effective 

way to improve English language proficiency of foreign language students.      

 

2.4 Previous Studies on Attitudes and Motivation 

 

There are many factors influencing language proficiency. Some might be 

influenced from both internal and external features such as from the learners 

themselves and/or parents. However, the attitude and motivation of learners are 

important factors related to the desire to learn the language and are related to success 

in language learning. 

In the field of foreign language learning, a number of research studies, both in 

Thai and international contexts, have been conducted in the area of attitudes and 

motivation of students towards foreign language learning. The results of these 

previous studies in different contexts show slight differences. Most researchers (e.g., 

Tamimi & Shuib, 2009; Choosri & Intharaksa, 2011; Wimolmas, 2012; Kitjaroonchai, 

2012; Tahaineh & Daana, 2013) reveal that English language learners have a positive 

attitude towards learning English as a foreign language. The instrumental motivation 

is commonly shown as a primary language motive, especially the studies of the Thai 

context and the non-English speaking countries. On the other hand, integrative 

motivation plays an important role in the contexts of English speaking countries such 

as the Philippines and in the contexts of learning a second language for internal 

purposes such as the contexts of learning the Arabic language. 

One study showing the most similarities to the context of this present study is 

an inquiry of a lecturer, Dahab (2010), in the department of Arabic Language, Faculty 

of Liberal Arts and Social Sciences, Yala Islamic University. Dahab (2010) examined 

the students’ attitudes towards their Arabic language use at secondary Islamic private 

schools in Yala province, southern Thailand. The results revealed that the Thai and 

Malay languages are commonly spoken to communicate on a daily basis. More 

significantly, he found there are three factors that highly motivate students towards 

Arabic language use, namely, to learn Arabic to read the Quran and communicate 

with people in Arabic, and to participate in Arabic dialogues during lessons. It could 

be inferred that students are integratively motivated to be a part of that language 
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culture. In addition, Dahab (2010) critically stated that the development of the Arabic 

language in Islamic private schools is an aspect which motivates students to learn a 

foreign language because the language not only plays a significant role in the schools, 

but learning the Arabic language also provides advantages to communicate with 

Arabic people and to be qualified students. 

Furthermore, there are a few differences between the studies of Dahab (2010) 

and Choosri and Intharaksa (2011), the latter researchers directly explored the 

relationship between motivation and English language achievement of second-year 

vocational certificate level students of Hatyai Technical College, which is close to 

Yala province, but within a slightly different learning context. Choosri and Intharaksa 

(2011) indicate that students have positive motivation towards success in language 

learning. The results of their study were somewhat different to the results from 

Dahab’s study (2010), which was found that most of their students learn the Arabic 

language in order to integrate themselves into its culture while the students from 

Hatyai Technical College study the English language in order to succeed in their 

education and future career.  Here, the degree of instrumental motivation is shown as 

a significant motivation feature.  

Wimolmas (2012) further examined the degree of motivation in language 

learning in the categories of instrumental and integrative motivation of students at an 

international institute of engineering and technology at Sirindhorn International 

Institute of Technology (SIIT), Thammasat University, Bangkok, the capital city of 

Thailand. The subjects of this study are university students with a higher degree of 

education than the subjects in the studies of Dahab (2010) (secondary students) or 

Choosri and Intharaksa (2011) (second-year vocational certificate level). However, 

the findings of the Wimolmas’ study show similar results to the study of the 

vocational certificate students in that instrumental motivation greatly motivated the 

students to learn the English language; even though the university students have a 

higher degree of education than the vocational certificate students, both groups still 

have the same motive for learning the English language - that is, instrumental 

motivation. Students expect to use the language as a tool to get a good job and to 

succeed in future education.    
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Kitjaroonchai (2012) similarly investigated the level of English language 

learning motivation of secondary students in Saraburi Province in central Thailand. 

The findings show students have high levels of motivation in learning the language 

for both integrative and instrumental reasons; however, the latter reason highly 

exceeds the former reason. Students learn the language in order to complete the 

school requirements and to engage in effective workplaces. These motivations are 

similar to those students from previous studies, such as Wimolmas’ (2012), Choosri’s 

and Intharaksa’s (2011) studies but slightly different in some social needs areas. 

Kitjaroonchai noted that students perceived that one of the significant reasons of 

language learning is to communicate effectively with other people in the ASEAN 

community and to understand the culture and the way of life of other communities. 

The desire to learn the English language in recent years varies somewhat from the 

past when most people were concerned about the importance of the ASEAN 

community and whether domestic or foreign companies required their employees to 

have a high proficiency in English. Therefore, the results presented by Kitjaroonchai 

(2012) obviously indicate that the high level of motivation in learning the English 

language is because the students are actively regarding the launch of AEC 2015. 

Moreover, Obeidat (2005) explored the attitudes of Malaysian students 

studying at Al-Albeit and Yarmouk University towards learning the Arabic language. 

The Malay and English languages are the official languages in Malaysia, however, the 

Arabic language is closely related to a majority of Malaysians in a particular way. For 

example, for them there is an additional spiritual link because the Holy Quran, which 

details the complete way of life for Muslims, is written in Arabic. The study shows 

that the students have a highly positive attitude towards learning the Arabic language 

and are more integratively motivated in learning the target language because they are 

supporters of Arabic culture, thinking, and behaviors. It can be noticeably perceived 

that students from the study of Dahab (2010), in Yala province, show similarities to 

the Malaysian context regarding the attitude and motivation towards learning Arabic 

as a foreign language.  

Lao et al. (2010) particularly examined the intrinsic motivation factors of 

freshman students in Manila, Philippines, where there is specific motivation for 

communication skills for the students to acquire the language. The results show that 
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students are intrinsically motivated to learn a second language, especially speaking 

and reading skills, because English plays a significant role in the Philippines, both in 

the area of education and in social contexts. The finding is somewhat different from 

the study of English as a foreign language in a country like Thailand because English 

in the Philippines is a means of instruction and is used as one of the official 

languages, while most Thai students learn English mainly to gain an advantage from 

the language. It could be acknowledged that being a master in linguistic skills can 

help students achieve future goals.     

Still, motivation plays a significant role in determining the success or failure 

in foreign language learning, research within a Chinese context by Li and Pan (2009) 

examined the motivation and achievement of English major students in Qingdao 

Agricultural University. The researchers illustrated in the study that both highly 

successful language learners and minimally successful learners have high 

instrumental motivation. The researchers additionally mentioned that learners with 

high motivation can acquire the language better than those lacking in motivation. Li 

and Pan (2009) also asserted the significance of motivation in that students who lack 

motivation in language learning, no matter the conditions of the learning, find it 

difficult to succeed, while students who are highly motivated in language learning 

seem to achieve language success more easily.  Conversely, Carreira (2006) found 

that Japanese elementary school students’ intrinsic and extrinsic motivations towards 

learning English changed with age. The researcher claimed that the motivation of 

language learning gradually decreased as the age of the learners increased and there 

was an influence on this from the teachers and the environment. In short, attitude and 

motivation are important to succeed in language learning, and instructors and learning 

contexts are main factors influencing the learning. The researcher suggested that 

providing an appropriate language learning atmosphere and developing teaching 

materials and teaching strategies for students in higher grades would be advantageous 

to encourage students learning a second language. 

Moreover, Mun (2011) similarly investigated the perceptions of undergraduate 

schools in China regarding two motivations in the process of learning the English 

language. Generally, the Chinese language is the primary language of instruction in 

the government schools and the English language is employed as a foreign language. 
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The findings were not surprisingly different from the study of Li and Pan (2009); that 

is undergraduate students have a strong instrumental motivation in their second 

language learning due to certain purposes such as in the educational areas, even 

though a minority group of the students see learning the English language as an 

integrative motivation. In fact, most Chinese undergraduates do not expect the 

English language to be used significantly in their casual contexts since the Chinese 

use their own language to communicate on a daily basis.  

Furthermore, there are various research studies into the attitudes and 

motivation in English as a foreign language learning of students from Middle Eastern 

countries. For instance, Shams (2008) deduced that individual experiences and 

motivation are the factors influencing learners’ attitudes and anxiety towards language 

learning. The study explored students’ attitudes, motivations, and anxiety towards 

learning the English language in Karachi, Pakistan. The results highlight similar 

factors to those of the Chinese students studied by Li and Pan, 2009 and Mun, 2011. 

These results confirmed that students have an affirmative attitude and enthusiasm 

towards learning the language as well as a greater degree of instrumental motivation 

compared to integrative motivation. In addition, the anxiety of the students is apparent 

when the use of English is examined.  

Similarly, Sadighi and Zarafshan (2006) in the field of foreign language 

learning investigated the effects of attitudes and motivation on the use of language 

learning strategies of Iranian EFL University Students. The study found that attitudes 

is a significant factor influencing the use of Language Learning Strategies (LLSs); 

students with a positive attitude often use LLSs more than students with a negative 

attitude, and in relation to language motivation, the integratively motivated students 

use more strategies than instrumentally motivated students.   

Additionally, to consider the Middle Eastern students’ attitudes and motivation 

in English language learning, Tamimi and Shuib (2009) investigated motivation and 

attitudes of petroleum engineering students at Hadhramout University of Sciences and 

Technology in Yemen. The results reveal that instrumental motivation is the main 

reason for the students to learn the English language, and they have positive attitudes 

towards the use of the language and its culture in a particular context. In other words, 

the instrumentally motivated learners in the Middle East, Southeast Asia (including 
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Thailand), and East Asia (including China and Japan) indicate that they are motivated 

to learn English as a foreign language to reach the requirement of the schools and to 

get a better job.  

Recently, Tahaineh and Daana (2013) stated that some learners are successful 

in learning the language if they are integratively motivated whereas others are better if 

they are instrumentally motivated and, again, some learners can achieve success with 

the language if they have both integrative and instrumental motivation. The 

researchers investigated the social psychological variables, motivation and attitudes of 

Jordanian undergraduate students and their communities towards learning English 

where Arabic language is the official language. The findings present similar results as 

those of Tamimi and Shuib (2009) that the students are more supported by 

instrumental motivation than integrative motivation. However, even though the latter 

motivation is, in fact, the weakest factor influencing their language learning, the 

students still have positive attitudes towards the target language and the culture of its 

people. 

Other supporting studies from European countries are presented. For example, 

Gabillon (2007) investigated a group of French university students’ attitudes and 

motivation in English language learning and in the language itself. Most participants 

had fairly negative attitudes, lower motivation and mainly extrinsic motivational 

orientations (instrumental motivation) towards learning English. It is somewhat 

different from the attitudes and motivation of Asian students who have a more 

positive attitude, but both Asian and European students have similar instrumental 

motivation. The researcher also claimed that using their mother tongue during the 

English language classes is sometimes valuable for the students to acquire the 

language, for example, giving an explanation in their first language for clearer 

understanding. Gabillon (2007) additionally suggested that creating an appropriate 

curriculum correlated to the needs of the learners and within the specific context is 

valuable in order to raise accurate language use and encourage students to learn the 

language.  

Similarly, Gutiérrez, Madrid, and Uribe (2011) explored the impact of attitude 

variables related to the context of teaching and learning a second language with 

students from two different geographical areas: Mexican American students residing 
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in California and Spanish students residing on the Southern coast of Spain. The 

researchers found that students who are frequently in contact with a community that 

speaks the target language have increased positive attitudes and are influenced by 

motivation to learn the language. The students are also commonly affected by the 

environment of the learning context. These students could be categorized under 

integrative motivation as Gardner states that integrative motivation is the desire to be 

part of the other community (1985). Similarly, Dahab (2010) found that students have 

the desire to learn the language in order to integrate with those cultures. Additionally, 

in the case of the Spanish students, their motivation to learn English is clearly 

instrumental motivation. 

Overall, the roles of attitude and motivation in English language achievement 

have been determined as the fundamental factors reflecting the processes and the 

outcomes of language learning. These factors are independent of language aptitude. 

Learners who have a positive attitude and carry both integrative and instrumental 

motivation are highly successful in language learning (Gardner, 1985).      



 
 

 

CHAPTER 3 
 

METHODOLOGY 
 

 This chapter expounds on the research methodology including data collection 

and data analysis in order to answer the research questions mentioned in the 

Introduction chapter. The framework of the research was first introduced, followed by 

research participants and data collection which is presented into 2 methods: 

quantitative and qualitative. The data analysis is also illustrated into 2 sections which 

consist of the details from a questionnaire survey and a semi-structured interview. The 

limitation of this study will be presented at the end of this chapter.   

  

3.1  Theoretical Framework of the Research 

  

Figure 3.1  Relationship of Constructivism and the English Language Developed by   

       the Researcher of This Current Study 

Constructivism 

Individual differences 

English language 
learning/ teaching 

Students 

Attitudes and motivation in 
English language learning 

Teachers 

Perceptions of students’ 
attitudes and motivation  
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Figure 3.1 illustrates the theoretical framework of this study that is taken from 

constructivist theory. This theory supports the notion that individuals normally 

construct new ideas and knowledge based upon their past and current knowledge as 

well as through experiencing things (Watzlawick, 1984). Accordingly, so as to 

understand the reality of a particular phenomenon, it is necessary for the researcher to 

find out how people construct their worlds and what meanings they give to their 

experiences. It is believed that those who have experienced the real situation are able 

to construct their own meanings of that particular thing or situation (VandenBoss, 

2007). Therefore, the meanings could best be obtained from those who have lived in 

the area of study. 

At this point, it could be said that this study was conducted under the concept 

of constructivism and also within the framework of an interpretive approach. Overall, 

this study aims to gain insights into the viewpoints of the research participants and try 

to interpret and find out how they make sense of their lives and their experiences. In 

detail, how the concepts of constructivism and interpretive approach are related to the 

present study can be described. 

Regarding individual differences, the constructions of the perspectives in 

English language learning are based on current and previous knowledge of them. The 

students may construct attitudes and motivation in English language learning based on 

their thoughts, experiences, and their perceptions of the real world. Moreover, this 

study also considers an interpretative approach in order to see how the students and 

teachers construct their attitudes and motivation. Then, the researcher interprets their 

views on the issues under the investigation.     
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3.2  Population and Sampling 

 

The context of this study is the Attarkiah Islamiah School located on Treerat 

Road, Bangnak District, Muang, Narathiwat Province, Thailand. This particular 

school was selected for the study because it is the largest Islamic private school 

located in Narathiwat Province under the Narathiwat Educational Service Area Office 

1. The school consists of lower-secondary levels (Mathayomsuksa 1-3) and upper-

secondary level schools (Mathayomsuksa 4-6) with 98 classrooms and 4,297 students. 

Additionally, Attarkiah Ialamiah School provides an educational system based on 

moral conduct Islamic ethics, intellectual development, self-reliance, and emphasizing 

the importance of family, society, and nation. 

The participants in this study are secondary school students in Mathayomsuksa 

5 (Grade 11). The researcher specifically chose this target group because these 

students were actively preparing themselves for university admission and had 

sufficient experience in English language learning. Therefore, it would be 

advantageous to investigate these students’ attitudes and motivations towards English 

language learning in order to develop effective language teaching.  

 

3.2.1  A Questionnaire Survey 

 The sample size of this present research is calculated by using a simplified 

formula of Yamane (1967) for setting the number of student participants. 

 

Formula 2

1 NeNn +=  

Meaning  n = the sample size 

N = the population size, and 

e = the level of precision (0.05= 5%) 
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Table  3.1  The Sample Size 

 

Samples Total (N) Sample (n) Sample 

method 

Students 594 239 Taro Yamane 

 

As shown in Table 3.1, 594 (N) is the number of all Mathayomsuksa 5 (M.5) 

students at Attarkiah Islamiah School, while 239 (n) refers to the number of student 

participants in this research calculated from a simplified formula of Yamane. 

Moreover, the general information of the students including students’ level, 

gender and age is presented in Table 3.2. 

 

Table  3.2 Students’ Demographic Information 

 
 Information Number of 

Students 

Percentage 

(100%) 

Level M. 5 239 100 

Gender Male 48 20.1 

Female 191 79.9 

Age 14-15 1 0.4 

 16-17 235 98.3 

 18-19 3 1.3 

 

As indicated in Table 3.2, all participants were Mathayomsuksa 5 students 

(M.5) of Attarkiah Ialamiah School. Almost three quarters of them were female 

(79.9%) and 20.1% was male. Most of the students were aged between 16-17 years 

old.  
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3.2.2  A Semi-Structured Interview 

There are 10 English language instructors at the school, but the number of 

those who teach Mathayomsuksa 5 is only 4. Therefore, all 10 language teachers took 

part in the research interview because they are local people who are familiar with the 

context of learning and who understand the social and language speaking cultures’ of 

the students. Additionally, the background information including name (anonymity), 

teaching class, and teaching experiences of the teachers are presented in the Table 3.2 

below. 

 

Table 3.3  Teachers’ Information  

 
Name Teaching class Teaching experiences 

Teacher 1 M. 5 20 Years 

Teacher 2 M. 4 15 Years 

Teacher 3 M. 5 11 Years 

Teacher 4 M. 6 9 Years 

Teacher  5 M. 5 8 Years 

Teacher 6 M. 5 7 Years 

Teacher 7 M. 6 5 Years 

Teacher 8 M. 4 6 Years 

Teacher 9 M.6 4 Years 

 Teacher 10 M.3              3 Years 

 

3.3  Research Tools and Data Collection 

 

The major objective of this present research is to investigate students’ attitudes 

and motivations towards English language learning. Therefore, the 

Attitude/Motivation Test Battery (AMTB) designed by Gardner in 1985 was adapted 

for this research study. For the data collection, this research used two instruments 

with two data collection methods: a questionnaire survey including closed and open-

ended questions, and a semi-structured interview.  
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3.3.1  A Questionnaire Survey   

The questionnaire is adapted from the Attitude Motivation Test Battery 

(AMTB), originally presented by Gardner (1985). For the data investigation, the 

researcher administered the questionnaire which consisted of three main sections: 

demographic information, attitudes and motivation in form of five-point Likert Scale, 

and the open-ended questions (See Appendix A).  

The first section is demographic information consisting of three dimensions 

which are gender, level, and age of participants. The participants were asked to give 

information in the brackets provided.  

The second section is attitudes and motivation which consist of 33 items in 

form of five-point Likert Scale. The form of the Likert Scale was adopted from the 

studies of Kitjaroonchai (2013) as well as some of the questionnaire items regarding 

the upcoming of ASEAN community were selected with some word adaptations. In 

addition, some questionnaire items were adopted from the study of Tahaineh and 

Daana (2013).  The form of five-point Likert Scale ranges from 5 to 1: strongly agree 

(5), agree (4), moderately agree (3), disagree (2), and strongly disagree (1). It contains 

three main dimensions which are attitudes towards English language learning, 

integrative/instrumental motivation, and desire to learn English, with a total of 33 

items. The questionnaire items 1 to 15 measure the degree of attitudes towards 

English language learning. Items 16 to 25 ascertain the motivation of English 

language learning, and items 26 to 33 measure the desire to learn the language.  

The third section consists of open-ended questions asking for precise 

perspectives from the students. There are three questions related to students’ personal 

perspectives towards learning the English language, consisting of attitudes/motivation 

in language learning and suggestions towards teaching practices and effective 

learning.  
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3.3.2  A Semi-Structured Interview 

A semi-structured interview is used as a method of this study. The questions of 

the interview were designed by the researcher with four items based on the research 

questions as the main theme to be explored (See Appendix B). The first question 

examined the language teachers’ point of view about the importance of attitudes and 

motivation towards learning the language. The second question considered the 

importance of understanding the students’ attitudes and motivation in language 

learning. The third question investigated the teachers’ views on the students’ 

objectives in language learning. Finally, the last question explored the processes of 

teaching practices that can encourage students in language learning.  

 

3.4  Procedures of the Research 

 

Figure 3.2 briefly presents the procedures of this research in collecting the 

data from the Mathayomsuksa 5 students and the English language teachers to help 

readers see the overall pictures of this study. 
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Figure 3.2  Procedures of the Study 

 

This study employs the mixed methods of questionnaire survey and interview. 

The questionnaire was first formulated in English and then translated into Thai to help 

the participants thoroughly understand all the items, followed by piloted the 

questionnaire from other school students. After piloting, the questionnaire had some 

item improvements. Then, the questionnaire was distributed to 239 students in order 

to conduct the students’ attitudes and motivation in English language learning. The 

students were asked to complete all 3 sections of the questionnaire which are 

demographic information, 33 attitudes and motivation items utilizing the Likert Scale, 

and three questions in the open-ended section. Before contributing the questionnaire, 

the researcher asked for the cooperation of the students to complete the three open-

ended questions in order to collect precise information about their opinion related to 

English language learning. Additionally, the students were informed that their 

anonymity must be respected. Once the questionnaire data were collected, the 

A questionnaire survey 
(students) 

Studied about attitudes and 
motivation 

Developed a questionnaire survey 
related to the topics  

Piloted students’ attitudes and 
motivation and improved the 

instrument 

Administered to the 239 research 
participants  

Reported the findings and answered 
to the research questions 

A semi-structured interview 
(teachers) 

Studied about attitudes and 
motivation 

Designed questions about teachers’ 
perceptions 

Piloted teachers’ perceptions and 
improved the questions 

Interviewed 10 English language 
teachers 

Reported the findings and answered 
to the research questions 
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researcher evaluated the data by using the statistical program, Statistical Package for 

the Social Sciences (SPSS), as well as analyzing the results. In the last section of the 

questionnaire survey, the researcher analyzed and grouped the findings of each 

question in terms of the same themes. The information gathered from the students 

answered the research questions 1 and 2.  

In addition, the interview questions was developed the questions by the 

researcher based on the research objectives. All the questions were piloted and then 

improved for the appropriateness of the interview. After that, the researcher contacted 

the school coordinator to allow the researcher to interview the English language 

teachers. Then, the interview was undertaken with 10 English language teachers after 

the data received from the students was completely analyzed. The researcher was able 

to interview only 7 English language teachers. The group of them was invited by the 

head of English language teacher to participate in the interview. They were 

interviewed together to identify their perceptions towards the students’ attitudes and 

motivation in English language learning. They were asked each question in Thai using 

simplified questions to increase the intimacy between the researcher and the 

participants. Note-taking and mobile-recording were used to record the teacher 

responses. Furthermore, another 3 English teachers could not be interview at that time 

due to their busy teaching schedules, but they allow the researcher to leave the paper 

of the interview questions to the head of the English language teachers. They 

responded this interview by answered the questions in written form. The head of the 

English teachers asked the researcher to collect the paper in the next day. Finally, a 

total of 10 teacher interviews were reported to answer the research question 3.        

The student participants and the names of the teachers were changed to protect 

their anonymity. In addition, the information gained from the participants was used 

solely for the research objectives and is not available for further access.  
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3.5  Pilot Study 

 

 These research tools were piloted in order to ensure that the tools would 

function appropriately and correspond to the research objectives and questions before 

the final research administration. A small group of students and teachers from other 

private schools in the southernmost districts in Pattani province were selected. The 

researcher selected a school in the Pattani province because the context of the school 

is similar to that of the research target group. Thirty students were randomly selected 

to complete the questionnaire survey. Additionally, two English language teachers 

administrated the interview question tests. The answers and the comments were 

derived from the students and teachers that were useful in improving the tools before 

the survey was finally administered. Some confusing words obtained from some 

students who asked for the literal meaning in each question item on the questionnaire 

were adjusted in order that the student participants could understand easily. Similarly, 

some of the interview questions were deleted and improved to the best interest of the 

teachers’ participants in order that they could provide the most information data. 

   

3.6  Content Validity 

 

The Index of Congruence (IOC) was used to measure and evaluate the validity 

of questionnaire survey and interview questions by a thesis advisor and another 2 

thesis committees. The evaluation process was carried out by indicating the number 

(1, 0, and -1) of each item and assessing the research tools to be incongruent with the 

research objectives. The following formula was used to evaluate the instrument 

validity:  
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Formula IOC= ∑R
𝑁

 

IOC meaning Index of Congruence 

R  The scored measurement by experts 

∑R  The sum of scored measurements 

N  Number of experts 

The evaluation number rating was defined as: 

1 indicating  the experts agree that the research tools in each item 

clearly measure the objectives of the research. 

0 the contents of the research instrument are unclear in 

relation to the research objectives. 

-1 the experts clearly agree that the research tools in each 

item do not measure the research objectives.  

 

The validity of the research tools was tested and evaluated by 3 evaluators: the 

thesis advisor and another 2 thesis committees. In detail, the standard scored validity 

of the interview questions and the questionnaire survey obtained from the evaluators 

could be either greater than or equal to 0.5 (Khotakhun, 2012). The summation of the 

Five-point Likert scale from the questionnaire validity test is shown in Appendix C 

and the opened-ended validity test is presented in Appendix D. Besides, the content 

validity of the interview questions is shown in Appendix E.  All of the tools were 

eventually considered to be valid by the evaluators and suitable for being 

administered to the research participants. 

 

3.7  Reliability Test 

 

 Cronbach’s Alpha value was used to test reliability of the questionnaire 

content. 30 secondary school students in Pattani province were piloted; as a result, the 

Cronbach’s Alpha value of all 33 questionnaire questions is 0.72. This indicates that 

the question items on the questionnaire are reliable for being used as a research tool of 

this current study. 

 



44 
 
 

 

3.8  Data Analysis 

 

The data obtained from a questionnaire survey and an interview were then 

analyzed through quantitative and qualitative methods respectively.   

 

3.8.1  A Questionnaire Survey 

The reliability of the questionnaire survey was test by using a cronbach-alpha 

coefficient test. The test revealed that a reliability coefficient of the questionnaire was 

0.72 which is considered as acceptable. For validity, the questionnaire was checked 

by using the Index of Congruence (IOC). The data in response to question items in 

sections 1 and 2 of the questionnaire were derived from the student participants and 

were then analyzed through an SPSS program, version 16, in terms of frequency (%), 

mean (M), and standard deviation (SD). 

 The interpretations of the students’ attitudes and motivation were analyzed by 

classifying the obtained data into 3 levels which are low, moderate, and high 

illustrated in Table 3.4 below. A mean score of 1.00-2.33 is considered to be low 

level, while a mean score of 3.67-5.00 is determined to be high level. 

 

Table 3.4  The Interpretations of Students’ Attitudes and Motivation 

 

Mean Interpretation 

1.00-2.33 Low Level 

2.34-3.66 Moderate Level 

3.67-5.00 High Level 

  

Besides, the responses of the student participants to the open-ended section on 

the questionnaire were analyzed through a grouping method. Finally, the 

interpretations of the findings were considered based on the details of responses 

related to the research questions.  
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3.8.2  A Semi-Structured Interview    

 The validity of the interview questions was proved by the Index of 

Congruence (IOC). There were 3 evaluators who are a thesis advisor and another 2 

thesis committees. Once the interview questions had piloted and improved for 

appropriateness of the research interview, in the analysis process, the data from all 10 

teachers was translated into English individually. After that, the teacher responses 

were analyzed through a grouping method. 

 

3.9  Limitation of the Study 

 

The research respondents were Mathayomsuksa 5 students (Grade 11) from 

Attarkiah Islamiah School in Narathiwat province. The research investigation was 

conducted in only a single school with limited research participants, 239 students and 

10 English language teachers. Also, the focuses of the study merely investigated 

primary data of the students’ attitudes and motivation and the teachers’ perceptions of 

the student perspectives in English language learning. Therefore, the generalizability 

is a limitation of this study.  



 

 

CHAPTER 4 

 

DATA ANALYSIS AND FINDINGS  
  

Most of the attitude and motivation data obtained from sections 1 and 2 in the 

questionnaire survey and a semi-structured interview were then analyzed. The 

analysis of the questionnaire data and the interview responses were then processed. 

The first section shows the findings in response to research question 1 which explains 

the students’ attitudes towards English language learning. The second section reports 

the findings in response to research question 2 which illustrates the students’ 

motivation in English language learning. The third section describes the findings 

analysis of research question 3, which mainly analyzes the results of the follow-up 

interview. 

 

4.1  Findings in Response to Research Question 1 

 

4.1.1  Students’ Attitudes in English Language Learning  

In this section, students’ attitudes towards English language learning were 

analyzed based on the first research question.  

According to the responses to attitudes about English language learning, 

almost all of the students were interested in learning English as a foreign language 

(see Table 4.1). It is interesting to show that items 1 and 5 receive the highest mean 

score of 4.64 which refers to the students believing that learning English was really 

good and they expected to be fluent in English. When asked about the importance of 

English language teaching in Thailand, the responses were at a mean score of 4.48 

with an interesting view that English was a very important subject of the school 

program. In contrast, when asked about the value of spending time learning English 

(items 11 and 13), most of the students did not think that learning English was a waste 

of time. They had quite low mean scores of 1.70 and 1.69 respectively.   
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Table 4.1  Students’ Attitudes towards English Language Learning 

 

 Items  M SD 

1. Learning English is really great. 
 

 4.64        0.63 

2. I really enjoy learning English. 
 

 3.80 0.93 

3. English is a very important part of the 
school program. 

 

 4.48 0.66 

4. I plan to learn English as much as 
possible. 

 

 4.28 0.75 

5. I love English. 
 

 3.84 1.04 

6. When I hear someone speak English 
well, I wish I could speak like others. 

 

 4.64 0.63 

7. The development of our country is 
possible mainly by educated people 
who know English well. 

 

 4.27 0.79 

8. At least some other subjects should be 
taught in English at the secondary level 
in Thailand. 
 

 3.65 1.03 

9. I do not like English. 
 

 2.16 1.16 

10. I would rather spend my time on other 
subjects than English. 

 

 2.50 1.02 

11. Learning English is a waste of time. 
 

 1.70 0.93 

12. I think that learning English is boring. 
 

 2.03 1.04 

13. When I finish Mathayomsuksa 6, I 
shall give up the study of English 
entirely because I am not interested in 
it. 

 

 1.69 0.96 

14. English should not be the medium of 
instruction in secondary school in 
Thailand 
 

1.72 1.07 

15. English should not be a compulsory 
subject in secondary school in 
Thailand 
 

2.00 1.17 
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In conclusion, most of the students revealed that they had positive attitudes 

towards English language learning. They believed that English was a very important 

language, and educated people who know English well were important for the 

development of our country. The students reported that in order to speak English well, 

they should be happy with and interested in learning English. The students also 

indicated that if it is possible, they would continue learning English after finishing 

secondary school.  

 

4.1.2  The Responses to the Open-Ended Question on Students’ Attitudes 

This section contains the responses to the open-ended question 1 that is about 

the students’ attitudes towards the importance of English. The majority of the students 

indicated that learning English was important for various purposes. The opinion 

provided by the students, therefore, can be grouped into five major areas: 

1) Importance of learning English for communication; 

2) Importance of learning English for the ASEAN community; 

3) Importance of learning English for further education;  

4) Importance of learning English for future careers; and 

5) Others. 

Most of the students mentioned that learning English was important 

because of the advantages of communication, the ASEAN community, and their 

further study. The majority of the students indicated that English was very important 

for successful communication and almost half of them stated that it is useful for the 

upcoming ASEAN community. Additionally, some of the students indicated that 

English is excellent for further education, and a group of them commented that 

English is important because it gives them better opportunity for their future careers.  

Considering the importance of English language for communication, 

most of the students commented that English is the most widely spoken language in 

the world. It is the language of international communication, international business, 

and international technology. The students believed that being able to communicate in 

English could help them understand people across the world and negotiate with others 

successfully, such as understanding others when they are travelling to other language 

communities. For example, the students showed that English could help them develop 
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good relationship with other people who speak English. As one of the students 

mentioned, “As English is an international spoken language, English is a very 

important language to communicate with foreigners and understand them; and many 

people in the world recognize that English is undeniably important.” Regarding this, 

many students expected to use English as a tool to communicate with people who can 

speak English, especially people who are in ASEAN countries.  

Considering the importance of learning English for the ASEAN 

community, many students recognized that the upcoming ASEAN community in 2015 

is an important reason for being proficient in English because the ASEAN community 

represents greater opportunities for the free flow of human capital, tourism and 

education scholarship. In detail, the students totally agreed that English is the 

dominant language for ASEAN member countries to facilitate communication 

between people from different countries. Interestingly, they pointed out that apart 

from learning English for communicative purposes, English is an imperative language 

for them in order to increase opportunities to receive a scholarship, to enhance 

knowledge, to understand ways of life, and to work with other ASEAN countries 

effectively. As one of the students stated, “English language learning is very 

important because it helps us to listen, speak, and read effectively. Especially, the 

launch of the ASEAN community forces us to use more English in our daily lives.” 

Furthermore, some students reported that it is necessary for Thai students to improve 

their language proficiency because the ASEAN community requires people who know 

English well and who can deal with others in English. Similarly, another student 

stated,  

Learning English is important because the ASEAN community will be 
launched soon. If we do not know English, we will lose great opportunities to 
compete with others. Thai students should use English to communicate with 
each other as a daily routine so that we are familiar and get used to the 
language. 

 

Accordingly, it would be a good phenomenon that the students seriously consider the 

importance of English for the upcoming ASEAN community because proficiency in 

English would not only be beneficial for students themselves but also increase the 

quality of Thai education.   
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Regarding the importance of learning English for further education, a 

great number of the students realized that English is essential for their present and 

future study. They believed that English is really important for all students at all 

education levels. Interestingly, some other students reported that English could help 

them achieve high scores for university entrance examination or university admission 

because some universities require English scores of 30% or higher of the National 

Test. Likewise, few students pointed out that English would help them fulfill their 

ambition to study abroad. As one of them indicated, “To achieve in education, English 

is a crucial language for studying in Malaysia and in America.” Consequently, the 

students at this level apparently considered English as an important language for 

university admission because it is necessary for them to learn in order to continue 

their education and to get good jobs in the future.  

  According to the importance of English for future careers, a number of 

students in this study believed that English proficiency would help them get good 

jobs. Most of them emphasized the advantage of knowing English which would help 

them have better jobs and career advancement. For example, one student stated that 

learning English and having English proficiency would help her have a good job. 

Another student mentioned the importance of English for developing herself 

according to world globalization because almost all area of working place may be 

dominated by English in a few years. Additionally, some students realized that as 

employees, if they understand English in the workplace context, they would be more 

confident to deal with others and we would be happy to work in that place. As one 

student explained, “Lacking English knowledge, we might lose great opportunities for 

receiving a good job in a good workplace, and we might stand behind those who 

know English.” 

Moreover, some students showed other beliefs on the importance of 

English for technological usages and for surviving in other places, while few students 

expressed negative opinions in English language learning. These responses were 

placed in the group of Others. For example, one student commented that learning 

English is important as the knowledge obtained help encourage learners to know how 

to appropriately use a computer program written exclusively in English. Likewise, 

another student gave a metaphor to the importance of English. The value of knowing 
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English is like having a car. The student showed that having a good vehicle can take 

an owner to wherever he wants safely. It is similar to having knowledge of English 

because those who know English could go everywhere they want to and would be 

living in that place safely.  

In contrast, only two male students showed slightly different opinions. 

One of them, for example, believed that English was important for others in general 

but not for him who did not totally need English.  Another student pointed out that 

English was not important because he had trouble in learning the language. He did not 

know how to use the language, how to speak with others grammatically, and did not 

know what was the purpose of learning the English language.  

 

4.1.3  Students’ Suggestions for English Language Learning  

Referring to the positive attitudes of the students towards English language 

learning, various interesting student suggestions on how to learn English effectively 

were revealed in order to perceive their opinions for helping them succeed in 

language learning. The suggestions of the students can be grouped as follows:  

1) The importance of practicing;  

2) The importance of conversation;  

3) The importance of setting a learning goal;  

4) The importance of English rules; and  

5) The importance of having a positive attitude.  

A number of the students put a high value on the importance of 

listening and speaking practices. They suggested that in having a good command of 

English, we should practice English as much as possible and try to learn and from 

different types of books because they could help us remember the meanings of new 

words in long term. Moreover, a majority of the students commented that listening 

practice was likely much more important than speaking practice. As one of the 

students commented, “The more we listen to the English language, the more we can 

learn and remember; therefore, we should make an effort to get used to the English by 

listening everything in English such as news, songs, and movies.”  
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Another student stated that it was good to listen to what we are interested in and to 

watch interesting TV programs in English (e.g., TV shows, NBA basketball, cartoons, 

movies, & concerts).  

Besides, a group of the students stated that conversation was an 

excellent way to develop their English skills, such as trying hard to speak with 

English speaking people and being more confident in communicating through 

English. As one of the students commented, “We should not be afraid of making a 

mistake in English when communicating to others.” It could be implied from this that 

learning from mistakes might be another useful way of learning English effectively. 

However, some students believed that the most effective way for enhancing language 

competence is living in an English speaking environment. They believed that the 

environment could best help them learn and acquire the language correctly. As one of 

the students pointed out, “If possible, learning English in an international school and 

in an English speaking country is an effective way to attain the language.” 

Moreover, setting English learning is another interesting suggestion. In 

relation to the belief about setting a learning goal, a small group of the students 

interestingly pointed out that to have a certain goal (e.g., to pass an exam, to travel, to 

communicate, & to get a good job) in English learning was very important because it 

would not only encourage but also motivate them to learn the language seriously. For 

example, one student commented “To keep in mind, having a goal of learning the 

English language can help us be happy and learn the language easily.” 

In addition, a very small number of the students suggested that 

knowing about English language rules was essential for foreign language students in 

order to understand and use the language grammatically. One of them commented that 

“It would sound strange, but understanding the basic rules of English are very useful 

in English practices; we can realize some restrictions in language use and can use the 

language correctly.” Other students added that grammatical comprehension was 

advantageous in order to produce sentences and to convey effective messages. For 

example, creating grammatical sentences can help both senders and receivers 

understand what you are talking about. Similarly, two students believed that knowing 

and understanding the rules of English were important in English writing because 

some English tests evaluated the extent of language proficiency from English writing. 
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One of them addressed that “English grammar is important for writing skills, 

especially for writing an essay.”      

Furthermore, having a positive attitude about English learning was also 

mentioned by several students. As one of them stated, “We should be happy and have 

fun in language learning.” It would be true that the more students have fun, the easier 

they will participate in language learning. Additionally, some students agreed that 

affirmative thinking about the English language and English classroom learning was a 

very important role leading to language achievement. As one student commented, “It 

is worth expressing positive feelings towards the people who speak English and the 

language teacher because we will be interested in the way they say and do; these 

would shape our thinking about learning the English language.” Likewise, the 

language teacher plays an important role in language teaching and in motivating 

students to be interested in the language. Some of the students suggested that the 

teacher was a person who significantly determines the extent of students’ attitudes in 

English learning. Accordingly, all students’ responses could be implied that to be 

successful in language learning, the students should not only have good learning 

strategies, environments, and goals, but also good attitudes towards the language itself 

and the language teachers.  

 

4.2  Findings in Response to Research Question 2 

 

4.2.1  Students’ Motivation in English Language Learning  

In this section, the research question 2 aiming to explore the students’ 

motivation in relation to their English language learning is the main focus.  

In the area of motivation, the data analysis was computed based on three major 

areas:  

1) Instrumental motivation;  

2) Integrative motivation; and  

3) Desire to learn English.  

Regarding instrumental motivation (see Table 4.2), a number of the 

students showed that they were instrumentally motivated. Items 20 relating to 

students’ learning motivation to communicate with people speaking English and with 
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those in ASEAN countries receive the highest mean score of 4.58. Items 16 and 18 

got mean scores of 4.44 and 4.29 respectively; this indicates that there were highly 

motivated students of English. They were also related to future careers and getting 

good jobs. Items 17 and 21 were in relation to learning English for facilitating 

students to be more educated continuing future study. These received mean scores of 

4.07 and 3.80 respectively. When asked if they were praised and respected for 

knowing English, item 19 was the lowest item of the instrumental motivation in 

English language learning. It had a mean score of 3.43. 

 

Table 4.2  Students’ Instrumental Motivation towards English Language Learning 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

According to integrative motivation, the students indicated that they 

were also integratively motivated (see Table 4.3). A mean score of each item in this 

section was not too much varied from each other. Item 23 related to motivation in 

learning English for understanding cultures and traditions of the ASEAN member 

countries showed the highest mean score of 4.18. This is followed by item 22 related 

Items    M                SD 

 
Instrumental Motivation:  Studying 
English is important for me because 
 

  

16. I will need it for my future career. 
 

4.44 0.79 

17. English will make me a more 
knowledgeable person.  

 

4.07 0.84 

18. English will be useful for getting a 
good job. 

 

4.29 0.81 

19. Other people will respect me more 
when I know a foreign language. 

 

3.43 1.03 

20. I will be able to communicate with 
people who speak English and 
those in ASEAN member countries. 
 

4.58 0.64 

21. English will help me to further my 
studies 
 

3.80 0.93 
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to the students’ interest of learning English for making friends with foreigners and 

with native language speakers. It also had a quite high mean score of 4.13. Item 24 

related to the students’ motivation in learning English for appreciating English stories 

and novels also received somewhat the high mean score of 4.07. Moreover, items 25 

related to the students’ interest in learning English for understanding the way of life of 

the ASEAN member countries showed slightly low mean score of 3.94 compared to 

other items.           

 

Table 4.3  Students’ Integrative Motivation towards English Language Learning 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In sum, most of the students highlighted that they carried both instrumental 

motivation and integrative motivation. They believed that English learning could help 

them to be more knowledgeable and successful in further studies and careers. The 

students also yielded that English learning can help them communicate with others 

easily.  Moreover, they reported that English learning can help understand cultures 

and the ways of life of others, especially those in ASEAN member countries. It could 

be said that the students of this study are both instrumentally and integratively 

motivated, but students are slightly inclined toward instrumental motivation rather 

than integrative motivation.     

Items M SD 

Integrative Motivation:  Studying 
English is important for me because 
 
22. English helps me to easily make 

friends with foreigners. 
 

4.13            0.85     

23. I can understand the cultures and 
traditions of the ASEAN member 
countries. 

 

4.18 0.77 

24. I can understand English stories, 
novels, and literature. 

 

4.07 0.90 

25. English helps me to better understand 
the ways of life of the ASEAN 
member countries. 

 

3.94 0.88 
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 Furthermore, considering the desire to learn English (see Table 4.4), the data 

obtained from the students was most likely relevant to those of attitudes and 

motivation. The descriptive statistics of the students’ desire to learn English presents 

that item 29 related to students’ desire to learn English in order to speak fluently 

showed the highest mean score of 4.58.  

 

Table 4.4  Students’ Desire to Learn English Language 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Additionally, item 26 regarding the desire to know all aspects of English had a mean 

score of 4.38. Interestingly, item 32 and 33 related to students’ desire to learn English 

in general and to stop learning the language showed low mean scores of 1.72 and 1.68 

respectively. It could be concluded that most of the students have strong desire to 

learn English. They wish to be fluent in English. The majority of them believed that 

Items M SD 

26. I have a strong desire to know 
aspects of English as much as 
possible. 
 

4.38 0.77 

27. If it were up to me, I would 
spend my time learning English 
as much as possible. 

 

3.61 0.97 

28. I want to learn English so well 
that it will become natural to me. 

 

4.35 0.79 

29. I wish I were fluent in English. 
 

4.58 0.69 

30. Knowing English isn’t really an 
important goal in my life. 

 

2.46 1.22 

31. I do not have any great wish to 
learn more than the basics of 
English. 

 

2.30 1.18 

32. To be honest, I really have no 
desire to learn English. 

 

1.72 1.02 

33. I sometimes daydream about 
dropping English. 
 

1.68 1.02 
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knowing English was really important. Therefore, having great opportunities are 

important in English language learning in any foreign contexts.  

 

4.2.2  The Response to the Open-Ended Question on English Learning     

          Motivation 

This section shows responses to the open-ended question 2 regarding the 

students’ motivation in English language learning. The data obtained from the 

students can be categorized into two major types of learning motivation:  

1) Instrumental motivation  

(1) Learning English for educational attainment; 

(2) Learning English for communication; and 

(3) Learning English for future career. 

2) Integrative motivation. 

(1) Learning English for appreciating the way of life of others; 

(2) Learning English for knowing people and to be like others; and  

(3) Learning English because of self interest in the language itself. 

According to instrumental motivation, the first students’ motivation in 

English language learning in this study would be relevant to educational attainment. 

Most of the students commented that they wanted to pass several exams in the next 

year such as National Test (NT) and a university admission, so they needed to learn 

English.  As one of the students mentioned, “The factor motivating learning the 

English language is admission to Mae Fah Luang University where English is the 

medium of the University instruction; therefore, having a good command of English 

is really necessary.” 

Additionally, a group of the students pointed out that being admitted to 

a well-known university was their English learning motivation. One of them wanted 

to get into the faculty of political science which requires a high score of English. 

Likewise, some students reported that they had a strong desire to continue studying 

for a Bachelor’s Degree at an international university, so they needed to learn and 

develop their English skills. Therefore, it could be implied that the students were 

making an effort in learning English for educational achievement. Most of them have 
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a unique purpose for successful education which is earning a high score of English in 

order to get into a university.  

Moreover, a big group of the students stated that English is important 

as it is useful for communication. They mentioned that learning English for 

communicative purposes was more essential than learning only the language’s 

principles. As one of them addressed,  

Speaking English fluently as a first language and being able to 
communicate with people who can speak English are another expectation of 
English learning; actually, it is least enjoyable to study only the abstract rules 
or advanced English grammar. 
  

Some of the students indicated that they sometimes used English for talking with 

family members and chatting with foreign friends. More than fifty students pointed 

out that they used English to communicate with their foreign friends, especially 

through online communication such as Facebook, Line, and Twitter. Interestingly, one 

of the student noted that online communication was one of the essential ways to 

develop English speaking because she felt more comfortable interacting with people 

through online chatting than through face-to-face communication. It could be 

concluded that some of the students held communicative motivation in English 

language learning. Technology might be one of the significant tools encouraging them 

to communicate with those who can use English and to appreciate the use of English. 

In addition, many students put emphasis on the motivation in learning 

English for furthering their careers. They concerned the advantages of English for 

getting good jobs and high salary. One of the students mentioned that they wanted to 

be tourist guides, so learning English and being proficient in English were necessary 

for her. Similarly, a small group of the students showed that they wanted to have 

better English skills in order to obtain a good job for a better quality of life. 

Interestingly, one of the students commented, 

English is necessary for me because I want to expand my families’ 
business to other Asian countries. I need to contact and negotiate with them in 
English, so I am practicing and learning the English language as much as 
possible. 
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This could be shown that some of the students had future job opportunities which 

could also be considered as instrumental motivation in English language learning. 

Besides, those students not only had instrumental motivation but some of them also 

had integrative motivation in English language learning.  

Regarding integrative motivation, a small group of the students 

emphasized that they learnt English because they wanted to know how the particular 

people convey the messages and to know if the meaning of each word mean 

differently. One of the students mentioned that “If we learn the English language, it 

means we also learn culture of those people; we would appreciate and perceive the 

value of their cultures and their thinking through the language.” It could be implied 

that even though social-cultural distance such as language are the important factors 

preventing students in foreign language context learning the English language. Some 

of the students in this study still had the motivation in being interested in participating 

social activities.     

Moreover, some of the students pointed out that their English learning 

motivation was to have foreign boyfriends/girlfriends. This would be a good factor 

influencing students’ interest in English language learning.  Additionally, a number of 

the students mentioned that people surrounding them such as family members, 

teachers, and friends were other important people encouraging them to be interested 

in English language learning. For example, a couple of students emphasized that their 

brothers and sisters were a model of studying the English language. One of them 

pointed out that “My brother is the most influential person who encourages me in 

English learning because he can use English effectively.” 

Besides, a quarter of the students showed that language teachers 

significantly affected their satisfaction and motivation in English language learning. 

One of the students highlighted that she expected to get a scholarship to study English 

in English speaking countries like her English language teacher. Still, some students 

indicated that they would like to be good at English like their friends and classmates 

because those who were good at English usually obtained good opportunities 

participating in several education activities from both inside and outside of the school. 

Therefore, it can be implied that people in society would be one of the crucial factors 

influencing students’ interest in English language learning.   
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  Furthermore, approximately half of the students reported that they 

were interested in the language itself.  Some of them showed that they loved to read 

English books, to listen to English songs, and to watch an international movie without 

sub-title.  One of them commented, “Expecting to meet a popular international singer 

is the goal of English learning.” It could be conclude that it is a good phenomenon 

that the students are interested in the foreign language like English because Gardner 

(1985) mentioned that those who are interested in the language and have both 

instrumental and integrative motivation are closely to succeed in English language 

learning.  

 

4.2.3  Students’ Suggestions for English Language Teaching 

Several interesting students’ suggestions on English language teaching were 

presented in order to perceive the students’ opinions, and to support teachers to meet 

their students’ needs to improve effective language teaching in this context. The 

suggestions of the students can be grouped as follows:  

1) The importance of language teachers; 

2) The importance of teaching materials; and 

3) The importance of communicative teaching. 

In response to the language teacher, a number of the students suggested 

that the teachers be native English speakers because they could learn many interesting 

things from the native speakers (e.g., word choices, pronunciation, and cultures of 

language use) and they would have a great opportunity to speak English with them. 

As one of the students stated,  

In English language learning, students felt more motivated to study 
English with foreign teachers because we could use English throughout the 
language class. We have to be enthusiastic all the time because we might not 
understand what the teachers are talking about. 

 

Moreover, a group of the students believed that the extent of successful 

learners absolutely depended on personal ability of teachers (e.g., interesting teaching, 

low stress during classroom teaching, understanding the needs of the students, and 

creating good atmosphere in language classroom). As one of the students reported,  
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“English teaching should be fun and be more creative in language teaching.” A 

teacher should be a significant person promoting students’ interest in English 

language learning. Besides, some of the students indicated that a teacher should have 

good relationships with students. One of them illustrated that “At least, an English 

language teacher has to be friendly (e.g., greeting and having small talk before 

starting the class); it can be helpful for students to be familiar with the questions 

concerning language learning.” In other words, the teachers should be friendly and 

funny in order to release their students’ tension whereas the teachers be serious when 

necessary. It could be implied that if teachers reduce the space between themselves 

and the students, their students would be happy and probably more interested in 

English language learning.  

Additionally, about 20% of the students recommended that a language 

teacher should have good English language skills because it is his/her responsibility to 

teach and give some advice to the students. Two of them emphasized that English 

language teachers who are highly proficient to some extent could affect students’ 

attitudes and motivation in English learning. Interestingly, one of the students stated 

that an English language teacher should be good enough to manage their classroom, to 

create effective courses, and to handle the students’ questions effectively. The 

language teachers are likely to be an important factor influencing the students’ interest 

because most of the students are likely to prefer to learn the language with highly 

competent teachers and interesting teaching materials. 

Furthermore, interesting teaching materials were suggested by several 

students. One of the students commented that effective teaching tools were 

influencing effective language learning. Likewise, almost a quarter of the students 

realized that good and appropriate teaching materials played a significant role in 

English language learning. As one of the students noted, “In enhancing the 

proficiency of English language learning, technological teaching materials can 

significantly help us access to the language in every skill (e.g., from CDs, YouTube, 

Online sources, and so on.).” It could be implied that appealing teaching tools are 

useful for foreign language students to concentrate on the lessons. It would be very 

interesting if the students learn the language through interesting language materials. 

The more attractive teaching materials, the more interested they were in the language. 
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  In addition, communicative language teaching was suggested by the 

majority of the students. Most of the students pointed out that English language 

teaching should be focused on communicative purposes rather than English grammar. 

One of them stated that “On a daily basis, we use the English language as a tool to 

communicate with foreigners who speak other different languages, so the teacher 

should be concerned how to use the language in real situations rather than anything 

else.” Similarly, one of the students showed that a language teacher should not put 

more emphasis on English forms and structures than English conversation because 

she would like to speak English naturally. Additionally, a couple of students stated 

that if it is possible, English grammar should be rarely taught in the class because 

grammar would not be the most important part in English language learning. It could 

be concluded that considering the importance of English communication would be 

more preferable than focusing on English formal structures. 
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4.3  Findings in Response to Research Question 3 
 

In response to research question 3, teachers’ perceptions on students’ attitudes 

and motivation towards English language learning examine were revealed. 

The interview questions were designed for finding out perceptions of 10 

English language teachers’ perceptions on how they perceived their students’ attitudes 

and motivation in English language learning in general. It would be useful to see if the 

responses of the teachers corresponded with the students because the responses of 

them might be helpful for language teachers and Thai educators to figure out the 

appropriate and effective ways to support students in enhancing their English 

language learning. Therefore, the following sections showed some of the teachers’ 

responses from a semi-structured interview.  

 

4.3.1 Attitudes and Motivation as Crucial Factors in English Language 

Learning  

All the teachers’ responses showed that the students carrying positive attitudes 

and having a certain goal are important for success in English language learning.  

Three of the teachers commented that attitudes and motivation played important 

factors in influencing students in language learning. One of them said that “If a 

student wants to be successful in foreign language learning, good language motivation 

and positive attitude are needed.” Another teacher revealed that if a student wants to 

be a flight attendant, being a flight attendant is her motivation. The student will keep 

in mind that she should focus on developing her English skills, so her dreams will 

come true. This would be implied that students who consider learning English with a 

positive attitude are likely to be happy in language learning and they usually have 

high motivation for further study in English-related fields. 

Without positive attitudes and high levels of motivation, the students are less 

likely to succeed in language learning. Therefore, the teachers mentioned some 

crucial factors in influencing the students’ attitudes and motivation towards English 

language learning as follows: 
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1) Goal of learning; 

 From the interview, one of the teachers commented that most of the 

students still did not have a certain goal, those students should be first concerned 

about the purposes of their learning (e.g., asking themselves about the needs of further 

education and careers) in order to directly concentrate on the language learning.  

2) Opportunity; 

Moreover, a lack of opportunity to be exposed to real English usage 

was also determined by two teacher participants. One of them commented that the 

students were less likely to have good opportunities in English learning because of the 

insurgency in the southernmost provinces of Thailand (e.g., limited English language 

teachers, limited foreign travelers). Therefore, the insurgency led to the extent of 

accessing to the language use in real situations in order to practice and develop 

English skills. 

3) Environment; 

Additionally, two language teachers emphasized that learning 

environment absolutely affected students’ English learning. One of them commented 

that if it is possible, learning in English speaking contexts is very helpful for students 

to form good attitudes and high levels of motivation. For example, living abroad will 

force or encourage students to learn the language whether they want to learn the 

language or not. This is due to the fact that the surrounding environment will instigate 

them to use the English language. It might be difficult at the beginning, but he will 

definitely learn English by the end. Therefore, a teacher should use the language in 

class as much as possible. Teachers should create English speaking environment.  

4) Family support and interesting; 

Besides, family support and interesting teaching materials were 

considered as important factors encouraging students to be interested in the language.  

5) Others. 

Remarkably, self-development and Thai education system were 

categorized into the group of Others influencing attitudes and motivation in English 

language learning. A student’s self-development was mentioned by the teacher as it is 

always a factor indicating the willingness to participate in language learning. Students 

who always strive to develop their proficiency in English skills seemed to have better 
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attitudes and better performance in English language learning. Another teacher 

commented that students’ attitudes and motivation in English were very often 

influenced by the Thai educational system. From this, the teacher mentioned that most 

students in the southernmost provinces of Thailand were not developed at their early 

stage, so they were less likely to be concerned about the importance of English 

language learning. 

 

4.3.2  Benefits of the Teachers Recognizing Students’ Attitudes and   

          Motivation             

All teacher participants revealed that understanding students’ viewpoints could 

help them develop language lessons related to the students’ perceptions. One of the 

teachers believed that as a teacher, it was important to know and understand how 

students think about the language, the people who speak English, and the learning 

motivation. Some students might have positive attitudes towards the language, 

whereas some may not. If students do not really prefer to learn the language, it would 

be teacher’s responsibility to change the students’ attitudes and to create interesting 

materials to attract their attention. Similarly, another teacher emphasized that 

“Understanding students’ viewpoints are important because if students are not 

motivated, it is the first priority of a language teacher to motivate them before 

teaching the lessons.” The teacher additionally commented that teaching students who 

are not motivated is useless because they might not pay much attention to the class.  

Moreover, one of the teachers discussed the advantages of recognizing 

students’ opinions in language learning, stating that a teacher would absolutely know 

how to teach students in an effective way. Sometimes, focusing too much on books 

does not help students fully understand what they have learnt. In contrast, playing too 

much is also not good. Thus, it would be advantageous for a language teacher to 

develop teaching materials and appropriate teaching methods. As one teacher 

commented, “If a teacher knows why students want to learn the language, she can 

create lessons that are more directly beneficial to students’ goals.”  
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4.3.3  The Main Objective of English Language Learning 

Most of the responses of the teachers corresponded to the students’ results 

from the students’ questionnaire. Most of the teachers believed that the main objective 

of students in English language learning was instrumental motivation which was to 

prepare themselves for getting higher scores in English examinations.  

In relation to instrumental motivation, a majority of the teachers revealed that 

those students wanted to pass and have good scores for university admission that 

could be seen from the effort to learn English in an extra class outside the school. 

Some of the teachers commented that almost all secondary school students were 

looking forward to their future job, so those students usually appreciated the value of 

language learning. As one of the teachers illustrated,  

Some students would like to work in the area of the English language usages, 
such as a language teacher and a pilot, so they need to have high English 
language scores on several examinations in order to fulfill their dreams.  
 

Moreover, a few of the teachers believed that most of the students learnt the 

English language because it was a compulsory subject. Students have no choice in 

denying learning the language; they have to learn because it is a school’s requirement. 

Apart from the school requirement, three of the teachers believed that students had 

other instrumental reasons in paying attention to language learning (e.g., to study 

abroad and to participate in AEC). As one of the teachers commented, “Most M.5 

students want to be able to communicate and use English effectively; some of them 

want to study and work abroad.”  

However, according to integrative motivation, only one teacher believed that 

students learnt the language because they were integratively motivated. The teacher 

mentioned that there might be a small group of the students that wanted to know 

people who speak English because some of them were good in English. Those 

students also had foreign friends, so they might be integratively motivated in order to 

understand and appreciate the culture activities of their friends.  

Accordingly, it could be concluded that the perceptions of the language 

teachers on the students’ motivation in language learning are significant in shaping 

the students’ learning process in a foreign context. 
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4.3.4  Willingness to Participate in the Language Class 

In response to the willingness to participate in the language class, interesting 

views were reported. More than half of the teachers mentioned that most of the 

students were willing to learn English in class, whereas some were not. It might be a 

common experience that not all students are interested in the same thing. One of the 

teachers commented,  

Students are willing to study from the materials directly related to language 
use in the real situations. Very few students are interested in learning abstract 
grammar concepts, so sometime they would probably feel bored when they 
were in the class. 
 

Similarly, one of the teachers commented that the students who love learning the 

language seemed to be enthusiastic to learn the language by asking an interesting 

question and making an effort to speak in English, but some were not. Therefore, 

sometimes offering classroom activities and additional scores were some of the 

interesting teaching strategies applying in this context. 

In addition, giving additional scores in the classroom setting was helpful for 

language teachers for asking students’ classroom participation. One teacher revealed 

that some students were good at participating in classroom because they, personally, 

were interested in the language. For those who were not willing to learn or who were 

more like passive students, giving additional English scores was an important factor 

encouraging students’ interest in learning processes.  

Another teacher, additionally, commented that the students would actively 

engage in the English classroom if they were given opportunities from their teacher. 

For example, giving students more responsibility for self-learning and asking students 

challenging questions would be advantageous. However, one of the teacher stated that 

the extent of willingness or unwillingness was likely difficult to measure because 

English was a compulsory subject of the school. The students have to learn the 

English subject at school at least twice a week; therefore, a possible way to evaluate 

the willingness to learn was to consider the background knowledge of the students. 

Students with good background knowledge of English seemed to be willing to learn 

the language, while those who were weak in English were likely to get bored with 
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learning processes. Therefore, interesting teachers’ strategies would be important 

matter raising the students’ learning motivation.  

 

4.3.5  How to Motivate the Students to Learn English Effectively 

The teacher responses of the teachers to the ways they motivate their students 

to learn English in the class included applying English to real use, bilingual speaking, 

technological teaching materials, game playing, and introducing careers. One of the 

teachers commented that a language teacher should teach and apply the lesson to real 

use in their daily life. Also, a teacher should gradually try a difficult topic and keep 

repeating the same topic in different ways in order to help students understand what 

they have learnt.  

Considering the use of language in the classroom was also commented by the 

teachers. Two of them thought that using both Thai and English in language teaching 

was a primary way of encouraging students to learn English. One of them said that a 

teacher should communicate with students by using both English and the native 

language in order to generate positive attitudes persistently in English learning. 

Especially, when the students seemed to be confused, the teacher should explain in 

Thai.  

Moreover, one teacher emphasized the benefit of using interesting 

technological teaching materials. She pointed out that “The advanced technological 

teaching materials can help students truly understand what they have learnt because 

they will see from the picture and listen from the sound.” Additionally, three of the 

teachers proposed that they used various teaching strategies to motivate their students.  

One of the teachers commented that they often played interesting games with the 

students because the games could help the teachers get along with their students. 

Interestingly, introducing careers related to the fields of English speaking (i.e., a tour 

guide, a teacher, a hotel staff, and a doctor) were mentioned. One teacher indicated 

that she often advised on the importance of English language for careers. For 

example, by employing English as a medium of communication, many companies 

would offer higher salaries to those who can speak English. Thus, the expectation of a 

higher salary due to the capability of speaking English would be a good inspiration to 

motivate students to learn the English language. 
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4.3.6  Suggestions for the Development of English Learning Motivation 

Regarding the suggestions about the development of English language 

teaching to enhance students’ motivation, the responses of the teachers during the 

interview can be categorized into two issues: 

1) Exchange students; and 

 One of the teachers suggested that it was a good idea to have exchange 

students from native English speaking countries in the school and send some students 

on be exchanged there. In doing so (exchanging students abroad) the cost may be 

high, but the outcome is worth the cost. Those exchange students would come back 

with the language and cultures of English speaking people because the students might 

learn the language from their friends. 

2) English teaching. 

 Two English teachers, moreover, recommended that the language 

teaching be taught from Kindergarten level or at the early stage of school. 

Particularly, rural schools in three southernmost provinces of Thailand are rarely 

concerned about the importance of English. They additionally reported that lacking 

English teachers was one of the important factors affecting English language learning 

because some rural schools administered teachers who did not graduate in a majoring 

of English to be an English language teacher. Likewise, one teacher suggested that, 

due to the lack of English language teachers in the southernmost provinces of 

Thailand, teachers graduating from other fields of education be responsible for their 

responsibility English language teaching as well. This would be an important issue 

influencing students’ learning achievement and preventing good quality of Thai 

education. 
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4.4  Conclusion of the Findings 

 

To summarize this chapter, the analysis findings were divided into two main 

parts: data obtained from 239 students and from 10 English teachers. The M.5 

students at Attarkiah Islamiah School revealed positive attitudes about English 

language learning as evaluated by the questionnaire survey. The students additionally 

indicated a high level of instrumental and integrative motivation, but the instrumental 

motivation were quite greater than integrative motivation. The responses of the 

students in relation to instrumental motivation were grouped into three main reasons:  

1) For educational achievement; 

The majority of the students desired to learn English because they 

wanted to gain good scores of English and to get into a university. 

2) For further career; and 

A number of the students showed that they needed to use English as an 

instrument to obtain a good job after completing a bachelor degree. Some of them 

expected to be hired by other ASEAN countries. 

3) For communicative purposes. 

Half of the students showed their English learning motivation in order 

to be able to communicate and negotiate with someone who can speak English. 

Additionally, in relation to integrative motivation in English language 

learning, the students’ responses can be summarized in three main reasons: 

4) For understanding English speaking cultures;  

Some of the students expected to understand the actual meaning of 

people who convey messages in English. They also expected to participate in some 

cultural activities of those who speak English and also who speak other different 

languages. 

5) For making friends with English speaking people; and 

A group of the students believed that English would be a tool to know 

people, to get along well with them, and to be part of language communities.  
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6) For being similar to be like others in social environment. 

Many students are integratively motivated by their social environment. 

Some of them had a family member as an idol, while some had a language teacher as 

a model in English language learning.  

Moreover, the English language teachers at Attarkiah Islamiah School 

acknowledged the importance of understanding students’ attitudes and motivation 

towards English language learning in order to develop language teaching. They also 

agreed that the first reason motivating the students to learn English was the 

educational requirement. Most of the teachers agreed that using appropriate teaching 

materials could help their students concentrate on learning the English language.   

Besides, both the students and teachers agreed to the importance of making an 

effort in language learning and the role of the language teacher influencing students’ 

levels of learning attainment. In this study, gender and age of the student participants 

were not found to influence the degree of attitudes and motivation in English learning.      

In the next chapter, a summary of the findings and discussion of the 3 research 

questions will be presented. The implementation of this study and the 

recommendations for further study will also be provided. 

 



 

 

CHAPTER 5 
 

DISCUSSION AND CONCLUSION 
 

In this chapter, the overall analysis of the findings regarding attitudes and 

motivation in English language learning from the questionnaire survey and interview 

approaches is discussed based on the data obtained in response to three research 

questions. This chapter is composed of four sections. The first is a discussion of a 

summary of the findings. The second section presents the implications of this study. 

The third section addresses the recommendations of the areas for further research. The 

final section is the conclusion of the study. 

 

5.1  Summary and Discussion of the Findings 

 

 The summary of findings is discussed based on the research objectives and 

research questions. There are three main topics in relation to 1) the students’ attitudes 

towards English language learning; 2) the students’ motivation in English language 

learning; and 3) the teachers’ views on the students’ attitudes and motivation. 

 

5.1.1  Attitudes towards English Language Learning   
According to the analysis illustrated in Chapter 4, it has been found that the 

Mathayomsuksa 5 (grade 11) students at Attarkiah Islamiah School in Narathiwat 

province held positive attitudes about learning English as a foreign language. In 

responses to the questionnaire of a five-point Likert scale, the average mean score was 

4.20 which is interpreted as carrying good attitudes in English language learning. The 

students showed that learning English was really great and they expected to speak 

English well not only language classes, but also with English speaking people. The 
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students additionally believed that learning English was important for themselves and 

for the development of the country in order to negotiate with English speaking 

countries effectively.  

The findings of this study are similar to previous research in the contexts of 

learning English as a foreign language such as in the study of Pineda (2011), Shams 

(2008), and Tahaineh and Daana (2013). Those students had affirmative feelings 

about learning English. This could ne implied that since English has become the 

dominant global language, most students expect to gain benefits from being 

competent in English.  The students of English language from both Thailand and other 

non-English speaking countries seem to give positive value on the importance of 

English learning.  

5.1.1.1  Students’ Attitudes and English Scores of Previous Ordinary       

             National Educational Test 

The attitudes of the students in this current study were in contrast to 

the results of the Ordinary National Educational Test (O-NET), which contributed to 

university entrance of Narathiwat students during 2010-2012. The English score of 

the O-NET of Narathiwat students including Attarkiah Islamiah school students were 

rather low. Regarding this, it is in contrast with the students’ attitudes in English 

language learning that the students in this study have positive attitudes towards 

English. They need to be more practical and to be able to speak English like other 

students who have a good opportunity to learn English with the experts. Due to the 

change of society, people need to be aware of the necessity of using English as well as 

the students in this area. Therefore, one of the factors showing the contradictory 

results between previous O-NET test and students’ attitudes in English language 

learning might be the lack of education opportunities in order to improve English 

skills at advanced level. 

When compared to students’ in other parts of Thailand, the students in 

this area seem to be lacking of learning opportunities and have poor families’ 

background knowledge (Malley, 2010). This in turn can lead to language learning 

attainment because the extent of success might come from the differences of students’ 

language learning opportunities and practices. These little differences in turn could 
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lead to a bigger difference in learning success. As Gladwell (2008, p. 33) mentioned, 

about the success,  

It is those who are successful, in other words, who are most likely to be 
given the kinds of special opportunities that lead to further success. It’s the 
rich who get the biggest tax breaks. It’s the best students who get the best 
teaching and most attention.     

 

Accordingly, as so to understand the reality of the students’ language 

performance, to some extent the influencing of learning opportunity may be one of the 

important phenomena enhancing the success in language learning. Students with good 

opportunities in English learning, and good family background of English proficiency 

are more likely to be successful in English language learning because their families to 

some degree are likely to be more concerned about higher education. As a result, they 

tend to support their children to achieve their learning goals. Having a good 

opportunity more or less helps increase positive attitudes and then achieve their 

learning goals. 

 

5.1.2  Motivation in English Language Learning 

With regard to motivation in English language learning, this study mainly 

focuses on two types of motivation based on the formulation of Gardner and Lambert 

(1972): integrative motivation and instrumental motivation.  

According to the analysis of students’ English learning motivation at Attarkiah 

Islamiah School, it is apparent that the students held both integrative and instrumental 

motivation, but were slightly inclined towards instrumental motivation. Consistently, 

the results of this study were similar to other previous studies in Thailand and other 

Asian countries; those studies revealed that students learning English as a foreign 

language are dominated by instrumental motivation such as education achievement 

(e.g., Choosri & Intharaksa, 2011; Wimolmas, 2012; Li & Pan, 2009; Mun, 2011; 

Tamimi & Shuib, 2009). However, the findings of this study are slightly different 

from the other research studies; almost all of the students in this context emphasized 

the value of learning English for the upcoming of ASEAN community in 2015. It can 

be implied that social trends to some extent have been embracing the English 
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language because it is going to be the official language of the ASEAN countries, and 

it will be widely used at all levels in Thai society. 

In relation to instrumental motivation, two main factors significantly affected 

the students’ motivation in English language learning which were educational 

attainment and future career opportunities. These two instrumental motivations can be 

discussed as follows. 

5.1.2.1  The Students’ Instrumental Motivation towards Educational  

             Achievement 

The Mathayomsuksa 5 (Grade 11) students at Attarkiah Islamiah 

School disclosed that educational achievement highly motivated them to learn 

English. A great number of them considered that it was important to learn English in 

order to pass the exam and succeed in higher level education such as to get into a 

university and to get a scholarship studying abroad. Accordingly, the findings of this 

study are similar to students participating in other research studies on learning English 

as a foreign language. For example, Kitjaroonchai (2012) examined secondary and 

high school students in Saraburee province as well as Nuchnoi (2008) investigated 

English major students at Rangsit University. In other countries, Tahaineh and Daana 

(2013) explored English learning motivation of undergraduate students in Jordan as 

well as the study of Pineda (2011) on English learning motivation of students in 

Mexican colleges. All of the studies showed support of the students’ motivation in 

learning the English language for educational reasons. Those researchers interestingly 

found that in order to meet the school requirement, to pass the university entrance 

exam, or even to get a certificate of graduation their participants should hold 

instrumental motivation in English language learning (Carreira, 2006; Li & Pan, 

2009; Kitjaroonchai, 2012; Pineda, 2011; Tahaineh & Daana, 2013).  Therefore, it is 

undeniable that the first reason of the students in English language learning is for 

current and future education achievement.   

One of the factors encouraging students’ instrumental motivation in 

English language learning might be the social value. Entering a top ranked university 

seems to be considered as an important social value in the society. People in this 

context always admire and praise graduates who receive their degrees from famous 

universities. Similarly, students who study in a foreign university are likely to be 
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praised by people in that society. Not only for university entering but primary school 

and secondary school students also want to be praised and admired from other people 

with their high score of English. The students who do not get desired scores will be 

left behind. That is why they need to be more active in English language learning and 

improve their English score because many universities in Thailand, normally, require 

students who can obtain a high score on English exams. It can be shown that this 

social factor importantly influences the students’ motivation in English language 

learning in order to gain high English scores, to study at a highly ranked university, 

and to succeed in graduation. 

5.1.2.2  The Students’ Instrumental Motivation towards Future Job  

             Opportunities  

It was found in this study that the students who had high instrumental 

motivation to learn the English language mostly aimed for future career success and 

well-paid jobs. The findings were also in accordance with the previous research in the 

area of motivation in English language learning such as in the contexts of China, 

Jordan, Malaysia, and Pakistan which were elaborated in the research of Carreira 

(2006); Li and Pan (2009); Shams (2008); Tamimi and Shuib (2009); Tahaineh and 

Daana (2013). However, Coleman (2010) claimed that previous research has failed to 

link and recognize the relationship of English learning motivation and the 

employment opportunities.  

As the world of globalization and business are dealing with the 

competence of English speakers, learning English can lead to students’ new career 

opportunities and advancement. Competence in the English language can also 

increase students’ competitiveness and ability to get good jobs and work in the right 

fields since most good job positions require applicants who are proficient in not only 

English but also others (e.g., aviation, business, language schools, medical center, 

etc.). Regarding this, in the 21th century, many non-native speakers of English use the 

language in the workplace for negotiation and presentation. Even in some companies 

in Thailand, English is very necessary. Due to the fact that a large number of people 

in society are proficient in English, learning and having good knowledge of English, 

therefore, can increase the chance of getting a high salary job and perhaps being hired 
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abroad particularly in English speaking countries such as United States, Australia, and 

in some countries of ASEAN community like Singapore, Vietnam, and Malaysia. 

However, the results of this study are likely to contradict with some 

studies in the contexts of English speaking countries or learning English as a second 

language such as Spain and the Philippines (e.g., Gutiérrez et al., 2011; Lucas et al., 

2010). Typically, students in English speaking countries or in second language 

contexts learn English to complete school programs and perform in their daily lives 

(e.g., transportation, school, restaurant, and communication, etc.). Those people may 

not put value on learning English or being proficient in English to increase job 

opportunities because English is considered as a second language for the students. In 

this regard, Filipino, Malaysian, and Indians generally have excellent English skills; 

yet, their motivation in English learning is usually due to integrative purposes (will be 

discussed in the following section) rather than instrumental purposes. The proficiency 

in English as a second language used in daily routines may have more positive impact 

for them in the growing demand of job opportunities compared with foreign language 

learners in this research, whose English skills are low. 

Apart from the instrumental motivation in English learning, most of the 

students still have strong integrative motivation in order to associate with English 

speaking people and to comprehend social cultures of those people, especially of 

ASEAN member countries. 

5.1.2.3  The Students’ Integrative Motivation towards Understanding  

            Others’ Social Cultures and Being Knowledgeable People       

In the area of integrative motivation, two important factors played 

significant roles in the students’ English learning: motivation for getting along well 

with English speaking people and being proficient in English as other foreign 

language learners. Many students stated that one of the attractive motivation in 

English learning was to understand the actual meanings of the conversations and the 

massages conveyed by people who speak other different languages. This finding is 

consistent with the study of Kitjaroonchai (2012) which found that the students in his 

study were well aware of the importance of English for understanding cultures and the 

different ways of life in neighboring countries.  
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The two aspects of students’ integrative motivation might be 

influenced by the upcoming ASEAN community. During these two years, the 

promotion of the establishment of the ASEAN community has been fashionably 

presented in Thailand through TV programs, education centers, and even through 

social media. The students were more likely to be active in English language learning 

because they wanted to be part in the English speaking community in order to 

understand the words in a conversation correctly and to get along well with those 

people. 

Apparently, the insurgency in three southernmost provinces of 

Thailand may be one of the major factors influencing the students’ integrative 

motivation in English language learning. Since the insurgencies begin in January 

2004, insurgents have been attacking and killing people in the three southernmost 

provinces of Thailand, especially people in the area of education. This in turn is 

leading to the decline of the number of tourists and foreigners. They may be one of 

the factors influencing the extent of students’ integrative motivation in English 

language learning. When compared to other contexts in Thailand, students in this 

study may be lacking opportunities to expose to English outside the class to be able to 

communicate and establish good relationships among English speaking people. If they 

have more opportunities to interact to other people or even with foreigners, they will 

make better effort to learn and understand others’ languages and cultures as well as 

they will be familiar with the interaction between those people. Therefore, it is 

undeniable that the issue of the insurgency occurring in the three southernmost 

provinces is likely to affect students’ English learning motivation; it additionally leads 

to reducing the development of the educational system as a whole, such as the quality 

of support and language teaching management, and reducing the quality of English 

language performance. 
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5.1.3  Teachers’ Views on Students’ Attitudes and Motivation in English  

Language Learning 

The findings from all 10 English language teachers indicated most of the 

students hold instrumental motivation in order to pass all exams rather than 

integrative motivation which is more concerned about cultures of the English 

language. When compared to the students’ motivation, there are few different beliefs 

between teachers and students. The similarity is that the majority of the students 

indicated that they were instrumentally motivated, while some of those students 

revealed that they were both instrumentally and integratively motivated. A great 

number of students pointed out that they needed to be part of the English community; 

they need to understand different cultures of other language speakers and they need to 

learn English without any threats from others. Surprisingly, only one of the teachers 

illustrated the extent of integrative motivation affecting the students’ motivation in 

English language learning. Therefore, different perceptions between the students and 

teachers in this study could be attributed to be one of the factors influencing the way 

of teaching in the language classroom that is focusing on grammatical teaching.   

5.1.3.1  The Teachers’ Views and Grammatical Teaching 

According to the students’ responses, most of them revealed that the 

English language teaching has been focused too much on English grammar without 

integrating the use of the language in real situations. Accordingly, the students may 

not fully understand the actual use of the content of learning. Likewise, Krashen 

(1987, p. 6-7) argued, “Language acquisition does not require extensive use of 

conscious grammatical rules, and does not require tedious drills.”  With regard to the 

teachers’ views, the causes that may dominate their perceptions on the students’ 

English learning are the Thai educational systems and the university admission’s 

system. Many types of tests (e.g., O-NET, National Test (NT), school education test, 

university entrance test) are provided as a means to assess students’ English 

competence. Students are directly forced to take exams in order to achieve the 

requirements of the educational system. This could be implied that the educational 

system and the assessment of language learning might shape the language teachers’ 

perspectives on the students’ actual learning motivation, and then would contribute to 

grammatical teaching phenomenon.   
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5.1.3.2  Motivating Students Learning English and Enhancing        

             Teaching Practice in the Language Classroom  

All of the teachers indicated that there were many benefits of 

understanding students’ purposes of English language learning, such as giving an 

example of the lesson related to their interest and contributing proper tasks. One 

teacher explained, “When I know their motivation of English learning, it is easy for 

me to create teaching material and teaching activities accordingly to their motivation 

in order to help them reach the goal of learning.” Another teacher suggested that using 

both Thai and English was a fundamental way to contribute to the interest in the 

language classroom. Accordingly, teaching methods or even teaching materials had 

been taken into the teachers’ consideration as the important factors contributing to 

students’ good motivation in English language learning. When comparing this finding 

to the study of Gabillon (2007), it was apparent that the most important factor of 

students language learning in class were teachers and their teaching styles. Likewise, 

Felder and Henriques (1995, p. 28) proposed, “Matching teaching styles to learning 

styles can significantly enhance academic achievement, student attitudes, and student 

behavior.” Therefore, developing the quality of teaching and considering the students’ 

attitudes/motivation in English learning would be necessary in order to enhance 

students’ interest in English and to help them go forward in the right pathways of 

language learning. 

In English teaching, two teacher participants reported that some 

students were lack of patience practicing the English language in their own time. In 

this regard, success would not be reached without the great amount of practices. 

Likewise, Gladwell (2008) remarks that very little amount of innate ability dominates 

the degree of success. The things that dominate and distinguish the degree of ones’ 

success are having great opportunities and hard-work. Considering the opportunity to 

practice, Kang'ahi et al. (2012) claimed that achievement in language learning greatly 

increases when the focus is on students by giving the opportunity to practice the 

language in real situations. The students can develop themselves through critical 

thinking and through the extent of engaging in classroom activities.  

Regarding the strategies used to motivate students in the English 

language classroom, the findings showed that it is important to create a relaxed 
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classroom atmosphere and establish good relationships with the students. Without 

pressure, the students were likely to feel free to interact with the teacher and become 

more confident to speak in English. This view is in line with the study of Dörnyei and 

Csizér (1998). They claim that without good teaching, good curriculum, and sufficient 

motivation, students cannot succeed in long-term language learning. They 

additionally remark that good motivational strategies were necessary to enhance 

students’ motivation in classroom language learning.   

 

5.2  Implications of the Study 
 

By studying attitudes and motivation towards English language learning at 

Attarkiah Islamiah School, the findings can contribute as a beginning point in order to 

develop teaching courses and even teaching materials matching students’ interests. 

Some implications of this study are as follows: 

1) The finding of this study can facilitate language syllabus designers 

to consider the needs and the interests of language learners. The course activities 

should be interesting in order to encourage the students in English language learning 

because the students need to learn English for educational achievement, job 

opportunity, and especially communicative purposes. Therefore, it is important to 

advocate students’ English exposure which can be used in real situations rather than 

emphasizing only English grammar. In the area of English teaching, the development 

of curriculum in this research context should also consider students’ feelings and 

needs in order to fulfill their motivation in English learning and support them to meet 

their goals of learning. 

2) When teachers know students’ actual goals of learning, the teachers 

can play a role in motivating and encouraging students to enhance their language 

competence in order to reach their expectations.    

3) Language learning situations, such as the role of teachers, directly 

affect students’ progress in the learning. Therefore, qualified English language 

teachers should be first selected as effective language teachers may need to teach how 

to use challenging methods. Accordingly, students are likely to have positive feelings 

in English learning and become successful language learners.    
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5.3  Recommendations 

 

Based on the context of this research, this study reports the students’ attitudes 

and motivation in English language learning by using a questionnaire survey and a 

semi-structured interview. The results, which show that the students had both 

instrumental and integrative motivation, but are slightly more inclined to instrumental 

motivation, may be unique for only this study. Therefore, the researcher would like to 

recommend three aspects for further research: different school levels and school 

contexts, other research methodology, and other influencing factors in English 

language learning.  

1) It would be useful to study attitudes and motivation of students in 

different school contexts, such as other Islamic private schools and other Thai 

government schools in Pattani and Yala provinces. Moreover, study in different levels 

should also be regarded, such as primary levels and other secondary levels: 

Mathayomsuksa 4 (Grade 10) and Mathayomsuksa 6 (Grade 12) in order to compare 

and interpret the similarities and the differences of participants’ responses. As a result, 

the findings would be more explicit.  

2) Other research methodologies should be used such as experiments, 

control groups, and classroom observation in order to gain more precise information 

and to better understand students’ perceptions and behaviors. For example, observing 

students’ thinking and behavior before and after a certain experiment (e.g., levels of 

motivation in English learning in different situations, students’ language 

performance). As a result, researchers can categorize the different groups of the 

findings in order to explicitly identify causes and results of the study. 

3) In relation to examining the extent of success in English language 

learning, other factors (e.g., learning environment, students’ effort, language 

proficiency, and language teachers) should be recognized. For example, learning 

environment should support students’ confidence in accessing the language. 

Researchers can investigate the supportive factors and the barrier in language 

learning.  A researcher may comprehend the actual problems influencing English 

language learning (e.g., the problems of classroom atmosphere, English language 

teachers, and material budgets) in order to find the appropriate ways to enhance the 
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quality of English language learning. Besides, investigating the extent of language 

practice and levels of students’ language skills: reading, writing, listening, and 

speaking may help syllabus planners and language teachers recognize ways to support 

and increase students’ learning motivation since their learning motivation may 

dynamically change throughout time.     

 

5.4  Conclusion 
  

This study investigated students’ attitudes and motivation in English language 

learning of secondary students (Grade 11) at Attaikiah Islamiah School in Narathiwat 

province. The findings revealed that the students had positive attitudes towards 

English language learning. This study also coincides with previous studies (e.g., 

Pineda, 2011; Shams, 2008; Tahaineh & Daana, 2013). The students in this study 

stated that they were happy to learn English and positively agreed that knowing 

English was important for them to communicate with people from different countries, 

especially people in ASEAN countries, to continue in higher education, and to gain 

better job opportunities. The findings showed that English language teachers were an 

important factor determining the extent of students’ attitudes in English language 

learning.  

In reference to the students’ motivation, the findings of this study showed that 

they had both instrumental and integrative motivation, but the instrumental motivation 

was somewhat more important than integrative motivation. This is consistent with 

other studies conducted in the contexts of foreign language learning (e.g., Carreira, 

2006; Li & Pan, 2009; Kitjaroonchai, 2012; Shams, 2008). The students expected that 

learning the English language would be advantageous for their educational 

achievement, future job opportunities, communication, and understanding English 

speaking cultures. Students felt more motivated to learn English for the upcoming 

ASEAN community in order to establish good relationships with people from the 

ASEAN member countries, to gain better education and occupation opportunities. The 

results of the study show that grammatical teaching was over-emphasized in language 

class without integrating enough real use scenarios. This might be a great factor 

influencing students’ learning motivation because they felt frustrated using English.  
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Another possible factor influencing students’ learning motivation is the insurgency in 

three southern border provinces of Thailand. This would be the cause of a shortage of 

experienced and qualified teachers since the experienced teachers seem increasingly 

move to other parts of the country while newly qualified teachers often do not apply 

for jobs in this region (Malley, 2010). The students also lack opportunities for 

exposure to the English language like speaking and listening with tourists and 

foreigners in real situations because of the insurgency. The results of this study 

indicated that the students preferred to learn English for communicative purposes 

rather than grammatical teaching.  

However, the findings of this study contrast with other studies of those who 

found that integrative motivation was the main factor motivating students in English 

learning, especially research investigating the contexts of learning English as a second 

language (e.g., Gardner, 1985; Gutiérrez et al., 2011; Lao et al., 2010). They indicated 

that their participants preferred to integrate themselves to be part of the community 

and to communicate with people in their community successfully. This research 

finding, to some extent, could help teachers and syllabus planers to consider the 

appropriate way in increasing students’ motivation, encouragement, and positive 

attitudes towards further English learning in order to enhance students’ English 

proficiency. The possible ways to increase their language competency and create good 

learning motivation in general are to develop language teaching system. This could be 

developed by integrating students in language teaching such as group discussions and 

classroom presentations. The findings of this study are limited to the participants only 

in this context and may not be representative of different participants in other private 

Islamic and government schools.     
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APPENDICES 



  

 
Appendix A  Questionnaire Survey in English 

  
………………………………………………………………………………………… 

Attitudes and Motivation Questionnaire 

Instructions: Please indicate your answer with a tick (√). 
1. Gender ( ) male ( ) female 
2. Level ( ) M. 4 ( ) M. 5 ( ) M. 6 
3. Age ( ) 14-15 years ( ) 16-17 years ( ) 18-19 years.  
………………………………………………………………………………………… 

Instructions: Please answer the following questions regarding your attitudes and 
motivation towards learning the English language. Please indicate your answer 
appropriately in the box provided.  

Measurement: 5 = strongly agree  
4 = agree 
3 = moderately agree 
2 = disagree  
1= strongly disagree 
 

Attitudes and Motivational items 5 4 3 2 1 
Attitudes towards Learning English 

1. Learning English is really great.      
2. I really enjoy learning English.      
3. English is a very important part of the school 

program. 
     

4. I plan to learn as much English as possible.      
5. I love English.      
6. When I hear someone speak English well, I wish I 

could speak like others. 
     

7. The development of our country is possible 
mainly by educated people who know English 
well. 

     

8. At least some other subjects should be taught in 
English at the secondary level in Thailand. 

     

9. I do not like English.      
10. I would rather spend my time on other subjects 

than English. 
     

11. Learning English is a waste of time.      
12. I think that learning English is boring.      
13. When I finish Mathayomsuksa 6, I shall give up 

the study of English entirely because I am not 
interested in it. 
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Attitudes and Motivational items 5 4 3 2 1 
14. English should not be the medium of instruction in 

the secondary schools in Thailand. 
     

15. English should not be a compulsory subject in 
secondary schools in Thailand. 

     

Instrumental Motivation: 
Studying English is important for me because 

16. I will need it for my future career.      
17. English will make me a more knowledgeable 

person.  
     

18. English will be useful in getting a good job.      
19. Other people will respect me more if I know a 

foreign language. 
     

20. I will be able to communicate with people who 
speak English and those in ASEAN member 
countries. 

     

21. English will help me to further my studies.      
Integrative Motivation: 

Studying English is important for me because 
     

22. English helps me to easily make friends with 
foreigners.  

     

23. I can understand the cultures and traditions of the 
ASEAN member countries. 

     

24. I can understand English stories, novels, and 
literature. 

     

25. English helps me to better understand the ways of 
life of the ASEAN member countries. 

     

Desire to Learn English 
26. I have a strong desire to know all aspects of 

English. 
     

27. If it were up to me, I would spend my time 
learning English as much as possible. 

     

28. I want to learn English so well that it will become 
natural to me. 

     

29. I wish I were fluent in English.      
30. Knowing English isn’t really an important goal in 

my life. 
     

31. I do not have any great wish to learn more than the 
basics of English. 

     

32. To be honest, I really have no desire to learn 
English. 

     

33. I sometimes daydream about dropping English.      
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Open-Ended Questions 

1. Personally, is it important for you to study the English language?  If so, please 

explain why it is important. 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………….……… 

2. What is your motivation to learn English? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………..……… 

3. In your view, what are the suggestions towards teaching and learning the 

English language? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

 



 
 

 

Appendix B  Interview Questions in English 

…………………………………………………………………………… 

 
1. In your view, do you think attitudes and motivation are the crucial factors 

employed in learning English as a foreign language? 

1.1 If yes, why are these factors important? 

........................................................................................................................

........................................................................................................................

........................................................................................................................ 

1.2 If no, why are they not important? 

………………………………………………………………………………

………………………………………………………………………………

……………………………………………………………………………… 

1.3 Are there any crucial factors influencing English language learning? If so, 

what are they? 

………………………………………………………………………………

………………………………………………………………………………

…………………………………………………………………………..….. 

2. Is it important for language teachers to know and understand the attitudes and 

motivation of the students concerning the success in language learning? If yes, 

how? If no, why? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

2.1 If yes, what are the benefits of the teacher recognizing the attitudes and 

motivation of the students? 
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…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………...……….. 

3. What is the main objective of the students for English language learning? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

3.1 Are there other reasons for the students to learn the language apart from 

school requirement? If so, what are the reasons? If not, why? 

…………………………………………………………………………………

…………………………………………………………………………………

……………………………………………………………………..………… 

3.2 Are the students willing to learn the language in the classroom? If so, 

how? If not, why? 

…………………………………………………………………………………

…………………………………………………………………………………

……………………………………………………………………………….... 

3.3 Do the students actively engage in learning English in class? If so, how? If 

not, why? 

…………………………………………………………………………………

…………………………………………………………………………………  

4 How could the processes of teaching and learning be contributed to encourage the 

students to learn the language effectively? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

……………………………………………………………………….………… 

4.1 How do you motivate your students to learn the English language? 

………………………………………………………………………………

………………………………………………………………………………

………………………………………………………………………………

…………………………………………………………………………….... 
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4.2 Do you have any suggestion regarding the development of English 

curriculum and the teaching probability to enhance your students’ English 

learning motivation? If so, how? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………..……………………… 

        

  

 

 

 

 



 

 

Appendix C  The Sum of IOC Questionnaire Test 

…………………………………………………………………………….. 

 

IOC Measurements: (1) indicates that the experts agree that the research 

tools in each item clearly measure the objectives of the 

research. 

(0) indicates that the contents of the research instrument 

are unclear in a relation to the research objectives. 

(-1) indicates that clearly agree that the research tools in 

each item do not measure the research objectives.  

 

Questions Degree of IOC (1, 0, -1) Sum/3 
Committee 1 Committee 2 Committee 3 

Attitudes towards Learning English 
1. Learning English is 

really great. 
1 1 0 0.6 

2. I really enjoy learning 
English. 

1 1 1 1 

3. English is a very 
important part of the 
school program. 

1 1 1 1 

4. I plan to learn as 
much English as 
possible. 

1 1 1 1 

5. I love English. 1 1 0 0.6 
6. When I hear someone 

speak English well, I 
wish I could speak 
like others. 

1 1 1 1 

7. The development of 
the country is 
possible mainly by 
educated people who 
know English well. 

1 1 0 0.6 
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Questions Degree of IOC (1, 0, -1) Sum/3 
Committee 1 Committee 2 Committee 3 

8. At least some other 
subjects should be 
taught in English at 
the secondary level in 
Thailand. 

1 0 1 0.6 

9. I do not like English. 1 0 1 0.6 
10. I would rather spend 

my time on other 
subjects than English. 

1 1 1 1 

11. Learning English is a 
waste of time. 

1 1 1 1 

12. I think that learning 
English is boring. 

1 1 1 1 

13. When I finish 
Mathayomsuksa 6, I 
shall give up the 
study of English 
entirely because I am 
not interested in it. 

1 1 1 1 

14. English should not be 
the medium of 
instruction in the 
secondary schools in 
Thailand. 

1 1 1 1 

15. English should not be 
a compulsory subject 
in secondary schools 
in Thailand. 

1 1 1 1 

Instrumental Motivation: 
Studying English is 
important for me because 

    

16. I will need it for my 
future career. 

1 1 0 0.6 

17. English will make me 
a more 
knowledgeable 
person.  

1 1 0 0.6 

18. English will be useful 
in getting a good job. 

1 1 1 1 

19. Other people will 
respect me more if I 
know a foreign 
language. 

1 1 0 0.6 

20. I will be able to 
communicate with 

1 1 1 1 
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Questions Degree of IOC (1, 0, -1) Sum/3 
Committee 1 Committee 2 Committee 3 

people who speak 
English and those in 
ASEAN member 
countries. 

21. English will help me 
to further my studies. 

1 1 1 1 

Integrative Motivation: 
Studying English is 
important for me 
because 

    

22. English helps me to 
easily make friends 
with foreigners.  

1 1 1 1 

23. I can understand the 
cultures and traditions 
of the ASEAN 
member countries. 

1 1 1 1 

24. I can understand 
English stories, 
novels, and literature. 

1 1 1 1 

25. English helps me to 
better understand the 
ways of life of the 
ASEAN member 
countries. 

1 1 1 1 

Desire to Learn English     
26. I have a strong desire 

to know all aspect of 
English. 

1 1 1 1 

27. If it were up to me, I 
would spend my time 
learning English as 
much as possible. 

1 1 1 1 

28. I want to learn 
English so well that it 
will become natural 
to me. 

1 1 1 1 

29. I wish I were fluent in 
English. 

1 1 0 0.6 

30. Knowing English 
isn’t really an 
important goal in my 
life. 

1 1 1 1 

31. I do not have any 
great wish to learn 

1 1 0 0.6 
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Questions Degree of IOC (1, 0, -1) Sum/3 
Committee 1 Committee 2 Committee 3 

more than the basics 
of English. 

32. To be honest, I really 
have no desire to 
learn English. 

1 1 0 0.6 

33. I sometimes 
daydream about 
dropping English. 

1 1 0 0.6 

 



 

 

Appendix D  The Sum of IOC Open-Ended Test 

……………………………………………………………………………..
..... 

IOC Measurements: (1) indicates that the experts agree that the research 

tools in each item clearly measure the objectives of the 

research. 

(0) indicates that the contents of the research instrument 

are unclear in a relation to the research objectives. 

(-1) indicates that clearly agree that the research tools in 

each item do not measure the research objectives.  

 

Questions Degree of IOC (1, 0, -1) Sum/3 
Committee 1 Committee 2 Committee 3 

1. Personally, is it 

important for you to 

study the English 

language?  If so, 

please explain why it 

is important. 

 

 
1 

 
1 

 
1 

 
1 

2. What is your 

motivation to learn 

English? 

 

 
1 

 
1 

 
1 

 
1 

3. In your view, what 

are the suggestions 

towards teaching and 

learning the English 

language? 

 
1 

 
1 

 
1 

 
1 

 



 

 

Appendix E  The Sum of IOC Interview Questions Test 

…………………………………………………………………………… 

IOC Measurements: (1) indicates that the experts agree that the research 

tools in each item clearly measure the objectives of the 

research. 

(0) indicates the contents of the research instrument are 

unclear in a relation to the research objectives. 

(-1) indicates clearly agree that the research tools in 

each item do not measure the research objectives.  

 

Questions Degree of IOC (1, 0, -1) Sum
/3 Committee 1 Committee 2 Committee 3 

1. In your view, do you 

think attitudes and 

motivation are the 

crucial factors employed 

in learning English as a 

foreign language? 

1.1 If yes, why are     

these factors 

important? 

1.2 If no, why are they 

not important? 

1.3 Are there any crucial 

factors influencing 

English language 

learning? If so, what 

are they? 

 

 
1 
 
 
 
 
 
 
 
1 
 
 
 
 
1 

 
 
1 

 
1 
 
 
 
 
 
 
 
1 
 
 
 
 
1 
 
 
1 
 

 
1 
 
 
 
 
 
 
 
1 
 
 
 
 
1 
 
 
1 
 

 
1 
 
 
 
 
 
 
 
1 
 
 
 
 
1 
 
 
1 
 
 
 



105 
 

 

Questions Degree of IOC (1, 0, -1) Sum
/3 Committee 1 Committee 2 Committee 3 

2. Is it important for 

language teachers to 

know and understand the 

attitudes and motivation 

of the students 

concerning the success 

in language learning? If 

yes, how? If no, why? 

2.1 If yes, what are the 

benefits of the 

teacher recognizing 

the attitudes and 

motivation of the 

students? 

 
1 
 
 
 
 
 
 
 
 
 
 
 
1 

 
1 
 
 
 
 
 
 
 
 
 
 
 
1 

 
0 
 
 
 
 
 
 
 
 
 
 
 
0 
 
 
 
 
 

 

 
0.6 

 
 
 
 
 
 
 
 
 
 
 

0.6 
 
 
 
 

3. What is the main 

objective of the students 

for English language 

learning? 

3.1 Are there other 

reasons for the 

students to learn the 

language apart from 

school requirement? 

If so, what are the 

reasons? If not, 

why? 

3.2 Are the students 

willing to learn the 

language in the 

classroom? If so, 

 
1 
 
 
 
 
1 
 
 
 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 

 
1 
 
 
 
 
1 
 
 
 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 

 
0 
 
 
 
 
0 
 
 
 
 
 
 
 
 
 
 
 
0 
 
 
 
 
 

 
0.6 

 
 
 
 

0.6 
 
 
 
 
 
 
 
 
 
 
 

0.6 
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Questions Degree of IOC (1, 0, -1) Sum
/3 Committee 1 Committee 2 Committee 3 

how? If not, why? 

 

3.3 Do the students 

actively engage in 

learning English in 

class? If so, how? If 

not, why? 

 
 
 
 
1 

 
 

 
 
 
 
1 

 
 
 
 
0 
 
 
 
 

 

 
 
 
 

0.6 
 
 
 

 
 

4. How could the processes 

of teaching and learning 

be contributed to 

encourage the students 

to learn the language 

effectively? 

4.1 How do you 

motivate your 

students to learn the 

English language? 

4.2 Do you have any 

suggestion regarding 

the development of 

English curriculum 

and the teaching 

probability to 

enhance your 

students’ English 

learning motivation? 

If so, how? 

 
1 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 
1 

 
1 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 
1 

 
1 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 
1 

 
1 
 
 
 
 
 
 
 
 
1 
 
 
 
 
 
1 

 



 

 

Appendix F  Questionnaire Survey in Thai 

………………………………………………………………………………………… 

แบบสอบถามเกีย่วกบัทศันคตแิละแรงจูงใจในการเรียนภาษาองักฤษ 

ข้อช้ีแจง: กรุณาขดีเคร่ืองหมายถูกในช่องว่างทีเ่ตรียมไว้ 

 1. เพศ ( ) ชาย ( ) หญิง 

2. ชั้น ( ) ม. 4 ( ) ม. 5 ( ) ม. 6 

3. อาย ุ( ) 14-15 ปี ( ) 16-17 ปี ( ) 18-19 ปี  
………………………………………………………………………………………… 

ข้อช้ีแจง: กรุณาตอบคาํถามเก่ียวกบัทศันคติและแรงจูงใจในการเรียนรู้ภาษาองักฤษต่อไปน้ี ซ่ึงไม่มี

คาํตอบท่ีถกูหรือผดิและใหคุ้ณตอบคาํถามตามความเป็นจริง   

ระดบัการให้คะแนน:  5 = เห็นดว้ยอยา่งยิ่ง 

4 = เห็นดว้ย  

3 = เห็นดว้ยปานกลาง  

2 = ไม่เห็นดว้ย  

1= ไม่เห็นดว้ยอยา่งยิ่ง 

ความพงึพอใจ 5 4 3 2 1 

ทศันคตต่ิอการเรียนภาษาองักฤษ 

1. การเรียนภาษาองักฤษเป็นเร่ืองท่ีดีมาก      

2. ฉนัสนุกกบัการเรียนภาษาองักฤษมาก      

3. ภาษาองักฤษเป็นส่ิงสาํคญัอยา่งหน่ึงในหลกัสูตรของโรงเรียน      

4. ฉนัวางแผนท่ีจะเรียนภาษาองักฤษใหไ้ดม้ากท่ีสุด      

5. ฉนัชอบภาษาองักฤษ      

6. เม่ือใดท่ีฉนัไดย้ินใครท่ีพดูภาษาองักฤษเก่งๆ ฉนัหวงัวา่ฉนัจะ

พดูไดอ้ยา่งเขา 

     

7. คนท่ีมีการศึกษาและรู้ภาษาองักฤษมีความสาํคญัต่อการพฒันา

ประเทศของเรา 

     

8. บางรายวิชา ในระดบัมธัยมศึกษาของไทยควรท่ีสอนเป็น

ภาษาองักฤษ 
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9. ฉนัไม่ชอบภาษาองักฤษ      

10. ฉนัอยากจะใชเ้วลาสาํหรับการเรียนวิชาอ่ืนมากกวา่วิชา

ภาษาองักฤษ  

     

11. การเรียนภาษาองักฤษเป็นเร่ืองท่ีเสียเวลา      

12. ฉนัคิดวา่การเรียนภาษาองักฤษเป็นเร่ืองท่ีน่าเบ่ือ      

13. เม่ือฉนัเรียนจบ ม.6 ฉนัไม่สนใจท่ีจะเรียนภาษาองักฤษอีก

ต่อไป  

     

14. ไม่ควรใชภ้าษาองักฤษเป็นส่ือกลางในการเรียนการสอนใน

ระดบัมธัยมศึกษาศึกษาในประเทศไทย 

     

15. ไม่ควรกาํหนดใหภ้าษาองักฤษเป็นวิชาบงัคบัในระดบั

มธัยมศึกษาในประเทศไทย 

     

Instrumental Motivation ประเภทของแรงจูงใจ 

การเรียนภาษาองักฤษมคีวามสําคญั เพราะ 

16. ฉนัจะไดน้าํไปใชส้าํหรับการทาํงานในอนาคต      

17. จะทาํใหฉ้นัเป็นคนท่ีมีความรู้มาก      

18. จะช่วยใหฉ้นัไดท้าํงานท่ีดี      

19. จะทาํใหฉ้นัเป็นท่ียอมรับจากผูอ่ื้นมากข้ึนเม่ือฉนัมีความรู้

ภาษาองักฤษ 

     

20. ฉนัจะไดใ้ชส่ื้อสารกบัผูท่ี้พดูภาษาองักฤษและผูท่ี้อยูใ่น

ประเทศสมาชิกอาเซียน 

     

21. จะช่วยใหฉ้นัเรียนต่อในระดบัท่ีสูงข้ึนได ้      

Integrative Motivation ประเภทของแรงจูงใจ 

การเรียนภาษาองักฤษมคีวามสําคญั เพราะ 
22. การเรียนภาษาองักฤษช่วยใหผ้กูมิตรกบัเพ่ือนต่างชาติไดง่้าย      

23. ทาํใหฉ้นัเขา้ใจวฒันธรรมและประเพณีของประเทศสมาชิก

อาเซียน 

     

24. ทาํใหฉ้นัเขา้ใจเร่ืองราวต่างๆ นิยาย และวรรณคดีท่ีเป็น

ภาษาองักฤษ 

     

25. การเรียนภาษาองักฤษช่วยใหฉ้นัเขา้ใจวิถีชีวิตของประเทศ

สมาชิกอาเซียนดีข้ึน 

     

ความปรารถนาทีจ่ะเรียนภาษาองักฤษ 

26. ฉนัมีความปรารถนาอยา่งมากในการท่ีจะรู้ภาษาองักฤษใน      
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ทุกๆดา้น 

27. ถา้ฉนัสามารถกาํหนดได ้ฉนัจะใชเ้วลาใหม้ากท่ีสุดเท่าท่ีจะ

เป็นไปไดเ้พ่ือการเรียนภาษาองักฤษ 

     

28. ฉนัอยากเรียนภาษาองักฤษใหดี้จนใชภ้าษาไดอ้ยา่งเป็น

ธรรมชาติ 

     

29. ฉนัหวงัวา่ฉนัใชภ้าษาองักฤษไดอ้ยา่งคล่องแคล่ว      

30. การรู้ภาษาองักฤษไม่ใช่เป้าหมายท่ีสาํคญัอยา่งยิ่งในชีวิดฉนั      

31. ฉนัไม่มีความปรารถนาอยา่งแรงกลา้ท่ีจะเรียนรู้ภาษาองักฤษ

ใหม้ากไปกวา่การเรียนรู้ในระดบัพ้ืนฐาน 

     

32. ท่ีจริงแลว้ฉนัไม่ไดป้รารถนาท่ีจะเรียนภาษาองักฤษเลย      

33. บางคร้ังฉนักคิ็ดไปเองวา่ไดเ้ลิกเรียนภาษาองักฤษไปแลว้แต่

นัน่กเ็ป็นเพียงความฝันท่ีเป็นไปไม่ได ้

     

 
 

คาํถามปลายเปิด 

1. โดยส่วนตวัแลว้คุณคิดวา่การเรียนภาษาองักฤษมีความสาํคญักบัคุณหรือไม่ อยา่งไร? โปรด

อธิบาย 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………............. 

2. สาํหรับคุณ อะไรคือแรงจูงใจในการเรียนภาษาองักฤษ 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………….……… 
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3. คุณมีขอ้เสนอแนะอยา่งไรบา้งเพ่ือใหก้ารเรียนและการสอนภาษาองักฤษมีประสิทธิภาพยิ่งข้ึน 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

 



 

 

Appendix G  Interview Quotations in Thai 

…………………………………………………………………………… 

คาํถามในการสัมภาษณ์ 

1. ในความคิดของท่าน ท่านคิดวา่ทศันคติและแรงบนัดาลใจเป็นปัจจยัสาํคญัในการเรียน

ภาษาองักฤษหรือไม่? 

1.1 ถา้ใช่ ปัจจยัเหล่าน้ีมีความสาํคญัอยา่งไร? 

........................................................................................................................

........................................................................................................................

........................................................................................................................ 

1.2 ถา้ไม่ใช่ ทาํไมถึงไม่มีความสาํคญั? 

………………………………………………………………………………

………………………………………………………………………………

……………………………………………………………………………… 

1.3 ยงัมีปัจจยัสาํคญัอ่ืนๆอีกหรือไหม ท่ีมีผลในการเรียนภาษาองักฤษ? ถา้มี ปัจจยัดงั

กล่าวคืออะไร? 

………………………………………………………………………………

………………………………………………………………………………

…………………………………………………………………………….. 

2. ครูสอนภาษามีความจาํเป็นท่ีจะตอ้งรู้และเขา้ใจทศันคติและแรงจูงใจของนกัเรียน เพือ่ให้

บรรลุผลสาํเร็จในการเรียนรู้ภาษาหรือไหม? อยา่งไร? ถา้ไม่ใช่ เป็นเพราะเหตุผลอะไร? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………..………… 
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2.1 อะไรคือประโยชน์ท่ีครูสอนภาษารับรู้ถึงทศันคติและแรงบนัดาลใจของนกัเรียนใน

การเรียนภาษาองักฤษ? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

3. ท่านคิดวา่อะไรคือเหตุผลหลกัในการเรียนภาษาองักฤษของนกัเรียน? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………….…… 

3.1 ยงัมีเหตุผลอ่ืนๆอีกหรือไม่ ท่ีนกัเรียนเรียนตอ้งเรียนภาษาองักฤษนอกจากเรียนเพราะ

เป็นส่วนหน่ึงในวชิาบงัคบัของโรงเรียน? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………..……… 

3.2 นกัเรียนมีความตอ้งการและยนิดีท่ีจะเรียนรู้ภาษาองักฤษในชั้นเรียนหรือไม่? อยา่งไร?  

ถา้ไม่ เป็นเพราะเหตุผลอะไร? 

…………………………………………………………………………………

…………………………………………………………………………………

…....…………………………………………………………………………… 

3.3 นกัเรียนมีความกระตือรือร้นในการมีส่วนร่วมในการเรียนภาษาองักฤษในหอ้งเรียน

หรือไม่อยา่งไร? ถา้ไม่ เป็นเพราะเหตุผลอะไร?  

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………  
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4. ควรใชก้ระบวนการในการสอนและการเรียนรู้อยา่งไรท่ีจะกระตุน้ใหน้กัเรียนเรียนรู้ภาษา

อยา่งมีประสิทธิภาพ? 

…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

4.1 ท่านกระตุน้หรือจูงใจนกัเรียนใหมี้ความตอ้งการเรียนภาษาองักฤษอยา่งไร? 

…………………………………………………………………………………

………………………………………………………………………………… 

4.2 ท่านมีขอ้เสนอแนะอ่ืนๆในการพฒันาหลกัสูตรภาษาองักฤษและความเป็นไปไดใ้น

การสอนภาษาองักฤษ เพื่อท่ีจะยกระดบัการเรียนภาษาองักฤษของนกัเรียนใหมี้

ประสิทธิภาพยิง่ข้ึนหรือไม่? อยา่งไร? 

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 

 

        

  

 

 

 

 



 

 

Appendix H  Descriptive Statistics (Frequency) 

............................................................................................................................... 

Items 
1 2 3 4 5 

  
   sd                                              sa 

1. Learning English is really 
great. 
 

0 1.3 4.6 22.6 71.5   

2. I really enjoy learning English. 
 

2.1 4.6 28.9 39.3 25.1   

3. English is a very important part 
of the school program. 
 

0 0.8 7.1 35.1 56.9   

4. I plan to learn English as much 
as possible. 
 

0 2.1 12.1 41.0 44.8   

5. I love English. 
 

2.9 6.7 25.1 32.2 32.6   

6. When I hear someone speak 
English well, I wish I could 
speak like others. 
 

0 0.8 6.3 20.1 72.8   

7. The development of our 
country is possible mainly by 
educated people who know 
English well. 

 

0 2.5 14.2 36.8 46.4   

8. At least some other subjects 
should be taught in English at 
the secondary level in 
Thailand. 

 

0 10.5 25.1 39.4 21.3   

9. I do not like English. 
 

36.4 29.3 21.8 6.7 5.9   

10. I would rather spend my time 
on other subjects than English. 
 

17.6 33.1 34.3 11.3 3.8   

11. Learning English is a waste of 
time. 

 

51.5 34.3 9.6 1.3 3.3   

12. I think that learning English is 
boring. 
 

36.0 38.5 15.1 7.1 3.3   
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Items 
1 2 3 4 5 

 
sd    sa 

13. When I finish 
Mathayomsuksa 6, I shall 
give up the study of English 
entirely because I am not 
interested in it. 
 

55.2 29.7 8.4 4.2 2.5   

14. English should not be the 
medium of instruction in 
secondary school in Thailand. 

 

58.2 23.4 10.0 4.2 4.2   

15. English should not be a 
compulsory subject in 
secondary school in Thailand. 
 

43.9 31.0 12.1 6.3 6.3   

Instrumental Motivation:  
Studying English is important for 
me because 
 

       

16. I will need it for my future 
career. 

 

0 2.9 10.5 25.5 61.1   

17. English will make me a more 
knowledgeable person.  

 

0.4 2.1 23.8 37.2 36.4   

18. English will be useful for 
getting a good job. 

 

0.8 1.7 13.0 36.0 48.5   

19. Other people will respect me 
more when I know a foreign 
language. 

 

3.3 14.2 35.1 30.1 17.2   

20. I will be able to communicate 
with people who speak 
English and those in ASEAN 
member countries. 
 

0 1.7  3.8 29.3 65.3   

21. English will help me to further 
my studies 
 

0.4 2.1 12.6 31.1 51.9   
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Note:  1= strongly disagree; 2 = disagree; 3 = moderately agree; 4 = agree; 5 = strongly agree 

Items 
1 2 3 4 5 

  
   sd                                                   sa 

Integrative Motivation:  
Studying English is important for 
me because 
 

 

22. English helps me to easily 
make friends with foreigners. 

 

0.4 1.7 23.0 33.5 41.1   

23. I can understand the cultures 
and traditions of the ASEAN 
member countries. 

 

0.4 1.7 15.1

  

44.8 38.1   

24. I can understand English 
stories, novels, and literature. 

 

0.8 4.6 18.4 38.1 38.1   

25. English helps me to better 
understand the ways of life of 
the ASEAN member countries. 

 

0 4.2 29.7 33.9 32.2   

26. I have a strong desire to know 
aspects of English as much as 
possible. 

 

0.4 0 15.5 29.3 54.8   

27. If it were up to me, I would 
spend my time learning 
English as much as possible. 

 

1.3 9.6 37.2 29.7 22.2   

28. I want to learn English so well 
that it will become natural to 
me. 

 

0 1.7 15.1 29.7 53.6   

29. I wish I were fluent in English. 
 

0 1.7 7.1 22.2 69.0   

30. Knowing English isn’t really 
an important goal in my life. 

 

27.6 26.8 24.3 14.6 6.7   

31. I do not have any great wish to 
learn more than the basics of 
English. 

 

31.4 29.7 19.7 15.1 4.2   

32. To be honest, I really have no 
desire to learn English. 

 

55.6 26.8 9.6 5.0 2.9   

33. I sometimes daydream about 
dropping English. 

 

59.4 23.0 11.3 2.5 3.8   



 

 

Appendix I  Summary of Open-Ended Responses (Question 1) 

…………………………………………………………………………….. 

 

คําถาม 1 โดยส่วนตวัแลว้คุณคิดวา่การเรียนภาษาองักฤษมีความสาํคญักบัคุณหรือไม่ อยา่งไร โปรด

อธิบาย 

 
ความสําคญัของการเรียนภาษาองักฤษต่อการส่ือสารและการเข้าร่วมประชาคมอาเซียน 
 

1. มีความสาํคญัมาก เพราะเป็นภาษาท่ีใชใ้นการดาํเนินชีวติในอนาคต หากใครสามารถพดูไดห้ลายภาษาก็

จะยิง่ไดก้าํไรมากข้ึน  
2. มีความสาํคญัต่อการเขา้ใจการส่ือสารกบัผูค้นโดยเฉพาะกบัเพ่ือนบา้นภายในประเทศอาเซียนดว้ยกนั 

 

ความสําคญัของการเรียนภาษาองักฤษต่อการศึกษา 
 

3. สาํคญัอยา่งมาก เพราะตอ้งการศึกษาต่อในมหาวทิยาลยั ... (ไม่ขอเอ่ย) เพราะมหาวทิยาลยัน้ีมีการ

คดัเลือกโดยใชภ้าษาองักฤษ  

4. สาํคญัอยา่งมาก เพราะฉนัตอ้งการเรียนต่อระดบัอุดมศึกษาท่ีต่างประเทศ 

 

ความสําคญัของการเรียนภาษาองักฤษต่อการประกอบอาชีพในอนาคต 
 

5. มีความสาํคญัมาก เพราะมนัจะช่วยต่อเติมใหฉ้นัไดเ้รียนต่อท่ีเมืองนอกและมีอาชีพการงานท่ีดี 
6. โดยส่วนตวัแลว้ก็คิดวา่มีความสาํคญัโดยเฉพาะอยา่งยิง่ปัจจุบนัเป็นยคุแห่งการแข่งขนั การเรียน

ภาษาองักฤษอาจจะไดเ้ปรียบดา้นการเลือกงานมากกวา่ 

 

 



 

 

Appendix J  Summary of Open-Ended Responses (Question 2)  

…………………………………………………………………………….. 
 

คําถาม 2 สาํหรับคุณ อะไรคือแรงจูงใจในการเรียนภาษาองักฤษ 

เรียนภาษาองักฤษเพือ่ต้องการศึกษาต่อและต้องการส่ือสาร 

1. เพ่ือจะใชใ้นการเรียนระดบัอุดมศึกษาต่อไป อยากพดูใหเ้ก่งเหมือนเจา้ของภาษา 

2. เรียนเพ่ือใชใ้นการติดต่อส่ือสารเพราะคนส่วนใหญ่ใชภ้าษาองักฤษเป็นส่ือกลาง 

3. อยากพดูไดแ้ละเก่งเหมือนพ่ีสาว 

4. เหตผุลท่ีอยากเรียนคือ เห็นเพ่ือนๆและรุ่นพ่ีท่ีเขาเก่งภาษาองักฤษก็อยากพดูเก่งเหมือนเขาบา้ง และกอ้

ยากไปเรียนต่างประเทศดว้ย 

5. ดว้ยความท่ีทางบา้นปลูกฝังใหเ้รียนภาษาองักฤษ ฉนัเลยอยากเรียนภาษาองักฤษใหม้ากข้ึนกวา่เดิมและ

อีกอยา่งฉนัอยากไปศึกษาต่อต่างประเทศ เพ่ือเรียนกบัเจา้ของภาษา 

เรียนภาษาองักฤษเพือ่การประกอบอาชีพในอนาคต 

6. ฉนัอยากเป็นคุณครูสอนภาษาองักฤษ 

7. แรงบนัดาลใจคือความฝันเพราะความฝันท่ีอยากจะเป็นเป็นสายอาชีพท่ีตอ้งใชภ้าษาองักฤษ เลยตอ้งมี

ความพยายาม 

8. ฉนัอยากเป็นทูต อยากทาํงานเก่ียวกบัภาษา 

เรียนภาษาองักฤษเพือ่ต้องการรู้จกัคน 

9. อยากไดเ้พ่ือนชาวต่างชาติและอยากทาํงานต่างประเทศ 

เรียนภาษาองักฤษเพราะความชอบส่วนตวั 

10. การอ่านนิยายท่ีช่ืนชอบมากๆ การติดตามข่าวสารของศิลปินต่างชาติท่ีเราช่ืนชอบผา่น social network 

และมีความฝันท่ีอยากเป็นเภสชั ทาํใหรู้้สึกวา่ตอ้งเก่งองักฤษใหไ้ด ้
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เรียนภาษาองักฤษเพราะความชอบส่วนตวั 

        11. โดยส่วนตวัเป็นคนชอบภาษาองักฤษอยูแ่ลว้ ยิง่ไดพ้ดูคุยสนทนากบัชาวต่างชาติเป็นส่ิงท่ีภูมิใจท่ีสุด  

12. อยากเท่ห์ 

 



 

 

Appendix K  Summary of Open-Ended Responses (Question 3)  

…………………………………………………………………………….. 
 

คําถาม 3 คุณมีขอ้เสนอแนะอย่างไรบา้งเพ่ือใหก้ารเรียนและการสอนภาษาองักฤษมีประสิทธิภาพยิ่งข้ึน 

ด้านการส่ือสาร 

1. ถา้เป็นไปไดอ้ยากใหทุ้กคนพดูภาษาองักฤษใน  1 อาทิตยท์ั้งสปัดาห์ สปัดาห์ถดัไปก็พดูภาษาอ่ืน เช่น 

ไทย มลาย ูหากพดูไม่ไดก็้ฟังหรือใชภ้าษามือ หากทาํอยา่งน้ีเดก็จะพดูไดแ้น่นอน เหมือนท่ีประเทศ

อินโดนีเซีย พวกเขามีการบงัคบัใหพ้ดูภาษาองักฤษใน 1 สปัดาห์ แลว้อีกสปัดาห์ก็พดูภาษาอ่ืน หากมวั

แต่คิดวา่เดก็ไทยทาํไม่ไดห้รอก! ก็ทาํไม่ไดต้่อไป หากไม่ตอ้งการพฒันาเดก็ก็หยดุ แตเ่ดก็ทุกคนตอ้งการ

พฒันา แค่ออกนโยบาย 

2. อยากใหส้อนแบบปฏิบติัมากกวา่ทฤษฎีท่ีเอาแต่จดๆแต่ไม่ไดเ้อามาใช ้อยากใหมี้การสอนแบบ ฟัง พดู 

อ่าน เขียน ไม่เนน้แกรมม่ามากเกินไป เนน้พดูมากๆ และอาจารยจ์ะตอ้งไม่กดดนัเดก็ท่ีไม่กลา้พดู มนัจะ

ยิง่ทาํใหเ้ดก็ไม่ชอบภาษาองักฤษ  

3. อยากเรียนใหพ้ดูได ้ไม่ใช่เรียนแต่ไวยากรณ์เพ่ือสอบๆแต่พดูไม่ไดส้กัคาํ 

4. ควรเร่ิมท่ีโรงเรียน ควรใชภ้าษาองักฤษในเวลาเรียน ควรสอนเก่ียวกบัการสนทนา ไม่ใช่สอนแต่หลกั

ไวยากรณ์ 

5. ควรเนน้การสนทนามากกวา่หลกัการ เพราะส่วนใหญ่เราตอ้งใชใ้นการสนทนา และควรฝึกไปเร่ือยๆ ก็

จะยิง่มีประสิทธิภาพมากข้ึน 

6. อยากใหเ้ปล่ียนวธีิการเรียนการสอน ไม่อยากเรียนตามแต่ในตาํรา อยากใหมี้การบูรณาการณ์กบั

ชีวติประจาํวนัใหม้ากข้ึน ไม่อยากใหเ้นน้หลกัภาษา แต่อยากใหเ้นน้การพดูคุยเพ่ือใหน้กัเรียนสามารถ

พดูได ้
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ด้านครูผู้สอนและส่ือการเรียนการสอน 

7. ควรมีอุปกรณ์หรือส่ือต่างๆ เพ่ือใหก้ารเรียนการสอนเขา้ใจมากยิง่ข้ึน ควรมีตวัอยา่งในส่ิงท่ีเรียนหรือ

เห็นสภาพความเป็นจริง 

8. หาอาจารยท่ี์สามารถส่ือภาษาไดช้ดัเจนและสอนเก่ง สนุก ไม่น่าเบ่ือ หาอาจารยท่ี์สอยการสนทนาไม่ใช่

สอนไวยากรณ์แลว้ก็สอบ หาเวลาสอนท่ีใชค้วามสร้างสรรคม์ากกวา่น้ี ไม่ใช่สอนเพ่ือนสอบ ฉนั

ตอ้งการพดูส่ือสารในชีวติประจาํวนัได ้

9. ควรท่ีจะปลูกฝังภาษาองักฤษใหเ้ดก็ๆตั้งแตเ่ลก็ๆ เพราะเดก็ๆมีความจาํดีและพร้อมรับรู้อยา่งเตม็ท่ี 

10. ควรสอนหลกัไวยากรณ์ใหเ้ขา้ใจมากๆ จริงใจและจริงจงัต่อการสอนใหม้าก เรียนแบบการสนทนาไม่ใช่

เพียงแคท่าํแต่แบบฝึกหดั 

11. ควรมีส่ือภาษาองักฤษแปะตามบริเวณต่างๆของโรงเรียน มีนโยบายใหพ้ดูภาษาองักฤษอยา่งนอ้ย 1 วนั

ต่อสปัดาห์ คุณครูท่ีสอนควรสอนใหเ้ดก็รู้สึกอยากเรียนภาษาองักฤษ 

12. ควรจะเพ่ิมคาบองักฤษพร้อมกบัเนน้พวกสนทนามากกวา่ไวยากรณ์ เพราะการสนทนาอาจเป็นพ้ืนฐาน

ในการฝึกพดูองักฤษได ้

13. อยา่เนน้แกรมม่ามากเกินไป เนน้ส่ิงท่ีตอ้งใชใ้นชีวติประจาํวนั สอนแบบสนุก ไม่เครียด และควรสัง่

การบา้นก่อนท่ีจะสอนคาบต่อไป 

 



 

BIOGRAPHY 
 

NAME      Hasnee Maduerawae 

 

ACADEMIC BACKGROUND   Bachelor Degree in English 

Prince of Mae Fah Luang University, 

Chiang Rai Province, Thailand in 2011 


	ATTITUDES AND MOTIVATION IN ENGLISH LANGUAGE LEARNING:A CASE STUDY OF ATTARKIAH ISLAMIAH SCHOOL
	ABSTRACT
	TABLE OF CONTENTS
	LIST OF TABLES
	CHAPTER 1 INTRODUCTION
	CHAPTER 2 LITERATURE REVIEW
	CHAPTER 3 METHODOLOGY
	CHAPTER 4 DATA ANALYSIS AND FINDINGS
	CHAPTER 5 DISCUSSION AND CONCLUSION
	BIBLIOGRAPHY
	APPENDICES
	BIOGRAPHY



