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This study aims to explore the NPRU students’ views on how English reading
skills were taught through the use of a traditional teaching approach, investigate the
NPRU students’ views on how the teacher teaches English reading skills through the use
of a multimodal approach, and find out what the NPRU students and the teacher have
experienced from the use of the two different approaches. The results from the use of
questionnaire surveys and semi-structured interviews show that most students felt very
uncomfortable with the use of the traditional approach which mainly used only texts
from textbooks while most of them enjoyed the use of multimodal approach. The major
differences between the use of traditional and multimodal approaches were that the
teacher used a variety of teaching materials to teach English reading such as pictures,
sounds, and video clips. The students were encouraged by those modes which motivated
them to learn English reading. Likewise, the teacher showed his favorable ideas that it
was very easy to encourage and motivate students with the use of dynamic teaching
materials instead of using the only one mode of teaching material. Some students who
had low reading abilities showed their views that they liked the teacher to use a
traditional approach while those who had high reading abilities felt that a traditional
approach was boring and they needed the teacher to use a lot of teaching materials to
motivate, encourage, and inspire them to learn and read more by themselves and they
believed that the multimodal approach could help them develop their reading abilities.
Implications which could be useful to develop Thai EFL students' reading skills are

suggested.
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CHAPTER 1

INTRODUCTION

1.1 General Background

The English language is now necessary for people all over the world. It is

considered as a ‘tool’ for people to communicate with or connect to each other among

those who have different mother tongues. English is also widely used as an official
language around the world. Accordingly, people who are proficient in English will

have more advantages than others who are less proficient (Crystal, 2003), so English
proficiency has been a very important key to success, not only in travelling and doing

business, but also in educational institutions.

People all over the world have been using English with different frequency. In
some western countries, people use the English language as their mother tongue; they

use English both for communicating in their daily lives and as an official language.

On the other hand, people in other countries who do not use English as a native

tongue are less likely to use English as an official language.
According to Kachru (1992a: 356), all countries can be categorised into three
circles of “World Englishes’: the inner circle, the outer circle and the expanding circle.

The three circles relate to the type of English which is spread, the patterns to develop

language in which English is used across cultures and languages (Jenkins, 2015). In
accordance with ‘World Englishes’, Thailand is categorised as the third group - the
expanding circle. This third group, the expanding circle, as norm-dependent; this

means that the countries categorised into this group have adopted the English
language and are regarded as performance varieties which do not have official status

dJenkins, 2015). Thus, it means that Thais learn English as a foreign language (EFL)

and do not use English in their daily lives as the people of countries in the other two



circles normally do. To support this, Ninsuwan (2015) stated that Thais do not use
English in daily life because it is not an official language.

Thai people do not use English as an official language and do not use it in
daily life; the language is learned and used as a foreign language. Essentially, it is
considered as a learning requirement for every level of education. Commonly, Thai
students study English at least two or three hours a week. This is limited amount, and
as a result, most Thais do not have high proficiency in the language (Boyle, 2018).

Among the four skills of English, reading is considered as an important skill
for learning language and acquiring knowledge (Carrell, 1989; Grabe & Stoller, 2002
as cited in Yoosabai, 2009). In addition, it is one of the skills that is included in the
Thai curriculum and, as Piyanukool (2001) emphasised, reading is a necessary skill to
learn languages and is a road to knowledge. Also, Nita and Ridha (2017) remarked
that the benefits of reading are to give the readers more understanding on everything.
According to The National Statistical Office, the average of Thai people’s reading
time was very short per day in 2016 (Thaipublica, 2016).

However, the reading skill has been emphasised in the English language
classes for Thai students for the reason that students need to have the ability in
reading comprehension and such proficiency in reading means that they can read
effectively as a way to gain knowledge from a multitude of sources and for doing
their examinations or tests ( Chandavimol, 1998 as cited in Yoosabai, 2009) . To
support this, Piyanukool (2001, as cited in Yoosabai, 2009) revealed that Thai college
and graduate students need to be good at English reading because they need to read
materials from different sources related to their studies. In addition, according to
Promtara and Suwanarak (2018), there is a requirement for reading tests in important
examinations where Thai students must demonstrate their English reading
proficiency.

Significantly, Thaipublica (2016) revealed that Thailand is ranked fifity-six of
sixty-one in the world’s ranking of people’s reading time. Apparently, Thai people do
not read a lot of books or texts. Moreover, this report also revealed that a number of
Thai students did not read any texts or books and one of the reasons is that many

school textbooks do not include authentic reading texts and students are not motivated



to read, and this leads to the problem that they may not pay attention to reading
lessons and practices in classroom (Noytim, 2006).

Much research on Thai students’ reading skills and practices (e.g., Chawwang,
2008; Longsombun, 1999; Noytim, 2006; and Ponmanee & Sinsuwan, 2001) has

emphasised that Thai students cannot read effectively. Thus, the topic of how teachers

teach reading in the classroom might be the main issue; as Noytim (2006) mentioned,

‘Using the texts mainly from textbooks is not enough for improving reading skills.’

The researcher agrees with what Noytim (2006) remarked in her study that teachers’
teaching practices could play an important role in leading their students to better
reading skills. Put simply, the way in which Thai teachers teach English reading skills
could have some problems. As Promtara and Suwanarak (2018) postulated, Thai

teachers typically teach reading based on grammatical rules. To solve the reading

problem, the teaching method should be the first thing for Thai teachers of English to

be concerned with.

1.2 Statement of the Problem

According to Khaopa (2012 as cited in Ueasiriwatthanachai, 2013) , the

English language is considered a challenge for Thai people even though Thailand has
a lot of advantages over other ASEAN countries due to its geographical aspects.

To focus on English language learning in the context of this study, the English
language is taught in school from kindergarten to secondary level and/or higher
education level only two or three hours a week. Even though all four skills of English

(listening, speaking, reading, writing) are commonly emphasised, the current trend of

teaching English is through a communicative approach in order to encourage students

to communicate in English in and outside of class. For this reason, as Promtara and

Suwanarak (2018) remarked, most Thai teachers apply a communicative approach to

their lesson plans in order to give students opportunities to communicate. With this

approach, listening and speaking skills have been considered more important.
However, in recent years, many scholars (e.g., Chawwang, 2008; Fredrickson, 2016;

and Anonymous, 2012) affirmed that Thai students’ reading ability has deteriorated.



The major cause is generally from teachers’ greater emphasis on aural and oral skill
practices. Nevertheless, Thai students need to have reading ability as an important

tool to help them get through academic learning and examinations. Promtara and

Suwanarak (2018) also postulated that the major problem could be a teacher’s
teaching style that is not interesting; as a result, students are not motivated to learn
reading.

From the researcher’s experience of teaching English as a foreign language to
Thai students, many teachers teach English reading based on the texts by asking the
students to repeat and answer questions after reading which makes the students lack

motivation to learn. To support this, Kongkerd (2013) elaborated that Thai teachers

teach English reading by reading aloud, having students to follow sentence by
sentence, and asking them questions. In so doing, students are unlikely to feel
motivated to learn and practice their reading skills.

Nakhon Pathom Rajabhat University (NPRU), the context where this research

will be undertaken, is one of the universities in Thailand where many students have

problems regarding English skills, reading skill in particular. Students can read any

text sources in English, but they cannot construct meanings and understand the text

they have read. From the researcher's observation, one of the reasons could be that

students are unable to use appropriate reading strategies to read texts, whereas the

teachers may use inappropriate teaching methods. In accordance with this, there is a

university policy that students in all majors have to enroll in at least 2-3 English
courses and take an exit English test before graduating. Remarkably, the NPRU

students: reading scores are apparently the lowest comparing with other skills.

Likewise, Cecilia et al. (2018)’s research on reading comprehensive skills of NPRU
students has found that NPRU students lack reading skills such as vocabulary in the
text which they cannot understand and guess the meanings, background knowledge of
each situation, and reading fluency. Even worse, the students majoring in English

have low proficiency in reading comprehension (NPRU Language Institute, 2018).

It is apparent that NPRU students have trouble with English reading skills and

it is currently a big issue for Nakhon Pathom Rajabhat University to succeed in



producing graduate students who have good quality English literacy to conform to the
needs of the labor market. The students are expected to use English efficiently.
Reading is as important as other English skills; it can be useful for students’ future
career in terms of reading emails or other texts and doing business with other
companies where English is normally used as an official language. The reading skill
thus plays an important role as a key to success in academic and professional
development (Dorkchandra, 2010).

Based on the researcher’s experience, some Thai teachers in this context tend
to focus more on the teaching method by having their students only practice reading
from text sources and give answers to typical questions which are always predictable.
A variety of text sources from various areas of interests are rarely supplied. To this
point, Chareonwongsak (2002) commented that the teachers in a Thai university

context use the teaching approach which could make students have less creativity. To

support this, Chandavimol (1998) stated that the old teaching approaches which Thai

teachers have been using for a long time lead to a lack of students: interaction and

interest.

Teaching English reading with the use of old teaching approach such as using
a single mode of material may not interest students to learn English reading. Hanlon
(1958)’s study revealed that the teacher should focus on the use of authentic materials
such as pictures, sounds, and moving pictures in order to help students pay attention
the lessons because using the texts from textbooks may not be enough for meaning
making. Likewise, Kusumawardani, Santosa, and Roschsantiningsih (2018) supported
that using media to support written texts helped improve reading lessons to be more
interesting, yet supporting the teaching approach by using only a single material.
Thus, those old approaches to some extent may affect the students’ learning and cause
them to have less creativity and low English reading proficiency due to the change of
technology in present days which avail students to access to new knowledge. Thus,
the significance of how students improve their reading ability could be dependent on
how the teacher choose appropriate teaching methods in order to enhance students’

interest in the lessons and learning practices.



In accordance with this, Jewitt (2008, as cited in Yimwilai and Phusri, 2015)
reported that there are many styles of learning, reading strategies, and multiple
intelligences which have availed better understanding of how students understand
learning information. Besides, some Thai EFL students may find an easy way to get

through the information by using visual or auditory materials.

In addition, many scholars have explored the use of a multimodal approach in

classrooms. For example, Kress et al. (2001, as cited in Archer, 2006) investigated the

abilities of modes in a science classroom to see the potentials and limitations of each
mode for representing meanings. Also, Lirola (2016) postulated that using a

multimodal approach meant students were able to use multimodal texts, including
videos and images, in the classrooms to enhance their learning process and they could
make the most of their learning process.

Thus, the researcher aims to explore whether a multimodal teaching style is
helpful for the Thai teachers in the NPRU context and to what extent it can help

develop students' reading ability.

1.3 Significance of the Study

This research aims to help improve the reading skills of the undergraduate
students of Nakhon Pathom Rajabhat University (NPRU) who are majoring in English
and, if possible, for other Thai university contexts where this problem of students’
English reading proficiency is situated. To some extent, the result of this study will be
beneficial for those who may be interested in applying a multimodal approach to

reading skill development. The researcher believes that this study will provide

valuable insights into the way in which how Thai teachers in this context employ the
English reading approach and what are students’ views from the use of a multimodal

approach. As such, the research findings could, in turn, help improve the English

language teaching and learning, particularly the students’ reading skills, and bring

about benefits to the teaching practice of EFL reading in the Thai context.

This study will also provide teachers with student feedback on their teaching

style, as well as the teachers’ views towards the use of multimodal approach to



teaching English reading. As a result, the teachers could find some ways to improve
their students’ reading skills. Finally, the results of this study will be beneficial for the

NPRU English teachers and other EFL English instructors who are searching for a
new way of teaching English reading and ways of making the classroom environment

more interesting to their students.

1.4 Purposes of the Study

The purposes of this study are:

1) to explore the NPRU students” views on how the teacher teaches English
reading skills through the use of a traditional teaching approach;

2) to explore the NPRU students’ views on how the teacher teaches English
reading skills through the use of a multimodal approach; and

3) to find out what the teacher has viewed from the use of the two different

approaches.

1.5 Research Questions

Three main research questions were developed based on the objectives of the
StUdy:

1) What are the students’ views on how the teacher teaches English reading
skills through a traditional teaching approach?

2) What are the students’ views on how the teacher teaches English reading
skills through a multimodal approach?

3) What are the teacher’s views from the use of the two different approaches?



1.6 Definitions of Terms

This section defines the terms used in the study.

Reading skill refers to the students’ reading ability which includes the way in
which they find topics and main ideas, make references, scan specific details, and
guess meanings from texts.

EFL reading refers to reading ability of the Thai EFL students who use Thai

as a mother tongue and use English as a foreign language.

Traditional approach refers to the teaching style which the teacher uses only
a single mode (texts from textbooks) to teach English reading in class.

Multimodal approach refers to alternative teaching styles for developing
Thai EFL students’ English reading skills. The approach underlines how the teacher
uses different modes of teaching and learning materials. For this study, the teacher
uses texts, pictures, sounds, and video clips to support English reading teaching and

learning in class.

1.7 Limitations of the Study

This study focuses on Thai EFL students’ view on the English reading

teaching approach in a Nakhon Pathom Rajabhat university context. Thus, the

findings of this study may not be generalised to other university students’ views on
the particular issue of teaching approaches to English reading development. However,
the result of this study will be a useful resource for other researchers to carry out

further research studies in other similar contexts.

Also, this study did not include a questionnaire survey of the Thai EFL
teachers; as a result, the quantitative data of the teacher’s views were not obtained.
Rather, interview data were not derived from both the teacher and the students. Then,
the qualitative data presenting the teacher and students’ views on the use of traditional
and multimodal approaches were not matched and mismatched. Nevertheless, the
teacher and students’ views are specific and cannot be generalised to wider contexts.
Hence, future studies on this issue could be expanded further by exploring more data

from a wider population and more EFL university contexts.



1.8 Assumption of the Study

It is assumed that the multimodal approach to some extent will help develop

the students’ reading ability and the teachers will make use of the approach to create

their reading lessons in a more interesting way in order to help improve their students’

English reading proficiency.

1.9 Organization of the Study

This study consists of five chapters which are: Introduction, Literature

Review, Methodology, Findings, Discussion and Conclusion. Chapter 1 (Introduction)

consists of the general background, statement of the problem, significance of the
study, purposes of the study, research questions, definition of terms, limitations of the

study, and structure of the research. Subsequently, Chapter 2 (Literature Review)

consists of the theoretical framework, English language teaching and learning in
Thailand, teaching English reading, and the concept of a multimodal approach.
Chapter 3 (Methodology) presents the research design and methodology of this study
which includes participants, research tools, pilot study, content validity and reliability,
data collection procedure, data analysis, and ethical considerations. The results of this
study which were reported in response to each of the three research questions were
described in chapter 4 (Findings). Finally, Chapter 5 discusses the findings, the

implications of the study, and the analysis of the research findings.



CHAPTER 2

LITERATURE REVIEW

This chapter provides a theoretical framework to make clear which approach
is used to frame this study and a literature review which summarises sources relevant
to the content of the present study. To provide the background, the review begins with
English language teaching and learning in Thailand. The teaching of English reading
section provides background knowledge of how ESL/EFL English reading is taught.
Moreover, the concept of a multimodal approach will be defined along with a review

of previous research studies.

2.1 Theoretical Framework

This study’s framework underlines multimodal literacy and the application of
multimodality to teaching English reading. Multimodal literacy generally refers to a
language study which combines more than one mode of meaning and it originates
from a social semiotic theory (Jewitt, 2014). The term ‘multimodality’ identifies
approaches to understand communication practices with the use of modes (media) to
compose the texts (Jewitt, 2014). In accordance with a social semiotic approach,
modes include speech, gesture, music, written texts, photograph images, moving
images, and so on. Both verbal and non-verbal language are dynamic and can be
modified by language users within the culture and community (Mills & Unsworth,
2017).

A multimodal approach is considered as the application of various modes of
resources to teaching English reading. Kress and Leeuwen (as cited in Jewitt, 2014)
defined ‘multimodality’ as ‘the use of several semiotic modes in the design of a
semiotic product or event’. Lauer (2009) explained that multimodal is a term
developed by the New London Group (2000) who realised that all the modes can be

used for meaning making in many ways. Chen and Fu (2003, p. 350) also stated that a
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multimodal approach is a teaching style which helps students to learn or acquire
knowledge from the information that is presented in multiple modes such as visual
and auditory.

Based on the concept of a multimodal approach, this study attempts to explore
its application to teaching English reading. Through this approach, a teacher can
combine the main reading text with other dynamic modes of teaching materials such
as photographs, power point presentations, or media, adding to the reading lessons
rather than using only one mode (text) for teaching English reading.

With this regard, this study aims to find the students’ and the teacher’s views on
a traditional/current English reading teaching approach and to explore more on how

teachers teach English reading through the use of multimodal approach.

2.2 English Language Teaching and Learning in Thailand

As mentioned in Chapter 1, English is considered as a ‘tool’ for
communicating with one another in a wide range of contexts. Mostly, people all
around the world needs to share ideas, views, and opinions through languages in
today’s society (Devito, 2009). Of course, when they are from different places, races,
and nations, ‘English’ is considered as the ‘tool’ which can help them share those.

English is learned and taught in many different practices due to the teacher
and students’ background. Baker and Hengeveld (2012) pointed out that ESL (English
as a Second Language) refers to the language learning and teaching process where the
English language is considered as an official language used in society. Contrarily,
EFL (English as a Foreign Language) refers to the language learning and teaching
process where the English language is used and taught in class as a foreign language
and is not used as an official language.

Likewise, ESL and EFL learners are learning English in different situations.
ESL learners have opportunities to improve and use English as they can communicate
through the English language both inside and outside classrooms, while EFL learners
have limited access to improve their English proficiency because they mostly have a
chance to communicate and use English only in classrooms, so they might not acquire

English from various situations as ESL learners do. In the current study, the
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participants, second-year students from Nakhon Pathom Rajabhat University (NPRU),
learn English in a Thai context where the language is not their mother tongue and is
not used as an official language. In this regard, they are considered as EFL learners.

According to the Ministry of Education (2008), Thai students need to learn
English from grade 1 to grade 12. The four skills of English (listening, speaking,
reading, writing) are taught by teachers. Moreover, there are many types of
classrooms in Thailand, such as a regular programme, a bilingual programme, an
English programme, and an international programme (Promtara & Suwanarak, 2018).
Usually in a regular programme, students learn English with Thai teachers and use
mostly Thai to communicate in the classroom. A bilingual programme offers both
English and Thai as a medium of instruction with a supervision of Thai teachers. For
an English programme, the teaching and learning are carried out with cooperation
between Thai and foreign teachers using English as a medium of instruction. For an
international programme, students are mainly taught by foreign teachers using English
solely as a medium of instruction. The students who study in an international
programme tend to be the most proficient in English.

The purpose and policy of English teaching and learning in Thailand by the
Ministry of Education (2008) concern four main aspects: language for
communication, language and culture, language and relationships with other learning
areas, as well as language and relationships with communities and the world. Put
simply, the aspect of language for communication is to encourage students in
compulsory education to use English expressions and exchange information in
English effectively. As a result, students will be able to communicate and improve
their four skills. For the purpose of the aspect of language and culture, students
should be able to appropriately use English in different situations and cultures. Next,
the aspect of language and relationships with other learning areas emphasises helping
students to widen their learning perspectives by linking background knowledge to
other learning areas. Lastly, the aspect of language and relationships with
communities and the world aims to help students be competent in using English both
outside and inside classrooms.

As a result, students are expected to be more effective in using English in

various situations and be able to use the language suitably with the assistance of their



13

teachers as facilitators. This policy has been implemented in the curriculum of
English language learning for many years; nevertheless, Thai students’ English
proficiency and the four skills are not adequate. That is why the English language
proficiency has been signposted as a major problem of Thai students. To support this,
Payaprom (2012) pointed out that many universities in Thailand have faced the
situation that Thai undergraduates lack the four skills of English. In particular, those
in Chiangrai Rajabhat University are considered not proficient in reading and writing
skills. Suwanarak and Phothongsunan (2008) said that the weakness of Thai
undergraduate students in the four skills of English is that they could not use English
to communicate in their real-life situations. Hayikaleng et al. (2016) also reported that
Thai students in the northern part of Thailand do not have motivation in learning
English. Moreover, Poonpon (2017) stated that teaching and learning English in
Thailand have critical problems that students lack of background knowledge and
cannot carry out the tasks required in studying English. Likewise, Cecilia et al. (2018)
postulated that Thai undergraduate students lack the four skills of English especially
the reading skill. This would be a reason why relevant people such as teachers and
policy makers should be more concerned on how to develop students’ reading ability.
The English teaching and learning styles in relation to the Thai curriculum
which focus on the four skills of English still have problems in that students cannot
develop and use English properly. Singhanat and Thithimadee (2018) revealed that
the Thai government’s primary schools have their own visions and policies which are
not congruent with students’ needs. Hence, some essential competencies such as
strategic thinking and innovation, as well as personal excellence, are always ignored.
To focus more on the English four skills, reading skill is one of the major
problems of Thai students (EFL). Yoosabai (2009) carried out study on the Thai high
school use of reciprocal teaching methods to help students comprehend the reading
text. The study revealed that using a new teaching method, reciprocal teaching, is a
way to raise student’s awareness to use strategies in reading and provides teacher and
students with vital pedagogical implications. Likewise, the study of Munsakorn
(2012) revealed that the awareness of using reading strategies among EFL

undergraduate student depends on the length of time on the text and the teaching
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styles used to raise the awareness and to motivate students to spend more time on the
reading texts.

Wisaijorn (2005) also supported the proposition that Thai students may
comprehend the texts better if they are trained how to use reading strategies and this
may help increase their motivation to learn reading. Hayikaleng et al. (2016) reported
that learning motivation could lead students to achieve the goals of reading. However,
Thai students in the context of their study do not have motivation in English reading
classes. Thus, English language learning in the Thai context affects students’ learning
motivation so teachers should be more concerned about their teaching in order to
engage students’ interest while learning reading comprehension. Teaching and
learning English in Thailand are definitely going to be more difficult if the students
are not motivated to learn. Teachers are key people who should understand students’
needs and provide various teaching methods to motivate students in English reading

class leading to better English reading proficiency.

2.3 Teaching English Reading

Anderson (1994) suggested the stages of teaching English reading through
‘ACTIVE’ reading — ‘A’ refers to activate prior knowledge, ‘C’ refers to cultivate
vocabulary, ‘T’ refers to teach for comprehension, ‘I’ refers to increase reading rate,
‘V’ refers to verify reading strategies, and ‘E’ refers to evaluate progress. Each stage
will be described as follows:

Activate prior knowledge prefers to the stage that the teacher asks the students
to do pre-reading discussion in order to see how much knowledge they have. The
teacher can also use pictures or video clips related to a reading topic. After that, the
teacher asks questions about the topic. Cultivate vocabulary helps increase students’
interest by introducing new words related to the reading topic through language
activities. For example, the teacher may discuss some interesting points from former
stages (activating prior knowledge) and show pictures or written texts in relation to
new vocabulary to the students. Teach for comprehension gets the students to
formulate their own questions about the reading topic or to summarize the partial or

whole passage in order to see if the students can comprehend the text. The teacher
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may use a power point presentation in order to help the students to summarize the
passage or emphasize some parts where the students could not understand. Increase
reading rate refers to the activities which the teacher uses to encourage the students to
read more. For example, the teacher may give a reading topic with pictures and new
vocabulary to ask the students to read as many materials as they can. Then, the
teacher gives more 60 seconds to the students to reread the reading material to
encourage them to move their eyes faster from an ‘old’ material to a ‘new’ one.
Verify strategies refers to the six strategy questions by Baumann (1984 as cited in
Anderson, 1994). This includes (1) What is the strategy?, (2) Why should the strategy
be learned?, (3) How can the strategy be used?, (4) When should the strategy be
used?, (5) Where should the reader look?, and (6) How can you evaluate the use of the
strategy? The teacher may use some of these questions to ask the students after they
summarize the passage. Evaluate progress is the last stage where the teacher can use
the reading log in order to record what the students read each day and how long they
read. The log does not force the students to describe details. The teacher can use the
reading log to evaluate the students’ reading progress.

Moreover, in the book titled ‘teaching ESL/EFL reading and writing’, 1.S.P.
Nation (2009) describes the ways in which teachers and learners teach and learn to
read the first language and another language. Also, the principles of teaching reading

will be reviewed in the following sections.

2.3.1 Principles of Teaching Reading

Williams (1986) suggested major principles of teaching reading which consist
of four important aspects. First, meaning-focused input; a reading course should
include these purposes: reading to search for information (skimming and scanning);
reading to learn; reading for fun; reading to generate information; reading to critique
texts; and reading to write. Learners should be doing reading at an appropriate level of
language proficiency and word choices should not be too difficult for them so that
they can develop their language proficiency from understanding 98 percent of known
vocabulary in the text and leave 2 percent only for making predictions from guessing
from the context. Second, meaning-focused output is another important aspect

indicating that reading should be related to other language skills such as listening,
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speaking and writing activities which can help students improve their language
proficiency. The third aspect concerns language-focused learning. Students should be
taught not only the main reading skills, but also the sub-skills of reading such as
phonemic awareness activities, phonics, spelling practice, vocabulary learning using
cards, and grammar study. Moreover, the students should be familiar with the text
genres; for instance, they know the kind of texts such as newspapers, information
reports, or magazines. Fluency development is the fourth aspect, indicating that
reading courses should encourage students to enjoy reading, motivate them to read a
lot, introduce them to have access to interesting texts or be involved in the activities
like independent reading, listening to stories, and speed reading.

Apart from teaching reading as suggested by Williams (1986), there are some
other teaching principles which are useful and may help the teacher teach students in
developing reading comprehension. Clarke et al. (2014) suggest some useful teaching
principles as follows:

2.3.1.1 Intensive Reading

Intensive reading courses have 8 main focuses which are
comprehension, regular and irregular sound-spelling relations, vocabulary, grammar,
cohesion, information structure, genre features, and strategies. Comprehension of the
text is typically the questions used to ask understanding of the text. The students read
the text and answer questions about the content of the text. Regular and irregular
sound-spelling relations can be done by reading aloud or reading special rules.
Vocabulary in the text which is underlined can draw attention to useful words and this
kind of vocabulary should be taught later to help students continue reading. Grammar
which is difficult to understand can be explained and analyzed. Cohesion relates to
whether the students are able to interpret what pronouns refer to or what conjunctions
are used between sentences. Information describes what will happen in the story, who
was involved, and where it happened. Genre features make students aware of
vocabulary, grammatical, cohesion, formatting, and ideas content to achieve the
communicative purpose of the text. Thus, intensive reading can help students to
achieve a communicative goal by using these features. Finally, strategies are how the
students gain meaning from intensive reading; for example, students can practice

using a dictionary to find some difficult words or take notes.
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The teacher can use pictures to support the reading lessons. Also, the
teacher can show the picture which is relevant to the reading topic before asking the
students the questions about the content of the reading topic. Moreover, using sounds
and pictures to introduce new vocabulary to the students can increase the students’
motivation and encourage them to learn reading.

2.3.1.2 Extensive Reading

Reading can increase knowledge of the world and be a good source of
enjoyment (1.S.P. Nation, 2009). Extensive reading should fit a reader’s level as well
as the book’s difficulty. This section aims to provide some guidelines for a reading
programme which helps a teacher to plan a course for both ESL and EFL students.

Before planning the reading course, a teacher should find the students’
present vocabulary level. Hsueh-Chao and Nation (2000) pointed out that the
extensive reading can be carried out when 95 to 98 percent of the words in the text are
familiar and in the readers’ knowledge. That is, when readers have their background
knowledge covering only 80 to 85 percent of the whole text, extensive reading would
not be useful for the readers to gain knowledge and develop their reading skills.

Moreover, a teacher should provide diversity with interesting and
appropriate reading texts for students. Day and Bamford (1998) remarked that (even
20 years ago) there were more than 1,600 graded readings in print which could be
good sources for learners and encourage students to read more. 1.S.P. Nation (2009)
indicated that the Oxford Bookworm series consist of six vocabulary levels which

present readings all set in levels which are appropriate for the learners’ reading

ability.

Level New words Cumulative words
1 400 400

2 300 700

3 300 1,000

4 400 1,400

5 400 1,800

6 700 2,500

To help students move through each graded reading level, there are

some techniques which help students improve their reading skills in extensive reading
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(Nation & Ming-Tzu, 1999). Students should read at least one graded reading a week
and before moving to another level of graded reader, students need to read at least five
books in the same graded level; this is to make sure that students learn new
vocabulary and have enough known words to read at another graded level. What is
more is that students need to read more books at the early level before moving to later
levels because the words from the early level will appear very often in later levels,
thus providing good grounding of vocabulary in different contexts.

However, there are other ways of supporting extensive reading such as
glossing, computer-assisted reading, and elaboration. To begin with glossing, it
provides the meaning of L1 or L2 with simple word choice. Some books set glossaries
at the bottom of each page or put them above the unknown words because then the
readers will not have distractions such as finding the unknown words from a
dictionary which is considered as time taken away from reading. Computer-assisted
reading is now worldwide as the research supporting the use of concordances and
electronic dictionary can help support students to read (Cobb et al., 2001; Cobb, 1997
as cited in 1.S.P. Nation, 2009). This type of reading helps readers to provide a variety
of sources; for instance, readers can build up words and click for hearing the sound or
click the link to connected dictionary sites. The limitation of using computer-assisted
reading is that the texts should be in computer-readable form. Lastly, elaboration is
another way of supporting extensive reading, putting the unknown words in bold and
the elaboration is to give clues of those words next to the unknown words.

2.3.1.3 Peer Learning

The cooperation between one student and another is the most effective
method in improving reading comprehension according to National Reading Panel
(2000). The suggested programme is set for three weeks. The first two weeks may
focus on having students read in pairs and the one left is an individual session. While
students are having a pair session, they are able to discuss with the teacher and turn
back to discuss with a partner so that they may have interactions in questioning and
answering to each other.

The benefits of doing peer learning are as follows. First, students gain
new ideas about meaning through listening to their partner. Second, students’ ideas

can build upon questioning other people’s views. What is more, peer learning is the
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way in which students have an opportunity to explain one’s own thoughts and opinion
to others. To do this, it can promote social language and skills, such as turn taking and
active listening.

To apply this to reading with the use of dynamic teaching materials, the
teacher can ask the students to read the texts which has pictures/moving pictures as
this can help them guess the meanings of the texts from their background knowledge.
After that, the teacher asks the students to share ideas by using Power Point so that the
students can see pictures and video clips at the same time.

2.3.1.4 Scaffolding

Scaffolding is important for introducing new tasks or activities into the
lesson (Bruner, 1978). Jung (2009) suggested that the following statements illustrate
the advantages of using scaffolding. In order to carry out activities, students need to
have motivation and scaffolding can stimulate students’ motivation and interest. To
help students complete a task or activity, scaffolding provides a demonstration or a
model to guide students. To make the activity simple and more manageable, which
leads students to success, scaffolding can help break the activity down into simplified
parts. Besides, students will get feedback which helps them reflect on their progress.

In a reading class, the teacher may use a video clip relating to a reading
activity which will be introduced to the class in order to stimulate students’
motivation and interest. Video clips can help provide a guideline of what the next
activity is or how the students begin the activity.

To conclude, these teaching principles of reading could be useful guidelines
for teachers in order to teach reading to both ESL and EFL students who have
different background knowledge and cultures. Moreover, the significance of using
these teaching principles is that teachers must know students’ needs as well as their
interests because some principles may work very well for some particular student
groups. The four principles of teaching reading are useful for Thai teachers in a
particular area (NPRU) due to the reading course planned. The activities and tasks
which designed for students are relevant to these useful principles which the teachers
may employ the application of multimodal approach to motivate and encourage
students. To support this, Shepard (2013) and Bao (2017) suggested that the

application of multimodal approach helps develop students’ motivation in learning
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English reading. As a result, the teachers may adopt the application of multimodal
approach into these useful principles. For example, intensive reading and scaffolding
which usually do in the classroom may use the videos or images to help catch
students’ motivation and understand the content better, extensive reading which the
teacher usually asks students to pick the books to read themselves may use the
pictures in the books and sound from CD/DVD which normally comes with the books
to help encourage students to read, and peer learning which students read with their
partners may understand the meaning from pictures in the book rather than plain text.

2.3.2 Teaching and Learning to Read in the First Language

Native speakers of English who learn to read their first language are prepared
for reading English before they start learning to read. In other words, children are
commonly taught language basics when they are in their early years. Adults often read
stories to them and ask questions in relation to the stories they have read which help
the children to complete sentences of the stories and let them talk about exciting
scenes which means they are generally having fun. When the children start to learn
reading, they are ready to learn new vocabulary from the stories. Also, the children
are learning English grammar according to the way in which their parents ask them
questions about the stories. These activities make them gradually competent in
English.

Likewise, Thai students as native speakers of Thai also learn to read Thai as a
first language. As a result, Thai students gradually become competent in Thai.
Moreover, there are some good techniques used to teach reading to young native
speakers: shared reading, guided reading, and independent reading.

In shared reading, a teacher gathers all students around and reads a story to
them and shows some pictures while reading. After that, the students are encouraged
to predict the story and to comment on the story. The students may be able to choose
what to read on their own so that they can pay more attention to what they are
interested in and they may have more fun on their selected readings. After reading, the
students can draw, act, or learn some language structures from the stories.

Guided reading can be done by letting the students read either loudly or

silently. They can read to their friends, teachers or parents. When the students are



21

reading to a teacher, it is good idea to use some teaching techniques such as pauses,
prompts, and praises (Glynn et al., 1989). When the students get stuck in their
reading, the teacher does not rush for the answer, but pauses to let them have time to
think about it. If the students continue getting stuck, the teacher may give a helpful
prompt for the meaning or sentences from the story. Before reading, the teacher and
the students look at the topic of story and make sure that the students know all the
words of the title. Then, both make predictions for what might happen in the story
from the topic and the pictures in the story. Later, the students start reading and
teachers make sure that main idea and important words are described to the students.

Independent reading is a technique where the teacher asks the students to
choose the story they want to read during class time. Sometimes the teacher may ask
the students to read to the teacher and students are expected to read not only in the
classroom, but also out of class.

From the above description, it is obvious that native-speaker students have
advantages to learn reading in their first language as they are prepared before starting
to read stories suggested by their parents or teachers. They also have chances to be
familiar with new vocabulary and grammatical structures of their first language. Put
simply, the native-speaker students have basic reading experience and first language
knowledge through pre-reading practices. In doing so, teachers should decide
appropriate reading lessons in order to support the students to be independent readers

and to encourage them to read more inside and outside class.

2.3.3 Teaching and Learning to Read in Another Language

Generally, non-native speakers of English begin English reading when they
are about 6 or 7 years old (Adams, n.d.). As a result, 1.S.P. Nation (2009) indicates
that there are many factors which cause problems in learning to read English in
another language (foreign language). A 12-year-old Thai student can be an example
of students learning to read in another language in a Thai EFL learning context. A
Thai student starts to learn to read in another language, English, with very little
knowledge of English vocabulary. Thus, Thai students need to prepare themselves to

have a wider range of vocabulary before starting to read or the teacher should have a



22

pre-teaching period to teach some new vocabulary in relation to the story the student
are reading.

Another example is EFL reading of native Chinese students. The study of
Yumin (2009) revealed that Chinese students have problems in comprehending the
text and lose their motivation for reading because the students’ lack of vocabulary
knowledge affects their attitude and emotion. After focusing on the meaning-making
process of the students, especially by giving more attention to mode of presentation, it
was found that images can help students pay more attention and sounds can help
students receive emotion and understand the meaning of the text. As a result, EFL
students with little knowledge and experience of vocabulary can comprehend the text.
Accordingly, the teacher may have to find another way to make the reading lesson
more interesting by encouraging and motivating students to learn.

Due to the fact that different contexts and cultures of learning can have some
influence on learning difficulties of ESL/EFL students learning English reading,
Karbalaei (2010) compared ESL Indian students and EFL Iranian student uses of
metacognitive reading strategies to see whether there were any implications from their
different reading practices. The study revealed that the ESL students tried to use many
techniques to support their reading strategies while the EFL students did not.
Significantly it showed that the ESL students had more interest in using top-down
strategies (the use of their background knowledge/experiences to predict the result
from information) while the EFL students focused more on the use of bottom-up
strategies (which depend on the use of linguistics knowledge to understand the
meaning of reading texts).

Nordin and Eng (2017) conducted a study of ESL students in UiTM in
Malaysia. The result showed that these students preferred to read English text from
blogs and websites in which the contents are dealing with sound and images.
Accordingly, understanding learners’ needs could help teachers to know what should
be chosen as reading resources to enhance student attention. However, the significant
differences between ESL and EFL students are not only the contexts, but also
motivation and teachers’ role. Nevertheless, Saito and Ebsworth (2004) pointed out
that the personal space of teachers and students from ESL and EFL contexts were

different as the ESL students preferred having more attention from teachers while the
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EFL did not. Contrarily, Wyner (2014) stated that learning motivation played a
significant role for ESL and EFL students. The ESL students tended to have higher
levels of motivation which led to learning success, and they tended to put more effort
into learning English reading than the ESL students (Li, 2014).

Regarding the EFL context of teaching reading, Mahnaz and Masoud (2012)
explored the effect of two teaching methods used for developing Iranian EFL
learners’ reading performance; a jigsaw method of instruction and a traditional
teacher-fronted teaching method. The material used in this study was the reading part
from a TOEFL test and researchers compared pre-test and post-test learners’
performance. The result showed that the jigsaw technique helped the students to
improve more on their reading skills rather than using the grammar based-teaching
method. The cooperative teaching from the jigsaw technique created good positivity
such as sociability and motivation while the second more traditional method did not
show any significant differences.

To conclude, students learning English reading in ESL and EFL contexts have
a variety of motivations and needs. Motivation is a key aspect to bring students to
academic learning and success (Norwich, 2007). However, the EFL students have
different backgrounds of using English, so it is important that teachers should bear in
mind that it is very important for teachers to be well aware of how to create
appropriate teaching styles in order to encourage and motivate their students to

achieve learning success (Kariuki & Mbugua, 2018).

2.4 Multimodal Approach

In this section, the researcher aims to provide the background of multimodal

approach which are relevant to this current study.

2.4.1 Definitions of Multimodal Approach

Multimodal approach is a term related to multimodality which focuses on
varieties of modes used to represent meanings in dynamic ways. Some scholars use
the term multimodality while the others use multimodal approach. In other words,

both terms are the same. Multimodality, or the multimodal approach, is a part of
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semiotic theory which has been explored by many scholars (e.g., Hodge & Kress,
1974, 1979, 1988; Halliday, 1978; Kress, 1996, 2003; Kress & Van Leeuwen, 1996,
2006, 2001; Van Leeuwen, 20054, as cited in Jewitt, 2014) and focuses on an interest
in representation and communication. However, many scholars (e.g., Goodwin, 2006;
Ainsworth, 2008) argued that multimodality (or the multimodal approach) is not a
theory, but it is shaped by other fields of study and embedded in distinct approaches.

Lauer (2009) explained that the multimodal approach is based on the notion of
the New London Group (2000) that all modes can be useful and become the primary
site to make meaning in dynamic ways. Chen and Fu (2003, p. 350) stated that the
multimodal approach means a teaching style which students or learners can adapt to
learn from several different modalities. This shows that the information can be
presented in more than one mode. Also, Archer (2006) believed that a multimodal
approach enables the pedagogies exploring new ways to present information such as
visual, and auditory while Marchetti and Cullen (n.d.) described the approach as a
useful source of making creative activities for both teachers and students. It is based
on ‘available visual, audio, and kinesthetic modes and does not necessarily rely on
technology.” Similarly, Kress and Van Leeuwen (2001, p. 20 as cited in Jewitt, 2014)
explained that ‘multimodality is the use of several semiotic modes in the design of a
semiotic product or event.” Accordingly, Yimwilai and Phusri (2015) elucidated that a
multimodal approach refers to the teaching styles which focuses on not only on modes
of presentation, but also dynamic forms such as auditory, visual, digital, and
kinesthetic modes which help students learn.

Jewitt (2014) stated that multimodality is widely used with other sources such
as multimedia to enhance multimodal teaching as it is used to describe particular
events, practices, and objects as a standard of communicating which helps extend the
social interpretation of language such as image, writing, gesture, gaze, speech, and
posture. Also, Bezemer (2016) identified that multimodality is ‘a distinct theoretical
and methodological framework for the study of multimodality.’

Notably, ‘multimodal approach’ or ‘multimodality’ is a teaching style of
presentation through the diversity of modes such as image, auditory, and kinesthetic
where these modes represent the reading texts in dynamic ways and it is because there

are several modes to illustrate the reading texts that the learners could have more
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understanding from those styles. Additionally, multimodality mainly focuses on
language meaning especially in the context of teaching and learning. There are modes
have significant possibilities for meaning-making and each mode can represent the
distinct information or understanding to the learners who have different cultures
(Jewitt, 2014). Modes are important for both verbal and non-verbal language as such
text and media are widely spread to many practices such as the context of teaching
English reading. Due to the widespread of new technologies in the present world,
images and moving images are used by people to communicate with others rather than
using the only text (Jewitt, 2014).

2.4.2 The Scope of Multimodality
This section of this study will describe more about modes which are shaped by

society and giving semiotic resources for making meaning. Multimodality and
multimodal approaches share the same perspective which focuses on the use of modes
through varieties of presentation forms. The multimodal approach is related to
multimodality the way in which this approach (multimodal) is an application of
multimodality in teaching English reading. This section aims to provide the scope of
multimodality, which includes multimodality and semiotic resources, mode, modal
affordance, meaning potential and materiality, intersemiotic relationships, and
multimodality and technology.

2.4.2.1 Multimodality and Semiotic Resources

Van Leeuwen (2005) described what the semiotic resources are and how
people deal with these resources for the purposes of communication. The semiotic
resources include actions, materials and artifacts used for communicating meaning.
Simultaneously, the meanings are obtained by the user’s past experiences, background
and so on. The meanings might be established based on users’ discourses. For
example, semiotic resources produce facial expressions, gestures, computer software
and hardware based on people’s discourses.

To build up the inventories of semiotic resources, multimodality can be
used as modes used for meaning making and can make communication available
especially for people who live in a particular area (Jewitt, 2014). Many researchers

investigated a variety of situations to understand how semiotic resources are used to
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combine discourses across many contexts. For example, Kress and Leeuwen (2001)
used semiotic resources to describe how a child’s bedroom design could be connected
to gender identity. Likewise, Van Leeuwen (2005) focused on the frame of
disconnection and connection of elements in schools and office buildings. O'Toole
(2004) also analysed a ranked system of semiotic resources to understand meanings of
print media.

2.4.2.2 Modes

In this section, the researcher aims to give details of modes such as still
image, moving image, sound, music and so on to explain the area of education where
the meaning is the issue so that mode and multimodality are gaining significance.

According to Bezemer (2016), the term ‘mode’ referred to the meaning
making process of systemic functional linguistics and social semiotics. It also plays a
role in conveying details. The society or the community follows similar norms and
cultures, so people understand images, writing, layout and speech among people who
live in the same society or community. Also, Kress (2010) defined ‘mode’ as a
socially shaped and culturally given resource which can lead to meaning making.
Images, music, layouts, and moving images are used to present and communicate
meanings. He remarks that if all modes are used to make meanings, those meanings
which are shaped by modes are a kind of duplication, illustration, or ornamentation.

Of course, different modes have instinctive potential for making
meaning. For example, moving images not only contain many frames of still pictures,
but also include movements which can help make meanings for readers. However,
images are quite different from writings and speeches because they do not contain any
words or sound, but pictures, lines, and colors.

According to this current research, the researcher aims to focus on the
modes such as text, video clips, pictures, and sound which can represent meanings,
and these can be materials used to teach English reading effectively. The reason why
the researcher focuses on these modes is because some of the teachers in the context
of this study (Nakhon Pathom Rajabhat University) remarked during the pilot
interview that the major problem which affected their students’ ability to study
reading in classrooms was the representation. Mostly, teaching reading in this practice

usually uses a ‘single mode’ or ‘traditional approach’ which focuses on the reading
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from text-based teaching materials. In accordance with this, Kress (2010) and Jewitt
(2014) commented that all modes and forms of representation are dependent on each
practice which is socially and culturally shaped and each practice perceives the
meanings of each mode differently. Images can work very well in one practice but not
work properly in one another. Thus, each mode has its potential to make meanings,
but a user (a teacher) must design which mode is the most suitable for students’ needs
and interests. As a result, this will lead to an effective way to bring out the best of
each mode.

Modes play a role as an important key in a multimodal approach to
increase students’ reading ability and motivation to read. The teachers need to
combine more than one mode of the teaching materials used in the classroom to teach
English reading (Pitcher et al., 2007). To support this, Chu (2011) investigated that
using variety of modes such as text and picture can support students’ comprehension
in English reading as well as Martens et al. (2013) postulated that studying English
reading from picture books helps students understand and comprehend the meanings
rather than using the traditional text. Put simply, one mode cannot cover the full range
of meanings, but using variety of modes to combine them in the teaching English
reading lesson could help students develop their reading ability.

2.4.2.3 Modal Affordance, Meaning Potential and Materiality

The term ‘modal affordance’ is generally derived from the social
semiotic theory and multimodality. The original term was from the work of cognitive
perception by Gibson (1977). Kress (1993) used the term ‘modal affordance’ to see
how to represent and express meanings with a mode because each mode has its
meaning potential. In contrast, Jewitt (2008) argued that the notion of both Gibson
and Norman of affordance acknowledges how tools are shaped by how people use
those tools in varied situations. In other words, the affordance or meaning potential
described by G. Kress (1993) depended on how a mode is used and how it is
repeatedly used in the context. According to the perspectives of O'Toole (1994) and
O'Halloran (2005), they remarked ‘each mode related to a particular logic and led to
different potentials for communication and representation’. Thus, this indicates that
the sequence from the affordance can produce the possibility to put something first or

last. Every mode has its potential of which something can be interpreted in the form
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of images or something can be understood easily in the form of video or moving
images.

2.4.2.4 Intersemiotic Relationships

According to Kress et al. (2001) , when many modes are involved, they
combine to represent meanings from the text. Every mode carries meanings
differently (Jewitt, 2014). Some modes may carry on the meaning from the text only
while the others can carry meaning and speech and talk (Jewitt & Kress, 2002 as cited
in Jewitt, 2014). Research on multimodality aims to seek for the specific work for
each mode and see how each mode interacts with others because there are possibilities
that a combination of two modes such as images and texts can illustrate the meanings
clearer than one mode (text) alone. In other words, images and texts provide meanings
in the same level as they simultaneously generate new meanings through the
combinations of modalities (Lemke, 2002, p. 303)

Regarding teaching English reading, it is necessary to know students’
needs as it is the way to know which mode is suitable in the context. A teacher should
plan an appropriate reading programme or write a lesson plan which is relevant to the
material design; as it was mentioned earlier, some meanings can be carried out
through one mode of representation whereas some cannot.

2.4.2.5 Multimodality and Technology

As the world has gone through a lot of changes, the digital world and
modern technology has been replacing the old world with multimodal presentation.
The multimodal facilities in today’s world enable image, sound, and movement to
enter the communicational area in new ways as the facilities and features can directly
impact on the design and text production (Jewitt, 2014). Marsh (2006 as cited in
Jewitt, 2014) investigated young children to identify complex multimodal
communication practices used in their families. The focus of the work is to understand
the functions of how media presentations maintained the relations in the family and
the development of literacy skills. Thus, the impact of modern technology transforms
the model of presentation of the past from ‘mono’ to ‘multi’. The changes of modern
technology and presentation has led many scholars to conduct their studies to examine
the impact of technology. For instance, O'Halloran (2005) examined the semiotic

landscape of mathematics which was affected by printing press and computer
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technology. Likewise, Jones (2002) investigated the impact of modern technology on
multimodal communication by exploring how gay men meet possible sexual partners.

Many education scholars are also interested in multimodality; they look
into multimodal making-meanings. For example, studies on multimodal meaning-
making undertaken in educational contexts focusing on learning through media have
been popular among various researchers (e.g., Archer, 2008; Burn and Durran, 2007
as cited in Jewitt, 2014; Goodwyn, 2005; Kress et al., 2005).

Thus, modern technology in today’s world has a big impact on how
presentations have been transformed from the old to the new ones. The mono-
presentation which focuses on the use of a single mode of presentation was widely
used in the past may not work any longer because people, especially students who can
access these new technologies, have more choices to learn from the different modes.
The purpose of multimodal investigation is to explore how to use multimodal

resources which are available in such multimodal presentations.

2.4.3 Multimodality and Teaching English Reading

The concept of using multimodality in pedagogy has been increasing to
improve students’ literacy such as the increasing of plain text and media text (e.g.,
Chandler-Olcott and Mahar, 2003; Hull and Nelson, 2005; Kamil et al., 2000; Lemke,
2006; Leu et al., 2004; Richards, 2001 as cited in Jewitt, 2014). The studies of
Martinec and Salway (2005) and Royce (2007) focus on the way in which images in
the text construct meanings and reveal that images and meanings are related to each
other and the images construct meanings of multimodal texts. The English reading
teaching with the use of a multimodal approach focuses on the application of a variety
of modes to construct meanings. Some scholars may merge the image and text in
graphic novels (McCloud, 1994), and science textbooks (Roth, Pozzer-Ardhenghi &
Han, 2005).

As mentioned earlier, technology has changed and the way in which people
communicate or gain knowledge offers more choices. In this sense, texts from various
kinds of books may not have only plain text like we have read in the past, but have
more modes (images, sounds, video clips) to help carry the specific meaning which

help readers better understand the text.
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Besides, Martinec and Salway (2005, p. 351) gave an example on the text
which showed relationships between images and texts as well as illustrated the full
meaning. For example, ‘Police believe a short circuit set fire to the hall thatch roof’.
From the example sentence, it is clear that ‘the image of people which are shot and
lied on the floor enhances the sentence’; it illustrates that ‘the dead body lying on the
floor is the result of a short circuit which set fire to the hall thatch roof’. Thus, the text
provides a support to imagination if the readers are familiar with the words’ meaning.
On a contrary, an image can provide a support to text if the readers are not familiar
with the term.

As a result, when teaching English reading in today’s world, teachers have to
reconsider not only the techniques or strategies that play an important role, but how to
use the appropriate mode to motivate students and give them a new way of accessing
‘the full meaning’ of such texts. This leads to the way in which students and teachers
can use the “full potential” from each mode to present text and teach reading in the

multimodal style.

2.4.4 Previous Research on English Language Teaching with the Use of a
Multimodal Approach

These are studies focusing on the use of a multimodal approach which took
place in the different contexts. Some studies aim to understand how a multimodal
approach impacts students’ understanding and perceiving the content while some
studies aim to find suitable ways which models or modes are most suitable for English
class. Moreover. Some studies explore students’ opinions towards a multimodal
approach and the impact of a multimodal approach by adopting new technologies.

There are some studies focusing on using multimodal approach in Iran.
Bahareh and Narjes (2015) studied the impact of multimodal texts on reading
achievement: a study of Iranian secondary school learners. The aim of this study was
to investigate the impact of multimodal texts which focused on reading
comprehension test with the age of learners from 16 to 18. The students were divided
into 4 groups and received different instructions: linear texts, multimodal printed
texts, non-printed multimodal texts, and both printed and non-printed of multimodal

texts. The main problem of the learners in this context was that they were poor in
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reading comprehension texts (Karimi, 1386 as cited in Bahareh and Narjes, 2015).
The materials which were used in this study were pre-test, post-test, and Oxford
Placement Test (OPT). The OPT was used to categorise students into 2 groups - a
control group and experimental group - then the learners were given different reading
instructions as above mentioned. The pre-test and post-test were used to compare after
and before using different styles of texts. The result showed that multimodal texts
helped students to comprehend the texts better than non-multimodal text. As students
were given not only the plain text, but also other forms of presentations, they could
understand the texts more easily and predict the meaning from the texts even with
limited English knowledge.

The study of Burcu et al. (2014) explored literacy teaching and learning in
urban education in Canada used a multilingual and multimodal approach. The
participants were students whose first language was not English. They did not speak
English in daily life. This study was a combination of two teachers who were teaching
in an elementary school. The aim of this research was to increase students’ motivation
and interest in order to adopt new media from new technology to help students to
have better literacy. In order to develop students’ literacy, students were asked to find
their identities by their own. Some could use other modes such as writing, drawing,
taking pictures to identify the text. The result showed that allowing students to have
their own way to identify the text could help them to develop their literacy.

Lirola (2016) examined the importance of promoting multimodal teaching in
Spanish EFL classrooms. The participants were students who wanted to be high
school teachers, and others wanted to work in international companies or work as
translators. A survey questionnaire was used to investigate students’ opinions. The
classroom employed a multimodal approach to teach instead of using the text-based
style. The presentations were not added with only text, but also colors, pictures,
sound, and so on. With the combinations of presentations, students rated that the
multimodal approach was one of the most interesting approaches which teachers
should adopt and use in the classroom.

Yumin (2009) studied a multimodal approach for teaching EFL to understand
the meaning of texts that shows how each word was perceived. The participants were

EFL primary school students in China. Their teachers provided images and sound
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rather than textbooks in the classroom when teaching English. The result showed that
the students had good attitudes and motivation in learning English and were able to
understand meanings of the text rather than using text-based teaching materials.
Furthermore, Jewitt (2005) examined multimodality for reading and writing for the
21% century. The study aimed to see how multimodalities - words on screen, images,
sound, and movements - impacted on students’ text production and reading. Students
sometimes shaped the meanings not only from the word, but rather from the picture
they saw and the sound they heard. For example, when students played games, they
didn’t receive the meanings from the text, but rather from movements, images, and
sound. The result showed that multimodalities which come along with new
technologies might engage students’ interest in the lesson, but what mode suits best
for the students was unable to be confirmed due to the fact that some modes
sometimes could not explain all of the meanings.

Danielsson and Selander (2016) investigated a model for working with
multimodal texts which teachers could adapt to use in text work. The participants had
different cultural backgrounds. The teaching materials were printed texts and
textbooks in a science area. The result showed that the model with the use of
multimodal approach helped students in comprehending the text, especially difficult
text. To support the model of multimodal approaches, Walsh (2015) strongly agreed
that the printed text (one mode) was no longer a dominant part while multimodal text
could provide varied modes of presentation which helped students to comprehend and
interpret the meaning of the text effectively.

Surprisingly, a multimodal approach is not only applied in a pedagogical field,
but also in a medical field. Franceschi (2018) investigated physician-patient
communication by focusing on an integrated multimodal approach to teaching
medical English. This study aimed to build up the relationship between the physician
who gave advice and the patients. There were problems while they were
communicating; one had knowledge of medical matters and the other was considered
as a lay person with limited or maybe no medical knowledge. The materials employed
in this study were a questionnaire and video clips. The questionnaire was distributed
to explore the attitudes of physicians. The video clips of Gestalt techniques were

played as learning techniques. The participants were 500 first year students of
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medicine courses and had intermediate and upper-intermediate English level. Students
were introduced to the multimodal approach in communication by practicing
communication with each other through many kinds of mode such as the empty chair
technique, which helps a person to get in touch with other views to resolve conflict,
and the playing both roles technique where students play both the role of the patient
who receives advice and the physician who gives advice. The result showed that with
a variety of ways to give advice by using the multimodal approach, it helped students
to prepare and motivate themselves in order to give advice to the patients in real
situations.

Marchetti and Cullen (n.d.) investigated whether a multimodal approach could
build up creativity in Italian classrooms. The aim of the study was to find out what
mode (combinations of texts, audio image) presented in the classroom was suitable
for English learning. This study revealed that most of the students learned the
meaning of the vocabulary from pictures or the combinations of texts and images. For
speaking activities, using videos helped students to participate in the classroom.
Moreover, the Italian students preferred to use a multimodal approach in the
classroom because it helped produce learning creativity and effective learning.
Likewise, Sankey, Birch, and Gardiner (2010) reported that students were very
favorable on multimodal learning elements as well as the multiple representation of
texts, videos, audio, and images. The students preferred the combinations of
presentations as these could help them understand and enjoy the lessons. Likewise,
Kress and Selander (2012) reported that each mode had different affordances as it had
different potentials for making meanings.

The use of a multimodal approach to teaching English reading in a Thai
context was also found. Yimwilai and Phusri (2015) investigated the effectiveness of
a multimodal approach in enhancing reading ability for Thai undergraduate students.
The participants were 30 students majoring in science. They were divided into 2
groups: one used a multimodal approach, and another did not. The materials were
lesson plans, reading tests, questionnaires, and semi-structured interview. The result
showed that the students who were in the experimental group and were taught by
using a multimodal approach had higher scores of reading abilities than those who

were in a control group taught by using a traditional approach. Moreover, students
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had positive attitudes toward teaching reading using a multimodal approach. To
support this, the result from semi-structured interviews revealed that the students
enjoyed the classroom activities which had multiple presentations and they felt
comfortable with the instruction.

In summary, a multimodal approach is popular in a pedagogical field,
especially in global contexts. However, there is still paucity of research studies on the
use of a multimodal approach to support learning and teaching English in Thailand.
Accordingly, the researcher is interested in investigating on the particular issues as

mentioned in the research objectives and the researcher questions.



CHAPTER 3

METHODOLOGY

This chapter focuses on the research design and the methodology of the
current study. The design of the study will explain the nature and research method of
this current study while the methodology will be elaborated in terms of samplings,
research tools, a pilot study, content validity, reliability, data analysis, and ethical
considerations.

According to research design, this study is based on a mixed-method
approach. Many researchers agree that a mixed-method approach is useful for
research studies because of its values. Stefan (2010) points out that using this
approach help avoid conflicts between constructivism and positivism. Zohrabi (2013)
believes that using a mixed-method approach can help ensure data validity and
reliability. Besides, Onwuegbuzie and Johnson (2006) indicate that the mixed-method
approach helps increase validity or quality of the study. Some researchers have stated
that a mixed-method research is the only way to be certain of findings (Coyle &
Williams, 2000; Sieber, 1973) and interpretation (Morse & Ching, 2003; Tashakkori
& Teddlie, 2003b as cited in McKim, 2017) . However, a mixed-method approach is a
combination of quantitative and qualitative methods that gives readers comprehensive
understanding of the phenomena. Kelle (2006) defines mixed-method approach as ‘a
combination of qualitative and quantitative methods which could help practically
overcome limitations and solve problems of mono-method research.’

This current study is a mixed-method research, the researcher employs a
sequential explanatory design where the quantitative data is collected first followed
by the qualitative data collection. The purpose is to use the qualitative results to
further explain and interpret the findings from the quantitative phase (Creswell,
2015). The quantitative approach (questionnaires) was used to search for general

backgrounds of the students’ views on how reading skills are important for their
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academic success, students’ views on reading process with the use of the two
different teaching approaches, students’ views on reading instruction with the use of
the two different approaches, students’ views on factors in reading comprehension
with the use of the two different approaches, and students’ views on teaching and
learning English reading with the use of the two different approaches. Two
questionnaires were employed to collect the students’ views on how the teacher used
a traditional approach and a multimodal approach to teaching English reading.
Subsequently, the researcher employed a qualitative method (semi-structured
interview) to explore more details of the students’ and the teacher’s views on the two
different English teaching reading approaches and help probe the students’ responses
to the questionnaire. The semi-structured interview helped ascertain that the students’
views from questionnaire are valid and reliable. The data collected from the students’
views, both from questionnaires and interview questions, were used to develop the
interview construct for interviewing the teacher to find out his views on the students’
views towards the use of the two different teaching approaches and his views on the
use of the two different teaching approaches.

According to Merriam and Tisdell (2016), a mixed-method research design is
very useful to explore participants’ views, not only from a broad survey, but also with
more details from individual interviews or a focused group interview. Thus, the
researcher could provide the survey to collect a broad view from participants and do
the interviews for more details that a broad survey cannot provide. To support this,
Creswell (2015) defines the mixed-method research as an approach which uses the
strengths of a combination of quantitative data and qualitative data to draw
interpretations and to understand the research problems.

In this current study, the researcher triangulated the quantitative data
(questionnaire) and qualitative data (interview) as it is a way to explore the teacher
and the students’ views on the use of two different teaching English reading
approaches. As Merriam and Tisdell (2016) mentioned, a triangulation method or a
multiple method is ‘a powerful strategy for increasing credibility or internal validity
of the research.” Hence this study began with a broad survey by using a questionnaire
to collect the students’ demographic data, and the students’ views on English reading

teaching by using a traditional approach. After that, the teacher employed a
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multimodal approach to teach English reading in a class. Another questionnaire was
given to collect the data on the students’ views on English reading teaching by using
this multimodal approach. Later, more detailed information was drawn as well as the
important points derived from the questionnaires were probed through the interview.
Accordingly, the researcher employed the explanatory mixed method design to
this current study to obtain both quantitative and qualitative data. The quantitative
ones provided the general patterns of students’ views on English reading teaching and
the qualitative ones helped provide more details about the students’ views on how the
teacher uses the two different teaching styles (a traditional approach and a multimodal
approach). Also, the teacher’s views on the two different teaching styles were gained

through the semi-structured interview.

3.1 Population Sampling

The sampling of this current study consists of 32 students and one teacher in
Nakhon Pathom Rajabhat University (NPRU). The student participants were studying
in the second year of a business English major. The teacher participant is a teacher
who teaches English reading to those students and he has been teaching English
reading for 10 years. He also joined the English reading teaching training course
organised by Nakhon Pathom Rajabhat University. Moreover, he had an opportunity
to join another training course of ‘reading English teaching’ in Australia for one
month.

The reason why the researcher chose these students as the participants is
because the teacher who teaches English reading is the only one that volunteered to
participate in this research. Furthermore, he is the only teacher teaching English
reading for these 32 students. The students are in an English major, so they should
have background knowledge of English learning and practices. The second-year
students should also learn English reading from the first year and they should have
experiences in learning with various teachers and teaching approaches. They are
expected to have a fair to good command of four English skills: reading, writing,
listening, and speaking. When they are in the fourth year of study, they will be trained

in various workplaces and reading skills are very important for them at work. From
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the researcher’s experience in observing English classes and talking with some
teachers, it is apparent that most of the students in this context lack reading ability.
Moreover, the scores of the English tests organised by the NPRU Language Institute
show that the students are at low level on reading. This would be a chance for them to
learn English reading with different styles and help improve themselves to achieve
their goals for studying in their third year and fourth year. The semi-structured
interview was developed from the questionnaire data (derived from the students and
the teacher) to answer ‘how’ and ‘why’ which can help gain more details.

The researcher chose a purposive data sampling method to select the
participants for the semi-structured interview. Put simply, the three student
participants who rated the statements which are the most favorable in a multimodal
approach were selected to be the interviewees. A purposive sampling is one of the
choices which many researchers used in qualitative research (Merriam & Tisdell,
2016). Besides, Denzin and Lincoln (1994) point out that purposive sampling method
can help researchers meet research objectives in focusing on the characteristics of the
target population. This method is useful as it saves time, money, and effort. Thus, it
allows the researcher to select the target participants according to the purpose of the
study.

Regarding gender equality, it is hard to find the context which has exactly the
same number of male and female participants due to the fact that the target context
has a lot of more female students than males in English classes. Consequently, this
study does not aim to find out the significance of gender.

For the teacher participant, he has 10-year experience in teaching English to
undergraduate Thai students. Furthermore, he passed the NPRU English test with high
scores in reading and writing skills and he also got high teaching evaluation scores
from NPRU students. He is the one who is looking for a new-trend English reading
teaching to motivate and develop students’ reading ability due to the low reading
score from the exit English test. He has been using the traditional approach to teach
English reading by focusing on a single mode of material used (textbook), but the
students’ reading ability is not highly proficient. That is the reason why the teacher
participant was interested in employing the multimodal approach to teach English

reading by using the variety of modes such as texts, pictures, sounds, and video clips
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to support the text from textbook. Moreover, the researcher was the teacher
participant’s teaching assistant in class, so the researcher could be assured that the

teacher was going to use the multimodal approach to teaching English reading.

3.2 Research Tools

The researcher used the questionnaires and the semi-structured interview to
focus on the students’ and teacher’s views on the use of traditional and multimodal

approaches to teaching English reading.

3.2.1 Questionnaire Survey

The questionnaire was designed to survey the students’ views towards English
reading learning and is considered as an appropriate way to gather information from
the large number of participants and it is easy to analyze the data obtained by using a
computer programme. Besides, there are two sets of questionnaires (before and after
the use of a multimodal approach to teach English reading). Each questionnaire
includes both closed-ended questions and opened-ended questions to elicit the
students’ views of what and how they think about the given issues, and the former
provides the student participants with rating scales in order to collect their views on
the teacher teaching English reading skills with the use of the two different
approaches (traditional and multimodal approaches). The opened-ended questions in
each questionnaire ask the students to indicate their views on each teaching approach
and the students can anonymously rate and answer the questions. The two
questionnaire surveys are similar to each other as they seek students’ views on
reading process, students’ views on reading instruction, students’ views on factors in
reading comprehension, and students’ views on teaching and learning English

reading.
3.2.1.1 Questionnaire of Students’ Views on How the Teacher Teaches

English Reading Skills before Using a Multimodal Approach

This questionnaire aims at focusing on the students’ views on how the
teacher teaches English reading skills using a single mode of materials used in

classroom (traditional approach) (Appendix A). The questionnaire consists of three
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parts which has 38 items of rating scales: 1) demographic information; 2) problems
and factors concerning reading comprehension; and 3) an open question asking about
the students’ experience of learning English reading through a traditional approach.
3.2.1.2 Questionnaire of Students’ Views on How the Teacher Teaches
English Reading Skills after Using a Multimodal Approach
After two weeks of teaching English reading through the use of a
multimodal approach, the researcher distributed another set of questionnaires to
collect the students’ views. The questionnaire aims to focus on the students’ view on
how the teacher teaches English reading skills through a multimodal approach
(Appendix B). The questionnaire consists of three parts with 39 question items
concerning: 1) demographic information; 2) rating question items about problems and
factors regarding reading comprehension; and 3) an open question asking about

students’ experience of learning English reading through a multimodal approach.

3.2.2 Semi-structured Interview

According to Merriam and Tisdell (2016), there are many types of interviews,
such as a structured interview, a semi-structured interview, and an unstructured
interview. The reason why the researcher employed the semi-structured interview is
because this method would help the researcher further explore more details on the
issues under the investigation. In order to elicit all the most useful data, a semi-
structured interview was then considered the most efficient method; it helped prepare
the set of questions, elicit more detail, and probe the data derived from the
questionnaires data through open-ended questions (Merriam & Tisdell, ibid.) . The
interview construct for the students is available in Appendix C. During the interview,
the students were asked to present their views on the teacher’s use of the two different
teaching methods (traditional and multimodal approaches). Also, the teacher was
interviewed in order to gain the data of the students’ views and experiences of
learning English reading through the two teaching approaches. The interview
constructed for the teacher is given in Appendix D. During the interview, the
researcher could add more questions in order to get more details where any interesting

issues emerged.
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3.3 Pilot Study

As a part of the data collection procedure, a pilot study was carried out before
moving onto the main study. The researcher asked a class of second year students
from an English education major to give responses to questionnaire surveys. The
participants in the pilot study were not the same as those who were in the main study.
The pilot study helped confirm that the statement items on the questionnaire were
concise and easy to understand. The students who were willing to join the interview
section were interviewed according to the interview construct.

The pilot study could help check the difficulty of language use of the
questions. A teacher who is not a participant in this study was interviewed to see if the
set of questions is suitable for the research objectives and questions. According to the
pilot study, the results showed that the questionnaire in a Thai version was not
necessary because the students were studying in an English major and could
understand the statement items on the questionnaire. Besides, the students’ interview
questions were concise and easy to understand. On the other hand, the teacher gave
some feedback on the set of teacher’s interview questions which suggested that some
other questions were required as they could lead to more important details. Hence, the
researcher added some insightful interview questions which could lead to answering
the research questions more clearly. Thus, the results from the pilot study were used

to further develop the two research tools for the main study.

3.4 Content Validity and Reliability

According to Burn (1999) as cited in Zohrabi (2013), it is important to have
research data and instruments validated. In this current study, all of the instruments
were tested by the researcher, three experts in the TESOL area, students and teacher
participants who are not the same as those who are in the main study in conducting a

pilot study.
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3.4.1 Content Validity

According to Rovinelli and Hambleton (1977), the content validity is derived
from the process in which the experts evaluate question items on the tools by
indicating whether the statements are congruent or not congruent with the objectives
of the study. For this study, the Index of Item Objective Congruence (IOC) was
employed to validate the content of the question items on the questionnaires and the
interview questions. In this case, three experts in the TESOL area evaluated the
statements in the questionnaires and the interview questions according to the

following equation:
loC = 2R
N

IOC refers to the congruence of items and objectives or content, whereas ) R
means the sum of scores from each statement checked by those experts, and N
represents the number of experts in the TESOL area.

The range of the scores are as follows:

+1 (the statements and questions are congruent with the objectives),
-1 (the statements and questions are not congruent with the objectives),
or O (the statements and questions are uncertain with the objectives)

The sum of scores checked by the experts from each statement and question
must fall between 0.5 to 1 as this sum of score is considered to signify that the
statements and question are congruent with the objectives.

The researcher received constructive views and comments from the experts for
revising the question items and statements on the questionnaires and the interview
questions. There were some points which were not clear and not congruent with the
objectives of the study. For example, one expert suggested that the question items
should specify a particular teaching mode used for teaching English reading in the
context. Moreover, most of the interview questions should focus on ‘why/how’
questions rather than ‘yes/no’ questions in order to elicit the most useful data from the
interviews. The result of the IOC for the two questionnaire surveys and the interview

questions were congruent with the objectives of the study (see Appendices | and J).
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3.4.2 Reliability

In the case of getting reliability of the data, the researcher informed all the
teacher and student participants who are teaching and studying reading in other
similar English courses of the purposes of the study and ask for their willingness to

take part in the study. Hence, it was assumed that the participants would truthfully

give responses to the questionnaire and the interview. Later, the researcher distributed
the questionnaire both before and after using multimodal approach to two students
who were studying in other similar English courses and one teacher who was teaching
a reading course in another similar context.

The researcher used Cronbach’s alpha to make all question items and
statements reliable. Cronbach’s alpha has widely used as a measure of the reliability
of a psychometric instrument and this name was given by Cronbach (1951). Bonett
and Wright (2015) remarked that ‘Cronbach’s alpha reliability helps prove reliability
of the data and describe the reliability of the sum (or average) of g measurements. The
g measurements may represent q raters, occasions, alternative form or
questionnaire/test items.” In this study, the coefficient alpha was 0.878 which means
that questionnaire surveys are reliable. For the interview questions, the researcher
adopted a semi-structured interview to collect data. Also, the researcher carried out a
pilot study by trying out the interview with two students and a teacher in another
similar context. The students and teacher’s answers to the interview questions were
compared with guiding answers which helped ensure whether the answers were
congruent or not. As a result, all the interview questions were proven that they could

help elicit reliable data.

3.5 Data Collection Procedure

This section aimed to provide the sequences of how the researcher collected
the data. In this study, two sets of questionnaires and a semi-structured interview were
used as the main research tools.

Before the researcher started collecting data at Nakhon Pathom Rajabhat
University (NPRU), the consent form was sent to the dean of the faculty of

Humanities and Social Sciences to ask for the permission. The students and the
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teacher participants were informed about the research objectives. After that, the
questionnaires focusing on a prior use of a multimodal approach were distributed to
the 32 student participants who were given enough time (1.30 hrs.) to complete all the
question items. Then, the teacher participant started to teach English reading with the
use of a multimodal approach. The teaching and learning session with the use of
multimodal approach lasted two weeks. The lesson which the teacher taught in class
was about folk tales. Furthermore, to assure that the teacher really used a multimodal
approach in accompany with the teaching of English reading, the researcher informed
and explained the teacher a variety of modes such as texts, pictures, sounds, and video
clips to support the reading lesson. After that, the researcher was a teaching assistant
(TA) to observe the class. During the reading lesson, the teacher asked the students to
look at the picture and reading topic. The students thought and responded to the
reading topic by referring to their background knowledge. After that, the teacher used
a power point presentation introducing new words related to the reading text. The
students looked at the picture and the words (written text) at the same time;
accordingly, this encouraged them to guess the word meanings. The students were sat
in group. Then, the teacher asked the students to read the whole passage themselves
and showed them a video clip to help support the passage that the students had just
read. Afterwards, the students were encouraged to share ideas about the passage and
the teacher summarised the whole passage by focusing on topic sentences, a main
idea, and context clues. Later, the questionnaires focusing on teaching practices after
using a multimodal approach were distributed to the 32 student participants who were
given enough time to complete all the question items. When the researcher finished
collecting quantitative data from the questionnaire survey, three student participants

were selected for the following interviews.

3.6 Data Analyses

The data from the rating responses in the questionnaires were analysed
quantitatively and the data from the semi-structured interviews with both teacher and

students were analysed qualitatively.
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3.6.1 Analysis of the Quantitative Data

After all the data had been collected, the students’ demographic information,
their self-evaluation and rating in responses to the question items about problems and
factors concerning reading comprehension were analysed and compared by using the
Statistical Package for the Social Sciences (SPSS). The data were then reported in
frequencies, percentages, mean, and standard deviation (SD). Quantitative data as

aforementioned are presented in following chapter.

3.6.2 Analysis of the Qualitative Data

The researcher collected the qualitative data from two open-ended questions in
the two questionnaire surveys concerning English reading teaching through a
traditional approach and a multimodal approach. The data were also derived from the
teacher and the students’ views in response to the semi-structured interviews. The
collected data were coded to answer the research questions. The data included the
students’ views on learning and teaching with the use of a traditional approach, the
students’ views on learning and teaching with the use of a multimodal approach, and

the teacher’s views on the use of the two different teaching approaches.

3.7 Ethical Considerations

According to Tracy (2013 as cited in Merriam & Tisdell, 2016), ethical issues
exist in the research context with respect to the research procedures. Before collecting
data, the researcher had given a consent form to the dean of the Faculty of Humanities
and Social Sciences to ask for a permission for collecting data from participants
(students and a teacher). In addition, before and during the data collection, the
participants were informed about this current study’s purposes. Moreover, the
participants were asked to sign their agreement for using the data given in this current
study and future references.

All the participants’ names were kept anonymous, so the participants could
confidently give information. Each student participant’s name was given a code (from
S1 to S3) as it helped the researcher to identify who they were. For the interview

session, the participants were from those who completed the questionnaire survey and
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they agreed to join the interview session. However, before the interview session
began, the researcher informed the participants of the proceedings and asked the
students and the teacher for permissions for the interview to be sound recorded.
Lastly, when the researcher finished transcribing the interview, the result of
the transcription was sent back to the participants to member check if there was
anything that the participants wanted to add more details or anything to the
transcription and to correct any information which did not express the same idea as
the participants intended. The interview transcription was checked by language

experts when translated back into English.



CHAPTER 4

FINDINGS

This chapter presents the findings of the study of students’ views on teaching
English reading with the use of a traditional approach and a multimodal approach.
The quantitative data was derived from the questionnaire survey of 32 students
studying in an English major programme at Nakhon Pathom Rajabhat University. The
quantitative data were analysed using an SPSS programme. In addition, results are
presented from the qualitative data drawn from semi-structured interviews with three

students and one teacher.

4.1 Findings in Response to Research Question 1

Both quantitative and qualitative data are presented in order to answer
research question 1: What are the students’ views on how the teacher teaches English
reading skills through a traditional teaching approach? The quantitative data of the
students’ demographic information showing their English learning and background

were tabulated in Table 4.1 below.

Table 4.1 Students’ English Learning and Reading Background (N=32)

English Learning Reading Other
Number ) Self-Rated )
Experience ) . English Texts
of ) Reading Ability ]
(in years) Outside Class
Students
N) 11- 16-20 Unsatisfied Satisfied Good Excellent Yes No
10 15
32 4 16 12 10 20 2 - 32 -

Table 4.1 shows the 32 students’ background related to the length of time they

have been studying English, their evaluation of their reading abilities, and their
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reading of other texts in English outside the classroom. Though the number of years
varies, the majority of the students have studied English for most of their academic
life. Half of the students have been studying English for 11 to 15 years, and only four
students have been studying English for a shorter period of 5 to 10 vyears.
Interestingly, none of the students rated their reading abilities as excellent and only
two students rated their reading abilities as good. However, about two-thirds of
students were satisfied with their English reading abilities though approximately one-
third were not. All of the students read other English texts outside the classroom,

which is not surprising because they are studying in an English major programme.

4.1.1 Quantitative Data
This section consists of four parts in response to research question 1
concerning students’ views on the use of a traditional approach to teaching English
reading. The students’ views are related to their reading process, reading instruction,
problems and factors in reading comprehension, and teaching and learning English
reading with the use of a traditional approach.
4.1.1.1 Students' Views on Their Reading Process with the Use of a
Traditional Approach
The researcher used an SPSS program to analyse the students’ rating in
response to all 38 statement items in the questionnaire in order to investigate the
students’ views (N=32) on their reading process with the use of a traditional approach.
The 5-point rating scale includes 5 = strongly agree; 4 = agree; 3 = undecided; 2 =
disagree; and 1 = strongly disagree. Table 4.2 shows the students’ views on their
reading process with the use of a traditional approach and it includes information
about their use of a variety of reading strategies as well as an overall self-assessment
of their use of strategies and reading effectiveness.
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Table 4.2 Students' Views on Their Reading Process with the Use of a Traditional

Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree
1 | preview the text 6 20 4 2 0 3.94
before jumping into  (18.8%) (62.5%)  (12.5%)  (6.3%)  (0.00%)
its detail.
2 ltry to figure out the 14 15 3 0 0 4.34
meaning of words | (43.8%)  (46.9%) (9.4%) (0.00%)  (0.00%)
do not know.
3 I look over what | am 5 12 15 0 0 3.69
going to read first to (15.6%) (37.5%)  (46.9%) (0.00%)  (0.00%)
get an idea of what it
is about.
4 | ask myself 4 15 12 1 0 3.69
guestions about what ~ (12.5%) (46.9%)  (37.5%) (3.1%) (0.00%)
I am reading.
5 | read a section again 15 14 3 0 0 4.37
if | do not understand ~ (46.9%)  (43.8%) (9.4%) (0.00%)  (0.00%)
it at first.
6 Iread silently so that 6 14 11 1 0 3.78
I can concentrate on (18.8%) (43.8%)  (34.4%) (3.1%) (0.00%)
the main idea.
7 Ilook up the meaning 11 10 9 2 0 3.94
of words | do not (34.4%) (31.3%)  (28.1%) (6.3%) (0.00%)
know in a dictionary.
8  While reading, | 12 11 9 0 0 4.09
picture what the text (37.5%) (34.4%)  (28.1%) (0.00%)  (0.00%)
is about and/or what
is happening.
9 | translate what | am 7 20 5 0 0 4.06
reading into my own (21.9%) (62.5%)  (15.6%) (0.00%)  (0.00%)

words and/or
language.
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Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly —Mean
Agree Disagree
10 Itry to connect what | 2 15 14 1 0 3.56
am reading to my (6.3%) (46.9%)  (43.8%) (3.1%) (0.00%)
experience/
knowledge.
11 | have good strategies 2 7 19 4 0 3.22
for reading and | (6.3%) (21.9%)  (59.4%) (12.5%)  (0.00%)
know how to read
effectively.

Table 4.2 shows that most of the students (84.4%) agreed or strongly agreed to
translate what they are reading into their own words and/or language (statement 1)
with the mean score of 4.06. Almost half of the students (46.9%) strongly agreed to
reread a section again if they did not understand it at first (statement item 5) with a
mean score of 4.37. Likewise, the response to statement item 2 showed that the same
amount (46.9%) agreed to try to figure out the words they did not know the meaning
(M = 4.34). Interestingly, only two students (6.3%) strongly agreed on item 11 that
they had good strategies for reading and knew how to read effectively whereas 19
students (59.4%) showed they were undecided. This could indicate that students were
unsure about what reading strategies are good and if their reading is effective.

4.1.1.2 Students' Views on Reading Instruction with the Use of a

Traditional Approach
This part presents the students’ rating in response to the statement items
of students’ views on reading instruction with the use of a traditional teaching
approach. The traditional reading instruction includes translating word-for-word,
highlighting points that are interesting, focusing on passing reading tests, reading the

text out loud, and asking comprehension and strategy questions.
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Table 4.3 Students' Views on Reading Instruction with the Use of a Traditional
Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree
12 The teacher helps me to 4 15 9 3 1 3.56

understand the reading (12.5%) (46.9%) (28.1%) (9.4%) (3.1%)
text by translating every
word from English into
Thai.
13 The teacher discusses 5 20 6 0 1 3.88
interesting points inthe  (15.6%) (62.5%)  (18.8%) (0.00%) (3.1%)
reading text, so | am
motivated to read
further.
14 When the teacher 3 9 16 2 2 3.28
teaches reading practice (9.4%) (28.1%)  (50.0%) (6.3%) (6.3%)
through academic texts
and passages, it is
interesting.
15  When the teacher 4 9 17 1 1 3.44
teaches reading practice  (12.5%) (28.1%)  (53.1%) (3.1%) (3.1%)
through academic texts
and passages, it helps
me pass reading tests.
16  When the teacher reads 10 14 6 2 0 4.00
aloud in class, it helps (31.3%) (43.8%)  (18.8%) (6.3%) (0.00%)

me understand the text

clearly.
17 | review and understand 8 16 8 0 0 4.00
the text more clearly (25.0%) (50.0%)  (25.0%) (0.00%)  (0.00%)

when the teacher asks
me questions on the
main idea, supporting
ideas and details,
vocabulary, and context

clues.
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Table 4.3 illustrates that a significant percentage of students (59.4%) agreed
with item 12 that the teacher helped them understand the text by translating every
word from English to Thai. The students’ rating in response to statement item 13
reveals that more than three-quarters of them (78.1%) agreed or strongly agreed that if
the important points of the text were discussed by the teacher, they were motivated to
read further (M = 3.88). However, with a mean score of 3.44 for item 15, 17 students
(53.1%) were undecided about whether when the teacher taught reading through
academic texts, it could help them pass reading tests. Likewise, with a mean score of
3.28, 16 students were undecided about whether the teaching of English reading
through academic texts was interesting or not. Unfortunately, the researcher also
found from item 14 that four students (12.6%) thought that the teaching was not
interesting.

4.1.1.3 Students' Views on Factors in Reading Comprehension with the
Use of a Traditional Approach
This part sought the students’ views on their enjoyment of reading; their
reading skills such as reading speed, guessing vocabulary meaning, and getting the
main idea; and their ability to summarise, use reading strategies and deal with difficult

grammar structures.

Table 4.4 Students' Views on Factors in Reading Comprehension with the Use of a
Traditional Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree

18 I read because | have 2 8 18 4 0 3.25
to read. (6.3%) (25.0%) (56.3%)  (12.5%)  (0.00%)

19 I enjoy reading in 11 10 11 0 0 4.00
English because itis  (34.4%) (31.3%) (34.4%) (0.00%)  (0.00%)
interesting.

20 | enjoy reading in 3 10 19 0 0 3.50

English because it is (9.4%) (31.3%) (59.4%) (0.00%)  (0.00%)
not difficult to

comprehend the text.
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Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree

21 I can guess the 3 10 16 3 0 3.41
meaning of (9.4%) (31.3%) (53.1%) (9.4%)  (0.00%)
vocabulary in the
text.

22 I can grasp the main 2 14 13 3 0 3.47
idea of the reading (6.3%) (43.8%)  (40.6%) (9.4%) (0.00%)
text.

23 My reading speed is 1 4 22 5 0 3.03
good. (3.1%) (12.5%)  (68.8%) (15.6%)  (0.00%)

24 I can summarise the 2 7 20 3 0 3.25
text. (6.3%) (21.9%) (62.5%) (9.4%)  (0.00%)

25 I can use reading 2 9 17 4 0 3.28
strategies to (6.3%) (28.1%)  (53.1%) (12.5%)  (0.00%)
understand the text
better.

26 Some difficult 2 7 13 9 1 3.00
grammatical (6.3%) (21.9%)  (40.6%) (28.1%) (3.1%)

structures in the text
are not obstacles for
me to understand the

text.

Table 4.4 shows that with the exception of item 22, the highest
percentage of students were undecided when rating their agreement to the statement
items concerning problems and factors in reading comprehension with the use of a
traditional teaching approach. For example, almost 60% of all students were
undecided about whether they enjoyed reading in English because it was not difficult
to comprehend the text (M = 3.50). Likewise, on item 23 more than two-thirds of the
students (68.8%) were undecided about rating their reading speed as good (M = 3.03).
However, it is clear that with the highest mean score of 4.00, a total of 21 students
(65.7%) strongly agreed or agreed with item 19 that they enjoyed English reading
because it was interesting. Additionally, half of the students (50.1%) also agreed or

strongly agreed with statement item 22 that they could grasp the main idea of the
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reading text (M = 3.47). It is interesting to note that item 26 had the highest
percentage of students disagreeing. This indicates that grammatical structures that are
challenging can impede comprehension of a text for more than a quarter of the
students.

The findings in Tables 4.2, 4.3, and 4.4 helped the researcher get to
know the students’ views in general regarding the use of strategies for reading
comprehension in conjunction with a traditional teaching approach. Hence, in the next
section, the researcher analysed further finding details related to students’ views on
teaching and learning with the use of a traditional approach for English reading
instruction.

4.1.1.4 Students' Views on Teaching and Learning English Reading

with the Use of a Traditional Approach

In this section, the researcher analysed the rating responses of the
students by focusing on their views about the teaching methods, the efficacy of using
only the main class textbook, their motivation in regards to English learning and
reading, their ability to read any kind of passage, and the amount of student-teacher
interaction with the use of a traditional approach in teaching and learning English

reading in class.

Table 4.5 tudents' Views on Teachig and Learning English Reading with the Use of a
Traditional Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree

27  The teacher’s teaching 8 11 6 4 0 3.72
method is interesting. (25.0%) (34.4%) (28.1%) (12.5%)  (0.00%)

28 | enjoy studying English 3 7 13 8 1 3.09

reading with the use of (9.4%) (21.9%)  (40.6%) (25.0%) (3.1%)

the current teaching

method.
29 | want my teacher to 1 15 8 8 0 3.28
change the reading (3.1%) (46.9%)  (25.0%) (25.0%)  (0.00%)

teaching method.
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Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree
30  This teaching method 1 9 16 5 1 3.13
can help me read and (3.1%) (28.1%)  (50.0%) (15.6%) (3.1%)
understand the text.
31 | like the way in which 4 10 8 5 5 3.09
the teacher translates the  (12.5%) (31.3%)  (25.0%) (15.6%)  (15.6%)
text word by word.
32 | like the way in which 4 10 14 2 2 3.38
the teacher reads the text  (12.5%) (31.3%)  (43.8%) (6.3%) (6.3%)
aloud and asks students
to repeat.
33  Reading passages 3 18 7 3 1 3.59
provided only in the (9.4%) (56.3%) (21.9%) (9.4%) (3.1%)
main textbook used in
class are appropriate and
not difficult to
understand.
34 Only using the main 3 13 10 6 0 341
textbook for the reading (9.4%) (40.6%) (31.3%) (18.8%)  (0.00%)
class is also
advantageous for
students when doing
exams.
35  This teaching method 1 9 16 5 1 3.12
motivates me to study (3.1%) (28.1%)  (50.0%) (15.6%)  (3.1%)
English reading.
36  This teaching method 1 7 17 6 1 3.03
motivates me to read (3.1%) (21.9%)  (53.1%) (18.8%) (3.1%)
more.
37 | can understand any 5 4 16 5 2 3.16
kind of reading passage  (15.6%) (12.5%)  (50.0%) (15.6%) (6.3%)
after learning and
practicing through this
teaching method.
38  With the use of the 2 10 13 6 1 3.19
current teaching (6.3%) (31.3%)  (40.6%) (18.8%)  (3.1%)
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Level of Agreement
Item Statement Strongly Agree Undecided Disagree Strongly Mean

Agree Disagree

(traditional) approach,
students and the teacher
can have more
interaction which is
helpful for reading skill

practice.

It is interesting to see in Table 4.5 that more than half of the students
agreed or strongly agreed that the teacher’s teaching method using a traditional
approach was interesting (M = 3.72) as shown in the results of statement item 27. An
even higher percentage on statement item 33 strongly agreed or agreed that the
reading passages provided only in the main textbook used in class were appropriate
and not difficult to understand (M = 3.59). However, the students were split on
statement item 28, which is quite important as this item directly states whether
students desired a change in the way they were being taught. From the findings, it can
be seen that half of the students wanted the method to be changed while a quarter
were undecided and a quarter did not want the method changed. On the other hand, it
is noteworthy that there were four statement items in which 50% or more of the
students were undecided: items 30, 35, 36, and 37. Two of the statement items were
related to understanding. Statement item 30, which indicates whether the traditional
approach teaching method is effective in helping students read and understand the
text, was rated as undecided by half of the students (50%). The findings also showed
that half of the students (50.0%), with a mean score of 3.16, were undecided about
item 37 whether they can understand any kind of reading passage after learning and
practicing through a traditional approach. The other two statement items with high
percentages of indecision were in relation to motivation. Half of the students (50.0%)
were undecided about item 35 whether this teaching method (a traditional approach)
motivated them to study English reading (M = 3.12) and a slightly higher number
(53.1%) were undecided whether this teaching method (a traditional approach)

motivated them to read more (item 36). Interestingly, with a mean score of 3.09, 13
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students (40.6%) were undecided about item 28 whether or not they enjoyed studying
English reading with the use of a traditional approach. The same percentage of
students in statement item 38 (40.6%) were undecided about if a traditional approach
could help students and the teacher have more interaction which is helpful for reading
skill practice (M = 3.19). It is additionally important to look at disagreement. The
statement item with the highest disagreement, item 31, indicates that almost a third of
the students did not like the text to be translated word by word by the teacher with an
equal amount disagreeing (15.6%) and strongly disagreeing (15.6%). The second
highest disagreement and strong disagreement can be seen on item 28 which shows

that 28.1% did not enjoy the traditional approach when studying English reading.

4.1.2 Qualitative Data

To further explore the students’ views on the use of a traditional approach in
teaching English reading, the researcher constructed semi-structured interviews
concerning students’ views on the reading process, reading instruction, problems and
factors in reading comprehension, and teaching and learning English reading with the
use of a traditional approach.

In this part of the study, the researcher employed semi-structured interview
questions to elicit in-depth information from three students chosen from those who
participated in the questionnaire survey. The analysis of the students’ responses to the
interviews will be reported in the following sections.

4.1.2.1 Students' Views on the Importance of Reading

For the semi-structured interview, the researcher developed three main
questions in order to explore the students’ views on the importance of the reading, the
problems of reading, and the students’ reading skills.

Considering the importance of reading, the students thought that reading
was important because they used it not only in daily life, but also in class. For
example, they used reading for tests or even in the classroom because they sometimes
had to read the teacher’s slides or books. Of course, if they did not understand the
slides and books, they would not understand the lessons.

One student (S1) revealed that reading was useful to help increase their

reading experience. She emphasised:
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Reading is very important. Even if | do not understand all of the texts, at least
| have the opportunity to read and learn some new vocabulary. Moreover,
reading helps increase my reading experience. The more | read, the better

reader | become.

In addition, reading was a key to accessing the knowledge existing in the
class. English reading helped support the understanding of the texts when the teacher
taught. S2 said:

Among the four English skills, reading is one of the most important skills that
we use to understand more of what we need to know. For example, when we
study English, the way in which we can understand this subject and get along
with the lesson is to be able to read and understand the letters or words in the

lessons and textbook.

Despite the importance of reading, the students were still having some
trouble with their reading skills. According to the interview, the students admitted that
the main obstacle was their limited English vocabulary. As a result, they did not
understand the texts or passages they read. To support this, one student (S3) revealed:

Having limited vocabulary is a major problem of learning English reading. As
a Thai student, I was born and raised in Thailand. Of course, Thai is my
mother tongue and 1 think this is the reason why | have very limited

vocabulary.

Other problems affecting the students’ reading abilities while learning

English reading were pronunciation, the meaning of the texts, and grammar structures.

The students revealed that when the teacher asked them to read aloud, they did not

focus much on the meaning of the text; rather, they emphasised the pronunciation of

each word. A third problem that most of them mentioned was difficult grammatical
structures. S2 explained:

I think I am not a good English reader yet because | have a lot of problems

when | read the texts. | also have less experience in reading. Even though I am

studying in an English major programme, there are more things to focus on
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apart from reading, such as pronunciation, meaning, and grammatical

structures.

This might indicate that although the students paid attention to English
reading, there were a lot of obstacles impeding their ability to develop reading skills.
The major problem was they did not have enough vocabulary to comprehend the texts
they read. Another problem was that they had to pay attention to unfamiliar grammar
structures, pronunciation, and so on. Therefore, they thought that they were not good
readers.

4.1.2.2 Students’ Views on Teaching and Learning English Reading

with the Use of a Traditional Approach

To further explore the students’ views on the use of a traditional
approach, the researcher developed the interview questions in order to gain more
details. The findings were grouped and presented as follows:

A traditional approach was considered advantageous by some students
from the questionnaire survey. The three students from the interview pointed out
some good points: they felt relaxed with this approach because the teacher was always
an example for them to read and translate, thus they were not worried about making
any errors in reading and pronouncing. Teaching English reading with the use of a
traditional approach also helped the students to practice not only reading and
comprehending the texts, but also pronouncing some new words. Moreover, the way
in which the teacher wrote down some important words from the texts on the board
and asked the students to repeat them helped the students to remember the meanings
of difficult vocabulary. As one student (S1) explained, “I like the way in which the
teacher asks me to repeat the sentences after him (the teacher) because | do not have
to worry about making any mistakes”.

Moreover, the students liked how the teacher pronounced each word and
asked them to repeat after him because they could have more opportunity to practice
pronouncing each word. S3 emphasised: “I am not good at reading. When the teacher
reads the sentences first and asks me to read along, | feel more comfortable to read”.



60

Furthermore, the way in which the teacher sometimes wrote the
vocabulary on the whiteboard and asked the students to memorise the words helped
them to remember the vocabulary meanings. S2 explained:

| do not have a wide range of vocabulary. | usually get stuck on the meanings
of many words from the texts, especially some technical terms. The teacher
writes these words on the board and tells the meanings. After that, the students

repeat them. Doing this helps me remember the meanings of vocabulary.

In addition, another student (S3) supported this concept: “The teacher
sometimes writes down some vocabulary on the whiteboard, asks us to pronounce
each word, and gives us the meanings. This helps me to remember the vocabulary and
understand what it means from context clues”.

However, there were some disadvantages of using a traditional teaching
approach. The way in which the teacher always led the students to read was
considered out of date; asking the students to repeat the sentences and using only the
teaching materials provided in the textbook. Furthermore, the passages from the
textbook were not up to date. In addition, it wasted time to repeat and translate every
single sentence. The students also felt that they did nothing in class themselves but
waited for the teacher to lead them to study and practice. This did not help develop
the students’ reading skills. As a result, it was not interesting to learn English reading
without any encouragement to read more in class or on their own. Thus, the students
wanted the teacher to change the teaching method so that the new method could help
develop students’ reading skills. One student (S3) revealed: “The way in which the
teacher asks the students to repeat every sentence from the texts is very old because
the reading passages in the textbook are not interesting and these passages have not
been updated for a long time”.

To support this, one student (S2) emphasised: “The teaching material
used in class is only from the textbooks. It is not interesting and there is nothing else
except the texts. Thus, it is very boring”.

Interestingly, another student (S1) remarked:

The teacher reading and translating every sentence does not encourage the

students to read more because they do not have the opportunity to try
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themselves. The students are not motivated to read but to always wait for the
teacher to instruct. Therefore, the students’ reading skills are not being

developed as they should be.

In addition, other interesting points from the interviewees showed that the
students liked to read, pronounce, and translate by themselves. If the students made
any mistakes, the teacher could correct them later. Using a traditional approach was
not interesting because it did not encourage and motivate the students to further
reading. For this reason, the students would rather see the teacher change the teaching
method to help them to develop their reading skills. One student (S1) suggested:

| do not enjoy or have fun in the reading class with the use of a traditional

approach. The students are truly passive learners waiting for the teacher to fill

them with some knowledge. | prefer the way in which the teacher lets the
students start reading themselves and corrects them if they make any mistakes.

Of course, using teaching material only from the textbook is not interesting

anymore. Thus, | want the teacher to change to the way which can help

encourage me to read more and motivate me to develop my reading skills.

Overall, three interviewees agreed that using a traditional approach was useful
for students who had very limited vocabulary and had no confidence to read aloud
themselves. With the use of this traditional approach, the students did not have to
worry about making any mistakes. The teacher could be a facilitator who helped guide
how to pronounce vocabulary correctly, indicate meanings of sentences, and lead the
students to comprehend the reading texts. Nevertheless, all the interviewees showed
negative comments on a traditional approach as well and wanted the teacher to change
the teaching method in order to find the way to motivate and encourage the students

to read more, develop their reading abilities, and achieve their goals as good readers.
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4.2 Findings in Response to Research Question 2

The quantitative and qualitative data were analysed in response to research
question 2 ‘What are the students’ views on how the teacher teaches English reading

skills through a multimodal teaching approach?’

4.2.1 Quantitative Data
In this section, there are four parts which are in response to research question 2:
1) students’ views on the reading process with the use of a multimodal approach;
2) students’ views on reading instruction with the use of a multimodal approach;
3) students’ views on problems and factors in reading comprehension with the use of
a multimodal approach; and 4) students’ views on teaching and learning English
reading with the use of a multimodal approach.
4.2.1.1 Students' Views on the Reading Process with the Use of a
Multimodal Approach
This section illustrates the findings in relation to students’ reading
process when taught with a multimodal approach. The researcher aimed to look
further into which strategies the students agreed and disagreed that they used while

learning English reading with the use of a multimodal approach.

Table 4.6 Students' Views on Their Reading Process with the Use of a Multimodal
Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree

1 | preview the text before 11 15 6 0 0 4.16
jumping into its detail. (34.4%) (46.9%)  (18.8%) (0.00%)  (0.00%)

2 | try to figure out the 18 14 0 0 0 4.56
meaning of words | do (56.3%) (43.8%) (0.00%) (0.00%)  (0.00%)

not know.
3 I look over what | am 8 17 7 0 0 4.03

going toread firstto get  (25.0%) (53.1%)  (21.9%) (0.00%)  (0.00%)
an idea of what it is
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Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree
about.

4 I ask myself questions 4 20 6 2 0 3.81
about what | am (12.5%) (62.5%) (18.8%) (6.3%) (0.00%)
reading.

5 | read a section again if | 18 10 4 0 0 4.44
do not understand it at (56.3%) (31.3%) (12.5%) (0.00%)  (0.00%)
first.

6 | read silently so that | 9 12 8 3 0 3.84
can concentrate on the (28.1%) (37.5%)  (25.0%) (9.4%) (0.00%)
main idea.

7 I look up the meaning of 9 11 7 5 0 3.75
words | do not know in (28.1%) (34.4%) (21.9%) (15.6%)  (0.00%)

a dictionary.
8  While reading, | picture 8 14 10 0 0 3.94

what the text is about (25.0%) (43.8%) (31.3%) (0.00%)  (0.00%)

and/or what is

happening.

9 | translate what | am 8 15 5 1 0 4.03
reading into my own (25.0%) (56.3%)  (15.6%) (3.1%) (0.00%)
words and/or language.

10  Itry to connect what | 5 16 10 1 0 3.78
am reading to my (15.6%) (50.0%)  (31.3%) (3.1%) (0.00%)
experience/ knowledge.

11 | have good strategies 2 7 19 3 1 3.19

for reading and | know (6.3%) (21.9%)  (59.4%) (9.4%) (3.1%)
how to read effectively.

Table 4.6 showed that most of the students agreed that the way in which
the teacher taught English reading with the use of a multimodal approach helped them
try to learn and practice English reading by themselves. All of the students agreed
with statement item 2 indicating that they tried to figure out the meanings of words
they did not know (M = 4.56). Moreover, with a mean score of 4.44, there 28 students
(87.6%) that strongly agreed or agreed with statement item 5 indicating that they read

a section again if they did not understand it at first. Furthermore, 26 students (81.3%)
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agreed with statement item 1 that they previewed the text before jumping into its
detail (M = 4.16). However, in response to the statement item 11, 19 students (59.4%)
were undecided about whether they had good strategies of reading and if they knew
how to read effectively (M = 3.19).

4.2.1.2 Students’ Views on Reading Instruction with the Use of a

Multimodal Approach

The quantitative findings show how the students viewed the teacher’s
reading instruction with the use of a multimodal approach. It is interesting that
although half of the students agreed or strongly agreed with statement item 14, 13 out
of 32 students (40.6%) were undecided about whether it was interesting when the
teacher taught English reading through various kinds of modes such as texts, pictures,

sounds, and video clips.

Table 4.7 Students' Views on Reading Instruction with the Use of a Multimodal
Approach (N=32)

Level of Agreement

Item Statement Strongly Agree Undecided Disagree Strongly Mean
Agree Disagree
12 The teacher helps me 6 13 10 2 1 3.66
to understand the (18.8%) (40.6%)  (31.3%) (6.3%) (3.1%)

reading text by
translating every word
from English into
Thai.
13 The teacher discusses 9 18 3 2 0 4.06
interesting points in (28.1%)  (56.3%) (9.4%) (6.3%) (0.00%)
the reading text, so |

am motivated to read

further.
14  When the teacher 4 12 13 1 2 3.47
teaches reading (12.5%) (37.5%)  (40.6%) (3.1%) (6.3%)

practice through
various kinds of

modes such as texts,
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Level of Agreement
Strongly Agree  Undecided Disagree

Agree
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Strongly Mean

Disagree

pictures, sounds, and
video clips, it is
interesting.

15  When the teacher
teaches reading
practice through
various kinds of
modes such as texts,
pictures, sounds, and
video clips, it helps
me pass reading tests.

16  When the teacher
reads aloud in class
and uses various kinds
of modes such as
texts, pictures, sounds,
and video clips, it
helps me understand
the text clearly.

17 | review and
understand the text
more clearly when the
teacher uses various
kinds of modes such
as texts, pictures,
sounds, and video
clips and asks me
questions on the main
idea, supporting ideas
and details,
vocabulary and

context clues.

3 14 11 2
(9.4%) (43.8%)  (34.4%)  (6.3%)

11 14 4 1
(34.4%) (43.8%)  (12.5%)  (3.1%)

7 15 9 1
(21.9%) (46.9%)  (28.1%)  (3.1%)

2
(6.3%)

2
(6.3%)

0
(0.00%)

3.44

3.97

3.88

Table 4.7 illustrates that most of the students agreed with the way in

which the teacher taught reading by using various kinds of modes such as texts,
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pictures, sounds, and video clips. With a mean score of 4.06, 27 students (84.4%)
agreed with statement item 13 that the teacher discussed interesting points in the text,
so the students were motivated to read further. Moreover, with a mean score of 3.97,
more than three-fourths of students (78.2%) agreed with item 16 that when the teacher
read aloud in the class and used various kinds of modes such as texts, pictures, sounds
and video clips it helped the students understand the text clearly. Furthermore, 22
students (68.8%) agreed or strongly agreed with item 17 that the students reviewed
and understood the text more clearly when the teacher used various kinds of modes
such as texts, pictures, sounds, and video clips and asked the students questions on the
main idea, supporting ideas, details, vocabulary, and context clues (M = 3.88).
4.2.1.3 Students’ Views on Problems and Factors in Reading
Comprehension with the Use of a Multimodal Approach
Considering the students’ views on the problems and factors in reading
comprehension with the use of a multimodal approach, it was found that though there
was a significant amount of agreement with the positive factors, there was still a lot of
indecision in this area. It is interesting to note, however, that the indecision for almost

all items was lower than with a traditional approach.

Table 4.8 Students' Views on Problems and Factors in Reading Comprehension with
the Use of a Multimodal Approach (N=32)

Level of Agreement

Item Statement Strongly  Agree Undecided Disagree Strongly Mean
Agree Disagree

18 | read because | have 4 10 12 4 2 3.31
to read. (12.5%) (31.3%)  (37.5%)  (125%)  (6.3%)

19  lenjoy reading in 9 16 7 0 0 4.06
English because it is (28.1%)  (50.0%)  (21.9%) (0.00%)  (0.00%)
interesting.

20 1 enjoy reading in 4 14 14 0 0 3.69

English because it is (12.5%) (43.8%) (43.8%) (0.00%)  (0.00%)
not difficult to
comprehend the text.
21 | can guess the 2 14 15 1 0 3.53
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Level of Agreement

Item Statement Strongly ~ Agree Undecided Disagree Strongly Mean
Agree Disagree
meaning of (6.3%) (43.8%)  (46.9%) (3.1%) (0.00%0)
vocabulary in the
text.

22 | can grasp the main 3 14 14 1 0 3.59
idea of the reading (9.4%) (43.8%)  (43.8%) (3.1%) (0.00%)
text.

23 My reading speed is 2 5 20 4 1 3.09
good. (6.3%) (15.6%)  (62.5%) (12.5%)  (3.1%)

24 | can summarise the 3 11 16 2 0 3.47
text. (9.4%) (34.4%)  (50.0%) (6.3%) (0.00%)

25 | can use reading 2 12 15 3 0 3.41
strategies to (6.3%) (37.5%)  (46.9%) (9.4%) (0.00%)
understand the text
better

26  Some difficult 2 5 14 10 1 291
grammatical (6.3%) (15.6%)  (43.8%) (31.3%) (3.1%)

structures in the text
are not obstacles for
me to understand the

text.

Table 4.8 illustrates that most of the students strongly agreed or agreed
with the statement items. This indicates that the students enjoyed leaning English
reading with the use of a multimodal approach. With a mean score of 4.06, more than
three-quarters of the students (78.1%) agreed or strongly agreed with statement item
19 that they enjoyed reading in English because it was interesting. 18 out of 32
students (56.3%) agreed with the statement item 20 that they enjoyed reading in
English because it was not difficult to comprehend the text (M = 3.69). With a mean
score of 3.59 in response to statement item 22, 17 students (53.2%) agreed that they
could grasp the main idea of the reading text. However, with a mean score of 3.09,
almost two-thirds of students (62.5%) were undecided about item 23 related to

whether their reading speed is good. Moreover, 15 students (46.9%) were undecided
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about item 2lindicating that they were not sure if they could guess the meaning of
vocabulary in the text (M = 3.53).

4.2.1.4 Students' Views on Teaching and Learning English Reading

with the Use of a Multimodal Approach

This section presents the quantitative findings about the students’ views

towards the use of a multimodal approach. It was found that most of the students

(96.9%) strongly agreed and agreed that the way in which the teacher taught English

reading through various kinds of modes such as texts, pictures, sounds, and video

clips encouraged them to study English reading.

Table 4.9 Students' Views on Teaching and Learning English Reading with the Use
of a Multimodal Approach (N=32)

Level of Agreement

Item Statement Strongly =~ Agree  Undecided Disagree Strongly Mean
Agree Disagree
27 The teacher’s 19 8 4 1 0 4.41
teaching materials (59.4%)  (25.0%) (12.5%) (3.1%) (0.00%)
that include various
kinds of modes such
as texts, pictures,
sounds, and video
clips are interesting.
28 I enjoy studying 17 12 3 0 0 4.44
English reading with (53.1%)  (37.5%) (9.4%) (0.00%)  (0.00%)
various kinds of
modes such as texts,
pictures, sounds, and
video clips.
29  The various kinds of 16 10 6 0 0 4.31
modes such as texts, (50.0%)  (31.3%) (18.8%) (0.00%)  (0.00%)

pictures, sounds, and
video clips can help
me read and
understand the

meaning from the
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Level of Agreement

Statement Strongly  Agree

Agree

Undecided Disagree

Strongly  Mean

Disagree

30

31

32

33

34

text.

The various kinds of 17 14 1
modes such as texts, (53.1%)  (43.8%) (3.1%)
pictures, sounds, and

video clips encourage

me to study English

reading.

The various kinds of 13 18 1
modes such as texts, (40.6%)  (56.3%) (3.1%)
pictures, sounds, and

video clips motivate

me to study English

reading.

The various kinds of 15 15 2
modes such as texts, (46.9%)  (46.9%) (6.3%)
pictures, sounds, and

video clips help me

enjoy studying

reading.

I can understand the 14 16 2
text more when the (43.8%)  (50.0%) (6.3%)
teacher uses various

kinds of modes such

as texts, pictures,

sounds, and video

clips.

When teaching 16 16 0
reading skills through  (50.0%) (50.0%) (0.00%)
various kinds of

modes such as texts,

pictures, sounds, and

video clips, it is

necessary that the

teacher uses not only

the main textbook but

0 0 4.50
(0.00%)  (0.00%)

0 0 4.38
(0.00%)  (0.00%)

0 0 4.41
(0.00%)  (0.00%)

0 0 4.38
(0.00%)  (0.00%)

0 0 4.50
(0.00%)  (0.00%)
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Level of Agreement
Item Statement Strongly ~ Agree  Undecided Disagree Strongly Mean

Agree Disagree

other sources and
teaching materials.

35 I enjoy studying 13 16 3 0 0 4.31
English reading with (40.6%)  (50.0%) (9.4%) (0.00%)  (0.00%)
the use of the current
teaching method (with
various kinds of
modes such as texts,
pictures, sounds, and
video clips) rather
than the previous one
(traditional).

36 Reading in English 14 15 3 0 0 4.34
with the support of (43.8%)  (46.9%) (9.4%) (0.00%)  (0.00%)
additional kinds of
modes such as
pictures, sounds, and
video clips helps
students enjoy
studying and
practicing reading.

37 I can understand the 12 17 3 0 0 4.28
text better when the (37.5%)  (53.1%) (9.4%) (0.00%)  (0.00%)
teacher uses various
kinds of modes such
as texts, pictures,

sounds, and video

clips.
38  The reading class 18 11 3 0 0 4.47
with the use of (56.3%)  (34.4%) (9.4%) (0.00%)  (0.00%)

various kinds of
modes for learning
such as texts, pictures,
sounds and video

clips is useful.
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Level of Agreement

Item Statement Strongly =~ Agree  Undecided Disagree Strongly Mean
Agree Disagree

39 Having more 13 18 1 0 0 4.38
interaction in the (40.6%)  (56.3%) (3.1%) (0.00%)  (0.00%)

classroom between
students and the
teacher can be helpful
for reading skill
practice with the use
of texts, pictures,
sounds, and video

clips.

Table 4.9 interestingly showed that most students agreed with the
statement that a multimodal approach was interesting and the teaching materials
(texts, pictures, sounds, and video clips) helped encourage and motivate the students
to learn English reading and read more (statement items 27, 30, and 31). Moreover,
with the highest mean score of 4.50, all of the students (100%) agreed with statement
item 34 that when the teacher taught English reading through various kinds of modes
such as texts, pictures, sounds and video clips, it was necessary for the teacher to use
other sources and teaching materials rather than only the main textbook. Furthermore,
with the mean score of 4.44, almost all of the students (90.6%) enjoyed the various
kinds of modes such as texts, pictures, sounds, and video clips when they studied
English reading (item 28). In response to the statement item 31, all but one student
(96.9%) strongly agreed or agreed that they were motivated to study English reading
by various kinds of modes such as texts, pictures, sounds and video clips (M = 4.38).
Overall, this section showed significant agreement with very little indecision and

almost no disagreement.
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4.2.2 Qualitative Data

4.2.2.1 Students’ Views on Teaching and Learning English Reading

with the Use of a Multimodal Approach

The researcher developed the interview questions in order to gain more
details from the three student interviewees. The qualitative data were derived from the
semi-structured interviews focusing on the use of a multimodal approach to teaching
English reading.

To focus on the advantages of using a multimodal approach, the
interviewees had positive comments and they liked the way in which the teacher
employed this approach in the English reading class. An advantage of a multimodal
approach was the way in which it helped encourage and motivate the students to learn
English reading. Moreover, the students felt relaxed because there were various kinds
of teaching materials which helped them understand the text and enjoy reading more.
Furthermore, the way in which the teacher discussed interesting points from the text
helped motivate students to imagine and guess the meaning by looking at the pictures,
listening to the sounds, and watching the video clips. In addition, a multimodal
approach helped students to find the main idea, topic sentences, and references more
easily. For example, one student (S1) emphasised: “Using various kinds of modes
such as texts, pictures, sounds, and video clips helps me to figure out the meaning
from the texts because | can imagine and guess the meaning from the use of those
modes”.

Moreover, a multimodal approach helped increase the degree of
relaxation and participation. Reading became more enjoyable to students because the
various kinds of modes such as texts, pictures, and video clips provided some fun
during their English reading time. As S3 remarked,

I have a lot of fun with a multimodal approach that uses texts, pictures,
sounds, and video clips because | feel relaxed. | really enjoy the English
reading time because it is not boring and those teaching materials make me

pay more attention to the class.

In addition, a multimodal approach helped motivate the students to read

more when the teacher discussed the important points from the text, which became
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more interesting because of the use of various kinds of modes. One student (S2)
elaborated: “I like the way in which the teacher uses many teaching materials such as
texts, pictures, sounds, and video clips when he discusses the important points in the
text because it motivates me to continue reading and guess what will happen”.

It is interesting to note that the three interviewees commented that a
multimodal approach supported them in finding the main idea, topic sentence, and
references in the text and it helped the students understand the text. One student (S2)
explained:

Sometimes, I cannot understand the text because I don’t know where the topic
sentence is or what the main idea is about. With the use of pictures, sounds,
and video clips, it helps me find the main idea, topic sentence, and references
more easily because of the tone of the sounds and the details from the pictures

and video clips.

Furthermore, another student (S3) supported: “Using various kinds of
modes such as texts, pictures, sounds, and video clips to teach reading motivates and
encourages me to read, listen, and watch more. | feel that it helps the passages from
textbook become more interesting”.

After the researcher had explained the modes and that each mode has
different functions in order to transfer meaning, one student (S1) gave an interesting
response:

I think that sometimes there are many ways that meaning can be
conveyed better. For example, pictures sometimes convey the
meaning in a way that the text alone cannot. On the other hand, video
clips and sounds transmit the meaning in a way in which pictures and

texts cannot.

Apart from the use of various kinds of modes, the interaction between
the teacher and the students in the classroom was also increased. The teacher did not

only ask the students to read aloud from the texts but asked the students to share their
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ideas through what they had seen, heard, and watched from many teaching materials.
As S1 explained:
The teacher and the students have more interaction because of the teaching
materials. The more teaching materials used to support the main text from
textbook, the better the reactions to answer the questions and share ideas

happened between the teacher and students.

Nevertheless, one of the students (S2) argued that the amount of interaction
between the teacher and students with the use of a multimodal approach was still the
same. She elaborated:

| think that the interactions between the teacher and the students will be the

same because the teacher has to summarise the content after using a variety of

modes. So, the teacher may only ask the students the important questions and

this is not going to help increase the reactions from the students.

In this regard, the interviews revealed that the three student interviewees
had positive comments on learning English reading with the use of a multimodal
approach. They thought that a multimodal approach was an interesting approach
which provided some fun to the lesson and motivated the students to read more.
Moreover, the students enjoyed and relaxed when they learned English reading with
the use of a multimodal approach.

The researcher also found an increase in agreement to the statement
items concerning the way in which the teacher taught English reading with the use of
a multimodal approach. One student (S1) mentioned:

Using a traditional approach, the teacher teaches English reading and uses
only the texts from the books. Of course, there is nothing but the texts. The
other approach is interesting because the teacher uses pictures, sounds, and

video clips to help support the texts from the books.

In addition, most of the students agreed that they enjoyed studying
English reading with various kinds of modes such as texts, pictures, sounds, and video

clips. As S2 supported: “I think I really enjoy when the teacher uses pictures, sounds,



75

or video clips to teach reading because | can see and hear what the passages from the
textbook cannot do. This makes English reading become interesting”.

Moreover, the students also agreed with the use of a multimodal
approach that they enjoyed reading in English because it was not difficult to
comprehend the text. S3 elaborated:

When the teacher teaches new vocabulary, it is very interesting and easy to
understand the meaning because the teacher uses pictures, sounds, and video
clips without telling the meaning of the word directly. After that, the teacher
lets students guess the meaning from what they watch and hear. This is

interesting and not difficult to comprehend the text.

Furthermore, the students agreed that a multimodal approach motivated
them to study English reading because of the use of various kinds of modes such as
texts, pictures, sounds, and video clips. As one student (S1) explained,

| like the way in which the teacher teaches English reading with the use of
many teaching materials such as pictures, and video clips. It motivates me to
learn and read more because it enables me to imagine and guess the situations

in the text even though I do not have background knowledge of that situation.

When asked, ‘Which approach do you prefer your teacher to use to
continue teaching English reading?’ two student interviewees (S1 and S2) replied that
they preferred the way in which the teacher continued using a multimodal approach
with various kinds of modes. Surprisingly, the other student (S3) remarked that it was
very useful if the teacher could use the two teaching approaches, a traditional
approach and a multimodal approach, together because both had advantages and
disadvantages. He (S3) emphasised:

| think using both a traditional approach and a multimodal approach to teach
English reading is the most suitable because each approach has its own
strengths and weaknesses. For example, a traditional approach might look a bit

old style... while some places are not ready for new technologies.
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At this point, it can be concluded that the major difference between the
two teaching approaches was the way in which the teacher used teaching materials to
teach students in the classroom. The students were likely to have better reading
attitudes towards a multimodal approach. They though that a multimodal approach
with the use of various kinds of teaching materials such as texts, pictures, sounds, and
video clips was helpful as the materials motivated, inspired, and encouraged the
students to be active readers even though some student interviewees suggested using a
multimodal approach to support a traditional approach in case one approach did not

work well in some situations.

4.3 Findings in Response to Research Question 3

The qualitative data derived from a semi-structured interview with the teacher
are presented in order to answer research question 3: ‘What are the teacher’s views
from the use of the two different approaches?’ There were four parts including 1) the
teacher’s views on the importance of reading; 2) the teacher’s views on the traditional
approach; 3) the teacher’s views on the multimodal approach, and 4) the teacher’s

views on the differences between the two teaching approaches.

4.3.1 Teacher’s Views on the Importance of Reading

The researcher asked the teacher why reading was important. The teacher
responded that reading was one of the English skills that was considered important
because people learned things in this world by reading, so the reading process was
important to expanding students’ knowledge. When the teacher taught English, it was
necessary to focus on the students’ reading abilities as they needed to read various
texts and passages. To emphasise this more, the teacher elaborated: “To teach English
in today’s world, we cannot focus on only an English skill. Teaching English reading
is very important as the students must read many texts and passages throughout their

courses”.

Even though English reading was considered very important, there were many

problems that happened while teaching. The teacher explained:
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A lot of problems are found while teaching English reading, but the most
serious problem is that the students have very limited vocabulary; as a result,
they cannot comprehend the texts. Also, some difficult grammatical structures
affect their understanding of the texts.

In this regard, it can be said that reading skills are very important because
reading is a basic ability that people use to gain knowledge from sources. However,
having a small English vocabulary is a major problem because the students cannot
comprehend and understand the texts unless they know the meanings of those words.
Moreover, having problems with some difficult sentence structures is an obstacle to

translating the passages.

4.3.2 Teacher’s Views on the Traditional Approach

In the semi-structured interview, the teacher explained that the traditional
approach was useful for students who lacked reading skills. The teacher read aloud
and translated the meaning for students. This method helped the students to save time
by not having to look up the meaning of the words from a dictionary. In the class, the
teacher read aloud and asked the students to repeat and translate into the right
meaning so that the students could easily comprehend the text which was considered a
difficult one. When the students could not pronounce the words or translate the text,
the teacher would ask another student to help. The teacher also emphasised:

A traditional approach can be used to teach English reading, but sometimes it

looks like the teacher is always active while the students become passive. The

teacher always reads and translates for the students. Although it helps students

to save time instead of looking up the meanings from a dictionary and trying

to understand difficult text, they do not do things themselves but wait for the

teacher.

Furthermore, with the use of a traditional approach, the teacher had to be
active to give knowledge to the students because the students felt bored with the

lessons and did not prepare themselves for the texts. When the teacher asked the
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students to read and translate, he (the teacher) always gave more details to support the
students’ ideas. The teacher elaborated:
It is very exhausting and yet not interesting at all because the teacher is the
only one who acts and performs in the class or translates more to support
students’ translation. As a result, the teacher loses energy to create more
interesting lessons. Likewise, the students feel bored because the way in which

the teacher teaches reading is the same.

Another point that made the teacher feel very tired was because the teacher
needed to motivate the students, capture their attention, and keep them focused on the
classroom work. He explained that teaching English reading was quite boring,
especially when the students did not know much about vocabulary. This was a reason
why the teacher wanted to try out another teaching approach.

The teacher postulated that due to new technology in today’s world, we must
accept that there are many teaching approaches which are becoming more interesting
than the old ones (traditional approaches). However, using technology to support the
content in the textbook must be related to the passages from the textbook. As a result,
it was the teacher’s duty to find new techniques or strategies in order to encourage
and motivate the students to learn to read in English because the traditional approach
was not effective. As the teacher pointed out: “The traditional approach cannot
motivate the students to learn reading because they know that the teacher will do
everything for them so that they will never do homework or prepare for the lessons.
This is truly boring”.

Another interesting point was that the teacher also mentioned that using the
texts only from the textbook might be very outdated judging from the topics given.
The teacher mentioned: “It is good to adapt the teaching approach by using online
sources to teach reading. The texts from the textbooks are considered non-updated
sources because some textbooks were published a very long time ago”.

Overall, the teacher gave feedback concerning both advantages and
disadvantages of the traditional approach to teaching English reading. The teacher
explained that the students who lacked reading skills preferred a traditional approach

to a multimodal one because they expected the teacher to read and translate for them,
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so they tended to make fewer mistakes. In contrast, another group of students who had

better reading skills did not like a traditional approach. He elaborated:
Students who have low reading skills prefer learning through a traditional
approach because they like when the teacher reads and translates the text for
them so that they do not have to prepare for the lesson and they are afraid of
making mistakes. However, other students do need more strategies to develop
their reading abilities in order to take tests such as TOEIC. Thus, they do not
like when the teacher asks them to read and translate each sentence.

Based on the traditional teaching approach, the teacher also thought that the
way to encourage students to read more is to assign the tasks by giving the students
more choices to read. For example, the teacher normally asked the students to choose
a story and read it outside class (extensive reading) and later asked them to share the
story in the classroom with their friends. The teacher also commented that the
interactions between the teacher and students through a traditional teaching approach
were high because the teacher knew each student’s background and asked them to
read and translate regularly while reading in English. In this way, the teacher could
know all students’ reading abilities and were able to assign particular tasks in

accordance with students’ strengths and weaknesses.

4.3.3 Teacher’s Views on the Multimodal Approach

The teacher had more positive views on the use of a multimodal approach to
teach English reading because it made the lessons become more interesting than a
traditional approach. The teacher used pictures and sounds to support the reading text.
First, he asked the students to read the text, then asked them to look at the pictures
and try to guess the meaning and tone of the reading topic. Later, when the students
had some idea of the reading topic, the teacher presented the sounds which indicated
the tone of the reading topic which the writer wanted readers to feel. If there were any
videos relating to the reading topic, the teacher would show the students. As a result,
the students became more interested in the reading lesson. He explained:

Using a multimodal approach is very interesting. The students feel excited and

they do not only see but listen at the same time. In particular, there are some
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videos which are related to the lesson ... the students really like this teaching

style.

In relation to the four English skills, through the teacher’s eyes, reading was
considered difficult and boring. The way in which he encouraged his students to pay
more attention to English reading both inside and outside class was by finding
additional techniques or strategies to motivate the students to read and practice more.
For this reason, the teacher supported a multimodal approach. He stated:

I am a person who likes to read books. Of course, | know that it is boring for

many students. Some studies suggested an interesting idea of using sounds and

videos to help encourage students in the classroom. | agree that it can also help

motivate my students to understand and pay more attention to the lessons.

In addition, the students definitely had different backgrounds related to the
reading topics offered in the classroom. Some students who knew about the topic
were likely to understand the reading passage more easily whereas the others who
were not familiar with the topic tended to have less comprehension of the reading.
Thus, to bridge this gap, the teacher postulated:

The textbook with pictures and colors can interest the students. They enjoy

reading with pictures and colors. Each student has a different background

received from his/her own surroundings. Thus, having teaching materials with
sounds, pictures, and video clips help the students to guess and comprehend

the texts more easily by providing some background on the topic.

The teacher also discussed the advantages and disadvantages of a multimodal
approach. To start with the advantages, the first one was that the environment in the
classroom became more interesting and the students were likely to be more active.
Second, the approach helped motivate the students to pay more attention to the
lessons. The last one was that this approach offered a good opportunity for a teacher
to develop himself or herself by making use of new technologies to incorporate with

this teaching method. For the disadvantages, the teacher only explained:
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Although I have never had a problem with the use of a multimodal approach to
teaching reading, it could happen in the area where new technology does not
play an important role. If it happened, | could no longer use various kinds of

teaching materials except textbooks.

In addition, the interactions between the teacher and the students increased
through the use of a multimodal approach. The teacher emphasised:

I can question the students by focusing on the given picture, sounds, or video

clips and asking them to compare those things with the original texts. For

example, | can ask ‘How is it similar to or different from the original text?’

This could help encourage the students to become more active and express

what they understand from the reading text.

Overall, the teacher was likely to give more positive comments with the use of
a multimodal approach to teaching English reading. Using various kinds of teaching
materials may not help develop only reading skills, but also help develop listening
skills (listening to the sounds), speaking skills (interacting with the teacher and other

students), and writing skills (seeing good writing examples from the texts).

4.3.4 Teacher’s Views on the Differences between the Two Teaching
Approaches

The teacher mentioned two different points concerning the two teaching
approaches: classroom environment and students’ motivation. Most of the students
had positive views towards the use of a multimodal approach because there were
many kinds of teaching materials and the students became more attentive to the class.
As a result, the reading class was lively and fun. Some students who had positive
attitudes toward a traditional approach were those who lacked vocabulary and had low
reading skills because they preferred having the teacher as a learning facilitator at all
times. This was the reason why the classroom atmosphere was different. Also, a
multimodal approach helped motivate the students to learn English reading more than

a traditional approach because the activities in class were more supportive.
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In addition, the teacher also discussed the problems that occurred while
teaching reading with the use of the two teaching approaches as well as the
advantages and the disadvantages of the two approaches (sections 4.3.2 and 4.3.3).
When teaching with a traditional approach, the teacher revealed that the students
always waited for the teacher to move on and they did not show much motivation,
encouragement, or inspiration to learn. More importantly, the teacher was extremely
exhausted. To solve this problem, the teacher emphasised:

| always ask the students to sit in groups or work with a partner or a peer. The

students with poor reading ability will sit with the one who is more skillful.

After that, all the students share the ideas of the reading texts such as main

idea, topic sentence, and word references with their friends in class. This helps

students to be more active and the teacher is less tired.

Furthermore, when the teacher taught with a multimodal approach, the teacher
revealed that the other teaching materials could sometimes not support the original
texts in the textbooks because he was not able to find suitable teaching materials and
new technology sometimes was not available in some areas in the countryside. The
teacher thought that the only way to solve this problem was to use a traditional
approach. The teacher explained:

Sometimes it is hard to find suitable teaching materials such as pictures,

sounds, and video clips to support the original text due to the fact that the

reading topic is out of date. When | found out that the multimodal method
didn’t work properly, I decided to stop using it for one unit and teach English

reading with the use of the traditional one instead.

It would be useful to move on to the differences between classroom
management to see if there were any different points in controlling the classroom. The
problem of classroom management when using a traditional approach was that there
were more than 30 students in each classroom. There were too many for the teacher to
call every student in order to ask them to read and comprehend the text. Surprisingly,
the teacher revealed that he did not find any problems in managing the classroom in a

multimodal approach because the multimodal approach had many teaching materials
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to catch students’ attention while a traditional approach had only the texts from

textbooks. The teacher elaborated:
When | teach with the use of a traditional approach, it is too much and likely
impossible for me to ask all students in class to read and comprehend the text
because there are too many students in the class. Since | have tried a
multimodal approach, | have not found any problems so far in managing the
classroom because the students have been interested in the teaching materials
such as pictures, sounds, and video clips. On the contrary, students do not pay
much attention to the class with the use of a traditional approach which uses

only texts from textbooks.

In addition, the teacher revealed that the students were interested in the tasks
when the teacher asked them to conclude the story and present their conclusion in
class. Texts, pictures, sounds, and video clips which were in the presentation helped
motivate the students to pay more attention. He emphasised:

I noticed that the students usually finished the tasks and presented them with

PowerPoint and everyone in the classroom was interested in them. They were

motivated to pay attention to the lessons. It means that the students liked to

learn reading with the use of a multimodal approach.

Interestingly, the teacher mentioned that every approach had its own strengths
and weaknesses. It was hard to decide which one was the best and most useful
approach. For example, a multimodal approach was considered good when it was
applied in the area where new technologies were ready to use. Likewise, a traditional
approach was useful when it was employed where a multimodal approach could not
work properly. If it was possible, it would be good to focus more on the use of a
multimodal approach as it was likely to give more advantages. The teacher explained:

If 1 had to choose, I would have no doubts about choosing a multimodal

approach to teach English reading because it helps students improve many

skills, not only reading but also listening, speaking, and writing at the same

time.
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Lastly, the teacher suggested the way to help Thai students to develop their
reading abilities. The best way was to start with the subject which could give
students’ pleasure when reading it extensively. Moreover, the teacher should arrange
small goals for the students to achieve. For example, the teacher could suggest the
Oxford Bookworm books (see Chapter 2) which are included in the collections of
reading books divided into levels. Moreover, that kind of book has a CD so that the
students could read and listen at the same time. This technique could most likely help
to improve students’ reading abilities. He elaborated:

I would suggest that the way to help Thai students develop reading skills is to

set up small goals for students to accomplish. After that, it is necessary to

create a reading course which is for reading for pleasure to motivate students
to learn English reading. Moreover, the teacher should advise students to read
the Oxford Bookworm series which has a CD so that the students can practice

reading and listening at the same time.

4.4 Summary of the Findings

The purpose of this study was to explore the students and teacher’s views on
the use of the two teaching approaches (a traditional approach and a multimodal
approach). The students’ and teacher’s views on the importance of reading and the use
of a traditional approach and a multimodal approach. It is not surprising that the
students shared ideas that reading was very important in order to gain more reading
experience and learn new vocabulary. The teacher also pointed out that reading was a
basic skill that everyone used to gain knowledge as people learned things from
reading. For a traditional approach, the students thought that it was a teaching style in
which the teacher used a single mode (mainly from the textbooks) to teach English
reading. The approach was considered quite boring because the students did not have
much motivation to learn while a few students preferred this to a multimodal one. The
main reason was that they still needed a teacher to lead them for reading
comprehension. On the other hand, the teacher felt that using this approach was
laborious because he needed to facilitate the reading process for students at every step

of reading comprehension.
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For a multimodal approach, the students liked it because the teacher used a
variety of modes to teach English reading such as pictures, sounds, and video clips.
The teacher commented that he hardly found any problems while using the approach,
but it was sometimes hard to create some teaching materials to help support the
reading lesson. The only limitation of a multimodal approach was that it could not be
taken place in the area (countryside) where new technology was not available.

In response to research question 1, the students gave interesting views on a
traditional approach. A few students had positive comments that they liked the way in
which the teacher did everything in the classroom so that the students who had low
reading abilities could wait for the teacher to read and translate. On the other hand,
the students who had high reading abilities did not like to read and translate a reading
text sentence by sentence because they needed more techniques and strategies to
develop their reading skills.

In response to research question 2, the students’ views on a multimodal
approach indicated a lot of positive comments. The students said that using a lot of
teaching materials to teach English reading in the classroom was very interesting and
made them more motivated to learn and read by themselves. Moreover, they enjoyed
and felt relaxed with the lessons and were able to guess the meanings from pictures,
sounds, and video clips without looking up words in a dictionary. Furthermore, the
students also commented that using pictures, sounds, and video clips helped them to
understand the texts more and to imagine along the reading. In their opinion, it was
not boring and those teaching materials made them more attentive to the class. In
addition, the teacher and the students had more interaction in class because of the use
of many teaching materials helped the teacher to encourage the students to answer the
questions and share their ideas about the reading topic.

In response to research question 3, the teacher revealed that he felt that using
a traditional approach was laborious because it appeared that he became the only one
who had to read and translate the reading text for the students. Of course, the teacher
used the reading passages only from the textbooks and the students considered them
not interesting. The students who liked this teaching style were in a group with low
reading abilities as they had very limited vocabulary and low confidence; as a result,

they were unable to read on their own. For a multimodal approach, the teacher gave
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the view that the students paid more attention to the classroom and this made the
teacher feel more comfortable to teach and the teacher did not have to put so much
effort into the teaching. The use of supplementary tools such as pictures, sounds, and
video clips could help motivate the students to learn a lot more. Furthermore, the
teacher said that he did not find any significant problems while using a multimodal
approach. The limitations were that new technology was not available at all times and

some teaching materials were hard to find to support the lesson.



CHAPTER 5

DISCUSSION, IMPLICATIONS, RECOMMENDATIONS, AND
REFLECTIONS

This chapter presents the discussion in response to the findings derived from
the questionnaire surveys and semi-structured interviews, as well as implications,

recommendations, and the conclusion of the study.

5.1 Discussion

This section consists of three main discussion sections based on the research
questions of this study concerning the students’ views on how the teacher teaches
English reading skills through a traditional teaching approach and a multimodal
approach as well as the teacher’s views on the use of the two different approaches in

reading class.

5.1.1 The Students’ Views on How the Teacher Teaches English Reading
Skills through a Traditional Teaching Approach

According to the research findings, first, the students emphasised their reading
obstacles. They stated that they did not think they were good readers and were not
sure whether they were satisfied with their reading proficiency. The main reason was
that they had very limited vocabulary; as a result, they could not comprehend the
reading texts. To support this, Bahareh and Narjes (2015) described in their study that
it should be kept in mind that EFL students usually had limited vocabulary in use. In
accordance with this, Wisaijorn (2005) remarked that many Thai EFL students had
reading problems in university as they were not generally in situations where English
was used. Moreover, Thai EFL students did not have a lot exposure to reading
practice in English compared to EFL/ESL learners in other countries (e.g., Singapore
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and Hong Kong). As a result, it is important to motivate students to read more so that
they can achieve their goals of reading comprehension.

Furthermore, the students revealed that they felt bored with the use of a
traditional approach as the teacher always used texts mainly from the textbooks and
this resulted in a lack of motivation and encouragement to learn to read in English. To
support this, Nita and Ridha (2017) stated that the investigation carried out by the
writers in Palembang, Indonesia found that the students felt demotivated by the
teaching techniques used by the teacher teaching English reading. It is because the
teacher always asked the students to read and answer questions in response to reading
comprehension practice every time in class. Moreover, the teacher usually used the
reading passages from textbooks which were not updated and neither interesting nor
exciting. Likewise, Price (2009), as cited in Nita and Ridha (2017), pointed out that in
so doing, the students may have less motivation to learn in reading class; as a result,
their reading comprehension practice could be more effective.

In addition, the students strongly agreed that they wanted the teacher to
change the teaching style. More diverse modes such as pictures, sounds, and video
clips should be supplied in reading class because these teaching materials could help
increase enjoyment and pleasure while they were reading. Bahareh and Narjes (2015)
study revealed that the multimodal instructional materials such as texts, pictures,
sounds, and video clips provided enjoyment and motivation to the EFL students;
consequently, those materials helped students become more effective in studying
English reading than a traditional teaching approach. Thus, the teacher should focus
more on the use of more diverse modes in order to motivate the students to learn
reading with pleasuring and enjoyment.

On the other hand, a few students preferred a traditional approach to a
multimodal one for teaching English reading. The main reason was that they had very
limited vocabulary; as a result, this made them poor in reading abilities and read on
their own at a very slow speed of reading on their own. Thus, the way in which the
teacher read and asked the students to repeat helped them to be more comfortable
because they did not worry about making mistakes. Moreover, they did not waste
their time looking up the definitions of words they did not know from the dictionary

because the teacher always read and translated. Thus, learning English reading with
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this teaching method could be related to ‘field dependence’ in which the students are
not allowed to learn by themselves. Nozari and Siamian (2015) elaborated that field
dependent learners are those who gain knowledge in a way that is affected by the
teachers while field independent learners are those who construct knowledge
themselves. As a result, the field dependent students would not have the ability to
improve their reading skills. Tinajero and Paramo (1998) pointed out that learning
English reading in this way showed that the field independent students performed
better at learning to read in English. Likewise, Nozari and Siamian (2015) postulated
that students with field independence in formal settings gave them enjoyment in
academic achievement and foreign language text comprehension skills and the
students’ reading comprehension also increased.

Based on the findings about students derived from the questionnaire survey
and semi-structured interviews, most of the students had negative comments about the
use of a traditional teaching approach. They pointed out that when the teacher always
read and translated every sentence, it made the lessons become even more boring.
They learned nothing except knowing a few new vocabulary words. Chandavimol
(1998) and Soonthornmanee (2002) supported that the teacher’s teaching method in
the Thai classroom is based on reading and translation of the texts rather than
focusing on the reading comprehension. This traditional instruction interrupted the

students’ development of reading abilities.

5.1.2 The Students’ Views on How the Teacher Teaches English Reading
Skills through a Multimodal Approach

It was apparent that the students had better attitudes toward the teaching of
English reading with the use of a multimodal approach. Most of them felt that using a
variety of modes to teach English reading helped motivate and encourage them to
learn because those modes encouraged their attention to the reading lesson and
practice. Using pictures, sounds, and video clips to support the passage from the
textbook helped the lessons become more interesting and the students were able to
guess the meaning from the text. As a result, it helped students understand and

comprehend the texts.
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When the lessons were more interesting, the students became more motivated
to learn. Accordingly, Bahareh and Narjes (2015) postulated that EFL learners who
learned reading with the use of multimodal printed and non-printed texts enjoyed the
reading programme and felt motivated intrinsically and extrinsically. As a result, they
were more likely to improve their reading abilities. Likewise, a multimodal approach
with the use of multimodal texts enabled the EFL learners to read comprehensively
through the use of dynamic teaching materials. This was possible because new
technology had recently started being used and using it in this way seemed inevitable.
The teacher provided students with many kinds of teaching materials that could help
them decode the meaning from the text (Marcus, Cooper, & Sweller, 1996; Schnotz,
2005; Verhoeven & Perfetti, 2008).

The students also found that each mode had its own potential in terms of
conveying meaning to readers. For example, pictures helped illustrate meanings to
some extent whereas the text could not. Likewise, the illustrations help improve
students’ abilities to recall conceptual information and with problem-solving
retention. Consequently, the students who read texts (printed or non-printed) with
illustrations were more successful in transferring knowledge and performing problem
solving tasks than those who read texts with no illustrations (Mayer & Gallini, 1990).

Notably, the quantitative and qualitative findings of this study revealed that
the students supported the use of a multimodal approach for teaching English reading.
Reading was commonly considered as a boring practice, especially when students did
not have the background of a reading topic, the topic was not interesting and
sometimes, to some degree, the topic was not consistent with the current interest of
readers. Using pictures, sounds, and video clips helped to promote imagination along
with the topic. Yimwilai and Phusri (2015) described that a multimodal approach was
strongly supported by many researchers. It was a useful approach which appealed to
all learning styles (visual, auditory, and kinesthetic). Also, it supported students’
understanding of the subject and led them to better academic achievement. Therefore,
the students were likely to have more positive attitudes toward English reading. For
teachers, they could motivate their students to participate in the lesson and the

classroom could be more manageable.
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To conclude, the qualitative data derived from the semi-structured interviews
revealed that both approaches could be used as they had their own strengths and
weaknesses. The students had positive comments about the use of a multimodal
approach and showed their approval of the use of pictures, sounds, and video clips to
help support the passages from the textbooks and increase the students’ motivation to
learn reading in the classroom as well as to read outside the classroom by themselves.
To support this, Ganapathy (2016) commented that a multimodal approach helped
promote students’ positive learning outcomes surrounded by teaching and learning
with the use of many teaching materials. Likewise, using a multimodal approach
helped encourage student’s motivation and inspiration to learn both outside and inside
the classroom, especially in English reading (Bao, 2017). Also, Lee (2014) stated that
students had been discouraged when the teacher used a traditional approach whereas
using multimodal learning practices heightened the students’ motivation and
confidence. Furthermore, teaching English reading with the focus on multimodal
pedagogical practices had the capacity to promote students’ autonomy in learning and
facilitate various learning styles (Malini & Saundravalli, 2016). Thus, the students
wanted the teacher to use a multimodal approach to teaching English reading because
the students believed that a multimodal approach could help increase students’
motivation, encouragement, and autonomy to learn English reading so that they could

develop their reading skills to read effectively.

5.1.3 The Teacher’s Views on the Use of the Two Different Approaches

From the teacher’s views derived from the semi-Structured interview, the
teacher shared the ideas that reading skill was very important as it was a way for the
students to gain and expand knowledge. In accordance with Yoosabai (2009), reading
was the most vital for students in both classroom and other contexts. It was important
for students at all levels as they had to comprehend a mass of reading texts from
various sources. Likewise, Zare and Mobarakeh (2011) also highlighted that reading
ability was essential for EFL learners in Asia to learn and experience things.

In this study, the teacher considered that the advantages of using a traditional
approach were useful for the students who had low reading speed and low efficiency

in reading. Those students felt very comfortable with this approach because they did
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not have to worry about making mistakes in pronouncing the words and translating
difficult sentences. To support this, Flores, Lima, and Zeledon (n.d.) highlighted that
the students liked the way in which the teacher translated the text for them because it
was easy to understand and the students could understand even if there were difficult
sentences. On the other hand, the disadvantages of using a traditional approach were
that the teacher must use lots of energy to motivate the students and catch their
attention with the lessons because the information was quickly out of date. Case
(2012) pointed out that some information in reading text could become quickly out of
date due to the new interests at present which students considered more important and
interesting.

In addition, the advantages of a multimodal approach with the use of pictures,
sounds, and video clips were emphasised by the teacher explaining that the approach
helped motivate and encourage the students to learn English reading because these
materials helped support reading comprehension. Each mode had the potential and
affordances, properties that show users the actions they can possibly take with it, to
support the texts (Walsh, 2015). Other researchers also supported that the multimodal
texts are developing new ways of reading comprehension because each mode supports
others (Bearne, 2003; Heath, 2000). Moreover, some topics that the students were not
familiar with were supported by the use of these teaching materials. Likewise,
Picciano (2009) also emphasised that the teacher should try to use other interesting
teaching styles, not only face-to-face, but also the sources from online technologies
such as pictures, sounds, and video clips which helped present meanings from the text
to meet the wide spectrum of students’ needs.

Again, using a diversity of modes to teach English reading helps students to be
more comfortable with learning reading as well. Another study from Ajayi (2009)
also supported that a multimodal approach had the potential to enhance EFL students’
ability to enter into text composition from different paths. Therefore, the students had
more opportunities to create new ways to learn reading and understand what the texts
mean in a way that they felt the most relaxed. Likewise, the findings of this current
study showed that a multimodal approach with the use of various modes motivated
the students to focus more on reading practice. The students enjoyed the lesson and

were excited because they could see and listen at the same time. These are the reasons
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why the students really liked this approach. Marchetti and Cullen (n.d.) explained in
their study of Italian students learning English with the use of a multimodal approach
that the students gained experience learning English through the use of images and
sounds. As a result, it increased the efficiency of language acquisition and produced a
creative learning experience. Another support from the study of Archer (2008)
emphasised that both visual and verbal modes aimed to develop academic literacy. As
a result, the students reported that they favoured the use of a multimodal approach.
They believed that it assisted their reading comprehension as they found that reading
and listening helped them understand the reading text as they could not understand the
text by just reading. Visual and auditory modes combined with the text created a
greater potential for learning English reading (Sankey et al., 2010). Contrarily, the
limitation of using a multimodal approach was that it could not take place in the areas
that were either offline or where online technologies met their limits. Interestingly,
Pourhosein, Sabouri, and Zabihniaemran (2015) highlighted in their study that the
restriction of Internet access was a barrier to using technology because there were
some places that did not have Internet access points as they were too far away or in
the countryside. Thus, the teacher suggested that he preferred using a multimodal
approach rather than a traditional approach, except when a multimodal approach met
its technological limits.

To focus on the differences between the two teaching approaches used in the
context of this study, the teacher reported that there were two major points of
difference which were students’ motivation and the classroom environment. The
students had positive comments with the use of a multimodal approach, explaining
that it helped motivate them to learn reading while the use of a traditional approach
did not. Correspondingly, the classroom with the use of various modes of teaching
was lively and fun because the teacher and the students enjoyed different teaching
materials while a traditional approach was boring because the students always waited
for the teacher as the leader to initiate every activity (Ashman, 2016; Yap, 2016).

In all, both traditional and multimodal approaches had strengths and
weaknesses. However, the teacher found that the problems were that using a

traditional approach wasted a teacher’s potential and did not motivate students to read
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and practice but when using a multimodal approach, the teacher was sometimes not

able to find suitable teaching materials to support original texts from the textbook.

5.2 Pedagogical Implications of the Study

The findings of this study could be used to improve the teaching and learning
of English reading in the Thai EFL university context. The researcher believes that the
results of this study could enhance Thai undergraduate students’ reading ability and
thus lead them to a better level of English proficiency.

The traditional approach to teach reading in English has been used for a long
time by teachers who frequently use only the teaching materials based on textbooks.
This research highlights the new trend in English reading teaching by introducing the
multimodal approach which mainly focuses on the use of dynamic teaching materials
in the classroom such as pictures, sounds, and video clips. In this regard, the students
should be given a chance to be taught with the use of dynamic modes to be exposed to
a more interesting teaching approach to English reading. King, Safriani, and Yi (n.d.)
gave advice about the use of pictures and video clips. In the pre-teaching stage, the
teacher asked the students to look at pictures and watch video clips in relation to the
reading topic. After that, the teacher had students guess the meaning of words and
read the text. Then, the teacher would play video clips in order to give the students a
summary of the reading topic. Lastly, the teacher had the students share ideas by
asking and answering questions. This process would motivate students to learn and
practice English reading and helped them improve their reading skills.

In addition, the findings revealed that using a combination of a traditional
approach and a multimodal approach could help support each other. This might mean
that the teacher should decide whether to use a traditional approach when the various
kinds of teaching materials did not exist or were difficult to find. Thus, the teacher
should employ the strengths of each approach to support one another as Boumova
(2008) suggested that the teacher should use many teaching materials such as pictures
and video clips to introduce the reading topic. Then, after the students get an idea of
what the reading topic is about, using a traditional approach can be good to help

students comprehend the English reading when the teacher tries to help students
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understand some difficult sentences. The teacher might ask students to repeat the
words or sentences which helps to motivate students to pronounce the words
correctly. After that, the teacher might translate the whole reading passage in order to
ensure that the students can comprehend the reading text.

Furthermore, the teacher should focus more on how to teach the students as
‘field independent learners.” With the use of a multimodal approach, more diverse
modes such as texts, pictures, sounds, and video clips helped motivate and support the
students to learn English reading and read further themselves so that the students
would have an opportunity to develop their reading skills not only in class, but also

outside class.

5.3 Recommendations for Future Research

According to the findings, it could be interesting for some future studies to be
conducted which are in the same field as this current study. Most of the
recommendations for additional research are based on the limitations of this study as
discussed in Chapter 1.

Firstly, the context of this study specifically focuses on only one university in
Thailand and the findings derived from both the questionnaire surveys and semi-
structured interviews might not be generalised to other contexts or levels. Future
research, therefore, should be conducted in other settings and it could help confirm
whether a multimodal approach is beneficial for developing Thai EFL students’
reading abilities.

Secondly, the participants in this study were second-year students in an
English major programme which means that their views could not be generalised to
students in other years and majors. Obviously, future research should explore the use
of a multimodal approach with students in other years and majors in order to gain a
wider range of findings and conclusions. Furthermore, this current study mainly
focused on English reading skills and practice. Thus, future studies may investigate
other skills to see how a multimodal approach develops other skills.

Thirdly, this study did not include a questionnaire survey of Thai EFL teachers

on the views of using traditional and multimodal approaches; as a result, there might
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be a gap in comparing the quantitative data before and after using a multimodal
approach to English reading teaching. Future studies may be conducted with the use
of a questionnaire survey of Thai EFL teachers.

Lastly, future studies might use classroom observation and focus groups in
order to gain useful details to develop and improve learning and teaching English
reading for Thai EFL students.

5.4 Reflections

The purposes of this study were to explore the Nakhon Pathom Rajabhat
University students’ views on how the teacher taught English reading skills through
the use of a traditional teaching approach, to investigate the NPRU students’ views on
how the teacher taught English reading skills through the use of a multimodal
approach, and to find out what the teacher had experienced from the use of the two
different approaches.

From the researcher’s views on this current study, the researcher felt that using
a new trend such as a multimodal approach to teaching English reading could help
develop the students’ reading skills due to the use of various modes such as texts,
pictures, sounds, and video clips. With the use of these materials, the teacher could
easily encourage and motivate the students to learn English reading and read more by
themselves. The researcher, however, found that it would be more useful if he could
have conducted a questionnaire survey for the teacher to gain more details with the
use of a traditional approach and a multimodal approach. Moreover, the researcher
would have focused on the students who were in favour of learning English reaching
with a traditional approach in order to compare the results from the group of students
who were in favour of using a multimodal approach. All in all, the researcher hoped
that this study, more or less, would be contributable to a pedagogical filed,

particularly in developing Thai EFL students’ English reading proficiency.
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An Exploration of a Multimodal Approach to English Reading Skill
Development of Thai EFL Students in a University Context
Questionnaire (before using the multimodal approach)

PART 1 Demographic Information

Directions: Please tick (V') in the box that correspond with your information.
1. Age
O 15-18 years old
O 19-21 years old
O 22-24 years old
2. Gender
O Male
O Female
3. How long have you been studying English?
O 5-10 years
O 11-15 years
O 16-20 years
4. How would you evaluate your English reading ability?
O Unsatisfactory
O Satisfactory
0 Good
O Excellent
5. Have you ever read English texts, books or any other authentic readings
outside an English class?

O Yes 3 No
If yes, what kinds of reading do you like? (You can check more than one.)
O magazines

O academic journals

O textbooks

O fictions / non-fictions

O encyclopedias / short factual entries

O websites

O textbooks

O others (please specify........c.cooeviiiiiiiiiiiiininian )
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PART 2 Problems and factors concerning reading comprehension
Direction: Please tick (v') that correspond to your opinions towards teaching
and learning English reading using the following ratings:

1 = strongly disagree; 2 = disagree; 3 = undecided, 4 = agree; 5 = strongly
agree

514132

Reading Process

1. | preview the text before jumping into its detail.

2. ltry to figure out the meaning of words | do not know.

3. Ilook over what | am going to read first to get an idea of what it is
about.

4. | ask myself questions about what | am reading.

5. Iread a section again if | do not understand it at first.

6. |read silently so that | can concentrate on the main idea.

7. 1look up the meaning of words I do not know in a dictionary.

8. While reading, | picture what the text is about and/or what is
happening.

9. |Itranslate what I am reading into my own words and/or language.

10. I try to connect what | am reading to my experience/ knowledge.

11. I have good strategies for reading and 1 know how to read

effectively.

Reading Instruction

12.

The teacher helps me to understand the reading text by translating
every word from English into Thai.

13.

The teacher discusses interesting points in the reading text, so | am
motivated to read further.

14.

When the teacher teaches reading practice through academic texts
and passages, it is interesting.

15.

When the teacher teaches reading practice through academic texts
and passages, it helps me pass reading tests.

16.

When the teacher reads aloud in class, it helps me understand the
text clearly.

17.

| review and understand the text more clearly when the teacher
asks me questions on the main idea, supporting ideas and details,
vocabulary, and context clues.

Factors in Reading Comprehension
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18. | read because | have to read.
19. | enjoy reading in English because it is interesting.
20. I enjoy reading in English because it is not difficult to comprehend

the text.

21.

| can guess the meaning of vocabulary in the text.

22.

| can grasp the main idea of the reading text.

23.

My reading speed is good.

24,

| can summarise the text.

25.

| can use reading strategies to understand the text better.

26.

Some difficult grammatical structures in the text are not obstacles
for me to understand the text.

Views on Teaching and Learning English Reading with the Use of a

traditional Approach

27

. The teacher’s teaching method is interesting.

28.

| enjoy studying English reading with the use of the current
teaching method.

29.

| want my teacher to change the reading teaching method.

30.

This teaching method can help me read and understand the text.

31.

I like the way in which the teacher translates the text word by
word.

32.

I like the way in which the teacher reads the text aloud and asks
students to repeat.

33.

Reading passages provided only in the main textbook used in class
are appropriate and not difficult to understand.

34.

Only using the main textbook for the reading class is also
advantageous for students when doing exams.

35.

This teaching method motivates me to study English reading.

36.

This teaching method motivates me to read more.

37.

I can understand any kinds of reading passage after learning and
practicing through this teaching method.

38.

With the use of the current teaching(traditional) approach, students
and the teacher can have more interaction which is helpful for
reading skill practice.
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PART 3 Please give a response to ‘What are your views on the use of
current/traditional teaching approach?’




Appendix B:
Students’ Questionnaire

(after using the multimodal approach)
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An Exploration of a Multimodal Approach to English Reading Skill
Development of Thai EFL Students in a University Context
Questionnaire (after using the multimodal approach)

PART 1 Demographic Information
Directions: Please tick (') in the box that correspond with your information.

1. Age
O 15-18 years old
O 19-21 years old
O 22-24 years old
2. Gender

0 Male
CJFemale

PART 2 Problems and factors concerning reading comprehension
Direction: Please tick (v') that correspond to your opinions towards teaching

and learning English reading using the following ratings: 1 = strongly

disagree; 2 = disagree; 3 = undecided, 4 = agree; 5 = strongly agree

5

4

Reading Process

1. I preview the text before jumping into its detail.

2. | try to figure out the meaning of words I do not know from pictures
or video clips from teacher’s teaching materials.

3. 1look at a picture or watch a video clip to get an idea of what it is
about.

4. | ask myself questions about what | am reading, watching and
hearing.

5. 1read a section again if | do not understand it at first.

6. | read silently so that I can concentrate to the main idea.

7. 1look up the meaning of words | do not know in a dictionary.

8. While reading, | look at the picture and picture what the text is
about and/or what is happening.

9. Itranslate what I am reading into my own words and/or language.

10. I try to connect what | am reading to my experience/ knowledge.

11. I have good strategies for reading and 1 know how to read
effectively.

Reading Instructions

12. The teacher helps me to understand the reading text by translating
every word from English into Thai.
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13. The teacher discusses interesting points in the reading text, so | am
motivated to read further.

14. When the teacher teaches reading practice through various kinds of
modes such as texts, pictures, sounds, and video clips, it is
interesting.

15. When the teacher teaches reading practice through various kinds of
modes such as texts, pictures, sounds, and video clips, it helps me
pass reading tests.

16. When the teacher reads aloud in class and uses various kinds of
modes such as texts, pictures, sounds, and video clips, it helps me
understand the text clearly.

17. 1 review and understand the text more clearly when the teacher uses
various kinds of modes such as texts, pictures, sounds, and video
clips and asks me questions on the main idea, supporting ideas and
details, vocabulary and context clues.

Factors in Reading Comprehension

18. | read because | have to read.

19. I enjoy reading in English because it is interesting.

20. | enjoy reading in English because it is not difficult to comprehend
the text.

21. | can guess the meaning of vocabulary in the text.

22. | can grasp the main idea of the reading text.

23. My reading speed is good.

24. | can summarise the text.

25. | can use reading strategies to understand the text better.

26. Some difficult grammatical structures in the text are not obstacles
for me to understand the text.

Views on Teaching and Learning English Reading through a

Multimodal Approach

27. The teacher’s teaching materials that include various kinds of
modes such as texts, pictures, sounds, and video clips are
interesting.

28. | enjoy studying English reading with various kinds of modes such
as texts, pictures, sounds, and video clips.

29. The various kinds of modes such as texts, pictures, sounds, and
video clips can help me read and understand the meaning from the
text.
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30.

The various kinds of modes such as texts, pictures, sounds, and
video clips encourage me to study English reading.

31.

The various kinds of modes such as texts, pictures, sounds, and
video clips motivate me to study English reading.

32.

The various kinds of modes such as texts, pictures, sounds, and
video clips help me enjoy studying reading.

33.

I can understand the text more when the teacher uses various Kinds
of modes such as texts, pictures, sounds, and video clips.

34.

When teaching reading skills through various kinds of modes such
as texts, pictures, sounds, and video clips, it is necessary that the
teacher uses not only the main textbook but other sources and
teaching materials.

35.

I enjoy studying English reading with the use of the current
teaching method (with various kinds of modes such as texts,
pictures, sounds, and video clips) rather than the previous one
(traditional).

36.

Reading in English with the support of additionalkinds of modes
such as texts, pictures, sounds, and video clips helps students enjoy
studying and practicing reading.

37.

I can understand the text better when the teacher uses various kinds
of modes such as texts, pictures, sounds, and video clips.

38.

The reading class with the use of various kinds of modes for
learning such as texts, pictures, sounds, and video clips is useful.

39.

Having more interaction in the classroom between students and the
teacher can be helpful for the reading skill practice with the use of
texts, pictures, sounds, and video clips.

PART 3 Please give a response to ‘What are your views on the use of multimodal

teaching approach?’

If you are willing to take part in an interview, please tick (v) the box below

and provide your email address and contact number.
o Yes, I am willing to be interviewed.

Email:
Contact number:




Appendix C:

Students’ Interview Questions



Reading

1.
2.
3.
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Interview Questions for Students

Why do you think English reading is important?
Do you have problems with English reading? What are they?
Why do you think that you are a good reader? why not?

Traditional approach

Please give your views on the teacher’s teaching approach.

1.

10.
11.
12.
13.

How do you like when the teacher teaches English reading through a
traditional approach? Why?

Why do you think teaching English reading through a traditional approach
IS interesting? Why not?

Why do you enjoy studying English reading with the use of traditional
approach? Why not?

Why do you want your teacher to change a reading teaching approach?
Why not?

How does traditional approach help you understand the text more?

How can traditional approach encourage you to read more and enjoy study
English reading?

What do you think when the teacher translates reading texts word by
word? Please explain.

Why do you like when the teacher mainly uses the reading texts from the
book and has students to repeat sentence by sentence? Why not?

Why do you think that the only main textbook used in the reading class is
advantageous? Why not?

How does this teaching approach interest you?

How does this teaching approach motivate you to study English reading?
How does this teaching approach motivate you to read more on your own?
Why do you think that students and teacher can have more interactions
which is helpful for reading skill practice from the use of this teaching
approach? Why not?

Multimodal approach

Please give your views on the teacher’s teaching approach.

1.

How do you like when the teacher teaches English reading through texts,
pictures, sounds and video clips? Why?

Why are the teacher’s teaching materials used texts, pictures, sounds and
video clips interesting? Why not?
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3. Why do you like studying English reading used texts, pictures, sounds and
video clips?

4. How can text, picture, sound and video clip help you read and understand
the meaning from the text?

5. How can text, picture, sound and video clip encourage you to read more
and enjoy study English reading?

6. What are your views/feedback on the way in which the teacher uses
various kinds of modes in teaching English reading? Does it motivate you
to learn a lot more? Why? / Why not?

7. How does this teaching approach motivate you to read more on your own?

8. Why do you enjoy studying English reading with the use of text, picture,
sound and video clip? Why not?

9. From your view, what are good points of using various kinds of modes
such as texts, pictures, sounds and video clips in English reading class?

10. Does this multimodal approach to teaching English reading encourage
students to study and practice? How?

a. Why do you think this teaching approach can encourage a teacher
and students have more interactions which is helpful for the
reading skill practice? Why not?

b. How does this teaching approach help you to find the main idea,
topic sentences, and others which are the key elements in a reading
passage more easily?

Students’ experience from the use of the two different teaching approaches

1. What are the differences between the two teaching approaches (traditional
and multimodal)?
2. Which approach do you prefer the teacher to use when teaching you
English reading skills? Why?
a. If you prefer a traditional approach, do you want the teacher to
continue applying it next time? Why? / Why not?
b. If you prefer a multimodal approach, do you want the teacher to
continue applying it next time? Why? / Why not?
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Teachers’ Interview Questions



Reading

1.
2.
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Interview Questions for the Teacher

Why do you think English reading is important?
Do you have problems with teaching English reading? What are they?

Traditional approach

Please give your views on the traditional teaching approach.

1.

10.
11.

12.

13.

How do you like when the teacher teaches English reading through a
traditional approach? Why?

Why do you think teaching English reading through a traditional approach
is interesting? Why not?

Why do you enjoy teaching English reading with the use of traditional
approach? Why not?

Why do you want to change a reading teaching approach? Why not?

How does traditional approach help your students understand the text
more?

How can traditional approach encourage your students to read more and
enjoy study English reading?

What do you think when you translate reading texts word by word? Please
explain.

Why do you like when you mainly use the reading texts from the book and
has students to repeat sentence by sentence? Why not?

Why do you think that the only main textbook used in the reading class is
advantageous? Why not?

How does this teaching approach interest your students?

How does this teaching approach motivate your students to study English
reading?

How does this teaching approach motivate your students to read more on
their own?

Why do you think that students and teacher can have more interactions
which is helpful for reading skill practice from the use of this teaching
approach? Why not?

Multimodal approach

Please give your views on the multimodal teaching approach.

1.

2.

How do you like when you teach English reading through texts, pictures,
sounds and video clips? Why?

Why are the teacher’s teaching materials used texts, pictures, sounds and
video clips interesting? Why not?
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Why do you like teaching English reading used texts, pictures, sounds and

video clips?

How can text, picture, sound and video clip help your students read and

understand the meaning from the text?

How can text, picture, sound and video clip encourage your students to

read more and enjoy study English reading?

What are your views/feedback on the way in which the teacher uses

various kinds of modes in teaching English reading? Does it motivate your

students to learn a lot more? Why? / Why not?

How does this teaching approach motivate your students to read more on

their own?

Why do you enjoy teaching English reading with the use of text, picture,

sound and video clip? Why not?

From your view, what are good points of using various kinds of modes

such as texts, pictures, sounds and video clips in English reading class?

Does this multimodal approach to teaching English reading encourage

your students to study and practice? How?

a. Why do you think this teaching approach can encourage a teacher and
students have more interactions which is helpful for the reading skill
practice? Why not?

b. How does this teaching approach help your students to find the main
idea, topic sentences, and others which are the key elements in a
reading passage more easily?

Teacher’s experience from the use of the two different teaching approaches

1.

What are the differences between the two teaching approaches (traditional
and multimodal)?

. What are the advantages and disadvantages of using the traditional

teaching approach?

. What are the advantages and disadvantages of using the multimodal

teaching approach?

. What do you think about the students’ views from the use of two different

English reading teaching approaches?

. Are there any problems from the use of a traditional approach to teaching

English reading?
a. What are they?
b. How can you solve the problems? Please explain.

. Are there any problems from the use of a multimodal approach to teaching

English reading?

a. What are they?
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b. How can you solve the problems? Please explain.
7. Do you have any difficulties in order to manage classroom while using a
traditional approach to teaching English reading? Please explain.
8. Do you have any difficulties in order to manage classroom while using a
multimodal approach to teaching English reading? Please explain
9. Which approach do you prefer to use when teaching your students English
reading skills? Why?
a. If you prefer a traditional approach, do you want to continue applying
it next time? Why? / Why not?
b. If you prefer a multimodal approach, do you want to continue applying
it next time? Why? / Why not?
10. Do you have any suggestions to help improve English reading learning
for Thai students in this context? If yes, please explain.



Appendix E:
Students’ Questionnaire

(before using the multimodal approach Thai version)
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The Sum of IOC Questionnaire of Students’ Views on English Reading Skills

and Practice before Using the Multimodal Approach

I0C Measurements: (1) indicates that the experts agree that the research tools
in each item clearly measure the objectives of the

research.

(0) indicates that the content of the research instrument
are unclear in a relation to the research objectives.

(-1) indicates that clearly agree that the research tools in
each item do not measure the research objectives.

What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

Reading
process

[

. | preview the text before
jumping into its detail.
ﬁuémgéamﬂinq Aeuazeu
28719021089
Suggestion ....................

1

1

1

I try to figure out the
meaning of words | do not
know.

AUNGIUHIANNHNIOVDL

o v oA w VY
ﬂ"lﬁW‘VWIﬂu]llJﬂuLﬂﬂ
Suggestion ....................

| look over what | am going
to read first to get an idea of
what it is about.

o ' a A a
FueuedNazBaaiie lode
VIAINDUNAID 1Y
Suggestion ...........oeeunn.

. 1 ask myself questions about
what | am reading.

v ] 1] v
AUAIMDIUAVAADUNINUTIN
AUNEIDIU

Suggestion ....................

| read a section again if | do
not understand it at first.

k2 v
winau Tt ladie v luauiy
Y =
AUILDIUEIBNITOU
Suggestion ....................

. | read silently so that I can
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

concentrate on the main
idea.

duewluludiense lanaanslu
msvirlannudiagy
Suggestion ....................

Reading
Process

7. 1 look up the meaning
words | do not know in a
dictionary.
UMAMUNINEVe AN IR
liganumunennwauiynsy

Suggestion ....................

8. While reading, | picture
what the text is about and/or
what is happening.
VUZRTUBIY FUZTUALINZTAM
Lﬁﬂaﬁmﬁamuazéﬂﬁﬂwﬁﬂﬁu
Suggestion ....................

9. I translate what | am
reading, into my own words
and/or language.

o A Ao o o 1 g
sualudaninumasonilu
YA 0N IVOIAUID
Suggestion ...................

10. I try to connect what | am
reading to my experience/
knowledge.

Sumenennienlosszaumsal
u,azmmi’mmﬁmﬁmﬁu?ﬁﬁﬁu
MaIe1u

Suggestion ....................

11. I have good strategies for
reading and I know how to
read effectively.

AUUNAITMIBIUNALALNITNT
1 d‘d a a
9 1UNNsEaNFTa N
Suggestion ....................

Reading
Instructions

12. The teacher helps me to
understand the reading text
by translating every word
from English into Thai.
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

o ! Yo 9 &
agRaouIe IR Id Lo INg
[ o I
211 NnMsudanimosngmilu

M lnenns
Suggestion ....................

13. The teacher discusses
interesting points in the
reading text, so | am
motivated to read further.

agdaouyanelssduiitaule
Tumsenuilefiozh s uiiusg
nszdulumse iy
Suggestion ....................

14. When the teacher teaches
reading practice through
academic texts and
passages, it is interesting.
MTAOUDTUUNANIUNINIVING

wauly
Suggestion ....................

15. When the teacher teaches
reading practice through
academic texts and
passages, it helps me pass
reading tests.
MIFOUDIUUNANUNIIVING

eI HRUTDVHIULVUNATOVNS
01U
Suggestion ....................

16. When the teacher reads
aloud in class, it helps me
understand the text clearly.

v ' = Y A
ﬂ§ﬂﬁ@u@?u@ﬁ]ﬂlﬁﬂflizlﬁ@\uiﬂu

o Y v 9 j’ 1 @
mlnswanlaonegerau
Suggestion ..........coenenne

17. 1 review and understand the
text more clearly when the
teacher asks me questions
on the main idea,
supporting ideas and
details, vocabulary, and
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

context clues.
ﬁummmwumuuamﬁ’ﬂ%

iomegnadain Lﬁaﬂgﬁﬁauéq
ﬁwmmﬁmﬁ'ﬂ%mmﬁwﬁﬂg
5108z MANI LAz
Afnianusum

Suggestion ....................

Factors in
Reading
Comprehen
sion

18. | read because | have to
read.

@ 1 o 9 1
aumumiwmmumqmu
Suggestion ...................

19. 1 enjoy reading in English
because it is interesting.
AUAYNAUIUAVNITOIY
my15&nqmwsm§amﬁmu%
Suggestion ....................

20. 1 enjoy reading in English
because it is not difficult to
comprehend the text.

AUAYNAUIUAVNITOIY
MEsIngumIzamnsaly

& Py

o dde

Suggestion ...................

21. | can guess the meaning of
vocabulary in the text.

o o w g9 A v
ﬂummimmmﬁwﬁlumam"lﬂ
Suggestion ....................

22. | can grasp the main idea
of the reading text.

Audsn laanudAyve
& v
ion 4
Suggestion ....................

23. My reading speed is good.
mmﬁﬂumﬁémmmﬁaﬂqy

voInuegluszALA
Suggestion ....................

24. 1 can summarise the text.
dugwnsoagliion’la
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

Suggestion ...........oeuenn.

25. | can use reading strategies

to understand the text
better.

Y 9 as 1
aumsal¥nadsnmseru
o A Y 9 A
Mu1eInguwerIe i lutionn
Y
14

Suggestion ....................

26. Some difficult

grammatical structures in
the text are not obstacles

for me to understand the

text.

s
Tassaalensainig
[ d‘d 1% 9
MpdanguhianudFudeuly
1191lszTen Titinadennudla

veanulumseu
Suggestion .............eue.n.

Views on
Teaching
and
Learning
English
Reading
with the
Use of a
Traditional
Approach

27. The teacher’s teaching

method is interesting.
Fmsdouvenzdaeuiinim

Wieuls
Suggestion ....................

28. | enjoy studying English

reading with the use of the
current teaching method.

avaynauulumsFounse
mudanguiigfaeulditns
AouIILA AL

Suggestion ....................

29. I want my teacher to

change the reading teaching
method.

dudeamsingdaoulaon

IFNIFeUMTOIU
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

Suggestion ...........oeuenn.

30. This teaching method can
help me read and
understand the text.

v
AEMTAOUNTOIULVUAUAY

s liauin ladion 1d
Suggestion ....................

31. 1 like the way in which the
teacher translates the text
word by word.

o A 9 d" =1
au%@muaﬂmaauuﬂmuwm
azm

Suggestion ....................

32. 1 like the way in which the
teacher reads the text aloud
and asks students to repeat.

BuroUion3Faeus oMY
Y I 1

uaz RS ous1umy

Suggestion ....................

33.Reading passages provided
only in the main textbook
used in class are
appropriate and not
difficult to understand.

MIOIUNMBITINGHNTINIIN
nisdeFoulianumingauag

ansotn laiieon 14
Suggestion ....................

34. Only using the main
textbook for the reading
class is also advantageous
for students when doing
exams.

m3geumIsIuAIlsdeton
rivsetradouiude 1dnFoy
dmSudisouluvmzih
HUUNAARL

Suggestion ....................

35. This teaching method
motivates me to study
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

English reading.
IFNMIAOUMITOIUUVUAIANYLE

Y Yo ~ '
ﬂigiﬂulﬁﬂuﬂfﬂmiﬂuﬂ'ﬁ@"lu

NYIDINYY
Suggestion ....................

36. This teaching method

motivates me to read more.
ABMIADUMIOIULVUAUANLIY
9 Y o [ A a
ﬂi:@uiwauﬂmnmummm
Suggestion ..........ceenenee

37. 1 can understand any kind

of reading passage after
learning and practicing
through this teaching
method.

Y
AFMIADUNTOIULUUAAUAY
1 Y o Y U
msameliauilaniseu

nalsznndun 14
Suggestion ....................

38. With the use of the current

teaching (traditional)
approach, students and the
teacher can have more
interaction which is helpful
for the reading skill
practice.

MM TOUMIB I EAUAY

' Y Y Y =
¥aelingRTe ULazHiToUT
Ay o da 2 &
Uduiusnunnvuuaziily
UszTeminemsFeumseu
Suggestion ...................
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The Sum of IOC Questionnaire of Students’ Views on English Reading

Skills and Practice after Using the Multimodal Approach

IOC Measurements: (1) indicates that the experts agree that the research
tools in each item clearly measure the objectives of the

research.

(0) indicates that the content of the research instrument
are unclear in a relation to the research objectives.

(-1) indicates that clearly agree that the research tools
in each item do not measure the research objectives.

What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

Reading
process

1. | preview the text before

jumping into its detail.
ﬁ'uémrf‘z’amﬂi'nq ApuRIze U
0619021009
Suggestion....................

1

1

1

. | try to figure out the

meaning of words | do not
know.

AUNYIINTIANNHRUIYVD

o v I w VY
ﬂWﬁWﬂﬂﬂuvlllﬂmﬂﬂ
Suggestion....................

. 1 look over what | am going

to read first to get an idea of
what it is about.

FueUoE1NazID A 1oIAY
VoIFTINA UMDY
Suggestion....................

. I ask myself questions about

what | am reading.

9 H v
AUAIAD NN UANDUNYINV A
ARUMAI01U

Suggestion....................

. | read a section again if | do

not understand it at first.
winau lu oo luauiiu
AUILDIUFIDNTOL
Suggestion....................

. | read silently so that | can




153

What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

concentrate on the main
idea.

suewmluluiiense lataanslu
mavirlaanudidny
Suggestion....................

Reading
Process

7. 1 look up the meaning of
words | do not know in a
dictionary.
FUMANUHINeveImAnsna 1)
gﬂ’J”IJJ‘}’ilﬂflmf‘lWi]u”llélﬂill

Suggestion....................

8. While reading, | picture
what the text is about and/or
what is happening.
YUATUBIY FUIZTUAWIMINN
Lﬁmﬁmﬂfawmaz?ﬁﬁ%sﬁﬂ%u
Suggestion....................

9. | translate what | am
reading, into my own words
and/or language.

o A Ao o o 1 I
sulalugannusaae iy
MWANT DN B IVOIAUIDT
Suggestion....................

10. 1 try to connect what | am
reading to my experience/
knowledge.

SunmemidonToalszaumal

u,azmmﬁ’mmﬁmﬁmﬁuﬁaﬁﬁu

Mate
Suggestion....................

11. I have good strategies for
reading and | know how to
read effectively.

AuNnaITMIoURALaT i TS

1 d‘d a a

91UNNsz@NTA N
Suggestion ....................

Reading
Instructions

12. The teacher helps me to
understand the reading text
by translating every word
from English into Thai.
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

B \ Yo 9 &
aRapue iR I HINg
1 [ I
211 MnMstdanimeng i

M Inenne
Suggestion ....................

13. The teacher discusses 1 1 1 1
interesting points in the
reading text, so | am
motivated to read further.
agdaouyanelssfuiiauly

o IS

Tumsenuiienazrlinuiing

nrzdulumss i
Suggestion ....................

14. When the teacher teaches 1 1 1 1
reading practice through
various kinds of modes
such as texts, pictures,
sounds, and video clips, it
IS interesting.
MIEIUMTDIUNHIOINGY

ey oz daoudounsein
TaglddeNnainvate

ANy JUMWEsT azIale
Suggestion ...................

15. When the teacher teaches 1 1 1 1
reading practice through
various kinds of modes
such as texts, pictures,
sounds, and video clips, it
helps me pass reading tests.

ienghaoudounseulaslyde
Anainyate 1wy unaL 31am
= ag ' Y o
1@ee uazd lo ansorelnau

AU AR UMIDU I
Suggestion ....................

16. When the teacher reads 1 1 1 1
aloud in class and uses
various Kinds of modes
such as texts, pictures,
sounds, and video clips, it
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

helps me understand the
text clearly.

iengAdoudoumseIuInse1u
a YA A
pon@saazlddenainvae
' =
WU UNANN JUMFeS tay
3 Te ensogaelisunly

unanu'la
Suggestion ....................

17. 1 review and understand the
text more clearly when the
teacher uses various kinds
of modes such as texts,
pictures, sounds, and video
clips and asks me questions
on the main idea,
supporting ideas and
details, vocabulary and
context clues.

Y
Fuansanumutazid laiion
[ o A 9 9/4' ~
pg1IFAIY 1A HTo U TN
na1nuae 1wy unay 3ilam
a an o
1389 18239 19 1azaIAn1y
L S . 0
nenulennudiany seazvioen
o 14 o w 4
AANN LAZNTIAIMANNDIN
U5UN
Suggestion ....................

Factors in
Reading
Comprehension

18. | read because | have to
read.

o T o 3 9 1
DY RITI ER A R I O RGO RGT]
Suggestion ....................

19. | enjoy reading in English
because it is interesting.
AUAYNAUIUNUMTIY
MuBangumIzieniaul

Suggestion ....................

20. | enjoy reading in English
because it is not difficult to
comprehend the text.

AUAYNAUIUNUMTIY
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

ME1dangumszansole
& Vi
iwonldae

Suggestion ....................

21. | can guess the meaning of
vocabulary in the text.

o o o o9 X Y
ﬂummmLmﬂmwm“lumam‘lﬂ
Suggestion ....................

22. | can grasp the main idea
of the reading text.

duasomlaanudidyues

dom'ld
Suggestion ....................

23. My reading speed is good.
AU lumssunesangy

voanuegluszALA
Suggestion ....................

24. | can summarise the text.
dusnsoagihilonla

Suggestion ....................

25. | can use reading strategies
to understand the text
better.

Fuannsaldnaismaey
o A ) A
Mueangreye i lutonn
&
Suggestion ...................

26. Some difficult
grammatical structures in
the text are not obstacles
for me to understand the
text.

Tassatrehennsaina
MedanguhianuFudeuluy
vatlseTon lifinaseanudnle

voanu lumsou
Suggestion ....................

View on
Teaching and
Learning

27. The teacher’s teaching
materials that include
various kinds of modes
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

English
Reading
through a
Multimodal
Approach

such as texts, pictures,
sounds, and video clips are
interesting.

9 A YA d‘
Agdaewaenlgaomsaaun
Waule i unanu gl

1@eq uaziale
Suggestion....................

28. | enjoy studying English

reading with various kinds
of modes such as texts,
pictures, sounds, and video
clips.
FUAYNTUIUADNIHFIUNTOIY

MEBINAUTOMITOUN
MNaINMANY 13U UNANY 1NN

1deq uaziale
Suggestion....................

29. The various kinds of

modes such as texts,
pictures, sounds, and video
clips can help me read and
understand the meaning
from the text.

fomsdounnainyals 1vu
UNANY JUN I 1Fee azIale
ansareldiudile

ﬂ’ﬂiJWiﬂfJﬂl’éNlﬁfJﬁWﬁﬂ'Wu
Suggestion....................

30. The various kinds of

modes such as texts,
pictures, sounds, and video
clips encourage me to
study English reading.
gf@ﬂﬁﬁ@uﬁﬂa1ﬂ“ﬁa1ﬂ miu
unaw 3iam @ uaziale
auasuliiueenizoumseu

NMEIDINYY
Suggestion....................

31. The various kinds of
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

modes such as texts,
pictures, sounds, and video
clips motivate me to study
English reading.
?rammauﬁwmﬂwmﬂ L"]h«l
UNANY JUMIN 1Fee tazIale
nizquliniueeniGouniseu

NN Y
Suggestion....................

32. The various kinds of

modes such as texts,
pictures, sounds, and video
clips help me enjoy
studying reading.
fomsdouNnaInvale 1wu
unaw 3inm @ wazialo
FrelnnuaynaumlumsiEou

MIOIUNIHIDINGH
Suggestion....................

33.

| can understand the text
more when the teacher
uses various kinds of
modes such as texts,
pictures, sounds, and video
clips.

o ) X \
suausarnladis i luniseu

4 v 94
mnYuiengAaeulsdemsaeu
Ananyals wu unawL 3Uam

1deq uaziale
Suggestion....................

34. When teaching reading

skills through various
kinds of modes such as
texts, pictures, sounds, and
video clips, it is necessary
that the teacher uses not
only the main textbook but
other sources and teaching
materials.

Funanmsaounsoru Iasly
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

fomsaouiaINytale 15U
= ad =
UNANY JUM Fed tagIale U

AUty
Suggestion....................

35. | enjoy studying English

reading with the use of a
current teaching method
(with various kinds of
modes such as texts,
pictures, sounds, and video
clips) rather than the
previous one (traditional).

FUAYNTUIUADNIHFIUNTOIY
(2 Bld' d‘
muoangs Iaglsdomsdoun
MNaINMANY 13U UNANY 1NN
@09 1azia le 1NN NITEAOU

NTOIUULLAUAY
Suggestion....................

36. Reading in English with

the support of additional
kinds of modes such as
texts, pictures, sounds, and
video clips helps students
enjoy studying and
practicing reading.
MIAOUMTOIUMBIDINGY Ay
1%’?}an13ﬁauﬁwa1ﬂwa16 LU
UNANY JUNIN 1Fea azIAle
ansaeldgEeuaynauu

AUMIEIUNTOIUNIEIOINGY
Suggestion....................

37.

I can understand the text
better when the teacher
uses various kinds of
modes such as texts,
pictures, sounds, and video
clips. )

Fummnsan lutionimseu

A A P v
NTﬂﬂlulﬂJﬂﬂg[ﬂﬁﬂui%ﬁ@ﬂ?ﬁﬁﬂu
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What to be
Measured

Statements of English
Teaching and Learning

Degree of IOC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum
/3

Ananvate 1wy unay JUN
= ad o U
(@eq nazIa e naeunsey

NN Y
Suggestion....................

38.

The reading class with the
use of various kinds of
modes for learning such as
texts, pictures, sounds, and
video clips are useful.

M3GEIUMIDIUNHIDINYH IaY
1¥domsaouivainyale 11w
A 3Ua I ides wazIale i

sz Teminmn
Suggestion....................

39.

Having more interactions
in the classroom between
students and the teacher
can be helpful for reading
skill practice with the use
of texts, pictures, sounds,
and video clips.

VINMITOUNTOIUNIHIBIN Y
Taelddomsasuiinanvate
(U UNAY JUNIW 1T LAz
ax 1 1) 9 Y= ~
0 Te ¥relvaghaounaziEoull
Ao o Fu 2 &
Ugduiusiunnvutazily
UszTeminemsisounson
Suggestion....................




Appendix J:
Index of Item-Objective Congruence Evaluation Results

(Interview Questions)
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The Sum of 10C Semi-Structured Interview Questions for Students

I0C Measurements: (1) indicates that the experts agree that the research tools
in each item clearly measure the objectives of the

research.

(1) indicates that the content of the research instrument
are unclear in a relation to the research objectives.

(-1) indicates that clearly agree that the research tools in
each item do not measure the research objectives.

What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Reading

1.Why do you think English
reading is important?
mluaadsfaiimseu
MBIGINYBUANNTIATY

Suggestion...................

1

1

1

2.Do you have problems
with English reading?
What are they?

Aty lumsein

mwdangy lny Tilsaszy

Suggestion...................

3.Why do you think that you
are a good reader? why
not?
audat ganfuing it
w30l Tisaosune

Suggestion...................

Traditional
Approach

1.How do you like when the
teacher teaches English
reading through a
traditional approach?
Why?

Aurouez 15 lumsdounseIu
[ Yas
Mu1eange laglsismsaon

9
HUVAUAY lLﬁZﬁTllll

Suggestion...................

2.Why do you think
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

teaching English reading
through a traditional
approach is interesting?
Why not?

mluguishaimsasumsey
[ Ya
mueangs Iaglssmsdou
2 o “
nvaaauaulavse

06145

Suggestion...................

3.Why do you enjoy 1 1 1 1
studying English reading
with the use of traditional
approach? Why not?

mluguaynauuiumsdon
1 @ Yas
Mo umuoIngs lasléisnms

Y
ADUNVVAUANYIB 11 pena'ls

Suggestion...................

4.Why do you want your 1 1 1 1
teacher to change a
reading teaching
approach? Why not?

o Y Y 9
hlugudesmsldngdaou
1WasuIsmsaeumsey

2 A ] 1l
MB18InguYIe 1u 0d1els

Suggestion...................

5.How does traditional 1 1 1 1
approach help you
understand the text more?

AEMIADUNTOIUNHIOINGY
Yas g’z a 1
Taa 1415 M saoULLUAUANTIY
v v £ vy X
Tdpaud luiiom Idumnan
06195

Suggestion...................
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

6.How can traditional

1

1

1

approach encourage you
to read more and enjoy
study English reading?
ATMIADUNTOIUNHIOINY
Tael¥FmsdeuuuuauANTIY
Y 9 ' (4
nyzaulinue LAz aYNALNS
Foumsenlamniuediels

Suggestion...................

7.What do you think when 1 1 1 1
the teacher translates
reading texts word by
word? Please explain.

AuAnee lsiiengdaoula

9
o ldiilanaza Tilsaosine

Suggestion...................

8.Why do you like when the 1 1 1 1
teacher mainly uses the
reading texts from the
book and has students to
repeat sentence by
sentence? Why not?
mlugaudaeunse liveulw

4
azgaouldiilonninlunisie

=) U Y Y
Liﬂuu?ﬁ@uﬂ1i@1ullﬁ$1ﬁﬁjﬁﬂu

= =
pondesnuiazdse Ton

Suggestion...................

9.Why do you think that the 1 1 1 1
only main textbook used
in the reading class is
advantageous? Why not?

o =KX a 1 o A
mlugadAamsiuiienian
Tumiadeisoiiesdufennn

aoumsouive ldnfSeunie
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

WenlSevueals

Suggestion...................

10. How does this
teaching approach interest
you?

TP mIaouMIB LIS aAYT

anuiaulesdials

Suggestion...................

11. How does this
teaching approach
motivate you to study
English reading?

P

BN AOUNTOTULUUAUAN
Y 9 = '

ﬂigﬂuiﬁﬂmﬂﬂ1ﬂlﬁﬂuﬂ1361u

Muy1vanguesals

Suggestion...................

12. How does this
teaching approach
motivate you to read more
on your own?
Fmsaoumss AL

Y 9.9 :
ﬂimuclwqmamﬂmu

q

4
MYIBINOHIINTUA AN

081915

Suggestion...................

13.  Why do you think
that students and teacher
can have more interactions
which is helpful for
reading skill practice from
the use of this teaching
approach? Why not?

o =S A 1 A
VIWUlllﬂmiNﬂﬂ’JTJ‘ﬁﬂ"ﬁﬁ@uﬂWi

4
DIUNMBINNYHUUUAUANTIY
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Y Y 9 a o Y4
TingAaouuasfisoulgaunus
2 g P v
gatlulse Temivise lu og1els
AONITOU

Suggestion...................

Multimodal
Approach

1.How do you like when the 1 1 1 1
teacher teaches English
reading through texts,
pictures, sounds and video
clips? Why?

A v 4
AuroUNIe 1 061315 1ije
agdaoulddensaeui
naInNviay miu UNANINY gﬂmw
@9 1agdalo mlylumsaen

39 IUNHIDING Y

Suggestion...................

2. Why are the teacher’s 1 1 1 1
teaching materials used
texts, pictures, sounds and
video clips interesting?
Why not?
mlumslddemsaoun
HaInNviay miu UNANINY gﬂmw
@9 1agda lo iy lumsaeu
MITIUMBIDINGBIAI

vaulansely eeals

Suggestion...................

3.Why do you like studying 1 1 1 1
English reading used texts,
pictures, sounds and video
clips?

o =2 =} '
Vl'lvlilﬂmfllﬂ‘lfﬂﬂlﬁiluﬂ']iﬂ']u

@ yA ~
mueange laglsaensaoun

MNAINKMAY 1B UNANY 1NN
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

= ad
1ded uaziale

Suggestion...................

4.How can text, picture,
sound and video clip help
you read and understand
the meaning from the text?

YA ~
M3 l¥aemsaouNaInaie
(U UNANY JUNW T oy
a1 i lslumsaeumseu
[ [} Y 9
Mu16angsIe g le

9
iwon 1dedsls

Suggestion...................

5.How can text, picture,
sound and video clip
encourage you to read
more and enjoy study
English reading?
mslsaemsaounainany
1B UNAY JUNW 1TE9 taz
3aTo ¥ lumseaoumsoiu

[ Y Y

MBI nazquligu
aynauulumssIuIazeIuuIn
wu'ldedals

Suggestion...................

6.What are your
views/feedback on the
way in which the teacher
uses various kinds of
modes in teaching English
reading? Does it motivate
you to learn a lot more?
Why? / Why not?
aufnodnlstumslddons




168

What to be Statements of English Degree of I0OC (1, 0, -1) Sum/3
Measured Teaching and Learning Committee | Committee | Committee
1 2 3

AOUNNAINNAY 1FU UNAIIY
sUnm ideq uazddlo unldlu
MIABUMIBIUNBIBINGY
an @ ' Y 2
Fmsaouaanannszdulina
~ 9 A 2 A '
9EINI5 oLV N0 Tl
a1y

Suggestion...................

7.How does this teaching 1 1 1 1
approach motivate you to
read more on your own?

' v
msaeumsou laslsaouy
Y Y 1
sgaunszqulinueosinein

2 4
WNYUeEals

Suggestion...................

8.Why do you enjoy 1 1 1 1
studying English reading
with the use of text,
picture, sound and video
clip? Why not?
Wlugadeaynauunioe i
a614 13 Aumsiseumseu
mueangy Iaglddenmsaeui
MNAINHAY 13U UNANY 1w
i@es nagdalo mldlumsaeu
39 IUNHIDING Y

Suggestion...................

9.From your view, what are 1 1 1 1
good points of using
various kinds of modes
such as texts, pictures,
sounds and video clips in
English reading class?

a < A
VINAITUAANTUUD IR W 't’)guliﬂﬂ
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What to be Statements of English Degree of I0OC (1, 0, -1) Sum/3
Measured Teaching and Learning Committee | Committee | Committee
1 2 3

Y YA =~
mﬂﬂm@ﬂﬂ’]ﬁi‘]ﬁﬁﬂﬂ’]ﬁﬁ@uﬂ

na1nvay 1wy unany Jam
@es uazdd o i ldlumseasu

39 IUNHIDING Y

Suggestion...................

10. Does this multimodal 1 1 1 1
approach to teaching
English reading
encourage students to
study and practice?
How?

msledemsaouit
HAINKAY ITU LNAIWY
gUaw ideq uazddlo il
lumsaeuniseu

MuoIngy avivayuln

v A = A A 1

UNTIURDUIDITIUNITOIY

w3l aenals

a.  Why do you think this
teaching approach can
encourage a teacher
and students have more
interactions which is
helpful for the reading
skill practice? Why
not?

o =KX A

mlupadmanismsaey

a

£
M3oITHaINTD
miveyuliagdaouuay
Y A ae o o X
Aisoudilduiusinniu
W30l 0d1ls

b. How does this teaching
approach help you to
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What to be Statements of English Degree of I0OC (1, 0, -1) Sum/3
Measured Teaching and Learning Committee | Committee | Committee
1 2 3
find the main idea,
topic sentences, and
others which are the
key elements in a
reading passage more
easily?
Fmsaoumss I nae
Iqanlannudidny
152 TenRuaainnuaanan
iazoun fidiysentseu
¢ ieiueials
Suggestion...................
Students’ | 1.What are the differences 1 1 1 1
Experience between the two _tgachmg
approaches (traditional
from the .
and multimodal)?
Use of the ANUUANANTEHINMTAOUMNT
two SunitaadazIslg
Different dorlszavionsls
Teaching Suggestion...................
Approaches
2.Which approach do you 1 1 1 1

prefer the teacher to use
when teaching you
English reading skills?
Why?
Bnsaeuuuulafigulszead

Tagdaeuldasumseu

a. If you prefer a
traditional approach,
do you want the
teacher to continue
applying it next time?
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0OC (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Why? / Why not?

WinamEenITMsdou
2 A -
wuuaaay Tilsaesune

tMANA

b. If you prefer a
multimodal
approach, do you
want the teacher to
continue applying it
next time? Why? /
Why not?

WINAUAONITMITON
wyudelszay Tilsa

GRITREIGIAT

Suggestion...................
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The Sum of I0OC Semi-Structured Interview Questions for Teacher

IOC Measurements: (1) indicates that the experts agree that the research
tools in each item clearly measure the objectives of the

research.

(0) indicates that the content of the research instrument
is unclear in a relation to the research objectives.

(-1) indicates that clearly agree that the research tools
in each item do not measure the research objectives.

What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Reading

. What do you think about

teaching reading skills with the
use of the monomodal
approach?

luauifainssunesIngull
AMNdIRY
Suggestion...................

1

1

1

. What do you think about

teaching reading skills with the
use of the multimodal
approach?

pandyrlumsaous un¥IoIngy

v Tilsaszy
Suggestion...................

Traditional
Approach

How do you like when the
teacher teaches English
reading through a traditional
approach? Why?
Aurovoz s lumsdoumseu

v Yas
muangs Iaglssmsaounuy
g‘) a o
aauay uazyi'ly

Suggestion...................

. Why do you think teaching

English reading through a
traditional approach is
interesting? Why not?

mlunasAaimsaeumseu

v Yas
muoangs Iaglssmsaounuy
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Fl
auauihaulanse’li egals

Suggestion...................

Why do you enjoy teaching
English reading with the use of
traditional approach? Why
not?
Wluguaynauuiumsgounseu

v Yas
muoangs Iaglssmsaounuy
g‘; a A ] 1
auaunse i oe1'ls

Suggestion...................

Why do you want to change a
reading teaching approach?
Why not?
ilugudesmsfiszlaouiimsden

M1301UMBIBING YT 1 9e149]s

Suggestion...................

How does traditional approach
help your students understand
the text more?

Fmsaeumserumuisings lasly
an g‘/ a ] Y YA
FmydeunuuAuaNTI8 IHEE suve

v & vy X
Ao ladion Idnniuedia’ls

Suggestion...................

How can traditional approach
encourage your students to
read more and enjoy study
English reading?
FEmsaeumserumudangy lagly
FEnsaeutuuRaRNTIenszdu
vt

AT UURINMBIULAL AYNAUNTITON

Cwy A
msomldmnnvuedals

Suggestion...................

What do you think when you
translate reading texts word by
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

word? Please explain.

a 1 A 9 dy
AuAned1 siengdaounlaiion

Iilanaze Tilsaesine

Suggestion...................

Why do you like when you
mainly use the reading texts
from the book and has students
to repeat sentence by sentence?
Why not?

o = A ] Jq 9
luaudsounio luyeul 14

& v A A
iomnnlumisdeisouuasunis

' Y Y = =
i‘JTHLLﬁ%SL‘Vi[ﬂﬁﬂuﬂﬂﬂlﬁﬂﬁﬁ"ﬁlﬂﬁgﬁ

152 Ton
Suggestion...................

Why do you think that the only
main textbook used in the
reading class is advantageous?
Why not?

o = a o &

‘V]WllﬂJﬂliLl"l]xiﬂﬂ’ﬂﬂ'lﬁ’l!%l!f]ﬁﬁﬂﬂiﬂ
v A = = 1 s

NUIFDLTYULNSNDYNUAYINITDUNIT

i ldnisuvsodanSeuoials

Suggestion...................

10.

How does this teaching
approach interest your
students?

£l
ITMIADUMIDIULVVAUANTAY

aulesedizousdiels

Suggestion...................

11.

How does this teaching
approach motivate your
students to study English
reading?

9
ATMIAOUMIBIULDUAUANNTZAN

Y 9. ' o
1A eUeNITEUNTOIUNIHIBINGY
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

281413

Suggestion...................

12.

How does this teaching
approach motivate your
students to read more on their
own?

v
'J%ﬂﬁﬁ’t‘)l&ﬂﬁ’t‘)?ﬂ!mﬂﬁlﬁ!ﬂﬂﬂﬁzﬁu
Y Yt ' o 2
GlWEJJL YUBDYINDIUNHIDINHHUINUVU

) '
Aoanenedls

Suggestion...................

13.

Why do you think that students
and teacher can have more
interactions which is helpful
for reading skill practice from
the use of this teaching
approach? Why not?

mlugudAaidimsgounseiu
@ ¥ a Y 9
MBIBINgEIULANANTIe iR Jaou
= Aao o IR o L4
uazdBoulgduiussuilulse Towi
A T 1 1 1
w30 1 og19ls deniseu

Suggestion...................

Multimodal
Approach

How do you like when you
teach English reading through
texts, pictures, sounds and
video clips? Why?
amveunse’l o611ls e lddonts

douUNHAINHAY 15U UNANY J1nm
i@ee uaz3d lo mldlumsaouns

DIUNHIDING Y

Suggestion...................

Why are the teacher’s teaching
materials used texts, pictures,
sounds and video clips
interesting? Why not?
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

o DL =
wlumslsaemsaeunvainvaie
1 =S ad
1B UNANY JUMW 1Te9 nazIaTe 1
Y ' @
I lumsaounsoUMBIBINgHll

anwaulense 'l edals

Suggestion...................

3. Why do you like teaching

English reading used texts,
pictures, sounds and video
clips?
lupadweuaounseu

o YA =
mu1vIngy laglsaenmsaoun
NaINKa1e 15U UNANN 31NN 1789
uazanlo

Suggestion...................

How can text, picture, sound
and video clip help your
students read and understand
the meaning from the text?

msl¥demsaeuivanvate 1w
unAw gilaw doq nagdale unly
Tumsaoumssumpsang el
Y

9 zi’ Y
Asouvesnaud luilon ldodiels

Suggestion...................

How can text, picture, sound
and video clip encourage your
students to read more and
enjoy study English reading?
mﬂ%ﬁ@mﬁﬁ@uﬁﬂmﬂﬂaw LU

unAw gulaw doq wagdale unly
TumsdounseunBI8INgL N3z
TdFouvesguaynaumlumseu

\ ERE T
wazeuunIu ldedals
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Suggestion...................

. What are your views/feedback

on the way in which the
teacher uses various kinds of
modes in teaching English
reading? Does it motivate your
students to learn a lot more?
Why? / Why not?

a ' o PR =
Auaaedi lsnumslddomsaeuin
NaINKa1e 15U UNANN 31NN 1789

waz3alo wl¥lumseasunseu

2

MBIBINYY IBMIAOUAINAINTLAU

a
Y

TdE ouvesguoonizouiinunniu
wieli adals

Suggestion...................

. How does this teaching

approach motivate your
students to read more on their
own?

mseeumseu laglsaounvilszeay
9 Y YA 1

nyzqulddizouvenuoeINo 1IN

2 \

vuoials

Suggestion...................

. Why do you enjoy teaching

English reading with the use of
text, picture, sound and video
clip? Why not?

o Yy =
ludiSouvesguisaynauiu
A ] U w = U
n3e'li aenals AumsiSeunsey
o vA A
muoang laglsdonsaoun
NaINKA1e 15U UNANN 31NN 1F89
Aan Y, '
wazaa le M l¥lumsasunisenu

NHIDINGY
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Suggestion...................

9. From your view, what are

good points of using various
kinds of modes such as texts,
pictures, sounds and video
clips in English reading class?

a ] A 9 A
nnaANuAALYeIRY oz lsAodod

¥4 .:' '
YOI FaoMIaRUNHaINHAY 191
unAw gilaw doq nazdnle il

TumsdounsoUNBIBINgY
Suggestion...................

10.Does this multimodal approach
to teaching English reading
encourage your students to
study and practice? How?

a. Why do you think this
teaching approach can
encourage a teacher and
students have more
interactions which is helpful
for the reading skill practice?
Why not?

b. How does this teaching
approach help your students
to find the main idea, topic
sentences, and others which

are the key elements in a
readlng passage more easily?

malddemadeufivannaiy iy
unAw gilaw doq wazdale anldy

TumsdounsoUMBIBINgY

Y oY

advayulinidsouinuseisouns
o1uise 1 ey
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

pe14'ls

4
b, ABMsdeumMse T UL 1R
ABeuvosnmmlaanudiny UszTon
Nugasnnuaanan uazous Ndinwy
[ U F2 49! 1
aomso1u ladetueeg1als
Suggestion...................

Teacher’s
Experience
from the
Use of the
two
Different
Approaches

. What are the differences

between the two teaching
approaches (traditional and
multimodal)?

TOUANANTZHINMTAOUNITO

an 491’1 a YA =
HUATAUANaEMs 1¥aelscaune
ozls

Suggestion...................

. What are the advantages and

disadvantages of using the
traditional teaching approach?

oz lsfeve lanSeunazidenlSeuvea

9
MIAOUNITOIUUVVITAUAY

Suggestion...................

. What are the advantages and

disadvantages of using the
multimodal teaching
approach?

oz lsfeve ldnSsunazidenlSeuvea

1 as 9/4'4
MIAOUMIO VLIS 1FaoUTzan

Suggestion...................

. What do you think about the

students’ views from the use of
two different English reading
teaching approaches?

= a ] ll a [
ﬂmummmmuamﬂimmm
@ A A
HUUDIVNUNTIUNNABNITADUNIT

9 9
DIUN 2 1D (ammummmgazmﬂ%’
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

Aoilszaw)

Suggestion...................

. Are there any problems from

the use of a traditional
approach to teaching English
reading?
a. What are they?
b. How can you solve the
problems? Please explain.

ISt U
paltymlumsasumseuuuy
an? o a4 uy
Fauaunie i
a. lilsaseyy

a, Y [ '
b. AuIITMIud lvilymiasnan

pe14'l5 Talsaosine

Suggestion...................

. Are there any problems from

the use of a multimodal
approach to teaching English
reading?

a. What are they?

b. How can you solve the
problems? Please explain.

= [}
paddymlumsasumse
5 1¥ae1lszauvse 1y
o Tl3aszy
Aas Y [ 1
b AuIEMsud ludymdanan

penals Tilsao51ne

Suggestion...................
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3

7. Do you have any difficulties in

order to manage classroom
while using a traditional
approach to teaching English
reading? Please explain.

= @ Y )
Aaltarlumstamsvioasou
d' ' Yas
vauzNaeumss v lagliisnmsaeu

HUAUALMIe 11 081als Tilsaesine

Suggestion...................

1

1

1

. Do you have any difficulties in

order to manage classroom
while using a multimodal
approach to teaching English
reading? Please explain

aaitymlumsdamstesisou

d' ' Yas
varzhaaunseu laglisnsaeu
wuulFaedszaunse’li ed1els Tisa
95119

Suggestion...................

. Which approach do you prefer

to use when teaching your

students English reading

skills? Why?

a. If you prefer a traditional
approach, do you want to
continue applying it next
time? Why? / Why not?

b. If you prefer a multimodal
approach, do you want to
continue applying it next
time? Why? / Why not?

wmsaeumsorunlangu

Usrsarnneg 1Faoumssiu uazii ly
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What to be
Measured

Statements of English
Teaching and Learning

Degree of I0C (1, 0, -1)

Committee
1

Committee
2

Committee
3

Sum/3
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Suggestion...................

10. Do you have any suggestions

to help improve English
reading learning for Thai
students in this context? If yes,
please explain.

Auildoiduenuz oz srenauinye
a 1 o =K
msGoumssiuveaindny ng

w3e'li Tilsaesune

Suggestion...................
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