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Human behavior can be influenced by the media through observational 

learning. Visual and verbal communication act as stimuli that can have a strong 

impact on the learning process. However, music can be considered a third form of 

communication, and thus, this research, “The Interpretation of Music Style among 

Music Students in Bangkok”, has two research objectives: 1) to identify how music 

tracks can influence music students’ mental imaging and 2) to study how specific 

behaviors in decision making and mental images are influenced by music students’ 

perceptions about musical styles, experiences and knowledge.  

This study employed two qualitative research methodologies: experimental 

research and in-depth interviews. In the experimental research, 21 music students 

studying in Bangkok were separated into three groups based on their interests, or 

preference, in musical styles (classical=7, jazz=7, rock=7). To begin, they were asked 

to listen to a music track that was consistent with their interests and then describe in 

writing the images the work created in their minds. Then, they were asked to do the 

same with a music track that was not consistent with their interests. After that, in-

depth interviews were conducted with each of the music students. The data collected 

was then discussed with three experts in the study of music and communication. 

 The research found that music students all experienced mental images while 

they listened to the music tracks, while members of each group focused on different 

music elements. Musical elements were signifiers that could influence music students’ 

thoughts of their own experiences, what they have seen in various media and their
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understandings in music fundamentals. According to Bandura’s Social Learning 

Theory, these mental images can influence student behavior. In this research, each 

music student showed different behavior in decision making based on the musical 

elements they chose to focus on while listening to the music tracks. Due to the 

relationship between musical elements and styles they had interested in, each group of 

music students displayed specific behaviors in decision making as well. Thus, the 

research result can be applied in marketing and advertising, music therapy, music 

teaching and further research in related fields. 
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CHAPTER 1 

 

INTRODUCTION 

 

1.1  State of the Problem 

 

Human behavior can be influenced by various factors, including Media, which 

people often imitate through observational learning (Orawan Pilun-owad, 2006). 

Media exposure and behavior adaptation have been shown to be interrelated (Slotsve, 

Carmen, Sarver, and Villareal-Watkins, 2008). Behavior patterns are adopted through 

decision-making processes after observing media or real situations. Nevertheless, not 

all behavior patterns will be acted out, as social systems can set parameters through 

their punishments and rewards (Hagger and Chatzisarantis, 2005; Capella, Hill, Rapp, 

and Kees, 2010). 

According to the “Multicultural Study of Influences on Ethical Behavior” by 

Hanna, V.L. Crittenden, and W.F. Crittenden (2013), social learning occurs due to 

demographic and psychographic backgrounds. In each age group, people learn 

behavior from various media in many different ways. In the early era of behavior 

imitation studies, aggression was the first variable which chosen to focus on, for 

example, the Bobo Doll experiment in 1961, in which Bandura and his colleagues, 

Dorothea Ross and Sheila A. Ross, recruited children and observed their behavior. 

Their results confirmed that children’s behavior is influenced by real-life 

observations. At the same time, actions in media such as television programs and 

films can serve as roles to be imitated as well (Everaert, 2014). Another experiment of 

Bandura and his colleagues conducted in 1963 looked at how children were 

influenced by aggressive behaviors they saw in real life, film and cartoons. Their 

results confirmed that media everyday life, friends and family, can influence 

individual behavior patterns through observation.  
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As mentioned above, people perceived behavior patterns through observation, 

as observational learning affects behavior adaptation, and young people, especially, 

are influenced greatly by what they see (Scheibe, 2007; Vickers, 2007). Role models 

in media influence young people’s perceptions toward the real world, particularly by 

what is seen in television programs (Scheibe, 2007; Slotsve, Carmen, Sarver, and 

Villareal-Watkins, 2008). After learning behavior through Bandura’s Social Learning 

Process, positive reinforcements will serve as stimuli for future behavior while 

negative consequence-behaviors will be avoided (Orawan Pilun-owad, 2006). 

As previously mentioned, the Social Learning Theory framework was used to 

study imitating behaviors through observational learning and past experiences. Seven 

studies were conducted to examine how aggressive behaviors are influenced by media 

and past experience: 

1) Social Learning Theory: A Multicultural Study of Influences on 

Ethical Behavior (Hana et al., 2013) 

2) The Hitman Study: Violent Video Game Exposure Effects on 

Aggressive Behavior, Hostile Feelings, and Depression (Ferguson and Rueda, 2010) 

3) Is Stalking a Learned Phenomenon? An Empirical Test of Social 

Learning Theory (Fox, Nobles, and Akers, 2011) 

4) Television Violence and Aggression: a Retrospective Study 

(Slotsve et al., 2008) 

5) Imitating Behavior from Role Model in Television Soap Opera 

Study of Bangkok University Students (Thanawoot Sekrarit, 2011) 

6) Women and Violence: Theory, Risk, and Treatment Implications 

(Bottos, 2007) 

7) The Impact of Violence Against Women in Advertisements 

(Capella, Hill, Rapp, and Kees, 2010). 

The above are more recent studies. Bandura, as early as 1961 conducted the 

Bobo Doll Experiment with young children, but choosing young ages as a sample 

group remains a traditional approach to Social Learning Theory studies. Related 

research has focused on two main topics that relate to young people: young people’s 

perception (Scheibe, 2007) and parents’ intervention (Vickers, 2007). Television is a 
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variable in every study as television programs have both a positive and negative 

influence on behavior.  

Two studies about youth perceptions showed that performers on television can 

be role models and shift a young audience’s perception towards society. O’Connor, 

Matias, Futh, Tantam, and Scott (2013) studied about “Parents’ Intervention through 

Experimental and Quantitative Research” and concluded that parents’ intervention 

can shape children’s behavior differently. 

The next topic to be discussed is consumer behavior and product consumption. 

Shuster (2012) used a quantitative research method to study a sample group of general 

consumers who watched television cooking programs. Spigner, Shigaki, and Tu 

(2005) interviewed Asian American male participants to learn what factors made 

them decide to smoke cigarettes. Both studies showed that consumer behaviors are 

shaped by what people see and hear from the media, peers and society as well as 

acceptance and satisfaction.  

This then leads into marketing and how consumer attitudes and behaviors 

towards products are shaped by media, like television programs. Thus, businesses 

focus on target groups to create positive behaviors toward their goods or services. At 

the same time, within an organization these are often a lead person who influences 

others. Lam, Kraus, and Aherne (2010) conducted quantitative research to study how 

hierarchy in an organization is related to Social Learning Theory Framework. After 

them, Kauppinen and Juho (2012) focused on factors affected by organizational 

perceptions by examining two organizations with different ethnic compositions. 

Finally, we come to “Social Media”. Ketsarin Sangchanruang (2011), and 

Park, Cha, Lim, and Jung (2013) analyzed university students’ social media habits 

and what they seemed to gain from it. Social Media is considered a two-way 

communication channel and has different characteristics compared to other media 

sources. Moreover, early social media, blogging, was studied by Rollins, Nickell, and 

Wei (2014), focusing on attitudes of salespeople towards bog contents.  

There have been numerous studies that use Social Learning Theory framework 

to examine how people can be influenced by role models, occurrences and past 

experiences. They show that people remember pictures that they see. They may create 

images from their imagination, or remember occurrences, and they will recall 
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information in their memories when they face similar situations (Orawan Pilun-owad, 

2006). Still, communication is not about visual pictures alone. “Voice”, or auditory 

sound, is also at the root of communication. When people listen to music, they do not 

see images, but creativity can be learned by listening to music. Music students who 

are allowed to be creative in music through improvisation and composition tend to 

have greater cognitive development than those who practice music techniques only 

(Weathersby, 1997). When learning music, voice, auditory sound, is the first element 

that music students focus on. Cousins and Persellin (1999) from Trinity University 

studied “The Effect of Curwen Hand Signs on Vocal Accuracy of Young Children” 

and showed that music students who were taught to sing using Curwen hand signs 

could perform at a more accurate pitch than those who did not use hand signs. Thus, 

people can and do combine sight and hearing senses to learn music. 

The combination of hearing and seeing is the first learning method applied by 

music students. Zoltán Kodály, a Hungarian composer and music educator created the 

Kodály method by focusing on the steps of learning music. Listening comes first. 

Playing instruments is not the first priority. After listening, music students will learn 

to use a simple instrument, their voice, to imitate what they heard. The human 

cognitive process starts with listening; babies use their voice to imitate what they 

hear. The Kodály method follows this concept. Music cannot be learned from a 

rational perspective or use a symbolic system at first. Music students should listen to 

music and sing before playing an instrument or writing music notes (Bagley, 2005). 

Learning about music is the same as learning linguistics. The harmonic content in 

music literature has a structure. It is the same as speaking and writing, using correct 

grammar (Penny, 2012). In addition, students who have knowledge about basic music 

components can create a composition by using their creativity and their rational 

thinking (Houlahan and Tacka, 2008).  

Research on the Kodály method has shown that an individual can learn music 

through listening as the first step. Next, music students can start imitating the sounds 

that they hear by singing. In Social Learning Theory, imitation is the key factor that 

drives people’s behaviors. Different styles of music have different moods and tones, 

which is actually similar to the concept of visual media. If visual media can shape 

behavior patterns, music may have this affect as well. Thus, this research aims to find 
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causes of behavior change. The results can use to develop devices and voice messages 

to send messages effectively. Peripheral route advertisements can use an effective 

sound to promote what an organization wants to convey. The Social Learning Theory 

framework has been used to study imitational behaviors through observational 

learning and past actions. Visual media, like television programs, advertising, video 

games and social media as well as real-life situations have been studied by using the 

Social Learning Theory framework, and it has been found that people watch and 

imitate a behavior pattern that they see. However, voice media, like radio programs or 

music, do not provide a visual image. Still, it has been found that people will learn 

behavior through a verbal system as well. Combining the cognitive system 

(Imagination) with the verbal system enhances the learning process, but voice, the 

auditory system, does not always comprise the verbal system. Instrumental music is 

not always combined with lyrics, and, this, in these instances, the verbal system does 

not exist. Today, most media channels employ visual imagery, making it difficult to 

determine if behaviors are affected by what people see or what they hear. 

 

1.2  Research Objectives 

 

1) To identify how music tracks can influence music students’ mental 

image illustration 

2) To study how specific behaviors in decision making and mental 

images are interpreted through music students’ perceptions of music styles, 

experiences and understanding 

 

1.3  Research Questions 

 

1) How can music tracks influence music students' mental image 

illustration? 

2) How can specific behaviors in decision making and mental images 

be interpreted according to music students’ perceptions about music styles, 

experiences and understanding? 
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1.4  Expected Benefits 

 
1) The research result will provide additional knowledge to the fields 

of communication arts, psychology and music study. 
2) The research result can be used as a foundation to conduct further 

studies.  
3) The research result can provide music teachers with a teaching-

learning method for music communication. 
4) The research result can be used to develop music education and 

music therapy. 
5) The research result can be used by music institutions, colleges and 

university music departments to develop study plans and music courses. 
6) The research result can be applied to marketing and advertising to 

raise consumer purchasing intention. 
 

1.5  Scope of the Study 

 

This research was conducted by using a qualitative research method. The 

research comprised two sample groups. The first comprised music students aged 

between 15-24 years old from music institutions, colleges and universities in Bangkok 

selected because of their interest, or preference, in  one of three musical styles, 

classical, jazz or rock, because these musical styles are the fundamental music styles 

across the world. The research was composed of experimental research and in-depth 

interviews. Results from the experimental research were able to identify the 

relationship between musical styles, participants’ interests, mental images and 

perceptions. Each participant was requested to illustrate his/her mental images by 

completing an answer sheet while listening to different musical styles.  

Following the collection of data through the experimental research, the music 

students were asked to participate in an individual in-depth interview. The music 

student’ interview questions consisted of three categories: musical styles exposure, 

behavior experiences and social learning processes. After obtaining results from the 
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experimental research and music students’ interviews, the collected data was analyzed 

to find a relationship between mental images and behaviors.  

The results of this analysis were used to facilitate interview questions for in-

depth interviews with the second group of participants, three experts who were invited 

to discuss the collected data. The data collected from the discussions with the experts 

were then compared with the researcher’s analysis to determine the final research 

results. 

In addition, all results were analyzed by using the semiotic viewpoint (Stoke, 

1972), Bandura’s Social Learning Theory, Zoltán Kodály’s music study method and 

related research discussed in chapter two. 

 

1.6  Assumptions 

 

1) Assumption 1: Perceptions, experiences and music knowledge can 

influence music students’ mental image illustration while listening to different 

musical styles. 

2) Assumption 2: Music students interested in the same musical style 

will likely have similar behaviors and mental images when listening to music which is 

consistent with their interests but have different behaviors and mental images when 

listening to music which is not consistent with their interests. 

 

1.7  Specific Research Definitions 
 

1) Music student participants in this research have a preference, or 

interest, in specific musical styles. 
2) Mental images are created from people’s imagination or memory 

timeline of situations that they see in the retention process according to the Social 

Learning Theory (Orawan Pilun-owad, 2006). In this research, mental images were 

created by listening to different styles of music or influenced by emotions. 
3) Behaviors are patterns of actions that are influenced by media and 

experiences through observational learning. According to Bandura’s Social Learning 

Theory, people imitate what they see in order to learn social behaviors. (Myers, 2010) 
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Nevertheless, this study focuses on behaviors that may be influenced by music, which 

does not have images or verbal communication. 
4) Perception is how people interpret based on their knowledge and 

attitudes toward something. In the research, perceptions of each music style are 

factors that are studied to understand how mental images are created. 
5) Music is a treatment in the experimental research. Music students 

were asked to illustrate mental images while listening to two music tracks: their 

preference and an alternative style. In the research, each musical composition 

consisted of only instrumental sounds. 
6) Musical elements are factors that listeners focus on, and they 

interpret these elements to pictures while listening to music. In this research, there are 

key signatures, melodies, music beat, music instruments, music form, and articulation. 



CHAPTER 2 

 

LITERATURE REVIEW 

 

2.1  Related Concepts and Theories 

 

For this research, three related concepts and theories that deal with a receiver’s 

learning process and behavior concerning the encoding-decoding process in linear 

communication, the Kodály method, Semiotics and the Social Learning Theory. 

 

2.1.1  Kodály Method 

Kodály method is a music learning method created by Zoltán Kodály and 

applied to music study in Hungary (Szőnyi, 1973). Kodály’s aim was to make young 

music students appreciate the art of music. In order to learn about music more 

effectively, the Kodály method constructs learning steps in natural way (Szőnyi, 

1973; Houlahan and Tacka, 2008), through: 

2.1.1.1  Listening 

Music students are taught by listening in the early period of their 

studies. 

2.1.1.2  Singing 

The next step is imitation in which the human voice is a natural 

instrument that everyone can play. This step helps music students tune their hearing as 

they also learn to appreciate music. 

2.1.1.3  Movement 

Dancing and playing music games can support the music learning 

process as well. 

2.1.1.4  Playing Instruments 

Music students learn to play an instrument along with singing. The easy 

order of the learning process is to play what you sing. 

https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22
https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22
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2.1.1.5  Conducting 

After music students have learned the basic steps, they can apply their 

skills to compose, perform and improvise 

The Kodály method provides a framework that follows the same pattern as 

human cognition. Although listening is an important at the start, understanding 

musical elements is important in the process as well. Kodály also focused on 

intonation and used a piano to set pitch systematically, which may or may not be 

suitable to use for with choral groups when practicing or performing. For listening, 

songs the choirs have to perform should be presented first by singing and not 

performed using a keyboard instrument, like a piano or organ. Nevertheless, the 

choral group or music students should study the music by reading the musical score. 

Listening and imitating are good at first, but understanding how to read a musical 

score can boost confidence. Moreover, this helps to better understand the culture of 

the music (Szőnyi, 1973). 

 According to a Stellenbosch University student, Theunis Gabriël Louw, who 

conducted a study, “A Historic Overview of Oriental Solmization Systems Followed 

by an Inquiry into the Current Use of Solmization in Aural Training at South African 

Universities” (2013), many schools around the world use the Tonic Sol-fa system 

(pitch, which consists of the notes Do, Re, Mi, Fa, Sol, La and Si) together with 

Curwen Hand signs (see p. 4). Furthermore, Cousins and Persellin (1999) emphasized 

this concept in their study, “The Effect of Curwen Hand Signs on Vocal Accuracy of 

Young Children” in which they discussed how children can learn and identify musical 

pitch while singing by using Curwen Hand Signs. 

 Still, understanding music fundamentals is not the only factor behind effective 

music study. It has also been found that the age of music students is significant. 

Musical abilities are developed intensively during early childhood. In addition, music 

students who can read and write music can do better at studying musical 

performances because they know how to apply music symbols, which the musical 

cognition can process (Asztalos and Csapó, 2014). 

 

 

 

https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22
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2.1.2  Semiotics and Behaviors 

 Semiotics is the study of sign systems in the communication process (Stokoe, 

1972; Leeds-Hurwitz, 1993). Basically, semiotics consists of two components: the 

signifier and the signified. The signifier is a visible element, the actor. The meaning 

of an act is signified. When a man gives a bouquet of roses to a woman, this action 

can be defined in semiotics by separating the acting component and the meaning 

component. The man gives a bouquet of roses to the woman is the signifier that can 

be translated as a romantic emotion. Thus, the romance is signified (Leeds-Hurwitz, 

1993). On the other hand, linguistics focuses on a similar concept as semiotics. People 

use letters and language as symbols to communicate. However, linguistics is not the 

first sign that people use to communicate. Behavior patterns can serve as an even 

more basic signifier. People can express what they feel through behavior patterns. 

Emotions can be expressed through gesture and body language. The signified is then 

what the receiver feels after decoding (Stokoe, 1972). 

As mentioned above, semiotics and communication are related, and they both 

play an important role in people’s lives. Each individual has his own method in sign 

structure transmission and transformation. Social structures and experiences are 

frameworks in this process. The way an individual applies this process is their 

communication behavior (Marler and Vandenbergh, 1979; Lanigan, 1991 and Leeds-

Hurwitz, 1993). Thus, the nature of communication is not fixed, and communication 

behavior can change if communication is changed. Body language and linguistic 

systems can change communication behavior differently (Stokoe, 1972).  

The combination of sound and image can form a word. Still, sound itself can 

serve as a sign that can cause people to think of an image; some may call this voice. 

Language can be written using an alphabet or image and as such, these symbols serve 

as a signifier (Lanigan, 1991).  

Based on this concept, messages can be transmitted through both verbal and 

visual systems. So, people can produce a sign language through their movement. 

Adam Kendon (2014) wrote about semiotic diversity in utterance production and 

language in which he focused on William Stokoe’s concept on sign language used 

during conversation to express meanings. Using body parts such as hands during 

speech can convey a clearer meaning or emphasize words. Visible actions and the 
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verbal system are transmitted simultaneously. Thus, visible actions can be considered 

in linguistic studies if researchers approach the meaning of language as everything 

that conveys messages that people then decode. In brief, humans and other living 

beings use semiotic systems to communicate. When people use their natural scenes 

(sight, taste, sound, touch, and smell) to receive messages from a signifier, they will 

learn something, what has been signified. Moreover, semiotics can be presented as 

behavior patterns; each person has his style to communicate due to social structures 

and experiences. The verbal and visual system is main components in this concept. 

 

2.1.3  Music Elements 

As stated earlier, in the study of semiotics, visible actions and images can be 

encoded into a linguistic system as language. These visible actions and images will 

signify so people will know or understand the message after they have decoded it. In 

the same way, a musical sound can be encoded as signs, which are called notes. In 

addition, each sound may have a different length. These notes, which have different 

lengths of sound, can be encoded by adjusting the written notes, or score (Davenport, 

2012). 

A series of notes that are written or played in sequence can be called “a scale”. 

There are two main scales, major and minor. These scales are organized by key 

signatures, which act as a musical element that specifies musical compositions related 

to melodies and chords (Briggs, 2011). In interviews with Suwanna Wangsophon 

(Interview, March 22, 2016) and Narutt Suttachitt (Interview, April 7, 2016), both 

explained about the mood and tone of key signatures in the same way; key signatures 

organized by major scales represented cheerfulness, happiness or fun, but key 

signatures organized using minor scales represented sadness, sorrow or fascination.  

Moreover, music consists of the element of time. A specific repetitive 

rhythmic pattern can be called “the beat”. These rhythmic patterns consist of music 

pulses. In addition, beats are organized into measures or music bars. Normally, each 

music bar consists of the same number of beats (Schmidt-Jones, 2013). 
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2.1.4  Social Learning Theory 

The Social Learning Theory (SLT) was developed by Albert Bandura, the 

David Starr Jordan Professor of Social Science in Psychology at Stanford University.  

He studied a social-cognitive approach to better understand human behavior 

(Ryckman, 2013) based on observation and imitation to learn social behavior (Myers, 

2010).  

To add credence to the theory that people learn behavior patterns through 

imitation, Bandura and his colleagues, Dorothea Ross and Sheila A. Ross, conducted 

the Bobo Doll experiment in 1961, focusing on preschool children. In this experiment, 

children were separated into two study groups. Children in the first group were put in 

a room where an adult interacted aggressively with a Bobo Doll. The other group 

stayed with an adult who ignored the doll (Everaert, 2014). After that, children were 

moved to a different room that contained many attractive toys as well as the same 

kind of doll. Experimenters told them that these were their best toys and they must 

save them for the other children. Children from the aggressive group picked up a 

mallet and hit the Bobo Doll, while children from the non-aggressive group rarely 

displayed any aggressive behavior (Myers, 2010). The result was that children in the 

first group were more aggressive than those in the second group, showing that 

children imitate behavior they has seen (Everaert, 2014).  

Thus, the result of the Bobo Doll experiment confirmed that people learn 

behavior by imitating something or someone they see in real life. Therefore, media 

can serve or provide role models that can be imitated as well (Everaert, 2014). In a 

second experiment conducted Bandura and colleagues in 1963, they studied about 

how children were influenced by aggressive behavior that they saw in real life, film 

and cartoons. After watching aggressive behavior, the children were put in a room 

with toys and observed. The conclusion of the study was that children imitate what 

they see no matter the source (Everaert, 2014). Thus, both these experiments 

demonstrate that an observed environment can influence behavior through imitation. 

Bandura said humans are social animals and always interact with others around them. 

Therefore, interaction among humans will affect each person’s motivations, attitudes, 

social values and beliefs. Because of this, unacceptable behaviors will be abandoned 
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and acceptable behaviors will be imitated due to social norms (Orawan Pilun-owad, 

2006).  

In addition to aggression which can be exposed in the media, Budura said 

there were other factors that lead people to behave aggressively. The first is past 

experience with aggressive behavior, both experiencing it personally as well as 

through observation. The second factor is achieving personal goals through aggressive 

behavior and the third is through reinforcement of aggressive behavior, whether it be 

reward or punishment. The last factor is social environmental factors (Hagger and 

Chatzisarantis, 2005). 

Bandura divided social learning to two categories: Response-Consequence 

Learning and Observational Learning. Response-Consequence Learning is based on 

direct experience which provides feedback. When feedback is positive, behavior 

patterns will be repeated, while negative feedback behavior patterns will be discarded. 

Direct experience may take long time to teach a behavior, and some behavior patterns 

can lead to dangerous consequences if people like to learn on their own (Orawan 

Pilun-owad, 2006). Direct experience is a trial-and-error learning process and, thus, it 

is not always safe to rely on independent direct experience learn how to swim or drive 

a car (Ryckman, 2013). 

Due to limitations of direct experience learning, people sometimes learn what 

others do and then imitate their actions through Observational Learning (Orawan 

Pilun-owad, 2006). Anyone can serve as a role model. People see numerous examples 

that they could imitate, and these examples could be models which play important 

roles in others’ lives. Still, some activities cannot be performed without explanation 

and instruction before learning from direct experience (Ryckman, 2013).  

As mentioned above, there are various kinds of social behavior patterns or 

activities, and most often, people will choose to imitate role models that demonstrate 

a positive consequence. Before people imitate what they see, they usually want to 

learn about the action. They usually follow the four steps the form the Social Learning 

process: 

2.1.4.1  Attention 

There are two main elements in this step: modeling stimuli and 

receiver’s characteristics. The influence of modeling stimuli depends on the 
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motivation and interest of receivers (Orawan Pilun-owad, 2006). At this stage, people 

will choose to remember what they want. Each person observes things differently. In 

the same situation, people choose what elements are their models. Their 

characteristics will make them decode what they see and hear differently. Thus, 

response consequences are important. Past experiences shape a person’s decision-

making process (Bandura, 1977). 

2.1.4.2  Retention 

During observation, people will remember influential stimuli by using 

representational systems. They may create images in their minds or remember the 

timeline of situations that they see. They can then recall information when they face 

similar situations (Orawan Pilun-owad, 2006). Two representational systems in 

observational learning are imaginal and verbal. Images play an important role during 

early childhood. Behavior patterns that people interpret through observation are stored 

in their memory. The verbal system then comes to support these stored images 

through coding. However, people’s understanding in their imaginal and verbal 

systems can change due to experiences (Bandura, 1977). 

2.1.4.3  Motor Reproduction 

Representational symbols in a person’s memory will be expressed as 

suitable actions. These representational symbols can be words or images (Orawan 

Pilun-owad, 2006). People will produce new behavior patterns by combining 

representational systems and  the availability of component skills (Bandura, 1977). 

2.1.4.4  Motivation 

After learning, people will select to imitate effective behaviors. Negative 

consequence behaviors will thus be discarded (Orawan Pilun-owad, 2006; Bandura, 

1977). 

 

2.2  Related Researches 
 

Many of the studies focus on behavior shift due to observation and learning 

through media and environment. A number look at violence and aggression learned 

through observation and learning. In addition, some research examines consequences 

of aggressive behavior that may lead to social violence. According to Bandura’s Bobo 
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Doll experiment in 1961, aggression is the first behavior studied using the Social 

Learning Theory conceptual framework. Nevertheless, imitating social behavior does 

not have to be only aggression. A number of articles thus focus on the behavior of 

media audiences to understand how media executions influence viewers. 

The next section looks at these topics studied using the Social Learning Theory 

conceptual framework in more detail. 

 

2.2.1  Social Learning and Aggressive Behavior 

Media, including television programs, (Slotsve, et al., 2008; Thanawoot 

Sekrarit, 2011), advertising (Capella et al., 2010) and video games (Ferguson and 

Rueda, 2010: 99-100), can be causes of violence in society., Real-life experience also 

influences people through observation. Hanna et al. (2013) and Bottos (2007) 

emphasized that social learning first occurs due to demographic and psychographic 

background, with previous experience also acting as a factor. 

2.2.1.1  Television Programs and Violence 

According to a Television Violence and Aggression retrospective study 

by Slotsve et al,’s (2008) and Thanawoot Sekrarit’s (2011) Behavior Imitating of Role 

Models in Television Dramas study conducted at Bangkok University, television 

programs will induce behavior patterns children and teenagers. These patterns include 

aggressive behavior, relaxation of aggression, violent or nonviolent solutions and 

desensitization. Violence in television can also increase a sense of mistrust of people. 

Furthermore, aggressive behavior can be imitated according to actions of the 

characters in a television drama, especially by young people who believe that by 

imitating role models they can make themselves more attractive (Thanawoot Sekrarit, 

2011). 

Slotsve et al. (2008) recruited 130 college students from the University 

of Texas at Arlington in the College of Liberal Arts and conducted a retrospective 

study in subjects were asked to recall past events in their lives. Their perceptions of 

violent television programs and previous behaviors were asked in the survey. This 

quantitative research found that aggressive behavior can lead to violence, but 

imitating social behavior does not have only a negative effect as positive aggressive 
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behavior does not have to lead to violence but to extreme activities, like extreme 

sports. 

Thanawoot Sekrarit (2011) focused on role models in television 

programs. He recruited Bangkok University students as his sample group and found 

that these students could differentiate between good and bad characters as role 

models.  

In conclusion, watching television programs can influence people’s 

behaviors, (Slotsve, et al., 2008; Thanawoot Sekrarit, 2011). People can choose what 

they would want to imitate (Thanawoot Sekrarit, 2011). Although, aggressive 

behavior patterns will be imitated, they can be positive (Slotsve et al., 2008). 

2.2.1.2  Advertising and Violence 

Advertisements which contain aggressive appeals may be adopted by 

audiences under certain circumstances (Capella et al., 2010). Sexualized violent 

appeals can lead to violence in society, and women usually become the victims 

(Slotsve et al., 2008; Capella et al., 2010). Capella et al. (2010) found that role models 

in visual media play an important role in shaping behavior and social attitude. 

Sexualized violence in advertisements may stimulate and reinforce aggressive 

attitudes. In their research on the impact of violence against women in advertisements, 

there identified three conditions: attitude toward the ad, attitude toward the advertiser 

and behavioral intensions. Their sample group represented consumers with different 

demographic backgrounds. They found that increase sexualized violence in 

advertisements did not directly influence attitude toward the advertiser and behavioral 

intensions. Nevertheless, female respondents in this study had a low level of attitude 

toward the ads, while male respondents had positive responses for attitude under all 

three conditions. Moreover, age was a factor that differentiated level of attitude 

towards the ads. Young people had more positive attitude toward the ads, which 

confirmed that demographic background can affect attitude change. 

2.2.1.3  Video Games and Violence 

Violent video games may cause aggression because they allow players 

to repeat violent actions in the game, which can lead to hostile feelings and depression 

(Ferguson and Rueda, 2010). Ferguson and Rueda (2010) studied mood-management 

theory using a violent video game, Hitman: Blood Money, and two nonviolent games 
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about sports. They recruited 103 participants from Hispanic-serving public 

universities in the southern United States, where demographics varied. They had them 

play these three games using a XBOX 360 game console and then answer a 

aggression questionnaire (AQ) to measure trait aggressiveness. The conclusion of this 

was that aggressive behavior cannot be increased in short term. Moreover, violent 

video games may provide an outlet to tolerate stress. 

2.2.1.4  Aggression and Violence 

Real-life experiences and exposures can shape people’s behavior 

through imitation and reinforcement (Fox et al., 2011; Hanna et al., 2013). Violence 

experienced in childhood can lead to aggressive behavior. If a person is taught about 

power and control, he or she tends to display aggressive behavior (Bottos, 2007). 

According to the study, Impact of Violence against Woman in Advertisements (2010), 

internal self-evaluative consequences are important to behavior patterns as well as 

external consequences. Crime can occur due to aggressive behavior (Slotsve et al., 

2008; Capella et al., 2010; Fox et al., 2011; Thanawoot Sekrarit, 2011). Fox et al. 

(2011) study stalking and found a person who commits a crime like stalking often is 

imitating a peer through socializing. Using students at Southeast University as their 

sample group, they found that interaction with peers can reinforce attitudes and 

behaviors and stalkers could earn a positive reaction from friends.  

In addition, gender disparity is another determinant that indicates 

possibility of crime perpetration (Bottos, 2007). Bottos (2007), who reviewed several 

articles regarding women and violence, found that women tend to commit crimes less 

than men due to physical condition. Nevertheless, this study talked about factors that 

lead to women displaying violent behavior, environmental, familial and individual. 

Most of the women had histories of anguish and victimization in their childhood. 

As mentioned above, Social Learning Theory focuses on behavioral 

shifts influenced by observation and experience. In addition, role modeling, 

capitalism and laws acted as guidelines for imitation. According Hana et al., (2013), 

who studied fourth-year students from around the globe, people familiar with positive 

social norms and moral philosophies tend to have ethics and know which role models 

or what situations to imitate.  
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2.2.2  Social Learning in Consumer Behavior and Product Consumption 

Consumers learn products’ characteristics from what they see and feel. Thus, 

advertising executions are important (Spigner et al., 2005; Shuster, 2012). From a 

marketer’s point of view, media execution has to promote product value to persuade 

consumers directly or indirectly to purchase their product. Shuster (2012) studied 

consumer response to television cooking programs using Social Learning Theory to 

analyze how these programs affect consumers’ behavior in their own kitchens and 

restaurants. The participants, who were Marketing and Consumer Studies students at 

the University of Guelph, watched clips, for example a clip that contained a source 

with high expertise receiving reinforcement or punishment or a clip with a low 

expertise source receiving reinforcement or punishment. Then, the participants were 

asked to complete a questionnaire that contained six sections, measuring: attitude, 

confidence, intention, self in relation to food, level of food and general neophobia and 

current related behaviors. Based on the Social Learning Theory, the result showed that 

participants wondered about consequences if they did like the clip.  

In addition to influencing consumer behavior, peers, culture and gender 

bonding as well as sociable and work environment can influence consumers. This was 

demonstrated in the Perception of Asian American Men about Cigarette 

Consumption: A Social Learning Theory Framework study of Spigner et al. (2005). 

Participants in this study were adult Asian American men, and the research showed 

that mood and feeling play an important role in reinforcing smoking. Participants 

claimed that smoking gave them joy and fulfillment. 

 

2.2.3  Social Learning in Young age 

Based on the Social Learning Theory, young people are influenced by what 

they see (Scheibe, 2007; Vickers, 2007). Furthermore, as the world changes and 

media technology develops, children’s behavior patterns are also evolving (Schribe, 

2007). At the same time, children’s imitation of social behavior patterns will be 

influenced by parents who intervene in order to shape positive attitudes and behaviors 

that they approve of (O’Connor, Matias, Futh, Tantam, and Scott, 2013). 
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2.2.3.1  Young People’s Perception 

Children want to imitate who they admire (Scheibe, 2007). According 

to Scheibe’s literature review of “Piaget and Power Ranger’s study”, before the age of 

television and film, children imitated people they saw in their everyday lives such as 

parents, other family members and neighbors. Today, television and other media have 

assumed this role in children’s live. Characters in programs can be their role models 

as well as the actors and actresses in real life (Scheibe, 2007). In the study, Aging and 

the Media: Yesterday, Today, and Tomorrow, Vickers (2007) talked about two 

theories concerning media impact. The first, Social Learning Theory, focuses on how 

people learn and shape what they see into their perceptions. The other, Cultivation 

Theory, focuses on how modern mass media influences people’s perceptions. Vickers 

found that young people’s perceptions are not the same as those of adults and the 

elderly, who have a more negative perception of aging and death. This is why elderly 

people appear less in different media (Vickers, 2007). 

2.2.3.2  Parent’s Intervention 

Based on the Attachment Theory and Social Learning Theory O’Connor 

et al., (2013), studied the nature of bonding between parents and their children to 

better understand child psychological development. They found that environmental 

factors only partially shape behavior and that parent-child relationships also have a 

profound effect, directly and indirectly. They recruited kindergarten and first-year 

primary students from four schools in the most disadvantaged ward in inner-city 

London. They developed a questionnaire based on a diagnostic and statistical manual 

for mental health. Parents and teachers answered this questionnaire after which they 

participated in a group discussion. The research also included observing parents and 

their children in group activities. Their results were quite positive, demonstrating that 

children’s behaviors can be shaped by parents in a very positive way, which supports 

the Attachment Theory’s concept that parents’ intervention can provide love and 

security to children. 

 

2.2.4  Social Learning in Social Media 

Social media is a tool that helps people understand each other’s perceptions 

and culture more easily (Ketsarin Sangchanruang, 2011; Rollins et al., 2014; Park et 
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al., 2014). In addition, social media can help build group identity among people who 

share norms, likes, culture and institutions. Ketsarin Sangchanruang conducted a 

study on social network use in which 400 Thammasat University students were asked 

about their social media habits, behaviors, frequency of use, and what they learned 

from it. The results showed that students used social media frequently throughout the 

day as it allowed them to communicate with friends, access to university 

announcements, search for information and study. Moreover, friends were seen as role 

models and situations that occur through social media can act as factors influencing 

social learning. 

In addition, Park et al. (2014) found in their study on student use of Social 

Networking Services (SNSs), peer relationships and interaction with others are an 

important part now of university culture. With a sample composed of university 

students located in and around Seoul and Gyeong Gi-Do province, the found that 

social network use is increasing exponentially and that young people access their 

social media everywhere and all the time (Ketsarin Sangchanruang, 2011; Park et al., 

2014).  

Social learning now is thus much more dependent on social media. 

Communication through social media is different than face-to-face communication 

because some social media, like blogs, do not provide information for specific 

readers. Rollins et al. (2014) studied blog contents focusing on salespersons. They 

recruited nine experienced salespersons involved with the University of West 

Georgia’s Richards College of Business to read blogs and give comments. They found 

that information was not always credible. Salespersons share contents on blogs and 

are trusted as consumers sometimes see salespersons as experts as they believe they 

can answer questions about products or services through blogs. 

 

2.2.5  Social Learning in Marketing and Business 

In the business world, Social Learning Theory has both internal and external 

roles for an organization (Lam et al., 2010; Kauppinen and Juho, 2012). According to 

a study by Lam et al. (2010), The Diffusion of Market Orientation Throughout an 

Organization: A Social Learning Theory Perspective, middle managers are important 

in marketing strategy implementation. They work as a channel between top managers 
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and frontline employees. Their data was collected from the sales force of a U.S.-based 

Fortune 500 company in the cleaning and sanitizing industry. They found that sales 

directors have an indirect influence on sales representatives that is conveyed through 

their sales managers.  

Kauppinen and Juho (2012) focused on internationalization. They conducted 

interviewed personnel of two firms different ethnic compositions: a Danish firm and 

Finnish firm. The results showed that both had collaborative social action.  

 

2.2.6  Kodály Methodology Research 

Kodály methodology is a learning process for music study. According to 

Penny’s (2012) The Kodály Method and Tonal Harmony Study, when learning tonal 

harmony, the dominant seventh chord is presented first by sound. Then, a shift from 

the subconscious to conscious awareness takes place through a specific symbol, for 

example, giving the symbol V7 to the dominant seventh chord sound, which 

represents the transition from sound to sight. In addition to chord numbers, music 

students must learn, but must learn musical notes’ names. 

University music departments will also teach the Tonic Sol-Fa system (see p. 

10). Theunis Louw (2010) said in his master’s thesis that the Tonic Sol-Fa system is a 

valuable aid for aural training. His study included designers, instructors and 

coordinators of aural training modules who emphasized the significance of using the 

Tonic Sol-Fa system in music study. 

Penny’s study (2012) result stressed the importance of musical elements in the 

cognitive process. To confirm the result, Kata Asztalos and Benõ Csapó’s (2014) 

study, “Online Assessment of Musical Abilities in Hungarian Primary Schools: 

Results of First, Third and Fifth Grade Students” was applied. In this study students 

studying in Csongrád County in the southeast region of Hungary were recruited as 

participants. They were all enrolled in either special music curriculum or non-music 

oriented schools. The, musical curriculum programs in Hungary follow the principles 

of Zoltán Kodály. Results from this quantitative-qualitative study showed that music 

education provides a positive effect on studies. They also learned that at early 

childhood, students develop music abilities better than at older ages. 
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2.2.7  Music Affects Behaviors 

Each music style has its own specific elements, but behaviors related to 

personality cannot be influenced that easily. Still, music is used to encourage people 

to buy products in stores (Alemeida Santos and De Lamônica Freire, 2013; Pham, 

2014). Listening to music can lead to behavioral shifts, and aggressive behaviors can 

be adapted through musical experiences (Roberts, Christenson, and Gentile, 2003).  

2.2.7.1  Music and Violence 

According to The Effects of Violent Music on Children and 

Adolescents (Roberts et al., 2003), music can have a profound effect on children and 

adolescents. It is interesting to note that lyrics are not the first priority to be 

considered as causes of behavioral shift by music. The sound of music has been found 

to have a greater influence. In addition, aggressive people are influenced by music 

video images more than the audio track.  

2.2.7.2  Music and Consumer Behavior 

Consumers’ purchasing decisions are influenced by music when 

shopping in stores (Alemeida Santos and De Lamônica Freire, 2013; Pham, 2014). 

Eduardo Biagi Almeida Santos and De Lamônica Freire (2013) examined research 

conducted between 2008 and 2012. They found that consumers will have positive 

responses to familiar songs, which leads to an increased purchasing intension, much 

more for women than men. 

Not only familiar sound, but variation of dynamics is a factor as well. In 

some situations, like in a pub or bar, consumers’ drinking speed increased in 

proportion to the music’s dynamic level (Santos and Freire, 2013). Thus, music sound 

can be used as a stimulus to encourage consumers to spend more money, especially 

pop and classical music (Pham, 2014). Pham (2014) studied the effects of background 

music on consumer behavior, showing that music tempo and consumer behavior are 

related. Consumers would like to spend time in stores which have slow-tempo music 

more than in stores with fast-tempo music. Thus, it can be said that musical styles can 

affect consumer behavior. 

2.2.7.3  Music and Child Behavioral Problems 

According to Behavioral Effects of Music on Student Study 

(Weathersby, 1997), music has physiological and psychological effects on children. 



 24 

Children who have behavioral problems or disabilities can express their feelings 

through auditory communication. Thus, music can shape a child’s emotions and 

therefore be used by therapists. 

Even with all this research, some gaps remain. According to Social Learning 

and Aggressive Behavior, aggressive behavior may occur from watching and listening 

to media. Slotsve et al. (2008) and Thanawoot Sekrarit (2011) conducted research 

concerning television programs and violence. Capella, Hill, Rapp and Kees (2010) 

conducted research concerning advertising and violence. All these quantitative studies 

focused on demographic factors.  

             Other media related research looked at the Mood-Management Theory 

through a violent video game, Hitman: Blood Money (Ferguson and Rueda, 2010). 

Video games allow players to control scenes. Thus, emotions will be expressed 

through behaviors. Not only does the media have an impact on behavior, but past 

experience is an important factor as well (Bottos, 2007; Fox et al., 2011; Hana et al., 

2013).  

              Consumer behaviors research has come to the same conclusions. Consumer 

behaviors are shaped by what people see, hear and feel (Spigner et al., 2005; Shuster, 

2012). According to the Diffusion of Market Orientation Throughout the 

Organization: A Social Learning Theory Perspective (Lam et al., 2010), an 

organization’s hierarchy system affects people’s learning behavior. Moreover, this 

learning process can become part of an organization’s culture. To do business with 

companies with different ethnic compositions, those interacting must learn the other’s 

organizational culture (Kauppinen and Juho, 2012).  

 The original research on Bandura’s Social Learning Theory studied children’s 

behaviors. Scheibe (2007) and Vickers (2007) studied the relationship between the 

media and children. Scheibe focused on behavior imitation while Vickers focused on 

the attention processes in Social Learning Theory. As young people have a specific 

attitude towards different media, they are selective in what they watch. Thus, their 

learning process is controlled (O’Conner et al, 2013). 

 The next topic is social media. People can learn from social media, just like 

with traditional media (Ketsarin Sangchanruang, 2011; Rollins et al., 2014; Park et 
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al., 2014). The process is no different. All research on social media has focused on 

media usage and what people learn through social media channels. 

From this research, we see that people learn behavior patterns through a 

combination of visual and verbal stimuli. Both semiotics study and Social Learning 

theory focus on the imaginal and verbal systems. As stated previously, music can 

cause aggressive behavior. According to the Effects of Violent Music on Children and 

Adolescents (Robert et al., 2003), people can learn aggressive behavior through a 

song’s lyrics. The music can be more effective if they watch a music video. Besides 

lyrics, musical styles and tempo can influence people’s behavior (Alemeida Santos 

and De Lamônica Freire, 2013; Pham, 2014). However, there is no evidence to show 

that people can transfer instrumental compositions into an imaginal or verbal system. 

In research on the Kodály method, Penny (2012) found that music students have to 

study music symbolism and notes to understand a musical culture, and it has been 

found that music students have an ability to encode music styles which match with 

their interests. 

 

2.3  Conceptual Frameworks 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1 Independent variables and dependent variables in the study 
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This study will focus on musical styles that music students are interested in, or 

preferred, and how each style can lead to different consequences, which are mental 

images and behaviors. Thus, the aim of this study is to answer how representational 

systems are built and if they are image- or language-based. Figure 2.1(see p. 25) 

shows the independent and dependent variables in this study. 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2.2 Kodály method and semiotic concepts that correspond to the Social 

Learning Theory 

 

According to figure 2.2, the imaginal and verbal systems are combined to 

create behavior patterns. Instrumental music is not part of a verbal system, and a 
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can refer to something (Lanigan, 1991). However, this study aims to see if and then 

how instrumental music may convey meaning to create a mental image (See figure 

2.3). The music students’ interview questions (see p. 32) serve as a tool to learn how 

music students produce mental images. 

 

 

 

  

 

 

Figure 2.3 The process of learning behaviors which has music styles as stimulus 

 

The study of music works in the same way as behavior pattern learning. The 

Kodály method (see p. 9) starts with exposure to music through listening. Social 

Learning Theory’s attention process and Kodály method’s listening process focus on 

the same thing. In this study, music is the stimulus. These two concepts differ in the 

following two ways: 

1) Social Learning Theory focuses on imitating behaviors through 

observational learning, which leads to adapted new behavior patterns (Bandura, 1977; 

Orawan Pilun-owad, 2006). 

2)  Kodály method focuses on learning music abilities (singing, movement and 

playing) through imitation, which begins with listening (Szőnyi, 1990; Houlahan and 

Tacka, 2008). 

As mentioned earlier, the Kodály method leads music students to learn 

musical skills. When conducting, student will learn how to design moods and tones 

for performing music in their own style. Furthermore, they may choose to compose 

their own musical scores (Szőnyi, 1973; Houlahan and Tacka, 2008). Music students’ 

ability to conduct is shaped through singing, moving, and playing an instrument. 

Therefore, music students must be skilled in the musical styles they have learned in 

this first step. In figure 2.4 (see p. 28), the learning process consists of both Social 

Learning Theory and the Kodály method. So, musical styles have an impact on a 

music student’s abilities. Meanwhile, behavior can be impacted by musical styles 
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through the Social Learning Theory process. As mentioned previously, music students 

need to learn music theory in order to better understand music culture (Szőnyi, 1973). 

Thus, the second assumption of this study anticipates that music students who are 

interested in the same musical style will likely demonstrate similar behavior when 

they are listening to music which is consistent with their interests, but show different 

behaviors when they listen to music which is not consistent with their interests. 

 

  

 

 

 

 

 

 

 

 

Figure 2.4 The parallel process of Social Learning Theory and Kodály Method 
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CHAPTER 3 

 

THE STUDY DESIGN AND RESEARCH METHODOLOGIES 

 

3.1  Introduction 

 

This research used a qualitative approach comprising two methods: 

experimental and in-depth interview. In-depth interviews were conducted with two 

groups of participants: twenty-one music students and three experts. The experimental 

research was adapted from the Kodály method in order to identify results that relate to 

Social Learning Theory. According to Kodály, listening is the first stage in learning 

music, which has similarities to the Social Learning Theory’s attention process. The 

in-depth interview with the students focused on individual experiences. In Social 

Learning Theory, the process of “Learning by Response Consequences” (see p. 14) is 

based on direct experiences that provide positive and negative feedbacks. This 

framework was employed to compare results to the initial experimental research. 

The research sample was composed of 15 to 24-year-old music students 

interested in classical, jazz or rock music attending a music institution, college or 

university in Bangkok. These three music styles are considered fundamental musical 

styles across the world. In addition, the music colleges and universities where these 

students attend have separated these musical styles as different major concentrations 

for their music students to select from. Furthermore, the characteristics and musical 

styles’ elements were considered suitable to serve as variables for this study. 

After gathering data from the experimental research and music students’ 

interviews, the in-depth interviews were conducted with the three experts. The 

experts’ answers were then analyzed together with the collected data as obtained from 

the twenty-one music students. 
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3.2  Size of Participants and Measurements of Choosing Participants 

 
The study consisted of two main groups of participants: music students and 

experts. According to the Kodály study, music students should study music theory in 

order to understand musical culture. The participants in this study, The Interpretation 

of Music Styles among Music Students in Bangkok, had knowledge about 

characteristics of each musical style. While the general population may have a style of 

music they favor, music students will have a deeper understanding of each musical 

style. This is why 21 music students were recruited from music institutions, colleges 

or universities in Bangkok as participants in the study. The characteristics of the 

music students follow: 

 

3.2.1  Music Students’ Characteristics 

The study looked at how music and behaviors are related. To collect detailed 

data, music students were asked to answer in-depth interview questions. 

 

3.2.2  Music Students’ Age 

The suitable age range was 15-24 years old. It is thought that music students 

under 15 years of age might not yet have developed a clear understanding or 

specialization in music. Over 24 years of age, music students might have a number of 

additional factors that could shape their behaviors. The majority of previous Social 

Learning Theory studies have included young people as sample groups and 

participants. Thus, 15-24-year-old music students were considered the most suitable 

choice for this study. In addition, participants not of legal age, less than 21 years of 

age, were required to submit a consent form in Thai signed by a legal guardian. 

 

3.2.3  Number of Music Students 

Twenty-one music students with interest in one of three different musical 

styles were recruited for this study: seven classical music students, seven jazz music 

students and seven rock music students. 
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3.2.4  Experts’ Field of Knowledge 

Three experts in music study and communication arts agreed to be 

interviewed. All data collected from the music students were discussed with the 

experts 

 

3.3  Research Tools 

 

3.3.1  Experimental Research 

The experimental research was adapted from Kodály’s method and semiotics 

study in order to identify results that relate to Bandura’s Social Learning Theory. 

Music students received answer sheets comprising two questions. The first question 

asked what music styles they were interested in. Its purpose was to divide the music 

students into groups. Then, they were asked to listen to two compositions: the first in 

a musical style according to their interests, and the second in style different from their 

main interest. After listening to each piece, they had to write down answers to the 

following questions: 

1) Listen to the first music track and answer this question: What images come 

to mind? 

2) Listen to the second music track and answer this question: What images 

come to mind? 

 

3.3.2  In-depth Interview 

The In-depth interviews were conducted with two different research groups: 

music students and experts.  

3.3.2.1  Music Students Interviews 

The first part focused on an individual’s experience. In Bandura’s 

Social Learning Theory, Learning by Response Consequences is a learning process 

based on direct experiences that provide positive and negative feedbacks. This notion 

was used to compare and anticipate data for the experimental research. Questions in 

this part were divided to three categories: 
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1) Music Styles Exposure 

(1) What do you think about classical music? Is it interesting, why? 

What are the main characteristics in your opinion? 

(2) What do you think about jazz music? Is it interesting, why? 

What are its main characteristics in your opinion? 

(3) What do you think about rock music? Is it interesting, why? 

What are its main characteristics in your opinion? 

2) Behavior Experiences 

(1) What situations have caused you to communicate aggressively? 

How do you express angry? 

(2) Which situations have caused you to communicate assertively? 

How do you express confidence? 

(3) How do you act when you have to deal with something you do 

not like? Why? 

(4) In your opinion, do you use more, emotion or reason, in 

decision making? In what situations do you decide emotionally, and in what 

situations do you decide rationally? 

3) Social Learning Processes 

(1) Have you ever seen something similar to your mental image in 

your experience? If yes, where did you see it? 

(2) Have you ever participated in situations similar to your mental 

image in the past? If yes, what are those situations? 

3.3.2.2  Experts Interviews 

After the experimental research and students’ interviews were analyzed, 

the results were discussed with three experts in music study, psychology or 

communication study. 

 

3.4  Experimental Research 

 

The first phase of the research, the experimental research, included all twenty-

one music students. Permission was granted to use the facilities at Yamaha Music 

School, Seacon Square to conduct the research with participants in the classical music 
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and rock music groups. For the Jazz music group, permission was approved to use the 

recording room at the Faculty of Fine Arts, Srinakharinwirot University. Every room 

used in this study was a soundproof room. 

 

3.4.1  Research Equipment 

Question and answer sheets discussed in Research Tools (see p. 31), music 

compact discs and audio stereo equipment were employed.  

 

3.4.2  Research Methodology 

The experimental research was conducted by the researcher alone. Thus, there 

was only the researcher and participants in the room. First, question papers containing 

psychographic questions were distributed to the students. The first question asked 

participants to state what music styles they were interested in, or preferred. This 

question was used to differentiate music exposure of each participant group. Every 

participant answered the same question. Second, the participants were asked to listen 

to two compositions. The first was of the participants’ preferred music, and the 

second song was an alternative piece.  Each sample group was studied separately. The 

classical music group was studied first, followed by the jazz group and last the rock 

group, respectively. As mentioned in chapter two, people tend to listen more closely 

to familiar and slow rhythmic music (Almeida Santos and De Lamônica Freire, 2013; 

Pham, 2014). Thus, the first measurement of music selection was on style and tempo. 

All music tracks were instrumentals only; lyrics were not a factor in this research. 

Moreover, they were original versions. 

3.4.2.1  Classical Music Group 

The seven music students in this group were asked to listen to Frédéric 

Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”, which is the examination 

piece for the London College of Music Examination Grade 8 in 2013-2017. All 

participants listened to this piece with their eyes closed. After this, they were asked to 

write down the mental imagery they created while listening to the music in the 

provided space of question papers. The next step was to ask participants to listen to 

the original version of Miles Davis’s “Blue in Green” (jazz music). This provided a 
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piece for comparison of the influence of preferred and non-preferred music on mental 

imagery. 

3.4.2.2  Jazz Music Group 

The seven music students in this group were asked to listen to the 

original version of Miles Davis’s “Blue in Green”, which is the third track of the 

“King of Blue” album produced in 1959 with their eyes closed. After this, they were 

asked to write down the mental image they created while listening to the music in the 

provided space of the question papers. The next step was to ask participants to listen 

to Mogwai’s “The Sun Smells Too Loud” (rock music). This provided a piece for 

comparison of the influence of preferred and non-preferred music on mental imagery. 

3.4.2.3  Rock Music Group 

The seven music students in this group were asked to listen to 

Mogwai’s “The Sun Smells Too Loud”, which is the fifth track of “The Hawk is 

Howling” album produced in 2008 with their eyes closed. After this, they were asked 

to write down the mental image they created while listening to the song in the 

provided space of the question papers. The next step was to ask participants to listen 

to Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” (classical music). This 

provided a piece for comparison of the influence of preferred and non-preferred music 

on mental imagery. 

 

3.4.3  Research Methodology 

 According to both research objectives, the experimental research results could 

be used as data to analyze the relationship between musical styles and behavioral 

learning. According to Social Learning Theory, events in media and real-life 

experiences can influence what people remember, their mental imagery and, 

subsequently how they act in similar situations. If music students who share the same 

interests have similar mental images, this might lead to similar shaping in behavior. 

On the other hand, different answers could tell that people have their own perception 

and basic knowledge, which are other factors that can shape behavior. If all 

participants’ answers are similar to others in their groups, this means that a musical 

composition could provide messages like other media. On the other hand, different 

mental images could show that interest, or preference, in a music style is not an 
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influential factor in decoding messages from music nor specifying how participants 

decode messages from a musical score.  

Music does not include verbal or visual stimuli. Therefore, participants had to 

understand the musical elements of each style. If the participants could create mental 

imagery, this suggested each piece had an effect on the participants’ mental imagery 

in their retention process. Together, this would show similar and contrasting points 

between the mental images created by the musical style the music students preferred 

and did not prefer.  

As this research was based on the Kodály method participants had to listen to 

music in order to receive messages. Instrumental sounds in each style could be 

decoded to have similar or different meanings. As the research aimed to know the 

images participants created in their minds, to distinguish the relevance between 

mental images and behaviors, the in-depth interviews with participants were 

conducted on the same day as the experimental research. 

 

3.5  In-depth Interview 

 

The In-depth interviews were separated into two groups: music students and 

experts. Questions for music students were designed in relation to perception about 

musical styles, behavior and past experiences. According to Bandura’s Social 

Learning Theory, past experiences affect behavior patterns. Results of the interview 

question were compared to the collected data from the experimental research in order 

to identify the relevance between perception, mental images and behaviors. When this 

was completed, in-depth interviews with the three experts were conducted to compare 

and contrast their answers with the analysis of the data collected from the students. 

Both sets of interviews were semi-structured to identify bias that may occur in the 

participants’ answers.  

 

3.5.1  Research Equipment 

A list of questions was composed to ask participants. Notes were taken on 

participants’ answers, and the interviews were recorded using a smartphone. 

 



 36 

3.5.2  Music Students Interviews Research Method 

Each participant was invited into an interview room. Interviews were recorded 

as audio files. The list of questions was divided into three categories: musical styles 

exposure, behavioral experiences and Bandura’s Social Learning process. The 

questions in the first category were about attitudes towards classical, jazz and rock 

music. The answers from the first category were then used to analyze the relationship 

between preferences towards each musical style and the mental imagery created 

during the experimental research. The second category contained questions about 

behavioral experience. Four communication behavioral types were studied: 

aggressive, assertive, passive and passive-aggressive. The last category contained 

questions that explored Bandura’s Social Learning Theory process. The questions 

required participants answer about their past experiences and mental imagery. Then, 

each answer was analyzed by using the Social Learning Theory Framework, results 

from previous studies and mental imagery results in the experimental research. 

 

3.5.3  Data Collection and Analysis from Music Student Interviews 

To confirm that behaviors were influenced by sound, in-depth interview 

results were compared to experimental research results. The in-depth interviews had 

been conducted to seek results related to the research objectives. 

3.5.3.1  Music Styles Exposure 

According to the Social Learning Theory, people select what they like 

as stimuli. Results from the first category of the in-depth interviews served as tools to 

analyze how musical styles and interests relate to mental imagery in the Social 

Learning Theory retention process. Attitude towards each music style was given 

different points according to mental imagery. 

3.5.3.2  Behavioral Experiences 

The second category’s answers were used to compare mental imagery 

and past behavioral experiences. Additional, or follow-up questions were asked to 

acquire the most precise answers. 
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3.5.3.3  Social Learning Process 

The third category aimed to find causes of behavioral pattern selection. 

The analysis in this category showed how participants’ behaviors were affected by 

music. 

 

3.5.4  Experts Interviews Research Method 

The interviews with the three experts were conducted after the 

researcher analyzed the collected data from the experimental research and music 

student interviews. Interview questions were based on related concepts and theories 

presented. For this study, the three participants were experts in music study and/or 

communication studies. Letters requesting an appointment were first sent to the 

prospective interviewees: Dr. Suwanna Wangsophon, a music study lecturer at the 

Faculty of Education, Chulalongkorn University and assistant vice president, CMG 

Central Trading: Kawai Music School; Assoc. Prof. Dr. Narutt Suttachitt, a music 

study lecturer at the Faculty of Education, Chulalongkorn University and expert in the 

Kodály method and music psychology and Asst. Prof. Dr. Tatri Taiphapoon, a 

communication arts lecturer at the Faculty of Communication Arts, Chulalongkorn 

University. Next, interviews were conducted separately in each expert’s office. 

The researcher asked Dr. Suwanna Wangsophon and Assoc. Prof. Dr. 

Narutt Suttachitt questions which related to music study. Asst. Prof. Dr. Tatri 

Taiphapoon was asked about conceptual about communication. These questions were 

designed based on the collected data that the researcher received from music students. 

 

3.5.5  Data Collection and Analysis from Expert Interviews 

The data collected from the experts’ interviews were analyzed with the 

previous data collected during the experimental research and participants’ interviews. 

Unstructured interviews were conducted to collect the most reliable data. The music 

study experts were asked questions related to music knowledge, concepts and 

experiences with music students and based on data collected from the participating 

music students. The communication arts expert was asked about semiotics and 

opinions, perceptions, knowledge and attitudes based on the data collected from the 
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students. After this, analysis was conducted to determine the correctness of the 

research assumptions. 



CHAPTER 4 

 

 DATA COLLECTION AND ANALYSIS  

 
In the experimental research, 21 participants were separated into three groups 

according to their preference, or interests in musical styles: classical, jazz and rock, 

with seven assigned to each group. In this study, all participants were given code 

names. The classical group comprised C1, C2, C3, C4, C5, C6 and C7; the jazz group 

comprised J1, J2, J3, J4, J5, J6 and J7 and the rock group comprised R1, R2, R3, R4, 

R5, R6 and R7. 
 The findings, analysis and discussions will be presented as follows: 

 4.1 Data Collection 

  4.1.1 Classical Music Students’ Mental Images 

  4.1.2 Jazz Music Students’ Mental Images 

  4.1.3 Rock Music Students’ Mental Images 

 4.2 Data Analysis 

  4.2.1 Assumption 1 

  4.2.2 Assumption 2 

  4.2.3 Mental Images and Interpretations through Semiotics 

 4.2.4 Expert Interviews 

 

4.1  Data Collection 

 

In the experimental research, each music students group listened to two 

compositions: one consistent with their interests and alternative piece. They were 

asked to illustrate or describe their mental imagery while listening to the music.
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4.1.1  Classical Music Students’ Mental Imagery 

As mentioned previously, the classical music participants were asked to listen 

to two compositions: Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous” (classical music) and the original version of Miles Davis’ “Blue in 

Green” (jazz music). They were asked to illustrate their mental imagery while 

listening to each piece. After they finished listening, they were asked to write their 

metal imagery on the answer sheets. 

 

Table 4.1 Classical music students’ mental imagery after listening to Frédéric 

Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” and the 

Original Version of Miles Davis’ “Blue in Green” 

 

Code 

Names 

Mental Images 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

The Original Version of Miles 

Davis’ “Blue in Green” 

C1 It was a dancing party in “The Mask 

of Zorro Movie (1998).” The music 

is classical and profound. 

 

There were people sitting in a 

restaurant in a central garden. There 

were voices coming from a waterfall 

and the wind. 

C2 It was night time, and someone sat 

and looked out at the sea. There was 

a strong wave and full moon in the 

scene. 

There was a very beautiful woman 

walking along a street in France,  

shopping for something. Other 

people looked at her while she 

walked past because she was so 

beautiful. 

C3 It started with one woman who was 

very sad about something. She felt 

lonely, and she walked somewhere 

endlessly alone. Then, she thought 

about how she had just broken up 

with her boyfriend. She thought  

In this piece, there are two people, a 

woman and a man, in a luxurious 

restaurant. The man tries to get to 

know the woman, so he can ask her 

out on a date. They spend time 

together during the day and enjoy a  
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Table 4.1 (Continued) 

 

Code 

Names 

Mental Images 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

The Original Version of Miles 

Davis’ “Blue in Green” 

 about the day she and her boyfriend 

argued and hurt each other 

physically and emotionally. She felt 

enormous pain. In the end, she 

realized that everything was over, 

which left her alone in the cold 

night. 

sweet moment. They then spend the 

whole night together. When the sun 

comes up, they walk away 

separately, having fulfilled their 

needs. They both hope they will see 

each other again. 

C4 It was a dance party in former times. 

The music consisted of different 

tempos and emotions. 

At first, it was an exciting, yet 

confusing voyage in Europe. Then it 

turned peaceful toward the end of 

the piece.  

C5 It was a big place in good weather. 

People enjoyed their activities. In the 

middle of this piece, there was a 

scene of a waterfall and birds. In 

addition, there was a dance party in a 

wide space that overlapped with the 

scene of nature. 

There was a café where a jazz 

combo played, featuring a piano and 

trumpet.  

C6 An old Western man told young 

persons the story of his life when he 

was a young adult.  

In the first part of this piece, a girl 

performed ballet. However, when 

the trumpet began to play, the scene 

changed immediately to a bar where 

people were drinking. There was a 

snooker table, and an unhappy 

woman sang a slow tempo song on a 

stage. 
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Table 4.1 (Continued) 

 

Code 

Names 

Mental Images 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

The Original Version of Miles 

Davis’ “Blue in Green” 

C7 I was riding a horse with my gun in 

the desert.  

I was driving a 1968 Volkswagen at 

the Asok Intersection. The traffic 

was bad, and it was raining. I picked 

up my cigar and lit it with a match. 

 

4.1.2  Jazz Music Students’ Mental Imagery 

As mentioned previously, jazz music participants were asked to listen to two 

compositions: the original version of Miles Davis’ “Blue in Green” (jazz music) and 

Mogwai’s “The Sun Smells Too Loud” (rock music). In this study, they drew mental 

imagery as they listened to each piece. After listening, they were asked to write down 

their metal images on answer sheets. 

 

Table 4.2 Jazz music students’ mental imagery after listening to the original version 

of Miles Davis’ “Blue in Green” and Mogwai’s “The Sun Smells too 

Loud” 

 

Code 

Names 

Mental Images 

The Original Version of Miles 

Davis’ “Blue in Green” 

Mogwai’s “The Sun Smells Too 

Loud” 

J1 There was a couple dancing alone in 

candlelight on a beach. Only the 

wind and waves could be heard. 

They danced slowly to the music’s 

rhythm as the woman nestled 

happily against the man’s chest. 

There was a factory that built robots. 

These robots were useful. Each was 

assembled on a long conveyor belt 

until they were complete. 

J2 It seemed to be an image of  The music’s rhythm was relaxing to  
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Table 4.2 (Continued) 

 

Code 

Names 

Mental Images 

The Original Version of Miles 

Davis’ “Blue in Green” 

Mogwai’s “The Sun Smells Too 

Loud” 

 loneliness. However, this loneliness 

was expressed gently. 

the listeners. I wanted to move my 

body while I listened and imagined 

travelling and adventure. 

J3 A middle aged man sat and waited 

for something at a hotel’s basement 

bar. At the end, he decided to let his 

awkward feelings go and stop 

waiting. 

This was a journey that repeatedly 

passed scenic landscapes, towns and 

people, with one person walking 

forward slowly. 

 

J4 

A woman missed someone a lot, but 

all she could do was think about 

them. 

A plane was flying, and at each solo 

of a different instrument, it would 

face a new obstacle, but nothing 

could stop it. 

J5 The music reminded me of a sad 

experience. As the instruments 

changed, situations thought about 

changed as well. 

The rhythm reflected an adventure 

or voyage. 

J6 A man dreamed about a beautiful 

woman he liked, but could do 

nothing about because she was with 

another man. The tone was sad. 

Moreover, there was a scene of a 

magnificent dance party. 

A man walked happily on a pathway 

which had no end. A lot of things 

came to disturb him, but he did not 

stop. The colors of the scene 

changed continually. The image was 

not real; it was a cartoon. 

J7 A woman drove a car while it was 

raining. She wanted to go home. As 

she drove, she thought about her 

past, which consisted of happy and  

An adventurous young man explored 

the world. He left his hometown to 

achieve his goal. He thought of 

people who supported him and his  
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Table 4.2 (Continued) 

 

Code 

Names 

Mental Images 

The Original Version of Miles 

Davis’ “Blue in Green” 

Mogwai’s “The Sun Smells Too 

Loud” 

J7 sad experiences. own goal. 

 

4.1.3  Rock Music Students’ Mental Images 

As mentioned previously, the rock music participants were asked to listen to two 

compositions: Mogwai’s “The Sun Smells Too Loud” (rock music) and Frédéric 

Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” (classical music). They 

were asked to describe mental images while they were listening to each piece. After 

they finished listening, they were asked to write down their metal images on answer 

sheets. 

 

Table 4.3 Rock music students’ mental imagery after listening to Mogwai’s “The 

Sun Smells too Loud” and Frédéric Chopin’s “Nocturne in C Sharp 

Minor Opus: Posthumous” 

 

Code 

Names 

Mental Images 

Mogwai’s “The Sun Smells Too 

Loud” 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

R1 A cheerful man was walking with a 

smile. The speed of this world was 

twice as fast as our reality. 

A middle aged man talked about his 

life, but it was not clear how it was. 

The scene was at a castle. 

R2 There were people happily 

performing music on grassland in 

some hills. 

The scene was of London in the 

1800s. There were a church and 

smoke as well as a few people. 

R3 The rhythm reminded one about a 

victory in war. There were Western 

soldiers dressed in ancient-style 

The slow beat and melodies created 

an image of a couple quarreling. The 

man walked away, and the woman  
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Table 4.3 (continued) 

 

Code 

Names 

Mental Images 

Mogwai’s “The Sun Smells Too 

Loud” 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

R3 uniforms. felt sad that she could not make him 

angry. 

R4 The music encouraged me to walk 

forward; I saw myself walking with 

confidence. 

It was sad, like someone crying, 

because of the music’s gray tone. 

R5 A man walked across the sky. When 

a guitar played, it created obstacles. 

A woman felt sad, but it was not 

clear why. She despaired about her 

life. 

 

 

R6 

There was an exciting and fun 

voyage at the sea. 

There was a feeling of sadness. I saw 

myself in my room. I thought of 

previous problems such as my 

studies and performing. It was a 

flashback. 

R7 There was a band happily 

performing. The band consisted of 

five or six men in rock musician 

costumes performing in a garage. 

An old Western man played piano 

on the stage. The song was sad. 

There was a woman watching him 

play. She thought of her son who 

was not with her and happy 

memories they shared.  

 

4.2  Data Analysis 

 
 In the data analysis, the mental images described earlier were analyzed 

together with the collected data collected during the music students’ interviews and 

discussions with experts. The analysis was processed under conceptual frameworks 

and aimed to test the research assumptions. 
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4.2.1  Assumption 1   

According to tables 4.1, 4.2 and 4.3, the music students could illustrate mental 

images while they were listening to the music tracks. The collected data from the 

experimental research and their in-depth interviews were then analyzed. 

4.2.1.1 Classical Music Student Group Analysis 

As presented in table 4.1, C1 and C4 illustrated similar mental images 

while they were listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous”. C1 mentioned in the in-depth interview that classical music presents to 

him antiquity and profoundness. The classical style makes him think of ancient times. 

In addition, his favorite classical music period is the “Romantic”, 1820-1900. On the 

other hand, he thinks that jazz music is hard to understand, particularly its moods and 

tones. He would like to play it, but he cannot because it has a lot of syncopation, 

various rhythms that change unexpectedly. C4’s perception towards classical music 

was the same as C1’s. C4 thought that classical music was the most understandable 

among instrumental music because it consisted of rules and patterns. His favorite 

classic music period was also the “Romantic” because pieces composed in this era 

allow listeners to imagine a lot. 

C5 thought of a dancing party while listening to Frédéric Chopin’s 

“Nocturne in C Sharp Minor Opus: Posthumous”, the same as C1 and C4. However, 

the scene was different. C5 explained about her perception of classical music. It is 

melodious, and each piece is long. Moreover, they present a lot to learn. In addition, 

she liked to play fast tempo pieces and perform pieces from the “Baroque Period”, 

1600-1750. However, her music teacher mentioned that music scales sound like 

streams. Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” 

consisted of a scale pattern, which started from a high pitch and and then slowly fell.  

C2 explained that she thought of the sea while she was listening to 

Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” because she has 

an experience going to sea while listening to classical music. She added that her 

music teacher told her to think of streams while practicing scales on the piano. So, C2 

and C5 were taught about scales in the same way. In addition, C2 answered during the 

in-depth interview that she likes classical music because this music style consists of 

melodious pieces. This music style has patterns and clear rules. She can perform 
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classical music by following music directions. C2 and C5 focused on music details 

and patterns while C1 and C4 mentioned classical music periods. In other words, C1 

and C4 were influenced by their understanding of classical music periods and 

therefore presented different mental imagery than C2 and C5, because they were 

influenced by different stimuli.  

When it comes to semiotics, C7 explained during the in-depth that his 

perception of classical music had similar moods and tones as the artwork of Leonardo 

Da Vinci (1452-1519). One reason was both were guided by rules that people had to 

learn to understand the music or art pieces. He said that he focused on melodies when 

he listened to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. He 

had just watched “The Walking Dead” TV Series (2010-present), and the melodies 

influenced him to feel brave. These factors had an impact on his mental imagery. C6 

had a similar perception as C7, but C6 tried to focus on melodies and musical forms. 

She added that classical music was the fundamental of all musical styles. She was not 

sure why she had mental images of an old man telling stories to children. She thought 

that she might have seen some similar scenes in Western films. 

Most of the classical music students described different mental imagery 

as they listened to the original version of Miles Davis’ “Blue in Green”. As presented 

in table 4.1, C2 began by saying she had never had an experience liked she described. 

However, when asked if the woman in her mental image was herself, she thought 

about it again and then answered yes. She had not thought about that woman’s 

identity asked. She said that the woman in her mental image had a lot of self-

confidence. Before being asked if she had had similar experiences to her mental 

image, she said she had decided to her relationship with her ex-boyfriend assertively. 

Then, to feel better, she did activities that she liked such as shopping. Thus, it appears, 

her mental imagery has some connection with her past. However, the mood and tone 

of Miles Davis’ “Blue in Green” made her think about a European city. She went on 

to say she does not like jazz or rock music. In her opinion, jazz is nonsensical. The 

saxophone sounds sexy and creates a sense of night. C2 and C4 thought of Europe 

while they were listening to Miles Davis’ “Blue in Green”, but C2 focused on the 

melodies. In C2’s opinion, jazz music allows performers to express feelings. 

However, it is hard to understand due to its complex melodies. Thus, C2 and C4 had a 
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similar perception of jazz music that referred to Europe, but they focused on different 

factors. 

As mentioned above, C2 thought that jazz music was composed of 

complex melodies. The in-depth interview with C6 showed that her perception about 

jazz music was similar to C2. However, she also said that jazz music was created by 

African American people. Jazz in the past presented African American repression, but 

jazz music today is created with joy as well. C2 and C3 both felt that jazz songs could 

be interpreted as stories. In C3’s opinion, classical and jazz music comprise musical 

elements that influence listeners; it’s much like telling a story. In the in-depth 

interview with C3, she compared classical music with storytelling that consists of  an 

introduction, climax and ending. She said the introductions and endings in some 

classical compositions share similar moods and tones, then added that classical music 

is understandable. However, she prefers to listen to popular music such as R&B 

(Rhythm and Blues), and these musical styles originated from jazz. She explained that 

she could not play jazz because her improvisational skills need to be developed. She 

went on to say that popular music would not have a story without lyrics. C3’s mental 

images for both Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” 

and the original version of Miles Davis’ “Blue in Green” were written like she was 

telling a story.  

According to C6’s perception mentioned earlier, jazz music styles 

reflect African American repression. Moreover, she focused on the trumpet’s sound 

and melodies in Miles Davis’ “Blue in Green”. She said that these two musical 

elements made her think of bar scenes in films. Although Miles Davis’ “Blue in 

Green” did not have lyrics, she described an image of a woman on a stage singing a 

sad song. C6’s mental images created by Miles Davis’ “Blue in Green” were similar 

to C1’s and C5’s. However, their experiences were different. C1 and C5 explained 

that their mental images were similar to restaurants and cafés they have gone to. C1 

said that he visited a lot of cafés and restaurants where jazz combos perform. C5 said 

she had friends who are jazz majors in college, and she went to restaurants with her 

friends where jazz was performed. So, C1 and C5 described mental images based on 

their own experiences. 
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According to C1’s in-depth interview answers, he thought that jazz 

music was hard to understand, particularly its moods and tones. He would like to play 

it, but he cannot because of the changes in “syncopation”. He said to perform jazz, 

improvisational skills must be developed. Furthermore, performers must express their 

emotion while performing jazz. C5 had a different perception than C1. As a student in 

a music college, C5 has studied classical music performance, focusing on the clarinet. 

However, she has taken a jazz course as it is required by the department. She claimed 

that it was difficult to understand the moods and tones, and she did not like jazz 

improvisation. Not only did jazz music confuse her, but rock music also had moods 

and tones that she did not like. She had no interest in either jazz or rock. 

As mentioned in page 18, past experiences and exposures influence 

people’s behavior through imitation and reinforcement (Fox et al., 2011, Hanna et al., 

2013).  C1 and C5 recalled their past experiences when describing their mental 

images. On the other hand, C7 used his imagination to create mental images, using 

past experiences as a theme. In the in-depth interview with C7, he explained that 

Miles Davis’ “Blue in Green” made him think of a rainy day. He added that he had 

been in a similar situation as the one he described. However, the melodies in this 

music made him think of a 1968 Volkswagen. He claimed that the melodies reflected 

something old, and he likes this car.  

4.2.1.2  Jazz Music Students Analysis 

According to table 4.2, the original version of Miles Davis’ “Blue in 

Green” influenced J2, J4, J5, J6 and J7 as they described similar scenes, someone 

thinking. First of all, J2 said in the in- interview that jazz music provides freedom to 

performers and composers. Moods and tones of this style have changed through time. 

He went on to say that, basically, popular music nowadays has been adapted from 

jazz, but it is easier to define what messages the music conveys. J4’s perception was 

the same. J4 said that a jazz band performed by combining their ideas and creating 

moods and tones in their songs through variations of melodies and chords. However, 

emotion was the main factor when performing a solo.   

J5 and J7 said that jazz was enjoyable because jazz performers can 

produce variations in their performance. J7 said he also liked rock music because he 

thought that rock and jazz music bands performed music similarly. The main 
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difference is that jazz bands focus on ideas and creativity while rock bands focus on 

their performance. J7 claimed that he liked classical pieces composed during the 20th 

century because classical music of this period has combined some jazz elements.  

J6 thought similarly to the other jazz music students, but he felt that jazz 

music does follow rules. Jazz musicians can perform variation, but these variations 

have to follow jazz rules. In addition, J6 and C7 described similar mental images 

while listening to Miles Davis’ “Blue in Green”. As mentioned earlier, C7 described 

imagery based on his experiences and imagination. Nevertheless, J6 claimed that he 

had seen a similar scene in a Western music video. J6 and C7 both said they focused 

on the sounds of the instruments (see table 4.1 p. 40). 

As presented in table 4.2, J3 described his mental image while 

listening to Miles Davis’ “Blue in Green” as a man waiting for something. He was not 

sure if he had had a similar experience, but he had been to bars where jazz was 

performed. His mental image was similar that of C1, C5, and C6; however, details 

were different. C1 and C5 described images of people having dinner while a jazz 

combo performed. Both said their mental images were similar to personal 

experiences. C6 and J3 both said that Miles Davis’ “Blue in Green” expressed sad 

emotions; however, their perceptions about jazz styles were different. 

Music knowledge is a factor that affects music students understanding 

of music culture (Szőnyi, 1973). J1 said in the in-depth that his perceptions of jazz 

and classical music required learning about their musical elements. If listeners did not 

have knowledge about music, they would be bored. J1’s mental image created by 

Miles Davis’ “Blue in Green” was also different from the other jazz music students. 

He thought that the melodies of this piece reflected happiness and thought of scenes 

from his past experiences, which he combined to form his mental images. 

Meanwhile, the jazz students felt that rock music consisted of fast beats. 

The music aroused their emotions. J2 said that he liked to listen to rock songs in the 

morning because they aroused him to move faster, for example, when preparing to go 

to university. J4 and J6 both felt that rock music reminded them of aggressive 

emotions. In the in-depth interview with classical music students, C1 and C6 said 

much the same thing. In addition, C6 said that percussion instruments are at the core 

https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22
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of rock music, and it has to be performed by a band. C3 and C4 did not like to listen 

to rock music because the music was too noisy. 

During the in-depth interviews with jazz music students J2, J3, J4, J5, 

J6, and J7, they all said that they focused on the beat while listening to Mogwai’s 

“The Sun Smells Too Loud”. J2 said that Mogwai’s “The Sun Smells Too Loud” 

made him want to move his body for the same reason as he explained when 

discussing his perception of the rock music. J4, J5 and J7 thought of travelling, 

particularly personal experiences.  J5 added that he thought of television programs 

related to travelling as well. J3 had similar thoughts as J5. He said that Mogwai’s 

“The Sun Smells Too Loud” was similar to the introductory music of television travel 

programs. 

While listening to Mogwai’s “The Sun Smells Too Loud”, J6 thought of 

cartoon imagery. His story was similar to the other jazz music students discussed 

earlier. He explained that he focused on beat and that patterns of melody reminded 

him of changing scenes. The main character in his imagery walked forward and the 

scenes changed with the melody patterns. 

As mentioned earlier, J2, J3, J4, J5, J6 and J7 described similar mental 

images when they listened to Mogwai’s “The Sun Smells Too Loud”. Only J1 

described different imagery. As a jazz music production student, he focused on the 

quality of the music tracks. He said that he could not imagine anything at first because 

he is not interested in rock music. Moreover, he said that Mogwai’s “The Sun Smells 

Too Loud” not consistent with his ideas of composition. Orawan Pilun-owad (2006) 

explained that modeling stimuli can influence receiver’s attention if they have similar 

interests. Moreover, people’s characteristics are factors that will shape how they 

decode what they see and hear (Bandura, 1977). J1 tried to explain what he felt. As 

presented in table 4.2, he thought of a robot factory. He added during his in-depth 

interview that Mogwai’s “The Sun Smells Too Loud” electronic sounds made him 

think of robots or something related to a mechanism. 

4.2.1.3  Rock Music Students Analysis 

According to the experimental research and in-depth interviews with the 

rock music students, there were three themes of mental imagery they described after 

listening to Mogwai’s “The Sun Smells Too Loud”. The first was similar to that of the 
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jazz music students’. R1, R4, R5 and R6 described images of walking forward and 

travelling. These four rock students all said that their experiences impacted their 

mental images. R1 thought that rock music style is exciting. Mogwai’s “The Sun 

Smells Too Loud” reminded him of going to school in the morning. R4 and R5 both 

said that this song made them think of experiences when they felt discouraged. R5 felt 

that rock song could encourage him. R4 added that the scene in his mental image was 

Bangkok as was R1’s. R6’s mental image was also influenced by past experiences 

travelling with friends. He said that he liked rock music styles; although he did not 

always understand the lyrics that singers sang, he liked to listen to the beat. R1, R4, 

R5 and R6 all said that they focused on the beat when they listened to Mogwai’s “The 

Sun Smells Too Loud”.  

As presented in table 3, R3 had a different mental image for Mogwai’s 

“The Sun Smells Too Loud”, saying that he was influenced by Western films. In his 

in-depth interview, he said that rock music reminded him of strength, because it had a 

fast beat. While listening to Mogwai’s “The Sun Smells Too Loud”, he he said he 

focused on the music. 

Lastly, R2 and R7 described similar mental images while listening to 

Mogwai’s “The Sun Smells Too Loud”, which were rock bands; however, the details 

of the scene were different. The music video of Mogwai’s “The Sun Smells Too 

Loud” is similar to R2’s mental image. In the music video, there is a band played 

playing in a large field with female dancers dressed like Native Americans clothes 

around the band. R2 said that he had never seen this music video. R7 said that her 

mental image was influenced by Western music videos and not at all like R2’s mental 

image or the music video. R2 and R7 both said that they liked to listen to rock 

melodies and that they focused on melody while listening to Mogwai’s “The Sun 

Smells Too Loud”. 

The rock music students described different mental images while 

listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. R1, 

R6 and R7 said that classical music made them think of former Western eras. In 

addition, R1 and R7 said that the music was elegant and attractive. Both described 

mental images that related to past times. Their mental images were of old men. R6’s 

mental image was also of a past time, but he also thought of his own past experiences. 
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R6 claimed that he preferred jazz to classical music because it had rules. He liked to 

listen to jazz musicians’ improvisations. R1 and R7 said that they did not have 

knowledge about jazz music and so could not differentiate between jazz and classical 

music. R1’s and R7’s perceptions about classical music came from their 

understanding of the word “classical”. 

R5 had a similar perception of classical music style as R6, that it 

consisted of a lot of rules. R5 said that it was hard to interpret classical music and 

jazz. He discussed “The Little Match Girl”, a Danish folk tale as his mental imagery 

from listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” 

was based on this story. 

R5’s mental image from listening to Frédéric Chopin’s Nocturne in C 

Sharp Minor Opus was similar to R4’s. However, R4 thought of a Korean Drama he 

had watched. One person in his image was a female Korean actor. Similarly, R3 

explained that his mental image was influenced by films. He added that the musical 

elements he focused on were melody and beat. R3 and R4 said that they had listened 

to Nocturne in C Sharp Minor Opus before, but could not remember when.  

R2’s perception of classical music was similar to those of R1, R6 and 

R7, as the music reminded him of a historic Western era. As a Christian, he goes to 

church on Sundays and felt that this experience influenced his perception. Moreover, 

the key signature of Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous” influenced his mental imagery having a grey tone. 

4.2.1.4  Conclusion of the analysis 

It has been shown that music can influence music students’ mental 

imagery. Bandura’s Social Learning Theory comprises four learning stages (se. 14-

15). People create images through their imagination and memories, and they will act 

in a similar fashion when they face situations consistent with those memories 

(Orawan Pilun-owad, 2006).  

According to the Kodály Method, the first step in learning music is 

listening. After that, they will imitate what heard by singing and moving their bodies 

(Szőnyi, 1973). In the same way, the mental imagery of music students can influence 

their behaviors. 

 

https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22
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4.2.2 Assumption 2 Testing  
 Music students’ perceptions and past experiences may be recalled while 

listening to music. When testing assumption 1, music students described mental 

images while listening to music tracks. They also focused on musical elements as they 

listened to the tracks. Thus, musical elements could be factors that influence their 

mental images.  

4.2.2.1 Understanding Musical Elements 

From this study, it appears that most rock music students focus on beat. 

Five of the seven of rock music students (R1, R3, R4, R5 and R6) claimed that beat 

was a factor that influenced their mental images while listening to Mogwai’s “The 

Sun Smells Too Loud”. In addition, classical music did not have percussion 

throughout the piece. Jazz emphasized improvisation of melodies, chords and 

articulations.  When listening to Frédéric Chopin’s “Nocturne in C Sharp Minor 

Opus: Posthumous”, the rock music students focused on different musical elements. 

R1 and R7 focused on melody. R2, R4 and R5 focused on key signature. R6 said he 

focused on both key signature and melody. In addition, R1, R6 and R7  described 

their mental imagery like stories after listening to “Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous”. R3 was the only rock music student who focused 

on beat while listening to both pieces. During the experimental research, R3 moved 

his right foot according to the beat. Although Frédéric Chopin’s “Nocturne in C Sharp 

Minor Opus: Posthumous” did not have percussion, he did feel a beat. 

R7 said that the melodies in Frédéric Chopin’s “Nocturne in C Sharp 

Minor Opus: Posthumous” made her think of sadness. R1 also said he thought of 

sadness, but because of the key signature. C2 and C5 said that scales in this 

composition made them think of a stream. In addition, all classical music students 

said that melody was a factor that influenced their mental imagery when they listened 

to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. 

Furthermore, C2 said her mental imagery from “Frédéric Chopin’s 

“Nocturne in C Sharp Minor Opus: Posthumous” was influenced by the musical 

format, which consisted of three parts. The first and third had similar melodies. In 

other words, the composer did a variation of the first part in the third part. As 

presented in table 4.1, C2 described a strong sea wave. She added that she thought of 
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this image while listening to the first and third part of the piece. In the second part, 

she thought of a person looking out at the sea. The feeling was peaceful until the third 

part began. 

From the analyzed data presented in table 4.4, the musical elements the 

classical music students focused on were either melody or musical form. C2 focused 

on both.  Meanwhile, rock music students chose to focus on key signature, melody 

and beat. So, it is possible that their understanding of musical culture is not the same. 

 

Table 4.4 Musical elements that are factors influencing music students’ mental 

images when listening to Frédéric Chopin’s “Nocturne in C Sharp Minor 

Opus: Posthumous” 

 

 

Music Students 

Musical Elements that music students focused on 

when listening to Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

Classical Music Students Melody, musical form 

Rock Music Students Key signature, melody, beat 

 

While melody and the musical form were factors that classical music 

students focused on when describing mental images formed when listening to 

Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”, it was they 

focused on musical instruments when they listened to Miles Davis’s “Blue in Green”.  

In the interviews with C2, C3, C5, C6 and C7, they talked about the 

saxophone and trumpet sounds in Miles Davis’s “Blue in Green”. C2 and C3 both felt 

that the saxophone sound was sexy. However, their thoughts about the word “sexy” 

were not the same. C2 said it was nonsense and did not like it. On the other hand, C3 

felt it was saxophone romantic story and related to love and lust. C5 and C6 had 

similar impressions of the trumpet sound. In table 4.1, C6 described girl performing 

ballet and a bar where people were drinking.  She said that the piano made her think 

of a ballet, but the image changed to a bar scene immediately when the trumpet began 

to play. C5’s mental image was of jazz musician playing the trumpet. Lastly, C7 

focused on snare drum sound, saying it sounded like a rainy day. While saxophone 
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and trumpet were played, he thought of himself in a car. He stopped his car for a red 

light at Asok intersection. The light changed to green when a piano solo began at the 

end of the piece. 

C1 did not mention any specific musical instrument. He explained that 

he had listened to jazz while having dinner in a restaurant. Miles Davis’ “Blue in 

Green” reminded him about that experience. He claimed that the sound of every 

musical instrument influenced his mental image and said the melody of Miles Davis’s 

“Blue in Green” was interesting because of the variety in patterns. C4 also mentioned 

the melody of this piece and said that the articulation of this song made her think of a 

confusing boat trip in a European city. 

Musical instruments were also a factor that most of the jazz music 

students, J1, J3, J4, J5 and J7, focused on, but J3 and J5 say they did not focus on a 

specific musical instrument, which was also what C1 said. They had been to cafés, 

restaurants and bars where jazz was performed. However, jazz and classical music 

students had different perceptions. J3 and J5 had knowledge about and understood 

jazz. They said that jazz performers could perform improvisations freely. C1, on the 

other hand, claimed that jazz music was difficult to understand. J1 felt the same way 

as C2 and C3. He said that Miles Davis’ “Blue in Green” made him think of 

happiness, a private place and a sexual story. 

J4 claimed that she focused on the trumpet sound. She said she also 

heard a breathing sound. J7 talked about the snare drum, saying the same thing as C7 

told that the snare sound made him think of a rainy day. The mental images they 

described when listening to Miles Davis’ “Blue in Green” were also similar. J7 said 

jazz songs can be performed freely and was not controlled by music rules. C7 

compared jazz to splashes of color. Jazz could express performers’ feelings and they 

could improvise freely. However, C7 said that jazz nowadays consisted of many rules. 

J2 and J6 said they focused on the melody of Miles Davis’s “Blue in 

Green”. J2 said that the melody made him have flashbacks and those scenes were 

combined to be a story. J6 explained that jazz music could be interpreted through 

melody because melody is an important musical element that jazz performers use to 

express their feelings. 
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Table 4.5 Musical elements that are factors in creating music students’ mental images 

when listening to Miles Davis’s “Blue in Green” 

 

 

Music Students 

Musical Elements that music students focused on 

when listening to Miles Davis’ “Blue in Green” 

Jazz Music Students Musical instrument, melody 

Classical Music Students Musical instrument, melody, articulation 

 

Although jazz music students said musical instruments and 

melodies influenced their mental images while listening to Miles Davis’ “Blue in 

Green”, they focused on the beat when listening to Mogwai’s “The Sun Smells Too 

Loud”. Every jazz music student, except J1, said that they focused on beat, and their 

mental images were similar to each other’s. As presented in table 4.3, those mental 

images consisted on a person who walked forward or was travelling. 

As mentioned earlier, R1, R3, R4, R5 and R6 focused on beat 

creating their mental images while listening to Mogwai’s “The Sun Smells Too 

Loud”. R1, R4, R5 and R6 described similar images to those of the jazz music 

students. Although R3 did not describe a mental image influenced by the same 

elements as other music students who focused on the beat, his mental images had a 

similar mood and tone as the others. However, R2 and R7 focused on was melody. As 

mentioned earlier, their mental images were similar. 

J1, as a jazz music production student analyzed the production 

of Mogwai’s “The Sun Smells Too Loud”. His mental image when he listened to this 

song was different to the other music students’. He said in the interview that he could 

not think of anything when he listened to Mogwai’s “The Sun Smells Too Loud” as it 

began.  
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Table 4.6 Musical elements that are factors in creating music students’ mental images 

when listening to Mogwai’s “The Sun Smells Too Loud” 

 

 

Music Students 

Musical Elements that music students focused on 

when listening to Mogwai’s “The Sun Smells Too 

Loud” 

Rock Music Students Melody, beat 

Jazz Music Students Beat, music production (J1 only) 

  

According to Bandura’s Social Learning Theory, people choose to pay 

attention to media or situations that interest them. Music students might then use their 

perceptions and understanding when creating mental images while listening to music 

inconsistent with their interests.  

 

Thus, it appears that Assumption 2 is not completely true. The music 

students who focused on the same musical elements while listening to music were 

likely to have similar mental images that lead to the same behavior. However, they 

only tended to focus on the same musical elements when they listened to music that 

was consistent with their interests.  

 

Table 4.7 Musical elements that are factors in creating music students’ mental images 

 

 

 

Music Students 

Musical Elements that 

music students focused on 

when they listened to music 

“consistent” with their 

interests 

Musical Elements that 

music students focused on 

when they listened to 

music “inconsistent” with 

their interests 

Classical music 

students 

Melody, music form Musical instruments, 

articulation, melody 

Jazz music students Musical instruments, melody Beat, music production  

Rock music students Melody, beat Key signature, melody, beat 
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4.2.1.2 Behavioral Analysis 

In the interviews with music students, they were asked questions related 

to their behaviors. As discussed in page 16, aggressive behaviors were created based 

on people’s emotions, both positive and negative. Positive aggressive behaviors are 

seen in exciting situations, playing extreme sports, but negative aggressive behaviors 

related to violence which occurred in communications (Slotve et al., 2008). So, music 

students were asked questions about their decision making related to behavior to 

determine if there is a relationship between musical styles, perception and behavior. 

Classical music students C1 and C5 claimed that they used emotion 

more than reason in their decision making, especially for C1. He gave as an example 

practicing music. Normally, he practiced because of a deadline, like a music 

examination, or lesson preparation. In fact, he said he could not practice if he did not 

feel a sense of passion. So, his solution was to relax. Sometimes, he played music he 

liked first; then, he would move to practice music he could not play well. Moreover, 

he always felt a lack of confidence when performing a classical piece. He also felt 

classical music was old and profound and his performing had to follow classical 

music rules. If listeners knew the piece he was performing, he was afraid they would 

know when he made a mistake. 

C5 said she was a hotheaded person, but she did not like to express 

aggressive behavior. She tried to tolerate uncomfortable situations. Moreover, most of 

her decision making was also based on emotions, however with some topics emotions 

weren’t involved. She talked about how she had to spend time practicing before an 

examination. Although a deadline would force her to practice, she said she would not 

perform as well as when her emotions encourage her to practice. 

Other classical music students claimed that they made their decisions 

based on fact and reason. C2 said that she was the kind of person who makes 

decisions rationally and that classical music is a style based on rational. On the other 

hand, she thought that jazz and rock music are influenced by the performers’ 

emotions, and listeners have to interpret the meanings of a song using their emotions. 

Normally, she controlled herself by using rational reasons to dominate her emotions. 

C4 thought much the same way as C2. He felt that jazz and rock music had to be 

performed with emotion more than classical music. 
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C3 said that classical music needs to be performed with emotion, but 

listeners have to interpret the music’s meaning rationally. Classical music consists of 

rules that listeners need to understand. C3 felt the same as C6. They both made 

decisions based on reason in serious situations, like their education or being in a 

serious relationship. On the other hand, they used emotion when making decisions in 

enjoyable situations, like shopping.  

Although most classical music students made their decisions rationally, 

C7 added that emotions were important, too. When involved in activities that have 

rules, emotions might be used to encourage himself to decide to do an activity not just 

for the right reasons. He gave an example how he did not like to teach music. 

However, he wanted to buy new clothes. So, he used his desire to encourage him to 

work. 

According to the in-depth interviews with the jazz music students, J1, 

J2, J3 and J7 claimed that they used their emotions in decision making equally to 

reason. J1 said he used reason and emotion equally. If he decided to do something he 

liked, his decision was based on emotions. On the other hand, he thought rationally 

when he had to do something important such as practicing music for an examination. 

If he did not have a passion to practice, he solved this problem by doing something he 

likes. Then, he would get back to practice. On the other hand, J2 said that he 

sometimes used both emotion and reason and sometimes not. The situation he 

mentioned was choosing his program of study in college. He liked music and so made 

his decision based on emotion. Nevertheless, he listed advantages and disadvantages 

about studying music rationally to be sure he was absolutely right to choose to study 

what he wanted. 

  J3 and J7 both said they used reason when doing class projects and 

their thesis because they were concerned with the deadlines, but they used emotion 

with activities such as practicing music. If there was a deadline for practicing, J3 said 

he would use reason as he had limited time to complete his tasks. 

  Jazz music students J5 and J6 said they were concerned with facts 

more emotion. On the other hand, J4 thought that emotions influenced his decision 

making more than reason. J5 claimed that he needed to focus on what he bought. He 

was concerned about his finances. When he decided to buy something, he thought 
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carefully before paying. J6 said he looked at consequences before doing something. 

For example, he did not want to argue with friends and colleagues because it might 

cause negative consequences. J4, on the other hand, told said he used money based on 

his emotions. He felt his wants were important.  

For the rock music students, R1 made decisions based on reason and 

emotion. He said he used reason to make a decision that would impact his life, but he 

decided to do what he liked based on his emotions. He explained that he used emotion 

when deciding to study music. However, he used reason to decide which style he 

should study. For him, rock music is popular. So,  he chose to study rock music 

because he thought it would be easy to interpret rock songs. 

On the other hand, R3, R4 and R5 said that they were more concerned 

with reason than emotion. R3 and R4 said that they decided rationally when they 

chose which musical instruments to study. R4 added that he chose to learn guitar, 

because he could bring it everywhere and could play alone. R5 said he used reason in 

his all decision making. He felt the choice of music styles the students chose could 

have an impact on their lives as it influenced daily activities such as the fashion they 

chose to wear. 

Lastly, R2, R6 and R7 claimed that they used emotion in decision 

making more than reason. R2 said that he used emotion when spending money. He 

added that he used emotions to decide about performing in music competitions or 

concerts. He would then use reason to support his emotions. R6 said he mostly used 

emotion in decision making, and like R2, when he considered performing or his 

school projects. R7 said emotion was more important than reason. She always made 

her decision based on emotions. Then, she would think about it rationally. 
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Table 4.8 Music students’ decision making based on reason and/or emotion  
 

 

 

Music Students 

Number of 

music students 

who made their 

decision based 

on reason only 

Number of 

music students 

who made their 

decisions based 

on emotion only 

Number of music 

students who 

made their 

decisions based 

on reason and 

emotion equally 

Classical Music Students 5 2 0 

Jazz Music Students 2 1 4 

Rock Music Students 3 3 1 

 
According to table 4.8, most classical music students focused on reason 

in their decision making. Most jazz music students thought that emotion and reason 

should have equal weight. It is interesting to note that the number of rock music 

students who made decisions based on emotion is highest among the three groups in 

this study.  

4.2.2.3 Conclusion of the analysis 

When music students were asked to imagine mental images while 

listening to music that was not consistent with their interests, they employed their 

perceptions of the music styles and understanding. Some could not think of anything. 

For example, J1 could not describe any mental image while listening to Mogwaii’s 

“The Sun Smells Too Loud” as it began, even though he tried. Moreover, the music 

students who focused on the same musical elements while listening to the same music 

were likely to have similar mental images that could lead to the same specific 

behavior. They also tended to focus on the same musical elements when they listened 

to music which was in the style consistent with their interests.  

 

4.2.3 Mental Images and Interpretations through Semiotics 

According to the collected data, classical music students were influenced by 

stimuli, including perception, musical understanding and experience. As shown in 

table 4.1, their mental images consisted of significant keywords that referred to 
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stimuli. Moreover, the keywords described moods and tones of the music tracks they 

listened to. 

 

Table 4.9  Keywords/signifiers in classical music students’ mental images 

 

Music 

Students 

Keywords/ signifiers from 

Frédéric Chopin’s “Nocturne in 

C Sharp Minor Opus: 

Posthumous” 

Keywords/ signifiers from Miles 

Davis’ “Blue in Green” 

C1 Dance party Restaurant, waterfall, wind 

C2 Nighttime, sea, full moon Beautiful woman, street in France, 

shopping 

C3 Woman, lonely, endless, broke 

up, angry, emotional, cold night 

Luxurious restaurant, sweet moment 

C4 Dance party Exciting, confusing, voyage, 

peaceful 

C5 Waterfall, birds, dance party, 

enjoy 

Café 

C6 Western man, Life story Ballet, bar 

C7 Riding a horse, desert Volkswagen, traffic, raining 

 

As stated earlier, classical music students described their mental images 

according to their understanding of music understanding, perception and experience. 

Their images consisted of keywords, or signifiers that refer to stimuli that influenced 

their mental images. As presented in table 4.9, C1 and C4 described images of dance 

parties from listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous”. These dance parties were not the same. C1’s dance party was a scene 

from the film, “The Mask of Zorro” (1998). In addition, the dance party in this film 

was a signifier that referred to C1’s perception of classical music, which was 

antiquated. C4 said that his imagery was of a prom party he attended while his 

perception of classical music style was the same as that of C1. So, C4’s dance party 

was based on his perception of classical music and experience. Moreover, both C1 
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and C4 said that they focused on melody while listening to Frédéric Chopin’s 

“Nocturne in C Sharp Minor Opus: Posthumous”. Possibly then, C1 and C4 might 

have decoded melody as images of dance parties. 

C5 also mentioned a dance party. Like C1, she thought she might have seen 

similar scenes in films, but she did not name any specific movie. The reason she 

thinks she thought of a waterfall was that her music teacher taught her that musical 

scales sound like a stream. Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous” consists of scale patterns. In other words, a waterfall in her mental 

images was a signifier that referred to her understanding of musical scales. In 

addition, there were birds in her mental images because she has seen an image of a 

waterfall birds before. In the same way, C2 thought of the water because her teacher 

gave similar explanations as C5’s, but she described the sea because she had listened 

to classical music when she had gone to the sea. At the same time, C2 and C5 felt 

different moods and tones than the other. C5 mentioned the word “enjoy”. She said 

the song started in a “Minor Key”, but it transposed to a “Major Key” in the second 

part. She saw the dance party image in the second part. C2 thought of nighttime and 

strong waves. She said in her interview that her mental images represented loneliness. 

So, C2 and C5 decoded Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: 

Posthumous” differently.  

Furthermore, C3’s mental image represented a negative mood and tone, like 

C2’s. C3 described a story of a woman and a man, with the woman the main 

character. C3 said in her interview she felt that Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” presented a woman’s feelings. She added that the 

music consisted of a slow-tempo, and her perception of the “Minor Key” was related 

to sadness. She this piece had to be sad because its name included “C Sharp Minor”. 

In an article, Mindy Pham (2014) said that slow-tempo music could influence 

consumers to spend more time doing something than with fast-tempo music. So, it 

seems that the slow-tempo is a factor that influenced C3’s mental image. As shown in 

table 4.8, a keywords/signifiers she referred to were “Minor Key” and media such as 

music videos and television programs. 

As explained earlier, media could be a factor that influences music students’ 

mental images. C6 mentioned an old Western man because she was stimulated by 
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Western movies. However, she did not know which movies influenced her. On the 

other hand, C7 said that in the evening he watched “The Walking Dead” television 

series before he participated in the experimental research. As table 4.8 shows, C7’s 

keywords referred to scenes in “The Walking Dead”. He added that he listened to 

classical music before he slept. So, it is possible that his mental image from listening 

to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” referred to 

what he watched and listened in the evening. 

 According to the analysis, C1’s, C4’s and C5’s mental images formed while 

listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” had a 

positive mood and tone while C2’s and C3’s were negative. Meanwhile, C6’s and 

C7’s were a blend of positive and negative. These mental images had keywords, or 

signifiers, that referred to their direct experiences, what they saw in the media and 

understood about music as well as their perceptions and emotions. 

 Table 4.8 presents the keywords, or signifiers, that classical music students 

described in their mental images formed when listening to Miles Davis’ “Blue in 

Green”.  

C1, C5, C3 and C6 all described dining venues, like a restaurant, café or bar. 

They said they have been to such places with their friends. So, it was possible they 

have similar background scenes in their mental images. C1 explained that the 

melodies of this music made him think of a garden as it sounded like a waterfall and 

the wind. His keywords referred to melodies and the sounds of musical instruments. 

C5 explained that melodies and trumpet playing created a relaxing atmosphere. C1 

and C5 both said their images had positive mood and tone. Moreover, C3 thought that 

sound of the saxophone was sexy. In her description, “sweet moment” related to a 

relationship between a man and a woman. So, her mental image also had a positive 

mood and tone. 

C6’s mental imagery, however, presented a negative mood and tone. She 

explained that musical instruments were factors that influenced her imagery. First, she 

thought of a ballet scene because she had seen a ballet rehearsal accompanied by a 

piano in films and television commercials. Then, her mental image changed to a bar 

scene when she heard the trumpet. She felt the melodies and instruments of this piece 

created a sense of sadness, because she thought that jazz is related to repression of 
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people. Therefore, the keywords she mentioned referred to her perceptions of jazz 

music. 

 As mentioned earlier, C3 thought that the saxophone was “sexy”. When C2 

decoded the sound of the saxophone, she also thought “sexy”, at the same time 

thinking that was ridiculous. In her interview, C2 explained that the beautiful woman 

in her mental image was herself. She claimed that she went shopping after she had 

stopped her relationship with her boyfriend because she found it. According to Bottos 

(2007) when writing about women and violence, causes for women to display 

violence behavior could be environmental, familial or individual factors. C2 used her 

individualist factor to illustrate her mental image. She described a street in France as 

she thought that jazz music was created in Europe.  

 C4 also thought that jazz music had its roots in Europe. In his interview, he 

said that while listening to Miles Davis’s “Blue in Green”, he focused on melodies. 

He thought that this piece consisted of various melody patterns. He said the musicians 

played many different variations, which he thought was exciting to listen to. 

However, he was confused by the melody patterns. He claimed that it was difficult to 

perform jazz music. When he listened to Miles Davis’ “Blue in Green”, he thought of 

a voyage, not based on direct experience, but his perception and understanding of 

music stimulated his mental imagery. Keywords that he mentioned in his mental 

images created while listening to Miles Davis “Blue in Green” served as signifiers 

which he encoded his perceptions and understanding of music. 

 As explained earlier, past experience could be a stimulus in mental imagery. 

C7 mentioned that his mental image was influenced by past experiences while 

listening to Miles Davis’s “Blue in Green”. He had listened to jazz while driving, and 

he liked the 1968 Volkswagen. Moreover, the snare drum made him think of rain. So, 

his mental image was influenced by a specific musical instrument as well as past 

experience and a car he would like to own. He decoded Miles Davis’s “Blue in 

Green”, and created a mental image using the above stimuli. Furthermore, his mental 

image presented a positive mood and tone.  

 According to keywords that classical music students mentioned in their mental 

images from Miles Davis’s “Blue in Green”, they could represent as signifiers that 

referred to mental images’ moods and tones. C1’s, C2’s, C3, C5’s and C7’s mental 
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images represented a positive mood and tone. C6’s mental image represented a 

negative mood and tone. Nevertheless, C4’s mental image consisted with both 

negative and positive words. His perception about jazz music style was negative, 

because he thought that jazz songs consisted with confusing melody patterns. On the 

other hand, he was excited to hear various patterns which consisted in this song. 

 So, the study found that musical elements could influence music students to 

think of their experiences, their perceptions about music styles, and their music 

understandings. What they thought of were encoding factors that impacted their 

mental image illustration. 

 

Table 4.10  Keywords/signifiers in jazz music students’ mental images 

 

Music 

Students 

Keywords/ signifiers from 

Miles Davis’ “Blue in Green” 

Keywords/ signifiers from 

Mogwai’s “The Sun Smells Too 

Loud” 

J1 Beach, wind, waves, slowly, 

happily 

Factory, robots 

J2 Loneliness Relaxing, travel, adventure 

J3 Waiting, hotel basement bar, 

awkward 

Journey, repeatedly, slowly 

J4 Woman, someone missed  Plane flying 

J5 Sad experience Adventure, voyage 

J6 Beautiful woman, sad, dance 

party 

Walking, happily, pathway 

J7 Woman, happy, sad Exploring the world 

  

 As presented in table 4.10, keywords in the  jazz music students’ mental 

imagery while listening to Miles Davis’ “Blue in Green” represented different moods 

and tones. The word “happily” that J1 mentioned was positive. However, J2’s 

“loneliness”, J3’s “awkward”, J4’s “someone missed”, J5’s “sad” and J6’s “sad” 

represent a negative feeling. Meanwhile, J7’s mental image was both “happy” and 
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“sad” because he thought of a story of a person’s life and his mental image thus 

showed positive and negative feelings, similar to C7’s imagery. 

 As mentioned above, J1 mentioned the word “happiness”, because he pictured 

an image of a couple dancing together. The music created a sense of romance. 

Moreover, he said that jazz music must be interpreted, and each person might 

interpret a piece differently. Jazz musicians freely put their feeling into their 

improvisation. J1 felt that a beach was a private place and the sound of the wind 

meant there was no noise that could interrupt this romantic moment. So, J1’s 

keywords were signifiers that referred to his sense of privacy, a romantic situation and 

the music. 

 Most jazz music students focused on melodies while listening to Miles Davis’ 

“Blue in Green”. They claimed that melodies made them think of sadness. In other 

words, their negative keywords served as signifiers of their feelings about the 

melodies influence by a key signature. Miles Davis’ “Blue in Green” has a minor key 

signature. J2’s and J5’s mental images were based on direct experience. In addition, 

J5 said that he decoded the sounds of the instruments as they influenced his mental 

imagery.  

 Moreover, J4 and J7, like J5, said that musical instruments influenced their 

mental images. J4 said that the trumpet made him think of a breathing voice, and the 

melodies in Miles Davis’s “Blue in Green” influenced his mental imagery. He added 

that he had seen similar scenes in films or cartoons as those he described. J7 talked 

about the sound of the snare drum. He thought the same as C7, who studied at the 

same university. Bottos (2011) explained that environment can influence people’s 

behavior. According to Bandura’s Social Learning Theory, a human receives 

messages though observational learning and then imitates behaviors transmitted in 

these messages when he or she is in a similar situation (Bandura, 1977). In the study 

of semiotics, C7 and J7 described their mental images while listening to Miles Davis’ 

“Blue in Green”, which were signifiers they saw in their daily lives. J7 claimed his 

main character was a girl because he was stimulated by Western films he had 

watched. He went on to say that he did not drive a car to university but used public 

transportation. So, his mental image was not a direct experience but combined what 

he saw in daily life, films and his perception of music. 
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As stated earlier, keywords which jazz music students mentioned in their 

mental images from listening to Miles Davis’ “Blue in Green” consisted of signifiers 

that might refer to situations in their direct experiences and scenes in media they have 

seen in the past. J3 said that he had been to a bar where a jazz band performed. So, his 

mental image was similar to his experience. He claimed that he was a person who 

thought a lot before he took an action. The word “waited” was a signifier that referred 

to his personality. He also claimed that he focused on melody while listening to Miles 

Davis’ “Blue in Green”. J6 said he decoded the melodies of this song and found that it 

consisted of “arpeggio”, a set of melodies organized around a chord. He claimed that 

his mental image was based on Western music videos. Nevertheless, J3’s and J6’s 

mental images had a negative mood and tones. As stated earlier, in previous analysis, 

the key signature could influence mood and tone of melodies. If both students 

decoded mood and tone from the melodies, their keywords would be signifiers which 

referred to negative feeling situations or scenes in media that they had seen in the 

past. 

 All the jazz music students’ mental images created while listening to 

Mogwai’s “The Sun Smells Too Loud” reflected positive mood and tone. Mogwai’s 

“The Sun Smells Too Loud” was composed in a “major key”. So, it is possible that 

jazz music students are influenced by the beat and mood and tone. 

 As presented in table 4.9, J1 described a “factory that built robots”. He 

explained in his in-depth interview that he could not picture any mental image while 

listening to Mogwai’s “The Sun Smells Too Loud” at first due to its production 

quality. However, when he tried to think of something, he thought of “the factory that 

built robots”. He claimed that the music production influenced his creativity, and the 

use of electric musical instruments made him think of engines. So, “the factory that 

built robots” was a signifier that referred to the production of Mogwai’s “The Sun 

Smells Too Loud”. 

 However, only a few jazz music students mentioned words synonymous to 

“travelling”, “journey”, “a plane flying”, “voyage”, “walked” and “explored the 

world”. J2 claimed that Mogwai’s “The Sun Smells Too Loud” had a beat that made 

him want to move his body. J3 thought of a television program which had a content 

related to travelling. He added that it used music with a similar mood and tone as 
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Mogwai’s “The Sun Smells Too Loud”. J4 described her mental image based on her 

previous trips to Japan with a friend. J5 and J7 also thought of past experiences while 

J5 said he thought of himself driving in a forest. In fact, he had never driven in a 

forest, but he combined his experience driving and a television program which had 

content related to travel. So, a television program was a factor that influenced J3’s and 

J5’s mental imagery. J7’s description was based on his experience moving from his 

hometown to study in Bangkok. Lastly, J6 described cartoon imagery. He did not 

know why it was a cartoon, but he said the background would change with the 

changing parts of the music.  

 According to interviews with jazz music students, all except J1 said that they 

focused on the beat while listening to Mogwai’s “The Sun Smells Too Loud”. So, 

they decoded the beat and decoded a similar meaning, which they encoded as their 

mental images. So, keywords they mentioned in their mental images were signifiers 

that referred to beat. 

 

Table 4.11 Keywords/ signifier in rock music students’ mental images 

 

Music 

Students 

Keywords/ signifiers from 

Mogwai’s “The Sun Smells Too 

Loud” 

Keywords/ signifiers from 

Frédéric Chopin’s “Nocturne in C 

Sharp Minor Opus: Posthumous” 

R1 Cheerful, walking, smile Middle aged man, castle 

R2 Happily, grassland, hills London, church, smoke 

R3 Victory, soldiers dressed in 

ancient-style uniforms 

Slow beat, man, walked away, sad, 

angry 

R4 Encourage, walked forward, 

confidence 

Sad, gray tone 

R5 Walked, sky, obstacles Woman, sad, despaired 

R6 Exciting, fun, voyage, sea Sadness, myself, my room, previous 

problems, flashback 

R7 Happily performing, band, garage Old Western man, sad, woman, 

happy memories 
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As presented in table 4.11, rock music students mentioned positive keywords 

in their mental images formed when listening to Mogwai’s “The Sun Smells Too 

Loud”. As stated earlier, when listening to Mogwai’s “The Sun Smells Too Loud”, all 

thought of images of walking forward, travelling, or synonymous images. Table 4.10 

shows that R1’s, R4’s, R5’s and R6’s mental images consist of keywords with similar 

meanings as the jazz music students’.  

These four rock music students claimed their mental images were based on 

their experiences. R1 added that he thought of a music video he had seen, and his 

direct experience was a situation when he went to school in the morning. R6 thought 

of a travelling to places with his friends. Both students explained that the beat of 

Mogwai’s “The Sun Smells Too Loud” influenced their mental images. R4 and R5 

mentioned in their in-depth interviews that they were influenced by the music 

changing, and this would their mental images. R4 said that the music changing made 

him think of obstacles that prevented him from walking forward. However, R5 

thought that it inspired him to walk continuously. 

R2 and R7 described similar mental images with rock music bands. R2 

claimed that his mental image was based on a video game he played. He said that the 

melody of Mogwai’s “The Sun Smells Too Loud” was similar to music in the video 

game. His imagery was also based on past experience as he had danced in a soccer 

stadium with friends. Although he had never seen the music video of Mogwai’s “The 

Sun Smells Too Loud”, his mental imagery was similar to it. Keywords that R2 

mentioned in his mental imagery were signifiers that referred to past experience and a 

scene in the video game he played. R7 described a mental image based on Western 

music videos she had watched. Both R2 and R7 said they focused on melody while 

listening to Mogwai’s “The Sun Smells Too Loud”. Thus, the musical element that 

influenced their imagery was melody. This song was composed in “a major key”. 

Only a few rock music students focused on beat. So, it is possible that their images of 

walking or travelling were influenced by experience. However, because R2 and R7 

focused on melody, their imagery was of rock music bands performing happily. 

As stated earlier, the beat in rock songs could encourage people to move their 

bodies as it aroused emotion and energy. R3 described mental images based on 

Western films. He said because Mogwai’s “The Sun Smells Too Loud” had a beat 
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that was not fast, which conveyed confidence. The beat reminded him of films with 

battles of ancient soldiers. So, keywords he mentioned when describing his mental 

images were signifiers that referred to his perception about the beat. He encoded what 

he saw in previous experiences to form his mental image. 

From the analysis, the rock music students described mental images from 

listening to Mogwai’s “The Sun Smells Too Loud” with a positive mood and tone; 

however, their mental images for Frédéric Chopin’s “Nocturne in C Sharp Minor 

Opus: Posthumous” were different. R1 and R5 explained that their mental image were 

based on novels. R1’s perception of classical music was encoded in his mental image; 

he thought that classical music style was old and elegant and described a castle based 

on Western novels. R5’s mental image consisted of keywords that conveyed a 

negative feeling. He claimed that he thought of “The Little Match Girl” (a Danish folk 

tale). So, keywords in his mental image were signifiers of this folk tale. R5 added that 

Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” had “a minor 

key” and so thought before he listened to this song that it would be sad, because the 

title included the phase “C Sharp Minor”. 

Direct experience seemed to influence rock music students’ mental imagery. 

As a Christian, R2 claimed that piano melodies played at church were similar to 

Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. In addition, he 

thought of an image of London due to his perception that classical music was created 

in Europe. He also claimed that his mental imagery was influenced by cartoons he had 

watched. Thus, keywords that R2 mentioned in his mental imagery from listening to 

Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” were signifiers 

that referred to his direct experience about going to church and watching cartoons.  

R3 formed a mental image while listening to Frédéric Chopin’s “Nocturne in C Sharp 

Minor Opus: Posthumous” based on his direct experience and films he had  watched. 

He explained that the melody and key signature made him think of a situation when 

he quarreled with his girlfriend. He added that it was similar to scenes in films he had 

watched. R4 gave a similar answer in his interview, saying that the melody and key 

signature reminded him about sad scenes in Korean Dramas. R8 thought that classical 

music was elegant, and it reminded her of images of the past. She encoded her 
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perception of classical music with a scene from a “Tom and Jerry” cartoon she had 

seen which had a piano on a stage.  

 Lastly, R6 explained that his mental image formed while listening to Frédéric 

Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” consisted of familiar 

environments because he thought of himself when he felt troubled. He said that the 

key signature was a factor that made him think about sadness. The slow beat and 

melody made him think of previous experiences.  

 From the analysis, the three groups of music students formed different mental 

images. They encoded their perception of each music style, their experience, what 

they had seen in media and their understanding of music in their mental images. 

Keywords, or signifiers, referred to what they encoded.  

Musical elements in the music tracks the music students were asked to listen 

to could have influenced their encoding. Then, they decoded the encoding factors they 

chose to form to mental images. According to the study of semiotics, scenes or images 

in mental images are signifiers that could decode back into words and ideas. 

 

4.2.4 Expert Interviews 

 The data collected from students were discussed with three experts. Narutt 

Suttachit (Interview, April 7, 2016) and Suwanna Wangsophon (Interview, March 22, 

2016) were asked to discuss the data based on music study while Tatri Taiphapoon 

(Interview, April 22, 2016) was asked to discuss about communication study. 

In the in-depth interview with Narutt Suttachit (Interview, April 7, 2016), he 

said that musical elements can be factors that influence people’s mental images. He 

added that understanding in musical elements can help music students to decode the 

meanings of some music. Humans can create mental imagery by listening to music 

because each piece consists of musical elements that humans may be interested in. 

Narutt Suttachit (ibid) explained that music students in this study focused on various 

musical elements. 

Suwanna Wangsophon (Interview, March 22, 2016) used an example of her 

three-year-old music student whose behavior was influenced by her father who was a 

racecar driver and drummer. She heard rock music since she was in the womb. When 

she studied music, she always acted like she was driving a car and produced the beat 
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perfectly when she clapped her hands. Suwanna Wangsophon (ibid) explained this is 

part of the learning process of humans.  

Suwanna Wangsophon (ibid) also said that most music students interested in 

rock music tended to make decisions based on their emotions because rock music has 

a strong impact on people’s emotions. Beat was the first thing rock music students 

focus on. Narutt Suttachit (Interview, April 7, 2016) agreed as he explained that beat 

is important in rock music. 

Suwanna Wangsophon (Interview, March 22, 2016) said that each group of 

music students could behave differently. In Suwanna Wangsophon’s experience, 

classical and jazz students tend to use reason in their decision making, but rock music 

students tend to use emotion more than reason. Narutt Suttachit (Interview, April 7, 

2016) explained that classical and jazz music students demonstrated behaviors that 

were influenced by their emotions in situations where they felt relaxed. He mentioned 

that his classical music students at the Faculty of Education, Chulalongkorn 

University would party after an examination. He said that they did not focus on any 

musical elements when dancing at a party; they just wanted to relax. Narutt Suttachit 

(ibid) went on to say that rock music consisted of percussion and emphasized beat. 

Percussion could arouse emotions and, thus, affect behavior. 

Suwanna Wangsophon (Interview, March 22, 2016) discussed music students’ 

answers that understanding music could be a factor that influenced what they thought 

while listening. She gave an example of music scales representing key signatures. In 

other words, Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” 

consisted of scales which formed melody patterns that represented a key signature.  

Suwanna Wangsophon (Interview, March 22, 2016) and Narutt Suttachitt 

(Interview, April 7, 2016) both explained that a Major Key signified cheerfulness, 

happiness or fun while a Minor Key signified sadness, sorrow or fascination. As key 

signatures were organized based on scales, they represent music accidentals of 

melodies and chords (Briggs, 2011). 

Narutt Suttachit (Interview, April 7, 2016) explained that there are no absolute 

answers about the learning process of music students’ behaviors based on different 

musical styles because each student may focus on different musical elements. He 

added that music students were not influenced by one factor, but by various factors. 
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Tatri Taiphapoon (Interview, April 22, 2016) discussed learning behaviors in 

linguistic terms. Basically, language can influence people’s behaviors if they 

understand the language. Music may refer to something if meanings are coded, for 

example, a television program’s introductory song or jingles for products, services or 

organizations. When people hear this music, they will recognize what marketers want 

them to think of. These are semiotic concepts. Moreover, music students understand 

musical elements. They work the same as languages, encoding meanings. He added 

that perceptions may influence people’s mental images. However, receivers cannot 

decode messages if they don’t understand the language or musical elements. In this 

study, C1 and C5 thought that jazz consisted of musical elements they needed to learn 

to better understand this musical style. 

Tatri Taiphapoon’s explanation (ibid) about people’s perception was seen in 

the jazz music students’ mental images as well. Perception could be a factor that 

influenced a person’s mental images. The sounds of musical instruments could remind 

them of their perceptions. Thus, the sound of a musical instrument acts as a signifier 

in semiotic thinking. In J1’s case, Tatri Taiphapoon (ibid) explained that J1 might be a 

person who is confident in his thinking. This kind of person might criticize what does 

not match his perception. Tatri Taiphapoon (ibid) said there are people who do not 

pay attention if they are not interested, like J1.  

Furthermore, J1 showed confidence because his mental images were different 

to the others’, and he interpreted and criticized music tracks in the experimental 

research. When listening to Miles Davis’ “Blue in Green”, he thought of a private 

place. 

Tatri Taiphapoon (ibid) also said that it was possible that the student was 

stimulated by past experience. He also commented that C2’s mental image formed 

while listening to Miles Davis’ “Blue in Green” may be a signifier that referred to 

emotion. 



CHAPTER 5 

 

DISCUSSION, CONCLUSION, LIMITATION AND 

RECOMMENDATION 

 
According to the research objectives, this research aimed to examine how 

music tracks can influence music students’ mental images and to study how specific 

behaviors in decision making and mental images are interpreted from music students’ 

perceptions of music styles, experiences and music understanding. The research 

results were discussed in order to identify relationships among music students’ mental 

images, music tracks and decision making. 

This study was comprised of two qualitative research methodologies: 

experimental research and in-depth interview. In the experimental research, music 

students were asked to form and describe mental images while they listened to music 

tracks. According to the measurement of research treatments, the music tracks were 

selected based on three different musical styles: classical, jazz and rock. Each group 

of participants listened to two music tracks: the first was one consistent with their 

musical interests, or preference, and the second one was not consistent with their 

interests. 

Furthermore, an in-depth interview was conducted with each music student as 

well as three experts to gain added data for analysis with the collected data from the 

experimental study. Then, the collected data from the experimental research was 

analyzed with the collected data from the in-depth interviews to prove the research 

assumptions. 

 

5.1  Discussion 

 

According to the conceptual frameworks discussed in chapter two, the study 

showed that musical styles could be decoded to form a mental image. Then, the 
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mental image could be transmitted as behaviors (see p. 27). From the data analysis, it 

was found that the human learning process based on sound a series of processes as 

follows: 

 

5.1.1  Attention Process 

 People tend to pay attention to familiar sounds. In other words, people selected 

to listen to what they think they understand. This process is similar to the attention 

process of Bandura’s Social Learning Theory. However, the difference factor is this 

attention process does not include sight stimuli. 

 

 5.1.2  Mental Image Process 

 As stated earlier, a sound is recognized through hearing. So, it may be crafted 

based on a creator’s experience, knowledge and perceptions. These three factors are 

fundamentally important ingredients to facilitate a story. 

 

 5.2.3  Behavioral Learning Process 

 According to the analysis, music students who described mental images based 

on similar experiences, knowledge and perceptions tended to follow the same 

behavior in making decision. Bandura (1977) said that images and words that people 

perceived from observational learning could influence their behavior. If people can 

create images and language in their mental image process, it is possible that mental 

images can influence people’s behaviors. 

 Nevertheless, this study shows that music students do not learn a new thing 

because they recall what they know and use this to form mental images. They may 

have known the consequence of behavior imitation from their mental images. So, they 

might imitate what they think will provide a positive consequence. 

 

5.2  Conclusion 

 
Regarding the research result, music students imaginatively decoded images 

according to the music tracks they listen to. They recall memories when they perceive 
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certain musical elements. These elements are encoded meanings conveyed by music 

teachers or music lesson documents.  

The research assumptions were tested by analyzing the collected data. 

According to Assumption 1 testing, music students could decode meanings and form 

mental images while listening to music tracks. This concept corresponds with 

Bandura’s Social Learning Theory that people can decode messages through 

observational learning and watching media. The messages they received from these 

activities are memorized as images and verbal symbols. After that, people’s behavior 

will be influenced when they see or experience a similar situation. In the experimental 

research, the mental images might therefore have an impact on the students’ 

behaviors. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5.1 Summary of the mental image formation process affecting behaviors 

 

To find which factors the music students focused on when forming their 

mental images while listening to music tracks, the collected data from the in-depth 

interviews were analyzed. According to Assumption 2 testing, musical elements serve 

as factors that music students focused on when imagining mental images. Moreover, 

music students interested in the same musical style tend to focus on familiar elements 
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due to their perceptions and understanding of music. These perceptions of each 

musical style and understanding of musical elements then affected the interpretations 

of the music by the students which formed their mental images.  

According to the semiotics analysis, two components in the study are a 

signifier and a signified. This relates to the concept that the signifier implies a 

signified, or meaning, component (Leeds-Hurwitz, 1993). Frédéric Chopin’s 

“Nocturne in C Sharp Minor Opus: Posthumous”, the original version of Miles Davis’ 

“Blue in Green” and Mogwai’s “The Sun Smells Too Loud” were decoded, or 

transformed, after which the signifiers were encoded to form mental images. As 

mentioned in chapter 3, these three musical compositions are original versions. 

 

 
 

Figure 5.2 Process of decoding and encoding word/meaning from encoding factors to 

for scenes/ images in mental imagery 

 

As mentioned earlier, the music students could imagine mental images when 

they listened to music. According to Bandura’s Social Learning Theory, in 

observational learning, a retention process consists of two main representational 



 80 

systems which are imaginal and verbal. In addition, the verbal system supports 

memory by coding. This concept is the same as the study of semiotics. Lanigan 

(1991) explained that the combination of sound and image can form a word because 

sound can lead people to think of images. However, people use symbols to imply to 

words. Moreover, they use a set of symbols to represent a word associated meanings, 

as well, which is considered the basic concept of language. Meanwhile, musical 

elements have coded meanings conveyed by music teachers and documents. In this 

study, as they listened to music, the music students were able to transform musical 

elements into mental images.  

Moreover, mental images the music students described might influence their 

behaviors such as decision making. Most classical music students in this study made 

their decisions based on reason. They claimed that classical music was composed of 

rules. Most jazz music students thought reason and emotion were equally important in 

decision making. They also thought that jazz music styles consisted of rules but 

performers could improvise while performing. Most of the rock music students also 

made their decisions based on reason or emotion and had the highest number of 

students who based the decisions on emotions among all three groups. 

From this study, the first thing music students focused on was musical 

elements. Then, they interpreted the musical elements as situations they had seen or 

experienced before. These then formed their mental images. Some music students 

focused on different musical elements. When they listened to a music track consistent 

with their interests, they tended to focus on the same thing, which could have been 

musical elements. After this, they formed similar mental images with students who 

were interested in the same musical style and focused on the same musical elements. 

However, they tended to focus different musical elements when they listened to music 

tracks inconsistent with their interests. Due to their understanding of music, while 

listening to music tracks inconsistent with their interests, they formed mental images 

based on their perception as they did not have a deep knowledge about these musical 

styles. 
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5.3  Research Limitations 

 

5.3.1  Familiar Music Tracks 

Even though the three music tracks used in the study are original recordings, 

the music students might have heard one or all the compositions used in the study. So, 

they might have coded meanings created by previous experience (Taiphapoon, 22 

April 2016). Therefore, compositions used in further research should be original. 

 

5.3.2  Lack of Cultural Diversity 

Music students who participated in the study were categorized according to 

their interests in musical styles. Suwanna Wangsophon (Interview, March 22, 2016) 

told her opinion that the diversity of ethnicity could be a factor that shapes their 

imagery or behavior. This study did not consider culture, social norms or social 

structures which may influence the music students’ behaviors. 

 

5.4  Recommendation 

 
Because of the research limitations mentioned above, these study results can 

be used to conduct further research as follows: 

 

5.4.1  Particular Musical Element Investigation 

In his interview, Narutt Suttachitt (Interview, April 7, 2016) explained that 

each music track consists of various musical elements. Moreover, these musical 

elements may have impact on listeners in different ways. Narutt Suttachitt (ibid) 

suggested that further research could aim to investigate a particular musical element. 

For example, the study could examine the impact of melodies of classical, jazz and 

rock compositions on music students’ behaviors.  

 

5.4.2  Other Psychological Factors Analysis 

The study’s conceptual frameworks were designed by focusing on 

fundamental musical styles music students preferred. In addition, each music student 
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focused on various musical elements. These elements served as variables that 

impacted their mental images. In further research, other psychological factors such as 

social norms, cultures and activities that relate to the students’ lives could be analyzed 

together with listeners’ musical style interests. Further research can also expand 

parameters by choosing participants of various ethnicities. Moreover, research could 

be conducted based participants’ music interests and different psychological factors. 
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Appendix A 

 

Experimental Research Questions 

 
This experimental Research aims to identify relations between different music styles, 

emotions, and mental image creation. 

 

What music styles do you interests? 

____Classical      ____Jazz      ____Rock 

Listen to the first music track, and answer this question: what do you illustrate in your 

mind? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

Listen to the second music track, and answer this question: what do you illustrate in 

your mind? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

_____________________________________________________________________
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Experimental Research Questions (In Thai) 

 

การทดลองน้ีมุ่งเนน้ไปท่ีช้ีวดัความสัมพนัธ์ระหวา่งความแตกต่างของแนวดนตรี อารมณ์ และการ

สร้างมโนภาพ 

 

แนวดนตรีท่ีสนใจท่ีสุด 

____คลาสสิก      ____แจส๊      ____ร็อก 

 

ฟังเพลงท่ีหน่ึง และสร้างมโนภาพบางอยา่งข้ึนในจิต (แนวดนตรีแบบเดียวกบัท่ีสนใจ) 

คุณสร้างอะไรข้ึนในจิต? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

ฟังเพลงท่ีสอง และสร้างมโนภาพบางอยา่งข้ึนในจิต (แนวดนตรีแตกต่างจากท่ีสนใจ) 

คุณสร้างอะไรข้ึนในจิต? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 



Appendix B 

 

Information and Consent Form 

 
Name of the Project: The Interpretation of Music Styles among Music Students in 

Bangkok 

 

You are invited to participate in a study of Master’s thesis study— The Interpretation 

of Music Styles among Music Students in Bangkok. The purposes of the study are 1) 

to identify how music tracks can influence music students’ mental image illustration, 

and 2) to study how specific behaviors in decision making and mental images are 

interpreted through music students’ perceptions of music styles, experiences and 

understanding 

 

The study is being conducted by Peerawat Tan-intataatj, Graduate School of 

Communication Arts and Management Innovation (GSCM), National Institute of 

Development Administration, Phone: +662 (0)2 727 3758-9, Mobile Phone: +66 

(0)82 239 1001, e-mail: t.peerawat@grads.nida.ac.th This research project is a part of 

Communication Arts and Innovation program as being conducted to meet the 

requirements of Master of Art in Communication Arts under the supervision of Dr. 

Wichian Lattipongpun, e-mail: are.hong@gmail.com of the Graduate School of 

Communication Arts and Management Innovation (GSCM), National Institute of 

Development Administration 

 

If you decide to participate, you will be asked to deliver information in regards to 

prove research hypothesis. There are two parts in the study: the experimental research 

and the in-depth interview. Both research studied will take place at Yamaha Music 

School, Seacon Square, and will be 30 to 40 minutes in duration. In order to collect
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information accurately, the conversations between the interviewee and the researcher 

will be captured by a voice recorder. 

 

Any information or personal details gathered in the course of the study are 

confidential. All evidences in the experimental research and the in-depth interview 

will be kept in the file cabinet. Only the researcher can access to them. 

 

With your consent, quotations and sample data will be retained to be used in the 

findings and made available for publication as research and teaching materials. In 

any publication, information will be provided in such a way that you cannot be 

identified. A summary of the results of the data can be made available to you on 

request and it will be delivered to you by mail, when the project is completed.  

 

Each participant in this study will be paid 300 baht. Whether you take part or not, 

your relationships with institutions, organizations, colleagues and peers will not be 

affected. Any information that you previously provided will not be used.
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Consent Form 
Name of Project: The Interpretation of Music Styles among Music Students in 

Bangkok 

 

I,                                                             have read (or, where appropriate, have had 

read to me) and understand the information above and any questions I have asked 

have been answered to my satisfaction.  I agree to participate in this research, 

knowing that I can withdraw from further participation in the research at any time 

without consequence.  I have been given a copy of this form to keep. 

Would you like to be identified? 

(Please select √ either one of them)      □ Yes, I would    or   □ No, I wouldn’t   

 

Participant’s Name: ____________________________________________________                                                                                                       

(block letters) 

 

Participant’s Signature:                                                    Date: _________________                              

 

Guardian’s Signature:                                                       Date: _________________                              

 

Researcher’s Name: ____________________________________________________                                                                                             

(block letters) 

 

Researcher’s Signature:                                                    Date: _________________ 

              

The ethical aspects of this study have been monitored by my advisor, Dr Wichian 

Lattipongpun.  If you have any complaints or reservations about any ethical aspect of 

your participation in this research, you may contact him through the Graduate School 

of Communication Arts and Management Innovation, National Institute of 

Development Administration (telephone 02727 3752; email are.hong@qmail.com).  

Any complaint you make will be treated in confidence and investigated, and you will 

be informed of the outcome. 

(PARTICIPANT'S COPY) 
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Consent Form 
Name of Project: The Impacts of Music Styles toward Bangkok Music Students’ 

Behaviors 

 

I,                                                             have read (or, where appropriate, have had 

read to me) and understand the information above and any questions I have asked 

have been answered to my satisfaction.  I agree to participate in this research, 

knowing that I can withdraw from further participation in the research at any time 

without consequence.  I have been given a copy of this form to keep. 

Would you like to be identified? 

(Please select √ either one of them)      □ Yes, I would    or   □ No, I wouldn’t   

  

Participant’s Name: ____________________________________________________                                                                                                       

(block letters) 

 

Participant’s Signature:                                                    Date: _________________                              

 

Guardian’s Signature:                                                       Date: _________________                              

 

Researcher’s Name: ____________________________________________________                                                                                             

(block letters) 

 

Researcher’s Signature:                                                    Date: _________________ 

              

The ethical aspects of this study have been monitored by my advisor, Dr Wichian 

Lattipongpun.  If you have any complaints or reservations about any ethical aspect of 

your participation in this research, you may contact him through the Graduate School 

of Communication Arts and Management Innovation, National Institute of 

Development Administration (telephone 02727 3752; email are.hong@qmail.com).  

Any complaint you make will be treated in confidence and investigated, and you will 

be informed of the outcome. 

(RESEARCHER'S COPY) 
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Information and Consent Form (In Thai) 

 

ช่ืองานวจิยั: การตีความแนวดนตรีของนกัเรียนดนตรีในเขตกรุงเทพมหานคร 

 

คุณไดรั้บเชิญในการเขา้ร่วมในการศึกษางานวทิยานิพนธ์ปริญญามหาบณัฑิตในช่ือหวัขอ้ “การ

ตีความแนวดนตรีของนกัเรียนดนตรีในเขตกรุงเทพมหานคร” โดยมีจุดประสงคใ์นการศึกษาคือ 

1) เพื่อศึกษาวา่ดนตรีสามารถมีอิทธิพลต่อการสร้างมโนภาพของนกัเรียนดนตรี และ 2) เพื่อศึกษา

พฤติกรรมเฉพาะในการตดัสินใจ และการตีความมโนภาพผา่นมุมมอง ประสบการณ์ และความรู้

ความเขา้ใจของนกัเรียนดนตรี ส่วนประกอบร่วมท่ีเช่ือมโยงกบัอารมณ์ ภาพในจิต และแนวดนตรี 
 
งานศึกษาวจิยัน้ีจดัทาํโดย พีรวสั ทนัอินทรอาจ นกัศึกษาระดบัปริญญาโทจากคณะนิเทศศาสตร์

และนวตัตกรรมการจดัการ สถาบนับณัฑิตพฒันบริหารศาสตร์ เบอร์โทรศพัท ์02 727 3758-9 

เบอร์โทรศพัทมื์อถือ 082 239 1001 อีเมลล ์t.peerawat@grads.nida.ac.th งานวจิยัช้ินน้ีเป็น

ส่วนหน่ึงเพื่อจบการศึกษาศิลปศาสตร์มหาบณัฑิต สาขานิเทศศาสตร์และนวตักรรม โดยอยูใ่นการ

ดูแลของ ดร.วเิชียร ลทัธิพงศพ์นัธ์ อีเมลล ์are.hong@gmail.com จากคณะนิเทศศาสตร์และนวตั

ตกรรมการจดัการ สถาบนับณัฑิตพฒันบริหารศาสตร์ 
 
ถา้คุณตดัสินใจเขา้ร่วมในงานวจิยั ผูว้จิยัจะขอใหคุ้ณตอบคาํถามเพื่อนาํมาซ่ึงการทดสอบสมมติฐาน 

งานวจิยันั้นถูกแบ่งออกเป็นสองส่วน ไดแ้ก่ การทดลองวจิยั และ การสัมภาษณ์เชิงลึก การศึกษาวจิยั

ทั้งสองส่วนนั้นจดัข้ึนท่ีโรงเรียนดนตรียามาฮ่า ซีคอนสแควร์ โดยใชเ้วลา 30 ถึง 40 นาที เพื่อไดผ้ล

วจิยัท่ีแม่นยาํ บทสนทนาจะถูกบนัทึกไวด้ว้ยเคร่ืองอนัเสียง 
 
ขอ้มูลส่วนตวั หรือ ขอ้มูลบุคคลต่างๆนั้นจะถูกเก็บไวเ้ป็นความลบั หลกัฐานการเก็บขอ้มูลจากการ

ทดลองวจิยัและการสัมภาษณ์เชิงลึกจะถูกเก็บไวท่ี้ตูเ้ก็บเอกสารในท่ีพกัของผูว้ิจยั มีเพียงผูว้จิยั

เท่านั้นท่ีสามารถเขา้ถึงขอ้มูลเหล่านั้นได ้
 
ดว้ยการยนิยอมเขา้ร่วมวิจยัของคุณ คาํพดูและขอ้มูลจะถูกนาํมาประมวลผล และถูกเผยแพร่ในท่ี

สาธารณะในรูปแบบงานวิจยั และคู่มือการสอน โดยการเผยแพร่สู่สาธารณะนั้น จะไม่มีการเปิดเผย

ตวัตนบุคคลของผูเ้ขา้ร่วมงานวจิยั ผลการวจิยันั้นจะถูกส่งเขา้ท่ีอีเมลลข์องคุณเม่ืองานวจิยัเสร็จส้ิน 
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ผูเ้ขา้ร่วมงานวจิยัช้ินน้ีจะไดรั้บค่าตอบแทน 300 บาท นอกจากน้ี งานวจิยัช้ินน้ีจะไม่ส่งผลต่อ

องคก์รท่ีคุณมีความสัมพนัธ์อยู ่ต่อเพื่อนร่วมงาน หรือบุคคลใกลชิ้ดของคุณ 
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เอกสารยนิยอมเข้าร่วมการวจิัย (In Thai) 

ช่ืองานวจิยั: ผลกระทบจากแนวดนตรีต่อพฤติกรรมของนกัเรียนดนตรีในเขตกรุงเทพมหานคร 

 

ขา้พเจา้,                                                             ไดอ่้านและทาํความเขา้ใจขอ้มูลขา้งตน้ ซ่ึงขา้พเจา้นั้นยนิยอมตอบ

คาํถามดว้ยความสมคัรใจ ขา้พเจา้ยนิดีเขา้ร่วมในการศึกษาวจิยั และทราบวา่ ขา้พเจา้นั้นสามารถถอนตวัจาก

งานวจิยัเม่ือใดก็ได ้นอกจา้กน้ี ขา้พเจา้นั้นไดรั้บเอกสารยนิยอมเขา้ร่วมการวจิยัไวก้บัตนหน่ึงฉบบั 

 

คุณสมคัรใจท่ีจะเขา้ร่วมหรือไม่ 

 (ทาํเคร่ืองหมาย √ ในช่องท่ีคุณเลือก)      □ ยนิดีเขา้ร่วม    or   □ ไม่ยนิดีเขา้ร่วม  

  

ช่ือผูเ้ขา้ร่วม: 

______________________________________________________________________________________________________                                                                                                      

(ตวับรรจง) 

 

ลายเซ็นผูเ้ขา้ร่วม:                                                                                                                          วนัท่ี: _________________                              

 

ลายเซ็นผูป้กครอง:                                                                                                                          วนัท่ี: _________________                              

 

ช่ือผูว้จิยั:________________________________________________________________________________________________  

(ตวับรรจง) 

 

ลายเซ็นผูว้จิยั:                                                                                                                          วนัท่ี: _________________ 

 

แง่มุมจริยธรรมงานวจิยัอยูใ่นการดูแลของท่ีปรึกษาของผูว้จิยั ดร.วิเชียร ลทัธิพงศพ์นัธ์ ถา้คุณมีความขดัขอ้งดา้น

แง่มุมจริยธรรมในงานวจิยัช้ินน้ี และตอ้งการท่ีจะร้องเรียน คุณสามารถติดต่อเขาผา่นคณะนิเทศศาสตร์และ

นวตักรรมการจดัการ สถาบนับณัฑิตพฒันบริหารศาสตร์ (เบอร์โทรศพัท ์02 727 3752 อีเมลล ์

are.hong@gmail.com) คาํร้องเรียนของคุณจะนาํมาซ่ึงการตรวจสอบ และจะทาํการแจง้ผลใหท้ราบ              

 

 (PARTICIPANT'S COPY) 
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เอกสารยนิยอมเข้าร่วมการวจิัย (In Thai) 

ช่ืองานวจิยั: ผลกระทบจากแนวดนตรีต่อพฤติกรรมของนกัเรียนดนตรีในเขตกรุงเทพมหานคร 

 

ขา้พเจา้,                                                             ไดอ่้านและทาํความเขา้ใจขอ้มูลขา้งตน้ ซ่ึงขา้พเจา้นั้นยนิยอมตอบ

คาํถามดว้ยความสมคัรใจ ขา้พเจา้ยนิดีเขา้ร่วมในการศึกษาวจิยั และทราบวา่ ขา้พเจา้นั้นสามารถถอนตวัจาก

งานวจิยัเม่ือใดก็ได ้นอกจา้กน้ี ขา้พเจา้นั้นไดรั้บเอกสารยนิยอมเขา้ร่วมการวจิยัไวก้บัตนหน่ึงฉบบั 

 

คุณสมคัรใจท่ีจะเขา้ร่วมหรือไม่ 

 (ทาํเคร่ืองหมาย √ ในช่องท่ีคุณเลือก)      □ ยนิดีเขา้ร่วม    or   □ ไม่ยนิดีเขา้ร่วม  

  

ช่ือผูเ้ขา้ร่วม: 

______________________________________________________________________________________________________                                                                                                      

(ตวับรรจง) 

 

ลายเซ็นผูเ้ขา้ร่วม:                                                                                                                          วนัท่ี: _________________                              

 

ลายเซ็นผูป้กครอง:                                                                                                                          วนัท่ี: _________________                              

 

ช่ือผูว้จิยั:________________________________________________________________________________________________  

(ตวับรรจง) 

 

ลายเซ็นผูว้จิยั:                                                                                                                          วนัท่ี: _________________ 

 

แง่มุมจริยธรรมงานวจิยัอยูใ่นการดูแลของท่ีปรึกษาของผูว้จิยั ดร.วิเชียร ลทัธิพงศพ์นัธ์ ถา้คุณมีความขดัขอ้งดา้น

แง่มุมจริยธรรมในงานวจิยัช้ินน้ี และตอ้งการท่ีจะร้องเรียน คุณสามารถติดต่อเขาผา่นคณะนิเทศศาสตร์และ

นวตักรรมการจดัการ สถาบนับณัฑิตพฒันบริหารศาสตร์ (เบอร์โทรศพัท ์02 727 3752 อีเมลล ์

are.hong@gmail.com) คาํร้องเรียนของคุณจะนาํมาซ่ึงการตรวจสอบ และจะทาํการแจง้ผลใหท้ราบ              

 

 

(RESEARCHER'S COPY) 



Appendix C 

 

Interview Transcription 

 

ถอดเทปสัมภาษณ์ C1 

ผูว้จิยั: เรียนดนตรีมาตั้งแต่อายก่ีุปี? 

C1: เรียนมาสัก 20-21 ปีแลว้ 

ผูว้จิยั: มีความคิดอยา่งไรต่อเพลงแนวคลาสสิก? 

C1: รู้สึกวา่เป็นเพลงโบราณ เล่นแลว้ลุ่มลึก ใหค้วามรู้สึกเก่าแก่ 

ผูว้จิยั: ทาํไมถึงคิดวา่โบราณ? 

C1: แนวเพลงทาํใหนึ้กถึงสมยัก่อน 

ผูว้จิยั: ชอบเพลงคลาสสิกยคุไหนมากท่ีสุด? 

C1: ชอบโรแมนติก เพราะดี 

ผูว้จิยั: มีความคิดอยา่งไรต่อเพลงแนวแจส๊? 

C1: เป็นแนวเพลงท่ีลึก เขา้ถึงยาก เป็นศาสตร์อีกอยา่งหน่ึงท่ีมีความแตกต่างจากคลาสสิก ตอ้งฟัง

บ่อยๆถึงจะเขา้ใจ 

ผูว้จิยั: แลว้คลาสสิกกบัแจส๊ต่างกนัอยา่งไร? 

C1: จงัหวะต่างกนั เพลงแจส๊จงัหวะขดัจะเยอะมาก คอร์ดมีความแตกต่างกนั 

ผูว้จิยั: มีความรู้สึกอยา่งไรต่อเพลงร็อก? 

C1: แนวเพลงท่ีเล่นแลว้รู้สึกสนุก แต่ไม่แน่ใจวา่จะเล่นไดไ้หม แต่มีความรู้สึกวา่ถา้เล่นไดน่้ะจะ

สนุก 

ผูว้จิยั: ชอบเพลงร็อกไหม? 

C1: ชอบ แต่ไม่ชอบเพลงร็อกหนกัๆแบบ Heavy Metal จริงๆชอบป็อป R & B 

ผูว้จิยั: แลว้เพลงป็อป R & B มนัถูกดดัแปลงมาจากแนวไหน? 

C1: คิดวา่ดดัแปลงมาจากแจ๊ส 

ผูว้จิยั: ถา้ตดัเน้ือร้องในเพลง R & B ออก จะฟังเขา้ใจไหม? 

C1: ไม่เขา้ใจเท่ากบัฟังเพลงคลาสสิกแบบไม่มีเน้ือร้อง
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ผูว้จิยั: คราวน้ีจะเปล่ียนมาถามเก่ียวกบัพฤติกรรมในอดีตบา้ง เคยแสดงพฤติกรรมกา้วร้าวในเร่ือง

ใดบา้ง? 

C1: มีเร่ืองกนั เช่น เร่ืองแยง่ผูห้ญิง 

ผูว้จิยั: เวลานกัเรียนเล่นเพลงไม่ได ้เคยโมโหบา้งไหม? 

C1: ประจาํเลย 

ผูว้จิยั: เวลาสอนนกัเรียนแรกๆ มีความมัน่ใจในการสอนไหม? 

C1: ไม่มัน่ใจเลย บางทีผูป้กครองนกัเรียนก็ไม่เขา้ใจส่ิงท่ีเราสอน 

ผูว้จิยั: นอกจากเร่ืองการสอน มีอะไรท่ีทาํใหม้ัน่ใจมากข้ึนบา้ง? 

C1: ออกกาํลงักาย สร้างกลา้มเน้ือ 

ผูว้จิยั: ปกติเล่นดนตรีใหค้นอ่ืนฟัง มีความมัน่ใจไหม? 

C1: เวลาเล่นเพลงป็อปจะมัน่ใจมากกวา่คลาสสิก เพราะวา่เพลงคลาสสิกมีโนต้ท่ีตายตวั จะเปล่ียน

ไม่ได ้เวลาเล่นเลยรู้สึกเหมือนโดนจบัผดิ 

ผูว้จิยั: ปกติใชเ้หตุผลหรืออารมณ์ในการตดัสินปัญหามากกวา่กนั? 

C1: ใชอ้ารมณ์มากกวา่ ทุกการติดสินใจเกิดจากอารมณ์เป็นท่ีตั้งอยูแ่ลว้ เราค่อยหาเหตุผลมารองรับ

อีกที 

ผูว้จิยั: พดูถึงมโนภาพท่ีสร้างมาบา้ง ก่อนจะมาฟังเพลงคลาสสิกในวนัน้ี เคยฟังเพลงไหนแลว้นึกถึง

ภาพแนวแบบน้ีบา้งไหม? 

C1: ไม่แน่ใจ คิดวา่ไม่เคยนะ เพราะวา่ปกติไม่เคยสร้างเป็นมโนภาพขนาดน้ี แต่เพราะเคยดู

ภาพยนตร์ The Mask of Zorro มนัเลยนึกถึงภาพในภาพยนตร์เร่ืองน้ี 

ผูว้จิยั: แลว้อะไรในบทเพลงท่ีทาํใหนึ้กถึงภาพยนตร์เร่ืองน้ี? 

C1: ทาํนองของเพลง 

ผูว้จิยั: แลว้เพลงแจส๊ท่ีเคยฟัง เคยไดย้นิมาก่อนไหม? 

C1: ไม่เคยไดย้นิเพลงน้ี แต่เคยไดย้นิเพลงแนวแบบน้ีในร้านอาหาร 

ผูว้จิยั: จากการสร้างมโนภาพตอนฟังเพลง มีสวนและเสียงสายนํ้า ร้านท่ีเคยไปมีสวนอยูใ่นร้านใช่

ไหม? 

C1: ไม่มี แต่เสียงดนตรีมนัทาํใหนึ้กถึงข้ึนมา 

 

ถอดเทปสัมภาษณ์ C2 

ผูว้จิยั: มีความคิดอยา่งไรต่อเพลงแนวคลาสสิก? 

C2: เป็นแนวท่ีมีแบบแผน ไม่ตอ้งคิดอะไรมาก ชอบเล่นเพลงแบบน้ี ชอบดูโนต้ ไม่ชอบ Improvise 
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ผูว้จิยั: ไม่รู้สึกวา่มนัปิดกั้นจินตนาการใช่ไหม? 

C2: ไม่ เพราะคิดวา่ท่ีเขาแต่งมานั้นดีอยูแ่ลว้ ถา้ไปเปล่ียนแปลงอาจจะทาํใหเ้พลงออกมาไม่เพราะ 

ผูว้จิยั: แลว้ชอบเพลงคลาสสิกในยคุสมยัไหน? 

C2: ชอบยคุคลาสสิก 

ผูว้จิยั: คิดวา่เพลงแจส๊เป็นอยา่งไร? 

C2: คิดวา่ไร้สาระ ดู Sexy โรแมนติก เพราะคาํวา่ Sexy เลยทาํใหม้องวา่ไร้สาระ แต่ไม่รู้วา่คนอ่ืนคิด

แบบเราหรือเปล่า 

ผูว้จิยั: แลว้ชอบเล่นเพลงป็อปทัว่ไปไหม? 

C2: ชอบนะ แต่ไม่เท่าคลาสสิก เพราะมนัอาจจะตอ้งมี Improvise บา้ง 

ผูว้จิยั: เวลาเล่นเพลง Pop ใส่คอร์ดของแนวดนตรีแจส๊บา้งไหม? 

C2: มีบา้ง แต่นอ้ย 

ผูว้จิยั: คิดอยา่งไรต่อแนวเพลงร็อก? 

C2: ไม่ไดช้อบ รู้สึกเฉยๆ ฟังได ้แต่ตอ้งเป็นแนวท่ีไม่โหดมาก เพราะหนวกหู 

ผูว้จิยั: ต่อไปจะถามเร่ืองพฤติกรรมในอดีต เคยแสดงพฤติกรรมกา้วร้าวในเหตุการณ์ใดบา้ง? 

C2: เคยตอนโกรธ เวลาเถียงกบัคนไม่มีเหตุผล 

ผูว้จิยั: เวลาสอนนกัเรียนเล่นไม่ได ้โมโหไหม? 

C2: ถา้เล่นผดิซํ้ าๆ จะหงุดงหงิด เพราะไม่ชอบพูดอะไรซํ้ าๆ เราวา่เราดุเหมือนครูสอนเปียโนเราเอง 

ผูว้จิยั: เวลาสอนนกัเรียน มีความไม่มัน่ใจบา้งไหม? 

C2: มี กลวัพดูผดิ กลวัเด็กจะเก่งกวา่ 

ผูว้จิยั: แลว้เคยทาํอะไรท่ีมัน่ใจท่ีสุดในชีวติบา้ง? 

C2: มีอยูเ่ร่ืองเดียวเลย คือ เลิกกบัแฟน เขาไปมีคนอ่ืน แต่เราไม่กา้วร้าวใส่เขานะ เลือกท่ีจะอยูเ่ฉยๆ 

ผูว้จิยั: เวลาฟังเพลงแจส๊ท่ีใหฟั้ง นึกถึงเร่ืองตอนเลิกกบัแฟนอยูห่รือไม่? 

C2: ไม่นะ 

ผูว้จิยั: สาเหตุท่ีถามเพราะวา่ในมโนภาพมีผูผ้ญิงท่ีมีความมัน่ใจกาํลงัเดินชอ้ปป้ิง 

C2: ใช่ๆ มีนิดนึง ตอนแรกไม่ไดคิ้ด แต่พึ่งมานึกไดต้อนโดนถามอีกรอบ 

ผูว้จิยั: แลว้เราขจดัความรู้สึกไม่ดีเวลาไม่พอใจไดอ้ยา่งไร? 

C2: เดินชอ้ปป้ิง หาของกิน จริงสิ ผูห้ญิงในมโนภาพตอนฟังเพลงแจส๊ น่าจะเป็นเราจริงๆ แต่เราคิด

วา่เราไม่ไดส้วยเหมือนในมโนภาพ 

ผูว้จิยั: พดูถึงเพลงคลาสสิกกนับา้ง เคยมีประสบการณ์ท่ีเหมือนหรือคลา้ยคลึงกนัในอดีตไหม? 
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C2: เคยฟังเพลงแลว้นึกถึงทะเลนะ เคยฟังเพลงคลาสสิกตอนไปทะเล แต่จาํไม่ไดว้า่นึกถึงอะไร 

เหมือนกบัวา่ครูเคยสอนวา่ทาํนองเป็น Scale แบบน้ี จะมีเสียงเหมือนกบัสายนํ้า 

ผูว้จิยั: แลว้ตอนเลิกกบัแฟน ไดไ้ปชอ้ปป้ิงไหม? 

C2: ไป แต่ไม่ไดไ้ปถึงฝร่ังเศส 

ผูว้จิยั: แลว้ทาํไมถึงนึกถึงฝร่ังศสตอนฟังเพลงแจส๊? 

C2: ทุกอยา่งดูสวยงาม จริงๆไม่ใช่ฝร่ังเศสอยา่งเดียว แต่นึกถึงแถบยโุรป? 

ผูว้จิยั: จริงๆแลว้แจส๊มีตน้กาํเนิดท่ีสหรัฐอเมริกานะ แต่วา่เพลงคลาสสิกจะเกิดในแถบยโุรป เพราะ

มุมมองต่อเพลงของเราส่วนใหญ่มาจากทางยโุรปใช่ไหม ถึงไดส้ร้างมโนภาพเป็นทางยโุรป? 

C2: ใช่ๆ เราจะไม่นึกถึงเกาหลี หรือนึกถึงญ่ีปุ่น 

ผูว้จิยั: แลว้อะไรในเพลงทาํใหนึ้กถึงภาพเหล่านั้น? 

C2: คิดวา่เคร่ืองดนตรีกบัทาํนองนะ โดยฉพาะเคร่ืองดนตรี เพราะมนัทาํใหถึ้งภาพแนวโรแมนติก 

ผูว้จิยั: ปกติเป็นคนใชอ้ารมณ์หรือเหตุผลในการตดัสินใจ? 

C2: ใชเ้หตุผลนะ 

ผูว้จิยั: ตอนเลิกกบัแฟน ใชเ้หตุผลหรืออารมณ์ในการบอกเลิก? 

C2: ใชเ้หตุผล ญาติผูใ้หญ่เราเองก็บอกวา่เขาเป็นคนไม่ดี 

 

ถอดเทปสัมภาษณ์ C3 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

C3: ฟังแลว้ไม่น่าเบ่ือ แต่ถา้ฟังนานไปก็น่าเบ่ือ มีความหรูหรา ถา้เปรียบเทียบกบัเพลงป็อปจะมี

ความน่าสนใจกวา่ เพราะคลาสสิกในไดก้บัทุกงาน เราไม่รู้จกัเพลงคลาสสิกท่ีมีเน้ือร้องมากนกั เลย

มองวา่ฟังไดเ้ร่ือยๆ 

ผูว้จิยั: คิดวา่เพลงป็อปกบัเพลงแจส๊มีความสัมพนัธ์กนัอยา่งไร? 

C3: คิดวา่แจส๊ฟังยาก ผูป้ระพนัธ์เลยทาํใหง่้ายข้ึน คนฟังเขา้ใจง่ายข้ึน เลยกลายมาเป็นเพลงป็อป 

ผูว้จิยั: แลว้คิดวา่เพลงร็อกเป็นอยา่งไร? 

C3: สนุก ดุดนั ใส่ความรู้สึกไดม้ากกวา่เพลงป็อปธรรมดา บางเพลงแสดงถึงความโหดร้าย เราไม่

ค่อยไดฟั้งมากนกั ฟังยาก 

ผูว้จิยั: แลว้ชอบป็อปหรือคลาสสิกมากกวา่กนั? 

C3: ชอบฟังเพลงป็อปมากกวา่ เพราะมนัเป็นท่ีนิยมมากกวา่ แต่ถา้เป็นสามแนวหลกัท่ีถามมานั้น 

ชอบคลาสสิกมากกวา่ และเราเองก็เรียนสายคลาสสิกมา 

ผูว้จิยั: เคยแสดงพฤติกรรมกา้วร้าวในเหตุการณ์ใดบา้ง? 
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C3: ไม่เคยแสดงพฤติกรรมกา้วร้าวต่อหนา้ ส่วนใหญ่จะเป็นการนินทา พูดทางโทรศพัท ์พิมพ์

ขอ้ความ 

ผูว้จิยั: เป็นคนท่ีมีความมัน่ใจในตนเองไหม? 

C3: จะมัน่ใจในกลุ่มเพื่อน เวลาอยูค่นเดียวจะไม่ค่อยมัน่ใจ 

ผูว้จิยั: ถา้ตอ้งเผชิญกบัส่ิงท่ีไม่ชอบใจ จะทาํอยา่งไร? 

C3: ถา้เล่ียงไดก้็จะเดินหนี ถา้เล่ียงไม่ไดก้็อดทน 

ผูว้จิยั: มโนภาพในเพลงคลาสสิกแสดงถึงความกา้วร้าว แต่ในคาํถามท่ีพดูถึงเร่ืองพฤติกรรมกา้วร้าว

นั้นไดต้อบมาวา่ไม่เคยแสดงพฤติกรรมกา้วร้าวต่อหนา้ อยากทราบวา่ มโนภาพท่ีสร้างข้ึนมานั้นเห็น

มาจากท่ีไหน? 

C3: คนในมโนภาพนั้นไม่ใช่ตวัเรา เหมือนเคยเห็นในโทรทศัน์ ใน Music Video ในมโนภาพนั้น

ผูห้ญิงไดนึ้กถึงเร่ืองอดีต และสุดทา้ยก็ตอ้งยอมรับวา่ตวัเองตอ้งอยูก่บัความโศกเศร้า รูปแบบของ

ท่อนดนตรีทาํใหนึ้กถึงเร่ืองราวต่างๆได ้เหมือนไดฟั้งนิยายเร่ืองหน่ึง 

ผูว้จิยั: แลว้ทาํไมถึงสร้างมโนภาพเพลงแจส๊ออกมาในแนวแบบน้ี? 

C3: สาํหรับเรา เพลงแจส๊จะมีความ Sexy รู้สึกถึงความสัมพนัธ์ของผูห้ญิงกบัผูช้าย มีอารมณ์ย ัว่ยวน 

อารมณ์หลง อาจจะเพราะวา่มนัเห็นไดต้ามบาร์ ตอนแรกนึกไม่ออกเพราะปกติไม่ไดฟั้งเพลงแจส๊ 

แต่พอมาคิดถึงมุมมองต่อเพลงแจส๊ เลยนึกถึงภาพแบบน้ี โดยเฉพาะตอนจบเพลงนั้น เสียงแซก

โซโฟนหายไป ทาํใหค้วามย ัว่ยวน ความหลงท่ีพดูถึงนั้นหายไป เพลงเสียงแซกโซโฟนนั้นมีความ 

Sexy มีความน่าดึงดูด 

ผูว้จิยั: ปกติใชอ้ารมณ์หรือเหตุผลมากกวา่กนั? 

C3: ปกติใชเ้หตุผลในการตดัสินใจเร่ืองสาํคญั ตอนเลือกซ้ือของเหมือนจะใชอ้ารมณ์ แต่จริงๆแลว้

เราก็ดูเหตุผลดว้ยเหมือนกนั เช่น ตอนน้ีของส่ิงน้ีกาํลงัเป็นกระแส เราซ้ือก็จะไดต้ามกระแสได ้แต่

เวลาเล่นเพลงนั้นอารมณ์จะเป็นส่ิงสาํคญั 

 
ถอดเทปสัมภาษณ์ C4 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อแนวเพลงคลาสสิก? 

C4: เป็นเพลงท่ีมีแบบแผนชดัเจน เก่าแก่ หรูหรา 

ผูว้จิยั: แลว้ชอบไหม? 

C4: ชอบนะ 

ผูว้จิยั: แลว้เพลงแจส๊เป็นอยา่งไรบา้ง? 

C4: ทาํนองเขา้ใจยาก ชอบคลาสสิกมากกวา่แจส๊ เพลงแจส๊ฟังไม่รู้เร่ือง 
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ผูว้จิยั: แลว้เพลงร็อกเป็นอยา่งไรบา้ง? 

C4: ใม่ชอบเพลงร็อก มนัรุนแรงไป หนวกหู 

ผูว้จิยั: แลว้ฟังเพลงแบบไหน ฟังแลว้เขา้ใจมากท่ีสุด? 

C4: เพลงป็อป 

ผูว้จิยั: แลว้ถา้เพลงป็อปไม่มีเน้ือร้อง เพลงแนวไหนฟังแลว้เขา้ใจท่ีสุด? 

C4: เพลงคลาสสิก เพราะมีทาํนองท่ีชดัเจน 

ผูว้จิยั: เร่ืองพฤติกรรมกา้วร้าว อยากทราบวา่เคยแสดงพฤติกรรมกา้วร้าวในเร่ืองใดบา้ง? 

C4: ไม่ค่อยมีนะ นึกไม่ออก ยิง่ตอนน้ีไม่มีเลย 

ผูว้จิยั: เวลาสอนนกัเรียนเคยโมโหไหม? 

C4: เคยตอนนกัเรียนไม่ตั้งใจเรียน แต่จะไม่แสดงความกา้วร้าว จะใชว้ธีิหลอกล่อให้ตั้งใจเรียนมาก

ข้ึน 

ผูว้จิยั: เป็นคนมัน่ใจในตนเองไหม? 

C4: ถา้เป็นเร่ืองท่ีถนดั จะมีความมัน่ใจมาก 

ผูว้จิยั: เวลาเล่นเพลงป็อปกบัเพลงคลาสสิก เล่นเพลงแนวไหนมีความมัน่ใจมากกวา่กนั? 

C4: เพลงป็อป เพราะกฎเกณฑข์องคลาสสิกมนัเยอะ 

ผูว้จิยั: เวลาไม่พอใจอะไร จะทาํอยา่งไร? 

C4: จะเดินหนี เช่นเวลาทะเลาะกบัพี่ชาย เพราะรู้ตวัวา่เถียงไปก็ไม่ชนะ 

ผูว้จิยั: ในคาํถามเร่ืองมโนภาพ ทาํไมนึกถึงงานเตน้รําตอนฟังเพลงคลาสสิก? 

C4: เพราะเคยไปงานพรอม และเคยเห็นเพลงทาํนองแนวน้ีในฉากเตน้รําในรายการโทรทศัน์ 

ผูว้จิยั: ทาํไมถึงคิดวา่เพลงแจ๊สท่ีไดฟั้งนั้นมีความโลดโผน? 

C4: เพราะ Articulation มนัไม่ราบเรียบ ทาํใหนึ้กถึงการผจญภยั นึกถึงภาพยโุรป 

ผูว้จิยั: ปกติเป็นคนใชอ้ารมณ์หรือเหตุผลในการตดัสินใจมากกวา่กนั? 

C4: ใชเ้หตุผลมากกวา่ 

ผูว้จิยั: เพลงคลาสสิก เพลงแจส๊ และเพลงร็อก เพลงไหนแสดงถึงการใชเ้หตุผลมากท่ีสุด? 

C4: น่าจะเป็นคลาสสิก 

ผูว้จิยั: แลว้เพลงแจส๊เป็นอยา่งไร? 

C4: จริงๆแลว้ทั้งร็อกและแจ๊ส เวลาจะเล่นตอ้งเขา้ถึงเพลงใหม้าก ซ่ึงมนัเขา้ใจยาก 

 

ถอดเทปสัมภาษณ์ C5 

ผูว้จิยั: คิดเห็นอยา่งไรต่อแนวเพลงคลาสสิก? 
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C5: หมายถึงการเล่นหรือการฟัง? 

ผูว้จิยั: ทั้งสองอยา่งเลย เพราะเรียนสายคลาสสิกมา เลยอยากทราบวา่ทาํไมถึงเลือกแนวน้ี? 

C5: เป็นเพลงท่ีมีรายละเอียด มีส่ิงท่ีใหศึ้กษาเยอะ ชอบเล่นเพลงเร็วๆ 

ผูว้จิยั: แสดงวา่ชอบเพลงยคุบาโร้ก? 

C5: ใช่ ไม่ค่อยถนดัเพลงท่ีใชอ้ารมณ์ ชอบเล่นเพลงท่ีใชเ้ทคนิกมากกวา่ เน่ืองจากเล่นเคร่ืองเป่า 

เพลงชา้มนัตอ้งใชล้มเยอะ เลยชอบเพลงเร็วมากกวา่ จริงๆแลว้เป็นคนใจร้อนดว้ย 

ผูว้จิยั: คิดอยา่งไรกบัเพลงแจ๊ส? 

C5: เม่ือก่อนจะไม่ฟัง เพราะไม่รู้เร่ือง แต่ตอนเรียนท่ีมหาวทิยาลยั มีวชิาเพลงแจส๊ใหเ้รียน ก็เร่ิม

เขา้ใจเพลงแจส๊มากข้ึน แต่ยงัชอบคลาสสิกมากกวา่ ไม่ชอบ Improvise เพลง 

ผูว้จิยั: คิดอยา่งไรกบัเพลงร็อก? 

C5: ฟังไม่รู้เร่ืองเลย 

ผูว้จิยั: ปกติฟังเพลงแบบไหน? 

C5: เพลงป็อปทัว่ไป 

ผูว้จิยั: คิดวา่เพลงป็อปคลา้ยกบัเพลงแนวไหนท่ีสุด? 

C5: คิดวา่แจส๊ แต่แจส๊จะรายละเอียดเยอะกวา่ 

ผูว้จิยั: แลว้ชอบเล่นป็อปกบัคลาสสิกมากกวา่กนั? 

C5: จริงๆถนดัเคร่ืองเป่า จะชอบเล่นเพลงแนวคลาสสิกตอนเล่นเคร่ืองเป่า แต่บางคร้ังก็เล่นป็อป

โดยใชเ้ปียโน 

ผูว้จิยั: เคยแสดงพฤติกรรมกา้วร้าวไหม? 

C5: เคยดุนกัเรียนเวลาเล่นเพลงไม่ได ้

ผูว้จิยั: เวลาผดิหวงัอะไรจะแสดงพฤติกรรมกา้วร้าวไหม? 

C5: ส่วนใหญ่จะเงียบๆ 

ผูว้จิยั: เราเป็นคนมีความมัน่ใจในตนเองไหม? 

C5: มัน่ใจเวลาอยูก่บัเพื่อนสนิท เวลาสอนนกัเรียน 

ผูว้จิยั: เวลาเจอกบัส่ิงท่ีไม่ชอบใจ จะแสดงพฤติกรรมอยา่งไร? 

C5: อยูเ่ฉยๆ ไม่สนใจ 

ผูว้จิยั: มีเร่ืองใดบา้งท่ีไม่ชอบใจ? 

C5: เวลาทาํงานกลุ่มแลว้เพื่อนไม่ช่วย 

ผูว้จิยั: พดูเร่ืองมโนภาพบา้ง นึกถึงงานเตน้รํากบัธรรมชาติ มนัอยูท่ี่เดียวกนัใช่ไหม? 

C5: มนัเป็นภาพซ้อนกนั เร่ิมแรกเห็นเป็นงานเตน้รํา แลว้ค่อยๆเห็นเป็นภาพธรรมชาติ 
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ผูว้จิยั: ทาํไมนึกถึงภาพออกมาแบบน้ี? 

C5: จริงๆตอนแรกนึกถึงหนา้เพื่อนคนหน่ึง เพราะเคยไดย้ินเพื่อนเล่นเพลงน้ี หลงัจากนั้นก็นึกภาพ

ออกมาแบบน้ีเพราะเสียงทาํนองท่ีเป็น Scale เคยไดย้นิครูสอนมาวา่เสียงจะเหมือนเสียงนํ้าไหล 

ส่วนเร่ืองงานเตน้รํา เหมือนเคยเห็นในโทรทศัน์ 

ผูว้จิยั: มโนภาพของเพลงแจ๊สท่ีไดฟั้ง ถูกสร้างมาจากอะไร? 

C5: เคยไปร้านอาหารท่ีมีเพลงแจส๊บรรเลง ทาํใหนึ้กถึงภาพเหล่านั้น เสียงทรัมเป็ตกบัเสียงเปียโน

แจส๊ทาํใหนึ้กถึงภาพเหล่านั้น 

ผูว้จิยั: ปกติเป็นคนใชอ้ารมณ์หรือใชเ้หตุผลในการตดัสินใจมากกวา่กนั? 

C5: ใชอ้ารมณ์ แต่ไม่ใช่อารมณ์รุนแรง พยายามใชเ้หตุผลในบางคร้ังถา้จาํเป็น เช่น ซ้อมดนตรีตอน

ใกลส้อบ แต่จะหาสาระไม่ไดเ้ท่าตอนใชอ้ารมณ์ 

 

ถอดเทปสัมภาษณ์ C6 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

C6: เป็นเพลงอมตะ เป็นพื้นฐานของทุกแนวดนตรี ชอบฟัง ชอบนัง่จบัผิด ฟังง่าย และเหมาะกบัการ

ใหเ้ด็กฟัง ใหค้นตั้งครรภฟั์ง เพลงะช่วยใหใ้จสงบ 

ผูว้จิยั: ทางดา้นเพลงแจส๊ มีความคิดเห็นอยา่งไรบา้ง? 

C6: เป็นเพลงของคนผวิดาํท่ีประพนัธ์ออกมาจากความเก็บกด เพราะสมยัก่อนคนผิวดาํไม่ไดรั้บ

อนุญาตใหฟั้งเพลงคลาสสิก เป็นแนวประชดชีวติ มีความซบัซอ้น แต่หลงัๆมีความสนุก อิสระ ไม่มี

กฎตายตวั เป็นแนวเล่าชีวติ  

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวร็อก? 

C6: ตอ้งมีกลอง ตอ้งมีเบส ตอ้งมีกีตาร์ เป็นการระบายอารมณ์ เนน้สบาย มีรูปแบบ มีความทะเลน้ มี

ความบา้ 

ผูว้จิยั: เร่ืองพฤติกรรมนั้น เคยแสดงพฤติกรรมกา้วร้าวตอนไหนบา้ง? 

C6: ตอนสอนนกัเรียน ดุจนเด็กร้องไห ้รู้สึกเซ็ง จนเอากลบัมาหงุดหงิดต่อท่ีมหาวทิยาลยั 

ผูว้จิยั: เป็นคนมีความมัน่ใจในตนเองไหม? 

C6: มี เป็นส่ิงสาํคญัมาก 

ผูว้จิยั: เม่ือเจอกบัส่ิงท่ีไม่ชอบใจ จะแสดงพฤติกรรมอยา่งไร? 

C6: ส่วนใหญ่จะเฉยๆ เนน้การใชเ้หตุผล 

ผูว้จิยั: ในการสร้างมโนภาพ เวลาฟังเพลงคลาสสิก ทาํไมนึกถึงภาพแบบนั้น? 

C6: เคยเห็นในภาพยนตร์ทางตะวนัตก ทาํนองเพลงทาํให้นึกถึงฉากแบบนั้น 
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ผูว้จิยั: ในดา้นเพลงแจส๊ อะไรท่ีทาํใหนึ้กถึงภาพแบนั้น? 

C6: เคยเห็นในภาพยนตร์เช่นเดียวกนั ไดย้นิเสียงทรัมเป็ต ทาํใหนึ้กถึงภาพเช่นนั้น 

ผูว้จิยั: ปกติเป็นคนใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

C6: ใชเ้หตุผลมากกวา่ โดยเฉพาะเร่ืองงาน อารมณ์จะใชต้อนอยูก่บัตวัเอง เช่น ชอ้ปป้ิง 

 

ถอดเทปสัมภาษณ์ C7 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

C7: เนน้เสียงประสาน ใชเ้คร่ืองดนตรีตะวนัตก ใชค้วามเขา้ใจพอสมควร เปรียบเป็นภาพวาดของลี

โอนาโด ดาวนิชี มีรูปแบบ มีกฎ เขา้ใจง่าย แต่ข้ึนอยูว่า่ผูฟั้งจะตีความอยา่งไร 

ผูว้จิยั: เพลงแจส๊มีลกัษณะอยา่งไร? 

C7: เขา้ใจยาก แต่ถา้มีความรู้จะเขา้ใจง่ายโดยไม่ตอ้งมีการอธิบาย ค่อนขา้งมีอิสระ ส่งผลต่ออารมณ์

มากกวา่คลาสสิก เป็นการถ่ายทอดอารมณ์ของผูเ้ล่น เหมือนงานศิลปะของแวนโก๊ะ เพราะมีความ

บิดเบ้ียว แต่ในยคุสมยัหลงัน้ี เพลงแนวแจส๊มีรูปแบบมากข้ึน 

ผูว้จิยั: เพลงร็อกมีลกัษณะอยา่ไร? 

C7: มีจงัหวะเหมือนเป็นเมโทรนอม เหมือนๆกนัหมด ไม่ซบัซอ้น เนน้ฟังจงัหวะ 

ผูว้จิยั: ถา้ใหเ้ปรียบเป็นงานศิลปะ เหมือนงานของใคร? 

C7: เหมือนการเอามือแปะสี ภาพพิมพ ์

ผูว้จิยั: ในเร่ืองประสบการณ์ในอดีต เคยแสดงพฤติกรรมกา้วร้าวหรือไม่? 

C7: เคย เช่น ในวงโยธวาธิตสมยัเรียนมธัยม 

ผูว้จิยั: พฤติกรรมนั้นคืออะไร? 

C7: มีการตะคอกใส่กนัเล็กนอ้ย 

ผูว้จิยั: เป็นคนท่ีมีความมัน่ใจในตนเองไหม? 

C7: มัน่ใจสักร้อยละ 90 ยิง่ถา้มีเพื่อนร่วมทาํกิจกรรมดว้ยเยอะจะยิง่มัน่ใจ 

ผูว้จิยั: ปกติแลว้เป็นคนใชเ้หตุผลหรืออารมณ์มากกวา่กนั? 

C7: เป็นคนใชเ้หตุผลนาํอารมณ์ แต่ในบางคร้ังก็ใชอ้ารมณ์ในการกระตุน้เหตุผล เช่น ตอนจะสอบ

ดนตรี เราตอ้งซอ้มเพราะวา่การสอบมีการวดัคะแนน อารมณ์เราคือเราไม่อยากสอบตก เราก็ตอ้งใช้

อารมณ์นั้นมาประกอบกบัเหตุผล 

ผูว้จิยั: ในการสร้างมโนภาพ ทาํไมถึงสร้างมโนภาพเพลงคลาสสิกออกมารูปแบบน้ี? 
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C7: ปกติชอบดู The Walking Dead ในช่วงเวลาก่อนนอน และชอบฟังเพลงแนวคลาสสิกใน

ช่วงเวลาน้ีเช่นกนั อาจเป็นเพราะไดดู้ไดฟั้งทั้งสองอยา่งในเวลาใกลเ้คียงกนั นอกจากน้ี ทาํนองของ

เพลงทาํใหนึ้กถึงฉากในซีรียชุ์ดน้ี 

ผูว้จิยั: ทาํไมถึงสร้างมโนภาพเพลงแจส๊ออกกมาในรูปแบบน้ี? 

C7: เสียงเคร่ืองสแนร์ทาํให้นึกถึงฝนตก เป็นคนชอบของเก่า ชอบรถโฟคปี 1968 มาก มหาวทิยาลยั

อยูบ่นถนนอโศก เลยเป็นท่ีคุน้ตาอยูแ่ลว้ 

ผูว้จิยั: เคยมีประสบการณ์ตรงไหม? 

C7: เคยติดฝนกบัเพื่อนตอนขบัรถบนถนนอโศก 

 

ถอดเทปสัมภาษณ์ J1 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงคลาสสิก? 

J1: เป็นเพลงท่ีมีแบบแผน มีวฒันธรรม 

ผูว้จิยั: แลว้เพลงแจส๊มีลกัษณะอยา่งไร? 

J1: เป็นแนวเพลงท่ีเนน้การส่งความรู้สึกของผูบ้รรเลง การตีความแต่ละคนนั้นอาจมีความแตกต่าง

กนั มีการวางโครงสร้าง แต่จะมีอิสระมากกวา่เพลงแนวคลาสสิก 

ผูว้จิยั: คิดวา่เพลงแจส๊ฟังเขา้ใจยากหรือไม่? 

J1: ไม่ยาก แต่ผูฟั้งตอ้งรักในแนวเพลง เพราะอาจเบ่ือได ้เพลงคลาสสิกก็เช่นกนั 

ผูว้จิยั: แลว้มีความคิดเห็นต่อเพลงร็อกอยา่งไรบา้ง? 

J1: เป็นเพลงท่ีใชใ้นการส่ือสาร จึงไม่ซบัซอ้น ตรงไปตรงมา ซ่ึงเพลงป็อปในยคุสมยัน้ีก็ถูก

ดดัแปลงมาจากเพลงร็อกอยูห่ลายเพลง 

ผูว้จิยั: ต่อไปจะเป็นคาํถามเก่ียวกบัพฤติกรรมในอดีต อยากทราบวา่ เคยแสดงพฤติกรรมกา้วร้าวใน

สถานการณ์ใดบา้ง? 

J1: เคยตะโกนใส่เพื่อน เวลามีปัญหาขดัใจกนั ทาํใหเ้ราไม่พอใจ 

ผูว้จิยั: ปกติเป็นเวลาไม่พอใจกบัสถานการณ์ใดๆ จะแสดงความไม่พอใจนั้นออกมาในรูปแบบ

กา้วร้าวบ่อยคร้ังใช่ไหม? 

J1: ปกติจะน่ิงๆ คิดก่อน ปรึกษาคนอ่ืนก่อน 

ผูว้จิยั: เป็นคนท่ีมีความมัน่ใจในตนเองไหม? 

J1: ก็มัน่ใจ แต่ข้ึนอยูก่บัสถานการณ์ดว้ย 

ผูว้จิยั: เช่นสถานการณ์ใดบา้ง? 
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J1: จริงๆจะมัน่ใจในตนเองเป็นประจาํ แต่เวลาท่ีไม่มัน่ใจจะยงัไม่พดู เก่งแค่ไหนก็พลาดได ้และจะ

ไม่มีความมัน่ใจเวลาทาํส่ิงท่ีไม่ชอบ 

ผูว้จิยั: ในเร่ืองของการสร้างมโนภาพ ตอนฟังเพลงแนวแจส๊ ทาํไมถึงสร้างมโนภาพออกมาใน

รูปแบบนั้น? 

J1: เคยเห็นจากหลายๆสถานการณ์รวมๆกนั แต่ท่ีสาํคญัคือ ฟังแลว้รู้สึกไดถึ้ง Private Zone เสียง

เคร่ืองดนตรีมีความ Sexy มีความ Romantic 

ผูว้จิยั: เคยกระทาํเหตุการณ์ท่ีเหมือนหรือคลา้ยๆกบัภาพท่ีสร้างข้ึนไหม? 

J1: ไม่เคย อาจจะเคยเห็นตามโทรทศัน์ 

ผูว้จิยั: จากการฟังเพลงร็อก ทาํไมถึงสร้างมโนภาพออกมาแบบนั้น? 

J1: ตอนช่วงแรกของเพลงยงันึกภาพอะไรไม่ออก แต่พอพยายามนึกนั้นก็เลยนึกเป็นภาพโรงงาน

หุ่นยนต ์เพราะเสียงสังเคราะห์ในเพลงทาํใหนึ้กถึงภาพแบบนั้น นึกถึงงานสร้างสรรค ์แต่อยากจะ

บอกวา่เพลงน้ีสร้างมาไม่ค่อยดี เสียงสังเคราะห์ดงัเกินไป ทาํใหฟั้งไม่เขา้หูมากนกั เน่ืองจากเรียน

สายการผลิตดนตรีเลยมองวา่ เพลงน้ีไม่มีความสมดุลในเร่ืองของระดบัเสียง 

ผูว้จิยั: แลว้เคยไปสถานท่ีท่ีคลา้ยคลึงกบัภาพท่ีสร้างในเพลงร็อกหรือไม่? 

J1: ไม่เคย เป็นเพียงภาพท่ีนึกข้ึนออกมาเอง 

ผูว้จิยั: โดยปกติแลว้เป็นคนใชเ้หตุผลหรืออารมณ์ในการตดัสินใจต่างๆ? 

J1: ใชเ้ท่าๆกนั ถา้มีกฎเกณฑม์าบงัคบัก็ตอ้งเลือกใชเ้หตุผล แต่ถา้ตดัสินใจเลือกฟังเลง ดูภาพยนตร์ 

ส่วนใหญ่จะใชอ้ารมณ์ในการตดัสินใจ 

 

ถอดเทปสัมภาษณ์ J2 

ผูว้จิยั: เรียนแจส๊สาขาไหน? 

J2: เรียนขบัร้อง 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแจส๊? 

J2: เป็นเพลงท่ีใหอิ้สระกบัตวัผูบ้รรเลง ผูป้ระพนัธ์ เนน้จงัหวะ Mood and Tone ตามยุคสมยัต่างๆ 

ผูว้จิยั: ความคิดเห็นต่อเพลงคลาสสิกเป็นอยา่งไรบา้ง? 

J2: เป็นแนวเพลงท่ีผูบ้รรเลงตอ้งบรรเลงตามอารมณ์ของผูป้ระพนัธ์ แต่ในยคุสมยัใหม่ เพลง

คลาสสิกมีการยมือตัลกัษณ์ของเพลงแจส๊มาใชบ้า้ง เช่น การเล่นคอร์ด 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงร็อก? 

J2: กระฉบักระเฉง 

ผูว้จิยั: ปกติฟังเพลงแนวไหน? 
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J2: ฟังหมดทุกแนว แลว้แต่อารมณ์ เช่น ตอนเชา้รีบออกเดินทางไปเรียน ก็จะฟังเพลงร็อก 

ผูว้จิยั: เพลงแจส๊กบัเพลงป็อปทัว่ไปต่างกนัอยา่งไร? 

/J2: เพลงป็อปมีท่อนท่ีฟังติดหู เนน้การขาย ส่วนตวัถนดัแจส๊มากกวา่ 

ผูว้จิยั: ในเร่ืองพฤติกรรม เคยแสดงความกา้วร้าวต่อเหตุการณ์ใดบา้ง? 

/J2: เคยเถียงกบัพอ่แม่สมยัเด็กๆ 

ผูว้จิยั: เคยแสดงพฤติกรรมการส่ือสารท่ีมีความมัน่ใจในเหตุการณ์ใดบา้ง? 

J2: เคยบอกกบัครอบครัววา่เลือกท่ีจะเรียนดนตรีในมหาวิทยาลยั เร่ืองใดท่ีชอบจะมีความมัน่ใจ 

ผูว้จิยั: เม่ือไม่พอใจกบัส่ิงใด จะใชว้ธีิแกปั้ญหาอยา่งไร? 

J2: น่ิง แลว้ดูสถานการณ์ จะไม่ตอบโตท้นัที 

ผูว้จิยั: เหตุการณ์ขา้งตน้นั้นมีอะไรบา้ง? 

J2: เวลาคนพดูไม่เขา้หู หรือมีความคิดไม่ตรงกนั 

ผูว้จิยั: ในการสร้างภาพมโนภาพขณะฟังเพลงนั้น ทาํไมนึกถึงภาพแบบนั้นขณะฟังเพลงแจส๊? 

J2: เคยมีเหตุการณ์แบบน้ี ฟังเพลงเจบ็ๆ เช่น จงัหวะ Blue ทาํนองเป็นตวัส่งเสริมใหนึ้กถึง 

ผูว้จิยั: ทาํไมถึงนึกภาพเช่นนั้นเวลาฟังเพลงร็อก? 

J2: เพราะเพลงร็อกทาํให้รู้สึกกระฉบักระเฉง รู้สึกอยากเคล่ือนไหวตามเสียงเคาะจงัหวะ 

ผูว้จิยั: ปกติเป็นคนท่ีใชเ้หตุผลหรืออารมณ์มากกวา่กนั? 

J2: ใชเ้ท่าๆกนั เหตุผลจะทาํหนา้ท่ีร้ังอารมณ์ไว ้ใชค้วบคู่กนัทั้งสองอยา่ง ใชก้บัทุกๆเร่ือง เช่น เร่ือง

เรียน เราเลือกเรียนในส่ิงท่ีเราชอบตามอารมณ์ของเรา แต่เราจะใชเ้หตุผลในการชัง่นํ้าหนกัสถานท่ี

ท่ีจะเรียน หาขอ้ดีขอ้เสียเพื่อเปรียบเทียบก่อนจะตดัสินใจเลือก 

 

ถอดเทปสัมภาษณ์ J3 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

J3: น่าเบ่ือ เล่นโนต้ตามท่ีผูป้ระพนัธ์ไดป้ระพนัธ์ไวแ้ลว้ มีกรอบมากเกินไป 

ผูว้จิยั: แนวเพลงแจส๊เป็นอยา่งไรบา้ง? 

J3: มีอิสระ ไดใ้ส่ความเป็นตวัเองอยา่งเตม็ท่ี 

ผูว้จิยั: เพลงร็อกมีลกัษณะเช่นไร? 

J3: เป็นแนวดนตรีท่ีทาํใหผู้ฟั้งเคล้ิมตามไดง่้าย ชอบฟังร็อกแต่เล่นไม่ค่อยเก่ง 

ผูว้จิยั: คิดวา่เพลงป็อปสมยัใหม่เป็นอยา่งไร? 

J3: เป็นแนวเพลงท่ีดดัแปลงมาจากสามแนวท่ีพดูมา แต่มีความน่าเบ่ือ เพราะทาํตามๆกนัไปหมด ไม่

มีววิฒันาการ 
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ผูว้จิยั: ในเร่ืองของพฤติกรรมนั้น เคยแสดงพฤติกรรมกา้วร้าวหรือไม่? 

J3: เคย ปกติเป็นคนเสียงดงัเวลาไม่ไดด้ัง่ใจ 

ผูว้จิยั: เป็นคนมัน่ใจในตนเองไหม? 

J3: ค่อนขา้งมัน่ใจ 

ผูว้จิยั: ยกตวัอยา่งการตดัใจดว้ยความมัน่ใจมาไดไ้หม? 

J3: เลือกอาชีพในอนาคตวา่จะไม่เล่นดนตรี แต่จะทาํเบ้ืองหลงัของการสร้างดนตรี 

ผูว้จิยั: ปกติใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

J3: ใชเ้หตุผล โดยเฉพาะเร่ืองเรียน เร่ืองงาน ตอนซอ้มดนตรีถึงจะใชอ้ารมณ์ดว้ย แต่ถา้มีกาํหนดการ

วา่จะสอบ หรือจะแสดงบนเวที ก็ตอ้งใชเ้หตุผลมากข้ึน 

ผูว้จิยั: ในการสร้างมโนภาพจากเพลงแจส๊นั้น ภาพเหตุการณ์ท่ีเห็นเกิดข้ึนท่ีไหน? 

J3: คิดวา่เป็น New York มีชายวยักลางคน มีนกัดนตรี 

ผูว้จิยั: แลว้เคยเห็น หรือเคยกระทาํเหตุการณ์เหมือนหรือคลา้ยคลึงกบัภาพท่ีเห็นจากทั้งสองเพลงน้ี

หรือไม่? 

J3: สาํหรับเพลงแจส๊ ไม่แน่ใจ แต่เคยไปร้านขายเคร่ืองด่ืมแอลกอฮอลท่ี์เปิดเพลงแจส๊ ทางดา้นเพลง

ร็อกนั้นเคยเห็นเพลงแนวน้ีในรายการท่องเท่ียว 

 

ถอดเทปสัมภาษณ์ J4 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแจส๊? 

J4: เป็นแนวท่ีผสมผสานระหวา่งความคิดของผูเ้ล่นหลายๆคน ถา้เป็นการเล่นเคร่ืองดนตรีช้ินเดียว

จะเขา้ใจง่ายกวา่ แต่ถา้มีเน้ือร้องดว้ยจะยิง่เขา้ใจมากข้ึน 

ผูว้จิยั: แลว้เพลงคลาสสิกมีลกัษณะอยา่งไร? 

J4: ดี บางคนบอกวา่น่าเบ่ือ แต่จริงๆเป็นเพลงท่ีดี มีเร่ืองราว ต่างจากแจส๊ท่ีความชดัเจนของเพลง ซ่ึง

แจส๊จะตีความไดห้ลากหลายกวา่ 

ผูว้จิยั: คิดอยา่งไรต่อเพลงร็อก? 

J4: คิดวา่เป็นเพลงท่ีมีความกา้วร้าว ชอบฟังเวลาอยากปลดปล่อยอารมณ์ 

ผูว้จิยั: คิดวา่เพลงป็อปพฒันามาจากเพลงแนวใด? 

J4: คิดวา่พฒันามาจากเพลงคลาสสิก 

ผูว้จิยั: ในเร่ืองของพฤติกรรมนั้น อยากทราบวา่ เคยแสดงพฤติกรรมกา้วร้าวในสถานการณ์ใดบา้ง? 

J4: ไม่เคยแสดงออกชดัเจน จะแสดงอารมณ์ออกทางใบหนา้มากกวา่ ส่วนมากจะรู้สึกขดัใจเวลา

แกปั้ญหาไม่ได ้
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ผูว้จิยั: จากประสบการณ์ในอดีต เคยตดัสินใจทาํอะไรดว้ยความมัน่ใจบา้ง? 

J4: ตดัสินใจไปเท่ียวกบัเพื่อน ไปสอบ ทาํอะไรก็ตามท่ีคิดวา่ถูก 

ผูว้จิยั: เม่ือตอ้งเผชิญกบัส่ิงท่ีไม่พอชอบใจ จะแสดงการกระทาํอะไรต่อสถานการณ์นั้น? 

J4: น่ิง ไม่แสดงอาการโมโห 

ผูว้จิยั: เป็นคนใชอ้ารมณ์หรือใชเ้หตุผลตดัสินใจมากกวา่กนั? 

J4: โดยรวมแลว้เป็นคนใชอ้ารมณ์ในการตดัสินใจถา้เป็นเร่ืองของตนเอง เช่น เร่ืองการกิน เร่ืองการ

ใชเ้งิน เป็นคนท่ีใชเ้งินหมดไปกบัของกินเยอะมาก ใชอ้ารมณ์เป็นหลกั จะใชเ้หตุผลก็ต่อเม่ือมี

ความรู้สึกของคนรอบขา้งมาเก่ียวขอ้งดว้ย เช่น ผดิใจกบัเพื่อน จะใชเ้หตุผลเพราะไม่อยากให้

สถานการณ์แยล่ง 

ผูว้จิยั: ในการสร้างมโนภาพนั้น เคยเห็นภาพเหตุการณ์ หรือเคยมีประสบการณ์โดยตรงท่ีเหมือน

หรือคลา้ยคลึงกบัส่ิงท่ีสร้างในมโนภาพหรือไม่? 

J4: สาํหรับเพลงแจส๊ เคยเห็นในภาพยนตร์ มีหลายสถานท่ี สาํหรับเพลงร็อกนั้นนึกถึงตอนไปเท่ียว

ประเทศญ่ีปุ่นกบัเพื่อนๆ 

ผูว้จิยั: อยากทราบวา่ องคป์ระกอบใดในเพลงแจส๊ท่ีไดฟั้งทาํใหนึ้กถึงภาพแบบนั้นออกมา? 

J5: เสียงทรัมเป็ต และ Articulation ภาพท่ีเห็นเป็นภาพการ์ตูน มีเสียงลมหายใจ 

ผูว้จิยั: ในเพลงร็อกนั้น คนท่ีเห็นในมโนภาพนั้นใช่ตวัเราหรือไม่? 

J4: ตอนแรกยงันึกถึงตวัเอง แต่พอไปถึงกลางเพลงนั้น นึกถึงหนา้ตวัเองไม่ออกแลว้ แต่ดว้ยเสียง

เคาะจงัหวะของเพลงทาํใหนึ้กถึงภาพการออกไปท่องเท่ียว 

 

ถอดเทปสัมภาษณ์ J5 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

J5: เป็นเพลงท่ีอยูใ่นกรอบ บงัคบัหลายอยา่ง ตอ้งเล่นให้เหมือนคนอ่ืน 

ผูว้จิยั: แลว้เพลงแจส๊เป็นอยา่งไรบา้ง? 

J5: เป็นแนวดนตรีท่ีกวา้ง อยากเปล่ียนทาํนอง เปล่ียนจงัหวะอะไรก็ได ้เป็นแนวเพลงท่ีสร้าง

ความหมายไดม้ากท่ีสุด 

ผูว้จิยั: แนวเพลงร็อกเป็นอยา่งไร? 

J5: หนกัหน่วง 

ผูว้จิยั: เพลงป็อปในยคุปัจจุบนันั้นพฒันามาจากแนวเพลงใด? 

J5: คิดวา่มาจากแจส๊ มีการใชค้อร์ดแจส๊ผสมเยอะมาก 

ผูว้จิยั: ในเร่ืองของพฤติกรมมในอดีต เคยแสดงพฤติกรรมกา้วร้าวเร่ืองใดบา้ง? 
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J5: ไม่เคย คิดไม่ออก 

ผูว้จิยั: เป็นคนท่ีมีความมัน่ใจในตนเองไหม? 

J5: มีความมัน่ใจปานกลาง 

ผูว้จิยั: เช่นเร่ืองใดบา้ง? 

J5: เร่ืองเลือกคบแฟน 

ผูว้จิยั: แลว้ในการแสดงดนตรีนั้น ถา้เล่นผดิจะเสียความมัน่ใจไหม? 

J5: นิดหน่อย เม่ือเล่นผดิจะมีอาการเขิน แต่จะทาํใหก้ลายเป็นมุกตลกเพื่อกลบเกล่ือน 

ผูว้จิยั: เม่ือเผชิญหนา้กบัส่ิงท่ีไม่ชอบใจ จะแสดงการกระทาํอะไรต่อสถานการณ์นั้น? 

J5: ถา้หลีกเล่ียงไดก้็เลือกท่ีจะหลีกเล่ียง 

ผูว้จิยั: ในการสร้างมโนภาพนั้น เหตุใดจึงสร้างมโนภาพขณะฟังเพลงแจส๊ออกมาในรูปแบบน้ี? 

J5: เคยมีประสบการณ์คลา้ยๆแบบน้ี เสียงเคร่ืองดนตรีทาํใหนึ้กถึงภาพในอดีตของเราเอง 

ผูว้จิยั: ทางดา้นเพลงร็อกนั้น เคยเห็นภาพคลา้ยคลึงกนัมาจากท่ีไหน? 

J5: เคยขบัรถเท่ียวไปเร่ือยๆ และเคยไดย้นิเสียงดนตรีแนวน้ีในรายการท่องเท่ียวในโทรทศัน์ 

ผูว้จิยั: โดยปกติเป็นคนใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

J5: ใชเ้หตุผลมากกวา่ โดยเฉพาะเร่ืองการเงิน เพราะหาเงินใชเ้อง เวลาจะซ้ือของจะคิดค่อนขา้งเยอะ 

 

ถอดเทปสัมภาษณ์ J6 

ผูว้จิยั: มุมมองต่อเพลงคลาสสิกเป็นอยา่งไร? 

J6: ตีความยาก ตอ้งตีความตามยคุเพลง เป็นเพลงท่ีมีมานานแลว้ และเป็นเพลงท่ียิง่ใหญ่ 

ผูว้จิยั: มุมมองต่อเพลงแจส๊เป็นอยา่งไร? 

J6: ผูป้ระพนัธ์มีความคิดสร้างสรรค ์ใส่อะไรลงไปในเพลงก็ได ้

ผูว้จิยั: ความแตกต่างนอกเหนือจากท่ีกล่าวมาแลว้ของเพลงคลาสสิกกบัเพลงแจส๊มีอะไรอีกบา้ง? 

J6: การเล่นเพลงคลาสสิกนั้นตอ้งเล่นตามแบบแผน ไม่สามารถเปล่ียนแปลงหรือเพิ่มเติมอะไรได ้

เพลงแจส๊นั้นมีกฎเกณฑแ์ต่วา่สามารถใส่ความเป็นตวัตนของเราได ้

ผูว้จิยั: การตีความเพลงแจส๊นั้น สามารถตีความไดจ้ากส่ิงใด? 

J6: ตีความไดจ้ากทาํนอง จากคอร์ด ถา้เป็นเล่นเป็นวง กลองจะมีความสาํคญัเช่นกนั 

ผูว้จิยั: แนวเพลงร็อกมีลกัษณะอยา่งไร? 

J6: มีความแขง็แรง ดูหา้ว หนกัแน่น 

ผูว้จิยั: ในเร่ืองของพฤติกรรมนั้น ปกติเป็นคนกา้วร้าวหรือไม่? 

J6: ไม่ค่อยกา้วร้าย 
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ผูว้จิยั: เวลาเล่นดนตรีนั้น มีความมัน่ใจไหม? 

J6: ถา้เล่นแสดงต่อหนา้ผูฟั้งเยอะๆ ก็จะเกิดความไม่มัน่ใจ แต่ถา้เล่นอยูค่นเดียวจะมีความมัน่ใจ

มากกวา่ 

ผูว้จิยั: ถา้ตอ้งเผชิญกบัส่ิงท่ีตนเองไม่ชอบใจ จะแสดงการกระทาํอยา่งไรต่อเหตุการณ์นั้น? 

J6: เงียบๆ อยูห่่างๆ 

ผูว้จิยั: ขณะท่ีฟังเพลงแจส๊ท่ีเปิดใหฟั้งนั้น มโนภาพท่ีสร้างข้ึนมานั้น เป็นส่ิงท่ีเคยกระทาํในอดีต 

หรือเคยเห็นจากท่ีไหนมาก่อนหรือไม่? 

J6: เคยเห็นใน Music Video ของทางตะวนัตก 

ผูว้จิยั: องคป์ระกอบใดในเพลงทาํใหนึ้กถึงภาพแบบน้ี? 

J6: คิดวา่เป็นทาํนองของเพลง เพราะปกติฟังเพลงแจส๊แลว้จะตีความจากทาํนองเป็นหลกั 

ผูว้จิยั: แลว้มโนภาพท่ีสร้างมาจากเพลงร็อกนั้น เคยกระทาํมาก่อนหรือไม่? 

J6: ไม่ทราบแน่ชดัวา่เคยเห็นจากท่ีไหน เพราะภาพท่ีเห็นเป็นการ์ตูน ไม่ใช่ตวัเอง ตวัละครเป็นเงา

ดาํๆ มีบนัไดสีขาว มีอุปสรรคมาขวางเรามากมายแต่ทาํอะไรเราไม่ได ้เสียงกลองเหมือนเป็นแรงทาํ

ใหต้วัละครเดินต่อไป 

ผูว้จิยั: ปกติเป็นคนใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

J6: ใชเ้หตุผล เพราะเช่ือวา่ถา้ตดัสินใจดว้ยเหตุผล จะไดผ้ลลพัธ์ท่ีดีเสมอ 

 

ถอดเทปสัมภาษณ์ J7 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงคลาสสิก? 

J7: เพราะดี แต่กฎเกณฑเ์ยอะ 

ผูว้จิยั: ชอบเพลงคลาสสิกยคุไหนมากท่ีสุด? 

J7: ชอบยคุศตวรรษท่ี 20 เพราะมีความอิสระมากข้ึน 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแจส๊? 

J7: เพราะดี ฟังสบายกวา่ มีความอิสระ ชอบ Big Band Fusion 

ผูว้จิยั: มุมมองต่อแนวเพลงร็อกเป็นอยา่งไรบา้ง? 

J7: เจ๋งดี ระบายอารมณ์ไดดี้ มีความสนุกสนาน 

ผูว้จิยั: การทาํวงของแนวดนตรีแจส๊ แตกต่างจากวงร็อกอยา่งไร? 

J7: นํ้าหนกัการตีกลองของวงแจส๊จะมากกวา่ มีสีสันมากกวา่ แต่การตีกลองของร็อกจะเนน้การ

แสดงทกัษะ 

ผูว้จิยั: ดา้นพฤติกรรมนั้น เคยแสดงพฤติกรรมกา้วร้าวในสถานการณ์ใด? 



 114 

J7: เวลาเพื่อนแสดงกริยาไม่เหมาะสม หรือไม่ตรงต่อเวลา 

ผูว้จิยั: เวลาแสดงดนตรีนั้น มีความมัน่ใจในตนเองไหม? 

J7: มีบา้งไม่มีบา้ง ข้ึนอยูก่บัวา่ซอ้มมาเยอะแค่ไหน 

ผูว้จิยั: ถา้ตอ้งเผชิญกบัส่ิงท่ีไม่ชอบใจ จะกระทาํอยา่งไร? 

J7: ส่ิงท่ีไม่ชอบใจเช่นอะไรบา้ง? 

ผูว้จิยั: เช่นเหตุการณ์ท่ีเพื่อนมาไม่ตรงต่อเวลา หรือแสดงกริยาไม่เหมาะสมท่ีไดก้ล่าวไว ้

J7: พดูตรงๆไปเลย 

ผูว้จิยั: เคยมีประสบการณ์ตรง หรือเคยเห็นภาพท่ีคลา้ยคลึงกนักบัมโนภาพท่ีสร้างขณะฟังเพลง

แจส๊หรือไม่? 

J7: ไม่เคยมีประสบการณ์ตรง แต่เคยเห็นจากในภาพยนตร์ต่างประเทศ 

ผูว้จิยั: ทาํไมถึงนึกภาพฝนตก? 

J7: เพราะมีเสียงสแนร์อยูใ่นเพลง 

ผูว้จิยั: เคยมีประสบการณ์ตรง หรือเคยเห็นภาพท่ีคลา้ยคลึงกนักบัมโนภาพท่ีสร้างขณะฟังเพลงร็อก

หรือไม่? 

J7: นึกถึงตวัเองท่ีเดินทางจากบา้นมาเรียนท่ีมหาวทิยาลยั แต่คนในมโนภาพไม่ใช่ตวัเรา เสียงเคาะ

จงัหวะในเพลงทาํใหนึ้กถึงการเดินทาง 

ผูว้จิยั: ปกติเป็นคนใชเ้หตุผลหรืออารมณ์มากกวา่กนั? 

J7: ปกติใชเ้หตุผลในเร่ืองเรียน แต่ใชอ้ารมณ์ในการซอ้มดนตรี 

 

ถอดเทปสัมภาษณ์ R1 

ผูว้จิยั: มีมุมมองอยา่งไรต่อเพลงแนวคลาสสิก? 

R1: เก่า สง่างาม เป็นเพลงท่ีเพราะ สบาย ดึงดูดใจ แต่คลาสสิกไม่ค่อยเป็นท่ีนิยม เลยไม่ไดฝึ้กเล่น 

ผูว้จิยั: มีมุมมองอยา่งไรต่อเพลงแนวแจส๊? 

R1: ไม่เขา้ใจวา่แนวเพลงน้ีเป็นอยา่งไร 

ผูว้จิยั: แลว้เพลงร็อกนั้นเป็นอยา่งไร? 

R1: จงัหวะเร็ว ต่ืนเตน้ สมยัน้ีคนเล่นแนวร็อกกนัเยอะ 

ผูว้จิยั: ในความคิดนั้น เพลงคลาสสิกกบัเพลงร็อกนั้น เพลงแนวใดเพราะกวา่กนั? 

R1: เพลงคลาสสิกเป็นเพลงท่ีเพราะ แต่เพลงร็อกมีทางเลือกเยอะกวา่ 

ผูว้จิยั: เคยมีการแสดงพฤติกรรมกา้วร้าวในสถานการณ์ใดบา้ง? 

R1: เคยแกลง้ เคยตีนอ้งสาว เพราะรู้สึกวา่นอ้งด้ือ แต่ปัจจุบนัไม่ทาํแลว้ 
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ผูว้จิยั: แลว้ถา้เจอกบัส่ิงท่ีไม่พอใจ เช่น นอ้งสาวทาํการกระทาํท่ีขดัใจ จะแสดงการกระทาํเช่นไรต่อ

สถานการณ์นั้น 

R1: เราจะใชเ้หตุผลหาจุดเร่ิมของปัญหา 

ผูว้จิยั: ในการสร้างมโนภาพจากการฟังเพลงร็อกนั้น เคยมีประสบการณ์ตรงในอดีต หรือเคยเห็น

ภาพท่ีคลา้ยคลึงกนักบัส่ิงท่ีสร้างในมโนภาพหรือไม่? 

R1: เคยเห็นใน Music Video อารมณ์ของเพลงเขา้กบัตอนเดินทางไปโรงเรียน ทาํนองทาํใหมี้

ชีวติชีวา เสียงเคาะจงัหวะในเพลงนั้นทาํใหรู้้สึกวา่ตอ้งเดินต่อไปเร่ือยๆ 

ผูว้จิยั: มโนภาพท่ีเห็นจากเพลงคลาสสิกนั้น เคยมีประสบการณ์ตรงในอดีต หรือเคยเห็นภาพท่ี

คลา้ยคลึงกนักบัส่ิงท่ีสร้างในมโนภาพหรือไม่? 

R1: ไม่เคยมีประสบการณ์โดยตรง แต่ทาํนองเพลงทาํใหนึ้กถึงเร่ืองราวจากนิยายท่ีเคยอ่าน 

ผูว้จิยั: โดยปกตินั้น ใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

R1: ส่วนมากจะใชเ้หตุผล โดยเฉพาะส่ิงท่ีจาํเป็น แต่อารมณ์จะใชใ้นส่ิงท่ีอยากทาํ เช่น เลือกเรียน

ดนตรี แต่การเลือกเรียนเคร่ืองดนตรีอะไรนั้น ใชเ้หตุผลในการตดัสินใจ โดยจะดูจากความนิยมของ

ผูค้น 

 

ถอดเทปสัมภาษณ์ R2 

ผูว้จิยั: คิดวา่แนวเพลงร็อกเป็นอยา่งไร? 

R2: เขา้ใจง่าย ฟังติดหู ถา้เป็นเพลงป็อปร็อกสมยัน้ีจะมีทาํนองท่ีทาํใหผู้ฟั้งจาํได ้

ผูว้จิยั: คิดวา่แนวเพลงแจส๊เป็นอยา่งไร? 

R2: เขา้ใจยาก เล่นยาก แต่เพราะ 

ผูว้จิยั: ความแตกต่างระหวา่งเพลงคลาสสิกกบัเพลงแจส๊เป็นอยา่งไรบา้ง? 

R2: ชอบมากกวา่เพลงแจส๊ เขา้หูกวา่ ติดหูกวา่ 

ผูว้จิยั: คิดวา่พลงป็อปนั้นถูกดดัแปลงมาจากเพลงแนวไหน? 

R2: เพลงร็อก 

ผูว้จิยั: ในเร่ืองพฤติกรรมนั้น เคยแสดงพฤติกรรมกา้วร้าวหรือไม่ เคยแสดงในสถานการณ์ใดบา้ง? 

R2: เคยทะเลาะกบัเพื่อนในวงดนตรี จะกา้วร้าวมากเวลาเพื่อนไม่ซอ้ม 

ผูว้จิยั: สถานการณ์ใดบา้งท่ีรู้สึกวา่ไดท้าํการเลือกตดัสินใจดว้ยความมัน่ใจ? 

R2: เลือกเขา้มหาวทิยาลยั มัน่ใจวา่จะเขา้ได ้และคิดวา่จะสอบได ้

ผูว้จิยั: ถา้ตอ้งเผชิญกบัส่ิงท่ีไม่ชอบใจ คุณจะแสดงการกระทาํอะไรต่อสถานการณ์นั้น? 

R2: นอน ฟังเพลง ปล่อยใหอ้ารมณ์เยน็ แต่ถา้รีบเร่งก็อาจจะกา้วร้าว 
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ผูว้จิยั: มโนภาพท่ีคุณสร้างข้ึนขณะฟังเพลงร็อก เป็นส่ิงท่ีเคยกระทาํในอดีต หรือเคยเห็นจากท่ีไหน

มาก่อนหรือไม่? 

R2: เคยเห็นจากในเกม Far Cry เป็นสถานท่ีในเกมนั้น แต่ทาํนองเพลงนั้นมีความสนุกสนาน ทาํให้

นึกถึงภาพคนเล่นดนตรีดว้ยกนั 

ผูว้จิยั: มโนภาพท่ีสร้างข้ึนขณะฟังเพลงคลาสสิกนั้น เคยมีประสบการณ์ตรงไหม? 

R2: ปกติไปโบสถทุ์กวนัอาทิตยอ์ยูแ่ลว้ 

ผูว้จิยั: แลว้เคยเห็นผา่นส่ือไหนอีกบา้ง? 

R2: Key Signature ของเพลงเป็น Minor ทาํใหนึ้กถึงกลางคืน มีควนัลอยอยูใ่นฉาก นอกจากน้ีนึกถึง

ยคุท่ีไม่มีเทคโนโลย ีอารมณ์หม่นหมอง 

ผูว้จิยั: ปกติใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

R2: ใชอ้ารมณ์ในเร่ืองเถียงเลือกสินคา้ แต่ก็ใชเ้หตุผลในการเลือกไปแข่ง ไปแสดงดนตรี แต่

โดยรวมแลว้ก็ตอ้งใชอ้ารมณ์มาชัง่นํ้าหนกัอีกที 

 

ถอดเทปสัมภาษณ์ R3 

ผูว้จิยั: คิดอยา่งไรต่อเพลงแนวคลาสสิก? 

R3: ฟังแลว้โล่ง ถา้นึกเป็นภาพจะสบายๆ 

ผูว้จิยั: คิดอยา่งไรต่อเพลงแจ๊ส? 

R3: เป็นเพลงท่ีมีความสนุกสนาน ร่ืนเริง 

ผูว้จิยั: คิดอยา่งไรต่อเพลงร็อก? 

R3: มีความหนกัแน่น เพลงเร็ว ส่ือถึงความจริงใจ 

ผูว้จิยั: นอกจากเพลงร็อกนั้น ชอบเพลงแนวไหนบา้ง? 

R3: ชอบทุกแนว เพลงแจส๊ก็ชอบ เพราะชอบความสนุกสนาน เพลงป็อปสมยัปัจจุบนัก็น่าจะถูก

ดดัแปลงมากจากเพลงแนวคลาสสิก ถา้ชอบเพลงป็อป น่าจะเขา้ใจเพลงคลาสสิกไดเ้ช่นกนั 

ผูว้จิยั: ในเร่ืองของพฤติกรรมนั้น เคยแสดงพฤติกรรมกา้วร้าวในสถานการณ์ใดบา้ง? 

R3: ทะเลาะกบัผูอ่ื้น ใชก้าํลงั ข้ึนเสียง แต่เวลาทะเลาะกบัพีน่อ้งจะใชเ้หตุผลในการตดัสินปัญหา 

ผูว้จิยั: มีความมัน่ใจในตนเองมากระดบัไหน? 

R3: มีพอสมควร 

ผูว้จิยั: เหตุการณ์ใดบา้งแสดงใหเ้ห็นความมัน่ใจ? 

R3: ตดัสินใจเลือกเรียนกลอง 

ผูว้จิยั: เม่ือตอ้งเผชิญกบัส่ิงท่ีไม่ชอบใจ จะแสดงการกระทาํอะไรต่อสถานการณ์นั้น? 
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R3: ด่าทอ ใชอ้ารมณ์ 

ผูว้จิยั: ยกตวัอยา่งเหตุการณ์ท่ีไม่พอใจไดไ้หม? 

R3: เวลานดักบัเพื่อนแลว้มาไม่ตรงเวลา 

ผูว้จิยั: มโนภาพท่ีสร้างนั้นจากการฟังเพลงร็อก เป็นส่ิงท่ีเคยกระทาํ หรือเคยเห็นท่ีไหนมาก่อน

หรือไม่? 

R3: เคยเห็นในภาพยนตร์แนวทหารโบราณ เป็นทหารตะวนัตก 

ผูว้จิยั: ทาํไมถึงนึกถึงภาพเก่ียวกบัสงคราม? 

R3: เสียงเคาะจงัหวะทาํใหนึ้กถึงภาพแบบน้ี 

ผูว้จิยั: เคยเห็นหรือมีประสบการณ์ตรงเก่ียวกบัมโนภาพท่ีสร้างข้ึนขณะฟังเพลงคลาสสิกหรือไม่? 

R3: เพลงท่ีเปิดใหฟั้งดูคุน้หู เหมือนเคยไดย้นิมาก่อน ไม่ไดมี้ประสบการณ์ตรง เคยเห็นใน

ภาพยนตร์ เป็นเร่ืองราวของผูช้ายกบัผูห้ญิงท่ีเป็นแฟนกาํลงัทะเลาะกนั ผูช้ายเดินหนี ทาํใหผู้ห้ญิง

เสียใจ รู้สึกไม่ดีท่ีทาํใหผู้ช้ายไม่พอใจ 

ผูว้จิยั: ปกติเป็นคนใชเ้หตุผลหรืออารมณ์มากกวา่กนั? 

R3: ใชเ้หตุผลมากกวา่ ใชใ้นเร่ืองการเรียน เร่ืองสอบเขา้มหาวทิยาลยั ในการเลือกหดัเพลง 

 

ถอดเทปสัมภาษณ์ R4 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแนวคลาสสิก? 

R4: ถา้เพลงสั้นจะดี ถา้ยาวจะน่าเบ่ือ 

ผูว้จิยั: แนวเพลงแจส๊มีลกัษณะอยา่งไร? 

R4: สนุก โดยเฉพาะ Fusion Jazz 

ผูว้จิยั: Fusion Jazz คืออะไร? 

R4: เป็นแจส๊แบบผสมผสาน ถา้เป็นตน้ฉบบัจะน่าเบ่ือ 

ผูว้จิยั: มุมมองต่อเพลงร็อกเป็นอยา่งไรบา้ง? 

R4: สามารถฟังเวลาไหนก็ได ้มีคาํพดูท่ีเขาพดูกนัวา่ “Rock Never Die” 

ผูว้จิยั: ชอบเพลงร็อกประเภทไหน? 

R4: ชอบแนว “Heavy Metal” ในช่วงยคุปี ค.ศ. 1970-1980 

ผูว้จิยั: พฤติกรรมกา้วร้าวท่ีเคยแสดงออกมานั้น มีในเหตุการณ์ใดบา้ง? 

R4: ตอนขบัรถ โดยเฉพาะตอนฟังเพลงร็อก จะขบัเร็ว 

ผูว้จิยั: เคยตดัสินใจอะไรในชีวติท่ีแสดงใหเ้ห็นถึงความมัน่ใจบา้ง? 

R4: ลาออกจากงาน ทาํไม่ไหว กดดนั 
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ผูว้จิยั: จากท่ีกล่าวมานั้น แสดงวา่เป็นคนท่ีชอบใชเ้หตุผลในการตดัสินใจมากกวา่ใช่หรือไม่? 

R4: เร่ิมใชเ้หตุผลก่อน จึงค่อยใชอ้ารมณ์ดว้ย 

ผูว้จิยั: ยกตวัอยา่งเหตุการณ์เก่ียวกบัการตดัสินใจอีกสักหน่ึงอยา่งไดไ้หม? 

R4: ตอนเลือกเล่นกีตาร์ ท่ีเลือกเล่นนั้นเพราะใชเ้หตุผลในการเลือก สาเหตุเพราะท่ีบา้นมีแต่คนเล่น 

และเป็นเคร่ืองดนตรีท่ีเล่นคนเดียวได ้ประยกุตไ์ปใชอ้ยา่งอ่ืนได ้

ผูว้จิยั: เคยกระทาํ หรือเคยเห็นภาพท่ีเหมือน หรือคลา้ยคลึงกบัมโนภาพท่ีสร้างขณะฟังเพลงร็อก

หรือไม่? 

R4: เคยเห็นจากท่ีใดท่ีหน่ึงแต่นึกไม่ออก เคยประสบดว้ยตวัเอง คิดวา่เราคือผูช้ายในมโนภาพนั้น 

เสียงจงัหวะทาํใหนึ้กถึงพระอาทิตย ์เวลาทอ้ๆเราจะมีกาํลงัใจเดินต่อไป 

ผูว้จิยั: ฉากรอบๆตวัเป็นอยา่งไรบา้ง? 

R4: เป็นฉากอยูใ่นกรุงเทพฯ พวกมนุษยเ์งินเดือนเดินตามถนน มีการถูกกระตุน้จากเพลง 

ผูว้จิยั: ปกติฟังเพลงร็อกเวลาไหน? 

R4: เวลาท่ีรู้สึกเบ่ือ 

ผูว้จิยั: เคยกระทาํ หรือเคยเห็นภาพท่ีเหมือน หรือคลา้ยคลึงกบัมโนภาพท่ีสร้างขณะฟังเพลง

คลาสสิกหรือไม่? 

R4: เคยฟังเพลงน้ีนานแลว้ ภาพท่ีเห็นนั้นสร้างมาจากฉากในซีร่ียเ์กาหลี ผูห้ญิงร้องไห ้เสียใจ แต่ไม่

รู้วา่เสียใจเร่ืองอะไร 

 

ถอดเทปสัมภาษณ์ R5 

ผูว้จิยั: มีมุมมองต่อเพลงคลาสสิกอยา่งไร? 

R5: ดูไม่มีอะไรน่าสนใจ มีแต่ทฤษฎี มีกฎ ตีความยาก 

ผูว้จิยั: คิดยงัไงต่อเพลงแนวแจส๊? 

R5: ฟังยากท่ีสุด 

ผูว้จิยั: เพลงร็อกมีลกัษณะอยา่งไร? 

R5: ฟังไดท้ัว่ไป ทุกคนฟังได ้ฟังแลว้ครึกคร้ืน 

ผูว้จิยั: ถา้ตดัเน้ือร้องทิ้ง การตีความเพลงร็อกนั้นยากหรือง่าย? 

R5: คิดวา่ยาก 

ผูว้จิยั: จากประสบการณ์นั้น เคยมีการแสดงพฤติกรรมกา้วร้าวหรือไม่? 

R5: ไม่มี 

ผูว้จิยั: แลว้ถา้เกิดไม่พอใจ จะแสดงออกอยา่งไร? 
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R5: น่ิง ไม่ค่อยออกอารมณ์ทางใบหนา้ ถา้ไม่พอใจเพื่อนยิง่เถียงกนัจะยิง่เลวร้าย 

ผูว้จิยั: การฟังเพลงร็อกนั้นมีผลต่ออารมณ์หรือไม่? 

R5: ฟังเพลงร็อกเพราะวา่ฟังแลว้เขา้หู ไม่ไดมี้ผลต่ออารมณ์ 

ผูว้จิยั: มีเหตุการณ์ใดบา้งท่ีแสดงใหเ้ห็นถึงความมัน่ใจในตนเอง? 

R5: เวลาเลือกซ้ือของ อยากไดก้็ซ้ือเลย 

ผูว้จิยั: อะไรท่ีทาํใหเ้สียความมัน่ใจ? 

R5: เสียความมัน่ใจเวลาต่ืนเตน้ แต่จะพยายามทาํตวัน่ิงๆเอาไว ้

ผูว้จิยั: เคยมีประสบการณ์ตรงในอดีต หรือเคยเห็นภาพเหตุการณ์ในอดีตท่ีมีความเหมือน หรือ

คลา้ยคลึงกบัมโนภาพท่ีสร้างข้ึนขณะฟังเพลงร็อกหรือไม่? 

R5: เจอทัว่ไป ประสบดว้ยตวัเอง ในมโนภาพท่ีเห็นนั้นเป็นภาพตวัเราเดินอยูบ่นฟ้า มีอุปสรรคคือ

ฝนตก 

ผูว้จิยั: ขณะท่ีฟังเพลงร็อกนั้น ตั้งใจฟังอะไรในเพลงเป็นพิเศษ? 

R5: จงัหวะของเพลง 

ผูว้จิยั: ทางดา้นของมโนภาพท่ีไดจ้ากเพลงคลาสสิกนั้น ถูกสร้างจากอะไร? 

R5: นึกถึงเร่ืองเด็กขายไม่ขีด ทาํนองเพลงทาํใหนึ้กถึงเร่ืองราวแบบน้ี เพราะคิดวา่เพลงน้ีฟังแลว้นึก

ถึงสมยัโบราณ เหมาะสมกบัเน้ือเร่ือง ภาพท่ีเห็นเป็นภาพการ์ตูน Key Signature ของเพลงทาํใหนึ้ก

ถึงเร่ืองโศกเศร้า 

ผูว้จิยั: ปกติใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

R5: ใชเ้หตุผลในทุกๆเร่ือง ถา้เห็นแลว้รู้สึกขดัใจมากจริงๆถึงจะใชอ้ารมณ์  

ผูว้จิยั: คิดวา่รสนิยมความชอบของแนวเพลง มีอิทธิพลต่อผูเ้ล่นและผูฟั้งอยา่งไร? 

R5: มีผลต่อนิสัย และมีผลต่อการแต่งกาย 

 

ถอดเทปสัมภาษณ์ R6 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงคลาสสิก? 

R6: เป็นเพลงสมยัก่อน ส่วนใหญ่จะตอ้งดูโนต้ เก็บรายละเอียดเยอะ 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงแจส๊? 

R6: เพราะ ชอบฟังนกัดนตรี Improvise กาํลงัหดัฝึกแจส๊อยูแ่ต่ยงัไม่เก่ง 

ผูว้จิยั: มีความคิดเห็นอยา่งไรต่อเพลงร็อก? 

R6: จงัหวะเร็ว ไม่คงท่ี ฟังนกัร้องไม่ค่อยรู้เร่ืองแต่เน้ือหาเพลงดี ชอบดนตรีและจงัหวะ 

ผูว้จิยั: ปกติแสดงพฤติกรรมกา้วร้าวบา้งไหม? 
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R6: มีบา้งเวลาหงุดหงิด เป็นคนข้ีหงุดหงิด 

ผูว้จิยั: มีความมัน่ใจในตนเองไหม? 

R6: มีแต่ไม่เตม็ร้อย ส่วนใหญ่จะฟังเพื่อน 

ผูว้จิยั: เหตุการณ์ใดบา้งท่ีทาํใหมี้ความมัน่ใจ? 

R6: มัน่ใจเวลาเล่นดนตรี แต่ตอ้งซอ้มไปก่อน 

ผูว้จิยั: ถา้เจอกบัส่ิงท่ีทาํใหห้งุดหงิด ไม่พอใจ จะทาํอยา่งไร? 

R6: เดินหนี คิดวา่ดีกวา่ท่ีจะมีเร่ืองมีราว ถา้ปัญหาท่ีเกิดข้ึนมาจากตวัเราเอง เราจะยอมรับแลว้

ปรับตวั 

ผูว้จิยั: ในเร่ืองของการสร้างมโนภาพ เคยมีประสบการณ์ตรง หรือเคยเห็นภาพอะไรท่ีเหมือนหรือ

คลา้ยคลึงกบัมโนภาพท่ีสร้างข้ึนขณะฟังเพลงร็อกหรือไม่? 

R6: ฟังแลว้นึกถึงเวลาไปเท่ียวกบัเพื่อน 

ผูว้จิยั: อะไรในเพลงท่ีทาํให้นึกถึงภาพแบบน้ี? 

R6: คิดวา่เป็นจงัหวะของเพลง 

ผูว้จิยั: เวลาฟังเพลงคลาสสิก ภาพท่ีสร้างนั้นเคยเห็นหรือเคยประสบดว้ยตนเองมาก่อนหรือไม่? 

R6: คนในมโนภาพเป็นตวัเราเอง เห็นตวัเราคิดถึงปัญหาเร่ืองเรียน เร่ืองดนตรี เวลาเล่นเพลงไม่ได ้

เคยเกิดข้ึนจริงๆ 

ผูว้จิยั: องคป์ระกอบใดท่ีทาํใหนึ้กถึงภาพแบบน้ี? 

R6: ทาํนองของเพลง 

ผูว้จิยั: คิดวา่ตนเองนั้นใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

R6: ส่วนใหญ่ใชอ้ารมณ์ เช่น การตดัสินใจเร่ืองเลือกเพลงในวง การสอบเขา้มหาวทิยาลยั 

 

ถอดเทปสัมภาษณ์ R7 

ผูว้จิยั: มุมมองต่อเพลงคลาสสิกนั้นเป็นอยา่งไร? 

R7: อลงัการณ์ ดูยาก นึกถึงภาพสมยัก่อน 

ผูว้จิยั: คิดวา่เพลงแจส๊นั้นเป็นอยา่งไร? 

R7: ไม่รู้วา่เพลงแจส๊คือเพลงแบบไหน 

ผูว้จิยั: คิดวา่เพลงร็อกเป็นอยา่งไร? 

R7: เพราะ แต่ไม่ชอบ Heavy Metal เท่ สนุกสนาน 

ผูว้จิยั: เคยแสดงพฤติกรรมกา้วร้าวในเหตุการณ์ใดบา้ง? 

R7: เวลาเจอความไม่ยติุธรรม จะแสดงอารมณ์ไม่พอใจออกทางใบหนา้ 
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ผูว้จิยั: มีความมัน่ใจมากท่ีสุดตอนไหน? 

R7: ตอนท่ีมัน่ใจวา่ ส่ิงท่ีทาํนั้นเราสามารถทาํออกมาไดดี้ 

ผูว้จิยั: ในเร่ืองของการสร้างมโนภาพนั้น ขณะท่ีฟังเพลงร็อก มโนภาพท่ีสร้างนั้นเป็นภาพท่ีเคยเห็น

มาก่อนใช่ไหม? 

R7: เคยเห็นใน Music Video 

ผูว้จิยั: เป็นทางตะวนัตกหรือเอเชีย? 

R7: เป็นทางตะวนัตก 

ผูว้จิยั: ขณะท่ีฟังนั้น เนน้ฟังอะไรในเพลงเป็นหลกั? 

R7: เนน้ฟังทาํนองเพลงเป็นหลกั 

ผูว้จิยั: มีประสบการณ์ตรง หรือเคยเห็นภาพท่ีเหมือนหรือคลา้ยกนักบัมโนภาพท่ีสร้างข้ึนขณะฟัง

เพลงคลาสสิกหรือไม่? 

R7: เคยเห็นฉากแบบน้ีในการ์ตูน Tom & Jerry เพลงใหอ้ารมณ์เก่าแก่ 

ผูว้จิยั: เนน้ฟังส่ิงใดในเพลงเป็นหลกั? 

R7: ฟังทาํนองเป็นหลกั 

ผูว้จิยั: คนในมโนภาพเป็นคนชาวตะวนัตกหรือเอเชีย? 

R7: เป็นชาวตะวนัตก แต่ไม่รู้วา่เป็นชาตไหน 

ผูว้จิยั: ปกติเป็นคนท่ีตดัสินใจดว้ยเหตุผลหรืออารมณ์มากกวา่กนั? 

R7: ใชอ้ารมณ์ก่อน จะคิดหลงัจากนั้นแลว้ค่อยลงมือทาํ 

 

ถอดเทปสัมภาษณ์ ดร. สุวรรณา วงัโสภณ 

ผูว้จิยั: จากผลการวเิคราะห์นั้น ทาํใหท้ราบไดว้า่ดนตรีนั้นสามารถทาํใหเ้กิดมโนภาพ อยากทราบวา่

มีความคิดเห็นต่อผลการวเิคราะห์น้ีอยา่งไรบา้ง? 

ดร. สุวรรณา: คิดวา่เป็นความจริง 

ผูว้จิยั: ความชอบในแนวดนตรีต่างกนัน้ีมีผลต่อการรับรู้ดนตรีท่ีต่างกนัดว้ยหรือไม่? 

ดร. สุวรรณา: มีผล เพราะส่ิงท่ีเรียนมานั้นมีผลต่อการสร้างมโนภาพ ถา้เรียนมาต่างกนัก็น่าจะมีผล

ออกมาต่างกนั มนัมีงานวิจยังานหน่ึงของต่างประเทศ เขาเปิดเพลงใหค้นต่างเช้ือชาติฟัง แต่ละคนก็

มีการทาํท่าทาง มีการเตน้ท่ีต่างกนั สาเหตุเพราะวฒันธรรมของเขานั้นต่างกนั เวลาฟังเพลงเดียวกนั

ก็มีการตีความท่ีแตกต่างกนั 

ผูว้จิยั: จริงหรือไม่ท่ีนกัเรียนดนตรีสามารถตีความบทเพลงไดดี้กวา่คนทัว่ไป? 
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ดร. สุวรรณา: จริง ก็อยา่งเช่นเวลานกัเรียนดนตรีไดย้นิเพลงท่ีเป็นจงัหวะ Waltz เขาเรียนรู้วา่เพลง

ประเภทน้ีจะเป็นเพลงท่ีใชใ้นงานเตน้รํา เขาจะนึกถึงภาพงานเตน้รํา 

ผูว้จิยั: ส่ิงท่ีนกัเรียนเหล่าน้ีคิดนั้น สามารถแปรเป็นพฤติกรรมไดห้รือไม่? 

ดร. สุวรรณา: มีนกัเรียนคนหน่ึงอายสุามปี คุณพอ่เป็นนกัแข่งรถและชอบตีกลอง เด็กคนน้ีไดฟั้ง

เพลงร็อกตั้งแต่อยูใ่นครรภ ์ตอนท่ีเด็กคนน้ีอยูใ่นหอ้งเรียน เขาจะทาํมือเหมือนกาํลงัขบัรถ และเด็ก

คนน้ีเคาะจงัหวะไดแ้ม่นยาํมาก ปกติแลว้เด็กอายสุามปีทัว่ๆไปไม่แม่นเร่ืองจงัหวะนะ แต่เด็กคนน้ี

เคาะไดถู้กตอ้ง 

ผูว้จิยั: ปกติแลว้นกัเรียนดนตรีคลาสสิก แจส๊ และร็อกนั้น เนน้ฟังองคป์ระกอบใดในดนตรีเป็น

หลกั? 

ดร. สุวรรณา: สาํหรับนกัเรียนเพลงคลาสสิกกบัแจส๊ อนัน้ีไม่แน่ใจ คิดวา่ฟังทาํนอง ฟังคอร์ด แต่

นกัเรียนเพลงร็อกจะเนน้ฟังการเคาะของจงัหวะ 

ผูว้จิยั: คิดวา่นกัเรียนคลาสสิกนั้นตดัสินใจดว้ยเหตุผลหรืออารมณ์มากกวา่กนั? 

ดร. สุวรรณา: เหตุผล 

ผูว้จิยั: ในการเล่นเพลงคลาสสิกนั้น ผูเ้ล่นเพลงจะตอ้งทาํตามโนต้เพลง ทาํตามกฎใช่ไหม? 

ดร. สุวรรณา: ใช่ กฎเกณฑข์องเพลงคลาสสิกนั้นมีเยอะ แต่ในยคุศตวรรษท่ี 20 นั้น เพลงคลาสสิก

ไดมี้การเปล่ียนแปลงโดยมีการนาํองคป์ระกอบทางดา้นดนตรีแจส๊เขา้มาผสมผสาน แต่ก็ยงัคงตอ้ง

เล่นตามโนต้อยูดี่ 

ผูว้จิยั: Key Signature ของเพลงสามารถกาํหนดอารมณ์เพลงไดไ้หม? 

ดร. สุวรรณา: ได ้ถา้เพลงเป็น Major จะไดอ้ารมณ์สนุกสนาน สดช่ืน แต่ถา้เป็น Minor จะเศร้า 

หรือไม่ก็ลึกลํ้า ลึกลํ้านะไม่ใช่ลึกลบั 

ผูว้จิยั: เพลงคลาสสิกนั้นจะใส่อารมณ์เพลงไดอ้ยา่งไร? 

ดร.สุวรรณา: การใส่เสียงดงัเบา ถา้เป็นยคุโรแมนติกกบัศตวรรษท่ี 20 นั้น สามารถใส่อารมณ์ได้

มากข้ึน 

ผูว้จิยั: นกัเรียนเพลงแจส๊ใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

ดร.สุวรรณา: คิดวา่ใชเ้หตุผล ความจริงแลว้ไม่ไดส้อนทางดา้นแจส๊ แต่คิดวา่ใชเ้หตุผลมากกวา่ 

ผูว้จิยั: แลว้นกัเรียนเพลงร็อกใชเ้หตุผลหรืออารมณ์ในการตดัสินใจมากกวา่กนั? 

ดร.สุวรรณา: คิดวา่ใชอ้ารมณ์มากกวา่ 

 

ถอดเทปสัมภาษณ์ รศ. ดร. ณรุทธ์ สุทธจิตต์ 

ผูว้จิยั: การท่ีนกัเรียนดนตรีฟังเพลงนั้น พวกเขาสามารถตีความจากเพลงออกมาเป็นภาพไดห้รือไม่? 
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รศ. ดร. ณรุทธ์: ตีความยงัไง? 

ผูว้จิยั: หมายถึงวา่ เวลาท่ีพวกเขาฟังเพลง องคป์ระกอบบางอยา่งของเพลง เช่น ทาํนอง คอร์ด 

จงัหวะ ทาํใหเ้ขานึกถึงภาพบางอยา่ง 

รศ. ดร. ณรุทธ์: ไดสิ้ แต่วา่มนัก็ไม่ใช่ทุกคร้ังท่ีฟังเพลง บางทีนกัเรียนดนตรีฟังเพลงนั้น ก็ไม่ไดคิ้ด

อะไร ไม่ไดตี้ความอะไร เพียงแค่ฟังเพลงเฉยๆ 

ผูว้จิยั: เป็นไปไดไ้หมวา่นกัเรียนดนตรีท่ีมีความถนดัดา้นคลาสสิก จะตีความเพลงคลาสสิกออกมา

เหมือนหรือคลา้ยคลึงกนั? 

รศ. ดร. ณรุทธ์: มนัข้ึนอยูก่บัวา่เขาเลือกฟังองคป์ระกอบใดของดนตรี บางคนฟังทาํนอง บางคนฟัง

คอร์ด มนัก็แตกต่างกนัแลว้ 

ผูว้จิยั: ยกตวัอยา่งนกัเรียนดนตรีเพลงคลาสสิก มีนกัเรียนคลาสสิกสามคนเห็นภาพคนเตน้รําเวลาฟัง

เพลงคลาสสิก มีสองคนเห็นภาพนํ้าไหล โดยอา้งวา่พวกเขาเคยไดรั้บการสอนมาวา่เสียง Scale นั้น

เหมือนเสียงนํ้าไหล จากผลการวเิคราะห์น้ี มีความคิดเห็นอยา่งไรบา้ง? 

รศ. ดร. ณรุทธ์: อยา่งท่ีกล่าวไปแลว้ แต่ละคนก็มีจุดสนใจในบทเพลงต่างกนั อนัน้ีไปทดลองกบั

สัมภาษณ์มาก่ีคน? 

ผูว้จิยั: ทาํมากลุ่มละเจด็คน มีทั้งหมดสามกลุ่ม แบ่งเป็นนกัเรียนคลาสสิก นกัเรียนแจส๊ นกัเรียนร็อก 

รศ. ดร. ณรุทธ์: มนัยงัเป็นกลุ่มเล็กๆ ถา้จะใหรู้้เร่ือง ชดัเจนมากข้ึน ควรทาํกลุ่มละ 60 คนข้ึนไป แลว้

เพลงท่ีใชน้ั้นใหแ้ต่งใหม่เลย หรือไม่ก็แยกองคป์ระกอบออกมา ใหฟั้งเฉพาะทาํนอง ใหฟั้งเฉพาะ

คอร์ด 

ผูว้จิยั: นกัเรียนเพลงแจส๊ทั้งหมดเจ็ดคน มีอยูห่น่ึงคนท่ีฟังเพลงแจส๊แลว้นึกถึงภาพท่ีเป็นดา้นบวก มี

ความสุข อีกหกคนนั้นนึกเป็นดา้นลบ อยากทราบวา่มีความคิดเห็นอยา่งไร? 

รศ. ดร. ณรุทธ์: เพลงเป็น Key Signature แบบไหน? 

ผูว้จิยั: เป็น Minor 

รศ. ดร. ณรุทธ์: แน่นอนสิ ปกติมนัก็ตอ้งส่ืออารมณ์ออกมาแบบนั้นอยูแ่ลว้ 

ผูว้จิยั: ปกติแลว้ นกัเรียนคลาสสิกนั้น ใชเ้หตุผลหรืออารมณ์ในการทาํกิจกรรม ในการตดัสินใจ

มากกวา่กนั? 

รศ. ดร. ณรุทธ์: เร่ืองน้ีมนัข้ึนอยูก่บัตวัเขาเอง แนวดนตรีไม่ไดแ้บ่งชดัเจนวา่เขาจะเป็นคนประเภท

ไหน เวลาสอบเสร็จ นกัเรียนคลาสสิกของท่ีน่ีก็ไปเท่ียว ไปเขา้ผบัเขา้บาร์ แบบน้ีมนัเป็นไปตาม

อารมณ์ เวลาฟังเพลงก็ไม่ไดนึ้กถึงภาพอะไร จริงๆแลว้เวลาถา้จะตีความเพลงมนัไม่ไดข้ึ้นอยูก่บั

ปัจจยัท่ีกล่าวมาอยา่งเดียว บางทีตอ้งดูอารมณ์ของนกัเรียนในวนันั้นดว้ย เขาอาจจะเรียนมาเหน่ือย 
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หรืออาจจะเศร้าโศก การตีความก็จะออกมาอีกแบบหน่ึง เหมือนคนท่ีอกหกั เวลาฟังเพลงท่ีมีเน้ือหา

เศร้า เพลงจะกระตุน้อารมณ์ไดม้ากกวา่คนท่ีมีความสุขดีอยูแ่ลว้ 

ผูว้จิยั: เน่ืองจากวา่เพลงคลาสสิกมีหลายยคุหลายสมยั เป็นไปไดไ้หมวา่การตีความของเพลงแต่ละ

ยคุจะต่างกนั 

รศ. ดร. ณรุทธ์: ใช่ บางคนถนดัตีความยคุบาโร้ก บางคนถนดัตีความยคุโรแมนติก 

ผูว้จิยั: คอร์ดในบทเพลง กาํหนดอารมณ์เพลงไดไ้หม? 

รศ. ดร. ณรุทธ์: ได ้

ผูว้จิยั: นกัเรียนเพลงแจส๊นั้น ปกติจะใชอ้ารมณ์หรือเหตุผลมากกวา่กนั? 

รศ. ดร. ณรุทธ์: ไม่ทราบ 

ผูว้จิยั: จากการสัมภาษณ์ นกัเรียนเพลงแจส๊จะนึกถึงภาพตนเอง ภาพคนนัง่อยูค่นเดียว หรือภาพท่ี

เก่ียวกบัความเป็นส่วนตวั อยากทราบวา่นกัเรียนเพลงแจส๊นั้นมีความเป็นอตัตาสูงใช่หรือไม่? 

รศ. ดร. ณรุทธ์: มนัข้ึนอยูก่บัเพลงท่ีใหฟั้ง จากท่ีบอกมาวา่เพลงท่ีใหฟั้งเป็น Minor อารมณ์เพลงมนั

ส่ือไปทางความโดดเด่ียวอยูแ่ลว้ 

ผูว้จิยั: นกัเรียนเพลงร็อกจะเนน้การฟังเสียงเคาะจงัหวะใช่ไหม? 

รศ. ดร. ณรุทธ์: ใช่ เป็นส่ิงสาํคญัสาํหรับเพลงร็อก 

ผูว้จิยั: แลว้นกัเรียนเพลงร็อกนั้น เนน้การใชอ้ารมณ์มากกวา่เหตุผลใช่ไหม? 

รศ. ดร. ณรุทธ์: เวลาเล่นเพลงร็อกนั้น ใชอ้ารมณ์แน่นอน และเพลงร็อกช่วยกระตุน้อารมณ์ได ้

 

ถอดเทปสัมภาษณ์ ผศ. ดร. ธาตรี ใต้ฟ้าพูล 

ผูว้จิยั: เป็นไปไดไ้หมท่ีทศันคติของนกัเรียนดนตรีจะส่งผลต่อการสร้างมโนภาพขณะฟังเพลง 

ผศ. ดร. ธาตรี: เป็นไปได ้นอกจากทศันคติแลว้ ประสบการณ์ก็ส่งผลเช่นกนั 

ผูว้จิยั: จากการวเิคราะห์ นกัเรียนดนตรี R2 มีการสร้างมโนภาพท่ีมีความคลา้ยคลึงกบั Music Video 

แต่เขาไม่เคยฟังเพลงน้ีมาก่อน เป็นไปไดห้รือไม่ท่ีเขาอาจจะเคยเห็น Music Video หรือเคยฟังมา

ก่อน แต่จาํไม่ได?้ 

ผศ. ดร. ธาตรี: เป็นไปได ้บางท่ีอยูใ่นจิตใตส้าํนึก หรือจิตไร้สาํนึก นอกจากนกัเรียนคนน้ี การท่ี

นกัเรียนคนอ่ืนฟังเพลงแลว้สร้างมโนภาพนั้น ก็อาจจะไปดึงภาพท่ีอยูใ่นจิตใตส้าํนึก หรือจิตไร้

สาํนึกไดเ้ช่นกนั 

ผูว้จิยั: ในกรณีของ J1 คิดวา่สาเหตุใดท่ีทาํใหเ้ขาสร้างมโนภาพต่างจากผูอ่ื้น? 

ผศ. ดร. ธาตรี: ต่างอยา่งไร? 



 125 

ผูว้จิยั: ขณะฟังเพลงแจส๊ J1 เป็นคนเดียวท่ีนึกถึง Mood and Tone ท่ีเป็นดา้นบวก และขณะท่ีฟัง

เพลงร็อก เป็นคนเดียวท่ีวจิารณ์การผลิตเพลง และสร้างมโนภาพเก่ียวกบัโรงงานหุ่นยนต ์ในขณะท่ี

คนอ่ืนนึกถึงเร่ืองการเดินทาง 

ผศ. ดร. ธาตรี: เขาเป็นคนมัน่ใจในตนเอง 

ผูว้จิยั: นอกจากน้ี J1 อา้งวา่ภาพไม่ออกในขณะท่ีฟังเพลงในช่วงแรก สาเหตุเพราะอะไร? 

ผศ. ดร. ธาตรี: เป็นคนซ่ือสัตยต่์อตนเอง 

ผูว้จิยั: ดนตรีสามารถทาํใหเ้กิดมโนภาพไดอ้ยา่งไร? 

ผศ. ดร. ธาตรี: ดนตรีสามารถเป็นสัญญะได ้เพราะเกิดจากการใส่รหสั เพลงรายการโทรทศัน์ต่างๆ

นั้นมีการใส่รหสั เพลงประกอบโฆษณา เพลงประกอบการขายต่างๆนั้นถูกใส่รหสัทั้งนั้น 

ผูว้จิยั: ในแง่ของสัญศาสตร์ คนทัว่ไปกบันกัเรียนดนตรีจะตีความดนตรีไดเ้หมือนหรือต่างกนั? 

ผศ. ดร. ธาตรี: ต่างกนั นกัเรียนดนตรีน่าจะเขา้ใจไดม้ากกวา่ 

ผูว้จิยั: จากคาํตอบขอ้ท่ีแลว้นั้น ตามทฤษฎี Social Learning Theory ไดมี้การกล่าวไวว้า่ ภาพท่ีไดรั้บ

จากการ Observational Learning สามารถแปรเปล่ียนเป็นพฤติกรรมได ้แสดงวา่นกัเรียนดนตรี

สามารถเรียนรู้พฤติกรรมจากการฟังดนตรีใช่หรือไม่? 

ผศ. ดร. ธาตรี: ถา้เป็นนกัเรียนดนตรี ก็อาจจะเกิดการเรียนรู้พฤติกรรมได ้เหมือนกบัทฤษฎี 

Classical Conditioning ของ Pavlov 

ผูว้จิยั: ทกัษะทางดา้นภาษานั้นเกิดไดจ้ากอะไร? 

ผศ. ดร. ธาตรี: เกิดไดจ้ากการฟังซํ้ า การท่องจาํ 

ผูว้จิยั: จากการสัมภาษณ์ผูเ้ช่ียวชาญดา้นดนตรีทั้งสองท่าน นกัเรียนแนวเพลงร็อกใชอ้ารมณ์ในการ

ตดัสินใจมากกวา่การใชเ้หตุผล มีความคิดเห็นอยา่งไรในเร่ืองน้ีบา้ง? 

ผศ. ดร. ธาตรี: ตอ้งดูวา่แนวเพลงร็อกมีสัญญะวา่อยา่งไร เช่น เป็นสัญญะของกลุ่มท่ีมีความต่อตา้น

สังคม แต่คิดวา่เพลงร็อกนั้นกระตุน้อารมณ์ไดดี้ 
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