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ABSTRACT

Title of Thesis The Interpretation of Music Style among Music
Students in Bangkok

Author Mr. Peerawat Tan-intaraarj

Degree Master of Arts (Communication Arts and Innovation)

Year 2016

Human behavior can be influenced by the media through observational
learning. Visual and verbal communication act as stimuli that can have a strong
impact on the learning process. However, music can be considered a third form of
communication, and thus, this research, “The Interpretation of Music Style among
Music Students in Bangkok”, has two research objectives: 1) to identify how music
tracks can influence music students’ mental imaging and 2) to study how specific
behaviors in decision making and mental images are influenced by music students’
perceptions about musical styles, experiences and knowledge.

This study employed two qualitative research methodologies: experimental
research and in-depth interviews. In the experimental research, 21 music students
studying in Bangkok were separated into three groups based on their interests, or
preference, in musical styles (classical=7, jazz=7, rock=7). To begin, they were asked
to listen to a music track that was consistent with their interests and then describe in
writing the images the work created in their minds. Then, they were asked to do the
same with a music track that was not consistent with their interests. After that, in-
depth interviews were conducted with each of the music students. The data collected
was then discussed with three experts in the study of music and communication.

The research found that music students all experienced mental images while
they listened to the music tracks, while members of each group focused on different
music elements. Musical elements were signifiers that could influence music students’

thoughts of their own experiences, what they have seen in various media and their



understandings in music fundamentals. According to Bandura’s Social Learning
Theory, these mental images can influence student behavior. In this research, each
music student showed different behavior in decision making based on the musical
elements they chose to focus on while listening to the music tracks. Due to the
relationship between musical elements and styles they had interested in, each group of
music students displayed specific behaviors in decision making as well. Thus, the
research result can be applied in marketing and advertising, music therapy, music
teaching and further research in related fields.
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CHAPTER 1

INTRODUCTION

1.1 State of the Problem

Human behavior can be influenced by various factors, including Media, which
people often imitate through observational learning (Orawan Pilun-owad, 2006).
Media exposure and behavior adaptation have been shown to be interrelated (Slotsve,
Carmen, Sarver, and Villareal-Watkins, 2008). Behavior patterns are adopted through
decision-making processes after observing media or real situations. Nevertheless, not
all behavior patterns will be acted out, as social systems can set parameters through
their punishments and rewards (Hagger and Chatzisarantis, 2005; Capella, Hill, Rapp,
and Kees, 2010).

According to the “Multicultural Study of Influences on Ethical Behavior” by
Hanna, V.L. Crittenden, and W.F. Crittenden (2013), social learning occurs due to
demographic and psychographic backgrounds. In each age group, people learn
behavior from various media in many different ways. In the early era of behavior
imitation studies, aggression was the first variable which chosen to focus on, for
example, the Bobo Doll experiment in 1961, in which Bandura and his colleagues,
Dorothea Ross and Sheila A. Ross, recruited children and observed their behavior.
Their results confirmed that children’s behavior is influenced by real-life
observations. At the same time, actions in media such as television programs and
films can serve as roles to be imitated as well (Everaert, 2014). Another experiment of
Bandura and his colleagues conducted in 1963 looked at how children were
influenced by aggressive behaviors they saw in real life, film and cartoons. Their
results confirmed that media everyday life, friends and family, can influence

individual behavior patterns through observation.



As mentioned above, people perceived behavior patterns through observation,
as observational learning affects behavior adaptation, and young people, especially,
are influenced greatly by what they see (Scheibe, 2007; Vickers, 2007). Role models
in media influence young people’s perceptions toward the real world, particularly by
what is seen in television programs (Scheibe, 2007; Slotsve, Carmen, Sarver, and
Villareal-Watkins, 2008). After learning behavior through Bandura’s Social Learning
Process, positive reinforcements will serve as stimuli for future behavior while
negative consequence-behaviors will be avoided (Orawan Pilun-owad, 2006).

As previously mentioned, the Social Learning Theory framework was used to
study imitating behaviors through observational learning and past experiences. Seven
studies were conducted to examine how aggressive behaviors are influenced by media
and past experience:

1) Social Learning Theory: A Multicultural Study of Influences on
Ethical Behavior (Hana et al., 2013)

2) The Hitman Study: Violent Video Game Exposure Effects on
Aggressive Behavior, Hostile Feelings, and Depression (Ferguson and Rueda, 2010)

3) Is Stalking a Learned Phenomenon? An Empirical Test of Social
Learning Theory (Fox, Nobles, and Akers, 2011)

4) Television Violence and Aggression: a Retrospective Study
(Slotsve et al., 2008)

5) Imitating Behavior from Role Model in Television Soap Opera
Study of Bangkok University Students (Thanawoot Sekrarit, 2011)

6) Women and Violence: Theory, Risk, and Treatment Implications
(Bottos, 2007)

7) The Impact of Violence Against Women in Advertisements
(Capella, Hill, Rapp, and Kees, 2010).

The above are more recent studies. Bandura, as early as 1961 conducted the
Bobo Doll Experiment with young children, but choosing young ages as a sample
group remains a traditional approach to Social Learning Theory studies. Related
research has focused on two main topics that relate to young people: young people’s

perception (Scheibe, 2007) and parents’ intervention (Vickers, 2007). Television is a



variable in every study as television programs have both a positive and negative
influence on behavior.

Two studies about youth perceptions showed that performers on television can
be role models and shift a young audience’s perception towards society. O’Connor,
Matias, Futh, Tantam, and Scott (2013) studied about “Parents’ Intervention through
Experimental and Quantitative Research” and concluded that parents’ intervention
can shape children’s behavior differently.

The next topic to be discussed is consumer behavior and product consumption.
Shuster (2012) used a quantitative research method to study a sample group of general
consumers who watched television cooking programs. Spigner, Shigaki, and Tu
(2005) interviewed Asian American male participants to learn what factors made
them decide to smoke cigarettes. Both studies showed that consumer behaviors are
shaped by what people see and hear from the media, peers and society as well as
acceptance and satisfaction.

This then leads into marketing and how consumer attitudes and behaviors
towards products are shaped by media, like television programs. Thus, businesses
focus on target groups to create positive behaviors toward their goods or services. At
the same time, within an organization these are often a lead person who influences
others. Lam, Kraus, and Aherne (2010) conducted quantitative research to study how
hierarchy in an organization is related to Social Learning Theory Framework. After
them, Kauppinen and Juho (2012) focused on factors affected by organizational
perceptions by examining two organizations with different ethnic compositions.

Finally, we come to “Social Media”. Ketsarin Sangchanruang (2011), and
Park, Cha, Lim, and Jung (2013) analyzed university students’ social media habits
and what they seemed to gain from it. Social Media is considered a two-way
communication channel and has different characteristics compared to other media
sources. Moreover, early social media, blogging, was studied by Rollins, Nickell, and
Wei (2014), focusing on attitudes of salespeople towards bog contents.

There have been numerous studies that use Social Learning Theory framework
to examine how people can be influenced by role models, occurrences and past
experiences. They show that people remember pictures that they see. They may create

images from their imagination, or remember occurrences, and they will recall



information in their memories when they face similar situations (Orawan Pilun-owad,
2006). Still, communication is not about visual pictures alone. “Voice”, or auditory
sound, is also at the root of communication. When people listen to music, they do not
see images, but creativity can be learned by listening to music. Music students who
are allowed to be creative in music through improvisation and composition tend to
have greater cognitive development than those who practice music techniques only
(Weathersby, 1997). When learning music, voice, auditory sound, is the first element
that music students focus on. Cousins and Persellin (1999) from Trinity University
studied “The Effect of Curwen Hand Signs on Vocal Accuracy of Young Children”
and showed that music students who were taught to sing using Curwen hand signs
could perform at a more accurate pitch than those who did not use hand signs. Thus,
people can and do combine sight and hearing senses to learn music.

The combination of hearing and seeing is the first learning method applied by
music students. Zoltan Kodaly, a Hungarian composer and music educator created the
Kodaly method by focusing on the steps of learning music. Listening comes first.
Playing instruments is not the first priority. After listening, music students will learn
to use a simple instrument, their voice, to imitate what they heard. The human
cognitive process starts with listening; babies use their voice to imitate what they
hear. The Kodéaly method follows this concept. Music cannot be learned from a
rational perspective or use a symbolic system at first. Music students should listen to
music and sing before playing an instrument or writing music notes (Bagley, 2005).
Learning about music is the same as learning linguistics. The harmonic content in
music literature has a structure. It is the same as speaking and writing, using correct
grammar (Penny, 2012). In addition, students who have knowledge about basic music
components can create a composition by using their creativity and their rational
thinking (Houlahan and Tacka, 2008).

Research on the Kodaly method has shown that an individual can learn music
through listening as the first step. Next, music students can start imitating the sounds
that they hear by singing. In Social Learning Theory, imitation is the key factor that
drives people’s behaviors. Different styles of music have different moods and tones,
which is actually similar to the concept of visual media. If visual media can shape
behavior patterns, music may have this affect as well. Thus, this research aims to find



causes of behavior change. The results can use to develop devices and voice messages
to send messages effectively. Peripheral route advertisements can use an effective
sound to promote what an organization wants to convey. The Social Learning Theory
framework has been used to study imitational behaviors through observational
learning and past actions. Visual media, like television programs, advertising, video
games and social media as well as real-life situations have been studied by using the
Social Learning Theory framework, and it has been found that people watch and
imitate a behavior pattern that they see. However, voice media, like radio programs or
music, do not provide a visual image. Still, it has been found that people will learn
behavior through a verbal system as well. Combining the cognitive system
(Imagination) with the verbal system enhances the learning process, but voice, the
auditory system, does not always comprise the verbal system. Instrumental music is
not always combined with lyrics, and, this, in these instances, the verbal system does
not exist. Today, most media channels employ visual imagery, making it difficult to

determine if behaviors are affected by what people see or what they hear.

1.2 Research Objectives

1) To identify how music tracks can influence music students’ mental
image illustration

2) To study how specific behaviors in decision making and mental
images are interpreted through music students’ perceptions of music styles,

experiences and understanding

1.3 Research Questions

1) How can music tracks influence music students' mental image
illustration?

2) How can specific behaviors in decision making and mental images
be interpreted according to music students’ perceptions about music styles,

experiences and understanding?



1.4 Expected Benefits

1) The research result will provide additional knowledge to the fields
of communication arts, psychology and music study.

2) The research result can be used as a foundation to conduct further
studies.

3) The research result can provide music teachers with a teaching-
learning method for music communication.

4) The research result can be used to develop music education and
music therapy.

5) The research result can be used by music institutions, colleges and
university music departments to develop study plans and music courses.

6) The research result can be applied to marketing and advertising to

raise consumer purchasing intention.

1.5 Scope of the Study

This research was conducted by using a qualitative research method. The
research comprised two sample groups. The first comprised music students aged
between 15-24 years old from music institutions, colleges and universities in Bangkok
selected because of their interest, or preference, in one of three musical styles,
classical, jazz or rock, because these musical styles are the fundamental music styles
across the world. The research was composed of experimental research and in-depth
interviews. Results from the experimental research were able to identify the
relationship between musical styles, participants’ interests, mental images and
perceptions. Each participant was requested to illustrate his/her mental images by
completing an answer sheet while listening to different musical styles.

Following the collection of data through the experimental research, the music
students were asked to participate in an individual in-depth interview. The music
student’ interview questions consisted of three categories: musical styles exposure,

behavior experiences and social learning processes. After obtaining results from the



experimental research and music students’ interviews, the collected data was analyzed
to find a relationship between mental images and behaviors.

The results of this analysis were used to facilitate interview questions for in-
depth interviews with the second group of participants, three experts who were invited
to discuss the collected data. The data collected from the discussions with the experts
were then compared with the researcher’s analysis to determine the final research
results.

In addition, all results were analyzed by using the semiotic viewpoint (Stoke,
1972), Bandura’s Social Learning Theory, Zoltdn Kodaly’s music study method and

related research discussed in chapter two.

1.6 Assumptions

1) Assumption 1: Perceptions, experiences and music knowledge can
influence music students’ mental image illustration while listening to different
musical styles.

2) Assumption 2: Music students interested in the same musical style
will likely have similar behaviors and mental images when listening to music which is
consistent with their interests but have different behaviors and mental images when

listening to music which is not consistent with their interests.

1.7 Specific Research Definitions

1) Music student participants in this research have a preference, or
interest, in specific musical styles.

2) Mental images are created from people’s imagination or memory
timeline of situations that they see in the retention process according to the Social
Learning Theory (Orawan Pilun-owad, 2006). In this research, mental images were
created by listening to different styles of music or influenced by emotions.

3) Behaviors are patterns of actions that are influenced by media and
experiences through observational learning. According to Bandura’s Social Learning

Theory, people imitate what they see in order to learn social behaviors. (Myers, 2010)



Nevertheless, this study focuses on behaviors that may be influenced by music, which
does not have images or verbal communication.

4) Perception is how people interpret based on their knowledge and
attitudes toward something. In the research, perceptions of each music style are
factors that are studied to understand how mental images are created.

5) Music is a treatment in the experimental research. Music students
were asked to illustrate mental images while listening to two music tracks: their
preference and an alternative style. In the research, each musical composition
consisted of only instrumental sounds.

6) Musical elements are factors that listeners focus on, and they
interpret these elements to pictures while listening to music. In this research, there are

key signatures, melodies, music beat, music instruments, music form, and articulation.



CHAPTER 2

LITERATURE REVIEW

2.1 Related Concepts and Theories

For this research, three related concepts and theories that deal with a receiver’s
learning process and behavior concerning the encoding-decoding process in linear
communication, the Kodaly method, Semiotics and the Social Learning Theory.

2.1.1 Kodaly Method
Kodaly method is a music learning method created by Zoltan Kodaly and
applied to music study in Hungary (Sz6nyi, 1973). Kodaly’s aim was to make young
music students appreciate the art of music. In order to learn about music more
effectively, the Kodaly method constructs learning steps in natural way (Szonyi,
1973; Houlahan and Tacka, 2008), through:
2.1.1.1 Listening
Music students are taught by listening in the early period of their
studies.
2.1.1.2 Singing
The next step is imitation in which the human voice is a natural
instrument that everyone can play. This step helps music students tune their hearing as
they also learn to appreciate music.
2.1.1.3 Movement
Dancing and playing music games can support the music learning
process as well.
2.1.1.4 Playing Instruments
Music students learn to play an instrument along with singing. The easy

order of the learning process is to play what you sing.
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2.1.1.5 Conducting
After music students have learned the basic steps, they can apply their
skills to compose, perform and improvise

The Kodaly method provides a framework that follows the same pattern as
human cognition. Although listening is an important at the start, understanding
musical elements is important in the process as well. Kodaly also focused on
intonation and used a piano to set pitch systematically, which may or may not be
suitable to use for with choral groups when practicing or performing. For listening,
songs the choirs have to perform should be presented first by singing and not
performed using a keyboard instrument, like a piano or organ. Nevertheless, the
choral group or music students should study the music by reading the musical score.
Listening and imitating are good at first, but understanding how to read a musical
score can boost confidence. Moreover, this helps to better understand the culture of
the music (Sz6nyi, 1973).

According to a Stellenbosch University student, Theunis Gabriél Louw, who
conducted a study, “A Historic Overview of Oriental Solmization Systems Followed
by an Inquiry into the Current Use of Solmization in Aural Training at South African
Universities” (2013), many schools around the world use the Tonic Sol-fa system
(pitch, which consists of the notes Do, Re, Mi, Fa, Sol, La and Si) together with
Curwen Hand signs (see p. 4). Furthermore, Cousins and Persellin (1999) emphasized
this concept in their study, “The Effect of Curwen Hand Signs on Vocal Accuracy of
Young Children” in which they discussed how children can learn and identify musical
pitch while singing by using Curwen Hand Signs.

Still, understanding music fundamentals is not the only factor behind effective
music study. It has also been found that the age of music students is significant.
Musical abilities are developed intensively during early childhood. In addition, music
students who can read and write music can do better at studying musical
performances because they know how to apply music symbols, which the musical

cognition can process (Asztalos and Csap0, 2014).
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2.1.2 Semiotics and Behaviors

Semiotics is the study of sign systems in the communication process (Stokoe,
1972; Leeds-Hurwitz, 1993). Basically, semiotics consists of two components: the
signifier and the signified. The signifier is a visible element, the actor. The meaning
of an act is signified. When a man gives a bouquet of roses to a woman, this action
can be defined in semiotics by separating the acting component and the meaning
component. The man gives a bouquet of roses to the woman is the signifier that can
be translated as a romantic emotion. Thus, the romance is signified (Leeds-Hurwitz,
1993). On the other hand, linguistics focuses on a similar concept as semiotics. People
use letters and language as symbols to communicate. However, linguistics is not the
first sign that people use to communicate. Behavior patterns can serve as an even
more basic signifier. People can express what they feel through behavior patterns.
Emotions can be expressed through gesture and body language. The signified is then
what the receiver feels after decoding (Stokoe, 1972).

As mentioned above, semiotics and communication are related, and they both
play an important role in people’s lives. Each individual has his own method in sign
structure transmission and transformation. Social structures and experiences are
frameworks in this process. The way an individual applies this process is their
communication behavior (Marler and Vandenbergh, 1979; Lanigan, 1991 and Leeds-
Hurwitz, 1993). Thus, the nature of communication is not fixed, and communication
behavior can change if communication is changed. Body language and linguistic
systems can change communication behavior differently (Stokoe, 1972).

The combination of sound and image can form a word. Still, sound itself can
serve as a sign that can cause people to think of an image; some may call this voice.
Language can be written using an alphabet or image and as such, these symbols serve
as a signifier (Lanigan, 1991).

Based on this concept, messages can be transmitted through both verbal and
visual systems. So, people can produce a sign language through their movement.
Adam Kendon (2014) wrote about semiotic diversity in utterance production and
language in which he focused on William Stokoe’s concept on sign language used
during conversation to express meanings. Using body parts such as hands during
speech can convey a clearer meaning or emphasize words. Visible actions and the
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verbal system are transmitted simultaneously. Thus, visible actions can be considered
in linguistic studies if researchers approach the meaning of language as everything
that conveys messages that people then decode. In brief, humans and other living
beings use semiotic systems to communicate. When people use their natural scenes
(sight, taste, sound, touch, and smell) to receive messages from a signifier, they will
learn something, what has been signified. Moreover, semiotics can be presented as
behavior patterns; each person has his style to communicate due to social structures

and experiences. The verbal and visual system is main components in this concept.

2.1.3 Music Elements

As stated earlier, in the study of semiotics, visible actions and images can be
encoded into a linguistic system as language. These visible actions and images will
signify so people will know or understand the message after they have decoded it. In
the same way, a musical sound can be encoded as signs, which are called notes. In
addition, each sound may have a different length. These notes, which have different
lengths of sound, can be encoded by adjusting the written notes, or score (Davenport,
2012).

A series of notes that are written or played in sequence can be called “a scale”.
There are two main scales, major and minor. These scales are organized by key
signatures, which act as a musical element that specifies musical compositions related
to melodies and chords (Briggs, 2011). In interviews with Suwanna Wangsophon
(Interview, March 22, 2016) and Narutt Suttachitt (Interview, April 7, 2016), both
explained about the mood and tone of key signatures in the same way; key signatures
organized by major scales represented cheerfulness, happiness or fun, but key
signatures organized using minor scales represented sadness, sorrow or fascination.

Moreover, music consists of the element of time. A specific repetitive
rhythmic pattern can be called “the beat”. These rhythmic patterns consist of music
pulses. In addition, beats are organized into measures or music bars. Normally, each

music bar consists of the same number of beats (Schmidt-Jones, 2013).
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2.1.4 Social Learning Theory

The Social Learning Theory (SLT) was developed by Albert Bandura, the
David Starr Jordan Professor of Social Science in Psychology at Stanford University.
He studied a social-cognitive approach to better understand human behavior
(Ryckman, 2013) based on observation and imitation to learn social behavior (Myers,
2010).

To add credence to the theory that people learn behavior patterns through
imitation, Bandura and his colleagues, Dorothea Ross and Sheila A. Ross, conducted
the Bobo Doll experiment in 1961, focusing on preschool children. In this experiment,
children were separated into two study groups. Children in the first group were put in
a room where an adult interacted aggressively with a Bobo Doll. The other group
stayed with an adult who ignored the doll (Everaert, 2014). After that, children were
moved to a different room that contained many attractive toys as well as the same
kind of doll. Experimenters told them that these were their best toys and they must
save them for the other children. Children from the aggressive group picked up a
mallet and hit the Bobo Doll, while children from the non-aggressive group rarely
displayed any aggressive behavior (Myers, 2010). The result was that children in the
first group were more aggressive than those in the second group, showing that
children imitate behavior they has seen (Everaert, 2014).

Thus, the result of the Bobo Doll experiment confirmed that people learn
behavior by imitating something or someone they see in real life. Therefore, media
can serve or provide role models that can be imitated as well (Everaert, 2014). In a
second experiment conducted Bandura and colleagues in 1963, they studied about
how children were influenced by aggressive behavior that they saw in real life, film
and cartoons. After watching aggressive behavior, the children were put in a room
with toys and observed. The conclusion of the study was that children imitate what
they see no matter the source (Everaert, 2014). Thus, both these experiments
demonstrate that an observed environment can influence behavior through imitation.
Bandura said humans are social animals and always interact with others around them.
Therefore, interaction among humans will affect each person’s motivations, attitudes,

social values and beliefs. Because of this, unacceptable behaviors will be abandoned
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and acceptable behaviors will be imitated due to social norms (Orawan Pilun-owad,
2006).

In addition to aggression which can be exposed in the media, Budura said
there were other factors that lead people to behave aggressively. The first is past
experience with aggressive behavior, both experiencing it personally as well as
through observation. The second factor is achieving personal goals through aggressive
behavior and the third is through reinforcement of aggressive behavior, whether it be
reward or punishment. The last factor is social environmental factors (Hagger and
Chatzisarantis, 2005).

Bandura divided social learning to two categories: Response-Consequence
Learning and Observational Learning. Response-Consequence Learning is based on
direct experience which provides feedback. When feedback is positive, behavior
patterns will be repeated, while negative feedback behavior patterns will be discarded.
Direct experience may take long time to teach a behavior, and some behavior patterns
can lead to dangerous consequences if people like to learn on their own (Orawan
Pilun-owad, 2006). Direct experience is a trial-and-error learning process and, thus, it
is not always safe to rely on independent direct experience learn how to swim or drive
a car (Ryckman, 2013).

Due to limitations of direct experience learning, people sometimes learn what
others do and then imitate their actions through Observational Learning (Orawan
Pilun-owad, 2006). Anyone can serve as a role model. People see numerous examples
that they could imitate, and these examples could be models which play important
roles in others’ lives. Still, some activities cannot be performed without explanation
and instruction before learning from direct experience (Ryckman, 2013).

As mentioned above, there are various kinds of social behavior patterns or
activities, and most often, people will choose to imitate role models that demonstrate
a positive consequence. Before people imitate what they see, they usually want to
learn about the action. They usually follow the four steps the form the Social Learning
process:

2.1.4.1 Attention
There are two main elements in this step: modeling stimuli and

receiver’s characteristics. The influence of modeling stimuli depends on the



15

motivation and interest of receivers (Orawan Pilun-owad, 2006). At this stage, people
will choose to remember what they want. Each person observes things differently. In
the same situation, people choose what elements are their models. Their
characteristics will make them decode what they see and hear differently. Thus,
response consequences are important. Past experiences shape a person’s decision-
making process (Bandura, 1977).

2.1.4.2 Retention

During observation, people will remember influential stimuli by using
representational systems. They may create images in their minds or remember the
timeline of situations that they see. They can then recall information when they face
similar situations (Orawan Pilun-owad, 2006). Two representational systems in
observational learning are imaginal and verbal. Images play an important role during
early childhood. Behavior patterns that people interpret through observation are stored
in their memory. The verbal system then comes to support these stored images
through coding. However, people’s understanding in their imaginal and verbal
systems can change due to experiences (Bandura, 1977).

2.1.4.3 Motor Reproduction

Representational symbols in a person’s memory will be expressed as
suitable actions. These representational symbols can be words or images (Orawan
Pilun-owad, 2006). People will produce new behavior patterns by combining
representational systems and the availability of component skills (Bandura, 1977).

2.1.4.4 Motivation

After learning, people will select to imitate effective behaviors. Negative
consequence behaviors will thus be discarded (Orawan Pilun-owad, 2006; Bandura,
1977).

2.2 Related Researches

Many of the studies focus on behavior shift due to observation and learning
through media and environment. A number look at violence and aggression learned
through observation and learning. In addition, some research examines consequences

of aggressive behavior that may lead to social violence. According to Bandura’s Bobo
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Doll experiment in 1961, aggression is the first behavior studied using the Social
Learning Theory conceptual framework. Nevertheless, imitating social behavior does
not have to be only aggression. A number of articles thus focus on the behavior of
media audiences to understand how media executions influence viewers.

The next section looks at these topics studied using the Social Learning Theory

conceptual framework in more detail.

2.2.1 Social Learning and Aggressive Behavior

Media, including television programs, (Slotsve, et al., 2008; Thanawoot
Sekrarit, 2011), advertising (Capella et al., 2010) and video games (Ferguson and
Rueda, 2010: 99-100), can be causes of violence in society., Real-life experience also
influences people through observation. Hanna et al. (2013) and Bottos (2007)
emphasized that social learning first occurs due to demographic and psychographic
background, with previous experience also acting as a factor.

2.2.1.1 Television Programs and Violence

According to a Television Violence and Aggression retrospective study
by Slotsve et al,’s (2008) and Thanawoot Sekrarit’s (2011) Behavior Imitating of Role
Models in Television Dramas study conducted at Bangkok University, television
programs will induce behavior patterns children and teenagers. These patterns include
aggressive behavior, relaxation of aggression, violent or nonviolent solutions and
desensitization. Violence in television can also increase a sense of mistrust of people.
Furthermore, aggressive behavior can be imitated according to actions of the
characters in a television drama, especially by young people who believe that by
imitating role models they can make themselves more attractive (Thanawoot Sekrarit,
2011).

Slotsve et al. (2008) recruited 130 college students from the University
of Texas at Arlington in the College of Liberal Arts and conducted a retrospective
study in subjects were asked to recall past events in their lives. Their perceptions of
violent television programs and previous behaviors were asked in the survey. This
quantitative research found that aggressive behavior can lead to violence, but

imitating social behavior does not have only a negative effect as positive aggressive
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behavior does not have to lead to violence but to extreme activities, like extreme
sports.

Thanawoot Sekrarit (2011) focused on role models in television
programs. He recruited Bangkok University students as his sample group and found
that these students could differentiate between good and bad characters as role
models.

In conclusion, watching television programs can influence people’s
behaviors, (Slotsve, et al., 2008; Thanawoot Sekrarit, 2011). People can choose what
they would want to imitate (Thanawoot Sekrarit, 2011). Although, aggressive
behavior patterns will be imitated, they can be positive (Slotsve et al., 2008).

2.2.1.2 Advertising and Violence

Advertisements which contain aggressive appeals may be adopted by
audiences under certain circumstances (Capella et al., 2010). Sexualized violent
appeals can lead to violence in society, and women usually become the victims
(Slotsve et al., 2008; Capella et al., 2010). Capella et al. (2010) found that role models
in visual media play an important role in shaping behavior and social attitude.
Sexualized violence in advertisements may stimulate and reinforce aggressive
attitudes. In their research on the impact of violence against women in advertisements,
there identified three conditions: attitude toward the ad, attitude toward the advertiser
and behavioral intensions. Their sample group represented consumers with different
demographic backgrounds. They found that increase sexualized violence in
advertisements did not directly influence attitude toward the advertiser and behavioral
intensions. Nevertheless, female respondents in this study had a low level of attitude
toward the ads, while male respondents had positive responses for attitude under all
three conditions. Moreover, age was a factor that differentiated level of attitude
towards the ads. Young people had more positive attitude toward the ads, which
confirmed that demographic background can affect attitude change.

2.2.1.3 Video Games and Violence

Violent video games may cause aggression because they allow players
to repeat violent actions in the game, which can lead to hostile feelings and depression
(Ferguson and Rueda, 2010). Ferguson and Rueda (2010) studied mood-management
theory using a violent video game, Hitman: Blood Money, and two nonviolent games
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about sports. They recruited 103 participants from Hispanic-serving public
universities in the southern United States, where demographics varied. They had them
play these three games using a XBOX 360 game console and then answer a
aggression questionnaire (AQ) to measure trait aggressiveness. The conclusion of this
was that aggressive behavior cannot be increased in short term. Moreover, violent
video games may provide an outlet to tolerate stress.

2.2.1.4 Aggression and Violence

Real-life experiences and exposures can shape people’s behavior
through imitation and reinforcement (Fox et al., 2011; Hanna et al., 2013). Violence
experienced in childhood can lead to aggressive behavior. If a person is taught about
power and control, he or she tends to display aggressive behavior (Bottos, 2007).
According to the study, Impact of Violence against Woman in Advertisements (2010),
internal self-evaluative consequences are important to behavior patterns as well as
external consequences. Crime can occur due to aggressive behavior (Slotsve et al.,
2008; Capella et al., 2010; Fox et al., 2011; Thanawoot Sekrarit, 2011). Fox et al.
(2011) study stalking and found a person who commits a crime like stalking often is
imitating a peer through socializing. Using students at Southeast University as their
sample group, they found that interaction with peers can reinforce attitudes and
behaviors and stalkers could earn a positive reaction from friends.

In addition, gender disparity is another determinant that indicates
possibility of crime perpetration (Bottos, 2007). Bottos (2007), who reviewed several
articles regarding women and violence, found that women tend to commit crimes less
than men due to physical condition. Nevertheless, this study talked about factors that
lead to women displaying violent behavior, environmental, familial and individual.
Most of the women had histories of anguish and victimization in their childhood.

As mentioned above, Social Learning Theory focuses on behavioral
shifts influenced by observation and experience. In addition, role modeling,
capitalism and laws acted as guidelines for imitation. According Hana et al., (2013),
who studied fourth-year students from around the globe, people familiar with positive
social norms and moral philosophies tend to have ethics and know which role models

or what situations to imitate.
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2.2.2 Social Learning in Consumer Behavior and Product Consumption

Consumers learn products’ characteristics from what they see and feel. Thus,
advertising executions are important (Spigner et al., 2005; Shuster, 2012). From a
marketer’s point of view, media execution has to promote product value to persuade
consumers directly or indirectly to purchase their product. Shuster (2012) studied
consumer response to television cooking programs using Social Learning Theory to
analyze how these programs affect consumers’ behavior in their own kitchens and
restaurants. The participants, who were Marketing and Consumer Studies students at
the University of Guelph, watched clips, for example a clip that contained a source
with high expertise receiving reinforcement or punishment or a clip with a low
expertise source receiving reinforcement or punishment. Then, the participants were
asked to complete a questionnaire that contained six sections, measuring: attitude,
confidence, intention, self in relation to food, level of food and general neophobia and
current related behaviors. Based on the Social Learning Theory, the result showed that
participants wondered about consequences if they did like the clip.

In addition to influencing consumer behavior, peers, culture and gender
bonding as well as sociable and work environment can influence consumers. This was
demonstrated in the Perception of Asian American Men about Cigarette
Consumption: A Social Learning Theory Framework study of Spigner et al. (2005).
Participants in this study were adult Asian American men, and the research showed
that mood and feeling play an important role in reinforcing smoking. Participants

claimed that smoking gave them joy and fulfillment.

2.2.3 Social Learning in Young age

Based on the Social Learning Theory, young people are influenced by what
they see (Scheibe, 2007; Vickers, 2007). Furthermore, as the world changes and
media technology develops, children’s behavior patterns are also evolving (Schribe,
2007). At the same time, children’s imitation of social behavior patterns will be
influenced by parents who intervene in order to shape positive attitudes and behaviors
that they approve of (O’Connor, Matias, Futh, Tantam, and Scott, 2013).
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2.2.3.1 Young People’s Perception

Children want to imitate who they admire (Scheibe, 2007). According
to Scheibe’s literature review of “Piaget and Power Ranger’s study”, before the age of
television and film, children imitated people they saw in their everyday lives such as
parents, other family members and neighbors. Today, television and other media have
assumed this role in children’s live. Characters in programs can be their role models
as well as the actors and actresses in real life (Scheibe, 2007). In the study, Aging and
the Media: Yesterday, Today, and Tomorrow, Vickers (2007) talked about two
theories concerning media impact. The first, Social Learning Theory, focuses on how
people learn and shape what they see into their perceptions. The other, Cultivation
Theory, focuses on how modern mass media influences people’s perceptions. Vickers
found that young people’s perceptions are not the same as those of adults and the
elderly, who have a more negative perception of aging and death. This is why elderly
people appear less in different media (Vickers, 2007).

2.2.3.2 Parent’s Intervention

Based on the Attachment Theory and Social Learning Theory O’Connor
et al., (2013), studied the nature of bonding between parents and their children to
better understand child psychological development. They found that environmental
factors only partially shape behavior and that parent-child relationships also have a
profound effect, directly and indirectly. They recruited kindergarten and first-year
primary students from four schools in the most disadvantaged ward in inner-city
London. They developed a questionnaire based on a diagnostic and statistical manual
for mental health. Parents and teachers answered this questionnaire after which they
participated in a group discussion. The research also included observing parents and
their children in group activities. Their results were quite positive, demonstrating that
children’s behaviors can be shaped by parents in a very positive way, which supports
the Attachment Theory’s concept that parents’ intervention can provide love and
security to children.

2.2.4 Social Learning in Social Media
Social media is a tool that helps people understand each other’s perceptions
and culture more easily (Ketsarin Sangchanruang, 2011; Rollins et al., 2014; Park et
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al., 2014). In addition, social media can help build group identity among people who
share norms, likes, culture and institutions. Ketsarin Sangchanruang conducted a
study on social network use in which 400 Thammasat University students were asked
about their social media habits, behaviors, frequency of use, and what they learned
from it. The results showed that students used social media frequently throughout the
day as it allowed them to communicate with friends, access to university
announcements, search for information and study. Moreover, friends were seen as role
models and situations that occur through social media can act as factors influencing
social learning.

In addition, Park et al. (2014) found in their study on student use of Social
Networking Services (SNSs), peer relationships and interaction with others are an
important part now of university culture. With a sample composed of university
students located in and around Seoul and Gyeong Gi-Do province, the found that
social network use is increasing exponentially and that young people access their
social media everywhere and all the time (Ketsarin Sangchanruang, 2011; Park et al.,
2014).

Social learning now is thus much more dependent on social media.
Communication through social media is different than face-to-face communication
because some social media, like blogs, do not provide information for specific
readers. Rollins et al. (2014) studied blog contents focusing on salespersons. They
recruited nine experienced salespersons involved with the University of West
Georgia’s Richards College of Business to read blogs and give comments. They found
that information was not always credible. Salespersons share contents on blogs and
are trusted as consumers sometimes see salespersons as experts as they believe they

can answer questions about products or services through blogs.

2.2.5 Social Learning in Marketing and Business

In the business world, Social Learning Theory has both internal and external
roles for an organization (Lam et al., 2010; Kauppinen and Juho, 2012). According to
a study by Lam et al. (2010), The Diffusion of Market Orientation Throughout an
Organization: A Social Learning Theory Perspective, middle managers are important
in marketing strategy implementation. They work as a channel between top managers
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and frontline employees. Their data was collected from the sales force of a U.S.-based
Fortune 500 company in the cleaning and sanitizing industry. They found that sales
directors have an indirect influence on sales representatives that is conveyed through
their sales managers.

Kauppinen and Juho (2012) focused on internationalization. They conducted
interviewed personnel of two firms different ethnic compositions: a Danish firm and

Finnish firm. The results showed that both had collaborative social action.

2.2.6 Kodaly Methodology Research

Kodaly methodology is a learning process for music study. According to
Penny’s (2012) The Kodaly Method and Tonal Harmony Study, when learning tonal
harmony, the dominant seventh chord is presented first by sound. Then, a shift from
the subconscious to conscious awareness takes place through a specific symbol, for
example, giving the symbol V7 to the dominant seventh chord sound, which
represents the transition from sound to sight. In addition to chord numbers, music
students must learn, but must learn musical notes’ names.

University music departments will also teach the Tonic Sol-Fa system (see p.
10). Theunis Louw (2010) said in his master’s thesis that the Tonic Sol-Fa system is a
valuable aid for aural training. His study included designers, instructors and
coordinators of aural training modules who emphasized the significance of using the
Tonic Sol-Fa system in music study.

Penny’s study (2012) result stressed the importance of musical elements in the
cognitive process. To confirm the result, Kata Asztalos and Bend Csapd’s (2014)
study, “Online Assessment of Musical Abilities in Hungarian Primary Schools:
Results of First, Third and Fifth Grade Students” was applied. In this study students
studying in Csongrad County in the southeast region of Hungary were recruited as
participants. They were all enrolled in either special music curriculum or non-music
oriented schools. The, musical curriculum programs in Hungary follow the principles
of Zoltan Kodaly. Results from this quantitative-qualitative study showed that music
education provides a positive effect on studies. They also learned that at early

childhood, students develop music abilities better than at older ages.
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2.2.7 Music Affects Behaviors
Each music style has its own specific elements, but behaviors related to
personality cannot be influenced that easily. Still, music is used to encourage people
to buy products in stores (Alemeida Santos and De Laménica Freire, 2013; Pham,
2014). Listening to music can lead to behavioral shifts, and aggressive behaviors can
be adapted through musical experiences (Roberts, Christenson, and Gentile, 2003).
2.2.7.1 Music and Violence

According to The Effects of Violent Music on Children and
Adolescents (Roberts et al., 2003), music can have a profound effect on children and
adolescents. It is interesting to note that lyrics are not the first priority to be
considered as causes of behavioral shift by music. The sound of music has been found
to have a greater influence. In addition, aggressive people are influenced by music
video images more than the audio track.

2.2.7.2 Music and Consumer Behavior

Consumers’ purchasing decisions are influenced by music when
shopping in stores (Alemeida Santos and De Lamdnica Freire, 2013; Pham, 2014).
Eduardo Biagi Almeida Santos and De Lamonica Freire (2013) examined research
conducted between 2008 and 2012. They found that consumers will have positive
responses to familiar songs, which leads to an increased purchasing intension, much
more for women than men.

Not only familiar sound, but variation of dynamics is a factor as well. In
some situations, like in a pub or bar, consumers’ drinking speed increased in
proportion to the music’s dynamic level (Santos and Freire, 2013). Thus, music sound
can be used as a stimulus to encourage consumers to spend more money, especially
pop and classical music (Pham, 2014). Pham (2014) studied the effects of background
music on consumer behavior, showing that music tempo and consumer behavior are
related. Consumers would like to spend time in stores which have slow-tempo music
more than in stores with fast-tempo music. Thus, it can be said that musical styles can
affect consumer behavior.

2.2.7.3 Music and Child Behavioral Problems

According to Behavioral Effects of Music on Student Study
(Weathersby, 1997), music has physiological and psychological effects on children.
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Children who have behavioral problems or disabilities can express their feelings
through auditory communication. Thus, music can shape a child’s emotions and
therefore be used by therapists.

Even with all this research, some gaps remain. According to Social Learning
and Aggressive Behavior, aggressive behavior may occur from watching and listening
to media. Slotsve et al. (2008) and Thanawoot Sekrarit (2011) conducted research
concerning television programs and violence. Capella, Hill, Rapp and Kees (2010)
conducted research concerning advertising and violence. All these quantitative studies
focused on demographic factors.

Other media related research looked at the Mood-Management Theory
through a violent video game, Hitman: Blood Money (Ferguson and Rueda, 2010).
Video games allow players to control scenes. Thus, emotions will be expressed
through behaviors. Not only does the media have an impact on behavior, but past
experience is an important factor as well (Bottos, 2007; Fox et al., 2011; Hana et al.,
2013).

Consumer behaviors research has come to the same conclusions. Consumer
behaviors are shaped by what people see, hear and feel (Spigner et al., 2005; Shuster,
2012). According to the Diffusion of Market Orientation Throughout the
Organization: A Social Learning Theory Perspective (Lam et al.,, 2010), an
organization’s hierarchy system affects people’s learning behavior. Moreover, this
learning process can become part of an organization’s culture. To do business with
companies with different ethnic compositions, those interacting must learn the other’s
organizational culture (Kauppinen and Juho, 2012).

The original research on Bandura’s Social Learning Theory studied children’s
behaviors. Scheibe (2007) and Vickers (2007) studied the relationship between the
media and children. Scheibe focused on behavior imitation while Vickers focused on
the attention processes in Social Learning Theory. As young people have a specific
attitude towards different media, they are selective in what they watch. Thus, their
learning process is controlled (O’Conner et al, 2013).

The next topic is social media. People can learn from social media, just like

with traditional media (Ketsarin Sangchanruang, 2011; Rollins et al., 2014; Park et
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al., 2014). The process is no different. All research on social media has focused on
media usage and what people learn through social media channels.

From this research, we see that people learn behavior patterns through a
combination of visual and verbal stimuli. Both semiotics study and Social Learning
theory focus on the imaginal and verbal systems. As stated previously, music can
cause aggressive behavior. According to the Effects of Violent Music on Children and
Adolescents (Robert et al., 2003), people can learn aggressive behavior through a
song’s lyrics. The music can be more effective if they watch a music video. Besides
lyrics, musical styles and tempo can influence people’s behavior (Alemeida Santos
and De Lamonica Freire, 2013; Pham, 2014). However, there is no evidence to show
that people can transfer instrumental compositions into an imaginal or verbal system.
In research on the Kodaly method, Penny (2012) found that music students have to
study music symbolism and notes to understand a musical culture, and it has been
found that music students have an ability to encode music styles which match with

their interests.

2.3 Conceptual Frameworks

Dependent Variable

Music Exposures
e Music styles which match with interests
e Music styles which do not match with

) interests
Independent Variable

\

Psychographics Retention Process

Music Interests of * Mental Images

Music Students o Representational Systems: the imaginal

svstem and the verbal svstem

\ Motivation

o Displays of Behaviors

Figure 2.1 Independent variables and dependent variables in the study
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This study will focus on musical styles that music students are interested in, or

preferred, and how each style can lead to different consequences, which are mental

images and behaviors. Thus, the aim of this study is to answer how representational

systems are built and if they are image- or language-based. Figure 2.1(see p. 25)

shows the independent and dependent variables in this study.

Bandura’s Social Learning Theory
(Learning Process)

e Attention Process
Observing role models
through—

= Seeing

= Hearing
.

Influent stimuli will be
remembered by using
representational systems to
remember —
= Imaginal system
= Verbal system
.
Process
Combining representational
systems to new behavior
patterns
e Motivation Process
Selecting to express behaviors
that may have high efficiency

“Listening” is the first studying step in
the Kodaly method

According to Semiotics—
Sound (signifier) + images (signified) =
Words (Verbal System)

Figure 2.2 Kodaly method and semiotic concepts that correspond to the Social

Learning Theory

According to figure 2.2, the imaginal and verbal systems are combined to

create behavior patterns. Instrumental music is not part of a verbal system, and a

verbal system is not the only signifier in semiotics. A symbol such as words or images
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can refer to something (Lanigan, 1991). However, this study aims to see if and then
how instrumental music may convey meaning to create a mental image (See figure
2.3). The music students’ interview questions (see p. 32) serve as a tool to learn how

music students produce mental images.

Decoding A Mental Transmitting

Image Behaviors

Music Styles

Figure 2.3 The process of learning behaviors which has music styles as stimulus

The study of music works in the same way as behavior pattern learning. The
Kodaly method (see p. 9) starts with exposure to music through listening. Social
Learning Theory’s attention process and Kodaly method’s listening process focus on
the same thing. In this study, music is the stimulus. These two concepts differ in the
following two ways:

1) Social Learning Theory focuses on imitating behaviors through
observational learning, which leads to adapted new behavior patterns (Bandura, 1977;
Orawan Pilun-owad, 2006).

2) Kodaly method focuses on learning music abilities (singing, movement and
playing) through imitation, which begins with listening (Sz6nyi, 1990; Houlahan and
Tacka, 2008).

As mentioned earlier, the Kodaly method leads music students to learn
musical skills. When conducting, student will learn how to design moods and tones
for performing music in their own style. Furthermore, they may choose to compose
their own musical scores (Szényi, 1973; Houlahan and Tacka, 2008). Music students’
ability to conduct is shaped through singing, moving, and playing an instrument.
Therefore, music students must be skilled in the musical styles they have learned in
this first step. In figure 2.4 (see p. 28), the learning process consists of both Social
Learning Theory and the Kodaly method. So, musical styles have an impact on a

music student’s abilities. Meanwhile, behavior can be impacted by musical styles
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through the Social Learning Theory process. As mentioned previously, music students
need to learn music theory in order to better understand music culture (Szényi, 1973).
Thus, the second assumption of this study anticipates that music students who are
interested in the same musical style will likely demonstrate similar behavior when
they are listening to music which is consistent with their interests, but show different

behaviors when they listen to music which is not consistent with their interests.

Social
i i ; Motor L.
Learning Attention Retention R ) Motivation
eproduction
Theory Process Process Process Process
@ | Processing >
Kodaly —
isteni inai ying .
Method Listening Singing Movement Instrument Conducting

Figure 2.4 The parallel process of Social Learning Theory and Kodaly Method
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CHAPTER 3

THE STUDY DESIGN AND RESEARCH METHODOLOGIES

3.1 Introduction

This research used a qualitative approach comprising two methods:
experimental and in-depth interview. In-depth interviews were conducted with two
groups of participants: twenty-one music students and three experts. The experimental
research was adapted from the Kodaly method in order to identify results that relate to
Social Learning Theory. According to Kodaly, listening is the first stage in learning
music, which has similarities to the Social Learning Theory’s attention process. The
in-depth interview with the students focused on individual experiences. In Social
Learning Theory, the process of “Learning by Response Consequences” (see p. 14) is
based on direct experiences that provide positive and negative feedbacks. This
framework was employed to compare results to the initial experimental research.

The research sample was composed of 15 to 24-year-old music students
interested in classical, jazz or rock music attending a music institution, college or
university in Bangkok. These three music styles are considered fundamental musical
styles across the world. In addition, the music colleges and universities where these
students attend have separated these musical styles as different major concentrations
for their music students to select from. Furthermore, the characteristics and musical
styles’ elements were considered suitable to serve as variables for this study.

After gathering data from the experimental research and music students’
interviews, the in-depth interviews were conducted with the three experts. The
experts’ answers were then analyzed together with the collected data as obtained from

the twenty-one music students.
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3.2 Size of Participants and Measurements of Choosing Participants

The study consisted of two main groups of participants: music students and
experts. According to the Kodaly study, music students should study music theory in
order to understand musical culture. The participants in this study, The Interpretation
of Music Styles among Music Students in Bangkok, had knowledge about
characteristics of each musical style. While the general population may have a style of
music they favor, music students will have a deeper understanding of each musical
style. This is why 21 music students were recruited from music institutions, colleges
or universities in Bangkok as participants in the study. The characteristics of the

music students follow:

3.2.1 Music Students’ Characteristics
The study looked at how music and behaviors are related. To collect detailed

data, music students were asked to answer in-depth interview questions.

3.2.2 Music Students’ Age

The suitable age range was 15-24 years old. It is thought that music students
under 15 years of age might not yet have developed a clear understanding or
specialization in music. Over 24 years of age, music students might have a number of
additional factors that could shape their behaviors. The majority of previous Social
Learning Theory studies have included young people as sample groups and
participants. Thus, 15-24-year-old music students were considered the most suitable
choice for this study. In addition, participants not of legal age, less than 21 years of

age, were required to submit a consent form in Thai signed by a legal guardian.

3.2.3 Number of Music Students
Twenty-one music students with interest in one of three different musical
styles were recruited for this study: seven classical music students, seven jazz music

students and seven rock music students.
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3.2.4 Experts’ Field of Knowledge
Three experts in music study and communication arts agreed to be
interviewed. All data collected from the music students were discussed with the

experts

3.3 Research Tools

3.3.1 Experimental Research

The experimental research was adapted from Kodaly’s method and semiotics
study in order to identify results that relate to Bandura’s Social Learning Theory.
Music students received answer sheets comprising two questions. The first question
asked what music styles they were interested in. Its purpose was to divide the music
students into groups. Then, they were asked to listen to two compositions: the first in
a musical style according to their interests, and the second in style different from their
main interest. After listening to each piece, they had to write down answers to the
following questions:

1) Listen to the first music track and answer this question: What images come
to mind?

2) Listen to the second music track and answer this question: What images

come to mind?

3.3.2 In-depth Interview
The In-depth interviews were conducted with two different research groups:
music students and experts.
3.3.2.1 Music Students Interviews
The first part focused on an individual’s experience. In Bandura’s
Social Learning Theory, Learning by Response Consequences is a learning process
based on direct experiences that provide positive and negative feedbacks. This notion
was used to compare and anticipate data for the experimental research. Questions in

this part were divided to three categories:
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1) Music Styles Exposure
(1) What do you think about classical music? Is it interesting, why?
What are the main characteristics in your opinion?
(2) What do you think about jazz music? Is it interesting, why?
What are its main characteristics in your opinion?
(3) What do you think about rock music? Is it interesting, why?
What are its main characteristics in your opinion?
2) Behavior Experiences

(1) What situations have caused you to communicate aggressively?
How do you express angry?

(2) Which situations have caused you to communicate assertively?
How do you express confidence?

(3) How do you act when you have to deal with something you do
not like? Why?

(4) In your opinion, do you use more, emotion or reason, in
decision making? In what situations do you decide emotionally, and in what
situations do you decide rationally?

3) Social Learning Processes

(1) Have you ever seen something similar to your mental image in

your experience? If yes, where did you see it?

(2) Have you ever participated in situations similar to your mental

image in the past? If yes, what are those situations?

3.3.2.2 Experts Interviews

After the experimental research and students’ interviews were analyzed,
the results were discussed with three experts in music study, psychology or

communication study.
3.4 Experimental Research
The first phase of the research, the experimental research, included all twenty-

one music students. Permission was granted to use the facilities at Yamaha Music
School, Seacon Square to conduct the research with participants in the classical music
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and rock music groups. For the Jazz music group, permission was approved to use the
recording room at the Faculty of Fine Arts, Srinakharinwirot University. Every room

used in this study was a soundproof room.

3.4.1 Research Equipment
Question and answer sheets discussed in Research Tools (see p. 31), music

compact discs and audio stereo equipment were employed.

3.4.2 Research Methodology
The experimental research was conducted by the researcher alone. Thus, there
was only the researcher and participants in the room. First, question papers containing
psychographic questions were distributed to the students. The first question asked
participants to state what music styles they were interested in, or preferred. This
question was used to differentiate music exposure of each participant group. Every
participant answered the same question. Second, the participants were asked to listen
to two compositions. The first was of the participants’ preferred music, and the
second song was an alternative piece. Each sample group was studied separately. The
classical music group was studied first, followed by the jazz group and last the rock
group, respectively. As mentioned in chapter two, people tend to listen more closely
to familiar and slow rhythmic music (Almeida Santos and De Lamdnica Freire, 2013;
Pham, 2014). Thus, the first measurement of music selection was on style and tempo.
All music tracks were instrumentals only; lyrics were not a factor in this research.

Moreover, they were original versions.

3.4.2.1 Classical Music Group

The seven music students in this group were asked to listen to Fredéric
Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”, which is the examination
piece for the London College of Music Examination Grade 8 in 2013-2017. All
participants listened to this piece with their eyes closed. After this, they were asked to
write down the mental imagery they created while listening to the music in the
provided space of question papers. The next step was to ask participants to listen to
the original version of Miles Davis’s “Blue in Green” (jazz music). This provided a
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piece for comparison of the influence of preferred and non-preferred music on mental
imagery.

3.4.2.2 Jazz Music Group

The seven music students in this group were asked to listen to the
original version of Miles Davis’s “Blue in Green”, which is the third track of the
“King of Blue” album produced in 1959 with their eyes closed. After this, they were
asked to write down the mental image they created while listening to the music in the
provided space of the question papers. The next step was to ask participants to listen
to Mogwai’s “The Sun Smells Too Loud” (rock music). This provided a piece for
comparison of the influence of preferred and non-preferred music on mental imagery.

3.4.2.3 Rock Music Group

The seven music students in this group were asked to listen to
Mogwai’s “The Sun Smells Too Loud”, which is the fifth track of “The Hawk is
Howling” album produced in 2008 with their eyes closed. After this, they were asked
to write down the mental image they created while listening to the song in the
provided space of the question papers. The next step was to ask participants to listen
to Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” (classical music). This
provided a piece for comparison of the influence of preferred and non-preferred music

on mental imagery.

3.4.3 Research Methodology

According to both research objectives, the experimental research results could
be used as data to analyze the relationship between musical styles and behavioral
learning. According to Social Learning Theory, events in media and real-life
experiences can influence what people remember, their mental imagery and,
subsequently how they act in similar situations. If music students who share the same
interests have similar mental images, this might lead to similar shaping in behavior.
On the other hand, different answers could tell that people have their own perception
and basic knowledge, which are other factors that can shape behavior. If all
participants’ answers are similar to others in their groups, this means that a musical
composition could provide messages like other media. On the other hand, different

mental images could show that interest, or preference, in a music style is not an
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influential factor in decoding messages from music nor specifying how participants
decode messages from a musical score.

Music does not include verbal or visual stimuli. Therefore, participants had to
understand the musical elements of each style. If the participants could create mental
imagery, this suggested each piece had an effect on the participants’ mental imagery
in their retention process. Together, this would show similar and contrasting points
between the mental images created by the musical style the music students preferred
and did not prefer.

As this research was based on the Kodaly method participants had to listen to
music in order to receive messages. Instrumental sounds in each style could be
decoded to have similar or different meanings. As the research aimed to know the
images participants created in their minds, to distinguish the relevance between
mental images and behaviors, the in-depth interviews with participants were

conducted on the same day as the experimental research.

3.5 In-depth Interview

The In-depth interviews were separated into two groups: music students and
experts. Questions for music students were designed in relation to perception about
musical styles, behavior and past experiences. According to Bandura’s Social
Learning Theory, past experiences affect behavior patterns. Results of the interview
question were compared to the collected data from the experimental research in order
to identify the relevance between perception, mental images and behaviors. When this
was completed, in-depth interviews with the three experts were conducted to compare
and contrast their answers with the analysis of the data collected from the students.
Both sets of interviews were semi-structured to identify bias that may occur in the

participants’ answers.

3.5.1 Research Equipment
A list of questions was composed to ask participants. Notes were taken on

participants’ answers, and the interviews were recorded using a smartphone.
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3.5.2 Music Students Interviews Research Method

Each participant was invited into an interview room. Interviews were recorded
as audio files. The list of questions was divided into three categories: musical styles
exposure, behavioral experiences and Bandura’s Social Learning process. The
questions in the first category were about attitudes towards classical, jazz and rock
music. The answers from the first category were then used to analyze the relationship
between preferences towards each musical style and the mental imagery created
during the experimental research. The second category contained questions about
behavioral experience. Four communication behavioral types were studied:
aggressive, assertive, passive and passive-aggressive. The last category contained
questions that explored Bandura’s Social Learning Theory process. The questions
required participants answer about their past experiences and mental imagery. Then,
each answer was analyzed by using the Social Learning Theory Framework, results

from previous studies and mental imagery results in the experimental research.

3.5.3 Data Collection and Analysis from Music Student Interviews
To confirm that behaviors were influenced by sound, in-depth interview
results were compared to experimental research results. The in-depth interviews had
been conducted to seek results related to the research objectives.
3.5.3.1 Music Styles Exposure
According to the Social Learning Theory, people select what they like
as stimuli. Results from the first category of the in-depth interviews served as tools to
analyze how musical styles and interests relate to mental imagery in the Social
Learning Theory retention process. Attitude towards each music style was given
different points according to mental imagery.
3.5.3.2 Behavioral Experiences
The second category’s answers were used to compare mental imagery
and past behavioral experiences. Additional, or follow-up questions were asked to

acquire the most precise answers.
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3.5.3.3 Social Learning Process
The third category aimed to find causes of behavioral pattern selection.
The analysis in this category showed how participants’ behaviors were affected by

music.

3.5.4 Experts Interviews Research Method

The interviews with the three experts were conducted after the
researcher analyzed the collected data from the experimental research and music
student interviews. Interview questions were based on related concepts and theories
presented. For this study, the three participants were experts in music study and/or
communication studies. Letters requesting an appointment were first sent to the
prospective interviewees: Dr. Suwanna Wangsophon, a music study lecturer at the
Faculty of Education, Chulalongkorn University and assistant vice president, CMG
Central Trading: Kawai Music School; Assoc. Prof. Dr. Narutt Suttachitt, a music
study lecturer at the Faculty of Education, Chulalongkorn University and expert in the
Kodaly method and music psychology and Asst. Prof. Dr. Tatri Taiphapoon, a
communication arts lecturer at the Faculty of Communication Arts, Chulalongkorn
University. Next, interviews were conducted separately in each expert’s office.

The researcher asked Dr. Suwanna Wangsophon and Assoc. Prof. Dr.
Narutt Suttachitt questions which related to music study. Asst. Prof. Dr. Tatri
Taiphapoon was asked about conceptual about communication. These questions were

designed based on the collected data that the researcher received from music students.

3.5.5 Data Collection and Analysis from Expert Interviews

The data collected from the experts’ interviews were analyzed with the
previous data collected during the experimental research and participants’ interviews.
Unstructured interviews were conducted to collect the most reliable data. The music
study experts were asked questions related to music knowledge, concepts and
experiences with music students and based on data collected from the participating
music students. The communication arts expert was asked about semiotics and

opinions, perceptions, knowledge and attitudes based on the data collected from the
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students. After this, analysis was conducted to determine the correctness of the

research assumptions.



CHAPTER 4

DATA COLLECTION AND ANALYSIS

In the experimental research, 21 participants were separated into three groups
according to their preference, or interests in musical styles: classical, jazz and rock,
with seven assigned to each group. In this study, all participants were given code
names. The classical group comprised C1, C2, C3, C4, C5, C6 and C7; the jazz group
comprised J1, J2, J3, J4, J5, J6 and J7 and the rock group comprised R1, R2, R3, R4,
R5, R6 and R7.

The findings, analysis and discussions will be presented as follows:

4.1 Data Collection

4.1.1 Classical Music Students’ Mental Images
4.1.2 Jazz Music Students’ Mental Images
4.1.3 Rock Music Students’ Mental Images
4.2 Data Analysis
4.2.1 Assumption 1
4.2.2 Assumption 2
4.2.3 Mental Images and Interpretations through Semiotics

4.2.4 Expert Interviews
4.1 Data Collection
In the experimental research, each music students group listened to two

compositions: one consistent with their interests and alternative piece. They were

asked to illustrate or describe their mental imagery while listening to the music.
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4.1.1 Classical Music Students’ Mental Imagery

As mentioned previously, the classical music participants were asked to listen
to two compositions: Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous” (classical music) and the original version of Miles Davis’ “Blue in
Green” (jazz music). They were asked to illustrate their mental imagery while
listening to each piece. After they finished listening, they were asked to write their

metal imagery on the answer sheets.

Table 4.1 Classical music students” mental imagery after listening to Frédéric

Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” and the

Original Version of Miles Davis’ “Blue in Green”

Code Mental Images
Names Frédéric Chopin’s “Nocturne in C The Original Version of Miles
Sharp Minor Opus: Posthumous” Davis’ “Blue in Green”
C1 It was a dancing party in “The Mask  There were people sitting in a
of Zorro Movie (1998).” The music  restaurant in a central garden. There
is classical and profound. were voices coming from a waterfall
and the wind.
C2 It was night time, and someone sat There was a very beautiful woman
and looked out at the sea. There was  walking along a street in France,
a strong wave and full moon in the shopping for something. Other
scene. people looked at her while she
walked past because she was so
beautiful.
C3 It started with one woman who was  In this piece, there are two people, a

very sad about something. She felt
lonely, and she walked somewhere
endlessly alone. Then, she thought
about how she had just broken up
with her boyfriend. She thought

woman and a man, in a luxurious
restaurant. The man tries to get to
know the woman, so he can ask her
out on a date. They spend time
together during the day and enjoy a
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Table 4.1 (Continued)

Code Mental Images

Names Fréderic Chopin’s “Nocturne in C The Original Version of Miles
Sharp Minor Opus: Posthumous” Davis’ “Blue in Green”
about the day she and her boyfriend  sweet moment. They then spend the
argued and hurt each other whole night together. When the sun
physically and emotionally. She felt  comes up, they walk away
enormous pain. In the end, she separately, having fulfilled their
realized that everything was over, needs. They both hope they will see
which left her alone in the cold each other again.
night.

C4 It was a dance party in former times. At first, it was an exciting, yet
The music consisted of different confusing voyage in Europe. Then it
tempos and emotions. turned peaceful toward the end of

the piece.

C5 It was a big place in good weather. There was a café where a jazz
People enjoyed their activities. In the combo played, featuring a piano and
middle of this piece, there was a trumpet.
scene of a waterfall and birds. In
addition, there was a dance party in a
wide space that overlapped with the
scene of nature.

C6 An old Western man told young In the first part of this piece, a girl

persons the story of his life when he

was a young adult.

performed ballet. However, when
the trumpet began to play, the scene
changed immediately to a bar where
people were drinking. There was a
snooker table, and an unhappy
woman sang a slow tempo song on a

stage.
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Table 4.1 (Continued)

Code Mental Images

Names Fréderic Chopin’s “Nocturne in C The Original Version of Miles

Sharp Minor Opus: Posthumous” Davis’ “Blue in Green”
C7 I was riding a horse with my gun in | was driving a 1968 Volkswagen at
the desert. the Asok Intersection. The traffic

was bad, and it was raining. | picked

up my cigar and lit it with a match.

4.1.2 Jazz Music Students’ Mental Imagery

As mentioned previously, jazz music participants were asked to listen to two
compositions: the original version of Miles Davis’ “Blue in Green” (jazz music) and
Mogwai’s “The Sun Smells Too Loud” (rock music). In this study, they drew mental
imagery as they listened to each piece. After listening, they were asked to write down

their metal images on answer sheets.

Table 4.2 Jazz music students” mental imagery after listening to the original version

of Miles Davis’ “Blue in Green” and Mogwai’s “The Sun Smells too

Loud”
Code Mental Images
Names The Original Version of Miles Mogwai’s “The Sun Smells Too
Davis’ “Blue in Green” Loud”

J1 There was a couple dancing alone in  There was a factory that built robots.
candlelight on a beach. Only the These robots were useful. Each was
wind and waves could be heard. assembled on a long conveyor belt
They danced slowly to the music’s until they were complete.
rhythm as the woman nestled

happily against the man’s chest.

J2 It seemed to be an image of The music’s rhythm was relaxing to



43

Table 4.2 (Continued)

Code Mental Images
Names The Original Version of Miles Mogwai’s “The Sun Smells Too
Davis’ “Blue in Green” Loud”
loneliness. However, this loneliness  the listeners. | wanted to move my
was expressed gently. body while I listened and imagined
travelling and adventure.

J3 A middle aged man sat and waited This was a journey that repeatedly
for something at a hotel’s basement  passed scenic landscapes, towns and
bar. At the end, he decided to let his  people, with one person walking
awkward feelings go and stop forward slowly.
waiting.

A woman missed someone a lot, but A plane was flying, and at each solo

J4 all she could do was think about of a different instrument, it would
them. face a new obstacle, but nothing

could stop it.

J5 The music reminded me of a sad The rhythm reflected an adventure
experience. As the instruments or voyage.
changed, situations thought about
changed as well.

J6 A man dreamed about a beautiful A man walked happily on a pathway
woman he liked, but could do which had no end. A lot of things
nothing about because she was with  came to disturb him, but he did not
another man. The tone was sad. stop. The colors of the scene
Moreover, there was a scene of a changed continually. The image was
magnificent dance party. not real; it was a cartoon.

J7 A woman drove a car while it was An adventurous young man explored

raining. She wanted to go home. As
she drove, she thought about her
past, which consisted of happy and

the world. He left his hometown to
achieve his goal. He thought of
people who supported him and his
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Table 4.2 (Continued)

Code Mental Images

Names The Original Version of Miles Mogwai’s “The Sun Smells Too

Davis’ “Blue in Green” Loud”

J7 sad experiences. own goal.

4.1.3 Rock Music Students’ Mental Images
As mentioned previously, the rock music participants were asked to listen to two
compositions: Mogwai’s “The Sun Smells Too Loud” (rock music) and Frédeéric
Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” (classical music). They
were asked to describe mental images while they were listening to each piece. After
they finished listening, they were asked to write down their metal images on answer

sheets.

Table 4.3 Rock music students’ mental imagery after listening to Mogwai’s “The

Sun Smells too Loud” and Frédéric Chopin’s “Nocturne in C Sharp

Minor Opus: Posthumous”

Code Mental Images
Names  Mogwai’s “The Sun Smells Too Frédéric Chopin’s “Nocturne in C
Loud” Sharp Minor Opus: Posthumous”

R1 A cheerful man was walking witha A middle aged man talked about his
smile. The speed of this world was life, but it was not clear how it was.
twice as fast as our reality. The scene was at a castle.

R2 There were people happily The scene was of London in the
performing music on grassland in 1800s. There were a church and
some hills. smoke as well as a few people.

R3 The rhythm reminded one about a The slow beat and melodies created

victory in war. There were Western

soldiers dressed in ancient-style

an image of a couple quarreling. The

man walked away, and the woman
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Table 4.3 (continued)

Code

Names

Mental Images

Mogwai’s “The Sun Smells Too
Loud”

Frédéric Chopin’s “Nocturne in C

Sharp Minor Opus: Posthumous”

R3

R4

RS

R6

R7

uniforms.

The music encouraged me to walk
forward; | saw myself walking with
confidence.

A man walked across the sky. When

a guitar played, it created obstacles.

There was an exciting and fun

voyage at the sea.

There band  happily

performing. The band consisted of

was a

five or six men in rock musician

costumes performing in a garage.

felt sad that she could not make him
angry.
It was sad, like someone crying,

because of the music’s gray tone.

A woman felt sad, but it was not
clear why. She despaired about her
life.

There was a feeling of sadness. | saw
myself in my room. | thought of
previous problems such as my
studies and performing. It was a
flashback.

An old Western man played piano
on the stage. The song was sad.
There was a woman watching him
play. She thought of her son who
not with her

was and happy

memories they shared.

4.2 Data Analysis

In the data analysis, the mental images described earlier were analyzed

together with the collected data collected during the music students’ interviews and

discussions with experts. The analysis was processed under conceptual frameworks

and aimed to test the research assumptions.
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4.2.1 Assumption 1
According to tables 4.1, 4.2 and 4.3, the music students could illustrate mental

images while they were listening to the music tracks. The collected data from the
experimental research and their in-depth interviews were then analyzed.

4.2.1.1 Classical Music Student Group Analysis

As presented in table 4.1, C1 and C4 illustrated similar mental images
while they were listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous”. C1 mentioned in the in-depth interview that classical music presents to
him antiquity and profoundness. The classical style makes him think of ancient times.
In addition, his favorite classical music period is the “Romantic”, 1820-1900. On the
other hand, he thinks that jazz music is hard to understand, particularly its moods and
tones. He would like to play it, but he cannot because it has a lot of syncopation,
various rhythms that change unexpectedly. C4’s perception towards classical music
was the same as C1’s. C4 thought that classical music was the most understandable
among instrumental music because it consisted of rules and patterns. His favorite
classic music period was also the “Romantic” because pieces composed in this era
allow listeners to imagine a lot.

C5 thought of a dancing party while listening to Frédéric Chopin’s
“Nocturne in C Sharp Minor Opus: Posthumous”, the same as C1 and C4. However,
the scene was different. C5 explained about her perception of classical music. It is
melodious, and each piece is long. Moreover, they present a lot to learn. In addition,
she liked to play fast tempo pieces and perform pieces from the “Baroque Period”,
1600-1750. However, her music teacher mentioned that music scales sound like
streams. Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”
consisted of a scale pattern, which started from a high pitch and and then slowly fell.

C2 explained that she thought of the sea while she was listening to
Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” because she has
an experience going to sea while listening to classical music. She added that her
music teacher told her to think of streams while practicing scales on the piano. So, C2
and C5 were taught about scales in the same way. In addition, C2 answered during the
in-depth interview that she likes classical music because this music style consists of
melodious pieces. This music style has patterns and clear rules. She can perform
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classical music by following music directions. C2 and C5 focused on music details
and patterns while C1 and C4 mentioned classical music periods. In other words, C1
and C4 were influenced by their understanding of classical music periods and
therefore presented different mental imagery than C2 and C5, because they were
influenced by different stimuli.

When it comes to semiotics, C7 explained during the in-depth that his
perception of classical music had similar moods and tones as the artwork of Leonardo
Da Vinci (1452-1519). One reason was both were guided by rules that people had to
learn to understand the music or art pieces. He said that he focused on melodies when
he listened to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. He
had just watched “The Walking Dead” TV Series (2010-present), and the melodies
influenced him to feel brave. These factors had an impact on his mental imagery. C6
had a similar perception as C7, but C6 tried to focus on melodies and musical forms.
She added that classical music was the fundamental of all musical styles. She was not
sure why she had mental images of an old man telling stories to children. She thought
that she might have seen some similar scenes in Western films.

Most of the classical music students described different mental imagery
as they listened to the original version of Miles Davis’” “Blue in Green”. As presented
in table 4.1, C2 began by saying she had never had an experience liked she described.
However, when asked if the woman in her mental image was herself, she thought
about it again and then answered yes. She had not thought about that woman’s
identity asked. She said that the woman in her mental image had a lot of self-
confidence. Before being asked if she had had similar experiences to her mental
image, she said she had decided to her relationship with her ex-boyfriend assertively.
Then, to feel better, she did activities that she liked such as shopping. Thus, it appears,
her mental imagery has some connection with her past. However, the mood and tone
of Miles Davis’ “Blue in Green” made her think about a European city. She went on
to say she does not like jazz or rock music. In her opinion, jazz is nonsensical. The
saxophone sounds sexy and creates a sense of night. C2 and C4 thought of Europe
while they were listening to Miles Davis’ “Blue in Green”, but C2 focused on the
melodies. In C2’s opinion, jazz music allows performers to express feelings.

However, it is hard to understand due to its complex melodies. Thus, C2 and C4 had a
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similar perception of jazz music that referred to Europe, but they focused on different
factors.

As mentioned above, C2 thought that jazz music was composed of
complex melodies. The in-depth interview with C6 showed that her perception about
jazz music was similar to C2. However, she also said that jazz music was created by
African American people. Jazz in the past presented African American repression, but
jazz music today is created with joy as well. C2 and C3 both felt that jazz songs could
be interpreted as stories. In C3’s opinion, classical and jazz music comprise musical
elements that influence listeners; it’s much like telling a story. In the in-depth
interview with C3, she compared classical music with storytelling that consists of an
introduction, climax and ending. She said the introductions and endings in some
classical compositions share similar moods and tones, then added that classical music
is understandable. However, she prefers to listen to popular music such as R&B
(Rhythm and Blues), and these musical styles originated from jazz. She explained that
she could not play jazz because her improvisational skills need to be developed. She
went on to say that popular music would not have a story without lyrics. C3’s mental
images for both Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”
and the original version of Miles Davis” “Blue in Green” were written like she was
telling a story.

According to C6’s perception mentioned earlier, jazz music styles
reflect African American repression. Moreover, she focused on the trumpet’s sound
and melodies in Miles Davis’ “Blue in Green”. She said that these two musical
elements made her think of bar scenes in films. Although Miles Davis’ “Blue in
Green” did not have lyrics, she described an image of a woman on a stage singing a
sad song. C6’s mental images created by Miles Davis’ “Blue in Green” were similar
to C1’s and C5’s. However, their experiences were different. C1 and C5 explained
that their mental images were similar to restaurants and cafés they have gone to. C1
said that he visited a lot of cafés and restaurants where jazz combos perform. C5 said
she had friends who are jazz majors in college, and she went to restaurants with her
friends where jazz was performed. So, C1 and C5 described mental images based on

their own experiences.
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According to C1’s in-depth interview answers, he thought that jazz
music was hard to understand, particularly its moods and tones. He would like to play
it, but he cannot because of the changes in “syncopation”. He said to perform jazz,
improvisational skills must be developed. Furthermore, performers must express their
emotion while performing jazz. C5 had a different perception than C1. As a student in
a music college, C5 has studied classical music performance, focusing on the clarinet.
However, she has taken a jazz course as it is required by the department. She claimed
that it was difficult to understand the moods and tones, and she did not like jazz
improvisation. Not only did jazz music confuse her, but rock music also had moods
and tones that she did not like. She had no interest in either jazz or rock.

As mentioned in page 18, past experiences and exposures influence
people’s behavior through imitation and reinforcement (Fox et al., 2011, Hanna et al.,
2013). C1 and C5 recalled their past experiences when describing their mental
images. On the other hand, C7 used his imagination to create mental images, using
past experiences as a theme. In the in-depth interview with C7, he explained that
Miles Davis’” “Blue in Green” made him think of a rainy day. He added that he had
been in a similar situation as the one he described. However, the melodies in this
music made him think of a 1968 Volkswagen. He claimed that the melodies reflected
something old, and he likes this car.

4.2.1.2 Jazz Music Students Analysis

According to table 4.2, the original version of Miles Davis’ “Blue in
Green” influenced J2, J4, J5, J6 and J7 as they described similar scenes, someone
thinking. First of all, J2 said in the in- interview that jazz music provides freedom to
performers and composers. Moods and tones of this style have changed through time.
He went on to say that, basically, popular music nowadays has been adapted from
jazz, but it is easier to define what messages the music conveys. J4’s perception was
the same. J4 said that a jazz band performed by combining their ideas and creating
moods and tones in their songs through variations of melodies and chords. However,
emotion was the main factor when performing a solo.

J5 and J7 said that jazz was enjoyable because jazz performers can
produce variations in their performance. J7 said he also liked rock music because he
thought that rock and jazz music bands performed music similarly. The main
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difference is that jazz bands focus on ideas and creativity while rock bands focus on
their performance. J7 claimed that he liked classical pieces composed during the 20™
century because classical music of this period has combined some jazz elements.

J6 thought similarly to the other jazz music students, but he felt that jazz
music does follow rules. Jazz musicians can perform variation, but these variations
have to follow jazz rules. In addition, J6 and C7 described similar mental images
while listening to Miles Davis’ “Blue in Green”. As mentioned earlier, C7 described
imagery based on his experiences and imagination. Nevertheless, J6 claimed that he
had seen a similar scene in a Western music video. J6 and C7 both said they focused
on the sounds of the instruments (see table 4.1 p. 40).

As presented in table 4.2, J3 described his mental image while
listening to Miles Davis’ “Blue in Green” as a man waiting for something. He was not
sure if he had had a similar experience, but he had been to bars where jazz was
performed. His mental image was similar that of C1, C5, and C6; however, details
were different. C1 and C5 described images of people having dinner while a jazz
combo performed. Both said their mental images were similar to personal
experiences. C6 and J3 both said that Miles Davis’ “Blue in Green” expressed sad
emotions; however, their perceptions about jazz styles were different.

Music knowledge is a factor that affects music students understanding
of music culture (Szényi, 1973). J1 said in the in-depth that his perceptions of jazz
and classical music required learning about their musical elements. If listeners did not
have knowledge about music, they would be bored. J1’s mental image created by
Miles Davis’ “Blue in Green” was also different from the other jazz music students.
He thought that the melodies of this piece reflected happiness and thought of scenes
from his past experiences, which he combined to form his mental images.

Meanwhile, the jazz students felt that rock music consisted of fast beats.
The music aroused their emotions. J2 said that he liked to listen to rock songs in the
morning because they aroused him to move faster, for example, when preparing to go
to university. J4 and J6 both felt that rock music reminded them of aggressive
emotions. In the in-depth interview with classical music students, C1 and C6 said

much the same thing. In addition, C6 said that percussion instruments are at the core


https://www.google.co.th/search?hl=th&tbo=p&tbm=bks&q=inauthor:%22Erzs%C3%A9bet+Sz%C5%91nyi%22

o1

of rock music, and it has to be performed by a band. C3 and C4 did not like to listen
to rock music because the music was too noisy.

During the in-depth interviews with jazz music students J2, J3, J4, J5,
J6, and J7, they all said that they focused on the beat while listening to Mogwai’s
“The Sun Smells Too Loud”. J2 said that Mogwai’s “The Sun Smells Too Loud”
made him want to move his body for the same reason as he explained when
discussing his perception of the rock music. J4, J5 and J7 thought of travelling,
particularly personal experiences. J5 added that he thought of television programs
related to travelling as well. J3 had similar thoughts as J5. He said that Mogwai’s
“The Sun Smells Too Loud” was similar to the introductory music of television travel
programs.

While listening to Mogwai’s “The Sun Smells Too Loud”, J6 thought of
cartoon imagery. His story was similar to the other jazz music students discussed
earlier. He explained that he focused on beat and that patterns of melody reminded
him of changing scenes. The main character in his imagery walked forward and the
scenes changed with the melody patterns.

As mentioned earlier, J2, J3, J4, J5, J6 and J7 described similar mental
images when they listened to Mogwai’s “The Sun Smells Too Loud”. Only J1
described different imagery. As a jazz music production student, he focused on the
quality of the music tracks. He said that he could not imagine anything at first because
he is not interested in rock music. Moreover, he said that Mogwai’s “The Sun Smells
Too Loud” not consistent with his ideas of composition. Orawan Pilun-owad (2006)
explained that modeling stimuli can influence receiver’s attention if they have similar
interests. Moreover, people’s characteristics are factors that will shape how they
decode what they see and hear (Bandura, 1977). J1 tried to explain what he felt. As
presented in table 4.2, he thought of a robot factory. He added during his in-depth
interview that Mogwai’s “The Sun Smells Too Loud” electronic sounds made him
think of robots or something related to a mechanism.

4.2.1.3 Rock Music Students Analysis

According to the experimental research and in-depth interviews with the
rock music students, there were three themes of mental imagery they described after
listening to Mogwai’s “The Sun Smells Too Loud”. The first was similar to that of the



52

jazz music students’. R1, R4, R5 and R6 described images of walking forward and
travelling. These four rock students all said that their experiences impacted their
mental images. R1 thought that rock music style is exciting. Mogwai’s “The Sun
Smells Too Loud” reminded him of going to school in the morning. R4 and R5 both
said that this song made them think of experiences when they felt discouraged. R5 felt
that rock song could encourage him. R4 added that the scene in his mental image was
Bangkok as was R1’s. R6’s mental image was also influenced by past experiences
travelling with friends. He said that he liked rock music styles; although he did not
always understand the lyrics that singers sang, he liked to listen to the beat. R1, R4,
R5 and R6 all said that they focused on the beat when they listened to Mogwai’s “The
Sun Smells Too Loud”.

As presented in table 3, R3 had a different mental image for Mogwai’s
“The Sun Smells Too Loud”, saying that he was influenced by Western films. In his
in-depth interview, he said that rock music reminded him of strength, because it had a
fast beat. While listening to Mogwai’s “The Sun Smells Too Loud”, he he said he
focused on the music.

Lastly, R2 and R7 described similar mental images while listening to
Mogwai’s “The Sun Smells Too Loud”, which were rock bands; however, the details
of the scene were different. The music video of Mogwai’s “The Sun Smells Too
Loud” is similar to R2’s mental image. In the music video, there is a band played
playing in a large field with female dancers dressed like Native Americans clothes
around the band. R2 said that he had never seen this music video. R7 said that her
mental image was influenced by Western music videos and not at all like R2’s mental
image or the music video. R2 and R7 both said that they liked to listen to rock
melodies and that they focused on melody while listening to Mogwai’s “The Sun
Smells Too Loud”.

The rock music students described different mental images while
listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. R1,
R6 and R7 said that classical music made them think of former Western eras. In
addition, R1 and R7 said that the music was elegant and attractive. Both described
mental images that related to past times. Their mental images were of old men. R6’s
mental image was also of a past time, but he also thought of his own past experiences.
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R6 claimed that he preferred jazz to classical music because it had rules. He liked to
listen to jazz musicians’ improvisations. R1 and R7 said that they did not have
knowledge about jazz music and so could not differentiate between jazz and classical
music. R1’s and R7’s perceptions about classical music came from their
understanding of the word “classical”.

R5 had a similar perception of classical music style as R6, that it
consisted of a lot of rules. R5 said that it was hard to interpret classical music and
jazz. He discussed “The Little Match Girl”, a Danish folk tale as his mental imagery
from listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”
was based on this story.

R5’s mental image from listening to Frédéric Chopin’s Nocturne in C
Sharp Minor Opus was similar to R4’s. However, R4 thought of a Korean Drama he
had watched. One person in his image was a female Korean actor. Similarly, R3
explained that his mental image was influenced by films. He added that the musical
elements he focused on were melody and beat. R3 and R4 said that they had listened
to Nocturne in C Sharp Minor Opus before, but could not remember when.

R2’s perception of classical music was similar to those of R1, R6 and
R7, as the music reminded him of a historic Western era. As a Christian, he goes to
church on Sundays and felt that this experience influenced his perception. Moreover,
the key signature of Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous” influenced his mental imagery having a grey tone.

4.2.1.4 Conclusion of the analysis

It has been shown that music can influence music students’ mental
imagery. Bandura’s Social Learning Theory comprises four learning stages (se. 14-
15). People create images through their imagination and memories, and they will act
in a similar fashion when they face situations consistent with those memories
(Orawan Pilun-owad, 2006).

According to the Kodaly Method, the first step in learning music is
listening. After that, they will imitate what heard by singing and moving their bodies
(Sz6nyi, 1973). In the same way, the mental imagery of music students can influence

their behaviors.
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4.2.2 Assumption 2 Testing
Music students’ perceptions and past experiences may be recalled while

listening to music. When testing assumption 1, music students described mental
images while listening to music tracks. They also focused on musical elements as they
listened to the tracks. Thus, musical elements could be factors that influence their
mental images.

4.2.2.1 Understanding Musical Elements

From this study, it appears that most rock music students focus on beat.
Five of the seven of rock music students (R1, R3, R4, R5 and R6) claimed that beat
was a factor that influenced their mental images while listening to Mogwai’s “The
Sun Smells Too Loud”. In addition, classical music did not have percussion
throughout the piece. Jazz emphasized improvisation of melodies, chords and
articulations. When listening to Frédéric Chopin’s “Nocturne in C Sharp Minor
Opus: Posthumous”, the rock music students focused on different musical elements.
R1 and R7 focused on melody. R2, R4 and R5 focused on key signature. R6 said he
focused on both key signature and melody. In addition, R1, R6 and R7 described
their mental imagery like stories after listening to “Frédéric Chopin’s “Nocturne in C
Sharp Minor Opus: Posthumous”. R3 was the only rock music student who focused
on beat while listening to both pieces. During the experimental research, R3 moved
his right foot according to the beat. Although Frédéric Chopin’s “Nocturne in C Sharp
Minor Opus: Posthumous” did not have percussion, he did feel a beat.

R7 said that the melodies in Frédéric Chopin’s “Nocturne in C Sharp
Minor Opus: Posthumous” made her think of sadness. R1 also said he thought of
sadness, but because of the key signature. C2 and C5 said that scales in this
composition made them think of a stream. In addition, all classical music students
said that melody was a factor that influenced their mental imagery when they listened
to Fréderic Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”.

Furthermore, C2 said her mental imagery from “Frédéric Chopin’s
“Nocturne in C Sharp Minor Opus: Posthumous” was influenced by the musical
format, which consisted of three parts. The first and third had similar melodies. In
other words, the composer did a variation of the first part in the third part. As
presented in table 4.1, C2 described a strong sea wave. She added that she thought of
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this image while listening to the first and third part of the piece. In the second part,
she thought of a person looking out at the sea. The feeling was peaceful until the third
part began.

From the analyzed data presented in table 4.4, the musical elements the
classical music students focused on were either melody or musical form. C2 focused
on both. Meanwhile, rock music students chose to focus on key signature, melody

and beat. So, it is possible that their understanding of musical culture is not the same.

Table 4.4 Musical elements that are factors influencing music students’ mental
images when listening to Frédéric Chopin’s “Nocturne in C Sharp Minor

Opus: Posthumous”

Musical Elements that music students focused on
Music Students when listening to Frédéric Chopin’s “Nocturne in C

Sharp Minor Opus: Posthumous”

Classical Music Students Melody, musical form

Rock Music Students Key signature, melody, beat

While melody and the musical form were factors that classical music
students focused on when describing mental images formed when listening to
Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”, it was they
focused on musical instruments when they listened to Miles Davis’s “Blue in Green”.

In the interviews with C2, C3, C5, C6 and C7, they talked about the
saxophone and trumpet sounds in Miles Davis’s “Blue in Green”. C2 and C3 both felt
that the saxophone sound was sexy. However, their thoughts about the word “sexy”
were not the same. C2 said it was nonsense and did not like it. On the other hand, C3
felt it was saxophone romantic story and related to love and lust. C5 and C6 had
similar impressions of the trumpet sound. In table 4.1, C6 described girl performing
ballet and a bar where people were drinking. She said that the piano made her think
of a ballet, but the image changed to a bar scene immediately when the trumpet began
to play. C5’s mental image was of jazz musician playing the trumpet. Lastly, C7

focused on snare drum sound, saying it sounded like a rainy day. While saxophone
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and trumpet were played, he thought of himself in a car. He stopped his car for a red
light at Asok intersection. The light changed to green when a piano solo began at the
end of the piece.

C1 did not mention any specific musical instrument. He explained that
he had listened to jazz while having dinner in a restaurant. Miles Davis’ “Blue in
Green” reminded him about that experience. He claimed that the sound of every
musical instrument influenced his mental image and said the melody of Miles Davis’s
“Blue in Green” was interesting because of the variety in patterns. C4 also mentioned
the melody of this piece and said that the articulation of this song made her think of a
confusing boat trip in a European city.

Musical instruments were also a factor that most of the jazz music
students, J1, J3, J4, J5 and J7, focused on, but J3 and J5 say they did not focus on a
specific musical instrument, which was also what C1 said. They had been to cafés,
restaurants and bars where jazz was performed. However, jazz and classical music
students had different perceptions. J3 and J5 had knowledge about and understood
jazz. They said that jazz performers could perform improvisations freely. C1, on the
other hand, claimed that jazz music was difficult to understand. J1 felt the same way
as C2 and C3. He said that Miles Davis’ “Blue in Green” made him think of
happiness, a private place and a sexual story.

J4 claimed that she focused on the trumpet sound. She said she also
heard a breathing sound. J7 talked about the snare drum, saying the same thing as C7
told that the snare sound made him think of a rainy day. The mental images they
described when listening to Miles Davis” “Blue in Green” were also similar. J7 said
jazz songs can be performed freely and was not controlled by music rules. C7
compared jazz to splashes of color. Jazz could express performers’ feelings and they
could improvise freely. However, C7 said that jazz nowadays consisted of many rules.

J2 and J6 said they focused on the melody of Miles Davis’s “Blue in
Green”. J2 said that the melody made him have flashbacks and those scenes were
combined to be a story. J6 explained that jazz music could be interpreted through
melody because melody is an important musical element that jazz performers use to

express their feelings.
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Table 4.5 Musical elements that are factors in creating music students’ mental images

when listening to Miles Davis’s “Blue in Green”

Musical Elements that music students focused on

Music Students when listening to Miles Davis’ “Blue in Green”
Jazz Music Students Musical instrument, melody
Classical Music Students Musical instrument, melody, articulation

Although jazz music students said musical instruments and
melodies influenced their mental images while listening to Miles Davis’ “Blue in
Green”, they focused on the beat when listening to Mogwai’s “The Sun Smells Too
Loud”. Every jazz music student, except J1, said that they focused on beat, and their
mental images were similar to each other’s. As presented in table 4.3, those mental
images consisted on a person who walked forward or was travelling.

As mentioned earlier, R1, R3, R4, R5 and R6 focused on beat
creating their mental images while listening to Mogwai’s “The Sun Smells Too
Loud”. R1, R4, R5 and R6 described similar images to those of the jazz music
students. Although R3 did not describe a mental image influenced by the same
elements as other music students who focused on the beat, his mental images had a
similar mood and tone as the others. However, R2 and R7 focused on was melody. As
mentioned earlier, their mental images were similar.

J1, as a jazz music production student analyzed the production
of Mogwai’s “The Sun Smells Too Loud”. His mental image when he listened to this
song was different to the other music students’. He said in the interview that he could
not think of anything when he listened to Mogwai’s “The Sun Smells Too Loud” as it

began.
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Table 4.6 Musical elements that are factors in creating music students’ mental images

when listening to Mogwai’s “The Sun Smells Too Loud”

Musical Elements that music students focused on

Music Students when listening to Mogwai’s “The Sun Smells Too
Loud”
Rock Music Students Melody, beat
Jazz Music Students Beat, music production (J1 only)

According to Bandura’s Social Learning Theory, people choose to pay
attention to media or situations that interest them. Music students might then use their
perceptions and understanding when creating mental images while listening to music

inconsistent with their interests.

Thus, it appears that Assumption 2 is not completely true. The music
students who focused on the same musical elements while listening to music were
likely to have similar mental images that lead to the same behavior. However, they
only tended to focus on the same musical elements when they listened to music that

was consistent with their interests.

Table 4.7 Musical elements that are factors in creating music students’ mental images

Musical Elements that Musical Elements that

music students focused on music students focused on

Music Students when they listened to music when they listened to
“consistent” with their music “inconsistent” with
interests their interests
Classical music Melody, music form Musical instruments,
students articulation, melody
Jazz music students ~ Musical instruments, melody Beat, music production

Rock music students Melody, beat Key signature, melody, beat
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4.2.1.2 Behavioral Analysis

In the interviews with music students, they were asked questions related
to their behaviors. As discussed in page 16, aggressive behaviors were created based
on people’s emotions, both positive and negative. Positive aggressive behaviors are
seen in exciting situations, playing extreme sports, but negative aggressive behaviors
related to violence which occurred in communications (Slotve et al., 2008). So, music
students were asked questions about their decision making related to behavior to
determine if there is a relationship between musical styles, perception and behavior.

Classical music students C1 and C5 claimed that they used emotion
more than reason in their decision making, especially for C1. He gave as an example
practicing music. Normally, he practiced because of a deadline, like a music
examination, or lesson preparation. In fact, he said he could not practice if he did not
feel a sense of passion. So, his solution was to relax. Sometimes, he played music he
liked first; then, he would move to practice music he could not play well. Moreover,
he always felt a lack of confidence when performing a classical piece. He also felt
classical music was old and profound and his performing had to follow classical
music rules. If listeners knew the piece he was performing, he was afraid they would
know when he made a mistake.

C5 said she was a hotheaded person, but she did not like to express
aggressive behavior. She tried to tolerate uncomfortable situations. Moreover, most of
her decision making was also based on emotions, however with some topics emotions
weren’t involved. She talked about how she had to spend time practicing before an
examination. Although a deadline would force her to practice, she said she would not
perform as well as when her emotions encourage her to practice.

Other classical music students claimed that they made their decisions
based on fact and reason. C2 said that she was the kind of person who makes
decisions rationally and that classical music is a style based on rational. On the other
hand, she thought that jazz and rock music are influenced by the performers’
emotions, and listeners have to interpret the meanings of a song using their emotions.
Normally, she controlled herself by using rational reasons to dominate her emotions.
C4 thought much the same way as C2. He felt that jazz and rock music had to be

performed with emotion more than classical music.
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C3 said that classical music needs to be performed with emotion, but
listeners have to interpret the music’s meaning rationally. Classical music consists of
rules that listeners need to understand. C3 felt the same as C6. They both made
decisions based on reason in serious situations, like their education or being in a
serious relationship. On the other hand, they used emotion when making decisions in
enjoyable situations, like shopping.

Although most classical music students made their decisions rationally,
C7 added that emotions were important, too. When involved in activities that have
rules, emotions might be used to encourage himself to decide to do an activity not just
for the right reasons. He gave an example how he did not like to teach music.
However, he wanted to buy new clothes. So, he used his desire to encourage him to
work.

According to the in-depth interviews with the jazz music students, J1,
J2, J3 and J7 claimed that they used their emotions in decision making equally to
reason. J1 said he used reason and emotion equally. If he decided to do something he
liked, his decision was based on emotions. On the other hand, he thought rationally
when he had to do something important such as practicing music for an examination.
If he did not have a passion to practice, he solved this problem by doing something he
likes. Then, he would get back to practice. On the other hand, J2 said that he
sometimes used both emotion and reason and sometimes not. The situation he
mentioned was choosing his program of study in college. He liked music and so made
his decision based on emotion. Nevertheless, he listed advantages and disadvantages
about studying music rationally to be sure he was absolutely right to choose to study
what he wanted.

J3 and J7 both said they used reason when doing class projects and
their thesis because they were concerned with the deadlines, but they used emotion
with activities such as practicing music. If there was a deadline for practicing, J3 said
he would use reason as he had limited time to complete his tasks.

Jazz music students J5 and J6 said they were concerned with facts
more emotion. On the other hand, J4 thought that emotions influenced his decision
making more than reason. J5 claimed that he needed to focus on what he bought. He
was concerned about his finances. When he decided to buy something, he thought
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carefully before paying. J6 said he looked at consequences before doing something.
For example, he did not want to argue with friends and colleagues because it might
cause negative consequences. J4, on the other hand, told said he used money based on
his emotions. He felt his wants were important.

For the rock music students, R1 made decisions based on reason and
emotion. He said he used reason to make a decision that would impact his life, but he
decided to do what he liked based on his emotions. He explained that he used emotion
when deciding to study music. However, he used reason to decide which style he
should study. For him, rock music is popular. So, he chose to study rock music
because he thought it would be easy to interpret rock songs.

On the other hand, R3, R4 and R5 said that they were more concerned
with reason than emotion. R3 and R4 said that they decided rationally when they
chose which musical instruments to study. R4 added that he chose to learn guitar,
because he could bring it everywhere and could play alone. R5 said he used reason in
his all decision making. He felt the choice of music styles the students chose could
have an impact on their lives as it influenced daily activities such as the fashion they
chose to wear.

Lastly, R2, R6 and R7 claimed that they used emotion in decision
making more than reason. R2 said that he used emotion when spending money. He
added that he used emotions to decide about performing in music competitions or
concerts. He would then use reason to support his emotions. R6 said he mostly used
emotion in decision making, and like R2, when he considered performing or his
school projects. R7 said emotion was more important than reason. She always made
her decision based on emotions. Then, she would think about it rationally.
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Table 4.8 Music students’ decision making based on reason and/or emotion

Number of Number of Number of music
music students music students students who
Music Students who made their who made their made their

decision based  decisions based  decisions based
on reasononly  onemotiononly  on reason and

emotion equally

Classical Music Students 5 2 0
Jazz Music Students 2 1 4
Rock Music Students 3 3 1

According to table 4.8, most classical music students focused on reason
in their decision making. Most jazz music students thought that emotion and reason
should have equal weight. It is interesting to note that the number of rock music
students who made decisions based on emotion is highest among the three groups in
this study.

4.2.2.3 Conclusion of the analysis

When music students were asked to imagine mental images while
listening to music that was not consistent with their interests, they employed their
perceptions of the music styles and understanding. Some could not think of anything.
For example, J1 could not describe any mental image while listening to Mogwaii’s
“The Sun Smells Too Loud” as it began, even though he tried. Moreover, the music
students who focused on the same musical elements while listening to the same music
were likely to have similar mental images that could lead to the same specific
behavior. They also tended to focus on the same musical elements when they listened

to music which was in the style consistent with their interests.

4.2.3 Mental Images and Interpretations through Semiotics
According to the collected data, classical music students were influenced by
stimuli, including perception, musical understanding and experience. As shown in

table 4.1, their mental images consisted of significant keywords that referred to
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stimuli. Moreover, the keywords described moods and tones of the music tracks they

listened to.

Table 4.9 Keywords/signifiers in classical music students’ mental images

Music  Keywords/ signifiers from Keywords/ signifiers from Miles
Students  Frédéric Chopin’s “Nocturne in Davis’ “Blue in Green”

C Sharp Minor Opus:

Posthumous”
C1 Dance party Restaurant, waterfall, wind
C2 Nighttime, sea, full moon Beautiful woman, street in France,
shopping
C3 Woman, lonely, endless, broke Luxurious restaurant, sweet moment
up, angry, emotional, cold night
C4 Dance party Exciting, confusing, voyage,
peaceful
C5 Waterfall, birds, dance party, Cafe
enjoy
C6 Western man, Life story Ballet, bar
C7 Riding a horse, desert Volkswagen, traffic, raining

As stated earlier, classical music students described their mental images
according to their understanding of music understanding, perception and experience.
Their images consisted of keywords, or signifiers that refer to stimuli that influenced
their mental images. As presented in table 4.9, C1 and C4 described images of dance
parties from listening to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous”. These dance parties were not the same. C1’s dance party was a scene
from the film, “The Mask of Zorro” (1998). In addition, the dance party in this film
was a signifier that referred to C1’s perception of classical music, which was
antiquated. C4 said that his imagery was of a prom party he attended while his
perception of classical music style was the same as that of C1. So, C4’s dance party

was based on his perception of classical music and experience. Moreover, both C1
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and C4 said that they focused on melody while listening to Frédéric Chopin’s
“Nocturne in C Sharp Minor Opus: Posthumous”. Possibly then, C1 and C4 might
have decoded melody as images of dance parties.

C5 also mentioned a dance party. Like C1, she thought she might have seen
similar scenes in films, but she did not name any specific movie. The reason she
thinks she thought of a waterfall was that her music teacher taught her that musical
scales sound like a stream. Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous” consists of scale patterns. In other words, a waterfall in her mental
images was a signifier that referred to her understanding of musical scales. In
addition, there were birds in her mental images because she has seen an image of a
waterfall birds before. In the same way, C2 thought of the water because her teacher
gave similar explanations as C5’s, but she described the sea because she had listened
to classical music when she had gone to the sea. At the same time, C2 and C5 felt
different moods and tones than the other. C5 mentioned the word “enjoy”. She said
the song started in a “Minor Key”, but it transposed to a “Major Key” in the second
part. She saw the dance party image in the second part. C2 thought of nighttime and
strong waves. She said in her interview that her mental images represented loneliness.
So, C2 and C5 decoded Frédéric Chopin’s “Nocturne in C Sharp Minor Opus:
Posthumous” differently.

Furthermore, C3’s mental image represented a negative mood and tone, like
C2’s. C3 described a story of a woman and a man, with the woman the main
character. C3 said in her interview she felt that Frédéric Chopin’s “Nocturne in C
Sharp Minor Opus: Posthumous” presented a woman’s feelings. She added that the
music consisted of a slow-tempo, and her perception of the “Minor Key” was related
to sadness. She this piece had to be sad because its name included “C Sharp Minor”.
In an article, Mindy Pham (2014) said that slow-tempo music could influence
consumers to spend more time doing something than with fast-tempo music. So, it
seems that the slow-tempo is a factor that influenced C3’s mental image. As shown in
table 4.8, a keywords/signifiers she referred to were “Minor Key” and media such as
music videos and television programs.

As explained earlier, media could be a factor that influences music students’
mental images. C6 mentioned an old Western man because she was stimulated by
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Western movies. However, she did not know which movies influenced her. On the
other hand, C7 said that in the evening he watched “The Walking Dead” television
series before he participated in the experimental research. As table 4.8 shows, C7’s
keywords referred to scenes in “The Walking Dead”. He added that he listened to
classical music before he slept. So, it is possible that his mental image from listening
to Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” referred to
what he watched and listened in the evening.

According to the analysis, C1’s, C4’s and C5’s mental images formed while
listening to Fréderic Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” had a
positive mood and tone while C2’s and C3’s were negative. Meanwhile, C6’s and
C7’s were a blend of positive and negative. These mental images had keywords, or
signifiers, that referred to their direct experiences, what they saw in the media and
understood about music as well as their perceptions and emotions.

Table 4.8 presents the keywords, or signifiers, that classical music students
described in their mental images formed when listening to Miles Davis’ “Blue in
Green”.

C1, C5, C3 and C6 all described dining venues, like a restaurant, café or bar.
They said they have been to such places with their friends. So, it was possible they
have similar background scenes in their mental images. C1 explained that the
melodies of this music made him think of a garden as it sounded like a waterfall and
the wind. His keywords referred to melodies and the sounds of musical instruments.
C5 explained that melodies and trumpet playing created a relaxing atmosphere. C1
and C5 both said their images had positive mood and tone. Moreover, C3 thought that
sound of the saxophone was sexy. In her description, “sweet moment” related to a
relationship between a man and a woman. So, her mental image also had a positive
mood and tone.

C6’s mental imagery, however, presented a negative mood and tone. She
explained that musical instruments were factors that influenced her imagery. First, she
thought of a ballet scene because she had seen a ballet rehearsal accompanied by a
piano in films and television commercials. Then, her mental image changed to a bar
scene when she heard the trumpet. She felt the melodies and instruments of this piece
created a sense of sadness, because she thought that jazz is related to repression of
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people. Therefore, the keywords she mentioned referred to her perceptions of jazz
music.

As mentioned earlier, C3 thought that the saxophone was “sexy”. When C2
decoded the sound of the saxophone, she also thought “sexy”, at the same time
thinking that was ridiculous. In her interview, C2 explained that the beautiful woman
in her mental image was herself. She claimed that she went shopping after she had
stopped her relationship with her boyfriend because she found it. According to Bottos
(2007) when writing about women and violence, causes for women to display
violence behavior could be environmental, familial or individual factors. C2 used her
individualist factor to illustrate her mental image. She described a street in France as
she thought that jazz music was created in Europe.

C4 also thought that jazz music had its roots in Europe. In his interview, he
said that while listening to Miles Davis’s “Blue in Green”, he focused on melodies.
He thought that this piece consisted of various melody patterns. He said the musicians
played many different variations, which he thought was exciting to listen to.
However, he was confused by the melody patterns. He claimed that it was difficult to
perform jazz music. When he listened to Miles Davis’ “Blue in Green”, he thought of
a voyage, not based on direct experience, but his perception and understanding of
music stimulated his mental imagery. Keywords that he mentioned in his mental
images created while listening to Miles Davis “Blue in Green” served as signifiers
which he encoded his perceptions and understanding of music.

As explained earlier, past experience could be a stimulus in mental imagery.
C7 mentioned that his mental image was influenced by past experiences while
listening to Miles Davis’s “Blue in Green”. He had listened to jazz while driving, and
he liked the 1968 Volkswagen. Moreover, the snare drum made him think of rain. So,
his mental image was influenced by a specific musical instrument as well as past
experience and a car he would like to own. He decoded Miles Davis’s “Blue in
Green”, and created a mental image using the above stimuli. Furthermore, his mental
image presented a positive mood and tone.

According to keywords that classical music students mentioned in their mental
images from Miles Davis’s “Blue in Green”, they could represent as signifiers that
referred to mental images’ moods and tones. C1’s, C2’s, C3, C5’s and C7’s mental
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images represented a positive mood and tone. C6’s mental image represented a
negative mood and tone. Nevertheless, C4’s mental image consisted with both
negative and positive words. His perception about jazz music style was negative,
because he thought that jazz songs consisted with confusing melody patterns. On the
other hand, he was excited to hear various patterns which consisted in this song.

So, the study found that musical elements could influence music students to
think of their experiences, their perceptions about music styles, and their music
understandings. What they thought of were encoding factors that impacted their

mental image illustration.

Table 4.10 Keywords/signifiers in jazz music students’ mental images

Music  Keywords/ signifiers from Keywords/ signifiers from
Students Miles Davis’ “Blue in Green” Mogwai’s “The Sun Smells Too
Loud”

J1 Beach, wind, waves, slowly, Factory, robots
happily

J2 Loneliness Relaxing, travel, adventure

J3 Waiting, hotel basement bar, Journey, repeatedly, slowly
awkward

J4 Woman, someone missed Plane flying

J5 Sad experience Adventure, voyage

J6 Beautiful woman, sad, dance Walking, happily, pathway
party

J7 Woman, happy, sad Exploring the world

As presented in table 4.10, keywords in the jazz music students’ mental
imagery while listening to Miles Davis’ “Blue in Green” represented different moods
and tones. The word “happily” that J1 mentioned was positive. However, J2’s
“loneliness™, J3’s “awkward”, J4’s “someone missed”, J5’s “sad” and J6’s *“sad”
represent a negative feeling. Meanwhile, J7°s mental image was both “happy” and
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“sad” because he thought of a story of a person’s life and his mental image thus
showed positive and negative feelings, similar to C7’s imagery.

As mentioned above, J1 mentioned the word “happiness”, because he pictured
an image of a couple dancing together. The music created a sense of romance.
Moreover, he said that jazz music must be interpreted, and each person might
interpret a piece differently. Jazz musicians freely put their feeling into their
improvisation. J1 felt that a beach was a private place and the sound of the wind
meant there was no noise that could interrupt this romantic moment. So, J1’s
keywords were signifiers that referred to his sense of privacy, a romantic situation and
the music.

Most jazz music students focused on melodies while listening to Miles Davis’
“Blue in Green”. They claimed that melodies made them think of sadness. In other
words, their negative keywords served as signifiers of their feelings about the
melodies influence by a key signature. Miles Davis’ “Blue in Green” has a minor key
signature. J2’s and J5’s mental images were based on direct experience. In addition,
J5 said that he decoded the sounds of the instruments as they influenced his mental
imagery.

Moreover, J4 and J7, like J5, said that musical instruments influenced their
mental images. J4 said that the trumpet made him think of a breathing voice, and the
melodies in Miles Davis’s “Blue in Green” influenced his mental imagery. He added
that he had seen similar scenes in films or cartoons as those he described. J7 talked
about the sound of the snare drum. He thought the same as C7, who studied at the
same university. Bottos (2011) explained that environment can influence people’s
behavior. According to Bandura’s Social Learning Theory, a human receives
messages though observational learning and then imitates behaviors transmitted in
these messages when he or she is in a similar situation (Bandura, 1977). In the study
of semiotics, C7 and J7 described their mental images while listening to Miles Davis’
“Blue in Green”, which were signifiers they saw in their daily lives. J7 claimed his
main character was a girl because he was stimulated by Western films he had
watched. He went on to say that he did not drive a car to university but used public
transportation. So, his mental image was not a direct experience but combined what

he saw in daily life, films and his perception of music.
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As stated earlier, keywords which jazz music students mentioned in their
mental images from listening to Miles Davis’ “Blue in Green” consisted of signifiers
that might refer to situations in their direct experiences and scenes in media they have
seen in the past. J3 said that he had been to a bar where a jazz band performed. So, his
mental image was similar to his experience. He claimed that he was a person who
thought a lot before he took an action. The word “waited” was a signifier that referred
to his personality. He also claimed that he focused on melody while listening to Miles
Davis’ “Blue in Green”. J6 said he decoded the melodies of this song and found that it
consisted of “arpeggio”, a set of melodies organized around a chord. He claimed that
his mental image was based on Western music videos. Nevertheless, J3’s and J6’s
mental images had a negative mood and tones. As stated earlier, in previous analysis,
the key signature could influence mood and tone of melodies. If both students
decoded mood and tone from the melodies, their keywords would be signifiers which
referred to negative feeling situations or scenes in media that they had seen in the
past.

All the jazz music students’ mental images created while listening to
Mogwai’s “The Sun Smells Too Loud” reflected positive mood and tone. Mogwai’s
“The Sun Smells Too Loud” was composed in a “major key”. So, it is possible that
jazz music students are influenced by the beat and mood and tone.

As presented in table 4.9, J1 described a “factory that built robots”. He
explained in his in-depth interview that he could not picture any mental image while
listening to Mogwai’s “The Sun Smells Too Loud” at first due to its production
quality. However, when he tried to think of something, he thought of “the factory that
built robots”. He claimed that the music production influenced his creativity, and the
use of electric musical instruments made him think of engines. So, “the factory that
built robots” was a signifier that referred to the production of Mogwai’s “The Sun
Smells Too Loud”.

However, only a few jazz music students mentioned words synonymous to
“travelling”, “journey”, “a plane flying”, “voyage”, “walked” and “explored the
world”. J2 claimed that Mogwai’s “The Sun Smells Too Loud” had a beat that made
him want to move his body. J3 thought of a television program which had a content
related to travelling. He added that it used music with a similar mood and tone as
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Mogwai’s “The Sun Smells Too Loud”. J4 described her mental image based on her
previous trips to Japan with a friend. J5 and J7 also thought of past experiences while
J5 said he thought of himself driving in a forest. In fact, he had never driven in a
forest, but he combined his experience driving and a television program which had
content related to travel. So, a television program was a factor that influenced J3’s and
J5’s mental imagery. J7’°s description was based on his experience moving from his
hometown to study in Bangkok. Lastly, J6 described cartoon imagery. He did not
know why it was a cartoon, but he said the background would change with the
changing parts of the music.

According to interviews with jazz music students, all except J1 said that they
focused on the beat while listening to Mogwai’s “The Sun Smells Too Loud”. So,
they decoded the beat and decoded a similar meaning, which they encoded as their
mental images. So, keywords they mentioned in their mental images were signifiers

that referred to beat.

Table 4.11 Keywords/ signifier in rock music students’ mental images

Music  Keywords/ signifiers from Keywords/ signifiers from
Students Mogwai’s “The Sun Smells Too Frédéric Chopin’s “Nocturne in C
Loud” Sharp Minor Opus: Posthumous”
R1 Cheerful, walking, smile Middle aged man, castle

R2 Happily, grassland, hills London, church, smoke

R3 Victory, soldiers dressed in Slow beat, man, walked away, sad,
ancient-style uniforms angry

R4 Encourage, walked forward, Sad, gray tone
confidence

R5 Walked, sky, obstacles Woman, sad, despaired

R6 Exciting, fun, voyage, sea Sadness, myself, my room, previous

problems, flashback
R7 Happily performing, band, garage Old Western man, sad, woman,

happy memories
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As presented in table 4.11, rock music students mentioned positive keywords
in their mental images formed when listening to Mogwai’s “The Sun Smells Too
Loud”. As stated earlier, when listening to Mogwai’s “The Sun Smells Too Loud”, all
thought of images of walking forward, travelling, or synonymous images. Table 4.10
shows that R1’s, R4’s, R5’s and R6’s mental images consist of keywords with similar
meanings as the jazz music students’.

These four rock music students claimed their mental images were based on
their experiences. R1 added that he thought of a music video he had seen, and his
direct experience was a situation when he went to school in the morning. R6 thought
of a travelling to places with his friends. Both students explained that the beat of
Mogwai’s “The Sun Smells Too Loud” influenced their mental images. R4 and R5
mentioned in their in-depth interviews that they were influenced by the music
changing, and this would their mental images. R4 said that the music changing made
him think of obstacles that prevented him from walking forward. However, R5
thought that it inspired him to walk continuously.

R2 and R7 described similar mental images with rock music bands. R2
claimed that his mental image was based on a video game he played. He said that the
melody of Mogwai’s “The Sun Smells Too Loud” was similar to music in the video
game. His imagery was also based on past experience as he had danced in a soccer
stadium with friends. Although he had never seen the music video of Mogwai’s “The
Sun Smells Too Loud”, his mental imagery was similar to it. Keywords that R2
mentioned in his mental imagery were signifiers that referred to past experience and a
scene in the video game he played. R7 described a mental image based on Western
music videos she had watched. Both R2 and R7 said they focused on melody while
listening to Mogwai’s “The Sun Smells Too Loud”. Thus, the musical element that
influenced their imagery was melody. This song was composed in “a major key”.
Only a few rock music students focused on beat. So, it is possible that their images of
walking or travelling were influenced by experience. However, because R2 and R7
focused on melody, their imagery was of rock music bands performing happily.

As stated earlier, the beat in rock songs could encourage people to move their
bodies as it aroused emotion and energy. R3 described mental images based on
Western films. He said because Mogwai’s “The Sun Smells Too Loud” had a beat



72

that was not fast, which conveyed confidence. The beat reminded him of films with
battles of ancient soldiers. So, keywords he mentioned when describing his mental
images were signifiers that referred to his perception about the beat. He encoded what
he saw in previous experiences to form his mental image.

From the analysis, the rock music students described mental images from
listening to Mogwai’s “The Sun Smells Too Loud” with a positive mood and tone;
however, their mental images for Frédéric Chopin’s “Nocturne in C Sharp Minor
Opus: Posthumous” were different. R1 and R5 explained that their mental image were
based on novels. R1’s perception of classical music was encoded in his mental image;
he thought that classical music style was old and elegant and described a castle based
on Western novels. R5’s mental image consisted of keywords that conveyed a
negative feeling. He claimed that he thought of “The Little Match Girl” (a Danish folk
tale). So, keywords in his mental image were signifiers of this folk tale. R5 added that
Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” had “a minor
key” and so thought before he listened to this song that it would be sad, because the
title included the phase “C Sharp Minor”.

Direct experience seemed to influence rock music students’ mental imagery.
As a Christian, R2 claimed that piano melodies played at church were similar to
Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”. In addition, he
thought of an image of London due to his perception that classical music was created
in Europe. He also claimed that his mental imagery was influenced by cartoons he had
watched. Thus, keywords that R2 mentioned in his mental imagery from listening to
Frédéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” were signifiers
that referred to his direct experience about going to church and watching cartoons.

R3 formed a mental image while listening to Frédéric Chopin’s “Nocturne in C Sharp
Minor Opus: Posthumous” based on his direct experience and films he had watched.
He explained that the melody and key signature made him think of a situation when
he quarreled with his girlfriend. He added that it was similar to scenes in films he had
watched. R4 gave a similar answer in his interview, saying that the melody and key
signature reminded him about sad scenes in Korean Dramas. R8 thought that classical

music was elegant, and it reminded her of images of the past. She encoded her
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perception of classical music with a scene from a “Tom and Jerry” cartoon she had
seen which had a piano on a stage.

Lastly, R6 explained that his mental image formed while listening to Frédéric
Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous” consisted of familiar
environments because he thought of himself when he felt troubled. He said that the
key signature was a factor that made him think about sadness. The slow beat and
melody made him think of previous experiences.

From the analysis, the three groups of music students formed different mental
images. They encoded their perception of each music style, their experience, what
they had seen in media and their understanding of music in their mental images.
Keywords, or signifiers, referred to what they encoded.

Musical elements in the music tracks the music students were asked to listen
to could have influenced their encoding. Then, they decoded the encoding factors they
chose to form to mental images. According to the study of semiotics, scenes or images

in mental images are signifiers that could decode back into words and ideas.

4.2.4 Expert Interviews

The data collected from students were discussed with three experts. Narutt
Suttachit (Interview, April 7, 2016) and Suwanna Wangsophon (Interview, March 22,
2016) were asked to discuss the data based on music study while Tatri Taiphapoon
(Interview, April 22, 2016) was asked to discuss about communication study.

In the in-depth interview with Narutt Suttachit (Interview, April 7, 2016), he
said that musical elements can be factors that influence people’s mental images. He
added that understanding in musical elements can help music students to decode the
meanings of some music. Humans can create mental imagery by listening to music
because each piece consists of musical elements that humans may be interested in.
Narutt Suttachit (ibid) explained that music students in this study focused on various
musical elements.

Suwanna Wangsophon (Interview, March 22, 2016) used an example of her
three-year-old music student whose behavior was influenced by her father who was a
racecar driver and drummer. She heard rock music since she was in the womb. When

she studied music, she always acted like she was driving a car and produced the beat
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perfectly when she clapped her hands. Suwanna Wangsophon (ibid) explained this is
part of the learning process of humans.

Suwanna Wangsophon (ibid) also said that most music students interested in
rock music tended to make decisions based on their emotions because rock music has
a strong impact on people’s emotions. Beat was the first thing rock music students
focus on. Narutt Suttachit (Interview, April 7, 2016) agreed as he explained that beat
IS important in rock music.

Suwanna Wangsophon (Interview, March 22, 2016) said that each group of
music students could behave differently. In Suwanna Wangsophon’s experience,
classical and jazz students tend to use reason in their decision making, but rock music
students tend to use emotion more than reason. Narutt Suttachit (Interview, April 7,
2016) explained that classical and jazz music students demonstrated behaviors that
were influenced by their emotions in situations where they felt relaxed. He mentioned
that his classical music students at the Faculty of Education, Chulalongkorn
University would party after an examination. He said that they did not focus on any
musical elements when dancing at a party; they just wanted to relax. Narutt Suttachit
(ibid) went on to say that rock music consisted of percussion and emphasized beat.
Percussion could arouse emotions and, thus, affect behavior.

Suwanna Wangsophon (Interview, March 22, 2016) discussed music students’
answers that understanding music could be a factor that influenced what they thought
while listening. She gave an example of music scales representing key signatures. In
other words, Fredéric Chopin’s “Nocturne in C Sharp Minor Opus: Posthumous”
consisted of scales which formed melody patterns that represented a key signature.

Suwanna Wangsophon (Interview, March 22, 2016) and Narutt Suttachitt
(Interview, April 7, 2016) both explained that a Major Key signified cheerfulness,
happiness or fun while a Minor Key signified sadness, sorrow or fascination. As key
signatures were organized based on scales, they represent music accidentals of
melodies and chords (Briggs, 2011).

Narutt Suttachit (Interview, April 7, 2016) explained that there are no absolute
answers about the learning process of music students’ behaviors based on different
musical styles because each student may focus on different musical elements. He
added that music students were not influenced by one factor, but by various factors.
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Tatri Taiphapoon (Interview, April 22, 2016) discussed learning behaviors in
linguistic terms. Basically, language can influence people’s behaviors if they
understand the language. Music may refer to something if meanings are coded, for
example, a television program’s introductory song or jingles for products, services or
organizations. When people hear this music, they will recognize what marketers want
them to think of. These are semiotic concepts. Moreover, music students understand
musical elements. They work the same as languages, encoding meanings. He added
that perceptions may influence people’s mental images. However, receivers cannot
decode messages if they don’t understand the language or musical elements. In this
study, C1 and C5 thought that jazz consisted of musical elements they needed to learn
to better understand this musical style.

Tatri Taiphapoon’s explanation (ibid) about people’s perception was seen in
the jazz music students’ mental images as well. Perception could be a factor that
influenced a person’s mental images. The sounds of musical instruments could remind
them of their perceptions. Thus, the sound of a musical instrument acts as a signifier
in semiotic thinking. In J1’s case, Tatri Taiphapoon (ibid) explained that J1 might be a
person who is confident in his thinking. This kind of person might criticize what does
not match his perception. Tatri Taiphapoon (ibid) said there are people who do not
pay attention if they are not interested, like J1.

Furthermore, J1 showed confidence because his mental images were different
to the others’, and he interpreted and criticized music tracks in the experimental
research. When listening to Miles Davis’ “Blue in Green”, he thought of a private
place.

Tatri Taiphapoon (ibid) also said that it was possible that the student was
stimulated by past experience. He also commented that C2’s mental image formed
while listening to Miles Davis’ “Blue in Green” may be a signifier that referred to

emotion.



CHAPTER S

DISCUSSION, CONCLUSION, LIMITATION AND
RECOMMENDATION

According to the research objectives, this research aimed to examine how
music tracks can influence music students’ mental images and to study how specific
behaviors in decision making and mental images are interpreted from music students’
perceptions of music styles, experiences and music understanding. The research
results were discussed in order to identify relationships among music students’ mental
images, music tracks and decision making.

This study was comprised of two qualitative research methodologies:
experimental research and in-depth interview. In the experimental research, music
students were asked to form and describe mental images while they listened to music
tracks. According to the measurement of research treatments, the music tracks were
selected based on three different musical styles: classical, jazz and rock. Each group
of participants listened to two music tracks: the first was one consistent with their
musical interests, or preference, and the second one was not consistent with their
interests.

Furthermore, an in-depth interview was conducted with each music student as
well as three experts to gain added data for analysis with the collected data from the
experimental study. Then, the collected data from the experimental research was
analyzed with the collected data from the in-depth interviews to prove the research

assumptions.

5.1 Discussion

According to the conceptual frameworks discussed in chapter two, the study

showed that musical styles could be decoded to form a mental image. Then, the
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mental image could be transmitted as behaviors (see p. 27). From the data analysis, it
was found that the human learning process based on sound a series of processes as

follows:

5.1.1 Attention Process

People tend to pay attention to familiar sounds. In other words, people selected
to listen to what they think they understand. This process is similar to the attention
process of Bandura’s Social Learning Theory. However, the difference factor is this

attention process does not include sight stimuli.

5.1.2 Mental Image Process
As stated earlier, a sound is recognized through hearing. So, it may be crafted
based on a creator’s experience, knowledge and perceptions. These three factors are

fundamentally important ingredients to facilitate a story.

5.2.3 Behavioral Learning Process

According to the analysis, music students who described mental images based
on similar experiences, knowledge and perceptions tended to follow the same
behavior in making decision. Bandura (1977) said that images and words that people
perceived from observational learning could influence their behavior. If people can
create images and language in their mental image process, it is possible that mental
images can influence people’s behaviors.

Nevertheless, this study shows that music students do not learn a new thing
because they recall what they know and use this to form mental images. They may
have known the consequence of behavior imitation from their mental images. So, they

might imitate what they think will provide a positive consequence.

5.2 Conclusion

Regarding the research result, music students imaginatively decoded images

according to the music tracks they listen to. They recall memories when they perceive
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certain musical elements. These elements are encoded meanings conveyed by music
teachers or music lesson documents.

The research assumptions were tested by analyzing the collected data.
According to Assumption 1 testing, music students could decode meanings and form
mental images while listening to music tracks. This concept corresponds with
Bandura’s Social Learning Theory that people can decode messages through
observational learning and watching media. The messages they received from these
activities are memorized as images and verbal symbols. After that, people’s behavior
will be influenced when they see or experience a similar situation. In the experimental

research, the mental images might therefore have an impact on the students’

behaviors.
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Figure 5.1 Summary of the mental image formation process affecting behaviors

To find which factors the music students focused on when forming their
mental images while listening to music tracks, the collected data from the in-depth
interviews were analyzed. According to Assumption 2 testing, musical elements serve
as factors that music students focused on when imagining mental images. Moreover,

music students interested in the same musical style tend to focus on familiar elements
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due to their perceptions and understanding of music. These perceptions of each
musical style and understanding of musical elements then affected the interpretations
of the music by the students which formed their mental images.

According to the semiotics analysis, two components in the study are a
signifier and a signified. This relates to the concept that the signifier implies a
signified, or meaning, component (Leeds-Hurwitz, 1993). Fréderic Chopin’s
“Nocturne in C Sharp Minor Opus: Posthumous”, the original version of Miles Davis’
“Blue in Green” and Mogwai’s “The Sun Smells Too Loud” were decoded, or
transformed, after which the signifiers were encoded to form mental images. As

mentioned in chapter 3, these three musical compositions are original versions.
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Figure 5.2 Process of decoding and encoding word/meaning from encoding factors to

for scenes/ images in mental imagery

As mentioned earlier, the music students could imagine mental images when
they listened to music. According to Bandura’s Social Learning Theory, in

observational learning, a retention process consists of two main representational
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systems which are imaginal and verbal. In addition, the verbal system supports
memory by coding. This concept is the same as the study of semiotics. Lanigan
(1991) explained that the combination of sound and image can form a word because
sound can lead people to think of images. However, people use symbols to imply to
words. Moreover, they use a set of symbols to represent a word associated meanings,
as well, which is considered the basic concept of language. Meanwhile, musical
elements have coded meanings conveyed by music teachers and documents. In this
study, as they listened to music, the music students were able to transform musical
elements into mental images.

Moreover, mental images the music students described might influence their
behaviors such as decision making. Most classical music students in this study made
their decisions based on reason. They claimed that classical music was composed of
rules. Most jazz music students thought reason and emotion were equally important in
decision making. They also thought that jazz music styles consisted of rules but
performers could improvise while performing. Most of the rock music students also
made their decisions based on reason or emotion and had the highest number of
students who based the decisions on emotions among all three groups.

From this study, the first thing music students focused on was musical
elements. Then, they interpreted the musical elements as situations they had seen or
experienced before. These then formed their mental images. Some music students
focused on different musical elements. When they listened to a music track consistent
with their interests, they tended to focus on the same thing, which could have been
musical elements. After this, they formed similar mental images with students who
were interested in the same musical style and focused on the same musical elements.
However, they tended to focus different musical elements when they listened to music
tracks inconsistent with their interests. Due to their understanding of music, while
listening to music tracks inconsistent with their interests, they formed mental images
based on their perception as they did not have a deep knowledge about these musical

styles.
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5.3 Research Limitations

5.3.1 Familiar Music Tracks

Even though the three music tracks used in the study are original recordings,
the music students might have heard one or all the compositions used in the study. So,
they might have coded meanings created by previous experience (Taiphapoon, 22

April 2016). Therefore, compositions used in further research should be original.

5.3.2 Lack of Cultural Diversity

Music students who participated in the study were categorized according to
their interests in musical styles. Suwanna Wangsophon (Interview, March 22, 2016)
told her opinion that the diversity of ethnicity could be a factor that shapes their
imagery or behavior. This study did not consider culture, social norms or social

structures which may influence the music students’ behaviors.

5.4 Recommendation

Because of the research limitations mentioned above, these study results can

be used to conduct further research as follows:

5.4.1 Particular Musical Element Investigation

In his interview, Narutt Suttachitt (Interview, April 7, 2016) explained that
each music track consists of various musical elements. Moreover, these musical
elements may have impact on listeners in different ways. Narutt Suttachitt (ibid)
suggested that further research could aim to investigate a particular musical element.
For example, the study could examine the impact of melodies of classical, jazz and

rock compositions on music students’ behaviors.

5.4.2 Other Psychological Factors Analysis
The study’s conceptual frameworks were designed by focusing on

fundamental musical styles music students preferred. In addition, each music student
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focused on various musical elements. These elements served as variables that
impacted their mental images. In further research, other psychological factors such as
social norms, cultures and activities that relate to the students’ lives could be analyzed
together with listeners’ musical style interests. Further research can also expand
parameters by choosing participants of various ethnicities. Moreover, research could

be conducted based participants’ music interests and different psychological factors.
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Appendix A

Experimental Research Questions

This experimental Research aims to identify relations between different music styles,

emotions, and mental image creation.

What music styles do you interests?
Classical Jazz Rock
Listen to the first music track, and answer this question: what do you illustrate in your

mind?

Listen to the second music track, and answer this question: what do you illustrate in

your mind?
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Experimental Research Questions (In Thai)
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Appendix B

Information and Consent Form

Name of the Project: The Interpretation of Music Styles among Music Students in
Bangkok

You are invited to participate in a study of Master’s thesis study— The Interpretation
of Music Styles among Music Students in Bangkok. The purposes of the study are 1)
to identify how music tracks can influence music students’ mental image illustration,
and 2) to study how specific behaviors in decision making and mental images are
interpreted through music students’ perceptions of music styles, experiences and

understanding

The study is being conducted by Peerawat Tan-intataatj, Graduate School of
Communication Arts and Management Innovation (GSCM), National Institute of
Development Administration, Phone: +662 (0)2 727 3758-9, Mobile Phone: +66
(0)82 239 1001, e-mail: t.peerawat@grads.nida.ac.th This research project is a part of
Communication Arts and Innovation program as being conducted to meet the
requirements of Master of Art in Communication Arts under the supervision of Dr.
Wichian Lattipongpun, e-mail: are.hong@gmail.com of the Graduate School of
Communication Arts and Management Innovation (GSCM), National Institute of

Development Administration

If you decide to participate, you will be asked to deliver information in regards to
prove research hypothesis. There are two parts in the study: the experimental research
and the in-depth interview. Both research studied will take place at Yamaha Music

School, Seacon Square, and will be 30 to 40 minutes in duration. In order to collect
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information accurately, the conversations between the interviewee and the researcher

will be captured by a voice recorder.

Any information or personal details gathered in the course of the study are
confidential. All evidences in the experimental research and the in-depth interview

will be kept in the file cabinet. Only the researcher can access to them.

With your consent, quotations and sample data will be retained to be used in the
findings and made available for publication as research and teaching materials. In
any publication, information will be provided in such a way that you cannot be
identified. A summary of the results of the data can be made available to you on

request and it will be delivered to you by mail, when the project is completed.

Each participant in this study will be paid 300 baht. Whether you take part or not,
your relationships with institutions, organizations, colleagues and peers will not be
affected. Any information that you previously provided will not be used.
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Consent Form
Name of Project: The Interpretation of Music Styles among Music Students in
Bangkok

I, have read (or, where appropriate, have had

read to me) and understand the information above and any questions | have asked
have been answered to my satisfaction. | agree to participate in this research,
knowing that | can withdraw from further participation in the research at any time
without consequence. | have been given a copy of this form to keep.

Would you like to be identified?

(Please select \ either one of them) o Yes, [would or o No, Iwouldn’t

Participant’s Name:
(block letters)

Participant’s Signature: Date:

Guardian’s Signature: Date:

Researcher’s Name:
(block letters)

Researcher’s Signature: Date:

The ethical aspects of this study have been monitored by my advisor, Dr Wichian
Lattipongpun. If you have any complaints or reservations about any ethical aspect of
your participation in this research, you may contact him through the Graduate School
of Communication Arts and Management Innovation, National Institute of
Development Administration (telephone 02727 3752; email are.hong@gmail.com).
Any complaint you make will be treated in confidence and investigated, and you will
be informed of the outcome.
(PARTICIPANT'S COPY)
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Consent Form

Name of Project:_The Impacts of Music Styles toward Bangkok Music Students’

Behaviors

I, have read (or, where appropriate, have had

read to me) and understand the information above and any questions | have asked
have been answered to my satisfaction. | agree to participate in this research,
knowing that | can withdraw from further participation in the research at any time
without consequence. | have been given a copy of this form to keep.

Would you like to be identified?

(Please select \ either one of them) o Yes, [would or o No, Iwouldn’t

Participant’s Name:
(block letters)

Participant’s Signature: Date:

Guardian’s Signature: Date:

Researcher’s Name:
(block letters)

Researcher’s Signature: Date:

The ethical aspects of this study have been monitored by my advisor, Dr Wichian
Lattipongpun. If you have any complaints or reservations about any ethical aspect of
your participation in this research, you may contact him through the Graduate School
of Communication Arts and Management Innovation, National Institute of
Development Administration (telephone 02727 3752; email are.hong@gmail.com).
Any complaint you make will be treated in confidence and investigated, and you will
be informed of the outcome.
(RESEARCHER'S COPY)
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Information and Consent Form (In Thai)
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BNANFEUIDNINITINMSIVY (In Thai)
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BNANFEUIDNINITINMSIVY (In Thai)
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Interview Transcription
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