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Abstract

Investigating interlanguage aspects of apology in intercultural communication, this study addresses two
research questions: (i) What are the similarities and differences between perception of offense context of Thai
EFL learners and native speakers of English? (ii) What are the similarities and differences between apology
strategies used by Thai EFL learners and native speakers of English? Data for the analysis came from a
questionnaire consisting of 12 scenarios eliciting different offense contexts. The participants were divided
into four groups: native speakers of English (NEs), native speakers of Thai (NTs), Thai EFL learners with
high exposure to the target language (TEHs) and Thai EFL learners with low exposure to the target language
(TELs). The results revealed that due to the influence of cultural background, the learners’ perception of
offense context was dissimilar to the NEs in certain respects. However, the investigation of apology strategies
showed that compared to the TELs, the TEHs’ apology strategies tended to be less influenced by their cultural
background and more similar to the NEs’. Providing support for levels of exposure to the target language as
an individual differences variable in L2 pragmatic development, the study sheds light on pedagogical

intervention that may enhance learners’ pragmatic competence.
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mmamqumﬂim‘nrgjwﬂuﬂgiuammaawhmmuu (second language learners)

A A YA

a‘ My 19 A Y  Aqy g .
u,axﬂim‘ng«lgiﬂu"lu"lmgﬁlumu’mmnﬂ%mmuuq (foreign language learners)



(6)

(7

(®)

v . = A Yo = ¥ A A
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pazanbaznz lunsuaasiaunssumsve InyvessowsnuLaz s ne uay
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2.1 uuIRAUAENEHNINGIVBY
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L Y v A ¥ a ! - vy
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[ a oA 14 .
’Jwﬂgmmﬁm (pragmatics)



A { o 4 o o o
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ﬁ@ﬁWiﬂWiﬂizﬂﬁlﬂﬂjﬂﬂ’JTNg 2 QW‘LIVI,@]LLﬂ ANNIATUISVUY (organizational competence) g
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(organizational competence) (pragmatic competence)
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(illocutionary competence) (sociolinguistic competence)
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(Bachman & Palmer 1996: 66 8199411 Rose & Kasper 2001:1)

a @ J J 1 o
HUINAUDIVIANUUALWIANDT (Bachman & Palmer 1996) Glummmmmfﬁ'mnu
a ua 4 I J a Jd o
ﬂ;]ﬂ@]mﬁﬁi (pragmatic competence) ponilu 2 d1u (mmfmmmmﬁmmm uay mmf
[ A = 9 1] a ~ A Y 9 Y]
ATUNTADUALAAIINLIAUL) TDAAADINUVUUIAAVDIAY (Leech 1983) NINNINNIATUIIU
a oA J a o LY ¢ o
UfuasmansdsznoudiennuiFdouljiaamanidanu (sociopragmatic knowledge) 110z
Y a Jd o a wva . R Y R
mmgwemmmammuﬂgum (pragmalinguistic knowledge) (Leech 1983 9190911 Rose &
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(N33DI5Y DUNINT 2550: 256)
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AU Auiaudaul§uamaas (pragmatic knowledge) 31l uonilsznovues
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anuansamumsdeas laelinnudidny ludeslUniinnuidulieinsel (grammatical
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knowledge) Tuvmziinnuidulensaivirldawisaldniuldod1sgndes (accuracy of
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utterance) AN AUIIUYHAMAAT (pragmatic competence) 1@ w130 1dn 111180619
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minzanluys UNUU (appropriateness of utterance in a specific context)
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m‘muazﬂg]mtucn‘ﬂNmﬂmﬂlumiﬁmmzammmﬂm Iﬂﬂ?‘ﬂuﬂiiu (speech act) (g AN
. < s &R ) ya o ¢ o
g0 (politeness) 1 ulsngmsaimiavosmslennuineinugawazagnamniadny

lTumsasuazfnnuEn a9zna1as 1
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NYYYIIUNTTY (speech act theory) UYANUUAIINUUIAAVDIDOAAY (Austin, 1962)
A Aa o w Ay 9q ¥ oA v ' o q 9 A o qua
AnluFiadszdriu s ldlgapuiissdonnunmemiiu uasisalgmyune v vinans
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N3zM108131A0819M LAY 15U 11D deRUVBNUNTaBINI0g I UNOUAIINUI “It’s hot in
d ayn YA = v Y 9 19 9 ya o
here” 90U lalau sz uena1eImaluiesion uareenisveseslnanseiins
[ ] :é d’ Y Y 9 ] a Y A a d‘ [
pg1elapdeviane lveinmaluesnatsiouad wu Waniiae wseamnieslsueins

Y o s A d 9 a o @ ' 9 Yy A ' v
ﬂ’E]Elﬂﬁl’lf]\‘ﬁlﬂﬁuﬂlﬂuﬂﬁﬂl’f]i@\i“ﬂﬁﬂ‘iZﬂWﬂTﬁ@\iﬂﬁTJﬂlNﬁ‘u 1381731 IDUNTIN (speech act)

a a o 1 4 o g
AULUIAAYDIDOAAU (Austin, 1962) Fyadits1 1Fdenisnsziiluanunssiaig
1 o A o 3 Y o A o =R [~ 9 '
anuuanalnuluGosszaunNUFads swainaaimsnszivaailu 2 dszan 1dun
MyauaaInIsnsziuUFaude (explicit performative) tazfyaiuaasmsnszimy 'l
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o Y. .. . v A
BALLAN (implicit performative) A1
o ﬁ1w“ﬂﬁuamm‘mszﬁmuu%u%e (Explicit performative)

Taundoafniininsennana (performative verb) 1% sentence, bet, declare Uae

vow 14 I sentence you to two years in prison. I declare you man and wife. I bet you

A o a

9 v
a hundred dollars if he wins. W8 We vow to do it all. syuNedeefIntAInT e
Y

LR apologize, compliment, warn, promise Q% thank ﬁﬂﬁlﬂﬂﬁ@iﬂl‘lﬂﬁ (Gh’e)&ll"lﬂ

INNTIHITY BUNING 2550: 21-24)



1 compliment you on your nice hair do.
I warn you that you must now jump a light again.
1 promise that I will take you out for dinner.

1 thank you for your hospitality tonight.

o  Manisansmsnsziwuulidauds (Implicit performative)

o g o a . ] o {
doof1tsznnil lulisin3owans (performative verb) uatludosfminiizluyy

U

y =) =\
#1897 (prefabricated expression) LA 113 1951 9 Tuusunau 6] (routine formula)

(Coulmas, 1981; Aijmer, 1996 8199411 NTI5551 BUNTAT 2550: 27) na13 14
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I o A 1 YY)

Hudosm NI ¥NaaTaunssu (illocutionary force indicating device / IFID)

uazmmﬁaﬁamﬁmmmﬁmﬂ EATRIRELIEY (complimenting) m'iﬁjﬂluﬂcﬂ (promising)
A . . Y 1 2 v 9 o

NI1TLNDU (warmng) HagnN13va U (thankmg)”lﬂ!fvuLﬂﬂ%ﬂ‘ﬂﬂﬂﬂm‘ﬂﬁzmmliﬂ
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N ﬂ’f)fJ'l\‘]ﬁﬂulﬂ‘ﬁ (MIDYIINNIITITY DUNINT 2550: 26-27)

Your hair’s nice. (complimenting)
I'll get you dinner. (promising)
Don’t do this again next time. (warning)

Thanks a lot. The party was great fun.  (thanking)

Y
%

NIMNANUAAINITNTZHMDUFAUTS (explicit performative) 11ag TUFANDS (implicit
v (Y] ' Y
performative) U IIUNTINATS (direct speech act) Taguana1991n JaunssNdaN (indirect
Y

v 9
speech act) FalufineminTeans (performative verb) UAZAIVIFNANIIUNTTN (IFID) A

Y
memma”lﬂu (MIDYNINNITITITY DUNINT 2550: 26-27)

Your stylist must be the best in town. (complimenting)
You can come to my restaurant whenever you like. (promising)

You might get a ticket. (warning)

You are very kind to have spoiled us so much (thanking)
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FAUNTITUTBANUNNY (locutionary act) JUnIITUAIAL (illocutionary act) LAZIIUNTTY

4 v A o [ dy
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e JaUNIIINTOANNHNINY (locutionary act) HUWDI ANUHINUFIUINTTTY
(abstract meaning)
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meaning) F391U52N0UAIY AIIUHNIGD DA (utterance meaning) ¥ 79
ANMUWUIBUTUN (contextual meaning) 182 WAIIIUNTITY (illocutionary force)
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~
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Y 4 . . 4 o ‘%I o Y= A 1Y
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e a ad v 4 g"’
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U (structures of the speech acts) NUINVDITIUNTTY (functions) Wadolutaunssy (topics)
o J
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1998 (contextual factors) NUBNTNAADIVUNTIVAINGI TIUNT UHAUNUT (responses) 1179

UNTTUAINA

9
115 U39UNTINITUD INY (apologizing) HU NIITITN 8UNINT (Intachakra 2001,
Y
1 o [ v ] I a, [
2004) W°]J'J'lﬂ'lﬁll,ﬁﬂQ?%uﬂﬁﬁuﬂ’lﬁﬂlﬂjﬂﬂGluﬂWHWﬂQﬂf]Huu ﬁ']ﬁJ']ﬁﬂ!L‘U\illﬁ}Lﬂu 4 ﬂﬁﬁ%ﬂﬁﬂ
Taun (1) msnandesduanauanuilunisveIny (an explicit display of apology) (2) A3
Y
D5 UIINI DYDY (an explanation or account) (3) NITLAAIAIINIUNAY DU (an acceptance of
ey eqe % 1 T A 49! = . 1 ad
responsibility) (4) N1TAY Y11V Tuhaadudn (a promise of forbearance) 4O AENAID

9) 1 [ {
1lszneualenadseoeaaandlua1s1eai 2.2,

A1319N 2.2 MINUUNABITATUD INHUDINTITITY DUNINT

(Intachakra 2004: 44-47)

ad v a1 o \
NaYIvsyian NAaIbeY 171N
v - (1 forgot to bring drinks and wine along and) I must
ﬂﬁﬂaTJﬂTN“UE‘JITIH
. apologize for that.
1. MsNaN (an offer of apology)
v . - Thousand apologies
DDYUAULTAY -
ﬂ?illﬁﬂ\iﬂ’ﬂlﬂﬁﬂi"ﬂ
waulums - (I'm) sorry (about last week, I was out of control)
(an expression of
vo Iny - (I'm not in my best mood, I'm) afraid.
regret)
(an explicit
disol . - Excuse me
isplay o
msvelven Iny 1y - I beg your pardon
apology)
(an offer of apology) - Forgive me
- Pardon me
E2
2. MIBBLIOHITOFL - It takes so long to answer such a simple question. (when
(an explanation or account) lateness is an object of offence)
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MIPOUT UM
1t’s my fault.
(accepting the blame)

. - - I didn’t see you coming. (failing eyesight)
ﬂ?ﬁﬂ@ﬂiﬂiuﬂ'ﬂﬂWﬂ
- I’s gone out of my head. (forgetfulness)
UYDIAU (expressing
- I got a bit carried away. (inattention)

self-deficiency)
3.0ILEAN - I haven’t got any hot water left. (inefficient service)
31U ﬂ?ﬁﬂiﬁiﬂﬁhﬁ?ﬁﬂﬂ?ﬁ
SuAasey vo Inydnihe - You are right.
(an acceptance | (recognizing B as - You deserve an apology.
of deserving apology)

oy eq- 1 nm v
responsibility) msuaaan 1lawau | - 7 didn’t mean it to be an insult to your child; I wasn’t

(expressing lack of trying to knock your arms off.
intent) - I didn’t mean to.
msauemsvaly - There will be some more coming in next week.
(offerning - I'll turn it on now if you 're cold.
repair/redress) - Shall I send it to you by e-mail?
5.M3 wﬂJQﬂ’jW&’llijLﬁﬂ%uaﬂ - (I would like to apologize for that and) reassure you
(a promise of forbearance) that it won’t happen again.

[

URGINUMIHEAITIUNTTUMI1ve Iy lumpidingy §ise wuanalIsmsudnd
Y] ] PR ax [ ax o 1 9 9 [} o =1 1
Taunssuve Inyluniwi lne aunsanydldiunadsnan 4 JBaena 1@ uFUAY iBLa

J 0 C g an rog
mM3ynandesmuansani1lunsveIny  (an explicit display of apology) (NA3TH 1) 1) a11)u
4 nadteges laun (1) Msna1a1I “velny” (2) M3snaf1 “vedszniulny” (3) M3
1 o 1 [ 1 I [ [

NA1IA171“UV00 R 8” 1Az (4) N15na1 1Y UN 119N Y1 “sorry” (Intachakra 2001: 164,

Intachakra 2004: 510)
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a 4 a,
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9
A15na1fI “vn Iny” daurlaun nsesuienIede msseusuluanuraay MIaue
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18un mssausuluanuAsay Msnsesuiensovuss msvelien Inuld msnaindin «<ue
Tny” msuaaadnlu'ldwau uaznmsiauensyald (Intachakra 2001: 147, Intrachakara 2004

44)
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(an explicit display of apology or IFIDs)

- m3udasanudele I'm sorry.

(expression of regret)

- MINaNMNU Iny 1 apologize.

(offer of apology)

- myvelien Tnyld Please forgive me.

(request for forgiveness)

F2
2 MIDTUIHI WIS 1t was raining while I was driving.

(explanation or account)
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MIUAAIANUTUNAYO

3
(expression of the speaker’s responsibility)
- MIMHANIDY 1t’s my fault.
(self-blame)
- mssuluanuiaau 1 was not good at taking photos.
(expression of self-deficiency)
- msnanlildnaun I didn’t mean it
(expression of lack of intention)
- MIYONSTUAIINASA 1 completely forgot. I was late.
(admission of facts)
4 mMstaeumsyaly I'll buy you a new one. Do you want me to
(offer of repair) replace them?
5 ﬂﬁﬁt‘uuﬂﬁ’jmzhhjlﬁﬂ%u%ﬂ 1t will never happen again. I promise.
(promise of forbearance)
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(expressing concern for the offended party)
7 M50 Can you please accept this?
(appealer)
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9 ﬂW’iﬁﬂﬁ!ﬂug’t‘ngﬂﬁ)@ﬂ 1t’s not a big deal Don’t worry.
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10 mﬁlﬂUﬂ'm%ﬂP‘Jw Thank for understanding.
(gratitude to hearer)
11 ﬂTiL‘ﬂfNLiJNﬂ’NiJﬁ‘LA% Let’s get some drink.
(distraction)
12 M3 laowanudesmsvesdnthe 1 don’t know what I should do. What do you
(statement or question of dismay) want me to do?
13 mswnTLAeY
(alerter)
- msasnnuauls Hey, Look

(attention getter)

= d‘ =S 1
- Msisenyeaniy

(hearer’s name)

John, Mr. Johnson

- mIiBeadleAnimi

(hearer’s title)

Professor, Teacher
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IFANUUNTIVY

NIANIUNITIVEBY “TaUnITsuMIve Iy UM sToaTsenINTAUTITUHIY
DRFREEE) f) ¥ ” (The Speech Act of Apologizing in the Intercultural Communication through

Y o

[~ Y] 4
English) tyaiuiiveasil

3.1 Tuneuuaz S maiudeya
3.1.1 NYUATIBYN
3.1.2 1A3eaile
3.1.2.2 MINAUUUDTRUD Y
3.1.2.3 M3ATINADUUAZNAADI IFHUUTOUD W

g 2 v
3.1.3 YUADUMTINVUDYA

U

g’; asy a < Y
3.2 YUABUUASITNITUATIEHUDUD

3.2.1 MssuimInszsiinn
Aasy
3.2.2 AAITMTUR 1Ny
A Y ax
3.2.2.1 m3aenlenadisnisve Iny

o 9 Aaxy
3.2.2.2 ﬂ’JHJ“]ﬁJ“If@iHJENﬂﬁ’J‘EﬂﬁﬂJ@T‘VIB

3.1 YuneunazIsmaiudoya

3.1.1 NYNAIENY

[

' Y ] a A o (] J J '
NAUAIBYN (Subject) Glufﬂi') JUITUIU 160 AU IﬂEJLl,’U\?HJu 4 NN NQUAL 40 AU LA

azngu3zNoUAINATIE 20 AU LAZINANDN 20 AU AAAITUAIS 19N 3.1

M3°199 3.1 nauAI9e19 U3y

NANFIBENY UMY

9 a o . .
VNN HIB1IDINITNU (Native speakers of English / NEs) 40 (318 20 LAY ‘Vifljﬂ 20)

9 . .
919997181917 1N (Native speakers of Thai / NTs) 40 (319 20 1AY Wﬂj\i 20)
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2 InodiFounndinguilunuialszmaiing duda
mmé’mquq (Thai EFL leaners with high exposure to the 40 (%19 20 LB ‘Piiljﬂ 20)

English language / TEHs)

Y o I 1 ~ v W
‘lf"I"Jhl‘V]EJ@L?ﬂuﬂ'ﬁsl1@\1ﬂf]15|LTJ‘L!ﬂ1BW]NTJ5$W]ﬁ‘V]ﬂ1§ﬁlINﬁ
ﬂWB15ﬂﬂi}Hﬁ1 (Thai EFL leaners with low exposure to the 40 (119 20 Ua Wﬂjﬂ 20)

English language / TELS)

A=

1 9 [ a o ] a o [ a
ngu NEs Usznoualeiinfnyisiemsnuianyiegluniinedelulszmaanigemin
I ¥ 1 ] Y o @ @ o v
Taodlugn limeurdsemalnonaz luliTomalddudanudausssulne ngu NTs
Y @ { [] a [ a 4 {
Usznouminindnyia Ineddnyieglunminerdelulszmalne Tasdnuisuenaugy
1 ] [ . . 1 Y o {
1319016199091 (non-English majors) N TEHs tag TELs Usznoudeiindnyiyi Ined
] a [ 9 (% CY [
Anwroglunminerdelulszmelng TasldazuunnnuuoaeunumsduianIy10Ingy
. . . I @ T3 1w U 3
(English language exposure questionnaire) lugaiailu 2 nguasnar (Ilsagamanuan n)
U Y @ a v . .

Tagn w3 Ao ngu TEHs Usznoudle1inAnu13n1n18189ngy (English majors) 1ag TELs
9 @ a 4 1 19 v @ . . g 4 ]
Yszneualetindnu1isnendua i 1u1¥n 1816909y (non-English majors) %931 lufig1lalu

g J Al

nqu NTs fieglungu TEHs W30 TELs a2 (Tsagnianuin )

A A
3.1.2 INFDIND
a o g dal Y I A A a o ad o
ﬂ'li’)ﬁ]ﬂﬂi\‘]uElﬁ]fl!'ﬂ’]Jfff’f]'ﬂi‘IHJL“]JULﬂ‘i’ENiJ’E]GI,uﬂ1§’)i]EJ Iﬂﬁlllﬂlu@]f]uﬂ'liWﬁNuW

] Y
ATV L!,falmlfll L!ﬁ$1ﬂﬂﬁ@\ﬂﬂ9§}m§’ﬂdﬁ’ﬂ @W]’E]U]JJ‘L!

? UaeUMUMITUATNIEI89ngY (English language exposure questionnaire) Shumuaeuaiiany
Ta® Centre of Research in Speech and Language Processing (CRSLP) i}WWmﬂifﬁuﬁﬁﬂmﬁﬂ u‘uuﬁaumn‘ﬁ
“lf?ﬁ]um%qﬁa“luﬂmﬁu%’aumﬁmﬁmz@T‘umiﬁuvamNmmﬁ'mqy“lmm?ﬁ'ﬂwmﬁ?u 19U Sudasna Na
Ayudhya (2002), Modehiran (2005) Pongprairat (2011) uag Worathumrong & Luksneeyanawm (2016)
u,mJﬁammﬂﬁﬁuwﬁmmmﬂqyuﬂi‘vﬂauma 3 oy maudl 1 YsznoumemnuneINUANUAINITD
Tums1¥nu169ngy (English language proficiency) vneaadtlagiin 1lse ﬁumsmmﬂﬂfmmmﬂqy
(English language experience) uaﬂ’amaslumﬂ%mmmﬂqy (amount of exposure) mmaiuuawmauaﬂ
aoudnu aeud 2 1szneudemnmiReITumsAny (education) ﬂi]ﬂﬁﬁﬂJmiu@ﬂ‘HaﬂﬁﬁiﬂﬂWillﬂNﬂ
“lﬂfmmmﬂqymamum (extra curriculum English self-practice activities) ﬂﬁ)‘lm 3 Uszneualemoy
msnfmIamﬁiumﬂﬁvmmmﬂqmmuaumucwl (intensive English language exposure) ‘i’JﬂJ“I/Nmill‘]JfJEJGL‘LJ
ﬂiwmﬂmhmmmﬂqmﬂumyﬂumiﬁa’mﬁ RUATAZIILT (W1 3 ABY) 333 Azuuy sl
M3IVIUALLUUN 3 ADUYBINGY TEH g4n1ngu TEL ag1eiiisddynisada
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3.1.2.1 MINuUUaauN

J o A J @
LL‘U‘U@T@‘UﬂWNﬂﬁgﬂﬂUﬁ}ﬁﬂﬁQ"IUﬂ'ﬁﬂlﬂ']iﬂﬁ%‘ﬂ']Wﬂ 12 @01UN59L lAg W@ 11910

[

4 o A 4 Y ad
F01UMTANTNIZMIAA lUIL U UD NV NANYD IWAD1ITIAU (2541) LUTILLNULLAL

J

4 an o aa 2 4 1
uAd11o3 (Bergeman & Kasper 1991) A35nH 53A@N (Thijittang 2010) ¥01UNI1TUAQL
L= 1 F) o d'dyd o ] [
gorumsaianuuanasluaiusiuiy (uiine aoiugniedan) (P) szoeHanedeny
v Y
(udiife anwaiinduugduing) (D) voedua (S) wagdWs (H) 1azanui1onswenuig

(R) Aguanalun1s1en 3.2

{ o o A o
Gl'lfﬂilﬁ 3.2 @DIUNTUNTNTIENING 12 FDIUNITU

au
P) : AN
. o o ITUTHN | v
AMUMIUMINIZINAN o) RRLTIEN
R)
Awa | Ala
®) (H)
a o a & Yo Y Y
TANANTIUTIINHHATADINTIBNIUMTAUAII T
¢ ta o 4 ' '3 o 1 ! 7
(1) | 01138 sngnianaaennasuveou ldiensd AN | gINN oy n
. do o
%991915690 14 11018483 (Cheating student)
= < A A Y3
FOVOIIUWITY 10199815 DV UNUIN 159IA517 310y
1w X ° 4 [ )
2) | Miunilanunoeesa lusuan 1 shldsoveunou My Hoy N
GEAL! (Damaged car)
Jd A dg Y 1o R Y & A =}
p1138qlid 1 F unindnyiguila diesnin lulinzuuuly
U Y = d A [
AIUVBITIBNIUMIAUA T FIADNID1TTYUINY N o ”
3) - g2 v - FINN | AN 1oy uIn
UNANKIHNU T I8UIAWAAUITITIBNUYBNINANHN
118193 (Failed student)
< o a y 1 < "o
gladfuminauas i e msuranii Using i
. : " o -
@) | nilylyduazqaihldennshdoegluilonnsaidem NN | e | N
9
N1 (Food on customer)
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] 4 ]
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window)
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un
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a agd ¥ g a oy A + ¥
naailumiganinsuaziinasnsziihvead
a Y ' ' Y + Y a
wumanlszme Usng Nszgrneaunsziihvesdian
Y % Aa A o % § 1 Y
mudlszmanunile neamzltunedlunseiihvesd

9
UUaNLEN (Broken statue)

ganan | M

un

N

)

savetumisdeensdlilflszneumsauat 1ng
A A o o A A Q. Ay Y o
Neauimiisdenaue1nsdluiun ldanany

mmifﬂ’i} (Borrowed book)

AN | gann

®)

PIUWTE U IMNHI N NANANALAONT 399D
A A A4 9 ' va o
Buiouiidnen Usingvazanunldaudona wih

AUAOVOUNOUTN (Broken pencil)

AU

)

d A v o R ' = Y o =
prsdgtiduenmnindnyiezasiaauaulfindnm
1 J [} 3 o T o
Usngnemsdgiidnsan luese s ldindne 1 1d5u

A d' v
AuAuauiven 13 (Ungraded paper)

ganan | M

(10)

gladluminauasnludueonnsuiails dsngiu
wilshvduauignmlae Inudsennsesls i ldiasl

Aa [2)
91115HA 1AZ (Wrong order)

B-

NN | gann

un

(1D

~ A v v A Y ' ' '] o &~
Fszmadro llegniusumialwi duiuniiadszau
A a dy o P 9 9 g’/ a = o
WOUINAMALIFIATIANTIN NTeuNuTamauTeed

i 1isunie w1 Y (Loud music)

MDY 11N

(12)

a ad Y 9 A Y + Y a
ﬂﬁmﬂummumqamﬂi Glumimai]ﬂuﬂimﬂwammu

madlszma I 1dvedTunszithvesdidumads
Uszmagnilazadunu luegludwmiaauinga’ld

(Messed-up bag)

qana | 1NN

U
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uRazaarunsaidsznendsdion 2 4o foi 1 anvuzfunuudsaiuanudiouss
(severity assessment) Iaglngualted1vlszitiunnudronssvesmsnszsiiaitegluszanla
ou thunara 1nn) Toft 2 Sdnvazdluuuududy ocT) Tasl¥ngudediufudoniui
1#1un13na1nve Inygaunu (dialog construction) wuuaouisavuiuntiuaiminouag
AUNEISINGY A9RI06190 1 uaz 2 mudIdy @wsvatuduTUsagninnuan . uaz

NANUIN A.)

o | d' U
Meai 1 UM Ing)

BmausouseInniliazaeariTenumaun aie1915d Usingisadaaen

A ! o So U Y o
AONTUYONHOU ?1/?7’\767?758/ ‘ﬂdﬂﬁ]"lifli)ﬂ?ﬂ ?‘L!ﬂ"lf/‘ﬂﬁ\?

1 a 1 a a dAa 14 [
ﬂ1uﬂﬂ')1ﬂ')13~lwﬂﬂlﬂx‘lﬁﬂﬂuﬁﬂ1‘l—!ﬂ1imuuﬂ?13~li1ﬂ!ﬁﬂu§$ﬂﬂﬁlﬂ

M 1huna a9

Y v S A | v d v U ddg
mmuilusam ﬂ1ui]$1{“!ﬂﬂﬂﬂ1%158'316211@11561%%]’91147115%1!1—!

4 ' a a @ 4 ' [l
01913¥: muimammmﬁmua"a ‘ﬁﬂ1ﬂﬂa@ﬂWﬂQWNﬂIﬂQﬁﬁMﬂWﬁﬁﬂlsﬁqWN

a

A

@30e131 2 (UUMBIDINGH)

Sara is a student and supposed to write a term paper for a course she is taking. However,

she actually plagiarized from a published book and it is found out by the professor.

How serious is Sara’ offense?

not serious (low) serious (medium) very serious (high)

If you were Sara, what would you say to the professor?

Professor: I have read your paper. You plaganized from a published book, didn’t you?

Sara:
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3.1.2.2 NMIANTIVADD !!m“ll uaznAaedlsuuUae LN

a [ 1 (3 1

' o ya3 9 Ya o Y 99 Y YA ¥
noumsiwuvuaeunn ll1fnudeyassnunguatedis §a9e 18 1HAFe 1AL
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Al 0.50 - 1.00 vzAaden I3dmdomaiulalinn 10C 1011 0.50 azriuniinrsaned lu il
a Fh A a 9 = A Y a
tnsud lvTaomuwaunmsaunu lunuuaeuoiudod 1,2,3,7,9, 10 uag 11 e lduSun
% da! g}/ o Yo o K 1 Yy 1 Ao AR 1 a
Faruau 3101 1 lneasslgnnindne 4 nqu laun (1) senFnundnyiegluumanm
avludlsemaansigonssn lae lumeudsemenouas luli Toma lddudanuiausssune
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WIneu U 5 AY (2) Wnan1wa Ineddneiegluniinedelulszmalng Tasfny
a d‘ ~ ' v (2 o v =K A 1 a [
Arwendualulenieoingy S s au 3) dnaneian Inehaneiegluuminerdslu
Uszma Indlimsdudan w18anguga 11 s au uag @) Wnanyirn Inehdnuiegly
Y Y

i 1 Yy 9
lI'H'I’J‘VIfJ'Ia61Uﬂi$L‘1/]ﬁhl‘1/]ﬂﬁﬁﬂ'liﬁhﬁdﬁﬂ'lkl'l@\?ﬂi]‘]&lﬁ'l 1UIU 5 AU FTINNITU 20 AY ‘VN‘ﬁl‘ﬁ’O

v Ao T w a9 A o Y9 9 a
9’]5'JFﬂﬁ@ll'J']LUJllﬁ@Uﬂ']l|1|‘ﬂ']ﬁ\?%ﬂﬁ]“ilagvluuell@ﬂj']llﬂﬂ'ﬁ]ﬂ'lclwE\!@aﬂmﬂﬁlﬂwﬂ

3.1.3 TumauMsfudoya

o < (] Av o A 1 [
1uﬂ15u1llﬂ‘Uﬁ@ﬂﬂ'lll”lﬂlﬂllsﬁjﬂllﬁ ﬁ}mmﬁ]ﬂmmumiu%mmuaﬂ‘umuuﬂﬂqu

QU U

@ ] J a o @ I
d10619 Tagldnguidivesniuiv1nemsnu (NEs) 311 InediFouniuioenguiilu

U

[ (%

1 A A EE= o I
ﬂTH1@]1\11J5$W]ﬁﬂNﬁNWﬁWTQﬂTHTQQ (TEHs) ita g G]f']'J"lﬂfJWLﬁfJUﬂ']HTGQﬂf]BLﬂu

U

] [
A o £ o

Mulszmanlidudan1an e (TELs) ldniiuniwsingy uaz 1inguisivesniziun
Ine (NTs) 1Fntunwne nqualedialdnarlumsaeuuuvaeuoiniszum 1 52Tuq

¥ 91 ao v A A o 9 ~ a P
iﬂﬂ‘uuﬁ%?ﬂ?ﬂﬂi?ﬂi?ﬂl!ﬂﬂﬁ@'ﬂﬂ13Jﬂﬁ’]JﬂULW’EJU'IGU’E]yaVIVl@%Nl’]J'JLﬂTIZWG]'E')hl'll

o ax a J Y
3.2 YUAULLAZITNMIUAIS VoA

Y Ay v v 1 Yy 1y = o o Y o
ﬂlﬂ%;ljﬁ‘ﬂllﬂﬁ]"lﬂll‘]J‘]Jﬁ@‘]Jﬂ”liJ‘]Jizﬂ’ﬂ‘]Jﬂ’JEJ 2 89U "lmm mayammﬂumssugmsﬂszm

a . 9 d' v ad .
WA (perception of offense contexts) HALUDYALNYINUNAITNITVO Tny (apology strategies) Tu

a < Y 1 1 ~ = o 1 dy
MIAATICHUBYALAAZTIU mwazmﬂﬂm@a”lﬂu

3.2.1 M33uimsnszinda

=

doyameInumssuinisnsziAauInnuuaeunIaoui 1 Felinguaiedia

a 4 o A 4 a r'd 1 ¢
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1 (3 1

917817 VAND (frequency count) NAGUAIBEY sz HANUTIBuTAIUTEAVA19Y LAz

q

o I 9
murautusosas (percent)

3.2.2 PalsMsvRINY

9 A o an Y 1w ' a 9 q 9K '
PoyangINUNAITNIVe Inyu1Inms lnqualtediuaudennunlylunisnanve

1 4 a 4 1 ya’ a 1
Tnsgaunulu 12 gorumsel msinsizideyaludiuiisunnmsnasuiideniy
{ 1 a3 @ : @ 4 '
1,920 oA (12 98 x 160 A1) Tdoanuin ludluisunssumsve Inviedeidnoenyise 1

y o v 9 1 9 v o 1 1 dy
i]1ﬂuuuuwu’wmaﬂ’nﬂmma%aﬂ’sm mmamma”lﬂu

I'm sorry.

(= 1 ¥UI8TDANY)

I’'m sorry. It won’t happen again.

(= 2 ¥iUIETDANY)

I'm extremely sorry buddy, your car got damaged. But I'll have it repair for you.

(= 3 ¥UITPANY)

Y o
vo InyAIeATy

(= 1 ¥iUI8TPANY)

= o A = o1 Y 1A [
HYAMOTIHIUNTONINUBIITINS ﬂi7?ﬁu7ﬁyﬂ$7ﬂﬁﬂﬂ$

(=2 ¥UI8TDANY)

va Inuazamgni ues 15110 Tuuag nyoe lhewhuuda liusaz

(= 3 ¥U28TPANY)

) [ a 4 an . .
d115un1snsizrmsaenlenaiinisve Iny (selection of apology strategies) UALAIY
y 9

9
FUFoUYDINaIBMIVe Ny (complexity of apology strategies) HIUADUAI

A Y ad
3.2.2.1 M3taenl¥nalsmsvalny

[

a 79y ¥ A Y an N ¥ v %
11!ﬂ”li’JLﬂi13Wﬂlﬂi§jﬁﬂ11&ﬂ1§mﬂﬂ1%ﬂaTJ‘ﬁﬂTisU@I‘VIH AR EJ]lﬂG]i’Ji]ﬁﬂ‘UsUﬂﬂ;l‘aﬂdﬂﬂJﬂ
&I 9 Aa 1 1 an I an ax Y =} = @
11!L‘]J@W]°LJLLEI$W§]T§QH’JWI’JSLL‘]Nﬂa’JTJﬂ"l'iﬁlli’JTVlHL‘]Juﬂﬂa’J‘ﬁ ﬂﬁ?‘ﬁﬂznliﬂﬁ TﬂEJL‘VIEJ‘]JLﬂENﬂ‘]J
] a a o ad 14
mmmﬂa’J%msmaiwyimmnﬂmm Wiauutazunales (Bergeman & Kasper 1993)

[ d aa (4

AN D 1ITTAU (2541) NIIFITN DUNINT (2001, 2004) A35NH TIAAA (Thititang 2010)
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a 2 a = Y o 1 ] am A 9 A
IHag anuyy MuiRu (2015) GINW’Jﬁ]fJ“W‘1J’31ﬂ']'§LL1JQﬂﬁ’)‘ﬁﬂ1i‘ll’t’)1“l/l‘kﬁ/lﬁ1ﬂ13ﬂﬂ3’0‘Uﬂ@ll"’llﬂga°l/l

U

as [

Y
I 1 1 I~ 1 A, ] 1
1dunanua Tauamsusaidlunadsvan (ldun A, B, C uag D) uaznadsees (laun Al, A2,

A3, C1, C2, C3, C4 uag C5) aanaadluaisnai 3.3 F9ad1enunuINIUeanIasssy aunIng

d aa o

(2001, 2004) azA3SNY TIAAT (Thititang 2010)

[

d' o ady a dy
AN 3.3 MITuUAnNaIzNIe Iny luaruddedl

MuIng

Al M3AAIAIN “Up 1Ny

1 9 o ] o I
A. NINATINBDYANN A2 M3namN “wodszmulny”

uaasauluns A .
A3 MINANANN“UBONY”

o Iny (an explicit »
MEIINGH
display of apology / . .
A1l M3nanNmNUe INy (an offer of apology)
IFID)

A2 msudaannudeely (an expression of regret)

A3 msvelien Inyld (a demand for forgiveness)

Y
B. N305U1ENITDWLA (an explanation or account)

Cl MSEaNTUMMNY
(accepting the blame)

c2 msgeusuluanuiavoau

C. MIUFAAIANNTY (expressing self-deficiency)
WA ¥9U (an C3 MsaserinMaualIsve Inyonie
acceptance of (recognizing B as deserving apology)
responsibility) c4 msuaasnluldnam

(expressing lack of intent)
c5 maauemsyald/aasanuriigle

(offerning repair/redress or showing concern)

Y
D. ﬂﬁﬁﬂumgnﬁwulmwﬁuﬁﬂ (a promise of forbearance)
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an 4 o Aa ' o o I Y
na9% (frequency count) Tua@auMsaiMInszyAauAazsza (L, M, H) wazdanuios
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3222 aNNFUFUVDINAITNIIVRINY

MINATIEHANNFUFOUYBINATTATVO INY 0 IFELUINIIVDY TaNT (Holmes 1990)
BUNINT (Intachakra 2001, 2002) HAE NATE WNAIITIAU (1998) TUAITUENANVUANAL
senIeminave Iny Iael¥naisi@en (single strategy) numMInave Iny Iaeldvaionais
(combination of strategies) mmi”u mﬁ’ﬂmiﬁumiﬂimg (frequency count) U94N1TNA1IVD
Inylungazdnyae (1 nads, 2 Nads, 3 nads, ...) TuaniunsainsnIzrauaassea

) I
(L,M, H) wazailuiesay (percent)
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4.1 MITUINITNTENING

ay
4.2 MINaITNSYD 1Ny

=
unn 4

HaN1SIY

9
42.1 mMm3aonl¥naliznisve Inwy

v 9 ax
422 ﬂ’)'lﬂJclf‘UG]fﬂuﬂJ@Qﬂa'Jﬁﬂ'ﬁﬂJ@IﬂH

4.3 @51

4.1 M35u3manszihifa

ﬂﬁ18ﬂﬁdllﬁ$£!¢]ﬂ§hﬂfﬁ! I@ﬂﬂ’NiJaGU'E'NﬂTi‘]Jiglﬁui$ﬁﬂﬂ’JﬁJ%}WEJ!,LiQGU@Qﬂ1iﬂi$ﬁWﬁﬂﬁ}\iﬁlu

Pl

o
Y

a 9 o A s = DI
miﬂizmuﬂmmwmwmma:mmm@iuﬁmumamm (1) [AN] (12) Llﬁﬂﬂ‘ﬂmu’ﬂ

(2

[
[ o

9
J o ] J 9 a I [
AUFI-NAN-AT (H-M-L) ¥99ngud10619 4 nguiuamnsnaailuIoesas (percent) 1daa

waaalumsan 4.1 (g31eaz@eAuANNNIANLIN 1.)

=

[} asy
gINUABITMIUD Iy ae

A a o A J
ANTNN 4.1 ﬂ'li“lJi$llluﬂ'3'lll%’18!,l,‘§ﬁell@\1ﬂWiﬂ‘iZ‘ﬂ'lNﬂslu 12 949IUNIT

Y [
NQUAI0819 4 NQN (NEs, NTs, TEHs 148y TELs) umiiuimiﬂizﬁmﬂwﬂuaﬂymzﬁn
9

NEs NTs TEHs TELs

L M H| L M HI|L M H L M H
(1) | Cheating student | 225 35 425 | 20 475 325|225 425 35 |27.5 425 30
(2) | Damaged car 125 30 575| 10 375 525| 10 35 55 | 125 35 525
(3) | Failed student 225 375 40 | 225 425 35 | 20 425 375| 25 40 35
(4) | Food on customer | 5 425 525|125 40 475 | 5 45 50 | 75 425 50
(5) | Broken window 10 40 50 [125 375 50 | 10 40 50 | 125 40 475
(6) | Broken statue 25 425 55 | 10 375 525| 10 35 55 | 10 375 525
(7) | Borrowed book 425 40 175 20 45 35 | 325 425 25 | 30 45 25

45




(8) | Broken pencil 625 25 125 | 575 325 10 60 30 10 | 575 35 7.5
(9) | Ungraded paper 225 40 375 | 45 30 25 | 425 325 25 45 325 225
(10) | Wrong order 30 45 25 | 525 30 175 | 475 375 15 50 35 15
(11) | Loud music 20 425 375|475 30 225 | 425 325 25 45 30 25
(12) | Messed-up bag 40 375 225|425 35 225 | 45 30 25 475 275 25

1 1 1 1 J 1 1 o
(newig: druiiumnedsdiulvg luuaaznguluudazaniunisal)

H < 1 1 ] a 1 o A o

Tuased 4.1 viuld daulvgjves NEs Uszidiunnisnseidalugoiunisel
Cheating student, Damaged car, Failed student, Food on customer, Broken window 8¢ Broken

I o A Aa 9 A ] a 1
statue L‘]JL!ﬂ']iﬂi%‘VﬂWﬂVI‘JJﬂ'NlIﬁTfJLLSQNTﬂ (H) “lumtuz‘n mu“lwmuﬁum NTs ‘]Jﬁ&iJu'Nfﬂi
o A 4 . . < o A !
ﬂi%ﬂTWﬂiuﬁﬂTuﬂTﬁm Cheating student 4181 Failed student L‘]JuﬂTﬁﬂiZ‘ﬂTWﬂﬁ'ﬁﬂ?ﬁJ%?ﬂ!!ﬁﬂ
a 1 4
1 una1g (M) uvzdszmunaoIunigol Damaged car, Food on customer, Broken window
I o A Aa Y ] = @ I ~
1La¥ Broken statue L‘]Jufﬂiﬂﬁ%‘ﬂTNﬂVIiJﬂ'J'HJiTEJLLi\ﬁJTﬂ (H) (5U1a89In1 NEs NH1U qil‘]h/l 4.1
1 a o A d v [
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10 ~  HENEs
NTs
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student car student | customer | window statue

H 1 a o A o
ﬂW\Iﬁ 4.1 ﬂﬂ1ﬂll@]ﬂ@]1ﬂﬁluﬂ1iﬂi$!,lI‘Llﬂ’JHJ%IWElLLi\?"lI’EJQﬂWiﬂi%‘I/HW@]Gluﬁﬂ1uﬂ15m
Cheating student, Damaged car, Failed student, Food on customer, Broken window L1&

Broken statue ﬂlﬂﬁﬂﬁju NEs 11 NTs
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e { 1 1 a 1 o A 4

wenntl Tuvaizh NEs aau Ingilssiiuinmsnsgiidaluaniunisal Ungraded
. < o A A~ Y @
paper, Wrong order H81& Loud music wWumsnsgmnanlanuiteuseszavliunai ™M) Tag
o A o I o A § [
Tinmsnseiialuaaiunisel Messed-up bag 1Wunsnszsidaninuienseties (L) ua
v

NTs @ auﬂlﬁmuﬂizmum Ungraded paper, Wrong order 481 Loud music 53NN Messed-up bag

I o A Ax 9 9 A [ ~ 1
WumsnsgmianinNuieusatos (L) IMIouUNUrNa 01NN 4.2 tgasanuuanaialuns

a o A d o 1 [
ﬂiSL‘JJuﬂTIZJ%)'IuLle"U@Qﬂ'liﬂi%‘ﬂ'lﬂﬂalu 4 AIUNTUAINANIVIINQN NEs LaL NTs
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H NEs
NTs

Ungraded paper| Wrong order Loud music Messed-up bag

H [ a o A 4
A 4.2 m”lmmﬂmﬂuma‘ﬂszmumm%’muiwmmsmzmwﬂiuﬁmumm Ungraded

paper, Wrong order, Loud music ttai¥Messed-up bag "llﬁNﬂéj'iJ NEs 118 NTs

1 1< o o o A 4 g’; 1 o
9619 15Nam d1msunsnszsiidaluaniunisel Borrowed book Ui NGU NTs Na 1
a ] ] [ [ a ] o a A @
Usziiugana1ngu NEs T NTs drulvajdsziiivindlumsnseiianinnuionssszay
~ J ] a 13 o A {
drunars M) Tuvmed NEs daulvgjdszdivinilunmsnsgihraiiinnuiensaion (L)
v 2 ] Aa 1 o Aa o .3
ugi2IMINgu NTs 1az NEs az1sziiui1nisnszsiidaluaniunisal Broken pencil 11 un13
o A AA Y} 9 A v o A ' A
AFEIAANNAN3 1805900 (L) iNoUNUAAIN NINN 4.3 Laaannuuana1elumsyssiuv

anudunswesmsnsgihidalu 2an1unisaidinavengu NEs 1ag NTs
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30
25
20
15
m NEs
10 - NTs
N I I
0 .
Colow Lo e
Borrowed book | Broken pencil |

H [ a o A 4
AINA 4.3 ﬂmmmﬂmﬂumiﬂszmumm%’wuiwmmzmmiuﬁmumm

Borrowed book 181 Broken pencil ‘UENﬂa:iJ NEs g NTs

&M %Y TEHs uag TELs 1y Hmsdsaiiuauiiousaveanisnseiiialy 12
anumsaiandendaiy Taodonoudousunslsefiues NEs 1ag NTs 92011 1
TEHs 1@ TELs Usziiuanuiionsavesnsnszsinaludnyazadignaany NTs ¥1nnn
NEs na1afe aaulvwajves TEHs ag TELs Ysziiunmsnszydaluaniuniisi Damaged
car, Food on customer, Broken window ti91& Broken statue CRREEALIERITRLL (H) qIUNIIT
ns¢iAalua14N158] Cheating student 112 Failed student 3115180591 52d U1 Mna1g
(M)uanmn‘ﬁ ¥ 138911 NTs W9 TEHs 1122 TELs darulngsziiunmsnsziidalu
A011M3al Broken pencil, Ungraded paper, Wrong order, Loud music Nianuieusatien (L)
Tagilsziiiuanudieuseveamsnszyinaluaaiunisal Borrowed book 313A10 518159111

A a o A C4
N9 (M) AT NN 4.2 ﬁ?ﬂﬂ'liﬂigHJ“Inlﬂ'ﬂil%l'l‘(’ll,L‘i\‘l"lJfNﬂ'liﬂ§'$‘1/11l3~lﬂ€lu 12 A4DIUNITU

{ a o A 4
GﬂiNﬁ 4.2 ﬁ?ﬂfniﬂ38lﬂuﬂj'ln%}']ﬂllﬁ\?suﬂ\jﬂ’]iﬂigﬂ'IWﬂGlu 12 ADIUNITY

Borrowed book, Broken pencil, Messed-up bag

NEs Ungraded paper, Wrong order, Loud music,

Cheating student , Damaged car , Failed student, Food on customer, Broken window, Broken statue

Broken pencil, Ungraded paper , Wrong order, Loud music, Messed-up bag

NTs Cheating student, Failed student, Borrowed book

Tz |c Dz | o

Damaged car, Food on customer, Broken window, Broken statue
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Broken pencil, Ungraded paper, Wrong order, Loud music, Messed-up bag

TEHs Cheating student, Failed student, Borrowed book

Damaged car, Food on customer, Broken window, Broken statue

Broken pencil, Ungraded paper, Wrong order, Loud music, Messed-up bag

TELs Cheating student, Failed student, Borrowed book

Tzl |m|z|C

Damaged car, Food on customer, Broken window, Broken statue

4.2 NAIBMSVBINY

v Ay v ~ 2 Ao < . . g

mayam'lﬂmmmuﬁauammaum 2 muaﬂyngﬂu dlalog construction H

Y 9 9 ' < ) 9 AN 1 & o
ﬂi%ﬂ@“ﬂﬂﬁfﬂl@ﬂ’ﬂu 1,920 YanI1U E)EJNhliﬂGHiJ yUanNU 27 GllfJﬂ’JHJ‘I/]llmﬂu’Ji]uﬂiiiJﬂﬁ

Wo TNy 19U 1 didn 't do it (U ta531 1 18n529AA) You should have checked (Tounnuiialig

Yy 9
a

[ g‘/ (% [ 1 o ) o a Jd v
TUNUT) ANUY %Qﬁﬂﬂ?ﬂﬂﬂ?ﬂﬂﬂﬂﬁ?ﬂﬂﬂﬂ 1/]11ﬁlﬁa@‘ﬁ}’ﬂﬂ??ilﬁ?ﬁiﬂﬂ?i’)tﬂi']%ﬁ“ﬂﬁﬁu 1,893
=K A

4 ' 9 Y as = an Y '
UVOAIN Lma3"]]6?]2]13Jﬂizﬂﬁlﬂﬂ’wﬂaﬂ‘ﬁﬂﬁﬂlﬂiﬂﬂ 1 935 NAI5 T@ﬂmmgm WU UIY

Y o ] a o g),z £ o ]
VOANNAIUIUNITAUATIEHNNITU 4,865 ﬁﬂ?ﬂ%ﬂﬂ'ﬂﬂ m‘swazﬁﬂﬂiumiwﬁ 43

{ o ' 1w 1 J
GITiNﬁ 4.3 iﬂu’)‘ueﬁ}@ﬂ’nnL!ﬁ$ﬁu’lﬂelﬁl}’f]ﬂ’NiJLLEJﬂG]HJﬂq&l@’)@ﬂNLl’d%ﬂimﬂﬂﬂlEN’di‘ﬂuﬂﬁm

.| dsmanvea | ) o
ngu , | SMImTaANN | MIUHHILTBA NN
AU
L 115 402
M 183 641
NEs
H 180 630
3N 478 1673
L 131 363
178 493
NTs
H 161 446
EREY 470 1302
L 132 329
178 445
TEHs
H 163 408
3N 473 1182
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L 140 209
M 177 266
TELs
H 155 233
593 472 708
FINNINNA 1,893 4,865

a J Y 13 ~ 3 a 4 A 9
ﬂ153lﬂ51$ﬁﬂl@yajﬂmlﬂﬂlﬂu 200U ABUN 1 (4.2.1) LﬂuﬂTi’JLﬂﬁWﬁﬁﬂTﬁmﬂﬂiGB

as . . = <3| a J
NaI5N1590 INY (selection of apology strategies) 11a2 ABUN 2 (4.2.2) 1YUNTAUATIZHAWY

FUFoUVDINAITMIVR INY (complexity of apology strategies)

A Y ad
4.2.1 Msenl¥naIsMIVLINY

Y
v A

mstaenl¥nalitmive Inbves NquAI9619 4 Ngu (NEs, NTs, TEHs 112 TELs) Wuil
gJ; 1 A FY =KX o 1 1) ~ A 9 [ Aax a I Y
NI@IUNARYADINULAZUANANNY TAgANNDVeINITIaen 1Fmaznadsamsonallvuies

Y o ~ =\ A A A
ac (percent)hlﬂﬂ\‘lLLﬁﬂQiu@]’li’Nﬂ 4.4 (@jiﬁmglﬁ]ﬂﬂlﬂ/‘lﬂmu‘ﬂjﬂﬂWu'Jﬂ q.)

MINN 4.4 NAITNIVD INBUDINGNAIDE 4 NQ

A C
B D
Al A2 A3 C1 C2 C3 C4 C5
L
597 | 5100|796 |12.4410.75 | 17.66 | 1.00 | 1.49 1.0 0.75
n=402
NEs M
6.25 | 56.56 | 5.00 | 10.31 | 1.09 | 18.13 | 0.47 | 1.09 | 0.78 | 0.47
n=1,673 | n=641
H
6.51 55.56 | 4.60 | 10.63 | 1.75 18.57 1 0.00 | 1.27 | 0.79 | 0.32
n=630
L
18.18 1523 331 |1791]055 |18.46|0.00 | 17.63 | 18.18 | 0.55
n=363
NTs M
3448 | 548 |3.04 | 14.60 | 0.00 | 13.39 | 0.00 | 14.81 | 13.79 | 0.41
n=1,302 | n=493
H
38.57 1493 | 291 | 1256|045 | 12.33 | 0.00 | 14.13 | 13.90 | 0.22
n=446
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L
1.22 5988|061 |1277|1.52 |9.12 [0.00 |7.60 | 6.69 |O0.61
n=329
TEHs M
2.02 6000|045 |11.69| 157 |1034]0.45 |584 |6.74 |0.90
n=1,182 | n=445
H
294 160051049 |11.03|1.72 |10.78 |1 0.49 |6.13 | 588 |0.49
n=408
L
2.87 2153|144 |8.61 |048 |20.10|0.48 |21.05]|22.01 | 1.44
n=209
TELs M
338 (3947|150 |4.89 |0.75 | 18.05|1.13 | 1541 | 14.29 | 1.13
n=708 | n=266
H
386 (4077|172 472 | 129 |13.73 043 | 18.88 | 13.73 | 0.86
n=233

{ < ' { ' { @ o
Tuas1eh 4.5 szmiuldnadsfingu NEs ldannigalunnszauanuiiesusavesnisnizii
s gy . . . :
Analaun A2 (an expression of regret), C2 (expressing self-deficiency) 148¢ B (an explanation or

A as =~ 1 9 t4 o A Aa
account) NINN 4.4 Llﬁﬂ\?ﬂﬁﬂ‘ﬁﬂ’liﬂlﬂiﬂ}lﬂﬂqu NEs 1%1uﬁa1umimm‘iﬂismwmmmm

¥ ¥
Sreus9n-thunais-des

60

50

40

W NEsL
30

NEs M

20 mNEsH

10

Al A2 A3 B C1 Cc2 c3 C4 c5 D

MNA 4.4 NMINTEIYUYBINAITNTVD INHYDINGY NEs
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d1Tun q' U NTs 92 19na3% Al (general apology), B (an explanation or account), C2

(expressing self-deficiency), C4 (expressing lack of intent) {t 8 & C5 (offering repair/redress or
. v A Y o A Aa FY v 0 & o

showing concern) Wo€) ﬂu!,ll@ulﬂﬂﬁ%ﬂTWﬂﬂﬁJﬂ?TﬁJiTﬂllﬁﬂuﬂﬂ (D) ﬁ?ﬂﬂ'ﬁﬂl@j‘ﬂﬂmﬂﬂig‘ﬂ']
A Aa Y 1 9 ax J an
AHANNANT 1885 IUIUNa M) uag ¥1n (H) NN NTs ‘Dgﬁlslfﬂﬁ'l‘ﬁ Al ¥1NNI1NAIT B (an
explanation or account), C2 (expressing self-deficiency), C4 (expressing lack of intent) {ta1 g C5
(offering repair/redress or showing concern) NN 7 4.5 ugAINaIsTN1sVe Iy q u NTs 191y

v
a A

t4 o = 9 9
ADIUNMTUNITNTTMNANUANUIWLUIINN () 1unang M) uag Hey (L)

45

40

35

30 +—

25 +— B NTs L

20 +— NTs M

B NTs H

10 -

Al A2 A3 B C1 C2 Cc3 c4 C5 D

MNA 4.5 MINTEIGVBNAITNIIVO INBUYDINGN NTs

nqy TEHs ﬁﬂ’cﬁ%ﬂﬁﬂmiﬂyuﬁﬂ@immﬂﬁl’mtjm NEs tag NTs Tagwualunnszay
ANNFBLTIVEIMINTEAR 92 19na3T A2 (an expression of regret) mﬂ‘ﬁqﬂ ANAENAIT
B (an explanation or account) 118 C2 (expressing self-deficiency) 0 195 ﬂ’cjil TEHs
M51¥nals C4 (expressing lack of intent) 4812 C5 (offering repair/redress or showing concern)
AUy 1faz luninminais €2 (expressing self-deficiency) A1 5 UNQY TELs 92 1%
Na95 A2 (an expression of regret), C2 (expressing self-deficiency), C4 (expressing lack of intent)
1ag C5 (offering repair/redress or showing concern) Wo¢) N1 Lﬁﬂ 1@nseiia 17] naudensa
Vow L) uave l¥na3% A2 (an expression of regret) ¥ 1N N 711 83% C2 (expressing self-
deficiency), C4 (expressing lack of intent) tt@1 & C5 (offering repair/redress or showing concern)

AMFUMINIzMHaNNAMNFUNTI U (M) uazinn (H) auaadlunini 4.6 uas 4.7
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70

60

50

40 B TEHs L

30 TEHs M

WM TEHsH

20

10

Al A2 A3 B ci C2 (€3 ¢ G5 D

MNA 4.6 MINTEIYVDINAITNIIVD INBUYDINGY TEHs

45

40

35

30

25 W TELsL

20 TELs M

15 mTELs H

10

Al A2 A3 B C1 Cc2 Cc3 c4 G5 D

a axt A
NNN 4.7 ﬂ'liﬂi%%'lfl‘ll’é]\iﬂ’d’J‘ﬁﬂﬁ"llf)I“VlH‘Vlﬂijll TELs

WonING UM 4.6 1az 47 92111891 TELs §m319a3% B (an explanation o
account) eeni1nads C2 (expressing self-deficiency), C4 (expressing lack of intent) 4tag C5
(offering repair/redress or showing concern) Glunﬂizﬁﬂﬂlﬂﬁﬂ’)”mﬁﬂ‘ﬁd;\m@ﬂﬁhﬁi]”lﬂﬂtju TEHs ﬁ
1¥nait B (an explanation or account) ¥ 11 111 a3% C2 (expressing self-deficiency), C4
(expressing lack of intent) 148 C5 (offering repair/redress or showing concern) 11 NN AV

ANUHA



4.2.2 ANNFUFOUUVDINAITNTVDINY

) [ Y 9 ax ] @ 1 9 ax 9 ~
AMSUANUFUFOUVEINAITMIVD INY NguAI08 1 1FNaTT Iunsve Inyilosnga
=\ asy d‘ A axy 1 9 d‘ 9 ax asy
A9 1 NAID HAZNINNYAAD 5 NAIT @0 1 VAN 1AsANuDYeINIT1F 1 NATT, 2 NaIs, 3
as as ag a I v Y o A
na1%, 4 nad5 uazs nals dwsnaatludesas (percent) laasuanilunisiei 4.5 (g

F19AZRIANUANNNIANUIN R.)

A:; o axy ] é 9
15197 4.5 NUIUNAITMIVD INBADHUITOAIN

as ad
NGRE Haenald
10N 20035 | 30add | 4nadb | 50na)b
L (n=115) 2.61 13.91 39.33 38.26 6.09
NEs
M (n=183) 4.37 14.75 38.80 38 4.92
n =478
H (n=180) 3.33 16.11 39.44 38.89 2.22
L (n=131) 6.11 38.93 38.17 13.74 3.05
NTs
M (n=178) 6.15 37.99 36.87 15.08 3.91
n=470
H (n=161) 497 39.75 37.27 14.29 3.73
L (n=132) 2.29 36.69 42.27 13.74 0
TEHs
M (n=178) 2.85 39.98 45.20 12.99 0
n=473
H (n=163) 1.23 39.88 46.01 12.88 0
L (n=140) 61.70 24.11 14.18 0 0
TELs
M  (n=177) 44.07 45.76 10.17 0 0
n=472
H (n=155) 41.94 49.33 9.03 0 0
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4303

9
M3 1nnaudI0e19ns 4 naulsyliuseauanuiionssesnsniziida (severity
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S 1
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AuAA TuaDI1UN150! Borrowed book iA11031811590910qN NEs d115Unqu TEHs tag
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Aumuuinur Inedissunmsinguitlunmailsememieounseannuedis s 419y
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assessment) U1 VIANIAN (discourse completion task) Taglvingualredrudndaanunlesluns

[ [ 4 o A [l o @ e I
Na17e IN¥YaUNU (dialog construction) TUADIUMTANIINTEIIHAAII d1HTUUN 111

Y
msendstenanmsie aglues lideraueouus Taslsznoumeriadosae 11

5.1 9nU518NaN5IVY
v Y o A
5.1.1 MITugMInsziin
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e 1f59Neu NEs N NTs
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e 1fSyue TEs N1 NEs
= %

e 1fSguey TEHs N1 TELs

Aax
5.1.2 PAITMIUe 1Ny
A 9 axy
5.1.2.1 msaenlgnalisnisve Iny

= Y

o 113818 NEs N1 NTs
= %

e 11/581MeY TEs N1 NEs
= Y

e 11/3guey TEHs N TELs

[ 9 asy
5.1.2.2 ANUFUFDUVDINAITAITVUD INY
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5.1 anilsamamsiaw

5.1.1 M33uimnszinda

e 1SNy NEs fU NTs

{ ?zl.l 1 a 4
MSNNY 2 NQU (NEs tag NTs) Usziiuanmiieuseluaniunisal Damaged car, Food
on customer, Broken window, Broken statue ’hﬁmm%’mmum (H) 18 Messed-up bag eREY
¥ ) ] S ¥y a3 Voo Y oA Ao q¥ v oa
AN318u5908 (L) oo Ui uaaalidiuaing 2 nQu ﬁugmmiﬂizmwﬂm}ﬂwmwaﬁu
' I [ [ 1 [
GIVAE (t¥ W Damaged car, Broken windown, Broken statue) Wuouns 1999351918 (154 Food
I o A { 1 o 1 1
on customer) (UM InsiRaNeusan uamsiliondhe luazainTasaunsoud lvld
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English Language Exposure Questionnaire

(adapted from Worathumrong 2015: 306-310)

Guidance Information

This questionnaire consisted of 3 parts: 1) Information about English
language experience and the amount of its exposure at home and school,
including English language proficiency from past till present 2)
Information about the amount of time spent on all kinds of learning
methods: formal education, extra curriculum and English self-practice
activities and 3) Intensive English language exposure

Part I: Information about English language experience and the amount of its
exposure at home and school, including English language proficiency and from past
till present

Direction: Please answer by placing a checkmark (v) or writing down your answer
according to your true experience.

1. Name Surname Undergraduate year of study
2. Faculty Major University Student code
3. Your high school
O Public school O Private School O International school
U Bilingual school
4. Mobile phone No. E-mail
5. You were bornin O Thailand O Other countries (please specify)
If you were born in other countries, you live there for month/year. (Please
specify)

6. The language(s) | usually speak at home (Check all that apply)
O Thai language
O Dialect(s), i.e., Northeastern Dialect, Southern Dialect (please specify)
O Foreign language (please specify)
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7. The language(s) | usually speak with my family member is __ (Check all that
apply)
(Ex: Iusually speak English with my father.)
O Thai language you speak with
O Dialect language(s) (please specify)
O Foreign languages (please specify)

speak with
speak with

8. Except Thai language, the language(s) | comfortably use is/are
8.1 Listening and speaking 1) 2) 3)
8.2 Reading and Writing 1) 2) 3)

9. I have studied English since I was
O Home school (at home) O Preschool O Kindergarten
O Lower Primary (yearl to 3) O Upper primary (year 4 to 6)

10. Please place a checkmark (v) to indicate your true experience at school and
university.

10.1 On average, my grade in English courses at school and university is

Grade Grade 0 Grade Grade Grade Grade 4
Level (DtoD+) | (CtoC+) | (Bto B+)
At Primary
school Secondary

At university

10.2 On average, my English teachers at school and university speak English to me in

English course:

Marks Seldom | Sometimes | Often
m Never (Mostly | (alternatively |  (Mostly Always
Thai) with Thai) English)
At Primary
school Secondary
At university
Part Il: In this section, the English language experience questionnaires used for

investigating amount of time spent on all kinds of learning methods: formal
education, extra curriculum and English self-practice activities.

Direction: Please place a checkmark (v) to indicate the extent to which you think
you had/have opportunities to expose to English language in each of the following
situations.

Never =0% Seldom = 1-25% Sometimes = 25-50% Often = 51-75% Extremely often = 76-100 %
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Situation

Marks

Never

Seldom

Sometimes

Often

Extremely
often

Have you ever studied English with foreign teacher
at school or university?

Have you ever studied other subjects in English?
(except English)

Have you ever studied in English lab?

Have you ever presented any report in English
language?

Have you read some textbooks written in English?

Have you ever listened to English self-practice
teaching CD or tape?

Have you ever used English-English Dictionary?

Have you ever written a diary or some essays in
English?

Have you ever translated Thai documents in English?

10

Have you even summarized or taken notes in
English?

11

Have you ever taken any courses in which English is
the medium of communication with some friends
who are native speakers of English?

12

Have you ever listened to any English songs?

13

Have you ever joined any extra curriculum activity
using English language, i.e., debating, English club
etc.?

14

Have you ever watched any TV programs, news, TV
series, documentary, etc., in English language?

15

Have you ever watched international films, dubbed
or spoken in English?

16

Have you even had any correspondence or
communication with the others in English language?

17

Have you ever had any online communication such
as NSM or Skype in English language?

18

Have you ever read any English medias such as
magazine or newspaper?

19

Have you ever read any novels or comic books in
English?

20

Have you ever read or accessed any internet-based
documents, information or homepages in English
language?

21

Have you ever sent any short messages, i.e., SMS,
BBM via mobile phone, using English language?

22

Have you ever had any correspondence with others,
sending e-mails in English language?

23

Have you ever used English language for connecting
yourself with the others on any social network; i.e.,
Facebook, Line, Twitter?

24

Have you ever played any online games using
English language?

25

Have you ever played any game using English
language such as scrabbles or crosswords?
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Part I11: Intensive English language exposure

Direction: Please answer by placing a checkmark (v) or writing down your answer
according to your true experiences.

1. During a regular semester, you have ever taken intensive course(s) of English
language?
O Yes (answer further in question no.1.1-1.2)
O No (skip to question no.2)

1.1 Approximately, how many hours did you study English per week?
01 1-3 hours per week [ 3-6 hours per week O more than 6 hours per week

1.2 Your teacher(s) is/are
O Thai (answer further in question no.1.2.1)
O Foreigner (answer further in question no.1.2.2)

1.2.1 While studying intensive English class, how much does your Thai teacher use
English to communicate with you?

Sometimes
Seldom - . Often
Never (Mostly Thai) (a'temitr']‘;?)'y WIth | (Mostly English) Always

1.2.2 While studying intensive English class, how much does your foreign teacher use
English to communicate with you.

Sometimes Often

(alternatively with .
Thai) (Mostly English)

Seldom

(Mostly Thai) Always

Never

2. Have you even been abroad in some English-speaking countries?

O No (skip to question no.3)
O Yes (please specify) 1) 2) 3)
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2.1 How long did you stay there in each country?

Country No.1

O Less than 1 week to 1 month O 1-3 month(s)

O More than 3 months 0 more than 1 year
Country No.2

O Less than 1 week to 1 month O 1-3 month(s)

O More than 3 months ] more than 1 year
Country No.3

O Less than 1 week to 1 month O 1-3 month(s)

0 More than 3 months O more than 1 year

2.2 During the stay(s) in the place(s) you reported above, which choice can indicate
the average extent that you think you used English.

Marks Seldom | Sometimes Often
Level Never (Mostly | (alternatively |  (Mostly Always
Thai) with Thai) English)

1

2

3

3. Have you ever done part-time jobs using English?
O No (skip to question no.4)
O Yes (please specify) 1) 2) 3)

4. Have you even taken some English course(s) abroad or English summer camp(s) in
English-speaking country?
O No (End of questionnaire)
O Yes (please specify) 1) 2) 3)

4.1 How long did you stay there in each country?
Country No.1

O Less than 1 week to 1 month O 1-3 month(s)

O More than 3 months O more than 1 year
Country No.2

O Less than 1 week to 1 month O 1-3 month(s)

O More than 3 months 0 more than 1 year
Country No.3

O Less than 1 week to 1 month O 1-3 month(s)

I More than 3 months O more than 1 year
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4.2 During the stay(s) in the place(s) you reported above, which choice can indicate
the average extent that you think you used English.

Count Seldom | Sometimes Often
Level ountry Never (Mostly | (alternatively |  (Mostly Always
Thai) with Thai) English)

1

2

3

Thank you very much for your kind operation
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Questionnaire for severity assessment and apology strategies

The task consists of 12 situations. If you were the person in each
situation given, what would you say? Please write down your

possible response to each situation below.

1. Sara is a student and supposed to write a term paper for a course she is taking. However, she
actually plagiarized from a published book and it is found out by the professor.

How serious is Sara’ offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Sara, what would you say to the professor?

Professor: I have read your paper. You plagiarized from a published book, didn’t you?

Sara:

2. John borrowed his friend’s car for the weekend. Unfortunately, when he was backing up to
the park, he didn’t see a lamppost. He hit it and damaged the rear of the car. He is now
returning the car to his friend.

How serious is John’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were John, what would you say to your friend?
Paul: Is everything okay?

John:
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3. Mary is a professor who has a lot of students’ papers to grade. Unfortunately, she

5.

misplaced a student’s paper and failed the student.

How serious is Mary’s offense? (Put X in a box of your choice.)

not serious (low)

serious (medium)

very serious (high)

If you were Mary, what would you say to the student?

Student: I have submitted my paper.

Mary:

Nina is a waitress. By accident, she spilled food on a customer’s clothes.

How serious is Nina’s offense? (Put X in a box of your choice.)

not serious (low)

serious(medium)

very serious (high)

If you were Nina, what would you say to the customer?

Nina:

Bill has just moved to a new apartment.

accidentally broke his neighbor’s window.

While playing a ball in the backyard, he

How serious is Bill’s offense? (Put X in a box of your choice.)

not serious (low)

serious (medium)

very serious (high)

If you were Bill, what would you say to the neighbor?

Bill:
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6. Fred is a custom official. While searching a traveler’s suitcase, he broke a statue that

8.

the traveler had purchased.

How serious is Fred’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Fred, what would you say to the traveler?

Fred:

Sara borrowed a book from her professor. She is supposed to return it to her professor
today but she forgot to bring it with her.

How serious is Sara’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Sara, what would you say to the professor?
Professor: Did you bring the book with you?

Sara:

Attending a class, John borrowed a pencil from his classmate, Paul. Unfortunately, while
he was taking notes, he broke the pencil.

How serious is John’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were John, what would you say to the classmate?

John:
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9. Mary told her student that she would return her paper today. However, she has not
finished grading it and so her students cannot pick it up today.

How serious is Mary’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Mary, what would you say to the student?
Student: Can I have my paper back?

Mary:

10. Nina is a waiter. Today she got a little bit confused about customers’ orders and
brought the wrong order to the customer.

How serious is Nina’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Nina, what would you say to the customer?
Customer: This is not what I ordered.

Nina:

11. Bill has just moved to a new apartment. Today he invited friends to his place. Having a
party, he played loud music, which disturbed his neighbor.

How serious is Bill’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Bill, what would you say to the neighbor?
Neighbor: Can I interrupt? The music is very loud.

Bill:
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12. Fred is a customs official. Searching a travel’s suitcase, he messed up the traveler’s
suitcase.

How serious is Fred’s offense? (Put X in a box of your choice.)

not serious (low) serious (medium) very serious (high)

If you were Fred, what would you say to the traveler?

Fred:

3k 3k >k >k 3k 3k 3k 3k >k >k 5k 3k 3k k %k >k 5k 3k 3k %k >k 3k 3k 3k k >k >k 3k 3k 3k >k 3k >k 3k 3k 3k >k %k >k 3k 3k 3k >k %k 5%k 3k 3k %k %k %k >k 5k 3k %k %k %k >k 3k 3k %k %k %k 3k 3k 3k %k %k 3%k 3% 3k %k k k*kk

Thank you very much for your kind operation
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HUYINE: AZUUU RRIGR ﬂmuummmuﬁammmiﬁnﬁﬁﬂmwﬁﬂqy (English language exposure questionnaire)
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Abstract

Although a number of interlanguage studies on apologies have been conducted, there has been no study of
apologies among Thai EFL learners that differentiates between learners with high and low levels of exposure to
the target language. This study, differentiating between learners with high and low levels of exposure to the
target language, addresses two research questions: (i) What are the similarities and differences between
perception of offense context of Thai EFL learners and native speakers of English? (i) What are the similarities
and differences between apology strategies used by Thai EFL learners and native speakers of English? Data for
the analysis came from a questionnaire consisting of 12 scenarios eliciting different offense contexts. The
participants were divided into four groups: native speakers of English (NEs), native speakers of Thai (NTs), Thai
EFL learners with high exposure to the target language (TEHs) and Thai EFL learners with low exposure to the
target language (TELs). The results revealed that due to the influence of cultural background, the learners’
perception of offense context was dissimilar to the NEs in certain respects. However, the investigation of
apology strategies showed that compared to the TELs, the TEHs’ apology strategies tended to be less influenced
by their cultural background and more similar to the NEs’. Providing support for levels of exposure to the target
language, as individual differences vary in L2 pragmatic development, the study sheds light on pedagogical
intervention that may enhance learners’ pragmatic competence.

Keywords: interlanguage pragmatic, speech act, politeness, apology, EFL learners
1. Introduction
1.1 Introduce the Problem

How Second/Foreign language (L2) learners acquire and use their L2 pragmatic knowledge has been one of the
topics widely investigated in interlanguage studies. Focusing on speech acts, a number of interlanguage
pragmatic studies examined L2 learners’ knowledge of linguistic forms and cultural norms to perform different
speech functions. Among the speech acts being investigated, apology has been given immense attention in recent
years. However, studies investigating the influence of cultural background and how Thai learners of English as a
foreign language (Thai EFL learners) differ from native speakers in ways through which an apology is carried
out are limited in number. Furthermore, in none of the previous studies was learners’ different levels of exposure
to the target language included as part of the research design. In view of the shortcomings, the present study,
differentiating between Thai EFL learners with high and low exposure to the target language, compares the
perception of offense contexts and apology strategies of the learners with those of native speakers of English and
examines how cultural background influences the learners’ L2 pragmatic competence.

1.2 Previous Studies
As a background to the present study, this section summarizes the concept of speech acts (Austin 1962, Searle

1969) and politeness theory (Brown & Levinson, 1978). Subsequently, a summary of empirical studies on
apology strategies are provided.

1.2.1 Speech Act

Suggested by Austin (1962) and further developed by Searl (1969), speech act theory is the idea that by
producing an utterance containing grammatical structures and words, people perform actions via those utterances
(Yule, 1996). The actions performed can be analyzed on three levels: a locutionary act, an illocutionary act and a
perlocutionary act, as demonstrated in Table 1. To illustrate, uttering the statement it s warm in here, the speaker
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not only performs the physical act of uttering the statement but may have some intention in mind such as
requesting the air conditioner be turned on. Recognizing what the speaker intends, the hearer may then proceed
to turn on the air conditioner. Therefore, uttering the statement, the speaker assigns his attention to such act
which has an impact on the hearer.

Table 1. Dimensions of speech act

Act

Locutionary act the physical act of uttering a statement

Illocutionary act the intention that the speaker has assigned to such act
Perlocutionary act the impact of the speaker’s utterance on the hearer

Focusing on illocutionary act, Searle (1979) categorizes functions performed by speech acts into five categories:
declaration, representatives, expressives, directives and commissives (also known as taxonomy of illocutionary
acts). Revealing the speaker’s psychological state, apology is considered to be one of the expressive acts.
According to Blum-Kulka and Olshtain (1984), apologies are generally post-event acts signaling the fact that a
violation of a social norm has been committed. By apologizing, an offender admits to the fact that he/she is at
least partially involved in its cause and needs to recreate social equilibrium with the offended party (Holmes
1990).

Performing the expressive speech act of apology, both direct and indirect apologies can be used (Cohen &
Olshtain, 1983). Direct apologies generally include explicit illocutionary force indicating devices (IFID), which
include performative verbs such as be sorry, apologize, or excuse. Formulaic expressions such as I'm sorry, [
apologize and Excuse me are therefore direct apologies. Indirect apologies, on the other hand, do not contain an
IFID (i.e. a performative verb) but may provide an explanation (e.g., The traffic was terrible), an acceptance of
responsibility (e.g., Its my faulf) and a promise of forbearance (e.g., I promise it won't happen again).
Additionally, a combination of apology strategies with an intensifier such as terribly and really can also be used
(e.g., I'm terribly sorry. I really didn t mean to keep you waiting). How a speaker phrases his/her utterance when
apologizing depends on several factors as captured by politeness theory (Brown & Levinson, 1987).

1.2.2 Politeness Theory

Brown and Levinson’s (1987) theory of politeness is based on the concept of face. Basically, face is a public
self-image of a person. A person’s “face wants” involve the need to be independent (not to be imposed by others)
and the need to be connected (to be treated as a member of the same group), referred to as “negative face wants”
and “positive face wants”, respectively. Politeness is the means employed to show awareness of another person’s
face. Choosing politeness strategies, a speaker evaluates many contextual factors surrounding the situation. The
three most common factors affecting the politeness strategy choice are power (P), distance (D) and rank of
imposition (R). It was proposed that the sum of distance between speaker (S) and hearer (H), power of the
speaker and hearer and ranking of imposition determines the weight (W) of a situational context, as shown
below.

Wx =D (S,H) + P (H,S) + Rx

The weight of a situational context then determines politeness strategy choice. For example, when asking
someone who is not socially close to the speaker to do something that causes a large rank of imposition, the
speaker usually uses politeness strategies different from when asking someone who is socially close to the
speaker to do something that causes a small rank of imposition. Speakers of different cultures, however, may
differ in their selection of apology strategies.

Brown and Levinson’s Politeness theory has been criticized in several aspects. Leech (2007), for instance,
criticized Brown and Levinson’s model as Western bias and not applicable to Eastern cultures. Essentially, the
concept of “face” focuses only on the individual wants in western cultures and puts aside the “group face” in
eastern collectivism cultures. Despite the criticism, Brown and Levinson’s Politeness theory, however, is widely
used as a framework for analyzing linguistic politeness.
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1.2.3 Empirical Studies on Apology Strategies
1.2.3.1 Apologies in English

How native speakers of English perform the speech act of apology has been investigated in several studies
including Fraser (1981), Cohen and Olshtain (1981), Olshtain and Cohen (1983), Trosborg (1987), Olshtain
(1989), Keenan (1993), Meier (1996), Suszczynska (1999). Among others, Holmes’ (1990) study on apology in
New Zealand English has been considered as one of the cornerstone studies. Holmes investigated syntactic,
semantic, and sociolinguistic features of apology in New Zealand English. Drawing a distinction between
apologies in which a combination of strategies was used and those in which a single strategy sufficed, Holmes
divided apology strategies into four super-strategies: explicit expressions of apology (e.g., I'm sorry, I apologize),
explanation or account (e.g., The traffic was terrible), acceptance of responsibility (e.g., /ts my faulf) and
promise of forbearance (e.g., I promise it won 't happen again). Subsequently, she attempted to relate the relative
weight of the offense to features of the apology strategies used to remedy it. It was found that the more serious
the offense, the more elaborate the ensuing apology (Holmes 1990 as cited in Intachakra 2001: 155). Explicit
expressions of apology (e.g., I 'm sorry, I apologize), however, were found in almost all apology exchanges.

Additionally, a number of comparative studies such as Olshtain’s (1989), Cohen and Olshtain’s (1981), Olshtain
and Cohen’s (1983), Meier’s (1996), and Suszczynska’s (1999) studies compared apologies in different
languages to apologies in English, illustrating how the speech act of apologizing is performed across cultures.
For instance, examining language-specific apologizing behavior, Cohen and Olshtain’s (1981) and Olshtain and
Cohen’s (1983) studies revealed that compared to speakers of American English, Hebrew speakers were less
likely to use direct apologies. Instead, they would provide explanation or give reasons as to what caused the
offense. Meier (1996), on the other hand, investigated apologies in American English and Austrian German. It
was found that while the Americans tended to apologize effusively by giving excuses and promises of
forbearance, the Austrians tended to avoid giving excuses and promises of forbearance. Similarly, Suszczynska
(1999), investigating how apologies in English, Polish and Hungarian differ, found that Polish and Hungarian
speakers employed requests for forgiveness and to withhold anger a lot more than English speakers, although
IFIDs were commonly used in most offense contexts.

1.2.3.2 Apologies in Thai

There are two studies discussing apologies in Thai. Firstly, Makthavornvattana (1998) investigated apologizing
strategies in Thai and examined the relationship between the apology strategies and offense weight. She analyzed
data from 50 Thai speakers of various occupational backgrounds. Using DCT, she found that there were five
super-strategies: explicit expression of apology, accepting blame, giving excuses, offering repair, and efforts to
please the addressee. The strategy used at the highest frequency is explicit expression of apology, whereas giving
excuses, especially the blaming of others, is the strategy used at the lowest frequency. However, apologizing
strategies do not correlate with offense weight. Speakers use similar strategies, no matter how serious the offense
is. Additionally, it was discussed that the speech act of apologizing illustrate an important aspect of Thai culture
in which distance and power play a greater role on the type of strategy than ranking of imposition.

Another study that discusses apologies in Thai is Intachakra’s (2001) study. To illustrate, his study provides a
comparative analysis of three expressive speech acts (compliments, thanks and apologies) produced by native
speakers of British English and Thai. Examining apologies, he adopted Holmes’ (1990) classification of apology
strategies to account for both British and Thai data. Comparing the display of apology in British and Thai, he
classified the display of apology in British into an offer of apology (I apologize, Please accept my apologies), an
expression of regret (I'm sorry; I'm afraid), a request for forgiveness (Excuse me,; I beg your pardon), and
classified the display of apology in Thai into general apology (kho:thé:t), formal/super deferential (kho.pratha:nt
thé:t) and formal/deferential (kho:aphaj). Additionally, he further discussed linguistic structures of the speech act
of apologies, the topic of apologies, interpersonal and contextual factors influencing the production of the speech
act of apologies and responses given to apologies.

1.2.3.3 Interlanguage Studies of Apologies

Investigating what may potentially cause cross-cultural miscommunication between native and non-native
speakers, a number of interlanguage pragmatic studies of apology focus on how L2 learners’ apologies deviate
from native speakers’ apologies. For instance, Trosborg (1987) investigated how Danish learners of English
performed the speech act of apology in English. Using role-play, Trosborg found that that in most cases, the
Danes and the British did not differ much in terms of their choices of direct apology strategy. There were
nevertheless several cases in which the Danes appeared to give more explanation but to offer fewer repairs
(Trosborg, 1987, as cited in Intachakra, 2001). Garcia (1989), on the other hand, examined how Venezuelan
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learners of English differ from native speakers of English. Using open-ended role play, she found that the
Venezuelans used more positive politeness strategies by saying something nice to express their friendliness or
good feelings whereas the native speakers of English tended to use negative politeness strategies such as
self-blaming.

Bataineh and Bataineh (2006), on the other hand, investigated Jordanian EFL university students’ apology
strategies. It was found that statements of remorse, account, compensation, promises not to repeat offense, and
reparation were the apology strategies most used. Focusing on American learners of Russian, Shardakova (2009)
investigated how the learners differ from native speakers of Russian in assessment of situation and apology
strategy choices. Results revealed that while the natives consider all situational factors, the learners did not.
However, with increasing proficiency and experience in the L2 context, the learners were found to provide more
complex apology offerings in relation to situation variables. Similarly, Chang (2010), focusing on the speech act
of apology, examined the pragmatic development of Chinese EFL learners with different proficiency levels. It
was found that an IFID expressing regret (routine formula expressing regret) was the first strategy employed in
an L2’s apology repertoire. As proficiency increases, more adjuncts were found. Farashaiyan and Amirkhiz
(2011), on the other hand, compared apology strategies used by Iranian EFL learners and Malaysian ESL
learners with the same level of English language proficiency. Results revealed that although both groups tended
to use IFID expressing regret, there were significant differences in their strategy choices due to their different
cultural backgrounds.

Studies focusing on how Thai EFL learners’ apologies deviate from English native speakers’ apologies have been
carried out by Bergeman and Kasper (1993), Thijittang (2010), and Pin-Ngern (2015). Firstly, Bergeman and
Kasper (1993) compared Thai non-native speakers of English to native speakers of Thai and English in terms of
how contextual factors in offense contexts are perceived and how the selection of apology strategies are
determined by contextual factors. Data were collected by assessment and dialog construction questionnaires. The
assessment questionnaire was completed by 30 native speakers of English and 30 Thai non-native speakers of
English. The dialog construction questionnaire was completed by 30 native speakers of English, 136 native
speakers of Thai and 288 Thai non-native speakers of English. Results revealed that in each of the 20 situations,
native speakers of Thai and English differed in their perception of at least one contextual variable, most on the
obligation to apologize and the likelihood of apology acceptance. As regards apology strategies, the Thai
non-native speakers of English differed least from the native speakers of English in the use of IFID and taking on
responsibility. However, it was discussed that more than half of the differences in apology suppliance can be
attributed to pragmatic transfer from Thai apology patterns.

Thijittang (2010), on the other hand, investigated production of interlanguage apologies of Thai EFL learners.
Data was collected by a DCT questionnaire completed by 160 Thai undergraduate students of various disciplines
at a university in Thailand. It was found that the Thai EFL learners’ selection of apology strategies was
influenced by social status, social distance and severity of offense. Thai EFL learners tend to vary the apology
patterns to match the hearer’s social status. They are likely to apologize to a hearer of higher status with polite
and formal forms while apologies to a hearer of equal or lower status tend to be informal and simple. The
necessity for politeness also increases with social distance as Thai EFL learners’ apologies were found to be most
exchanged between strangers or unfamiliar people. Additionally, the more severe the offense was, the more
likely for an explicit expression of apology to be accompanied by an acknowledgement of responsibility and a
promise of forbearance.

Focusing on linguistic realization and metapragmatic awareness, Pin-Ngern (2015) examined Thai EFL learners’
apologies. The subjects consisted of 10 Thai EFL learners with high English language proficiency and 10 Thai
EFL learners with low English language proficiency. The research instrument was a Written Discourse
Completion Task consisting of eight situations requiring apology, each varied in terms of situational variables.
The results revealed that the learners with high and low English language proficiency were similar in using
apology head act (the Illocutionary Force Indicating Devices expressing regret “I’m sorry”). Differences were
found in the range of supportive moves. It was concluded that the level of English language proficiency is one
factor that leads to differences in apology speech act realization in English.

Although Pin-Ngern’s (2015), Thijittang’s (2010) and Bergeman and Kasper’s (1993) studies contributed to the
body of research on Thai EFL learners’ pragmatic competence, there are caveats and gaps in these studies.
Collecting data from native speakers of Thai, the questionnaire Bergeman and Kasper used was in English. This
could possibly cause the Thai informants to represent their perceptions of offense context in English-speaking
cultures rather than in Thai culture. Thijittang (2010), on the other hand, did not include an investigation of
participants’ perception of offense context in her study. Moreover, neither of these studies differentiated between
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learners with high and low exposure to the target language, despite the fact that levels of exposure to the target
language play an important role in L2 acquisition (Kondo, 1997; Shardakova, 2005; Shively & Cohen, 2007)

2. Method

Including learners’ different levels of exposure to the target language, as part of research design, the present
study is conducted to investigate the perception of offense contexts and apology strategies of Thai EFL learners
in comparison to those of native speakers of English.

2.1 Research Questions
This study addresses two research questions:

(1) What are the similarities and differences between perception of offense context of Thai EFL learners and
native speakers of English?

(2) What are the similarities and differences between use of apology strategies of Thai EFL learners and native
speakers of English?

2.2 Participants

The current study involved four groups of participants. In each group, there were 40 participants: 20 males and
20 females. The total participants were 160, as demonstrated in Table 2.

Table 2. The participants of the study

Gender
N -
M F
Native speakers of English (NEs) 40 20 20
Native speakers of Thai (NTs) 40 20 20
Thai learners of English with high exposure to the English language (TEHs) 40 20 20
Thai learners of English with low exposure to the English language (TELs) 40 20 20

The participants in the NE group were university students residing in Murray, Kentucky, USA. Those in the NT
and TE (Thai learners of English) groups were Thai university students residing in Nakhon Pathom, Thailand.
Based on their scores from an English language exposure questionnaire (Note 1), they were divided into TEH
and TEL groups.

2.3 Instruments

To address the two research questions, 12 offense contexts based on Bergeman and Kasper (1993) were
developed. The 12 offense contexts differ in the power (in this case, social status) of the speaker and hearer,
distance between speaker and hearer and ranking of imposition, as shown in Table 3.

Table 3. Offense contexts

D R
S H
A student plagiarizes from a published book and is .
M) found out by a professor (Cheating student) less fmore small high
?) A and B are friends. A has had an accident with a car equal small hich
borrowed from B. (Damaged car) q &
A professor misplaces a student’s term paper and fails .
) the student. (Failed student) more  less small  high
) At a restaurant, a waiter spills food on a customer’s loss more laree hich
clothes. (Food on customer) & &
) A new  neighbor  broke the window. equal large high

(Broken window)
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A customs official breaks a purchased statue when

©) searching a traveler’s suitcase. (Broken statue) fmore less large high
A student forgets a book she was supposed to return to

) her professor. (Borrowed book) less fmore small low

@) A and B are friends. A borrowed a pencil from B and cqual small low
broke it. (Broken pencil) 4
A professor has not yet graded a term paper that a

©) student was supposed to pick up. (Ungraded paper) fmore less small low
At a restaurant a waiter brings the wrong order.

(10) (Wrong order) less more large low

) A new neighbor plays loud music. equal large low

(Loud music)

(12) A customs official messes up a traveler’s suitcase. more less laroe low
(Messed-up bag) g

Note. P=Power; D= Distance: R= Ranking of imposition; S=Speaker; H= Hearer.

The 12 offense contexts were put in questionnaires prepared in a Thai version (for NTs) and in an English
version (for NEs, TEHs, TELs). The questionnaire consisted of two parts: severity assessment and dialog
construction. For the assessment part, participants were asked to rate the severity of offense contexts on a 3-point
rating scale consisting of low (L), medium (M) and high (H) severity. The dialog construction part takes the form
of a written discourse completion task (WDCT). A sample item is provided below.

At a friend’s home

John and Paul are good friends, John borrowed Paul’s car for the weekend. Unfortunately, when he was backing
up to park, he didn’t see a lamp-post. He hit it and damaged the rear of the car. He is now returning the car to
Paul.

(1) How serious is John’s offense?

low medium high

(2) Ifyou were John, what would you say?
Paul: Is everything okay?
John:

2.4 Analysis
2.4.1 Perception of Offense Contexts

Data from the severity assessment part was analyzed by frequency count. Across the four participant groups, the
relative frequency of each offense context being assessed as low (L), medium (M) or high (H), severity was
identified and calculated as a percentage. Subsequently, the severity levels assessed by the majority of each
group were presented.

2.4.2 Apology Strategies

The data obtained from the dialog construction part was analyzed for type of apology strategies and complexity
of apology strategies. First, for the type of apology strategies, data were codified based on the classification of
apology strategies adopted from Holmes’s (1990), Bergeman and Kasper’s (1993) and Intachakra’s (2001, 2004)
studies, as illustrated in Table 4. Frequencies of use of each type of apology strategy are then identified.
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Table 4. Classification of apology strategies based on Holmes (1990), Bergeman and Kasper (1993) and
Intachakra (2001, 2004)

A An explicit expression of apology (IFID)
English Al An offer of apology e.g., I must apologize; I apologize; Please accept my apologies.
A2  An expression of regret e.g., (I'm) sorry, (I'm) afraid
A3 Arequest for forgiveness e.g., Excuse me; Please forgive me, I beg your pardon.
Thai Al General apology e.g., kho:tho:t
A2 Formal/super deferential apology e.g., kho:pratha:nt tho:t
A3 Formal/deferential apology e.g., kho:aphaj

B An explanation or account e.g., The traffic was terrible; There has been a lot going on in my life.

C An acceptance of responsibility

C1 Accepting the blame e.g., Silly me; It'’s my fault/mistake

C2 Expressing self-deficiency e.g., I'm late; I wasn t looking; I forgot

C3 Recognizing the hearer as deserving apology e.g., You re right; You deserve an apology.
C4 Expressing lack of intent e.g., I didn 't mean to break it; I didnt mean to.

Offering repair or showing concern e.g., I'll get a new one for you. I hope you weren't offended.

= Are you all right?

D A promise of forbearance e.g., I promise it won t happen again; It won't happen again.

Second, a distinction between an apology consisting of a single strategy (1 strategy) and an apology consisting of
more than one strategy (i.e., 2-5 strategies) was drawn, as demonstrated in Table 5. Frequencies of occurrences
of a single apology and a combination of strategies were then identified.

Table 5. Complexity of apology strategies

Number of strategies Example
1 I’'m sorry.
(A2)
2 I’'m sorry. I'm late.
(A2,C2)
3 I'm sorry. I'm late. The traffic was terrible.
(A2,C2,B)
4 I’'m sorry. I'm late. The traffic was terrible. I hope you weren t offended.
(A2,C2, B, C5)
5 I'm sorry. I'm late. The traffic was terrible. I hope you weren't offended. I promise it

won t happen again. (A2, C2, B, C5, D)

3. Results
3.1 Perception of offense contexts

The four participant groups differed in their perception of offense contexts as the frequency with which they
assessed the offense contexts as low, medium and high severity offense varies. In Table 6, severity levels
assessed by the majority of each participant groups are presented.

122



elt.ccsenet.org English Language Teaching Vol. 12, No. 5; 2019

Table 6. Severity levels assessed by the majority of the 4 participant groups

NE NT TEH TEL
(1)  Cheating student H (42.50%) M (47.50%) M (42.50%) M (42.50%)
(2) Damaged car H (57.50%) H (52.50%) H (55.00%) H (52.50%)
(3)  Failed student H (40.00 %) M (42.50%) M  (42.50%) M (40.00%)
(4)  Food on customer H (52.50 %) H (47.50%) H (50.00%) H (50.00%)
(5) Broken window H (50.00%) H (50.00%) H (50.00%) H (47.50%)
(6)  Broken statue H (55.00%) H (52.50%) H (55.00%) H (52.50%)
(7)  Borrowed book L (42.50%) M (45.00%) M (42.50%) M (45.00 %)
(8)  Broken pencil L (62.50%) L (57.50%) L (60.00%) L (5750 %)
(9)  Ungraded paper M (40.00%) L (45.00%) L (42.50%) L  (45.00%)
(10)  Wrong order M (45.00%) L (52.50%) L (47.50%) L (50.00%)
(11) Loud music M (42.50 %) L (47.50%) L (42.50%) L (45.00%)
(12) Messed-up bag M (37.50%) L (42.50%) L (45.00%) L (47.50%)

In Table 6, the offenses that the majority of NEs rated as high severity were Cheating student, Damaged car,
Failed student, Food on customer, Broken window and Broken statue. For NTs, however, Damaged car, Food on
customer, Broken window and Broken statue were rated as high severity whereas Cheating student and Failed
student were rated as medium severity. Differences between NEs’ and NTs’ perception was also found in the
Ungraded paper, Wrong order, Loud music and Borrowed book. The majority of NEs rated Ungraded paper,
Wrong order and Loud music as medium severity while the majority of NTs rated these offenses as low severity.
For Borrowed book, however, it was rated as low severity by the NEs but as medium severity by the NTs.

The TEHs’ and TELs’ perception was found to be similar. Like the NTs’ rating, the majority of TEHs and TELs
rated Damaged car, Food on customer, Broken window and Broken statue as high severity offenses and Cheating
student and Failed student as medium severity offenses. Additionally, the majority of TEHs and TELs rated
Ungraded paper, Wrong order and Loud music as low severity and Borrowed book as medium severity, like the
NTs’ rating.

3.2 Use of Apology Strategies

The dialog construction part consisting of 12 items was filled out by 160 participants, yielding 1,920 responses.
However, 27 responses were non-apology such as I didn’t do it (denying offending the other), You should have
checked (shifting the blame onto the other). These non-apology responses were excluded, resulting in 1,893
responses. Each response consists of 1-5 occurrences of apology strategies, yielding 4,865 occurrences of
apology strategies. In this section, firstly, the frequency with which each type of apology strategy was used by
the four participant groups will be presented. Secondly, the frequency with which a single strategy and a
combination of strategies were used by the four participant groups will be presented.

3.2.1 Types of Apology Strategies

The frequency with which each type of apology strategy was used by the four participant groups varied. Table 7
illustrates the percentage of each type of apology strategy used by the four participant groups in low, medium
and high severity offense contexts.

Table 7. Percentage of use of apology strategies

A C
Al A2 A3 C1 C2 C3 C4 Cs

L (n=402) 597 51.00 796 1244 075 17.66 1.00 1.49 1.0 0.75
NE M (n=641) 6.25 56,56 500 1031 1.09 18.13 047 1.09 0.78 0.47
H (0=630) 6.51 55.56 4.60 10.63 1.75 1857 0.00 1.27 0.79 0.32
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L (n=363 18.18 5.23 331 1791 055 1846 0.00 17.63 18.18 0.55
NT M (n=493) 3448 548 3.04 1460 0.00 1339 0.00 1481 13.79 041
H (n=446) 3857 493 291 1256 045 1233  0.00 14.13 1390 0.22
L (n=329) 122 59.88 0.61 1277 152 9.12 0.00  7.60 6.69 0.61
TEH M (n=445) 2.02 60.00 045 11.69 157 1034 045 584 6.74 0.90
H (n=408) 2.94 60.05 049 11.03 172 10.78 049 6.13 5.88 0.49
L (n=209) 287 21.53 144 8.61 048 20.10 048 21.05 2201 144
TEL M (n=266) 3.38 3947 150 4.89 075 1805 1.13 1541 1429 1.13
H (n=233) 3.86 40.77 172 4.72 1.29 1373 043 1888 13.73  0.86

From Table 7, the top three strategies used by NEs are A2 (expression of regret), C2 (expressing self-deficiency)
and (explanation/account), regardless of severity level. For NTs, Al (general apology), B (explanation/account),
C2 (expressing self-deficiency), C4 (expressing lack of intent) and C5 (offering repair/showing concern) were
used at much the same frequency in low severity offenses. In medium and high severity offenses, however, Al
(general apology) was used considerably more frequently than B (explanation/account), C2 (expressing
self-deficiency), C4 (expressing lack of intent) and C5 (offering repair/showing concern). On the other hand, for
TEHs, A2 (expression of regret) was used at the highest frequency followed by B (explanation/account) and C2
(expressing self-deficiency), regardless of severity level. C4 (expressing lack of intent) and C5 (offering
repair/showing concern), at much the same frequency, were also used by TEHs, although not as frequent as C2
(expressing self-deficiency). For TELs, however, A2 (expression of regret), C2 (expressing self-deficiency), C4
(expressing lack of intent) and C5 (offering repair/showing concern) were used at much the same frequency in
low severity offenses, although in medium and high severity offenses, A2 (expression of regret) was used
considerably more frequent than C2 (expressing self-deficiency), C4 (expressing lack of intent) and C5 (offering
repair/showing concern). Additionally, the TEs (both TEHs and TELs) were found to use B (explanation/account)
considerably less frequently than C2 (expressing self-deficiency), C4 (expressing lack of intent) and C5 (offering
repair/showing concern), regardless of severity level.

3.2.2 Complexity of Apology Strategies

Regarding the complexities of strategies, the four groups were found to differ in terms of number of strategies
used in one response, as shown in Table 8.

Table 8. Percentage of a single strategy and a combination of strategies used by the four participant groups

a single @ combination of strategies
strategy 2 strategies 3 strategies 4 strategies 5 strategies
L (n=115) 2.61 13.91 39.33 38.26 6.09
NE M (n=183) 4.37 14.75 38.80 38 4.92
H (n=180) 3.33 16.11 39.44 38.89 2.22
L (n=131) 6.11 38.93 38.17 13.74 3.05
NT M (n=178) 6.15 37.99 36.87 15.08 391
H (n=161) 4.97 39.75 37.27 14.29 3.73
L (n=132) 2.29 36.69 42.27 13.74 0
TEH M (n=178) 2.85 39.98 45.20 12.99 0
H (n=163) 1.23 39.88 46.01 12.88 0
L (n=140) 61.70 24.11 14.18 0 0
TEL M (n=177) 44.07 45.76 10.17 0 0
H (n=155) 41.94 49.33 9.03 0 0
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Table 8 shows that at all levels of severity, the majority of the NEs’ responses consisted of 3 or 4 strategies. Most
of the NTs’ responses, on the other hand, were found to consist of 2 or 3 strategies. Similar to the NTs responses,
most of the TEHSs’ responses consisted of 2 or 3 strategies. However, most of the TELs’ responses were found to
be a single strategy or consist of 2 strategies.

4. Discussion
4.1 Perception of Offense Contexts

Results of the present study are compatible with Bergeman and Kasper’s (1993) in several respects. The NEs’
and NTs’ severity ratings of Cheating student, Wrong order and Borrowed book in this study resembles
Bergeman and Kasper’s (1993) findings that Cheating student and Wrong order were rated as more severe by
NEs than NTs whereas Borrowed book was rated as less severe by NEs than NTs. In addition, similar to
Bergeman and Kasper’s (1993) results NEs rated Broken statue, Failed student, Food on customer as high
severity and Ungraded paper as medium severity. It was discussed that NEs considered offenses involving easily
repairable inconveniences (Borrowed book) to be light offenses while those involving illegal action (Cheating
student), high material costs (Broken statue) and violation of a person’s physical integrity were regarded as high
severity offenses. Additionally, that Failed student was rated differently by the NEs than NTs suggests that the
two groups have different perspectives on professionalism and power distance. For the NEs, professionalism is
expected of a professional person and negligence of professional obligation is considered to be a high severity
offense. For the NTs, on the other hand, there is high power distance between teachers and students. Teachers are
seen as the holders of knowledge and students’ future. Consequently, the teachers’ actions cannot be questioned.

Furthermore, NEs’ and NTs’ different ratings of Borrowed book and Broken pencil revealed cultural dissimilarity
between NEs and NTs. According to Intachakra (2004: 57 as cited in Pin-Ngern 2015:50), Thailand is a
hierarchy-sensitive society. Offending someone who has a higher social status is considered to be more severe
than offending someone who has equal or lower social status. This is possibly why NTs rated the Borrowed book
context as more severe than the Broken pencil while the NEs rated both contexts as low severity offenses. In
addition, the fact that the NEs rated Failed student and Ungraded paper more severe than the NTs corroborates
the difference between a collectivist society that the NTs live in and the individual culture of the NEs. This could
also be an explanation for why Failed student and Ungraded paper are not necessarily severe for NTs, as long as
a good relationship between the speaker (teacher) and the hearer (student) can somehow be maintained. In the
same way, Loud music was rated as less severe by the NTs than by the NEs might have to do with the cultural
dissimilarity. While the NEs focus on their rights being respected, the NTs focus on maintaining a good
relationship between neighbors. This is also compatible with Brown and Levinson’s (1987) positive face want or
the need to be connected. Consequently, the NTs did not consider Loud music as severe as the NEs did.

Focusing on learners’ perception of offense context, this study revealed that both the TEHs and TELs are
influenced by their cultural background. As evidenced in their ratings of Borrowed book, Broken pencil, Failed
student, Ungraded paper and Loud music, the learners’ ratings of offense context were more similar to the NTs’
than NEs’. This is congruent with results from several interlanguage pragmatic studies where L2 learners were
found to transfer their L1 norms to L2. For instance, in Maeshiba et al’s (1996) study of Japanese ESL learners’
apologies, participants were asked to complete a metapragmatic assessment questionnaire which includes
contextual factors such as social distance, social dominance and severity of offense. It was found that the ESL
learners’ assessment of some contextual factors was dissimilar to English native speakers due to the transfer of
L1 norms (Kasper & Rose, 2002).

4.2 Apology Strategies
4.2.1 Types of Apology Strategies

The investigation into types of apology strategies used by NEs and NTs reveals that there are both similarities
and differences between them. One important similarity is that C2 (expressing self-deficiency) and B
(explanation or account) are often included in their apology. In this study C2 (expressing self-deficiency) and B
(explanation or account) ranked the second and the third among apologies strategies adopted by NEs and were
included in the top five apologies strategies adopted by NTs. However, NEs and NTs differ in their use of IFIDs.
A2 (expression of regret) is used at the highest frequency by NEs, regardless of severity levels of offenses. For
NTs, however, Al (general apology kho:tho:t) was not used as frequently in low severity offense contexts as in
medium and high severity offense contexts. This suggests there are both similarities and differences between the
two groups. The results are in line with findings from several cross-cultural pragmatic studies. For example, in
Cohen and Olshtain’s (1981), Olshtain’s (1989) and Olshtain and Cohen’s (1983) studies, both universal
manifestation of strategy selection and language-specific apologizing behavior were found. It was discussed that
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compared to speakers of American English, Hebrew speakers were less likely to use direct apologies. Instead,
they would provide explanation or give reasons as to what caused the offense.

One striking dissimilarity between the NEs” and NTs’ apology strategies involves the use C4 (expressing lack of
intent) and C5 (offering repair/showing concern). Compared to NEs, NTs were found to use C4 and C5 much
more frequently. This result is consistent with Bergeman and Kasper’s (1993) results. Bergeman and Kasper
(1993) reported that Thai speakers often showed concern for the offended party (such as saying “I hope you
weren’t offended”) and sometimes emphasized their lack of intent (such as saying “I didn’t mean to do it”). A
possible explanation is that while C5 is a way to maintain a relationship between the offender and the offended,
C4 is a reflection of NTs’ religious belief in which one’s intention to do or not to do something is considered to
be the most important thing. The NTs’ preference of C4 and C5 is a language-specific apologizing behavior in
line with findings from previous studies. For instance, Suszczynska (1999) found that Polish and Hungarian
speakers employ request for forgiveness and to withhold anger a lot more than English speakers. Although Polish
and Hungarian speakers’ preferences are different from that of NTs’, they can all be regarded as
language-specific apologizing behavior.

Regarding the learners’ use of apology strategies, this study demonstrated that A2 (expression of regret) was not
used by the TELs in low severity offense contexts as frequently as in medium and high severity offense contexts.
This suggests that cultural background influences the way learners use L2 to communicate. However, a
comparison of the TEHs’ and TELs’ use of apology strategies displayed that unlike the TELs, the TEHs tended to
use A2 (expression of apology) at the highest frequency regardless of severity level. Therefore, while the TELs
were more influenced by their cultural background and used apology strategies less similar to the NEs, the TEHs
were less influenced by their cultural background and used apology strategies more similar to the NEs, this
concurs with Shardakova’s (2005) results. Shardakova (2005) investigated whether exposure to the target
language culture has a distinctive effect on improving pragmatic competence. American learners of Russian with
high and low exposure to the target language were compared. Results revealed that the high and low exposure
learners used apology strategies in a different manner. It was discussed that although the high and low exposure
learners had access to the same strategies, the high exposure learners outperformed the low exposure learners in
their use of apology strategies. It was concluded that levels of exposure to the target language play a significant
role in how close the L2 learners perform to the target language and how their performance is influenced by their
own cultural background.

4.2.2 Complexity of Apology Strategies

Results revealed that the four groups differ in complexities of apology strategies. Most of the NEs’ responses
consisted of 3 or 4 strategies. Most of the NTs’ responses, on the other hand, were found to consist of 2 or 3
strategies. Similar to the NTs’ responses, most of the responses from TEHs consisted of 2 or 3 strategies.
However, most of the TELs’ responses were found to be a single strategy or consisted of 2 strategies. Unlike
most of the NEs’ responses which consisted of 3 or 4 strategies, most of the TEHs’ responses consisted of 2 or 3
strategies and the TELs’ 1 to 2 strategies. Therefore, compared to the TEHs’, responses from the TELs differ
from the NEs’ to a greater extent. In addition to the influence from their cultural background, this, might involve
other factors including proficiency levels (Pin-Ngern 2015, Hussein & Hammour, 1998 as cited in Alsulayyi,
2017). With their relatively lower exposure to the English language, it is likely that the TELs have relatively
lower levels of English proficiency. Due to their incomplete mastery of English, the TELs therefore tended to
avoid using apology strategies such as giving explanations or accounts as it might involve structures that they
were not sure of (Selinker, 1972; Chang, 2010). Instead, the TELs tended to repeatedly use the formulaic
expressions they well understood (e.g., expression of regret /’m sorry, expression of self-deficiency /I forgof)
when performing the speech act of apologizing.

5. Conclusion

In conclusion, this study revealed that NTs and NEs differed considerably in their perception of offense context
and use of apology strategies. Focusing on Thai EFL learners, the investigation into their perception of offense
context showed the learners’ assessment of offense context was more like the NTs’ than the NEs’, suggesting that
their perception of offense context was influenced by their cultural background. The further investigation into
apology strategies, however, demonstrated that levels of exposure to the target language had a significant effect
on the type and complexity of strategies used by the learners. Compared to the TELs, the TEHs’ use of apology
strategies tended to be less influenced by their cultural background and more similar to the NEs’. This suggests
that in addition to cultural background, levels of exposure to the target language play an important role in L2
pragmatic development.
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Investigating the learners’ pragmatic competence, this study brings into light some implications for instruction of
pragmatics. According to Leech (1983), learners’ pragmatic competence comprises sociopragmatics and
pragmalinguistics. Allowing learners to map these two dimensions of pragmatic competence, teachers may use
classroom activities which require both knowledge of linguistic forms and cultural norms. In addition to
communicative practice, teachers may have students reflect on cross-cultural similarities and differences in
performing certain speech acts to raise their awareness of pragmalinguistics and sociopragmatics (Ishihara &
Cohen, 2010 as cited in Youn, 2018).

Having investigated how Thai EFL learners and native speakers of English differ in their perception of offense
context and apology strategies, this study has its limitations. Regarding the methodology, this study used WDCT
as a research tool, because in WDCT all the situational variables were controlled and served the purpose of the
study. However, although the data gained illustrated what the subjects would say and elicited the subjects’
pragmatic knowledge, the data were not collected from a natural setting and lacked authenticity. Furthermore,
without speaking to the participants and gathering interview data, the findings are still speculative. Additionally,
this study was conducted with only 40 Thai EFL learners (20 TEHs and 20 TELs). The results may not be
generalizable to all EFL learners.

Having investigated Thai EFL learners’ perception of offense contexts and apology strategies in comparison to
the native speakers’, this study suggests that there remain several issues still to be investigated. In this study, we
have concentrated on situations in which the offense is known to both the hearer and the speaker. Cases where a
violation has not yet been committed or where the hearer is not as yet aware of it (e.g., I'm sorry to bother you,
but can I ask for a pen or something?) needs further investigation. Moreover, in addition to levels of exposure to
the target language, further studies are needed to investigate how other individual differences such as age, gender
and motivation (Kasper & Rose 2002) play a role in L2 pragmatic development. How these individual
differences effect the way learners perform certain speech acts awaits future research.

References

Alsulayyi, M. (2007). A contrastive study of the use of apology strategies by Saudi EFL Teachers and British
native speakers of English: A pragmatic approach. International Journal of English Linguistics, 7(1), 45-57.
https://doi.org/10.5539/ijel.vIn1p45

Austin, J. L. (1962). How to do things with words. Oxford: Oxford University Press.

Bataineh, R. F., & Bataineh, R. F. (2006). Apology strategies of Jordanian EFL university students. Journal of
Pragmatics, 38(11), 1901-1927. https://doi.org/10.1016/j.pragma.2005.11.004

Bergeman, M., & Kasper, G. (1993). Perception and performance in native and nonnative apology. In G. Kasper,
& S. Blum-Kulka (Eds.), Interlanguage Pragmatics (pp. 82-107). Oxford: Oxford University Press.

Blum-Kulka, S., & Olshtain, E. (1984). Request and apologies: A cross-cultural of speech act realization patterns
(CCSARP). Applied Linguistics, 5, 196-213. https://doi.org/10.1093/applin/5.3.196

Brown, P., & Levinson, S. (1978). Politeness: Some universals in language usage. Cambridge: Cambridge
University Press.

Chang, Y. F. (2010). I no say you say is boring: the Development of pragmatic competence in L2 apology.
Language Sciences, 32, 408-424. https://doi.org/10.1016/j.langsci.2009.07.002

Cohen, A., & Olstain, E. (1981). Developing a measure of sociocultural competence: The case of apology.
Language Learning, 31, 113-134. https://doi.org/10.1111/.1467-1770.1981.tb01375.x

Cohen, A., & Olshtain, E. (1983). Apology: A speech act set. In Wolfen, & E. Judd (Eds.), Sociolinguistics and
language acquisition (pp. 18-35). Rowley, MA: Newbury House.

Cohen, A., & Shively, L. R. (2007). Acquisition of request and apologies in Spanish and French: Impact of study
abroad and strategy-building intervention. The Modern Language Journal, 91, 190-212. https://doi.org/10.
1111/5.1540-4781.2007.00540.x

Farashaiyan, A., & Amirkhiz, S. Y. Y. (2011). A descriptive-comparative analysis of apology strategies’: The case
of Iranian EFL and Malaysian ESL university students. English Language Teaching, 4, 224-229.
https://doi.org/10.5539/elt.v4n1p224

Fraser, B. (1981). On apologizing. In F. Coulmas (Ed.), Conversational Routine: Explorations in standardized
communication situations and prepatterned speech (pp. 258-271). The Hague: Mouton. https://doi.org/10.
1515/9783110809145.259

127



elt.ccsenet.org English Language Teaching Vol. 12, No. 5; 2019

Garcia, C. (1989). Apologizing in English: Politeness strategies used by native and non-native speakers.
Multilingua, 8(3). https://doi.org/10.1515/mult.1989.8.1.3

Holmes, J. (1990). Apologies in New Zealand English. Language in Society, 19, 155-199.
https://doi.org/10.1017/s0047404500014366

Hussein, R. F., & Hammour, M. T. (1998). Strategies of apology in Jordianin Arabic and American English.
Gazer Linguistische Studien, 49, 37-51.

Intachakra, S. (2001). Linguistic politeness in British English and Thai: A comparative analysis of three
expressive speech acts (Unpublished doctoral dissertation). University of London, England.

Intachakra, S. (2004). Contrastive pragmatics and language teaching: Apologies and thanks in English and Thai.
RELC, 35, 37-62. https://doi.org/10.1177/003368820403500105

Ishihara, N., & Cohen, A. (2012). Teaching and learning pragmatics: Where language and culture meet. The
Modern Language Journal, 96(2), 330-332. https://doi.org/10.1111/j.1540-4781.2012.01348 x

Kasper, G, & Rose, S. (2002). Pragmatic development in a second language. Language Learning, 52(suppl),
1-339. https://doi.org/10.1111/j.1467-1770.2002.tb00022.x

Keenan, S. (1993). Investigating deaf students’apologies: an exploratory study. Applied Linguistics, 4, 364-381.
https://doi.org/10.1093/applin/14.4.364

Kondo, S. (1997). The development of pragmatic competence by Japanese learners of English: Longitudinal
study on interlanguage apologies. Sophia linguistica, 41, 265-284.
Leech (1983). Principles of pragmatics. London: Longman.

Leech, G. (2007). Politeness: Is there an east-west divide? Journal of Politeness Research. Language, Behaviour
Culture, 3(2), 167-206. https://doi.org/10.1515/PR.2007.009

Maeshiba, N., Yoshinaga, N., Kasper, G, & Rose, S. (1996). Transfer and proficiency in interlanguage
apologizing. In S. M. Gass, & J. Neu (Eds.), Speech acts across cultures: Challenges to communication in a
second language (pp. 155-187). Berlin: Mouton de Gruyter. https://doi.org/10.1515/9783110219289.2.155

Makthavornvattana, T. (1998). The speech act of apologizing in Thai (Unpublished master thesis).
Chulalongkorn University, Thailand.

Meier, A. (1996). Two cultures in repair work. Multilingual Journal of Cross-cultural and Interlanguage
Communication, 15, 149-170. https://doi.org/10.1515/mult.1996.15.2.149

Moedhiran, P. (2005). Corretion making among Thais and Americans.: A study of cross-cultural and interlanguge
pragmatics (Unpublished doctoral dissertation). Chulalongkorn University, Thailand.

Olshtain, E. (1989). Apologies across languages. In S. Blum-Kulka, J. House, & G. Kasper (Eds.), Cross-cultural
pragmatics: Requests and Apologies (pp. 155-173). Norwood, NJ: Ablex Publishing Corporation.

Olshtain, E., & Cohen, A. (1983). Apology: A speech act set. In N. Wolfson, & E. Judd (Eds.), Sociolinguistics
and language acquisition (pp. 18-35). Rowley, MA: Newburry House.

Pin-Ngern, A. (2015). Thai EFL learners’ apology speech act realization. Asian International Journal of Social
Sciences, 15(2), 34-55. http://doi.org/10.29139/aijss.2015203

Pongprairat, R. (2011). 4 Study of interlanguage English intonation in Thai learners, and the degree of
interlligibility and comprehensibility in native speaker s judgments (Unpublished doctoral dissertation).

Searle, J. (1969). Speech acts: an essay in the philosophy of language. Cambridge: Cambridge University Press.
https://doi.org/10.1017/CB09781139173438

Searle, J. (1979). Expression and meanings: Studies in the theory of speech acts. New York: Cambridge
University Press. https://doi.org/10.1017/CB09780511609213

Selinker, L. (1972). Interlanguage. Interlanguage Reiew of Applied Linguistics in Language Teaching, 10(3),
209-321. https://doi.org/10.1515/iral.1972.10.1-4.209

Shardakova. (2005). Intercultural pragmatics in the speech of American L2 learners of Russian: Apologies
offered by Americans in Russian. Intercultural Pragmatics, 2, 423-451. https://doi.org/10.1515/iprg.2005.
2.4.423

Shardakova, M. (2009). Interlanguage Pragmatics of the Apology: How Americans Acquire Sociolinguistic
Competence in Russian. USA, VDM Veriag Dr. Muller.

128



elt.ccsenet.org English Language Teaching Vol. 12, No. 5; 2019

Shively, R., & Cohen, A. (2007). Acquisition of Requests and Apologies in Spanish and French: Impact of Study
Abroad and Strategy-Building Intervention The Modern Language Journal, 91(2), 189-212.
https://doi.org/10.1111/j.1540-4781.2007.00540.x

Sudasna Na Ayudhya, P. (2002). Models of mental lexicon in bilinguals with high and low second language
experience: an experimental study of lexical access (Unpublished doctoral dissertation). Chulalongkorn
University, Bangkok.

Suszczynska, M. (1999). Apologizing in English, Polish and Hungarian: different languages, different strategies.
Journal of Pragmatics, 31, 1053-1065. https://doi.org/10.1016/s0378-2166(99)00047-8

Thavorn, S. (2011). The interpretation of syntactic ambiguity in English sentences by Thai students with high
and low English language experience (in Thai) (Unpublished master’s thesis). Chulalongkorn University,
Bangkok.

Thijittang, S. (2010). A study of pragmatic strategies of English of Thai university students: Apology speech acts
(Unpublished doctoral dissertation). University of Tasmania, Australia.

Trosborg, A. (1987). Apology strategies in native/non-natives. Journal of Pragmatics, 11, 147-167.
https://doi.org/10.1016/0378-2166(87)90193-7

Wongaram, P. (2011). 4 comparison of strategies and errors of Thai students with different English language
experience in the formation of English words equivalent to Thai compounds (in Thai) (Unpublished
master’s thesis). Chulalongkorn University, Bangkok.

Worathumrong, S. and Luksaneeyanwin, S. (2016). Interlanguage pragmatics study of compliments among Thai
EFL learners. Journal of Pan-Pacific Association of Applied Linguistics, 20(1), 157-182.

Yule, G. (1996). Pragmatics. Oxford: Oxford University Press.

Youn, S. J. (2018). Second language pragmatics. In A. Phakiti (Ed.), Palgrave handbook of applied linguistics
research methodology (pp. 829-844). Basingstoke: Palgrave Macmillan. https://doi.org/10.1057/978-1-
137-59900-1 38

Notes

Note 1. The English language exposure questionnaire, developed by scholars from Centre of Research in Speech
and Language Processing (CRSLP), Chulalongkorn University since 2002, has been proven in many research
studies (including Sudasna Na Ayudhya 2002; Modehiran, 2005; Thavorn 2011; Wongaram 2011; Pongprairat
2011, Worathumrong & Luksneeyanawin 2016) to clearly differentiate between learners with high and low
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of exposure at home and school. Part II (100 points) concerns education, extra curriculum and English
self-practice activities. Part III (117 points) concerns intensive English language exposure. In this study, the
inferential statistic of the scores in all parts of the questionnaire reveals that the exposure level of the TEH group
was significantly higher than that of the TEL group.
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