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Abstract
Title Strategies for driving education reform policy: A formative research and
development
Researchers  Suwimon Wongwanich, Chayut Piromsombat, Piyapong Klaikleng, &
Kanit Sriklaub
Year 2013

Thailand education reform in the first decade (2000-2009) seemed to be
unsuccessful, partly because of the predominant use of top-down policy driving strategies
such as sending policy-related documents to practitioners, policy briefing meeting, and
providing working manual. This report is part of a research project that primarily aimed
to develop new strategies for driving education reform policy for practitioners, especially
teachers, to work in according to the policy that could be changed as the government
changes. Using concepts of assessment-based education reform and university-and-school
collaborative working, the project employed a formative research and development
methodology to develop and examine policy driving strategies for 3 years (2011-2013).
All strategies proposed in this project had been implemented and examined in 5 selected
schools and 40 educational service areas.

Findings of the present project lead to several policy recommendations. First, it is
highly recommended for Thailand education reform in the future to clearly establish
policy driving units at 5 levels including the policy making level, Office of the Basic
Education Commission level, educational service area level, school level, and classroom
level. Each policy driving unit should be led by a highly capable policy driving leader.
Next, a policy driving unit coordinator, either as an organization or a working group, is
necessary. In this project, for example, a group of university scholars worked as the unit
coordinator to connect policy driving in sub-projects, schools, and educational service
areas. Results of the present R&D on policy driving strategies also suggest that concepts
and activities for empowering teachers to drive the education reform policy could be in
many forms, including the use of critical friends, reflective feedback, integrating
works/multitasking, professional learning community, and collaborative inquiry. After
using such strategies in the participated schools and educational service areas, positive
changes in school administrators, teachers, and students were noticed. This study also
suggests that driving education reform policy in educational service areas should be
research base. Finally, specific training programs are needed to develop professional
mentors to guide and support teachers. Teacher education should also be revised to
prepare pre-service teachers to possess some key factors for driving education reform
policy, including research engagement and reflective teacher characteristics.



