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Abstract 

The aim of this research was to study the relationship between the teachers’ leadership 

styles and the teaching quality in lower secondary schools. The purposes of this study were 1) to study 

the level of lower secondary school teachers’ perception on teaching quality, 2) their leadership styles, 

3) to examine the relationship between teachers’ leadership styles and the teaching quality in lower 

secondary schools.  A multi-stage sampling was used to choose 16 lower secondary schools and the 352 

lower secondary school teachers who responded to two questionnaires: The multifactor leadership 

questionnaire and the teaching quality questionnaire. Means, Standard deviations were used to analyze 

the teachers’ perception on leadership styles and the teaching quality. Simple regression analysis was 

used to analyze the relationship between the teachers’ leadership styles and the teaching quality. The 

findings indicated that transformational leadership style positively affected the teaching quality at the 

high level, while, the transactional leadership style positively affected the teaching quality at the 

moderate level. However, the Laissze-faire leadership style negatively affected teaching quality. The 

related policy-makers were suggested to make related policies to encourage local education authorities 

and school principals to improve teachers’ leadership styles in their work. The future studies were 

suggested 1) to combine the qualitative with quantitative research method together to get more detail 

information.2) to extend the research scope to private and public school together to compare the 

different effects of teachers’ leadership styles on their teaching quality. 
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CHAPTER Ⅰ 

INTRODUCTION 

 

 

1.1 Background and Rational of the Study 

With the high development of science and technology, teaching and learning 

in education has been influenced especially after the information and communication 

technologies (ICT) has been proposed in this century. Education reform and revolution 

seems to be an urgent problem to meet the new education objective corresponding with 

the economy development (Frank & Susan, 2004).  Traditional education should be 

changed (Elnta, 2014), for many reasons, such as now educator as a role of coach, guide, 

lead learner, not like past teacher as the deliverer of content, tests and assignments, 

teachers are the only sources of knowledge. However, teachers as the direct people who 

pass knowledge to students, their teaching quality seems more important than other 

factors that play roles in education. 

In China, since the reform and opening-up policy has been carried out in 

1949, it has paid much attention to education, they made a vast number of education 

policies from different angles and aspects to make sure that everyone can get education 

(Andy, 2009). Now Chinese government gives education a priority, and they believe 

education is the most essential and the most fundamental component to improve 

people’s life. Artiles (1994) stated that effective teaching is essential for educational 

development and students learning. Richard & Rebecca (1999) stated that good teaching 

as instruction and guidance that can make learning become effectively. There are 

numerous educational literatures explained that a majority of good teaching strategies 

that proved them (Campbell & Smith 1997; Johnson & Smith 1998; McKeachie 1999). 

Teaching as an important part to education, good teaching is the objective of teachers’ 

work. With many requests to teaching, teaching quality has been provided. In National 

Education Plan, to improve teaching quality has been provided as the core part to 

implement the education reform. Quality of teaching not only can help students’ 

achievement but also can improve education development. The conception of teaching 
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quality includes the evaluation from different angles not just from end-of -course 

students surveys, however, it still rely primarily on assessment of learning outcome 

(Richard & Rebecca, 1999). China as a large population country, it choices the elites 

according to the students’ outcomes, teaching as the most important factor that affects 

the students’ achievement, therefore, teaching quality attract individuals’ attention.  

The factors that associated with the teaching quality are numerous. Like 

teaching methods, lesson design, expertise skills, all of them request teachers their own 

teaching skills and development in their vocations. Communication and appraisal 

(Ghonji, Khoshnodifar, Hosseini & Mazloumzadeh, 2013), all of these factors act in 

teachers and students. 

Lomas (2004) stated that the provision of good teaching quality depends on 

many factors, leadership development is the one part among these factors. In order to 

improve and facilitate teaching quality, leadership as a necessary competence is 

expected to be reacted by teachers and to be adapted to face the educational reform, 

decentralization and marketization. The goal of policy of educational leadership 

development is to improve the learning and teaching (Wang, 2004). If educators can use 

the proper and suitable leadership, which can help them achieve their goal in a good 

result. Even if there are many previous studies about professors’ leadership styles (that 

is, transformational and transactional style), numerous authors still suggest to conduct 

researches on the style of professor in the current context, so that they can find the best 

style to facilitate teaching quality in the classroom (Lowe et al.1996, Mbawmbaw et 

al.2006, Moss & Ritossa, 2007).  Bass (1985) improved Burns’ transforming leadership 

style to transformational leadership style, and Bass and Avolio (1990) established the 

related instrument to measure such leadership style, that is transformational leadership 

theory. 

There are many leadership theories that have been established since the 

earlier of the last century, like trait leadership theory, behaviorist leadership theory, 

situational leadership theory, contingency leadership theory, transformational 

leadership theory (Bass, 1990, 1998; Bass & Avolio, 1994; Conger, 1992; Conger & 

Kanungo, 1988; Fiedler, 1967).  

There is a vast number of past researches about the education leadership 

such as principals’ leadership style, administrators’ leadership style or other leaders in 
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schools, they always connected with schools achievement, teachers’ job satisfaction, 

students’ outcome (Maria, 2013). However, there are shortage of direct and clear studies 

about the relationship between of teachers’ leadership styles and teaching quality. In 

1994, Chinese researcher Yin established a study about the relationship between 

teachers’ leadership style and classroom management, students’ performance and 

students’ achievement, the finding showed that teachers’ leadership style positively 

affected students’ performance and achievement and classroom management. In 2013, 

Mohammna and Rahil illustrated in their study transformational leaderships style was 

effectively related with classroom management, teaching skills, and teachers’ expertise 

knowledge. Both of these two studies connected the leadership styles with teaching 

quality, and this study still stated this topic, but the study focused on basic education of 

lower secondary level. 

Gansu as a large province in Northwest of China, its education quality is 

especially significant as for Northwest areas economic level is lower than other areas, 

so its education quality comparatively worse than other areas. Education in Gansu is 

behind in other areas as for many reasons, firstly, there are many minorities in Gansu 

province, the most of them they have their own language, they do not know how to 

speak or how to read Mandarin, this is a limited reason for them to get the newest 

knowledge. Secondly, as for economic level is in a very lower level in Gansu, this is 

also influencing its education development. As Nations Economic and Social 

Commission for Asia and the Pacific (UNESCAP) (2005) checked Gansu is the second 

highest illiteracy rate place in China. It is, therefore, necessary to improve its education. 

 This research, therefore, studied the teachers’ leadership style based on 

transformational leadership theory, and examined teachers’ perception on their 

leadership style and teaching quality in lower secondary schools. The last but the most 

important, stated the relationship between teachers’ leadership styles and teaching 

quality in lower secondary schools in Liang Zhou District of Wuwei, Gansu, China. 

 

 

1.2 Research Questions 

1.2.1 What was the level of the lower secondary school teachers’ perception 

on teaching quality in Liang Zhou District of Wuwei, Gansu, China? 
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1.2.2 What was the level of the lower secondary school teachers’ perception 

on their leadership styles in Liang Zhou District of Wuwei, Gansu, China? 

1.2.3 Was there a significant relationship between teachers’ leadership 

styles and teaching quality in lower secondary schools in Liang Zhou District of Wuwei, 

Gansu, China? 

 

 

1.3 Research Objectives 

1.3.1 To study the level of the lower secondary school teachers’ perception 

on teaching quality in Liang Zhou District of Wuwei, Gansu, China. 

1.3.2 To study the level of the lower secondary school teachers’ perception 

of their leadership styles in Liang Zhou District of Wuwei, Gansu, China. 

1.3.3 To examine the relationship between teachers’ leadership styles and 

teaching quality in lower secondary schools in Liang Zhou district of Wuwei, Gansu, 

China?   

 

    

1.4 Research Hypothesis 

1.4.1 Transformational leadership style had positively affected teaching 

quality in lower-secondary schools in Liang Zhou District of Wuwei, Gansu, China. 

1.4.2 Transactional leadership style had positively affected teaching quality 

in lower-secondary schools in Liang Zhou District of Wuwei, Gansu, China. 

1.4.3 Laissez-faire leadership style had negatively affected teaching quality 

in lower-secondary schools in Liang Zhou District of Wuwei, Gansu, China. 

 

 

1.5 Scope of the Study 

The main objective of this study examined if there was a positive 

relationship between teachers’ leadership styles and teaching quality in lower-secondary 

schools in Laing Zhou District of Wuwei, Gansu province, China. The transformational 

leadership theory was employed to investigate teachers ‘leadership styles. There were 
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78 lower secondary schools in Liang Zhou District of Wuwei, Gansu, China. The total 

number of teacher were 2,964 (Chinese Ministry of Education, 2016). The sample of 

this study was 352 teachers by using multi-stage random sampling. This research was 

conducted from middle of the October to middle of the November, 2016. The data was 

collected by using two questionnaires: Multifactor Leadership Questionnaires (MLQ) 

for leadership styles and Teaching Quality Questionnaires (TQQ) for teaching quality. 

 

 

1.6 Operational Definition of the Terms 

 

 1.6.1 Teaching Quality refers to teacher’s behavior including 

many factors such as lesson design, teaching skill, communication skill, the 

expertise skill in the lesson content and classroom management. 

  1.6.1.1 Lesson Design refers to design the lesson content, lesson 

materials, lesson material transfer method, explanation method, and review of previous 

lesson.  

  1.6.1.2 Teaching Skill refers to teacher can teach at different 

grades, use exploratory methods in teaching, evaluate students development, use 

different skills and techniques in the learning and encourage student to participant in 

class activities. 

  1.6.1.3 Communication Skill refers to teacher interact with 

students, motivate students to study and innovate, listen students what they said and 

guide them to suitable ways. 

  1.6.1.4 The Expertise Skill in the Lesson Content refers to 

teachers can update the course knowledge and can enrich contents from the scientific 

dimension. 

  1.6.1.5 Classroom Management refers to teachers’ abilities to 

organize classroom discipline and manage students’ behavior in the classroom. 

 

 1.6.2 Leadership style refers to styles that are measured and predicted as 

the effectiveness of leaders from different aspects. 
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 1.6.3 Transformational leadership is one of the leadership styles, it refers 

to teachers who inspire others to share their values and visions to achieve their goals. 

The below are components of transformational leadership. 

  1.6.3.1 Individualized Consideration refers to teachers who 

are willing to take their time to others, they treat others as individuals and they 

understand everyone has different needs, abilities, and aspirations from others. They 

help other to develop their strength and listen to others concerns, at the same time they 

promote their development. 

  1.6.3.2 Intellectual Stimulation refers to teachers seek 

differing perspectives when solving problems and get others to look at problems at many 

different angles. Teachers always encourage others with creative think to deal with the 

traditional problems.  

   1.6.3.3 Inspirational Motivation refers to teachers are always 

optimistically, enthusiastically and confidently when talking about their future. 

   1.6.3.4 Idealized Influence   (Attributed) refers to teachers are 

pride in others who are associated with them and they act in ways with a sense of power 

and competence to win others’ respect, teachers always help others to deal with their 

difficulties and to overcome obstacles.   

  1.6.3.5 Idealized Influence   (Behavior) refers to teachers they 

always talk about their self-belief and values, and they share their values and beliefs 

with others. They stress it is important to build themselves to have a collective sense of 

mission and to make moral and ethical decisions. 

 

 1.6.4 Transactional Leadership is one of the leadership styles, it refers to 

the relationship between teachers and others is clear, and their roles are clarify. Some of 

such leadership style teachers who always work carefully to avoid the error with positive 

attitudes but some are always facing errors and mistakes with passive attitude. 

  1.6.4.1 Contingent Reward refers to teachers who always 

assist others as for their efforts, and make clear what one wants to receive when their 

goals are achieved. And they always express their satisfaction when others meet their 

expectations. 
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   1.6.4.2 Active Management- by –Exception refers to teachers 

who pay much attention on mistakes, irregularities from standards and concentrate on 

dealing with these mistakes.  

  1.6.4.3 Management-by- Exception Passive refers to teachers 

always don’t take actions until things become serious or wrong. 

  

 1.6.5 Laissez -Faire leadership style is one of the leadership styles, it refers 

to teachers who are absent when needed or who avoid making decisions or who give the 

delay response to urgent problems. 

 

 

1.7 Research Contribution 

 1.7.1 This research welcomed the conception of leadership in education, in 

the past, the leadership was only for principals in schools, but now we addressed the 

leadership for teachers. This research stated that the perception of lower-secondary 

teachers’ leadership styles would help teachers in other levels to evaluate their 

leadership style. 

 1.7.2 This study addressed the teaching quality in lower-secondary schools, 

it would attract teachers’ attention on their teaching quality. As for this study stated 

many factors that influence teaching quality, the teachers and other educators can 

improve their teaching according to these factors. It would also help Ministry of 

Education and policy-makers in China to evaluate teachers’ teaching quality according 

to these factors and formulate related policies to improve it. 

 1.7.3 This study found the relationship between teachers’ leadership style 

and teaching quality. So teachers would know which leadership style was better for them 

to improve their professional development.  
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1.8 Conceptual Framework for the Study 

 The Transformational leadership theory of Avolio & Bass (1990) was used 

to build conceptual framework. The study showed the independent variable: leadership 

styles were related to the dependent variable, teaching quality. 

 

        Independent Variable                                              Dependent Variable 

 

 

 

 

 

 

 

 

 

 

 

 

   Figure 1.1 Conceptual Framework 

 

 

   

Leadership Styles 

1. Transformational Leadership 
Style 

1.1 Individualized Consideration 

1.2 Intellectual Stimulation 

1.3 Inspirational Motivation 

1.4 Idealized Influence (Attributed) 

1.5 Idealized Influence (Behavior) 

2. Transactional Leadership 
Style 

2.1 Contingent Reward 

2.2 Active Management-by-
Exception 

2.3 Management-by-Exception 
Passive 

3. Laissze-faire Leadership Style  

Teaching Quality 

 Lesson Design 
 Teaching Skills 
 Communication Skills 
 The Expertise Skill in the 

Lesson Content 
 Classroom Management 
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CHAPTER Ⅱ 

LITERATURE REVIEW 

 

 

The major aim of this study is to investigate the relationship between 

teachers’ leadership styles and teaching quality in secondary school of China. In this 

chapter, the theory and some related previous researches of Chinese education, 

leadership style theory and teaching quality are reviewed. There are five sections of this 

chapter, the first section is the introduction of Chinese education system; the second 

section is Lower-secondary Education in Gansu Province; the third section is leadership 

style; the fourth section is teaching quality and the last one is some related researches. 

This chapter is following the below sequence: 

             2.1 Education System in China 

               2.2 Lower-Secondary Education in Gansu Province 

               2.3 Leadership Style  

 2.4 Teaching Quality  

               2.5 Related Researches 

 

 

2.1 Education System in China  

 China located in the middle and East Asia, it is bounded by the pacific in 

the east. The full name of China is The People’s Republic of China, as the third largest 

country in the world, China owns 9,600,000 sq. km land and also with a big population: 

1.37 million (Travel China Guide, 2014).  Education as the most important part to 

develop China, which accounts for 4 percent of GDP (Organization for Economic 

Cooperation and Development, 2015). 

 Chinese education with a long history under the influence of Confucianism, 
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which stresses students should respect their teachers and their parents, pre-school 

education and basis education as the most important stage to cultivate students’ quality. 

In China, there are about 201,377 primary schools with 5,633,906 teachers and 

14,766.280 graduate students, 52,623 Lower-secondary schools with 348,843 teachers 

and 14,135,127 graduate students (Ministry of Education, 2006), a majority of them are 

public schools and few are private schools. China provides the nine-year compulsory 

education for those public schools. Education policy as the most important part to 

improve the education development, the Ministry of Education set the guidelines for 

middle and long-term educational reform and development in 2010, this reform aimed 

to ensure no children left out of academic system. The detail information of guideline is 

below:  

Table 2.1 Major target for education development (China Statistics Yearbook, 2009) 

Education Levels   Year   

            2009 2015 2020 

Preschool education             

Kindergarten enrolment (in 

millions) 
  27 34 40 

Gross enrolment rate at three years prior to 

compulsory education (%) 
51% 60% 70% 

Gross enrolment rate at one years prior to compulsory 

education (%) 
74% 85% 95% 

Nine-year compulsory education (primary and lower 

secondary education) 
    

Enrolment (in millions)    158 161 165 

nine-year compulsory education (primary and lower 

secondary education) 
91% 93% 95% 

Senior secondary 

education 
            

Enrolment (in millions)    46 45 47 

Gross enrolment rate (%)       79% 87% 90% 

 

   



Fac. of Grad. Studies, Mahidol Univ.   M. Ed. (Educational Management) / 11 
 

Table 2.1 Major target for education development (China Statistics Yearbook, 2009) 

(cont.) 

Education Levels   Year   

            2009 2015 2020 

Vocational education     

Junior secondary vocational enrolment (in 

millions) 
 22 23 24 

Senior secondary vocational enrolment( in 

millions) 
 13 14 15 

 

2.1.1 Education Structure in China 

 In China, education divided into three phrases, basic education, higher 

education and adult education. “Basic education” in China consists of 3 years pre-school 

education since children at the age of 3, 6years elementary school education during 

children at the age of 7 to 12, 3-year lower secondary school education from age of 13 

to 15 (Zhou & Zhu, 2006). 

Figure 2.1 Basic Education System in China (Yu, 2013) 

 

 Pre-school education aims to nurture and to prepare the children for 

elementary school. Since 1980s, with the worldwide development of preschool 

education, China began to change and reform Chinese pre-school education to suit and 

adapt to the modern society education direction, and Chinese government encourage 
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this reform and build lots of kindergartens both public and private (Guo, 2010).  Pre-

schools education mainly teach children to develop in many aspects such as in physical, 

moral, intellectual and aesthetical, which is ready for the elementary schools.  

 Elementary education usually lasts 6 years in China. The language used in 

school is Mandarin Chinese, but some minority areas schools use their dialect. A school 

year includes two semesters begin from March and September respectively. Every week 

students need to attend school five days. Elementary education period included in nine-

year compulsory education, students mainly have course like Chinese, Mathematics, 

Social Studies, Nature, Physical Education, Morality, Music, Drawing, and Labor 

studies. Foreign Language like English is only a selective course in this period. In the 

end of grade 6, students need take part in an examination of Chinese and Mathematics 

in order to go to the Lower secondary school (Education Database, 2012). 

 Lower secondary education also called junior secondary education, in China, 

it also can be called middle school education. It lasts 3 to 4 years, students need to study 

different fields’ knowledge, which are deeper than what they learnt in primary schools, 

they need to learn Chinese, Mathematics, English, Physics, Chemistry, politics, which 

are the main courses students need to master and every week students have one Music 

class and one Physical class. In the last year of the lower secondary education, students 

need to take part in an examination, it is named Huikao, and the final score of this 

examination will decide which high school or vocational school that students can 

continue their education (Education Database, 2012). 

 Higher secondary education also called senior secondary school or 

vocational senior secondary school. It always lasts 3 to 4 years. Senior secondary school 

in China is called Gaozhong, and vocational senior secondary school is called 

Zhongzhuan. The main courses in this stage is similar as course that students study at 

Lower secondary schools, after students finished all courses, they need to participate in 

Higher Education Entrance Examination, it is also called Gaokao, which will decide 

future university or college that student will enter (Education Database, 2012). In China, 

Gaokao is treated as the first important examination in people’ life because it will decide 

their future direction that student will major, so students in this phrase are always full 

of stress. 
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 The school year at the elementary and secondary levels separated into two 

semesters or terms, the first semester is beginning from the September to January of the 

next year, the secondary semester is from the March to July. There are about 39 weeks 

in this two semesters, among them, there are 34 weeks for class, two weeks for activities, 

three weeks for examinations, and one week in reserve ( VII Ed, 2011). 

 It is widely believed that the most effective method to eliminate poverty and 

achieve sustainable development is to facilitate education. Therefore, in order to achieve 

this goal, Chinese government provided nine-year compulsory education on July1, 1986, 

it includes elementary education and lower secondary education. Compulsory education 

ensure every citizen have good personalities, health mental, and basic knowledge for 

future education and study, this is the right for every citizen (Zhang et al., 2004). In 

2006, compulsory education extended to west of China, and some poor areas of east (Jin 

& Zhang, 2008). It means there were more than 95% basic education with free tuition 

fees and free text books and some other related fees on education in 2006 in China. 

 

 2.1.2 Education Management and Administration 

 Educational management experienced a great change in China since the 

economic reform in the late of 1970s (Ngok, 2007). Even if China is controlled by 

central system, it is also real that China with a decentralized education system (Lyons, 

1985). Education is largely decentralized to local provinces, cities, municipals and 

countries (Zhou & Zhu, 2006), so every provinces, urban even rural areas which have 

central authority responsible for all planning, decision making rights (Zhou & Zhu, 

2006).  

 According to the Chinese Education Law, the State Council and local 

people’s government shall guide and manage education with a suitable performance and 

responsibilities. The administrative educational department under the power of State 

Council, it is in charge of all administrative and management educational activities. The 

administrative department of education also under power of people’s government to 

practice educational activities in their local places (WDE, 2011). 

 The Ministry of Education (MOE) is the highest educational administrative 

body in China. It takes responsible for making relevant education laws, regulations, 

policies, educational plans, and some related works for all departments in local place. 
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The management of pre-school education is under the power of MOE of local 

government, while the compulsory education (Elementary and lower secondary 

education) is guided and managed by MOE of Country level (WDE, 2011). In order to 

improve the basic education, Ministry of Education has established some Basic 

Education Curriculum Research Centers all over the country, most of them are in normal 

universities (WDE, 2011). 

 

 2.1.3 Quality Assurance 

 Quality assurance as an initial management method appeared since 1950s in 

industry and business (Bound et al, 1994). It was introduced into education in the mid 

of 1980s by the most of Organization for Economic Co-operation and Development 

(OECD) countries to facilitate accountability and effectiveness. Ministry of Education, 

as an administrative department of education, it is the government authority in charge 

of the total planning, management of different levels of education in China, therefore 

Ministry of Education is the main organization to evaluate education quality, it has 

established different evaluations for quality assurance (Hong, 2010).  

 

 

2.2 Lower secondary Education in Gansu Province 

  China as the fastest economic development Country in the world, its 

education attract attention from many Counties. In 2000, the “Western Development” 

plan has been provided as a book, Gansu as a province was covered in this plan. During 

that time, the Chinese government provided a series of reforms for education, especially 

for basic education curriculums for achieving quality education.  

  Gansu province stretches across Tenggeli desert with mountains and hills 

(Emily, 2007). Gansu stands at the Northwest of China. According to the research 

(China today, 2010), the population of Gansu is 25.58millions, 76 percent of them live 

in rural areas (UNESCAP, 2005). According to UNESCAP (2005), Gansu is the second-

highest illiteracy rate place in China. Therefore, the education in Gansu should be paid 

much attention. 

 Lower secondary education in Gansu is usually three years, it is one part of 

compulsory education. Students through grade 7 to grade 9 at the age of 12 to 15 (Qian, 
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2006).   In the lower-secondary school, students have more classes than they are at 

primary school, the knowledge is more complex than primary education, as for a large 

amount of knowledge need to teach, teachers always only address one time about the 

knowledge point, so students need to concentrate on the class. Therefore, the subject, 

study context, study method, all of them are totally different from primary study, lower 

secondary education is more difficult than the primary education.  

 According to Ministry of Education (2006), there are about 1,538 lower 

secondary schools can support secondary education in Gansu province, teachers in these 

schools are about 84,838 and the total number of students are about 351,673. 

 Wu (2013) Index of Chinese Education, the finding from the study found 

that western Chinese people think the education is still the most important factor to 

improve their economic. There are some problems have been provided from their 

findings that produce the poor education in Western China: poor hardware of school; 

few investments in education from government; small number of schools; shortage of 

teachers; parents with few attention on education; few education attention from 

government; poor teaching; students with poor interesting on education. 

 Lower secondary education is a fundamental and the most important level 

of education. As Organization for Economic Cooperation and Development (2011) 

investigated that many countries provide the compulsory education for this level.  It has 

two objectives of this level, firstly, it gives the equal chance to obtain knowledge and 

skills that needed in their whole life; secondly, it provides the related education for all 

students to choice their future ways after this level period, to continue academic 

education or to go into the labor marker or to choice vocational route (Organization for 

Economic Cooperation and Development, 2011). It is a key and crucial stage that 

students establish their profound thinking in social, family, physical and intellectual, 

they begin to build their sense of responsibility and their values.  

  

 2.2.1 Lower Secondary School Education in Wuwei 

 Wuwei is a small city, located in the middle part of the Gansu province. It 

is one of the most important place in Silk Road. It has the population of 1.81 million 

with the total area of 33249 square kilometers (Gansu Development Yearbook, 2015). 
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Wuwei has four seasons like other places in China, it is hot and dry in summer and cold 

and chill in winter, but with moderately climate in spring and autumn.  

 According to the Ministry of Education in Wuwei (2016), there are 1108 

primary schools, 189 lower-secondary schools, and 15 higher- secondary schools in 

Wuwei. There are 209,154 students in these various schools, among them about 111,904 

students enrolled in the lower-secondary schools. And as Ministry of Education (2016) 

shows, the total number of teachers in Wuwei is 20,108, among them, the number lower-

secondary teachers are 7,560. Among these 189 lower secondary schools, there are 78 

schools in the Center of Wuwei, we also call it Laing Zhou District, and there are 2,964 

teachers in these 78 schools. In this study, researcher will focus this research on the 

Liang Zhou District because in this area which includes lower-secondary schools in 

urban area as well as rural areas, the quality level of rural schools is similar as the other 

lower secondary schools in other areas of Wuwei. Therefore, the schools in Liang Zhou 

District is a best sample place. 

 

 

2.3 Leadership Style 

 Bass (1985) and Yukl (2002) said Leadership is the ability to affect a group 

to achieve the stated vision and goals. In this section, the first section is the definition 

of leadership, the second section is definition of leadership style, the third section is 

measurement of leadership style theory, and the last section is leadership style theory 

on education management. 

 

 2.3.1 Definition of Leadership 

 Bass (1985) stated that leadership was people’s capability to affect and 

motivate others to work with a high performance. Ogbah (2013) defined leadership as 

the manner that leader motivates his subordinates towards their common organizational 

goal. Omolayo (2000) also defined that leadership was an ability to finish things as well 

as to assist others finish their things within the school system. Leadership was treated 

as an ability that leaders have to encourage and motivate their followers to accomplish 

and achieve their common goals. 
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 However, Northouse (2004) defined leadership was a process during this period 

leaders work together and encourage their subordinates to achieve their common goal. 

Adeyemi (2006) viewed leadership as a process, through this process the individuals or 

groups could impact their goals. Sararattana (1999) also treated leadership as a process 

that leaders influence their followers’ behavior, motivate their followers’ performance 

in order to achieve their organization goal. Stephen (2007) stated that leadership was 

treated as central and main factor that cause change, improvement and revolutionary in 

one organization. Leadership was necessary for any leaders to improve their 

organization. 

 Therefore, from the above definitions we could summarize that leadership 

is the ability that leaders encourage and inspire their followers to work together to 

achieve their common goals, and this leadership also a process through which persons 

achieve their objectives. 

 

 2.3.2 Leadership Style  

 Leadership style is a description and explanation from different aspects of 

leadership, Lussier and Achua (2007) stated theory had practical values, it could help us 

to understand, predict and control successful leadership better. The leadership style as a 

standard to measure and predict the effectiveness of leader. Shamaki (2015) stated that 

leadership style was the pattern or the collection of leadership behavior that given by 

leaders.  Leadership styles represent the leaders’ behaviors, the effective styles of 

leadership could assist to enhance performance when new challenge arise (McGrath & 

MacMillan, 2000). Therefore, Obiwuru et al. (2011) noted that ‘leadership styles were 

predictors to leadership effectiveness whereby leadership style in an organization was 

one of the factors that played a; significant role in enhancing or retarding the interest 

and commitment of the individuals in the organization’. Stogdill (1962) developed the 

leadership styles at the Ohio State University. There were majority of leadership styles 

such as autocratic leadership style, democratic leadership style, situational leadership 

style, contingency leadership style, transactional leadership style, transformational 

leadership style and laissez-affaire leadership style and so on, in this study we adopt the  

below three kinds of  leadership style: 
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 Transformational leadership style 

 Transactional leadership style 

 Laissez-affaire leadership style 

  2.3.2.1 Transformational leadership style 

  Transformational leadership that bring the great different in 

individuals and institutions (Burns, 1978). Transformational leadership was first time 

introduced by James V. Downton (1973) in Rebel leadership: “Commitment and 

Charisma in a Revolutionary Process”, and further improved by James MacGregor 

Burns (1978) in his book Leadership. To Burns, Transforming leadership was a process 

in which “Leader and follower help each other to advance to a higher level of morale 

and motivation”. Burns established two concepts: “transforming leadership and 

transactional leadership” and defined transforming leader are those who give inspiration 

to others to achieve a higher morale and motivation level, on the other hand, 

transactional leaders who directly motivate those individuals who make contributions 

to organization (Burns, 1978). Bass (1985) improved Burns transforming leadership to 

transformational leadership, and defined how to measure the transformational 

leadership style and transactional leadership style. 

 Bass & Riggio (2006) stated that transformational leadership 

was always based on followers’ consciousness about the value of output and their 

success. Ebru (2010) stated that transformational leaders treat leadership as a process in 

which leaders inspire and encourage their followers to solve problems. What’s more, 

transformational leaders help and support their followers to get the ability to deal with 

things and to solve problems (Ebru, 2010). Leaders’ transformational leadership style 

had influence on followers’ behavior and their overall thinking. Transformational 

leadership attracted intellect attention to imminent problems. Such leaders encouraged 

innovation to develop overall behavior (Argyris &Scho¨n, 1996; Glynn, 1996; Hurley 

& Hult, 1998). 

 Transformational leadership style includes the following 

five characteristics: 

 Individualized Consideration 

 Intellectual Stimulation 

 Inspirational Motivation 
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 Idealized Influence (attributed) 

 Idealized Influence (behavior) 

   Individualized Consideration: coaching and development –the 

leaders willing to spend time to teach and coach their followers, they know everyone 

has different needs, they treat followers as individuals rather than just a member in the 

group or team (Bolden, Gosling, Martuano & Dennison, 2003). Such type leaders they 

willing to help followers to improve and facilitate their strengths and willing to listen 

attentively about others’ concerns and thoughts, they always keep in promoting their 

self- management. 

   Intellectual Stimulation: such leaders who seek different 

perspectives and methods when solving problems. Such type leaders always stimulate 

their followers to see things with creative ways, they encourage others to look at 

problems with many different angles, and they also encourage followers to deal with the 

traditional problems with novel ways and stimulate them to rethink those ideas which 

they never been questioned before (Bolden, Gosling, Martuano & Dennison, 2003). 

  Inspirational Motivation: inspiring others –the leaders articulate 

and express their visions that are appealing to followers  (Bass, 1998). Leaders with 

inspirational motivation always talk optimistically about the future (Bolden, Gosling, 

Martuano & Dennison, 2003). Leaders purposely provide the energy to drive their group 

forward and leaders always express confidently that goals will be achieved (Bolden, 

Gosling, Martuano & Dennison, 2003). Inspirational motivation leadership style is 

always practiced by communication skills that make the vision understandable, precise, 

powerful and engaging. The followers are willing to invest more effort in their tasks, 

they are encouraged and optimistic about the future and they believe in their abilities 

(Bass, 1998). 

   Idealized Influence (attributed) refers to charismatic of leader. 

Because of the leaders` positive attributes, so followers are willing closing to their 

leaders. Leaders built the trust and confidence to followers (Jens, 2005).  

  Idealized Influence (behavior) emphasizes a collective sense of 

task, as well as acting upon these values (Jens, 2005). Avolio (1994) explained that such 

leaders who give the impression to follower “sense of joint mission”.  
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 2.3.2.2 Transactional leadership style 

  Burn (1978) stated transactional leadership is a process that 

leaders exchange rewards with their followers. Transactional leaders like using kinds of 

rewards such as provide subordinates praise, promotion, bonus, honor to motivate others 

(Bass, 1985).Transactional leadership is based on the expectation of return reward with 

their effort, productivity. Transactional leaders focus on reward to increase their work 

efficiency (Yammarino & Bass, 1990; Bass & Riggio, 2006). From the above statements 

it showed that rewards is the necessary for transactional leaders, they use rewards to 

motivate others’ behavior so that achieve their goals. 

  The difference between these two leadership is that 

transformational leadership style aims to the future, creation, reformation. In contrast, 

transactional leadership style is based on the traditions. The transactional leadership was 

leaders force employees to do, subordinates with a negative attitude to work, but 

transformational leadership was leaders inspires followers to finish work with the 

common mission and orientation (Eren, 2001). There are majority of previous 

researches stated that leaders with transactional and transformational leadership at the 

same time, but transformational leadership is more effective than transactional 

leadership (Gardner & Stough, 2002). Transformational leadership is always correlated 

with higher performance but transactional leadership is always linked with less effective 

behavior (Bass et al., 2003; Dvir et al., 2002) 

The transactional leadership style with three scales: 

 Contingent reward leadership 

 Management-by-exception (active 

 Management-by-exception (passive) 

  Contingent reward leadership, which means leaders they have 

the clear role and conception of their task, and followers have the rewards if they done 

task well (Jens, 2005). Peter & Waterman (1982) found that contigent rewards were 

frequently used in these top companies to encourage subordinates to finish task. The 

research also found that subordinates were satisfied with such rewards delivered to 

achieve their task goals (Klomoski & Hayes, 1980). 

  Management by exception only occurs when leaders need to 

take correct actions and intervene with subordinates when failure taken place in their 
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organization. In most of previous researches, the management by exception was not a 

contributing factors to leaders (Bass, 1985; Fulk & Wendler, 1982). Management by 

exception could be separated into two kinds: active management by exception and 

passive management in exception. 

  Management-by-exception (active) means leaders are carefully 

working to avoid the error by applying rules and standards (Jens, 2005). 

  Management-by-exception (passive), which means leaders 

never interferes to deal with problems until there are some errors or mistakes happened 

(Jens, 2005). 

  2.3.2.3 Laissez-faire leadership style 

  Laissez-faire leadership style totally different from 

transformational and transactional leadership styles. Laissez-faire leadership is one kind 

of leadership style that leaders unwilling to control or without control to their 

subordinates. Laissez-faire, this word came from French word which means “let it be”, 

therefore, such leaders with little or no supervision to their followers when they together. 

  Laissez-faire leadership style is much more passive and 

ineffective kind of leadership. Such kind of leader neither help followers nor lead them, 

participants should be able to finish work and work out problems by themselves without 

too much extra guidance. Such leader always absent when needed and do not do 

anything when subordinates have problems. They fail and unwilling to make decisions 

(Deluga, 1990).  This is the avoidance of leadership in currently. (Antonakis et al, 2003). 

However, such leadership style with hand-off approach can improve and facilitate 

subordinates to solve problems and think critically. Bass and Stodgill (1990) stated that 

Lassiez-faire leadership is the most unsatisfactory leadership style to followers. With 

such leadership style leaders, the organization with the full freedom, this situation can 

make follower lost their common goal, and individual goal will be higher than 

organization goal. 

 From the past leadership literature, when compare with the 

transformational leadership style and transactional leadership style, the laissez-faire 

leadership style is the least effective leadership style (Barnett, Marsh, Craven, 2005).  
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 2.3.3 The Measurement of Transformational Leadership Theory 

 Bass (1985), viewing the transformational and transactional leadership as 

complementary constructs, so he provided an instrument to measure both transactional 

and transformational leader behavior, in 1990, Bass and Avolio developed it again, this 

instrument was Multifactor Leadership Questionnaire (MLQ), it involved three 

leadership styles: transactional, transformational, and laissez- faire (Bass & Avolio, 

1990, 1994). MLQ was developed and validated to reflect leadership behavior by the 

dimension of transformational and transactional leadership. In this study, the leadership 

measurement questionnaires established based on the using a 5-point behavioral scale 

(“Never” to “Always”).   

 

 2.3.4 Leadership Styles theories on Educational Management 

 Education is an important part of our life. How we receive and integrate it 

in our life, Educational leadership play a significant role to concern students, educators, 

and society as a whole. Effective educational leadership facilitate teachers’ work and 

students’ performance at a high level. Traditionally, educational leadership focused on 

the principal, but now it is totally different, there are many leaders in schools, including 

principals, administrators, and heads of department, teachers and students.  

 Stephen (2007) stated that leadership is the most fundamental reason that 

take change, development in all organization, including schools. Okafor (1991) noted 

that most of success and failure cases in secondary schools or other organization largely 

depend on the effects of their leaders on their followers. Subramanaim (2011) stated that 

the importance of studying the leadership style is because it is related tightly with the 

organization’s fate, and the success of their common organization goal. 

 Stewart (2006) stated that the transformational leadership model appeared 

in education literature around 1980s to request schools systems to improve their 

standards and facilitate student’s performance, and this was the link between leadership 

and school teaching quality. In some extent we can say that leadership is the necessary 

outcome to improve the teaching quality, it can help to improve schools, educators and 

administrators’ standards also can improve student performance. 

 During the school successful process, transformational leadership play a 

significant role to improve and enhance. (Leithwood et al., 1998; Silins, 1994; Heck and 



Fac. of Grad. Studies, Mahidol Univ.   M. Ed. (Educational Management) / 23 
 

Hallinger, 1999). Hillinger (2003) stated that transformation leadership used by 

developing a share vision to modify development in teaching and learning.  

 Leithwood and Jantzi (2000) stated that transformational leadership use the 

bottom-up way; it does not only the method for principal, teaching staff also take part 

in it. Transformational leadership in schools appeared between principals and teachers, 

as well as teachers and students, even students and students. Such leadership style 

improve the teacher performance as well as student performances. 

 The role of leadership, especially transformational leadership, it is 

importance and related with the development of schools, teacher performance, student 

performance such like outcome and achievement, so we can concluded that 

transformational leadership nearly influence every aspects in schools, not only school 

development, teachers development, students achievement, but also the quality of 

teaching. 

 

 

2.4 Teaching Quality  

 Over the recent years, the request and demand for improved teaching quality 

and learning and for increased responsibility and accountability and high academic 

standards has been addressed and put on the agenda of education. 

 As OECD (2005) showed now more and more OECD countries with the 

decentralized education system, local education and local schools can develop their 

schools and teaching criteria according to their specific situation, it is important for 

schools leaders improve their high teaching quality, which required teachers should help 

their students to achieve their learning objective and school aims. 

 The purpose of this section is to illustrate the teaching quality and some 

previous studies about teaching quality. First section is teacher quality, the second 

section is teaching quality, the third section is factors that affect quality teaching and the 

fourth section is quality assurance in school education, the fifth section is the importance 

of teaching quality and the last one is the measurement of teaching quality. 
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 2.4.1 Teacher Quality 

 Wang (2007) stated that education quality is the best feedback of education, 

good education is based on good teacher quality, for teaching quality is the core mission 

of schools. Even if student are subject of teaching activities, teachers are the important 

and key factor of teaching quality is teachers because teaching quality is the mirror of 

education quality (Andrew & Schwab, 1995).  Students are the most competent of 

teaching quality, while teachers are the key to teaching quality. It is necessary to study 

the teacher quality when we mention the teaching quality, because teacher quality not 

only means to improve teachers themselves but to improve teaching quality. James & 

Jennifer (2006) described that the most critical and important element of the success in 

schools is the quality of teaching which occurs in every classroom, in their book, they 

said if we want to get the best education, the good quality of teaching, an effectiveness 

teacher is necessary as the leader of the classroom, while effective and qualified teacher 

which is the challenge in today’s education. 

 2.4.1.1 Definition of Teacher Quality 

  Ko (2003) stated that teacher quality refers to teacher 

development, teacher professional knowledge and teaching ability. Peng (1999) 

addressed that teacher quality is teachers’ professional knowledge and teaching ability, 

teachers’ professional beliefs and their attitude to education, their own personality, and 

the situation of the subject achievement. Wu (2003) gave an easy but clarify definition 

for teacher quality, that’s, teacher quality was teachers’ knowledge, ability and their 

morals. Jian (1997) defined the teacher quality was the process for teachers’ knowledge 

cultivation, teaching experiences and skills, teachers’ ability to improve students’ 

education outcome and develop education quality and effectiveness.  

  Teacher quality refers to those teachers who have high intellect, 

subject mastery, classroom management ability and academic ability as well as great 

aptitude integrating themselves into students (Laczko-Kerr & Berliner, 2002; Tucker, 2011) 

From this definition, teacher is not just only a person to spread knowledge to students, 

if someone wants to be a good teacher, there are many requests to meet. 

   Therefore, summarizing the above definition, teacher quality 

consists of professional knowledge, teaching ability, teachers’ personality, professional 

beliefs and teachers’ attitude and their moral. 
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 2.4.1.2 Teacher Training  

  Teacher training is considered essential and significant part for 

enhancing teachers’ professional knowledge and teaching skills (Cohen & Hill, 2001; 

Darling-Hammond & McLaughlin, 1995; Smith & O’Day, 1991). Teacher training also 

called teacher education, it has two parts: pre-service education and in-service education. 

One person (2013) gave definition of pre-service, it is the education of teachers before 

they go to schools as a real teacher. During this period they get the teacher education 

knowledge and skill, this is ready for them to be a teacher. It is significant for educators 

to learn method of how to get the core qualities of a good teacher and how they can 

facilitate and improve their ability to be a qualified teacher. Teacher training is a process 

that find the best way and methods to motivate the students to become better teachers, 

it helps teachers get the professional knowledge and skills to enhance their performance 

(Gabriela, 2015). This process always happened in the universities and college, after 

pre-service process, they can get a teacher certification to beginning their teaching 

career. In-service education, according to Lawrence (1960), in-service education is the 

education those people who have entered into education industry, they get professional 

training to improve their teaching work. In China, teachers need take part into kinds of 

training during working and vocational periods. 

 2.4.1.3 The Importance of the Teacher Qualify 

  McKinsey (2007) stressed that the main method to enhance 

education quality is the quality of the teachers. Many researches showed that students 

taught by effective teachers with higher academic achievement than those student who 

taught by less effective teachers (Anderson, 1998; Sanders & Horn, 1998; Stronge, 2002) 

In the United State of American, the president Bush provide the Act of No Child Left 

Behind (NCLB) in 2002 in order to improve the basic education, in the content of this 

Act, to hire effective teachers is one of the most important part which was addressed. 

Teachers as the spreader of knowledge, ideas and thoughts, they always as the models 

to their students, so their quality, at the some extent, play a great important role to their 

students.  

 Therefore, in this study, researcher will state the teaching 

quality in the view of teachers. 
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 2.4.2 Definition of Teaching Quality 

 Ghonji et al., (2015) conducted a research, in their study they analyzed the 

teaching quality was mainly including lesson design, communication skills, teaching 

skills, and the expertise skill in the lesson content. Oliver & Reschly (2007) stressed the 

importance of classroom management for teaching quality, they stated that the result of 

classroom management can result in positive educational outcome. Heck (2007) stated 

that teaching quality not only means teachers’ certification, but also the most important 

part is teachers’ perspective and thoughts that they have in the classroom, the 

instructional strategies skill or teaching skill they use, and the ability to organize and 

manage classroom. Torff (2005) addressed that if teachers don’t have the expertise skills 

in lesson content, this is worse than teacher don’t have the teachers’ related certification, 

this factor is most important than any others. Teaching quality always means the 

teachers’ teaching method and their communication skills. (Asgari & MahjubMoadab, 

2010). ShabaniVorki (2006) stated that teaching quality is determined by lesson design, 

teaching execution and teaching evaluation. 

 Stones (1994) showed that true quality of teaching is achieved by interaction 

that children acquire knowledge and teachers finish teaching by different context to 

teach students professional and structural knowledge. Okoye et al., (2008) showed 

teaching quality is correlation with students’ achievement tightly.  

 From the above different definitions we can summarize that teaching quality 

have different roles to different persons and in different contexts when define it from 

different angles. When we correlate it with student, teaching quality always related with 

student achievement and outcome, it as an important factor influence students. When 

we link it with principals, teaching quality is main factor that improve the school 

development. However, when we associate it with teachers, teaching quality is in 

practice, it is about all aspects that can improve their students, it includes the teaching 

skills, communication skills with students, their own professional knowledge, and 

classroom climate et. 

 

 2.4.3 Factors that influence Teaching Quality 

 In the past 30years, students’ rating played a dominated role as the most 

important measure of teaching effectiveness (Seldin, 1999). However, over the past few 



Fac. of Grad. Studies, Mahidol Univ.   M. Ed. (Educational Management) / 27 
 

years there has been another trend of evaluate teaching quality according to assess the 

data teaching performance (Arreola et al., 2000). Lomas (2004) stated that the quality 

of teaching rely on a large number of factors such as: a high value of education, good 

educators and leadership development.   Hoover & Arrington (1994) mentioned that the 

quality of scientific board member’s teaching is influenced by two variables, 

educational systems’ characteristics and individual’s characteristics, it means that 

teaching quality can be influenced by the schools or institutions like their schools 

management ways, and teachers themselves, such as their teaching styles.  Ghaderi et 

al., (2003) emphasized the professor’s teaching record and skill that can be combined to 

effect the teaching quality. Zohur & Eslami (2002) stated that method of teaching, the 

power of communication, seeking of knowledge, and teachers’ characteristics have been 

treated as the most significant factors to affect teaching quality. Simmons (1998) found 

that variables such as gender of educators and students, the age of educators and students, 

the working experience, the structure of lessons, the timing of classes, the gap of the 

grade between practical and expected, all of them affect the quality of a scientific board 

member’s teaching. Bazargan (1999) stated that teaching quality is mainly rely on its 

teachers, teachers are very important. 

 To summary the above factors, firstly, from macro angle, there are education 

system’ characteristics, like school itself, teaching performances. Secondly, from a 

micro angle, it including teachers and students, like teacher’ characteristics, their 

teaching skills and method, capability of communication, ability to arrange the structure 

of lessons, and to control timing of class. Lastly, some personal factors, like gender of 

teachers, the age of teachers and teachers working experience. Therefore, there are many 

factors that influence the teaching quality in a direct and indirect ways. 

 

 2.4.4 Quality Assurance in School Education 

 The development of formal quality assurance systems become the most 

significant part and trend in education systems in the past decades. Since 1980s, the 

quality became a key word to those educational policy-maker (OECD, 2008), Without 

doubt that quality assurance systems make a great contribution to quality teaching. 

 Quality assurance is related people with the responsibility for ensure the 

school education quality, it helps the schools and teachers themselves with a sense of 
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accountability for everyday work with a high standards (César, El, 2005). Quality 

assurance suggestions ways always connect with those educational goals and results 

(César, El, 2005). Quality assurance also means development and learning (César, El, 

2005).  There are two points addressed are: the one is comparison the how things now 

and how things should be; this is the process to make evaluation for oneself and become 

better. The other one is to compare the aspiration and practice, to know the distance 

between them and take some actions to reduce this gap (César, et al, 2005). 

 To raise teachers’ awareness and motivation is basis for quality assurance 

to enhance their teaching system. They are also the essential to improve teachers’ 

commitment and confidence (César, et al, 2005). 

 

 2.4.5 The importance of teaching quality 

 Some research showed that effective teaching is essential for educational 

development and students learning (Bardes & Falcone, 1998; Artiles, 1994). Healey 

(2000) stated that students’ development in the field of education is influenced by that 

field professors and experience high quality teaching to get a deeper level learning.  

Teachers whose teaching method, communications, their behavior, and even their 

attitude to others and to their own life and so on, all of them that are presented in front 

of students  influence their students. Mary (2006) stated that quality of teaching 

completely depends on quality of teachers, but she also said that when people discuss 

about the quality education, they prefer to focus on quality of teachers rather than on 

quality of teaching, some teachers they graduated from the famous universities and 

colleges, with the bright resumes, but how about their teaching competence in the 

classrooms. Therefore, quality of teaching is necessary factor to be a quality teacher, a 

quality teacher should have the competence with quality of teaching in his/her class. 

 Trigwell & Prosser (2004) and Lindblom-Ylanne & Nevgi (2003) stated that 

the duty of teachers is to foster interesting and stimulate student to learn, quality of 

teaching motivate students to organize their structural knowledge by learning 

independently. There is a Chinese proverb said that “if you give a hungry man a fish, 

you feed him for a day, but if you teach him how to fish, you feed him for a lifetime” 

Teachers like this helper, they need to help students find their interesting and motivate 

them to improve them, so that they can help students truly and valuable to be called 
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teachers. Teaching method and teaching skill as the most significant part of teaching 

quality, it is needed to be pay great attention to teachers. 

 This research will be expanded by the teachers’ self-assessment to analyze 

the teaching quality. The components of teaching quality including lesson design, 

teaching skills, communication skills, the expertise skill in the lesson content (Ghonji et 

al., 2015) and classroom management (Oliver & Reschly, 2007). 

 Lesson design refers to teachers can determine the lesson before teaching, 

and they can specify their teaching goals at the beginning class. Teacher also can 

regulate lesson material and understand it and observe their speech method and teaching 

order. Teachers also need to together with their students to review the previous lesson 

and introduce the relation of the new lesson (Ghonji et al., 2015). Jack (2006) stated that 

create effective objectives and build lesson plans that can help to achieve    the outcomes. 

He said successful lesson design is the key to teaching quality and learning. In his book 

“Planning a Successful Lesson”, he stated that a good lesson design can help teachers 

to set goals for all important tasks and to describe the methods how to reach them. A 

good lesson plan can help teachers ensure they have taught students classes with logical, 

systematic. 

 Teaching skills refer to teachers can teach in different education levels and 

they use different methods in teaching, also teachers can encourage students to 

participate in schools and class activity. They design the instruction program for their 

lesson, and they can observe the order in their class (Ghonji et al., 2015). Chris (2008) 

stated in his book essential teaching skills that successful teaching skills consist of 

knowledge, decision making and action. Wragg (2005) stated that there are many past 

studies of teaching skills that that focus on how teaching skills are improved by 

beginning teachers and experienced teachers. Teaching skills enable the teachers to 

organize activities during class and help student understand knowledge.  

 Communication skills refers to teachers communicate with the learners to 

motivate the students to study and produce their perspectives, and teachers can create 

opportunity to study with the students so that they can know each other better (Ghonji 

et al., 2015). Teachers also can manage their emotion during communicate with students 

(Kevin, 2006). 
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 The expertise skill in the lesson content refers to teachers have ability to 

update the course contents and make a relationship of subject contents to what they teach 

(Ghonji et al., 2015). 

 Classroom management stated classroom management is the ability to 

manage and organize students’ behavior in the classroom (Oliver & Reschly, 2007). 

James (2006) described that effective classroom manager create an climate and 

environment for student to improve their academic as well as enhance their skills for 

life such as communication skill, emotion management, classroom conflict and self-

control ability. However, there are majority of studies indicate that in teacher 

preparation programs they always neglect the classroom management in his book 

“Classroom Teaching Skill”. 

 

 2.4.6 Measurement of Teaching Quality 

 In order to access to the level of teaching quality, the questions in 

questionnaire refer to the past questionnaire about teaching quality and Teacher 

Classroom Management Strategies Questionnaire (2012). The number of total questions 

is 25 items. Lesson design (5 items), teaching skills (5 items), and communication skills 

(5 items), the expertise skill in the lesson content (5 items), classroom management (5 

items). To each item, there are five degree on perception of teaching quality ranking 

from: never, rarely, sometimes, often and always with the score from 1, 2, 3, 4, and 5 

respectively based on 5-point Likert scale.  

 

 

2.5 Related Researches  

 

 2.5.1 Related Researches about Leadership Styles 

 Saba & Najma (2016) established a research to survey the effect of styles of 

leadership, that is, transformational and transactional leadership, on job involvement. 

250 teachers took part in their study and data collected by multifactor leadership 

questionnaire (Bass & Avolio, 1994) and job involvement (Kanungo, 1982). The results 

showed that both transformational and transactional leadership styles and their subfacies 

had significant positive effects on job involvement.  



Fac. of Grad. Studies, Mahidol Univ.   M. Ed. (Educational Management) / 31 
 

 Asan (2015) conducted a research to study the leadership style of secondary 

school principals in Cameroon based on transformational, transactional and laissez-faire 

leadership styles. The author used the qualitative research method according to 

interviewed ten principals, ten teachers and ten students to describe their principal’s 

leadership style. The findings showed that all principals perceived their leadership were 

transformational leadership style, and all teachers except one teachers thought their 

principals leadership styles were transformational leadership style, but that one teacher 

perceived their principal leadership style was transactional leadership style. While, all 

students described their principals were honest, trustworthy and parental.   

 Duangjai & Saowanee (2014) conducted a research to study the relationship 

between the leadership style and school effectiveness in secondary schools. The 

population included 2,788 persons who worked at secondary schools. Which comprised 

160 administrators and 2,628 teachers, and the final sample was 451 persons included 

113 administrators and 338 teachers. The study found that the relationship between 

leadership style and school effectiveness was positive. 

 Funda & Cihan (2014) established a research to study the effect of 

transformational and transactional leadership on firm performance, the sample was 

white-collared members work in Export Company in Turkey, and total responses were 

215.The date collected by the MLQ which developed by Bass and Avolio in 1985.  The 

result found that transformational leadership style is tightly related to firm performance, 

such as employees’ working quality, commitment of employees, and job satisfaction of 

employees, product and service quality, customer satisfaction and so on. Therefore, 

from the result we could conclude that transformational leadership affect quality 

development in company. 

 Mohammad & Rahil (2013) made a research to study on the relationship 

between efficacies of classroom management, transformational leadership style of the 

different institutes in Kermanshah, West of Iran.  The sample included 153 English 

teachers. The transformational leadership based on the theory which built by Bass and 

Avolio, and classroom management was measured by Teacher Sense of Efficacy Scale 

(Tschannen-Moran & Woolfolk Hoy, 2001). The finding revealed that transformational 

leadership is positively associated with efficacy of the classroom management, and 
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teaching skills and strategy, the finding of this study also showed that transformational 

leadership style can improve the teachers’ professional knowledge.  

 Reza & Marzieh (2013) established a research about the relationship 

between teachers’ sense of responsibility and transformational leadership style. The data 

collected by Multifactor leadership questionnaire based on Avolio and bass and 

Teachers’ Responsibility Scale based on lauermann and Karabenick.  The result showed 

that transformational leadership style positively predict teachers’ sense of responsibility, 

which in turn affect students’ learning and the result of students’ educational purposes.  

 Nural & Marlita (2012) performed a research to study the relationship 

between leadership styles and student achievement, the leadership styles in the study 

were transformational and transactional leadership, students’ academic achievement 

mainly means the quality of students’ behavior at schools, as the result of questionnaire 

showed that the leadership style of Head of Schools and the academicians’ perception 

had a positive significant influence on students’ academic achievement.  

  Eissa, Divid & Alexander (2011) conducted a research to investigate the 

effect of principal’s leadership style on school outcome. Descriptive statistics and an 

ANOVA were used to analyze the data. About the principal’s leadership style, the author 

used the questionnaires to collect data and qualitatively measure the school environment. 

The finding revealed that principals’ leadership style have a direct and indirect influence 

on schools’ environment which in turn affect the school’s outcome. And finding also 

showed that culture was the important factor that influence the principal’s leadership 

style.  

 A recent study established by Leithwood and Mascall (2008), students as 

the dependent variables and teachers’ transactional leadership style as the independent 

variable, the author studied the impact of teachers’ transactional leadership style on 

student achievement. There were 2,570 elementary and secondary schools teachers and 

students participated into this research, the quantitative research data showed the impact 

of transactional leadership improved student achievement.  

 Blase (1999) performed a research to study by qualitative and quantitative 

methods, there were more than 800 teachers took part in this research, the research 

wanted to claim that positive teacher response to transactional leadership style, and the 
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findings revealed that transactional leadership style improved teachers’ professional 

growth, such as teaching methods, data exploration.  

 Yin (1994) established a research about the teacher Leadership style, in the 

beginning of the study, the author stated that he believed it was impossible to facilitate 

classroom educational process and student achievement if without effective teaching, in 

the study the author also stressed that in a classroom, it included the teacher and students, 

teacher was often assumed as the leader and students are followers. Considering the 

above issues the author conducted the research to investigate how teacher leadership 

style was related to classroom environment and student performance. In the study, the 

author collected the data from an ongoing large-scale research project named 

“Education Quality in Hong Kong Primary Schools”, there was 190 sample primary 

schools involved in this study and used the LBDQ (Leader Behavior Description 

Questionnaire). The result showed that it was valuable to consider the effects of 

leadership styles on classroom environment and student performance. The findings 

showed teacher leadership styles affected classroom climate, students’ attitude and 

students’ perception of their performance and achievement. The below Table2.2 shows 

briefly about the related researches of Leadership Styles. 

 

Table 2.2 Related Researches on Leadership Styles 

Researchers Independent 

Variables 

Dependent 

Variables 

Research 

Methodology 

Findings 

Saba S. Rana, 

Najma I. 

Malik 

Transformational 

and transactional 

leadership 

Transformati

onal and 

transactional 

leadership 

Quantitative 

research 

Both 

transformational 

and transactional 

leadership 

styles and their 

subfacets had 

significant 

positive relation to 

job 

involvement 
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Table 2.2 Related Researches on Leadership Styles (cont.) 

Researchers Independent 

Variables 

Dependent 

Variables 

Research 

Methodology 

Findings 

Asan Vernyuy 

Wirba 

Transformational  

Transactional and 

Laissez-faire 

leadership style 

 Qualitative 

Research 

Principals’ 

leadership  

Duangjai and 

Saowanee 

(2014) 

Leadership style School 

effectiveness 

Quantitative 

research  

The relationship 

between 

leadership style 

and school 

effectiveness was 

positive. 

Funda and 

Cihan (2014) 

Transformational 

and transactional 

leadership 

Firm 

performance  

Quantitative 

research 

Transformational 

leadership affect 

quality 

development in 

company. 

Reza and 

Marzieh 

(2013) 

Transformational 

leadership style 

Teachers’ 

sense of 

responsibility 

Quantitative 

research 

Transformational 

leadership style 

was positively 

predict teachers’ 

sense of 

responsibility. 
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Table 2.2 Related Researches on Leadership Styles (cont.) 

Researchers Independent 

Variables 

Dependent 

Variables 

Research 

Methodology 

Findings 

Mohammad 

and Rahil 

(2013) 

Transformation

al leadership  

1.Classroom 

management 

2.Teaching 

skills and 

strategy 

3. Teachers’ 

professional 

knowledge. 

Quantitative 

research 

1) 

Transformational 

leadership is 

positively 

associated with 

efficacy of the 

classroom 

management, and 

teaching skills and 

strategy and also 

can improve 

teachers’ 

professional 

knowledge. 

Nurul and 

Marlita 

(2012) 

Transformati

onal and 

transactional 

leadership 

styles 

students’ 

academic 

achieveme

nt 

Quantitative 

research 

The leadership 

style had a 

positive 

significant 

influence on 

students’ 

academic 

achievement. 
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Table 2.2 Related Researches on Leadership Styles (cont.) 

Researcher

s 

Independent 

Variables 

Dependent 

Variables 

Research 

Methodology

Findings 

Eissa, Divid 

and Alexander 

(2011) 

Principal’s 

leadership style 

School 

outcome 

Quantitative 

research and 

qualitative 

research 

1) Principals’ 

leadership style 

have a direct and 

indirect influence 

on schools’ 

environment 

which in turn 

affect the 

school’s 

outcome. 2) 

Culture was the 

important factor 

that influence the 

principal’s 

leadership style. 

 

Leithwood 

and Mascall 

(2008) 

Transactional 

leadership style 

Student 

achievement 

Quantitative 

research 

Impact of 

transactional 

leadership raise 

student 

achievement. 
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Table 2.2 Related Researches on Leadership Styles (cont.) 

Researchers Independent 

Variables 

Dependent 

Variables 

Research 

Methodology 

Findings 

Blase (1999) Transactional 

leadership style 

Teachers’ 

reflective 

behaviors 

Qualitative 

research and 

quantitative 

research 

Transactional 

leadership style 

improved 

teachers’ 

professional 

growth, such as 

teaching 

methods, data 

exploration. 

 

Yin (1994) Teacher leadership 

style 

Classroom 

environment 

and student 

performance 

and 

achievement 

Quantitative 

research 

Teacher 

leadership styles 

affect classroom 

climate, students’ 

attitude and 

students’ 

perception of 

their performance 

and achievement. 

 

 From the above related researches about the leadership style we can 

summary that leadership style always as the independent variables to affect others 

variables such as school effectiveness, school outcome, classroom management, 

teaching skills and strategy, teachers’ professional knowledge, teachers’ sense of 

responsibility, students’ performance and achievement. 
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 2.5.2 Related Researches about Teaching Quality 

 Hasan (2015) conducted a research about unforgettable teaching, the author 

used the qualitative research to analyze pre-service teachers’ teaching experiences. The 

inner of the study including standards of quality of teaching, there were many factors 

regarding teaching quality and teacher quality, which consisted of knowledge transfer 

and knowledge evaluation, teachers’ personality traits. The author summarized the 

content of teaching quality, it mainly included subject, content design, learning 

environment, classroom management and teachers’ personality trait.  The sample in this 

study were 224 pre-service teachers. The findings of this study showed that concrete 

experience, positive participate into activities and learning practical knowledge and 

information were significant to teachers, the experiential narrative approach-memoirs 

and narratives affected good teaching positively. 

 SitI et al., (2012) established a research: teaching quality and performance 

among experienced teachers. In this research the teaching quality mainly refers to 

teachers’ personality, cognitive ability, performance in classroom management, 

teachers’ commitment and responsibility. The authors used the quantitative research 

with 120 questions in the questionnaire to survey teaching quality according to teachers’ 

self-assessment of their own performance and outcome. And finally researcher got 1,366 

response questionnaires, the author used structural equation model (SEM) to analyze 

the data. According to teacher’s self-assessment of their teacher quality and 

performance and teaching outcome to evaluate teacher effectiveness. The result reveled 

that teachers ‘cognitive abilities and teacher personality could predict classroom 

management. However, only teachers’ personality could not predict teachers’ 

commitment and responsibilities. 

 Nina & Vulfs (2011) conducted a research about evaluation of teaching 

quality from students in order to improve education quality. The study used the 

quantitative research with unified questionnaire to survey the teaching quality, the 

author referred the past research and summarized the components of teaching quality in 

the research mainly consisted of knowledge transfer, knowledge evaluation Personal 

traits. The finding showed that student evaluation was really important for teaching 

quality improvement. 
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 Ruilin et al., (2010) established a research about high school student’s 

perception on the relationship between teacher quality and teaching quality. In this 

research, teaching quality included effective behavior, strategy, outcomes of teaching 

and classroom atmosphere management. The population was students from twenty-three 

schools which were selected by stratified random sampling from 154 high schools, and 

finally the sample is 734 students according to the number of questionnaires which 

returned. The research used the quantitative research method and the findings showed 

that (1) the perception of teacher quality and teaching quality to students were positive. 

(2)Teacher quality and teaching quality were positively related. 

 Wen & Wang (2008) conducted a research to evaluate indicator system for 

teaching quality of college teachers so as to improve teachers’ rationality and 

practicability and to achieve the aim of facilitate teaching quality. The authors evaluated 

the teaching quality from multiple evaluations which included of leaders’ evaluation, 

colleagues’ evaluation, experts’ evaluation, self-evaluation, students’ evaluation to 

make full-rounded evaluation about teaching quality from different angles. The findings 

1) students evaluated teachers according to their general impression of teachers, their 

evaluation result was just as the basis, but also could affect teachers’ improvement. 2) 

Teachers their own self-assessment was the most important element to examine their 

process of improving teaching quality. 

 An, Emily & Tanja (2007) performed a research about teaching quality and 

students outcomes. The sample in this study was 2000 primary school students in Gansu, 

China. Teaching quality in this study mainly consisted of school and classroom 

environment, teacher-student interaction, teaching style.  The study used the 

questionnaire which included the different items for the child, teacher, and principal to 

investigate the relationship between teaching quality and academic achievement and 

educational engagement of children at school. The result showed that teaching quality 

was linked with students engagement measures, and the relationships between teaching 

quality and student outcome was positively as expected directions. 

 Jurate (2007) established a research to assess the teaching quality in 

university. The authors collected data according to the social beliefs and opinion 

questionnaires that consisted 18 questions about quality of teaching. After data was 

analyzed by SPSS, the result showed 1) the graduates had their own opinion and view 
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on teaching quality, their opinion could help policymaker to pay much attention on 

education and practice. 2) Teachers could pass knowledge according to the learning 

results, this could improve quality of teaching and learning. 3) Teachers could improve 

their teaching quality from promote interaction with students, listening to the needs of 

the students and the communication skills with students. The below Table 2.3 shows 

briefly about the related researches on teaching quality. 

 

Table 2.3 Summary of Related Researches on Teaching Quality 

Researchers 

 

Independent 

Variables 

 

Dependent 

Variables 

 

Research 

Methodology

Findings 

Hasan (2015)  

 

Memories and 

narratives 

 

Good 

teaching 

 

Qualitative 

Research 

 

Memories and 

narratives affect 

teaching quality 

positively 

SitI et al., 

(2012). 

 

personality and 

cognitive 

abilities 

 

classroom 

management, 

 commitment, 

and 

responsibility 

 

Quantitative 

Research 

 

1) Teachers 

‘cognitive abilities 

and teacher 

personality could 

predict classroom 

management.  

2) Only teachers’ 

personality could 

not predict 

teachers’ 

commitment and 

responsibilities. 
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Table 2.3 Summary of Related Researches on Teaching Quality (cont.) 

Researchers 

 

Independent 

Variables 

 

Dependent 

Variables 

 

Research 

Methodology 

 

Findings 

 

Nina and Vulfs 

(2011)  

 

Student 

evaluation 

 

Teaching 

quality  

 

Quantitative 

Research 

 

Student evaluation 

is really important 

for teaching quality 

improvement. 

Ruilin et al., 

(2010) 

 

Teacher 

quality 

 

Teaching 

quality 

 

Quantitative 

Research 

 

"1.The perception of 

teacher quality and 

teaching quality to 

students were 

positive.  

2. Teacher quality 

and teaching quality 

were positively 

related." 

An, Emily and 

Tanja (2007)  

 

Teacher 

quality 

 

Students 

outcome 

 

Quantitative 

Research 

 

Teaching quality 

was linked with 

students engagement 

measures, and the 

relationships 

between teaching 

quality and student 

outcome was 

positively as 

expected directions. 
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Table 2.3 Summary of Related Researches on Teaching Quality (cont.) 

Researchers 

 

Independent 

Variables 

 

Dependent 

Variables 

 

Research 

Methodology 

 

Findings 

 

Jurate (2007).  

 

Students and  

graduates  

assessment 

 

Teaching 

quality  

 

Quantitative 

Research 

 

1) The graduates had 

their own opinion 

and view on 

teaching quality, 

their opinion could 

help policymaker to 

pay much attention 

on education and 

practice.  

2) Teachers could 

pass knowledge 

according to the 

learning results, this 

could improve 

quality of teaching 

and learning.  

3) Teachers could 

improve their 

teaching quality 

from promote 

interaction with 

students, listening to 

the needs of the 

students and the 

communication 

skills with students. 

 

 From the related researches, teaching quality is widely as the dependent 

variables and independent variables in researches. When it as the independent variable, 

it usually related with student outcome and achievement. When it as the dependent 
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variable, it usually affected by teacher quality, students, teachers, and principals’ 

evaluations.  
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CHAPTER Ⅲ 

RESEARCH METHODOLOGY 

 

 

 In this chapter, it included the method, which consisted of quantitative 

method to find out the teacher’s perception of their leadership style and teaching quality, 

as well as the relationship between teachers’ leadership styles and teaching quality in 

the lower-secondary schools in Liang Zhou District of Wuwei, Gansu Province, China. 

The procedures of this research were arranged as follows: 

 3.1 Research Design 

 3.2 Population and Sample 

 3.3 Sampling Method 

 3.4 Research Instrument 

 3.5 Quality of Research Instrument 

 3.6 Data Collection 

 3.7 Data Analysis 

 

 

3.1 Research Design 

 The quantitative method was used for the objective of the study. The data 

were collected according to the survey questionnaires to examine the relationship of 

teachers’ leadership styles and teaching quality in lower-secondary schools in Liang 

Zhou District of Wuwei, Gansu Province, China. 

 As Ministry of Education in 2016, there were 2,964 teachers working in 78 

lower secondary schools, therefore the total population for this study was 2,964 lower 

secondary school teachers who were working in Liang Zhou district of Wuwei, Gansu, 

China in the academic year of 2016.  
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3.2 Population and Sample 

 

 3.2.1 Population 

As Ministry of Education in 2016, there were 2,964 teachers working in 78 

lower secondary schools, therefore the total population for this study was 2,964 lower 

secondary school teachers who were working in Liang Zhou district of Wuwei, Gansu, 

China in the academic year of 2016.  

 

 3.2.2 Sample  

 The Taro Yamane formula (1967) was used to determine the sample from 

the population to minimize the sample size of this research. The sample size was 

calculated this sample size by Taro Yamane (1967) with 95% confidence level and 

P=0.05 as follow: 

݊ ൌ
ܰ

1 ൅ ܰሺ݁ሻ2
 

 

                                             ݊ ൌ ଶଽ଺ସ

ଵାଶଽ଺ସሺ଴.଴ହሻଶ
 

 

                                             ݊ ൌ 352.44 ൌ 352 

  Where,  

            e= Error of random sampling 

            N=Population size 

            n=Sample size 

 Therefore, the number of sample were 352 teachers teaching in the lower 

secondary schools in Liang Zhou District of Wuwei, Gansu, China. 

 

 

3.3 Sampling Method 

 Multi-Stage random sampling was used in these following steps: 
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 Step 1  

 Ratio scale with 20 % simple random sampling was used to select lower 

secondary schools. There were 16 lower secondary schools out of 78 lower secondary 

schools in Liang Zhou District of Wuwei, Gansu, China. There were 16 schools chosen 

as the sample of this study. From 16 lower secondary schools, there were 672 teachers, 

after using the Taro Yamane formula, there was 352 teachers taking part into this 

research. 

 Step 2  

 Simple random sampling was used to select samples from every lower 

secondary schools in 16 lower secondary schools with 672 teachers.  Among 352 lower 

secondary teachers, there were different number of teachers respectively from 16 lower 

secondary schools according to the percentage (total sample/ total number teachers in 

16 schools=52%). The sample size showed in the table 3.1. 

 

Table 3.1 The sample size of secondary school teachers in Liang Zhou District. 

Name of Schools 

Population Sample  

Number of 

Teachers 

Number of 

Teachers 

 

No. Five Middle School 44 23  

No. Seven Middle School 42 22  

No. Eight Middle School               41 21  

No. Nine Middle School 42 22  

No. Ten Middle School 43 23  

No. Twelve Middle School 41 21  

No. Thirteen Middle School 40 21  

No. Fourteen Middle School 41 21  

No. Sixteen Middle School 42 22  

No. Seventeen Middle  School 44 23  

No. Nineteen Middle School 42 22  

No. Twenty Middle School 40 21  

No. Twenty-one Middle School 43 23  

No. Twenty-two Middle School 46 24  

No. Twenty-three Middle School 

Si Ba Middle School 

39 

              42 

21 

           22 

 

Total 672 352  
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3.4 Research Instrument 

 The research instruments that were used in this study were two 

questionnaires. 

 1) Leadership Style: The questionnaire was updated and modified the 

Multifactor Leadership Questionnaires (MLQ) established by Bass and Avolio (1990). 

There were 34 items covering three kinds of leadership styles (transformational 

leadership style, transactional leadership style, Laissze-faire leadership style).  

 

Table 3.2 Division of Three Leadership Styles into 34 items 

Components Items 

1. Transformational Leadership Style 

2. Transactional Leadership Style 

3. Laissze-faire Leadership Style 

20 questions (1-20) 

10 questions (21-30) 

4 questions (31-34) 

 

Table 3.3 Perception level of leadership style 

Perception Level Meaning Score 

Always 

Often 

Sometimes 

Rarely 

Never 

Such situation occurred always 

Such situation occurred  often 

Such situation occurred sometimes 

Such situation occurred rarely 

Such situation never occurred 

5 

4 

3 

2 

1 

 The lower secondary school teachers’ perception on their leadership styles 

were considered from the mean score of the answer and were classified into 5 levels: 

highest, high, moderate, low and lowest according to Best’s evaluation criteria (1977) 

as follows: 
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Table 3.4 Score based on five level of practice 

Range of score  Meaning 
Leadership Style 

Level 

4.21-5.00  

Perception of the lower secondary 

school teacher on their leadership 

style exhibited at the highest level 

 

           Highest 

3.41-4.20  

Perception of the lower secondary 

school teacher on their leadership 

style exhibited at a  high level 

 

High 

2.61-3.40  

Perception of the lower secondary 

school teacher on their leadership 

style exhibited at a moderate level 

 

Moderate 

1.81-2.60  

Perception of the lower secondary 

school teacher on their leadership 

style exhibited at a low level 

 

Low 

1.00-1.80   

Perception of the lower secondary 

school teacher on their leadership 

style exhibited at the lowest level 

Lowest 

 

 2) Teaching quality: The researcher updated and modified the teaching 

quality questionnaire that established by Ghonji, Khoshnodifar, Hosseini and 

Mazloumzadeh (2013) and Teacher Classroom Management Strategies Questionnaire 

(2012). 
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Table 3.5  Division of teaching quality into 25 items 

Description Items 

1. Lesson Design 

2. Teaching Skills 

3. Communication Skills 

4.The Expertise Skill in the Lesson  

Content 

5. Classroom Management 

5 questions (1-5) 

5 questions (6-10) 

5 questions (11-15) 

5 questions (16-20) 

 

5 questions (21-25) 

 

Table 3.6 Perception level of teaching quality 

Perception Level Meaning Score 

Always 

Often 

Sometimes 

Rarely 

Never 

Such situation occurred always 

Such situation occurred  often 

Such situation occurred sometimes 

Such situation occurred rarely 

Such situation never occurred 

5 

4 

3 

2 

1 

 

 The lower secondary school teachers’ perception on their teaching quality 

are considered from the mean score of the answer and are classified into 5 levels: highest, 

high, moderate, low and lowest according to Best’s evaluation criteria (1977) as follows: 

݈ܽݒݎ݁ݐ݊݅	ݏݏ݈ܽܿ	݂݋	݄ݐܹ݅ ൌ
݁ݎ݋ܿݏ	ݎ݁݌݌ܷ െ ݁ݎ݋ܿݏ	ݎ݁ݓ݋ܮ

.݋ܰ ݏ݈݁ݒ݁ܮ	݂݋
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Table 3.7 Range score of teaching quality 

Range of score  Meaning 
Leadership Style 

Level 

4.21-5.00  

Perception of the lower secondary 

school teacher on teaching quality 

exhibited at the highest level 

 

Highest 

3.41-4.20  

Perception of the lower secondary 

school teacher on teaching quality 

exhibited at a  high level 

 

High 

2.61-3.40  

Perception of the lower secondary 

school teacher on teaching quality 

exhibited at a moderate level 

 

Moderate 

1.81-2.60  

Perception of the lower secondary 

school teacher on teaching quality 

exhibited at a low level 

Low 

1.00-1.80   

Perception of the lower secondary 

school teacher on teaching quality 

exhibited at the lowest level 

lowest 

 

 

3.5 Quality of Research Instrument 

 The qualities of questionnaires were evaluated as the below methods: 

  

 3.5.1 Validity 

 Firstly, the completeness and adequateness of the instruments were checked 

for the clarity and accuracy of the language and updated and modified related to the 

issues. Three experts checked every item of questionnaires from aspects of content, 

criteria and construct corresponding with the objectives of the study (IOC: Item 

Objective Congruence). Secondly, after all questions checked by experts, these 
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questions in the leadership style questionnaire and the teaching quality questionnaire 

were modified before trying out. The below table shows the IOC score of two 

questionnaires: 

 

Table 3.8 Validity Statistics 

Variables Validity Statistics Range 

Transformational Leadership Styles 0.66-1.00 

Transactional Leadership Styles 0.66-1.00 

Laissze-faire Leadership Styles 0.66-1.00 

Leadership Styles 0.66-1.00 

Teaching Quality 0.66-1.00 

 

 3.5.2 Reliability 

 As for the samples in this research were Chinese, so the expert, fluent in 

Chinese-English translated the questionnaires into Chinese version. This was identified 

to ensure that two languages versions of the questionnaires had the same meaning. 

 Before collection of the data, the pilot study was tried out. The 

questionnaires were given to 30 teachers from other lower secondary schools which 

were not be included in sample schools, but they also worked at lower secondary school 

in Liang Zhou District of Wuwei, Gansu, China. Each item of leadership style and 

teaching quality was calculated its value by means of Cronbach’s Alpha Coefficient. 

Since reliability of each item was higher than 0.70, the instruments were considered 

satisfactory for purpose (Vogt, 2005). 

 The table 3.13 below shows the reliability analysis of the scales on the 

components of variables on leadership style and teaching quality by using Cronbach’s 

Alpha Coefficient. 

 

Table 3.9 Cronbach’s Alpha coefficient of the Variables 

Variables   
Reliability 

Statistics 
Numbers of Items 

Pretest 

Cases 

Leadership Styles 0.765  34 30 

Teaching Quality 0.851  25 30 
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3.6 Data Collection 

 In order to collect the data in the Liang Zhou District of Wuwei, Gansu, 

China, there were some steps below that this study was followed: 

 1. The approval of this study was needed to receive from the Ministry of 

Education in Liang Zhou District to be able to collect data from the lower secondary 

schools under their power. 

 2. After receiving the approval, the researcher personally visited target 

lower secondary schools and meet the principals. The researcher explained the purpose 

of the visit and handed the questionnaires to the principals, the number of questionnaires 

according to the numbers that were calculated. The researchers explained to principals 

to distribute and collect the questionnaire from teachers. The researcher also informed 

the principals to tell their teachers that their names needed not on the questionnaires. 

 3. After three weeks the researcher collected the questionnaires from the 

principals. The main data collection had done began from the middle of October to the 

middle of the November.  

 

 

3.7 Data Analysis 

 After the questionnaires were collected, the SPSS (Statistical Package for 

Social Sciences) version 20 was used to analyze the data, the following descriptive and 

inferential statistics were employed as follow: 

 1) The level of the lower secondary teachers’ perception on their leadership 

styles and teaching quality was described by descriptive analysis: mean and standard 

deviation.  

 2) Simple Liner Regression Analysis was used to analyze the relationship 

between teachers’ leadership styles and teaching quality. 

 



Fac. of Grad. Studies, Mahidol Univ.   M.Ed. (Educational Management) / 53 
 

 

CHAPTER Ⅳ 

RESULTS 

 

 

 In this chapter, the researcher presented the results of research questions 

conducted according to lower secondary school teachers’ leadership styles and teaching 

quality in Liang Zhou District. The researcher collected all data by using questionnaires. 

The respondents’ rate was 100 percent, with 352 respondents. After data collection, the 

data was analyzed by using statistic package program and the research results were 

presented based on the objectives of the study according to the following sequence: 

 4.1 The level of lower secondary school teachers’ perception on teaching 

quality. 

 4.2 The level of lower secondary school teachers’ perception of their 

leadership styles. 

 4.3 The relationship between teachers’ leadership styles and teaching 

quality in lower secondary schools in Liang Zhou district of Wuwei, Gansu, China 

 

 

Demographic Data 

 

Table 4.1 Percentage of lower secondary school teachers’ personal information (n=352) 

Personal Informational of Lower Secondary School Teachers 

Gender Frequency Percentage 

male 210 60 

Female 

Total                                  

142 

352 

40 

100 
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Table 4.1 Percentage of lower secondary school teachers’ personal information (n=352) 

(cont.) 

Work Experiences 

(Year) 

Frequency Percentage 

1—5  147 41.8 

6-10 120 34.1 

11-15 

More than 15 

Total  

55 

30 

352 

15.6 

8.5 

100 

 

 Data in table 4.1 indicated that the teachers who came from lower secondary 

schools took part in this research were male (60%) and female (40%). Among them, 

there were 41.8% of teachers who had 1-5 years’ experiences, 34.1% of 6-10 years’ 

experiences, 15.6% of 11-15 years experiences, and 8.5% of more than 15 years’ 

experiences. 

 

 

4.1 The level of lower secondary school teachers’ perception on 

teaching quality. 

 The table 4.2 presented the overall level of teachers’ perception on teaching 

quality through statistical analysis based on mean and standard deviation as below: 
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Table 4.2 The overall level of lower secondary school teachers’ perception on teaching 

quality                                                                                                   n=352 

Teaching Quality  x SD Perception 

Level 

Lesson Design 4.13 0.79 High 

Teaching Skills 3.78 0.71 High 

Communication Skills 3.93 0.72 High 

The Expertise Skill in 

the Lesson Content 

 

3.88 

 

0.73 

 

High 

Classroom Management 3.61 0.70 High 

Total  3.87 0.59 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.2 indicated the descriptive statistics obtained from 352 teaching 

quality questionnaires. It was found that all 352 lower secondary school teachers’ 

perception on teaching quality at a high level with the average mean score of 3.87 with 

the standard deviation of 0.59. After viewed all components of teaching quality score, 

lesson design was found at the highest mean scores of 4.13 with the standard deviation 

of 0.79. However, classroom management was the least one that teachers concern during 

class with lowest mean score of 3.61 and standard deviation of 0.70. 
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Table 4.3 The teachers’ perception toward lesson design 

Lesson Design x SD Perception 

Level 

I determine the lesson content 

before teaching. 4.16 1.11 

 

High 

I understand teaching material 

then transfer to students. 4.17 1.06 

 

High 

I guide students to sum up and 

review the lesson at the end of 

class. 

3.97 1.13 

 

High 

I review the previous lesson 

and mention the relation of 

new knowledge at the 

beginning of class. 

4.14 1.08 

 

High 

I set homework to review the 

previous lesson and to prepare 

the new lesson. 

4.21 1.00 

 

Highest 

Total 4.13 0.79 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 The table 4.3 revealed the overall lower secondary school teachers’ 

perception on lesson design. According to descriptive statistics analysis, it showed that 

lower secondary school teachers’ perception was at the high level with the total mean 

score of 4.13 and standard deviation of 0.79. When considered every items separately it 

was found that teachers who thought a set of homework of previous lesson and 

preparation new lesson was the most important part for lesson design, it stayed at the 

highest level with the mean score of 4.21 and standard deviation of 1.00. Even if the 

item “I guide students to sum up and review the lesson at the end of class” was also at 
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the high level with the mean score of 3.97 and standard deviation of 1.13, it was the 

item on which teachers paid little attention relatively when compared with the other 

lesson design items. 

 

Table 4.4 The teachers’ perception toward teaching skills 

Teaching Skills x SD Perception 

Level 

I teach in different grades. 3.66 1.16 

 

High 

I use different teaching 

methods. 
3.74 1.08 

 

High 

I encourage students to take 

part in the class activities. 
3.97 1.01 

 

High 

I use multi-media in teaching. 3.58 1.12 

 

High 

I observe and manage 

classroom. 
3.98 0.98 

 

High 

Total 3.79 0.71 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.4 presented that the overall lower secondary school teachers’ 

perception on teaching skills. According to descriptive statistics analysis, it showed that 

lower secondary school teachers’ perception on teaching skills was at the high level with 

the total mean score of 3.79 and standard deviation of 0.71. As statistics analysis showed 

that the lower secondary school teachers with the high perception level on observing 

and managing classroom with the highest mean score of 3.98 and standard deviation of 

0.98. When compared with other items, multi-media seems get a little perception by 
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teachers to improve their teaching skills, but it is also at the high level with the lowest 

mean score of 3.58 and standard deviation of 1.12. 

 

Table 4.5 The teachers’ perception toward communication skills 

Communication Skills x SD Perception 

Level 

I often communicate with 

students in a suitable way. 
3.96 1.02 

 

High 

I motivate students to study 

and innovate by 

communication. 

4.05 1.05 

 

High 

I create chances to learn with 

students. 
3.81 1.08 

 

High 

I have skills in attention and 

listening to the questions and 

giving answers to the students. 

3.95 1.02 

 

High 

I have ability to manage 

emotion in the communication 

process. 

3.88 1.04 

 

High 

Total 3.93 0.72 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.5 demonstrated that overall lower secondary school teachers’ 

perception on communication skills. According to descriptive statistics analysis, it 

showed that overall secondary school teachers’ perception toward communication skills 

at the high level with the total mean score of 3.93 and standard deviation of 0.72. When 

considered every item respectively, it showed that in communication skills, lower 

secondary school teachers’ perception on item of “I motivate students to study and 

innovate by communication” at the high level with the highest mean score of 4.05 and 

standard deviation of 1.05, while the item “I create chances to learn with students” also 



Fac. of Grad. Studies, Mahidol Univ.   M.Ed. (Educational Management) / 59 
 

at the high level perception with the lowest mean score of 3.81 and standard deviation 

of 1.08. 

 

Table 4.6 The teachers’ perception toward the expertise skill in the lesson content 

The Expertise Skill in  

the Lesson Content 

x SD Perception 

Level 

Have an accurate and deep 

understanding of the subject 

knowledge. 

3.86 1.06 

 

High 

I provide up- to- date lessons. 4.03 1.04 

 

High 

I encourage students in a deep 

understanding. 
4.04 1.09 

 

High 

To have an understanding of 

the students ’age group that 

you teach. 

3.83 1.05 

 

High 

To repeat lessons for better 

comprehension. 
3.65 1.09 

 

High 

Total 3.88 0.73 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.6 presented that overall lower secondary school teachers’ perception 

on the expertise skill in lesson content. According to descriptive statistics analysis, it 

showed that the overall lower secondary school teachers’ perception on the expertise 

skill in lesson content was at high level with the total mean score of 3.88 with the 

standard deviation of 0.73. When considered the each items, it indicated that the lower 

secondary school teachers’ perception on item “I encourage students in a deep 

understanding” at the high level with the highest mean score of 4.04 and standard 
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deviation of 1.09. However, the item “To repeat lessons for better comprehension” also 

at the high level, but with the lowest mean score of 3.65 and standard deviation of 1.09.  

 

Table 4.7 The teachers’ perception toward classroom management 

Classroom Management x SD Perception 

Level 

Use a clear classroom 

discipline plan. 
3.87 1.10 

 

High 

Set up individual rewards 

system. 
3.43 1.23 

 

High 

Teach student to ignore 

disruptive behavior. 
3.91 1.15 

 

High 

Collaborate with parents to 

regular students’ behavior. 
3.98 1.06 

 

High 

Send student to home for 

aggressive behavior. 
2.89 1.21 

 

Moderate 

Total 3.61 0.70 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.7 demonstrated that the overall lower secondary school teachers’ 

perception on classroom management. According to descriptive statistics analysis, it 

showed that overall lower secondary school teachers’ perception on classroom 

management at the high level with the total mean score of 3.61 and standard deviation 

of 0.70. After studied the each items it showed that all items were perceived by lower 

secondary school teachers with a high level expect the item “Send student to home for 

aggressive behavior” at the moderate level with the lowest mean score of 2.89 and 

standard deviation of 1.21. However, the item “Collaborate with parents to regular 
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students’ behavior” was perceived by lower secondary school teachers at the high level 

with the highest mean score of 3.98 and standard deviation of 1.06. 

 

 

4.2 The level of lower secondary school teachers’ perception on 

Leadership Styles. 

 

Table 4.8 The overall level of lower secondary school teachers’ perception on 

leadership style 

Leadership Styles x SD Perception Level 

Transformational Leadership 

style 
3.65 0.58 

 

High 

Transactional Leadership 

style 
3.06 0.55 

Moderate 

Laissze-faire Leadership 

style 
2.32 0.87 

Low 

Total 3.01 0.45 Moderate 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 From result of statistical analysis in table 4.8, it showed that the overall 

secondary school teachers’ perception on leadership style at the moderate level with the 

mean score of 3.01 and the standard deviation of 0.45. When we studied the each of 

these three items we found that lower secondary school teachers’ perception on 

transformational leadership at the high level with the highest mean score of 3.65 and 

standard deviation of 0.58, while their perception on laissez-faire leadership style at low 

level, the mean score was only 2.32 and standard deviation of 0.87. 
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 4.2.1 Transformational Leadership Style 

 The lower secondary school teachers’ perception on transformational 

leadership style was measured with five items as below: 

 

Table 4.9 The level of lower secondary school teachers’ perception on transformational 

leadership style 

Transformational 

Leadership Style 

x SD Perception Level 

 

Individualized Consideration 
3.71 0.72 

 

High 

Intellectual stimulation 3.80 0.77 High 

Inspirational motivation 3.73 0.73 High 

Idealized influence 

(Attributed) 
3.31 0.80 

Moderate 

Idealized Influence 

(Behavior) 
3.70 0.78 

High 

Total 3.65 0.58 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.9 presented that the overall lower secondary school teachers’ 

perception on transformational leadership style. According to descriptive statistics 

analysis, it showed that overall lower secondary school teachers’ perception on 

transformational leadership style at a high level with the mean score of 3.65 and standard 

deviation of 0.58. However, when studied each item, it showed that the lower secondary 

school teachers’ perception on idealized influence (Attributed) was at the moderate level 

with the lowest mean score of 3.31 and standard deviation of 0.80. The lower secondary 

school teachers’ perception on the other four items at the high level, among them 

Intellectual stimulation with the highest mean score of 3.80 and standard deviation of 

0.77. 

 The following five tables are the detail information statistical analysis result 

of every items of transformational leadership style. 
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Table 4.10 The teachers’ perception on individualized consideration 

Individualized Consideration x SD Perception 

Level 

I am willing to spend time 

teaching and coaching. 
3.81 1.08 

 

High 

I treat others as an individual 

rather than just a member of 

a group. 

2.88 1.34 

 

Moderate 

I consider everyone has 

different needs and 

aspirations from others. 

4.17 1.00 

 

High 

I am willing to help others to 

develop their strengths. 
3.96 1.03 

 

High 

Total 3.71 0.72 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.10 demonstrated that the overall lower secondary school teachers’ 

perception on individualized consideration. According to descriptive statistics analysis, 

it showed overall lower secondary school teachers’ perception on individualized 

consideration at a high level with the average mean score of 3.71 and standard deviation 

of 0.72. However when considered each items it indicated that lower secondary school 

teachers’ perception on “I treat others as an individual rather than just a member of a 

group” (Item 2) at a moderate level with the lowest mean score of 2.88 and standard 

deviation of 1.34. While lower secondary school teachers perceived “I consider 

everyone has different needs and aspirations from others” at the highest mean score of 

4.17 and standard deviation of 1.00. The rest other items about lower secondary school 

teachers’ perception on help others also at a high level. 
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Table 4.11 The teachers’ perception on intellectual stimulation 

Intellectual Stimulation x SD Perception 

Level 

I check and re-examine 

whether the assumptions are 

appropriate to questions. 

3.60 1.11 

 

High 

I seek different methods and 

perspectives when solving 

problems. 

3.99 1.00 

 

High 

I encourage others to look at 

problems from different 

angles. 

3.93 1.01 

 

High 

I encourage others’ innovation 

ability. 
3.67 1.14 

 

High 

Total 3.80 0.77 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.11 presented that the overall lower secondary school teachers’ 

perception on intellectual stimulation. According to descriptive statistics analysis, it 

showed the overall teachers’ perceptions on intellectual stimulation at a high level with 

the average mean score of 3.80 and standard deviation of 0.77. When studied every 

items it was found that the lower secondary school teachers’ perception on them were 

at a high level totally, they perceived “I seek different methods and perspectives when 

solving problems” at the highest mean score of 3.99 and standard deviation of 1.00, 

while their perception on “I check and re-examine whether the assumptions are 

appropriate to questions” with the lowest mean score of 3.60 and standard deviation of 

1.11 
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Table 4. 12 The teachers’ perception on inspirational motivation 

Inspirational Motivation x SD Perception 

Level 

I talk positively about future 

with others. 
3.47 1.12 

 

High 

I talk passionately about the 

tasks that need to be 

accomplished 

3.79 1.11 

 

High 

I articulate a compelling 

vision of the future. 
4.04 1.05 

 

High 

I talk confidently with others 

about the goals that will be 

achieved. 

3.64 1.10 

 

High 

Total 3.73 0.73 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 Table 4.12 demonstrated that the overall lower secondary school teachers’ 

perception on inspirational motivational. According to descriptive statistics analysis, it 

showed that overall lower secondary school teachers’ perception on inspirational 

motivation at a high level with the average mean score of 3.73 and standard deviation 

of 0.73. When considered each item, it showed that lower secondary school teacher 

perception on them also on high levels wholly. Among them the item “I articulate a 

compelling vision of the future” with the highest mean score of 4.04 and standard 

deviation of 1.05, while the item “I talk positively about future with others” with the 

lowest mean score of 3.47 and standard deviation of 1.12. 
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Table 4.13 The teachers’ perception on idealized influence (Attributed) 

Idealized Influence 

(Attributed) 

x SD Perception 

Level 

I am pride in others for being 

associated with me. 
3.45 1.21 

 

High 

I treat self-interest behind 

others. 
3.14 1.19 

 

Moderate 

I display a sense of confident. 3.34 1.19 

 

Moderate 

I act in ways to get others’ 

respect. 
3.30 1.17 

 

Moderate 

Total 3.31 0.80 Moderate 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 Table 4.13 presented that the overall lower secondary school teachers’ 

perception on idealized influence (Attributed). According to descriptive statistics 

analysis, it showed the overall low secondary school teachers perception on idealized 

influence (Attributed) at a moderate level with the average mean score of 3.31 and 

standard deviation of 0.80. When considered each item it indicated that only the lower 

secondary school teachers’ perception on the first item “I am pride in others for being 

associated with me” at a high level with the highest mean score of 3.45 and standard 

deviation of 1.21, the lower secondary school teachers’ perception on the other three 

items all at moderate levels, they perceived “I treat self-interest behind others” with the 

lowest mean score of 3.14 and standard deviation of 1.19. 
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Table 4.14 The teachers’ perception on idealized influence (Behavior) 

Idealized Influence (Behavior) x SD Perception Level 

I talk about my values and 

beliefs to others. 
3.17 1.13 

 

Moderate 

I address the importance of 

having a sense of purpose. 
3.62 1.19 

 

High 

I consider the moral and ethical 

when making decisions. 
4.04 1.03 

 

High 

I emphasize the importance of a 

sense of collective mission. 
3.93 1.04 

 

High 

Total 3.70 0.78 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 Table 4.14 demonstrated that the overall lower secondary school teachers’ 

perception on idealized influence (Behavior). According to descriptive statistics 

analysis, it showed that overall lower secondary school perceived idealized influence 

(Behavior) at a high level with the average mean score of 3.70 and standard deviation 

of 0.78. However, when considered each item it showed that the lower secondary school 

teachers’ perception on item “I talk about my values and beliefs to others” at a moderate 

level with the lowest mean score of 3.17 and standard deviation of 1.13, while their 

perception on “I consider the moral and ethical when making decisions” at a high level 

with the highest mean score of 4.04 and standard deviation of 1.03. 

 

 4.2.2 Transactional Leadership Style 

 The Lower secondary school teachers’ perception on transactional 

leadership style was measured by three items as below: 
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Table 4.15 The level of lower secondary school teachers’ perception on transactional 

leadership style 

Transactional 

Leadership Style 

       x SD Perception Level 

Contingent Reward 3.52 0.82 High 

Active Management-by- 

Exception 
3.50 0.85 

High 

Passive Management-by-

Exception  
2.14 1.02 

Low 

Total 3.06 0.55 Moderate 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.15 presented that the overall lower secondary school teachers’ 

perception on transactional leadership style. According to descriptive statistics analysis, 

it showed that the overall lower secondary school teachers’ perception on transactional 

leadership style at a moderate level with the average mean score of 3.06 and standard 

deviation of 0.55. After studied each item it could be found that the lower secondary 

school teachers’ perception on “passive management-by-exception” at a low level with 

the lowest mean score of 2.14 and standard deviation of 1.02. However, their perceived 

the other two items “Contingent Reward” at a high level with highest mean score of 

3.52 and standard deviation of 0.82. 
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Table 4.16 The teachers’ perception on contingent reward 

Contingent Reward x SD Perception Level 

I assist others for their 

efforts. 
3.80 1.10 

 

High 

I discuss in specific terms 

who is responsible for 

achieving performance 

targets. 

 

3.05 1.18 

 

Moderate 

I make clear what one 

wants to get after 

achieving performance 

goals. 

 

3.28 1.04 

 

Moderate 

I express satisfaction when 

one finish the tasks well. 
3.88 1.09 

High 

Total 3.52 0.83 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.16 demonstrated that the overall lower secondary school teachers’ 

perception on contingent reward. According to descriptive statistics analysis, it showed 

the overall lower secondary school teachers’ perception on contingent reward at t high 

level with the mean score of 3.52 and standard deviation of 0.83. When considered each 

items it showed the lower secondary school teachers’ perception on item of “I express 

satisfaction when one finish the tasks well” at a high level with the highest mean score 

of 3.88 and standard deviation of 1.09, while their perception on “I discuss in specific 

terms who is responsible for achieving performance targets” at a moderate level with 

the lowest mean score of 3.05 and standard deviation of 1.18. 
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Table 4.17 The teachers’ perception on active management-by- exception 

ActiveManagemen-by- 

Exception 

x SD Perception Level 

I focus attention on 

mistakes, exceptions and 

irregularities from 

standards. 

3.40 1.16 

 

Moderate 

I concentrate all of my 

attention on dealing with 

mistakes, complaints and 

failures. 

3.61 1.21 

 

High 

I keep track of all mistakes. 3.50 1.14 High 

Total 3.50 0.85 High 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.17 presented that the overall lower secondary school teachers’ 

perception on active management-by- exception. According to descriptive statistics 

analysis, it showed that the overall lower secondary school teachers’ perception on 

active management-by-exception on a high level with the average mean score of 3.50 

and standard deviation of 0.85. After viewed every item, it showed that the lower 

secondary school teachers’ perception on “I focus attention on mistakes, exceptions 

and irregularities from standards” at a moderate level with the lowest mean score of 

3.40. And standard deviation of 1.16 While they perceived the item “I concentrate all 

of my attention on dealing with mistakes” with the highest mean score of 3.61 and 

standard deviation of 1.21. 
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Table 4.18 The teachers’ perception on passive management-by- exception 

PassiveManagemen-by- 

Exception 

x SD Perception Level 

I fail to deal with the 

problem until it becomes 

serious. 

2.20 1.27 

 

Low 

I don’t take action until 

things go wrong. 
2.05 1.20 

 

Low 

I am a person who believe 

in “if it ain’t broke, don’t 

fix it”. 

2.16 1.24 

Low 

Total 2.14 1.02 Low 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.18 demonstrated that the overall lower secondary school teachers’ 

perception on active management-by- exception. According to descriptive statistics 

analysis, it showed that passive management-by- exception on a low level with the 

average mean score of 2.14 and standard deviation of 1.02. When considered each item, 

it indicated that the lower secondary school teachers’ perception on every item at a low 

level, among them “I fail to deal with the problem until it becomes serious” with the 

highest mean score of 2.20 and standard deviation of 1.27.  While “I don’t take action 

until things go wrong” with the lowest mean score of 2.05 and standard deviation of 

1.20. 
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 4.2.3 Laissze-faire Leadership Style 

 

Table4.19 The level of lower secondary school teachers’ perception on laissez-faire 

leadership style 

Laissez-faire 

Leadership style 

x SD Perception Level 

I avoid getting involved 

when important issues 

happened. 

2.43 1.15 Low 

I am absent when needed. 2.16 1.13 Low 

I am unwilling to make 

decision. 
2.32 1.26 Low 

I delay responding to urgent 

things. 
2.36 1.43 Low 

   

Total 2.32 0.87 Low 

Notes: 1) n=352.  2) The rating scale was divided into 5 perception levels according to the mean score 

from 4.21-5.00 as Highest, 3.41-4.20 as High, 2.61-3.40 as Moderate, 1.81-2.60 as Low and 1.00-1.80 as 

Lowest. 

 

 Table 4.19 presented that the overall lower secondary school teachers’ 

perception on laissez-faire leadership style. According to descriptive statistics analysis, 

it showed that the overall lower secondary school teachers’ perception on laissez-faire 

leadership style was at the low level with the average mean score 2.32 and standard 

deviation of 0.87. When studied every item which was reported that the item “I am 

absent when needed” with the lowest mean score of 2.16 and standard deviation of 1.13. 

While the item “I avoid getting involved when important issues happened” with the 

highest mean score of 2.43 and standard deviation of 1.15. 
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4.3 The relationship between teachers’ leadership styles and teaching 

quality in lower secondary schools in Liang Zhou district of Wuwei, 

Gansu, China 

 

Table 4.20 the relationship between teachers ‘leadership styles and teaching quality 

Predictor 

Variable 

t B  R R2 F P      Constant

Transformational 20.583 .740 .740 .740 .548 423.665 .00 1.170 

Transactional 7.736 .406 .382 .382 .146 59.844 .00 2.629 

Laissze-faire -4.420 -.155 -.230 .230 .053 19.539 .00 4.230 

Note: B = Unstandardized regression coefficient,  = Standardized regression coefficient, t = Observed t 

value, p = Significance level, R2=effect size, P=0.05 

 

 The regression model for teachers’ transformational leadership style with 

their teaching quality scores showed as significant, F (1,350) =423.665, P<0.05, with 

R2=.548. As for standardized coefficients =.740, which was greater than zero, it 

indicated the transformational leadership style and teaching quality were related, and 

the relationship between transformation leadership style and teaching quality was 

positively and statistically significant at the 0.05 level. Thus, the higher the 

transformational leadership style scores, the higher their teaching quality,  = 0.74, t = 

20.583, P<0.05. Effect size R2 was 0.548. Thus, the predictor variable of 

transformational leadership style predicted 54.8% of the variance in the dependent 

variable of teaching quality.  And as for the F (1, 350) =423.665, with observed 

significance level of less than 0.05. Thus, the first hypothesis the transformational 

leadership style positively affects teaching quality was accepted. The regression 

equation between transformation leadership style and teaching quality was below:  

y=1.170+ .740 x 

            Where: 

 y= Predicted teaching quality            

 x=transformational leadership style 

 Constant =1.170    

 Slope=0.740 
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 The regression model for teachers’ transactional leadership style with their 

teaching quality scores showed as significant, F (1, 350)) =59.884, P<0.05, with 

R2=.146. As for standardized coefficients =.382, which was greater than zero, it 

indicated the transactional leadership style and teaching quality were related, and the 

relationship between transformation leadership style and teaching quality was positively 

and statistically significant at the 0.05 level. Thus, the higher the transactional leadership 

style scores, the higher their teaching quality,  = 0.382, t = 7.736, P<0.05. Effect size 

R2 was 0.146. Thus, the predictor variable of transactional leadership style predicted 

14.6% of the variance in the dependent variable of teaching quality.  And as for the F 

(1, 350) =59.884, with observed significance level of less than 0.05. Thus, the second 

hypothesis the transactional leadership style positively affects teaching quality was 

accepted. The regression equation between transactional leadership style and teaching 

quality was below:  

y=2.629+ .382x 

                       Where: 

                       y= Predicted teaching quality 

  x= transactional leadership style  

  Constant =2.629    

  Slope=0.382  

 

 The regression model for teachers’ Laissez-faire leadership style with their 

teaching quality scores showed as significant, F (1, 350)) =19.539, P<0.05, with 

R2=.053. As for standardized coefficients =-.230, which was greater than zero, it 

indicated the Laissez-faire leadership style and teaching quality were related, and the 

relationship between Laissez-faire leadership style and teaching quality was positively 

and statistically significant at the 0.05 level. Thus, the higher the Laissze-faire leadership 

style scores, the lower their teaching quality,  =-.230, t = -4.420, P<0.05. Effect size 

R2 was .053. Thus, the predictor variable of Laissez-faire leadership style predicted 5.3% 

of the variance in the dependent variable of teaching quality.  And as for the F (1, 350) 

=19.539, with observed significance level of less than 0.05. Thus, the third hypothesis 

the Laissze-faire leadership style negatively affects teaching quality was accepted. The 
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regression equation between Laissze-faire leadership style and teaching quality was 

below: 

y=4.230+ (-.155x) 

 Where: 

 y= Predicted teaching quality  

 x= Laissze-faire leadership style  

 Constant =4.230    

 Slope=-.230 

 

Table4.21 The Summary of Research Hypotheses 

Research Hypotheses Results 

Transformational leadership style had 

positively affected teaching quality in 

lower-secondary schools in Liang Zhou 

District of Wuwei, Gansu, China. 

 

 

 

Accepted 

Transactional leadership style had 

positively affected teaching quality in 

lower-secondary schools in Liang Zhou 

District of Wuwei, Gansu, China. 

 

 

Accepted 

Laissze-faire leadership style had 

negatively affected teaching quality in 

lower-secondary schools in Liang Zhou 

District of Wuwei, Gansu, China. 

 

Accepted 
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CHAPTER Ⅴ 

DISCUSSION 

 

 

 The purpose of this study was to examine the relationship between the lower 

secondary school teachers’ leadership styles and teaching quality. The study also 

analyzed and predicted that which leadership style could affect their teaching quality. 

Teachers from 16 lower secondary schools that from Liang Zhou District of Wuwei, 

Gansu, China. This chapter includes discussion of result. 

 

 

5.1 The Level of Lower Secondary School Teachers’ Perception on 

Teaching Quality 

 In this research, the first study objective was to study the level of lower 

secondary school teachers’ perception on their teaching quality in Liang Zhou district 

of Wuwei, Gansu, China. The result from the statistical analysis showed that teaching 

quality was perceived by lower secondary school teachers at the high level with the 

mean score of 3.87 and standard deviation of 0.59. This indicated the lower secondary 

school teachers’ perception on teaching quality exhibited at the high level. As Bardes 

and Falcone (1998) and Artiles (1994) indicated in their research that effective teaching 

was essential for educational development and students learning, they placed the 

teaching quality at a very high position to improve education and students. Okoye et al., 

(2008) stated that teaching quality is correlation with students’ achievement tightly, the 

major task for education is to cultivate excellent persons, student’s achievement is the 

primary and important task for education, so high teaching quality is necessary for 

teachers. As OECD (2010) stated that the best way to improve students’ outcome and 

teachers’ teaching quality was right educational methods, teachers as the knowledge 

initiator, they must have qualifications and competences to delivery their knowledge to 

students.  When studied the five components that under teaching quality, it was showed 

that all of these five components were perceived by the lower secondary school teachers 



Fac. of Grad. Studies, Mahidol Univ.   M. Ed (Educational Management) / 77 
 

at the high level, but the teachers’ perception on them varying from different levels, 

from the highest mean score to the lowest mean score were: lesion design 4.13, 

communication skills 3.93, lesson content 3.88, teaching skills 3.78 and classroom 

management 3.61. The detail discussion contents were extended according to the mean 

score sequence from the highest to the lowest in the below: 

 

 5.1.1 Lesson design 

 The study indicated that the lower secondary school teachers perceived that 

lesson design on the high level with the mean score of 4.13 and standard deviation of 

0.79. Jack (2006) stated that effective lesson design could help to improve students’ 

outcome, it was the key to teaching quality and learning, Jack addressed that a good 

lesson deign could help teachers to set goals for all important tasks and also could assist 

teachers to ensure that the class with logical and systematic, which was similar to this 

study result that the lower secondary school teachers treated lesson design was 

important to them. Teacher design their lesson could help students to engage in class 

(Fink & Markholt, 2011). Schlechty (2011) stated that lesson design was the important 

for students’ engagement and teachers’ teaching quality. When considered five items, it 

showed that the item “I set homework of previous lesson and prepare content for new 

lesson” with the highest mean score, it meant that lower secondary school teachers who 

thought homework was the best way to assist students to enhance their old knowledge 

and prepare the new knowledge, such self-study way could improve student outcome at 

the most extent. Ellsasser (2007) stated that homework assignments that was a 

meaningful way to students to improve their study. While the item “I guide students to 

sum up and review the lesson at the end of class” with the lowest mean score compared 

with other four items, from this point, it meant that the lower secondary school teachers 

who always guided students to sum up the key points of knowledge that they had taught 

at the class, but this perceived by them with the lowest mean score, it also indicated that 

to review or to sum up knowledge at the end of class was not a necessary behavior, if 

time unavailable, teachers might not adopt this behavior. In contrast, it was found from 

the result that teaching material such as what kind of teaching books that should be used, 

and teaching content like what knowledge should be given to students, and review 

previous knowledge at the beginning of class also were paid a great attention by lower 
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secondary school teachers. From this result it indicated that to lower secondary school 

teachers, when they preparing the lesson design, the most important thing to them was 

to help students to obtain and strengthen knowledge. The lower secondary school period 

was the most significant period that students could build their basis knowledge and 

values, teachers were the most important person to help them during this period. From 

the result it also indicated the lower secondary schools teachers in Liang Zhou district 

did their teaching like this. 

 

 5.1.2 Communication skills 

 The study showed that the lower secondary school teachers’ perception on 

communication skills at the high level with the mean score of 3.93 and standard 

deviation of 0.72. It meant that communication skills played a important role for the 

lower secondary school teachers to improve their teaching quality. Detlef (2000) stated 

the importance of communication to effective teaching, he wrote in his article that 

communication was a complex process, if anything wrong during the process of 

communication, it could make communication less effective, therefore, communication 

need speaker master skills. Teachers as guiders and knowledge resource passers to 

students, they need to try their best to minimize the barriers when they communicate 

with their students so that their students could get the right information and practice 

their logical thinking. “Good communication skills has been considered extremely 

important for medical practitioners in the western world since decades” (Piyush, 

Archana and Avinash, 2015). In their article, they described the benefits of good 

communication skills, such as: It could increase and strengthen the trust between two 

doctors and patients, decrease the patients’ frustration, as well as increase doctors’ job 

satisfaction. For teachers, it also existed the similar situation between teachers and 

students, as result showed that the lower secondary school teachers thought encouraging 

and motivating students was the most significant way that better for both of them, it 

could make students feel they have been respected and cared, which can decrease the 

chance to feel frustration and disappointment. When studied the each item under 

communication skills, it showed that the item “I motivate students to study and innovate 

by communication” were perceived by teachers with the highest mean score, the 
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teachers should help all students to solve problems and motivate them to find and solve 

problems (Steffe et al., 1993). 

 

 5.1.3 The Expertise Skills in the Lesson content 

 The study revealed that the lower secondary school teachers’ perception on 

the expertise skills in the lesson content at a high level with the mean score of 3.88. It 

indicated that the expertise skills in the lesson content was also the important part that 

the lower secondary school teachers considered to develop their teaching quality. As 

Ghonji etc., (2015) defined that the expertise skills in lesson content mainly referred to 

teachers have ability to update the course contents and make a relationship of subject 

contents with what they teach. When considered the each item in the expertise skills in 

the lesson content, it showed that the “I encourage students in a deep understanding” 

with the high mean score of 4.04. It indicated that the lower secondary school teachers 

willing to adopt positive way to encourage students to study. There were number of 

researchers who have certified that doctors’ effective encouraging language made 

patients feel satisfactions (Roter, 1992; Stewart, 1995), they proved that to encourage 

others was a positive communication way to facilitate and to assist others. To students, 

the lower secondary stage was a special period, at this period, students began to build 

their world views, they were not like children to do everything that their parents or 

teachers requested, they began to judge what was wrong or right, and improved their 

favorites, so the vast number of students had negative attitude when to study and 

rebelled their teachers and parents. Therefore, in this period, teachers’ communication 

skill and way were significant. Then, the item “I provide up-to-date lessons” also 

perceived by lower secondary school teachers at a high level with the high mean score 

of 4.03. It meant that in the lower secondary period, students began to know about this 

world and build their judgment ability and knowledge store, so it was necessary for 

teachers to provide the newest and attractive knowledge to students. While the item “To 

repeat lessons for better comprehension” with the lowest mean score of 3.65 and 

standard deviation of 1.09, even if this item was also at the high level that perceived by 

lower secondary school teachers. But compared with other items, it showed that to 

repeat lessons was the least way that the lower secondary school teachers adapted in 

their class. 
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 5.1.4 Teaching skills 

  The study showed that the lower secondary school teachers’ perception on 

teaching skills at the high level with the mean score of 3.78 and standard deviation of 

0.71. It indicated that teaching skill was also the main part to improve teachers’ teaching 

quality. Annette (2015) stated the importance of teaching skills in medical education. 

Wragg (2005) said teaching skills were strategies that teachers use to facilitate students’ 

learning and he also addressed that teaching skills were better to classroom management. 

When studied each items, it showed that the item “I observe and manage classroom” 

with the highest mean score of 3.98 and standard deviation of 0.98.  It meant that to the 

lower secondary school teacher classroom management was their biggest challenge. 

James (2008) stated in his book that classroom management was the primary task for 

teachers to improve their teaching skill, he described that teachers always despair of 

students who constantly talk or repeatedly come late to class or bully behaviors, so 

management problems always cause stress, anxiety, and instructional time-consuming, 

therefore, it was necessary for teachers to improve their teaching skills to manage their 

class. The item “ I use the multi-media in teaching” with the lowest mean score of 3.58 

and standard deviation of 1.02, it meant the lower secondary school teachers perceived 

multi-media at the high level, but when compared with other items, multi-media was 

not the necessary part to improve their teaching skills. Li (2010) stated that multi-media 

technology played an irreplaceable role in the period of education development, but 

there were still some problems like teachers paid much attention to make a perfect PPT, 

but ignored the practicability of PPT content. To the lower secondary school teachers, 

the major task for them is to strength students’ interest and develop their study efficiency. 

Therefore, multi-media is necessary to help teachers to attract students attention in the 

class sometimes, while it is not the necessary one to improve their teaching skill.  

  

 5.1.5 Classroom management 

 The study indicated that the lower secondary school teachers perceived on 

classroom management at the high level with the mean score of 3.61 and standard 

deviation of 0.70. It meant that the lower secondary school teachers also thought 

classroom management was the core part to their teaching quality even if this component 

got the lowest mean score when compared with the other four components. Classroom 
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management was an importance factor to improve students’ academic and behavioral 

outcomes (Regina, Joseph, & Daniel, 2011). Which was similar to the result that 

teachers perceived that classroom management was an important factor that influenced 

their teaching.  In this research, classroom management mainly included discipline plan, 

individual rewards systems, disruptive behavior, students’ behavior, and teachers’ 

behavior. When studied each item, it showed that the item “collaborate with parents to 

regular students’ behavior” at the highest mean score, and following the higher mean 

score item “ teacher student to ignore disruptive behavior”. It meant that during the 

lower secondary period, students’ behavior was the most significant part that teachers 

need to deal with. According to the mean scores, it revealed that when dealing with 

students’ disruptive behavior, teachers prefer to cooperate with students’ parents to 

guide students. In the process of manage classroom, there was a majority of lower 

secondary school teachers used clear classroom disciplines, and some teachers adapted 

rewards method to encourage students’ good behavior. However, the worst way to 

handle students’ bad behavior was send students to their home directly.  

 

 

5.2 The level of lower secondary school teachers’ perception on 

leadership styles in Liang Zhou District of Wuwei, Gansu, China. 

 In this research, the second study objective was to study the level of the 

lower secondary school teachers’ perception on leadership styles in Liang Zhou district 

of Wuwei, Gansu, China. The result from the statistical analysis showed that leadership 

styles were perceived by lower secondary school teachers at the high level with the mean 

score of 3.65 and standard deviation of 0.58. This indicated the lower secondary school 

teachers’ perception on leadership styles exhibited at the moderate level. The study 

based on Bass and Avolio (1995)’ transformational leadership style theory, which 

contained transformational leadership style, transactional leadership style and lassiez-

faire leadership style. Teachers always play an informal leadership role to make their 

behaviors become effectively in their classroom (Danielson, 2006). Even if teachers 

who were not like principals playing their leadership roles, but they had leadership styles 

that affected their work and life. The finding 5.1.2 indicated that to the lower secondary 

school teachers, transformational leadership styles played the most important role in 
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their life. Abdul and Husnain (2012) found the laissze-faire leadership style was not the 

significant style that play a positive role when compared with other leadership styles.  

This finding also support the finding 5.1.2. The detail discussion content about the 

leadership styles were extended in the below: 

 

 5.2.1 Transformational leadership style 

 The result indicated that the lower secondary school teachers’ perceptions 

on transformational leadership at the high level with the mean score of 3.65 and the 

standard deviation of 0.58. This result similar as the past researches: Leithwood and 

Jantzi (2006) found in their research that teachers’ transformational leadership style was 

very important because it had a significant effect on their classroom practice. In 

Australia, Barnett, McCormick and Conners (2001) stated that transformational 

leadership style positively linked with teachers’ education outcome, such as their 

teaching quality and their job satisfaction so it was necessary to improve teachers’ 

transformational leadership style. When considered each five components that under 

transformational leadership, it indicated that the lower secondary school teachers 

perceived on intellectual stimulation at the high level with the highest mean score of 

3.80 among five components. When studied each items under intellectual stimulation, 

it indicated that the lower secondary school teachers usually sought different methods 

to solve problems and see them in different perspectives. They not only request 

themselves to do like this, they also encourage other to look upon problems with non-

traditional ways. This broke down people’ thinking to the lower secondary teachers that 

their life repeat day by day. 

Following with the intellectual stimulation was the inspirational motivation, 

which was perceived by the lower secondary school teachers at a high level with the 

mean score of 3.73 and the standard deviation of 0.73, which meant the lower secondary 

school teachers had the inspirational motivation leadership, the previous studies stated 

that inspirational stimulation was owned by the most of leaders (Manakar & Bahn, 2008; 

Garg & Krishnan, 2003), this indicated that the lower secondary school teachers could 

be motivated to do their best and challenge difficulties in their work and life. Moreover, 

when looked at the each items under inspirational motivation, it showed that the item “I 

articulate a compelling vision of the future” with the highest mean score and the item “I 
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talk positively about future with others”, even this item got the lowest mean score, it 

was also perceived by the lower secondary school teacher at the high level. It meant that 

the lower secondary school teacher have clear vision and goal to their future, they 

articulately know what they need and want. This point was the most important part for 

everyone to make their life meaningful, when the lower secondary school teachers 

understood this, they could arrange their work according to their plan, and improve 

themselves based on their future, this was also a responsible behavior to their life and 

work.  

 The closely following component was individualized consideration, the 

lower secondary school teachers’ perception on it also at the high level with the mean 

score of 3.71 and the standard deviation of 0.72. According to Bass (1985), the 

individualized consideration was a process that leaders improve themselves.  The lower 

secondary school teachers who had the independent consideration, which was the core 

part for a leader. When studies items of individualized consideration, it showed that the 

item “I consider everyone has different needs and aspirations from others” with the 

highest mean score, it meant the lower secondary school teachers could think deeply 

about others’ needs, this request them to observe others and to care more about others 

so that they could know others, from the finding it showed the lower secondary school 

teachers were aware of the importance of consideration. The item “I treat others as an 

individual rather than just a member of a group”, it revealed that the lower secondary 

school teachers always used their individualized consideration thought others as 

individual, they have their needs, thinking, strengths, they were not same as others. The 

leaders who would consider others’ needs and desire to assist, teach and coach others, 

which could improve others’ ability as well leaders’ leadership ability (Hamidifar, 2010). 

 Following with individualized consideration was idealized influence, it 

included two components: idealized attributed and idealized behavior, which were 

perceived by the lower secondary school teachers on different levels, idealized influence 

attributed was perceived on the moderate level with the mean score of 3.31 and the 

standard deviation of 0.80, the idealized influence behavior was perceived on the high 

level with the mean score of 3.70. It indicated that the lower secondary school teachers 

preferred to build their confidence and trust to others than their own charismatic. They 

considered more about their moral and ethical when making decisions and important 
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sense of collective mission and purpose. Kuhnert and Lewis (1987) stated that 

leadership should share and discuss their values and beliefs, goals and objectives, 

missions and purpose with their followers. The result showed that the lower secondary 

school teachers’ attitudes to themselves and to other was positively. 

 

 5.2.2 Transactional leadership style 

 The result indicated that the lower secondary school teachers’ perceptions 

on transactional leadership at the moderate level.  Transactional leadership was always 

based on exchange rewards. Leithwood (1992) stated transactional leaders helped others 

recognize what they need to be done in order to reach their desired outcome and to 

increase their confidence and motivation. Leithwood also described in his research that 

transactional leadership and transformational leadership were complementary. Even if 

it could not played a good role when leaders with such leadership style, it was also 

necessary for a leader. When studied each component, it showed that the lower 

secondary school teachers’ perception on contingent reward at the high degree with the 

average mean score of 3.52. Even if teachers’ perception on transactional leadership 

style was lower than on transformational leadership style, they also thought 

transactional leadership style was necessary to them. As Bass (1987) and Sergiovanni 

(1990) stated that transactional leadership practices maintaining the organization, it 

ensured day- to- day routines were carried out. When considered each item of contingent 

reward, it showed that the lower secondary school teachers perceived “I express 

satisfaction when one finish the tasks well” and “I assist others for their efforts” on the 

high level, it meant that the lower secondary school teachers pay a great attention on 

others’ hardworking and task results. This result was corresponding with the result in 

teaching quality that the lower secondary school teachers thought it was significant to 

finish homework. When students finish homework well, they always express their 

satisfaction to students, this was a behavior that could let students know they did a good 

job, and such behavior also could motivate students. Teacher’s satisfaction seemed like 

reward to students. Bass (1985) stated that contingent rewards behavior like praise, 

promotions, merit increases, honors, or bonuses, which could improve others’ 

motivation.  
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 Following with contingent reward was active management by exceptive. 

The lower secondary school teachers’ perception on this component also at the high 

level with the mean score of 3.50. Their perception on the item “I concentrate all of my 

attention on dealing with mistakes, complaints and failure” and “I keep track of all 

mistakes” on the high levels, it revealed that the lower secondary school teachers also 

with a positive attitude to errors, what they care about was the things themselves, they 

could like try their best to modify errors. While the component “passive management 

by exceptive” was perceived by the lower secondary school teachers on the low level.  

The items “I fail to deal with the problem until it becomes serious”, “I don’t take action 

until things go wrong” and “I am a person who believe in if it ain’t broke, don’t fix it”, 

all of these three items were negative items to check the lower secondary school teachers’ 

attitude to problems, the result showed that the teachers’ perception on these items on 

the low level, it meant the teachers’ behaviors did not like this.  

 

 5.2.3 Laissez-faire leadership style 

 The result indicated that the lower secondary school teachers’ perceptions 

on laissez--faire leadership style at the low level. When studied the each item under 

laissez -faire leadership, it showed every item was perceived on a low level as well, it 

meant that the lower secondary school teachers whose behavior usually in a positive 

attitude. They disallowed that they were disappearing when someone need them, or 

some urgent things happened. Such leadership style of leaders who usually gave the 

complete freedom to subordinates (Bartol & Martin, 1994). Mondy and Premeaux (1995) 

stated that for such leadership style, the leader’s subordinates were well-motivated 

specialists, who could process their work independently, they could make important 

decisions and knew clearly about what they should do. But for lower secondary school 

teachers, the most persons they faced everyday were students, during that period, 

students did not establish their thinking structure completely, it was difficult for them 

to guide themselves, so their teachers as assistors in their life to help them. Therefore 

we could not give a conclusion that laissez -faire leadership was always useless.  
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5.3 The teachers’ transformational leadership style could positively 

affect teaching quality. 

 The third objective of this study was to find if there was any relationship 

between the lower secondary school teachers’ leadership styles and teaching quality in 

Liang Zhou district of Wuwei. Gansu, China. The result showed that there was a positive 

relationship between lower secondary school teachers’ transformational leadership style 

and their teaching quality with the statistically significant at 0.05 level (=.740), this 

indicated that the more teachers’ transformational leadership, the higher of their 

teaching quality. Kotter (2007) stated that leadership was the skill that helped ordinary 

people achieve themselves. The leaders who master transformational leadership features, 

which could guide their employees fulfill their objectives easily (Buluc, 2009: 

Cemaloglu, 2007; Samier. 2008; Celik, 2000; Sisman, 2002), their findings supported 

this research finding 5.1.3 in macroscopic scale that transformational leaderships style 

could help leader improve their work quality. Reza and Marzieh (2013) found that 

transformational leadership style positively predicted teachers’ sense of responsibility 

to improve education quality. Mohammad and Rahil (2013) stated that transformational 

leadership style based on Bass and Avolio’ transformational leadership theory positively 

associated with classroom management, teaching skills and teachers’ professional 

knowledge. Nurul and Marlita (2012) stated that transformational leadership style based 

on Bass and Avolio’ transformational leadership theory positive significantly had 

influence on students’ academic achievement. All of these findings sustained in 

microscopic scale that transformational leadership style could improve teachers’ 

teaching quality. Therefore, from numerous of findings about the transformational 

leadership researches, which showed that transformational leadership style always 

played a positive and effective role. When it appeared in employers and leaders, this 

style could help them to improve their lead ability and assist them achieve their goals 

sooner. When it appeared in schools, it could help school leaders like principals, 

administrators to improve their school education quality and outcome and assist teachers 

to improve their teaching quality as well. This finding also support the research 

hypothesis that transformational leadership style positively affected teaching quality in 

lower-secondary school in Laing Zhou District of Wuwei, Gansu, China. 
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5.4 The teachers’ transactional leadership style positively affected their 

teaching quality. 

 The result showed that the lower secondary school teachers’ transactional 

leadership style also positively affected their teaching quality with the statistically 

significant at 0.05 level (=.382), which indicated that transactional leadership style also 

positively related with lower secondary school teachers’ teaching quality, the more 

transactional leadership, the higher their teaching quality, but as for R square 

(Transactional leadership style) less than R square (Transformational leadership style), 

so transactional leadership style efficient was lower than transformational leadership 

style on teaching quality. Transactional leadership style was based on the traditional 

ways to manage others. Transactional leadership style leaders would like using reward 

ways with their subordinates and employees (Stewart, 2006; Jacky and Coleman, 2007). 

From the research result, it indicated that the lower secondary school teachers also 

adapted such ways when getting along with others, they could reward others who make 

a good job and outcome, however, if they were unsatisfied with others’ objective, they 

also could punish them. Odumeru (2013) stated in his research that transactional 

leadership was effective when deal with crisis and emergency situations. Leithwood and 

Mascall (2008), whose research finding illustrated that transactional leadership style 

raised students’ achievement, this proved teachers’ teaching quality in an opposite 

aspect.  Blase(1999) stated in research that transactional leadership style improved 

teachers’ reflective behaviors, such as teachers’ professional growth and logical ability. 

Overall, all of these findings can be summarized that transactional leadership style has 

a positive effect on followers. This finding also support the secondary hypothesis that 

transactional leadership style positively affected teaching quality in lower-secondary 

schools in Liang Zhou District of Wuwei, Gansu, China. 

 

 

5.5 The teachers’ laissez-faire leadership style was negatively related 

with their teaching quality.  

 The result showed that the lower secondary school teachers’ laissez-faire 

leadership style was negatively related with their teaching quality with the statistically 
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significant at 0.05 level (=-.230), it meant that the more laissez -faire leadership for the 

lower secondary school teachers, the lower of their teaching quality. laissze-faire 

leadership was a “hand-off” way to leadership (Northouse, 2004), such leadership style 

teachers avoided taking responsibility, and always absent when needed them. In the 

lower secondary period, students with great pressure in their academic, and it was also 

a period that students built their values and views, so the teachers was their most 

important person to help them. On the contrary, lower secondary school teachers could 

improve their leadership ability and teaching quality by taking their responsible to 

students, so laissez-faire leadership style was the unpopular leadership style for lower 

secondary school teachers. Asan (2015) also stated in his research that transformational 

leadership and transactional leadership style were employed in high schools, from his 

interview, the results showed laissez-faire leadership was completely avoided in schools. 

This finding improved that the third hypothesis disconfirmed, that laissez-faire 

leadership style negatively affected teaching quality in lower-secondary schools in 

Liang Zhou District of Wuwei, Gansu, China.  

 

 

 

 



Fac. of Grad. Studies, Mahidol Univ.                                                M. Ed (Educational Management)/89 
 

 
CHAPTER Ⅵ 

CONCLUSION AND RECOMMENDATION 

 

 

 This study was established to study the level of lower secondary school 

teachers’ perception on leadership styles and their teaching quality, and the relationship 

between their leadership styles and teaching quality in Liang Zhou district of Wuwei, 

Gansu, China. Many findings from this study indicated that lower secondary school 

teachers’ leadership styles effected their teaching quality. This chapter summed up the 

conclusion according to the study findings and recommendations as benefits: 

 6.1 Major Findings 

 6.2 Conclusion 

  6.2.1 Lower secondary school teachers’ perception on teaching 

  quality  

  6.2.2 Lower secondary school teachers’ perception on  

  leadership style 

  6.2.3 The relationship between lower secondary school teachers’ 

  leadership style and teaching quality  

 6.3 Recommendations  

  6.3.1 Recommendations for users (schools, educators,  

  principals, MOE and policy-   maker)  

  6.3.2 Recommendations for the future studies 
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6.1 Major Findings 

 Finding 6.1.1 Descriptive statistics Mean and Standard Deviation revealed 

that the lower secondary school teachers’ perception on teaching quality at the high level, 

and their perception on lesson design was the core part to improve teaching quality.  

 Finding 6.1.2 Descriptive statistics Mean and standard deviation revealed 

the lower secondary school teachers’ perception on leadership style at the moderate 

level. Among three leadership styles, the transformation leadership style was perceived 

by the lower secondary school at the high level, transactional leadership style was 

perceived at the moderate level, while their perception on laissze-faire leadership style 

at the low level.  

 Finding 6.1.3 Inferential statistics regression indicated that the teachers’ 

transformational leadership style could positively affect teaching quality.  

 Finding 6.1.4 Inferential statistics regression indicated that the teachers’ 

transactional leadership style could positively affect teaching quality.  

 Finding 6.1.5 Inferential statistics regression indicated that the teachers’ 

laissze-faire leadership style could negatively affect teaching quality. 

 

 

6.2 Conclusion  

 This study was performed by using quantitative research method, the data 

collected by 352 questionnaires, in which the lower secondary school teachers’ 

perceptions on their leadership styles and teaching quality were analyzed by descriptive 

statistics mean and standard deviation, the relationship between lower secondary school 

teachers’ leadership styles and teaching quality was analyzed by using linear regression. 

The instruments were based on the transformational leadership style theory and teaching 

quality theory. The researcher used the Taro Yamane (1967) formula to calculate the 

sample size, from population 2964, the researcher got the sample size was 352. The 

survey questionnaires were distributed to overall sample 352 lower secondary school 

teachers and questionnaires 100% returned. The population was fixed in all teachers of 
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lower secondary schools (78) in Liang Zhou district, and the sample was finally 

consisted 16 lower secondary schools teachers. The thesis began from the June in 2016, 

the data collection lasted about one month from the middle of beginning of October in 

2016 to the middle of November in 2016. After analyzing the relationship between 

lower secondary school teachers’ leadership styles and teaching quality, there were 

several answers drawn.  

  

 6.2.1 The lower secondary school teachers’ perception on teaching 

quality  

 Teaching quality that was perceived by lower secondary school teachers 

consisted of five components: lesson design, teaching skills, communication skills, and 

the expertise skill in the lesson content and classroom management. According to the 

study results, it could be concluded that the lower secondary school teachers’ perception 

on teaching quality at the high level with the average mean score of 3.87 and standard 

deviation of 0.59, among the five components lesson design was perceived by the lower 

secondary school teachers on the first place with the high mean score of 4.13 and 

standard deviation of 0.79. in this component the item that teachers set homework to 

request students to review the previous knowledge and to prepare the now knowledge 

perceived by lower secondary school teachers at the highest level, it indicated 

homework for reviewing past knowledge and preparing new knowledge was the key 

part to lesson design. In China, the homework is still the main part for students to 

enhance their knowledge in basic education. Teachers request students to do homework 

everyday even summer and winter vacation. The homework consists of previous 

knowledge and new knowledge, homework is the vital part for teachers to evaluate their 

students at the end of the semester.  However, classroom management was the one that 

perceived on the lowest mean score of 3.61 and standard deviation of 0.70 by the lower 

secondary school teachers among five components, while it was still at the high level, 

when studied each item of classroom management, it showed that the lower secondary 

school teachers perceived on collaborate with parents to regular students’ behavior was 

the best way to improve their classroom management ability, while send students to 

home directly for students’ bad behavior was the worst way to develop their classroom 

management ability. Classroom management is always a headache problem to basic 
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education teachers, especially to the primary school teachers. The lower secondary 

education period is a significant period for students to establish their knowledge 

structure, so compared with other components that pass on knowledge,  classroom 

management is not the main part to teachers to develop their teaching quality. The other 

three components of teaching quality that was perceived by the lower secondary school 

teachers all at the high level. It means that to the lower secondary school teachers, 

teaching skills, communication skills and the expertise skill in the lesson content also 

contribute to teaching quality improvement.  

  

 6.2.2 The lower secondary school teachers’ perception on leadership 

styles 

 Leadership styles were based on Bass and Avolio’ transformational 

leadership theory, which consisted of transformational leadership style, transactional 

leadership style, and lassize-faire leadership style. According to the result, it showed 

that the lower secondary school teachers’ perception on leadership styles at the moderate 

level with the average mean score of 3.01 with the standard deviation of 0.45. To be 

more exact, they perceived transformational leadership style at a high level with the 

mean score of 3.65 and standard deviation of 0.59, intellectual stimulation was highly 

perceived by the lower secondary school teachers among five items of transformational 

leadership. Among all items of transformational leadership, it showed that the lower 

secondary school teachers highly considered everyone has different needs and 

aspirations from others. Followed with transformational leadership style was 

transactional leadership style, which was with the mean score of 3.06 and standard 

deviation of 0.55. The lowest perception was laissze-faire leadership style with the mean 

score of 2.32 and standard deviation of 0.87. The result illustrated that when lower 

secondary school teachers faced important issue and decision making, they usually 

treated it with a positive attitude. Their laissze-faire leadership style was in the lower 

level. 
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 6.2.3 The relationship between the lower secondary school teachers’ 

leadership styles and teaching quality  

 The relationship between the lower secondary school teachers’ leadership 

styles and teaching quality was analyzed by simple regression analysis. Firstly, the result 

revealed that there was the positive relationship between transformational leadership 

style and teaching quality that perceived by the lower secondary school teachers with 

the statistically significant at the 0.05, =0.740. Therefore, the higher the 

transformational leadership style of the lower secondary school teachers, the higher of 

their teaching quality. Especially the aspect of teaching design. To lower secondary 

school teachers, how they made their teaching become effectively, that is, what kind of 

ways and methods that could make their students get what they say during the class, for 

instance, teachers set homework to request students to review the previous knowledge 

and prepare the future lesson.  

 Secondly, the transactional leadership and teaching quality also had a 

positive relationship, the result showed that the lower secondary school teachers’ 

perception on it with the statistically significant at the 0.05, =0.382. It meant that the 

higher the teachers’ transactional leadership style, the higher of their teaching quality. 

To Chinese education, with a large population students, transactional leadership is also 

a main style that performed by teachers, not only for basic education teachers, but also 

for higher education teachers.  

  Finally, the finding showed that the teachers’ laissze-faire leadership style 

and their teaching quality was perceived by the lower secondary school on the negative 

relationship with the statistically significant at the 0.05, =-.230. It meant that the higher 

the teachers’ laissze-faire leadership style, the lower of their teaching quality. It could 

be showed from the findings that the lower secondary school teachers’ leadership style 

could predict their teaching quality. Laissze-faire leadership style as a complete 

empower style, it was unsuitable in education because students always stay in a situation 

that they always confused about their future, so they need teachers and their parents’ 

guidance.  

 Therefore, compared with the past welcomed transactional leadership style, 

transformational leadership style as a population and efficiency style that was perceived 

by teachers and used in modern education gradually. 



Chen Lixia                                                                                          Conclusion and Recommendation/94 
 

6.3 Recommendation  

 

 6.3.1 Recommendations for users (schools, educators, principals, MOE 

and policy-maker)  

 Firstly, schools are suggested to provide the environment for teachers to 

show their leadership styles and to encourage teachers to improve their teaching quality 

in order to improve students’ competitiveness from different aspects, not just help 

students get an ideal result in examination.  

 Secondly, the teachers should improve their transformational leadership 

style and transactional leadership style but avoid their laissze-faire leadership attitude.  

 Thirdly, the principals should realize that leadership is not just for 

themselves, the leaders of schools. They should also encourage and motivate their 

teachers’ leadership styles in their work. They should empower right to teachers and 

provide a decentralized environment.  

 Fourthly, the Ministry of Education should implement some trainings for 

principals and educators leaders to address the vital of teachers’ leadership and teaching 

quality in education and support principals and educators professional leadership, 

teaching and learning which consist of guidelines, providing curriculum statements and 

achievement standards. 

 Lastly, the policy-makers are suggested to make related policies to 

encourage local education authorities and school principals to improve teachers’ 

leadership styles in their work. 

 

 6.3.2 Recommendations for the future studies 

 Firstly, the related topic about teachers’ leadership styles are not widely 

showed in recently researches, especially teachers’ leadership reflected in their work. 

Hence, the future studies are recommended to survey based on teachers’ leadership 

styles which explored in their work. 

 Secondly, the related topic teaching quality about secondary school teachers 

is also not widely, there are majority of past researches which studied teaching quality 

or quality of teaching for higher education, especially for university teachers’ teaching 

quality. As the most important part period, the lower secondary school education and 
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the lower secondary school teachers’ teaching quality should be concerned. Therefore, 

the future studies are suggested to expand such topics on basic education. 

 Thirdly the future studies are recommend to extend their studies by survey 

teachers, students and principals in schools so that the result will be more persuasive. 

 Fourthly, the studies only aimed at the public schools, the future studies are 

suggested to study private schools also, so that the studies could compare the leadership 

style and teaching quality between public school teachers and private school teachers, 

which could contribute government to make policies according to related findings. 

 Last but not the least, the study was limited in one district, the future studies 

should extend related field of the research to one city or one province so that the result 

will be more useful. 
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APPENDIX A 

RESEARCH QUESTIONNAIRES 

 

 

THE RELATIONSHIP BETWEEN TEACHERS’ LEADERSHIP STYLES AND 

TEACHING QUALITY IN LOWER SECONDARY SCHOOLS IN LIANG 
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1 Multifactor Leadership Questionnaire 

 

Instructions: Consider your own impression of the term "leadership style" and 

“teaching quality”. Please read each item carefully; and mark tick (√) in the box to 

show your leadership style. 

 

Teachers ‘Leadership Styles Questionnaire 

Instructions: Please read each item carefully; 

 And mark tick (√) in the box to show your leadership style. 

Never Rarely Sometimes Often Always 

1 2 3 4 5 

No. 

 
Teachers        Teachers’ 

Leadership Styles 
  1 2 3 4 5 
Transformational Leadership Style      

1 I am willing to spend time teaching and coaching.      
2 I treat others as an individual rather than just a 

member of a group. 
     

3 I consider everyone has different needs and 
aspirations from others. 

     

4 I am willing to help others to develop their 
strengths. 

     

5 I check and re-examine whether the assumptions are 
appropriate to questions. 

     

6 I seek different methods and perspectives when 
solving problems. 

     

7 I encourage others to look at problems from 
different angles. 

     

8 I encourage others’ innovation ability.      
9 I talk positively about future with others.      
10 I talk passionately about the tasks that need to be 

accomplished. 
     

11 I articulate a compelling vision of the future.      
12 I talk confidently with others about the goals that 

will be achieved. 
     

13 I am pride in others for being associated with me.      
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Teachers ‘Leadership Styles Questionnaire 

Instructions: Please read each item carefully; 

 And mark tick (√) in the box to show your leadership style. 

Never Rarely Sometimes Often Always 

1 2 3 4 5 

No. 

 
Teachers        Teachers’ 

Leadership Styles 
14 I treat self-interest behind others.      
15 I display a sense of confident.      
16 I act in ways to get others’ respect.      
17 I talk about my values and beliefs to others.      
18 I address the importance of having a sense of 

purpose. 
     

19 I consider the moral and ethical when making 
decisions. 

     

20 I emphasize the importance of a sense of collective 
mission. 

     

Transactional Leadership Style      
21 I assist others for their efforts.      
22 I discuss in specific terms who is responsible for 

achieving performance targets. 
     

23 I make clear what one wants to get after achieving 
performance goals. 

     

24 I express satisfaction when one finish the tasks 
well. 

     

25 I focus attention on mistakes, exceptions and 
irregularities from standards. 

     

26 I concentrate all of my attention on dealing with 
mistakes, complaints and failures. 

     

27 I keep track of all mistakes.      
28 I fail to deal with the problem until it becomes 

serious. 
     

29 I don’t take action until things go wrong.      
30 I am a person who believe in “if it ain’t broke, 

don’t fix it”. 
     

Laissze-faire leadership Style      
31 I avoid getting involved when important issues 

happened. 
     

33 I am absent when needed.      
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Teachers ‘Leadership Styles Questionnaire 

Instructions: Please read each item carefully; 

 And mark tick (√) in the box to show your leadership style. 

Never Rarely Sometimes Often Always 

1 2 3 4 5 

No. 

 
Teachers        Teachers’ 

Leadership Styles 
33 I am unwilling to make decision.      
34 I delay responding to urgent things.      
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2: Teaching Quality Questionnaire 

 

Instructions: Consider your own impression of the term "leadership style" and 

“teaching quality”. Please read each item carefully; and mark tick (√) in the box to 

show your teaching quality. 

 

Teaching Quality Questionnaire 

Instructions: Please read each item carefully; 

 And mark tick (√) in the box to show your leadership style. 

Never Rarely Sometimes Often Always 

1 2 3 4 5 

No. 

 
                       Teachers Scale of  Teaching 

Quality 
  1 2 3 4 5 

Lesson Design      
1 I determine the lesson content before teaching.      
2 I understand teaching material then transfer to 

students. 
     

3 I guide students to sum up and review the lesson at 
the end of class. 

     

4 I review the previous lesson and mention the 
relation of new knowledge at the beginning of 
class. 

     

5 I set homework of previous lesson and prepare 
lessons for new lesson. 

     

Teaching Skills      
6 I teach in different grade.      
7 I use different teaching methods.      
8 I encourage students to take part in the class 

activities. 
     

9 I use multi-media in teaching.      
10 I observe and manage classroom.      

Communication Skills      
11 I often communicate with students in a suitable 

way. 
     

12 I motivate students to study and innovate by 
communication. 
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Teaching Quality Questionnaire 

Instructions: Please read each item carefully; 

 And mark tick (√) in the box to show your leadership style. 

Never Rarely Sometimes Often Always 

1 2 3 4 5 

No. 

 
                       Teachers Scale of  Teaching 

Quality 
13 I create chances to learn with students.      
14 I have skills in attention and listening to the 

questions and giving answers to the students. 
     

15 I have ability to manage emotion in the 
communication process. 

     

The expertise skill in the lesson content      
16 Have an accurate and deep understanding of the 

subject knowledge. 
     

17 I provide up- to- date lessons.      
18 I encourage students in a deep understanding.      
19 To have an understanding of the students ’age 

group that you teach. 
     

20 To repeat lessons for better comprehension.      
Classroom Management      

21 Use a clear classroom discipline plan.      
22 Set up individual rewards system.      
23 Teach student to ignore disruptive behavior.      
24 Collaborate with parents to regular children 

behavior. 
     

25 Send student to home for aggressive behavior.      
 

…Thank you for your time and your kind cooperation
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APPRENDIX B 

NOTARIAL CERTIFICATE OF QUESTIONNAIRE 

APPENDIX C  
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