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ABSTRACT
This study aimed to investigate: (1) teachersrcggtion of their

professional self-image concerning cultural dimensj and (2feachers’ perceptio

n

of the role culture played in their English langeadasses, and of English language

teachers who teach in four secondary schools innglusstrict, Chiang Mai province.

The research instrument was a questionnaire. Tiginfjs showed that most teachfrs

perceived that the most important teaching objectivas promoting linguisti
competence rather than cultural competence. Théiral teachings aimed to provi
information about foreign daily life and routine§hey perceived themselves
sufficiently familiar with some foreign cultural gacs. In terms of their contact wi
foreign culture, most teachers had more contadt ¥ateign cultures in their hom
country than abroad. However, they appeared tdhteamre language than culture

the classroom and used a teacher-centered apptogmiovide cultural knowledgg

There was also a relationship between the amoufdrefign culture taught in eac¢

teacher’s lesson with their amount of knowledgeotbfer cultures. Teacher trainin

teacher education, and textbook writers will berfedim this study.

KEY WORDS: EFL TEACHERS/TEACHERS’ PERCEPTION/
INTERCULTURAL COMPETENCE/SECONDARY SCHOOLS

114 pages

e
as
th

e

n

A\1”J

h
g,




Fac.of Grad. Studies, Mahidol Univ Thesis/ v

mﬁ%’ui’mmﬂgaaummﬁqﬂqwn"lwmﬁmﬁumﬁﬁaummmmmwNmi?}amﬁwdw
Tausssu: nsdianelsuSeuseauisouanu lusuneiies Taniaeelyil

A PERCEPTION OF THAI EFL TEACHERS TOWARDS INTERCULTURAL COMPETENCE
TEACHING: A STUDY OF SECONDARY SCHOOLS IN CHIANG MAI PROVINCE

1393339 Wl‘i/]‘ﬁ'gﬂkl”l 5036421 LCCD/M
AR, (mymax’s’wuﬁﬁmﬁamsﬁammazmiﬁmm)

AmznIsuMsNTnIneidnus: qiles1 gismiam Ph.D., F3wey yySow, PhD,,

YUUNT WANWAUS, Ph.D.

v 1

NGELE!
a a J @ dyd v Y Y J a = Y @
IMGIUNUTRTVUANYI (1) MTTUIMNANBAUNIIVIFNATATUINUTITY

Y
2) mssudvesngduunuimvesiausssuludusounivdengy nqualedlsfongdou

2 % L% = ~ (% o A QJ % = ] Lﬂ' =} ti' 9
ﬂT]sJTENﬂE]‘Hﬁ%ﬂ’UN‘ﬁEliJﬁﬂ‘HﬂuIﬁQLiﬁluijjU1ﬁ BuNolee 39rIaFe vl inFealen e luns

Aav

aw 1 1 1 L Y
’Jﬁ]ﬂﬁﬂlmﬂﬁﬂ‘ﬂﬂ”m Wﬂﬂ”li’Ji]EJWTJ’J”Iﬂgﬁ’JuGLWiqulﬂﬂﬂi%ﬁﬂﬂ1Uﬂ15ﬁﬂuﬂ1B1ﬂQﬂQHﬁi’]ﬂﬁ
ETIQL?GEJ?‘ITI&Iﬁ”liJ”IiﬂTlNﬂﬁ%lﬂuﬁﬂﬁEJ‘L!3J”Iﬂﬂ’j”lﬂ?]”liJfT”I§J”liE]Vl”l\iﬂ"liﬁﬂﬁ”liigﬁ’j”lﬂ%ﬁluﬁiill

c?/‘ J @ A 1 Yy aaaa o w
Llagﬁ\iﬂqﬂﬂixﬁ\?ﬂiﬂﬂWiﬁaujwu‘ﬁﬁiﬂJﬂ@ﬂ'ﬁﬂ'lflﬂﬂﬂﬂ'JWNEQWHQQGHQWﬂ35%13”6116\1

a 2

Sausssuadsemanazaaasunnye lumslSeueuiausssualsemanaz I usssy

4
Ine uenniniingdmlugsuiiawesdinnuiduimusssuaelszmaneaunis luuig

U u

< 1 ] o o 1 4 '
dszinunazdiulvgldsudeyatausssuarslszmanndoa1surarunInn sl

Y

J 1 1 1 4 1
Uszaumsaiassluaeszma agadiulvgdosmsaounnuamson1ensdoa1ssznag
o [ < 1 @ 3 a {
Jausssy 0619 150w agaeunmpunnnNdeuiausssuluduiSou nazlidtmsaeunniu

I o Y 9 [ d” a 9 9 Y]
aguranlunisianuimadausssy wenani Ysuan1uiveangAIuiausIsy

v o d

1 I @ @ [ [ { < [ [ 09/’
ANdszmaANnNgINUNEIBINgEEIFURUTIUANND TuNMsaoul s2IAUIUETTuA199 Tudy
=~ a Y] = 9 XY A <Y Y=

FeULazNINTTUMIAOUTAUTIINBNAE Han13Iea s oN1se Tevaumsianneusunag

[ =2 J 9 ~
HANFATNNANHIFATATHASVIULUVULTYUNIY

114 vith




CONTENTS

ACKNOWLEDGMENTS
ABSTRACT (ENGLISH)
ABSTRACT (THAI)
LIST OF TABLES

L1ST OF FIGURES

CHAPTER |

11
1.2
1.3
1.4
15
1.6

INTRODUCTION
Background and Rationale of the Study
Purposes of the Study
Benefits of the Study
Conceptual Framework for the Study
Scope of the Study

Definitions of Terms

CHAPTERII LITERATURE REVIEW

2.1
2.2
2.3
2.4

Teacher’s perception

Culture in foreign language teaching and leeyni

Intercultural communicative competence

Related research

CHAPTER Il RESERCH METHODOLOGY

3.1
3.2
3.3
3.4
3.5

Sampling

Research instrument
Data collection

Data analysis

Statistical devices used in data analysis

CHAPTER IV RESULTSOF THE STUDY

4.1

Demographic data of the teachers

vi

N N oo O

10

16
22
22
23
26
27

35

13

33

35



CONTENTS (cont.)

4.2 Teachers’ perception of their professional
self-image concerning cultural dimension
4.2.1 Objectives of English language teaching
4.2.2 Teachers’ conception of culture teaching abjes
4.2.3 Culture definition
4.2.4 Teachers’ awareness of their sociocultural
background knowledge
4.2.5 Teachers’ perception of the frequency of
their contacts with foreign cultures and countries
4.2.6 Teachers’ perception of their pupils
4.2.7 Teachers’ opinions regarding different
aspects of intercultural competence teaching
4.2.8 Teachers’ perception of experiential culture
learning activities
4.3 Teachers’ perception of the role culture playtheir
English language class
4.3.1 Teaching time devoted to culture teaching
4.3.2 Kinds and frequency of cultural teaching\aiés
4.3.3 Extent to which cultural topics are addressed
in the English language classroom
4.3.4 Criteria for the selection of teaching matisri
4.4 Relationship between culture teaching practiu
teacher familiarity

Vii

Page

43

45

57

60

61

63

65
68

41

41

46

48

52
54

60



CONTENTS (cont.)

CHAPTER V DISCUSSION
5.1 Teachers’ perception of their professional

self-image concerning cultural dimension

5.1.1
5.1.2
5.1.3
5.1.4

5.1.5

5.1.6
5.1.7

5.1.8

Objectives of English language teaching
Objectives of culture teaching

Culture Definition

Teachers’ awareness of their sociocultural
background knowledge

Teachers’ perception of the frequency of
their contacts with foreign cultures and countries
Teachers’ perception of their students
Teachers’ opinions regarding different aspect
of intercultural competence teaching
Teachers’ perception of experiential culture

learning activities

5.2 Teachers’ perception of the role culture playtheir English

language class

5.2.1
5.2.2
5.2.3

Teaching time devoted to culture teaching
Kinds and frequency of cultural teaching\aiiéis
Extent to which cultural topics are addressed

in the English language classroom

5.2.4 Ciriteria for the selection of teaching matisri

5.3 Comparisons with research on teachers’ beliefs

viii

Page
74
74

74
75
75
6 7

77

78
80

81

82

82

83

83

84
85



CONTENTS (cont.)

CHAPTER VI CONCLUSION AND PEDAGOGICAL IMPLICATIONS
6.1 Conclusion
6.1.1 Teachers’ perception of their professional
self-image concerning cultural dimension
6.1.2 Teachers’ perception of the role culture
plays in their English language class
6.2 Pedagogical Implications
6.2.1 Implications for professional
development sessions
6.2.2 Recommendation for further study
BIBLIOGRAPHY
APPENDICES
Appendix A Questionnaire
Appendix B Permission letter to use the questioena
BIOGRAPHY

Page
87
87

7

88

8

88

88

91
96
97
112
114

89



LIST OF TABLES

Table

1 Sample of the study

2 Gender of the participants

3 Age of the participants

4  Education level of the participants

5 Discipline of highest education of the particifsan

6 Teaching experience of the participants

7 Teaching hours per week of the participants

8 Level of students of the participants

9 Teaching subject of the participants

10 Number of students in class of the participants

11 Foreign culture learning preference of the pgudints

12 Culture training experience of the participants

13 Special position of the participants

14 Teachers’ views regarding the objectives of Ehdhnguage
teaching

15 Teachers’ objectives for culture teaching

16 Teachers’ culture definition

17 Countries, cultures associated with English lzigg

18 Teachers’ perception of degree of familiarityhna
number of cultural topics

19 Kinds and frequency of teachers’ direct contadoreign
cultures/ countries associated with English lagguabroad

20 Kinds and frequency of teachers’ direct contiadbreign
cultures/ countries associated with English lagguat home

21 Teachers’ perception of pupils’ perception conicey English

language and culture learning

Page
22
35
36
36
37
37
38
38
39
39
40
40
41
42

43
45
46
47
49

50

52



Xi

LIST OF TABLES (cont.)

Table Page

22 Teachers’ perception of pupils’ frequency intaating 53
with the foreign countries associated with thellshganguage

23 Teachers’ opinions regarding different aspetts o 54
intercultural competence teaching

24 Teachers’ belief in positive effect of intercudil activities 57

25 Teachers’ belief in positive effect of exchapgaects 58

26 Teachers’ belief about their role of preparind a 59

27
28

29
30
31
32
33
34
35
36

37

following up exchange projects
Teachers’ belief about the positive effect dfosad trip 59
Teachers’ belief about their role of preparing a 60

following up school trip

Teaching time allocation devoted to culture heag 61
Teachers’ feeling to devote more time to cultesehing 61
Kinds and frequency of cultural teaching adtgt 62
Cultural topics addressed in the English languagssroom 64
Teachers’ criteria when choosing textbooks 65
Lists of textbook used in school 66
Expectation of cultural content in the textbooks 68
Relationship between frequency with which calttopics 69

are dealt with in the classroom and degree oheraamiliarity,

frequency of teacher contacts abroad, frequentgaaher

contacts at home

Relationship between frequency with which cdti@aching 70
activities are practiced in the classroom and ekegif teacher

familiarity, frequency of teacher contacts abraad frequency

of teacher contacts at home



Xii

LIST OF TABLES (cont.)

Table Page
38 Relationship between teachers’ familiarity vilike foreign 71
culture and the frequency with which cultural tspare
touched upon in the classroom
39 Relationship between culture teaching practicktaachers’ 73

perception of their pupils’ familiarity



LIST OF FIGURES

Figure

1 Conceptual framework of the study

2 Schematic conceptualization of teacher cognition,
schooling, professional education, and classrprantice

3 Robinson’s components of culture

Xiii

Page

12



Fac.of Grad. Studies, Mahidol Univ. M.A. (Languagel Culture For Comm. & Dev.) /1

CHAPTER|
INTRODUCTION

1.1 Background and rationale of the study

Foreign language competence is a very necesstlrynsthese globalized
days when the world citizens are easily conned@stk important language is English
which is now widely accepted as an internationableage and used by both native
speakers and non-native speakers around the winketefore, English becomes an
important medium in dealing with international &asuch as politics, education,
business or entertainment and increasing the apputyt for world citizens to
communicate and understand cultural diversity. Agspnt, English becomes World
Englishes, which means it is a world language.

As a result, learning foreign languadess become very important and a
widespread aim has developed to communicative ctanpe in learners. However, at
the moment perspectives in foreign language tegclsinift toward intercultural
competence. Meyer (1991:137) defined this as “thiditya of a person to behave
adequately in a flexible manner when confrontedhwactions, attitude and
expectations of representatives of foreign culturéee communicative competence
which focuses on four main competences, namelymgpatical, sociolinguistic,
discourse and strategic competence (Canale & Swl&80; Canale 1983), is not
sufficient to encounter different cultures. Moregviearning only the target culture
does not correspond to the international statusngfish that is used by many people
around the world.

The Council of Europe’s Common European FramewdrReference for
Languages (2001 cited in Sercu, 2004) has statdHk intercultural competence in
foreign language teaching becomes an importaneigsiEuropean Union countries.
This Council noteshat the foreign language curricula of each couninst promote
this competence to students. Other research caeiuelated to this issue investigates

the intercultural competence teaching in curricalad foreign language teachers
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(Alecksandrowicz-Bdich, 2003; Sercu et al., 2004; Onalan , 2005; Fuintic
sca/cva for DG Education, Training, Culture and fiiagualism, 2007; Torres,
2009).

Thailand Basic Education Curriculum 2001(MinistifyEducation, 2002)
does not state explicitly the need to teach intexcal communicative competence
However, it can be seen that Thailand Basic Education Quiumn does promote
intercultural competence by stating the importaoicreign language learning. Apart
from assisting students to communicate with foreigrcorrectly and appropriately, it
also aims toeducate students as world citizens, understandiegdifferences of
politics and culture. Students are expected to nstaled and be proud of Thai
language and culture, while equally demonstrapogitive attitudes toward foreign
language. Students are further expected to unaerdtze cultural diversity of the
world and creatively disseminate the Thai cultaeréhe world.

The curriculum’s requirement that students vahartown culture, whilst
exhibiting understanding and a positive attitudevax foreigners, reflects a
purposeful intercultural communicative competenidas is reinforced by the second
substance of the foreign language learning standamguage and Culture. Thign

be divided intahe two following standards:
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Substance 2: Language and culture

Standard F 2.1 Understanding the relationship b&twene’s own
language and culture; utilizing language and cealtas appropriate to

time, place and other factors.

Standard F 2.2 Understanding the similarities affdrdnces between
the foreign language and culture and those of Titdizing language

intelligently and with consideration (Ministry ofddcation, 2002: 27).

It stands to reason that English language teadensid teach intercultural
competence and the teaching materials should coritee topics dealing with
intercultural competence. However, Greil (2004)cdisred that most English
language textbooks published in foreign countraesu$ on the western culture. There
exists only a briefmention of Thailand in three English textbooks ussdThai
secondary students. Moreover, in Thailand, theeeoaty studies which focus on the
target culture teachingnd none that reveaksearch concerning the teaching of
intercultural competence in foreign languages.

In this study, the researcher selects the secgnsignool teachers in
Muang district, Chiang Mai province, as a case \sthdcause it is the centre of
education of Chiang Mai, the primary city of nommé& hailand. Due to the availability
of English program curricula, native English langeiateachers, student exchange
programs, and teaching and learning resourcesu@img theatre, cinema, and foreign
cultural institutes such as consulates for the édhbtates of America and the British
Council), this area has exceptionglotential in educational development in
intercultural competence Moreover, this area ofil@hd is a famous and popular
tourist site with aunique culture and diversity of people with viss@oming from
around the world (whether they are travelers, sttgder businessmen). As a result,
local people have opportunities to interact, exgeaand disseminate their own culture
through a variety of venues. The use Hriglish becomes an important tool for

communication with foreigners.
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Therefore, it is assumed that English languageheza in this area are not
only likely to promote the linguistic competence hiso the intercultural competence
in their students. They should also realize thdtal wole to support intercultural
competence; they should try, at the very leagbréonote the understanding of foreign
cultures associated with the English language hodet of Thai. The researcher thus
wants to investigate the teachers’ perceptionstefcultural competence teaching and
whether they are aware of their role to favor thevelopment of intercultural

competence of students in the classroom.

1.2 Purposesof the study

1.2.1 To investigate Thai EFL teachers’ perceptbmheir professional
self-image concerning cultural dimension.

1.2.2 To investigate Thai EFL teachers’ perceptbrthe role culture

plays in their English language class.

1.3 Benefits of the study

1.3.1 The findings reflect current Thai EFL teashgerception towards
English language teaching and intercultural comqustéeaching.

1.3.2 The results can be guidelines for in-serteeeher training regarding
the intercultural competence based on teachersep&on by giving opportunities for
teachers to explore their beliefs and practicesnduthe introduction of the new
approach of intercultural competence teaching.

1.3.3 The findings can provide some guidelines &L teacher
education curriculum regarding courses about forealture and intercultural
competence teaching and the significance of theacowith foreign culture.

1.3.4 The findings will be beneficial for Englidanguage textbook
authors whose aim it iso develop the intercultural competence acquisitipn
providing informationaddressing the foreign and Thai cultures and primgakills to

interpret and acquire new cultural knowledge.
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1.4 Conceptual Framework
The researcher employed a set of concepts of tkeareh in the
conceptual framework below

Figure 1 Conceptual framework of the study (adapted from Sercu et al, 2005)

Per ception of professional self-image regarding cultural dimension
1. Objectives of English language teaching

2. Conception of culture teaching

3. Culture definition

4. Awareness of sociocultural background knowledge

5. Frequency of their contacts with foreign cul{gjeassociated with the

English language

6. Their students’ perception of language and cellearning and foreign

culture familiarity
7. Opinions regarding different aspects of interoall competence teaching

8. Experiential culture learning activities

Per ception of therole of culturein teaching practice
1. Time allocation to culture teaching

2. Kinds and frequency of culture teaching actti
3. Degree of different cultural topics teaching

4. Criteria for the selection of teaching materials
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1.5 Scopeof the study

The study focuses on Thai EFL in-service teaclsrstate secondary
schools in Muang district, Chiang Mai schools whach during the second semester
of academic year 2009, namely, Yupparajwittayafsgttanothaipayap, Horpra and

Kawilawittayalai. The study will not include prersie teachers.

1.6 Definition of Terms

Per ception meanddeas and beliefs of English language teachers

Intercultural communicative competence means ability to communicate
effectively with people from other cultures. It lndes three components: attitude,
knowledge and skills.

English teachers mean Thai EFL teachers who teach at the secondary
schools under the Education Service Area 1, Muasigict, Chiang Mai province in

the second semester of the academic year 2009.

In this chapter, the researcher has provided lvaokg and rationale of
the study, purposes of the study, benefits of thdys conceptual framework, scope of
the study and definitions of terms. In Chapter Tthe, researcher presents a review of

related literature regarding teacher’s perceptimhiatercultural competence.
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CHAPTER Il
LITERATURE REVIEW

This chapter presents a review of related litemtomncerning teacher’s
perception and intercultural competence. The re\dewed as a basis for conducting
the study, analyzing the data and discussing tlsaltee This review of related
literature is divided into:

2.1 Teacher’s perception

2.2 Culture in language teaching and learning

2.3 Intercultural communicative competence

2.4 Related research

2.1 Teacher’s perception

There are a number of definitions of the term “petmon”. In psychology,
perception is the process of selection, organimadiad interpretation of sensory input
or our experiences (Eggen and Kauchak 1992; B&2@® ; Weiten, 2008). However,
there are also factors affecting the perceptualcgs®. Internal factors include
personality, experience, needs and values. Pergoisah group of stable traits which
aredistinguished from one another while past expegsmause different perceptions
of the same input. There are also contextual factgrich can influence the human’s
perception. These include physical, social and organizatioe#tirgs such as school
policies, values and norms (Hellriegel and Woodrh@85). However, the researcher
used this term in a broad sense to mean “an idbalief or an image you have as a
result of how you see or understand something” ¢@kfAdvanced Learner’s
Dictionary, 2001: 864).

With regards to foreign language teacher’s peroepiVoods (1996:196)
used the term “BAK” to mean “a construct analogtmghe notion of schema, but
emphasizing the notion that beliefs, assumptionskaowledge are included”. Woods
alsodiscussed the evolution of BAK which includes edegrning experiences, early



Weowan Budharugsa Literature Review / 8

teaching experiences, teacher education, lateuéageglearning, teaching overseas and
current teaching practices. Borg (2003:81) usedtd¢hm “teacher cognition” to refer
to “the unobservable cognitive dimension of teaghiwhat teachers know, believe,
and think”. According to Dictionary of Psychologyognition is a broad term which
psychologists have used to refer to any class aftahébehaviours’ with underlying
characteristics of an abstract nature such as damugy insight, imagery, and belief.
The term is typically referred to mental activitiss the general sense, individual
thoughts, ideas or pieces of knowledge (Reber&Re#y1). From his review of 64
studies on teacher cognition published between 18%b6 2002, Borg developed a
schematic conceptualization of teacher cognitiod ather factors affectingBorg’s

findings are diagramed below:

Extensive experience of May affect existing cognitions
classrooms which defines early a|though especia”y when
cognitions and shapes teachers’ unacknowledged, these may

perceptions of initial training. limit impact.

f !

Schooling Professional Coursework

e

v

Beliefs,knowledge,
theories,attitudes,
images,assumptions,

about teaching,
teachers,learning,
students,subject

TEACHER

metaphors, COGNITION matter,curricula
conceptions, materials,instructional
perspectives. activies,self.
Contextual Factors , | Classroom Practice
including practice teaching
Influence %racti_c_e either by Defined by the interaction of
modifying cognitions or else cognitions and contextual factors.
directly, in which case N In turn, classroom experience
incongruence between cognition influences cognitions
and practice may result. unconsciously and/or through

conscious reflectio
Figure 2 Schematic conceptualization of teacher cognitszhooling, professional

education, and classroom practice (Borg, 1997 aitddbrg, 2003: 82)
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As seen in Borg's framework and his research we\j2003), there are
four factors affecting teacher’s cognition

1. Prior language learning experience of teachersThis experience
shape teacher’ perception of language learningt@aching during their professional
training and may continue throughout their profesal lives.

2. Teacher education.This can affect teacher’'s cognition although the
impact varies among different trainees. Changegnition includetheir conception
of their role in the classroom, their knowledgepaffessional discourse, their concern
for achieving continuity in lessons

3. Classroom practice. This is not only influenced by teacher’s
cognition but also affects teacher’s cognition.

4. Contextual factors such as social and institutional contexts (e.g.
parents, school policies, class size)

Apart from “cognition”, there is another term “amption” used in
research on teachers’ thinking. Conception is aeggnterm meaning beliefs,
knowledge, preferences, mental images and simifgnecs of teachers’ mental
structures. These conceptions are believed to sieagbers’ instructional behaviour.
They determine how teachers respond to realitygrorg new information and define
and interpret tasks (Knowles & Holt-Reynolds, 19®Hkjares, 1992; Nespor 1987).
The teachers’ general conception concerning tegetéarning and education, shape
the development of context-specific conceptionscWhliead to choice of specific
teaching activities. When teachers have conflictiogceptions regarding particular
aspects of their profession and teaching, the dirdcbetween conceptions and actual
instruction is less clear.

Moreover, it is very difficult to change the coptiens or the practices of
either experienced or beginning teachers sincea ttmiceptions are primarily the
result of teacher’'s experience as both a studemtaateacher. Furthermore, teachers
who have considerable teaching experience havdagmcktheir routines of teaching
practice without much conscious thought. Their emtions can strongly affect the

adoption of the new instruction goals and techrsqienderson, 2002).
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2.2 Culture in foreign language teaching and learmig

The term “culture” has several meanings from vagidisciplines. Hinkel
(1999: 1-2) states that in language teaching fieldture also has several meaning
ranging from “ forms of speech acts, rhetoricalicture of text, social organizations
and knowledge constructs.” Rosaldo (1984) commérds culture comes from the
world people live in and the reality that they doast. Culture also shapes one’s
social and cognitive concepts which the outsidéth@society cannot understand.

Cortazzi and Jin (1999: 197) define culture agucal products such as
literary works or works of art, background informoat such as history or geography of
the countries where the target language is spokdnbahavior, attitudes and social
knowledge that people use for interpreting thepesience. In other words, culture is
the framework of assumptions, ideas, and beliefd uge interpret other people’s
thought and actions. Therefore, it is importantfoeign language learners to become
aware of the different cultural framework of thewn and others and not to use their
own cultural framework to interpret a target langgiaand culture, which can cause
misunderstanding in interpretation.

The relationship between language and cultureischby many linguists
and anthropologists. Edward Sapir (1921, 1961 areHinkel 1999:2-3) stated that
we cannot analyze language and culture separatelg fanguage is a representation
of human understanding of the world. Members ofgame cultural group share the
same system of beliefs and assumptions which uedéeir constructs of the world
and humans communicate these beliefs and thesérwditens of the world through
language.

It becomes widely accepted that learning a foréagiguage is not only
mastering the language, but also learning a wagoaimunication. Since culture is
part of communication context, communication iduahced by culture. As a result,
language learning and target culture learning car®o separated. (Valdes, 1986:
Robinson, 1988; Byram, 1989; Harrison, 1990; Kramk893). Thomas (1983, 1984)
notes that nonnative speakers are often perceigedsé inappropriate language
behaviors and aneot aware that they do. This violation of cultunafrms can lead to
communication breakdown and stereotype of the norengpeakers. Although more

and more foreign language teachers realize theriiaupee of target culture teaching
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and learning, Byram and Morgan (1994) comment fbiaign language teachers are
still unfamiliar with teaching culture because ttaeg trained to focus on the language
structure, not the influence of culture on language

Kramsch (1991) states that in many language desss, culture has
decreased the meaning to “the four Fs&mely, food, fairs, folklore and statistical
facts. In language use it is more complex thanetHesr topics. She also comments
that foreign language learners should become foraglture learners, because
language should be learned with an understanditigeofultural context in which it is
used.

Tomalin and Stempleski (1993) state thatraalitional part of the cultural
curricula in European and North American schoalsthe study of British and
American/Canadian life and institutions. These sesr emphasize the ‘big C’
elements of British and American culture. Theseluide history, geography,
institutions, literature, art, and music and theyved life. However, there was an
attempt to broaden the ‘little ¢’ (behaviour cuéyr thus including culturally-
influenced beliefs and perceptions (especially msressed through language and
cultural behaviours).

Robinson (1985 cited in Tomalin and Stempleski93)9 an American
researcher in the cross-cultural education, categ®rthe cultures in three elements,
namely, products, ideas, and behaviours in thevoetlg diagram:
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Products

Literature

Folklore
Art

Artefacts
Ideas /

Beliefs Behaviours

Customs
Habits
Dress
Foods

Leisure

Values

Institutions

Figure 3 Robinson’s components of culture

He also states that the teaching of culture shodide the ideas aspect
(little c) usually treated as supplemented topics.

Tomalin and Stempleski (1993:7-8) suggested goiatsiltural instruction
as follows:

1. To help students to develop an understanding offdce that all
people exhibit culturally-conditioned behaviors.

2. To help students to develop an understanding tbaalsvariables
such as age, sex, social class, and place of nesidafluence the ways in which
people speak and behave.

3. To help students to become more aware of conveadtiehaviour in
common situations in the target culture.

4. To help students to increase their awareness of dhkural
connotations of words and phrases in the targguiage.

5. To help students to develop the ability to evaluared refine

generalizations about the target culture, in tesfr®ipporting evidence.
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6. To help students to develop the necessary skillsdate and organize
information about the target culture.

7. To stimulate students’ intellectual curiosity abdlé target culture,
and to encourage empathy towards its people.

2.3 Intercultural communicative competence

In foreign language education, intercultural corepee is connected with
communicative competence that is intercultural cemicative competent builds on
communicative competence and enlarges it to incatpointercultural competence
(Sercu et al, 2005).

2.3.1 Components of intercultural communicative competence

According to Byram et al (2002: 11-13)’s intercu#l communicative
competence conceptual framework, there are thregaonents which can be defined
as following:

1) Attitudes (savoir étre) means curiosity and openness towards other
cultures, not to assume that one’s own culturdésanly possible and correct enes
and a willingness teee how they might look from an outsider’s pergpgeattho has a
different set of values, beliefs and behavioursother is savoir s’engager which
refers to the general traits characterized by ticaliengagement with the foreign
culture under consideration with one’s own.

2) Knowledge (savoirs)means knowledge about social groups and their
products and practices in one’s own and in ond&rliocutor’s country, as well as the
general processes of interactioraagocietal and individual level. Apart from culture
specific knowledge, the interculturally competerdrgon needs to know culture-
general knowledge to deal with a large diversityooéign cultures.

3) Skills

3.1 Skills of interpreting and relating (savoir canprendre)
means the ability to interpret a document or e¥erh another culture, to explain it

and relate it to documents or events from one’s.own
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3.2 Skills of discovery and interaction (savoir
apprendre/faire) mean the ability to acquire new knowledge of fgmecultures and
the ability to act in an interculturally competevay in intercultural contact situations.

Byram et al (2002) state the aims to develop titercultural dimension in
language teaching involves:

1) To give learners intercultural competence adl vas
linguistic competence.

2) To prepare learners for interaction with pedpten other
cultures.

3) To enable learners to understand and accepilgdmm
other cultures as individuals with other distinetperspective, values and behaviours.

4) To help learners to see that the interactioaninriching

experience.

Byram et al (2002:13-33) and Byram et al (2001c®mment that
intercultural communicative competence is more thaquiring language skills and
some factual knowledge about the target countrye Témcher now becomes a
mediator and focuses on the development of newuadés, skills and critical
awareness in the student. In other words, the resnhers’ role is not to provide
comprehensive information or bring the foreign stcinto the classroom for learners
to observe and experience, but to developlével of competence where students
relate theirown cultural values, beliefs and behaviours an@stigate for themselves

the otherness that is different from their norms.

2.3.2 Intercultural communicative competence teachs
Edelhoff (1987: 76 ff cited in Lies Sercu, 199862257) suggested three
main points of teacher qualification for intercwéiliforeign language teaching as
follows:
1) Attitudes
1.1 Teachers must be international and interclltearners

themselves.
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1.2 Teachers should be prepared to consider hberisee
them and be curious about themselves and others.

1.3 Teachers should be prepared to experimenh@gatiate in
order to achieve understanding on both sides.

1.4 Teachers should be prepared to share measeixgs;ience
and affects with both people from other countriesl aheir own learners in the
classroom.

1.5 Teachers should be prepared to take an goéistein the
search for the modern language contribution tormatiional understanding and peace
making at home and abroad.

1.6 Teachers should aim to adopt the role andtibmof a
social and intercultural interpreter, not an amades.

2) Knowledge

2.1 Teachers should have and seek knowledge atheut
sociocultural environment and background of thgdatanguage community(ies) or
country(ies).

2.2 Teachers should have and seek knowledge #iwiuiown
country and community and how others see them.

2.3 Teachers’ knowledge should be active knowleaegely to
apply and interpret and to make accessible togaming situation and styles of their
learners.

2.4 Teachers should know how language works in
communication and how it is used successfully fodarstanding. They should know
about the shortcomings of language and foreign uagg users and how
misunderstandings can be avoided.

3) Skills

3.1 Teachers should have and develop further appte
communication skills in the foreign language sugafor negotiation both in the
classroom and in international communication situnest at home and abroad.

3.2 Teachers should have and develop further skiks, i.e.
the ability to deal with authentic data in all meedprint, audio, audio-visual) and in

face-to-face interaction.
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3.3 Teachers should have and develop further duessary
skills to connect the student experience with ideélasigs and objects outside their
direct reach and to create learning environmenisiwlend themselves to experiential

learning, negotiation and experiment.

2.4 Related research

2.4.1. Research about English language teachersermpeption and
instruction behaviours

Borg (2001)observed two EFL teachers in private language dshioo
Malta to investigate the connection between teathself-perceptions of their
knowledge of grammar and their instructional preffiees. The findings suggested that
teachers’ self-perception of their knowledge cartivate their pedagogical decisions.
A teacher who was confident in his own knowledgeualgrammar was willing to
conduct impromptu grammar work and to use studeqpisstions as the springboard
for unplanned class discussions of grammar. Whilgher teacher rarely conducted
grammar work unless he was prepared because abffeat knowing the answer.

Bhakdikul (2007) studied the beliefs of Englismdaage university
teachers and their actual teaching practice. Thgplawas 1%ative and non-native
English language teachers at a university. Theareeemethods were focus group
interviews, class observation and course writtecudeent study. The result revealed
that most teachers dealt with their students’ belgystudents’ errors, and students’
responses based on their beliefs. They taught gtaglents in the way they had
learned because they believed it to be effectiverddver, there was a relationship
between teachers’ beliefs and their instructionahdviours. There was a gap,
however, between these beliefs and their classyo@aatice. This was due to several
factors such as course syllabi, course objectiteaching materials, number of

students, time constraints and classroom facilities
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2.4.2 Research about English language teachers’ peption on
culture teaching

Meelucksana (1987) conducted a research on théskrgachers’ needs
in English culture contents in public secondaryostt in Bangkok metropolis. The
instrument tool was the 150 questionnaires. Thelteeshowed that most teachers had
the high need to know more about English cultuneteats especially in using words
and idioms on different occasions, food and tablenmers, teenager’s life and
hobbies. Most teachers needed cultural guidelimesigformation resource books to
improve their culture knowledge. Teaching materthlst teachers needed most were
video tapes, pictures and films. Most teachers @mged their students to do English
culture activities in their own schools.

Pheunpathom (1998) analyzed the cultural topiak tAe recognition of
English cultures of Thai EFL teachers in secondafyools in Nakhon Pathom. The
subjects were 195 Thai EFL teachers in 26 secorsldrgols under the Jurisdiction
of the department of general education, Nakhondpatprovince. The researcher used
gualitative research to gather the cultural top@sl study cultural content by
interviewing 10 Thai EFL teachers and 12 nativelBhgspeakers and studying texts
and quantitative research to study the extentha@hwThai EFL teachers recognize
various aspects of English cultures by using anlieimgcultural test and personal
information form. The result showed that the cwtuopics found from texts and
interview were using language, food , family, hajild and celebrations, leisure
activities, literature, men’'s and women’s roles, afothes, songs and music. The
cultural knowledge of the samples toward the 10c®mwas fair. The teachers had the
highest score in music and lowest score in fandilye results revealed thage and
experience of time teaching had the relationship wie cultural knowledge, whereas
education and experience in a foreign country hadrelationship with cultural
knowledge.

Onalan (2005) investigated Turkish teachers’ apisiand beliefs on the
place of target cultural information in English ¢armage teaching as well as their
related practices and applications in classroonte Jubjects were 98 university
teachers from five universities. The researcher enade of questionnaires and

interviews to obtain information. The results shdwhbkat although teachers defined
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culture in sociological aspects such as valueshefhidfs, their teaching practice shifts
towards more visible culture such as food and otgthThe study also revealed that
even though teachers had positive attitudes towatdgrating cultural information in
their instruction, culture was not their primaryncern compared to other subject
matter in English language teaching.

Pattaraworathum (2007) conducted research on uppesndary school
English teachers to investigate the instructordtuce teaching practices and to
examine the factors affecting thogmactices. The research instruments were
guestionnaire, field notes, and interviews. Thailtesof the study revealed that the
teacher teaching English Reading-Writing was thy ame who taught all culture
contents. Research revealed that all teachersmaéiple choice tests as a method to
measure students’ culture learning; and there \eeght factors affecting teachers’
culture teaching practices: teachers’ learning egpee, their cultural knowledge,
their culture teaching experience, their culturackeng skills, their beliefs, their

personal preference, their roles, and their prejparéime.

2.4.3 Research about teachers’ perception of inteuttural
communicative competence teaching

Aleksandrowicz-Bdich et al (2003) studied the English and French
teachers’ view on intercultural communicative cotepee in language teaching. The
sample included 47 English teachers from Cyprugrizs, Greece, Hungary, Iceland,
Malta, Netherlands, Poland, Romania and Slovenih Bk French teachers from
Cyprus, Estonia, Iceland, Malta, Poland, Romant 3lovenia. The research tool was
open-ended questionnaire. The result shows thaeathers recognize the important
role of intercultural communicative competence ifoeeign language and teaching.
They agree that intercultural communicative compeeskills should be contained in
the teaching. Their perceptions of interculturampetence differed individually on
various factors such as age, experience, teachomgext, their education. Direct
contact and experiences of different cultures apfmebhe more influential to teachers’
views than professional training. They agree thatercultural communicative
competence, both theoretical and methodologicahehs, should be included in pre-

service and in-service teacher training programs.
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Sercu et al. (2004) conducted research on Spaliftthsecondary schools
teachers’ perceptions of their culture teachingta. The research is part of a large
international investigation in seven countries, agmBelgium, Bulgaria, Greece,
Poland, Mexico, Spain, and Sweden. The participast® 35 EFL secondary school
teachers from southern, central and northern S@amdalucia, Murcia, Castilla-La
Mancha and Castilla y Ledn). The research instrimes web-based questionnaire.
The results revealed that although teachers suggparttercultural objectives and
perceived the importance to promote the acquisitiban open mind, their teaching
practice can not as yet be characterized as irterali Little importance is attached to
promoting the acquisition of intercultural skilleat will be useful in intercultural
contact situations. Low importance is given to hstpdents reflect on their own
cultural identity and on how it relates to foreigmtural identities.

In Sercu et al (2005)’s international investigation seven countries,
namely, Belgium, Bulgaria, Greece, Poland, Mex®pain, and Sweden to investigate
foreign language teachers profile, the findingsgested that most teachers regard
themselves as being sufficiently familiar with tbelture of the foreign language(s)
they teach. As regards to contacts with the foredgitures, tourist contacts in
Belgium, Greece, Spain and Sweden were more frédban in Poland, Bulgaria and
Mexico. Media contacts are equally frequent in sElsen countries. Most teachers
tended to use techniques that aimed to enlargadesirknowledge of the foreign
culture and not to encourage learners to searcmfomation in different sources or
analyze it independently and critically. Althougbngparison of cultures appeared to
be an activity frequently practised, other actestipromoting the acquisition of
intercultural skills such as explore an aspechefforeign culture were not. Moreover,
even though teachers believed that school tripsexuatiange program had positive
effects on learners’ perceptions and attitudes rdegg foreign cultures, only a
minority of the teachers devoted time to prepaondpllowing-up on school trips and
exchange programs. Most teachers were also cledtigg to integrate intercultural
competence teaching in foreign language educasibmough this willingness was not
reflected in the way in which they currently shapleelir teaching practice or defined
the objectives of foreign language education. Tlugectives continue to be defined

mainly in linguistic terms, though teachers in Barlg and Greece clearly give greater
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prominence to cultural objectives than teacherstier countries. Regardirige way

in which teachers attended to their students’ gtiwes and attitudes, it was clear they
take their decisions as to how to shape their mltieaching practice largely
independently of their students’ current knowledgd disposition.

From the executive summary of the interculturahpetences developed
in compulsory foreign language education in theogaan Union (Europublic2007),
the study identifies and assesstt® nature, scope and extent of intercultural
competence currently developed in foreign languagkication at compulsory
education in 12 European countries: Belgium, DekmB&imland, France, Germany,
Greece, Hungary, Italy, Poland, Slovenia, Englamdl Idorway. The sample included
213 foreign language teachers in primary and lseeondary education. The research
tools were online questionnaire and interview. Tihding revealed that the national
curricula focused on more linguistic competence aothmunication skills than
intercultural competence. If there was interculfutsampetence as an objective, it
focused on knowledge and attitude. There was atsibet information in teaching
approaches in the curricula. It concluded tieaichers needed more specific guidance
and training in intercultural communicative compeie.

Torres (2009) conducted research on teachers’ iexupes, beliefs and
perceptions on intercultural competence. The samphsisted ofhree EFL teachers.
Collection methods includecutobiography of intercultural encounter and semi-
structured interview. The findings revealed thah@lgh all of them had intercultural
experiences in English speaking countries, thdlysd essentialist perspectives of
target culture. Thisaffected their views on intercultural competence saparate
components in knowledge, attitudes and skills ratthean holistic perspective.
Moreover, the teachers perceive intercultural comoative competence in different
ways. One teacher regarded it as important andueaged cultural awareness in her
lesson. Another considered it important but regadrde as a transmission of

knowledge. The other teacher thought it was netveglt to her context.

From these studies, it can be concluded that teeist three significant

themes:
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1) There is a relationship between teachers’ d¢mgniperception, belief,
knowledge) and their teaching practice (BhakdiR@lQ7, Pattaraworathum, 2007 and
Torres, 2009).

2) As seen from the quantitative research, theheacregard intercultural
communicative competence as important, but theylikedy to transmit knowledge
and attitude rather than skillQualitative researchlso reveals that teachers perceive
the intercultural communicative competence in défe ways depending on several
factors. Also, both Thai and European teachersete@aore information, guidelines
and resources on culture and intercultural competeiMeelucksana ,1987;
Aleksandrowicz-Bdich et al, 2003; Sercu et al., 2004; Onalan, 2d®&opublic,
2007; Torres, 2009).

3) There are two main factors affecting teacheesception: context or
setting factors and internal factors.

3.1 context factors such as school administratomjrse
syllabi, course objectives, teaching material, nembf students, time constraints,
classroom facilities and teacher’s role (BhakdiR@Q7; Pattaraworathum, 2007).

3.2 internal factors such as age, teaching expegielearning
experience, cultural knowledge, culture teachingeelence and skills, beliefs and
personal preference (Pheunpathom, 1998, Pattardwaona 2007; Aleksandrowicz-
Pedich et al, 2003).

This chapter is a review of related literature c@ning teacher’s
perception and intercultural competence. This revid related literature is divided
into teacher’s perception, culture in language hewr and learning, intercultural
communicative competence and related research.rddearch methodology used in

the study is discussed in Chapter Three.
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CHAPTER 11
RESEARCH METHODOLOGY

The purpose of this study is to investigate teexhgerceptions of their
professional self-image concerning cultural dimensand to investigate teachers’
perception of the role culture plays in their Eslgllanguage class. The instrument
employed in this study is a close and open-endegdtopnnaire. This chapter contains
information about the sampling, the pilot studystiament, the collection of data and

the analysis of data.

3.1 Sampling

3.1.1 Sample

The researcher used the purposive sampling methotdose all English
language teachers from four government schoolsensecond semester of the 2009
academic year which provided Mattayom1 to Mattay®education. The sample size

was all 54 English language teachers from four alshas shown in the below table.

Table 2 Sample of the study

Schools Numbers of English teachers
Yupparajwittayalai 16
Wattanothaipayap 16

Horpra 11

Kawilawittayalai 11
Total 54
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3.2 Research instrument

The instrument employed in this study is a closed @pen-ended
guestionnaireThis questionnaire was adapted from Sercu et 5P web-based
guestionnaire in international investigation of eéign language teachers and
intercultural competence, and whased on a review of related research concerning
the teachers’ perception of intercultural competerteaching. The reliability
coefficient of the questionnaire was 0.94 from et study of English language
teachers in Chiang Mai secondary school who wetdah®oparticipants of the study.
The questionnaire could elicit broad and deep hisigibout teachers’ perception of
intercultural competence from every teacher in shenple. The questionnaire was
approved by Mahidol University Institutional Revidward.

According to the purposes of this study, the doeshire consists of the

following eight parts:

Part 1 This section contained 12 questions concerningkdracnd
information about the teacher: gender, age, edutadiiscipline of highest education,
teaching experience, teaching hours (workload)chieg grade level, teaching
course(s), number of students (class size), legrexperience, professional training
attitude and special position. The items were enfthm of a checklist and open-ended
guestions.

Part 2 Teachers’ self-image perception. This section aoed six
guestions eliciting information about their perceps.

2.1) Perception of English teaching objectivess@ech Objective 1) by
asking the participants to rank eight teaching cbjes in order of importance.
Number 1 means teachers consider it the most imporNumber 8 means teachers
consider it the least important.

2.2) Perception of culture teaching objectii@edearch Objective 1) by
asking the participants to rank nine culture teaglubjectives in order of importance.
Number 1 means teachers consider it the most imporNumber 9 means teachers
consider it the least important.
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2.3) An open-ended question asking the particppamtdefine the term
“culture” to see their definition and to relatewiith different cultural topics teaching in

their class (Research Objectivel).

Part 3 This section contained three questions eliciteachers’ familiarity
and contacts with the foreign culture(s) associatgth the English language.
(Research Objective 1)

3.1) An open-ended question asking the respdadenindicate which
countries tend to be associated with the Englislguage. Teachers could answer as
many countries as they want.

3.2) Ten rating scale topics concerning teacHarsiliarity with cultural
topics.

3.3) Five rating scale statements concerninghat frequency of direct
contact with the foreign culture(s) associated il English language in the foreign
country.

3.4) Five rating scale statements concerning tgathfrequency of

contact with the foreign culture(s) associated i English language in Thailand

Part 4 This section contained three questions elicitirgachers’
perceptions of pupils’ perceptions. (Research Qbjel)

4.1) A five-point scale statements concerning rthgipils’ degree of
motivation to learnthe English language, their pupils’ appreciationttté degree of
difficulty involved in learning the English languagtheir pupils’ degree of familiarity
with the foreign culture(s) associated with tBeglish language and the extent of
pupils’ positive or negative attitudes towards ges@and cultures associated with the
English language.

4.2) Rating scale statements concerning teactmegieptions of their
pupils’ frequency in contacting with the foreignueiries associated with the English
language.
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Part 5 This section contained six statements elicitirachers’ opinions
about different aspect of intercultural communiatcompetence teaching and their

willingness to teach intercultural communicativengetence. (Research Objective 1)

Part 6 This section contained eight questions elicitinfpimation about
teachers’ perception of experiential culture leagnactivities via school intercultural
activities, student exchange project and schqgos tResearch Objective 1)

6.1) A dichotomous question askwhether the school organizes
intercultural/international activities and kind adtivities.

6.2) A dichotomous question askirigachers’ beliefs about the positive
effect of the schools’ intercultural activities @upils’ attitude and perceptions of
foreign cultures and their reasons.

6.3) A dichotomous question asking whether theoslshparticipate in
student exchange projects and the countries aétbleange project.

6.4) A dichotomous question askitegichers’ beliefs about the positive
effect of the exchange project on pupils’ attitiede perceptions of foreign cultures
and their reasons.

6.5) A dichotomous question asking teachers’ geroes of their role to
prepare and follow-up the exchange projects.

6.6) A dichotomous question asking whether theosishprovide school
trips for students to foreign countries.

6.7) A dichotomous question askimegchers’ beliefs about the positive
effect of the school trips on pupils’ attitude aperceptions of foreign cultures and
their reasons.

6.8) A dichotomous question asking teachers’ geaes of their role to

prepare and follow-up the student trips.

Part 7 This section contained two questions elicitingcteers’ perception
of their culture teaching practice (Research Obje@)
7.1) A checklist question concerning teachers'etiallocation to culture

teaching. (Research Obijective 2)
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7.2) A checklist question concerning teachers’limghess to allocate
more time to culture teaching. (Research Obje@jve

7.3) An open-ended question to elicit the inforoatabout factors
affecting their time allocation to culture teachibg asking what may be the reason of
not getting round to devote more time to cultuecheng. (Research Objective 2)

7.4) Four point rating scale of 15 cultural teachiactivities to
investigate frequency of culture teaching actigitie

7.5) Four point rating scale of 10 cultural topitts investigate the

frequency of different cultural topics teaching.

Part 8 This section contained four questions inquirirectesrs’ perception
of the cultural dimension of their English languagaching materials. (Research
Objective 2)

8.1) A dichotomous question askwwbether teachers can choose their
own textbooks.

8.2) An open-ended question asking the books &raclised. The
researcher provided four lines for each title &f books.

8.3) A checklist question concerning teachersteda when choosing
teaching materials. The respondents are asked d@osehtheir 6 most important
criteria.

8.4) A checklist question inquires teachers’ lefesatisfaction with the

cultural content in teaching materials and reasons.

3.3 Data collection

3.3.1 The researcher interviewed the heads of foheign language
departments of each school to collect data abautrgéfacts of the English language
teachers, culture teaching and students.

3.3.2 The researcher distributed the questiommawmethe heads of the
foreign language department who acted as coordirtatéurther distribute to each
EFL teachers.
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3.3.3 The number of the distributed questionnaines 54 and the

number of the returned questionnaires was 48, wiva$ 88.88%.

3.4 Data analysis

The data were analyzed using the Statistic Packag&ocial Science
Program (SPSS) version 17.

Section 1 The statistics used were the frequency and pemgenta

Section 2

2.1) Teachers’ perceptions of objective of Englatguage teaching. The
researcher assigned the score for each rankingstmatmber 1=8 score and number
8=1 score and calculate mean score for each stateme

2.2) Teachers’ perceptions of objective of cultuteaching. The
researcher assigned the score of each rankingstmatmber 1=9 score and number
9=1 score and calculated mean score for each statem

2.3) Culture definition. The researcher analyzeel qualitative data by

grouping the keywords and use frequency.

Section 3
3.1) Countries, cultures usually associated witlglish language. The
researcher analyzed the qualitative data by grogupie keywords and using the

frequency.

3.2) 10 rating scale topics concerning teachexsiiliarity with cultural

topics

scale meaning mean range
very familiar =4 yeflamiliar 3.5-4.0
sufficiently familiar =3 suffiently familiar 2.5-3.49
not sufficiently familiar =2 not gidgiently familiar 1.5-2.49
not familiar at all =1 not fdrar at all 1.0-1.49
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3.3) 5 rating scale statements concerning teaclr@guency of direct

contact with the foreign culture(s) associated i English language.

scale meani mean range
often =4 often 3.5-4.0
sometimes =3 sometimes 5-249
seldom =2 seldom 1.5-2.49
never =1 least contact  1.0-1.49

3.4) 5 rating scale statements concerning teacfrergiency of contact
with the foreign culture(s) associated with the liamglanguage in Thailand.

scale meani mean range
often =4 often 3.5-4.0
sometimes =3 sometimes 259
seldom =2 seldom .5-2.49
never =1 least contact 1.0-1.49
Section 4

4.1) Teachers’ perceptions of pupils’ percepti@mmcerning English
language and culture learning
The criteria used for scoring were as follows:

5= Agree completely

4 = Agree
3 = Not sure
2= Disagree
1= Disagree completely

The meaning for each statement is as follows:
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Meaning

motivation difficulty familiarity attitude mean
range

very high very difficult very familiar ~ very positive 4.50-5.00
high difficult sufficientamiliar positive 3.50-4.49
moderate moderate difficult not sure neutral 2.50-3.49
little little difficult not stditiently familiar negative 1.5042,
no motivation easy not familiar dt al very negative 1.00-1.49

4.2) Frequency of pupils’ contact with the foreigauntries primarily

associated with the English language.

Meaning

scale meagnin mean range
often =4 often 3.5-4.0
sometimes =3 sometimes 2.5-3.49
seldom =2 seldom -1.59
never =1 least contact -1.40

Section 5 Teachers’ opinions regarding different aspectsntdrcultural

competence teaching
Positive statements (number 1, 4, 5, 6)

The criteria used for scoring were as follows:

Meaning
scale opinion mean range
5 agree completely 4.50-5.00
4 agree 3.50-4.49
3 of sure 2.50-3.49
2 disagree 1.50-2.49
1 disagree completely  1.00-1.49
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Negative statements (number 2,3)

The criteria used for scoring were as follows:

Meaning

scale opinion mean range
5 disagree completely 4.50-5.00

4 disagree 3.50-4.49
3 of sure 2.50-3.49
2 agree 1.50-2.49
1 agree completely 1.00-1.49

Section 6

6.1) A dichotomous question askwbether the school organize

intercultural/international activities.

Yes=1
No=0
The kinds of activities are grouped and use fraque

6.2) A dichotomous question askiegchers’ belief about the positive

effect on pupils’ attitude and perceptions of fgrecultures and their reasons.

Yes=1

No =0

Their reasons are grouped and use frequency.

6.3) A dichotomous question asking whether theoglshparticipate in

student exchange projects and the countries aétbleange project.

Yes=1
No=0
The countries are grouped and use frequency.

6.4) A dichotomous question askimgchers’ beliefs about the positive

effect of the exchange project on pupils’ attitiede perceptions of foreign cultures

and their reasons.

Yes=1
No=0

Their reasons are grouped and use frequency.
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6.5) A dichotomous question asking teachers’ geroes of their role to
prepare and following-up the exchange projects

Yes=1

No=0

For the participants who answered ‘yes’, time kindls of preparation and
follow-up were grouped and frequency was used.

6.6) A dichotomous question asking whether theosishprovide school
trips for students to foreign countries.

Yes=1

No=0

The countries were grouped and frequency was used

6.7) A dichotomous question askitegichers’ beliefs about the positive
effect of the school trips on pupils’ attitude aperceptions of foreign cultures and
reasons.

Yes=1

No=0

Their reasons were grouped and frequency was used.

6.8) A dichotomous question asking teachers’ geroes of their role to
prepare and follow-up the student trips.

Yes=1

No=0

For the participants who answered ‘yes’, time kindls of preparation and

follow-up were grouped and frequency was used.

Section 7

7.1) Language and culture teaching time distrdoutiThe researcher used
the frequency and percentage.

7.2) Teachers’ feeling to devote more time to weltteaching. The
researcher used the percentage.

7.3) Reasons for the inability to devote more titoeculture teaching.
The researcher analyzed the qualitative data bypigng the keywords and using

frequency.
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7.4) Four point rating scale of 15 cultural teaghactivities.

scale meani mean range
often =4 often teach 3.5-4.0
sometimes =3 sometimes teach 2.5 -3.49
seldom =2 seldom teach 1.5-2.49
never =1 not teach &t al 1.0-1.49
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7.5) Four point rating scale of the degree of idgalith 10 different
cultural topics in the classroom.

scale meani mean range
often =4 often teach 3.5-4.0
sometimes =3 sometimes teach2.5 -3.49
seldom =2 seldom teach 1.5-2.49
never =1 not teach atall  1.0-1.49
Section 8

8.1) A dichotomous question askwbether teachers could choose their
own textbooks.

Yes=1 No=0 not analyze the nexsiion (8.2)

8.2) An open-ended question asking about the btlukgeachers used.
The researcher analyzed the qualitative data bypgng the titles and countries
published and using the frequency.

8.3) A checklist question concerning the teachen$tria when choosing
teaching materials. The respondents were askedhdose their six most important
criteria.

checked options = 1

unchecked options = 0
The researcher used the frequency and mean.

8.4) A checklist question inquired teachers’ lewkbkatisfaction with the

cultural content in teaching materials and reasons.
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checked option =1
unchecked option =0
and use the frequency.

Their reasons were grouped by keywords and tlygiérecy was used.

3.5 Statistical devices used in data analysis

Statistical devices used in this study were a®vest
3.5.1 Cronbach Alpha Coefficient was used to dateuthe reliability of
the questionnaire regarding the items which wekertiscale.

3.5.2 _Frequency Distribution and Percentagee used in the analysis of

answers in the form of a checklist concerning galneackground, teaching objective,
culture teaching objective, cultural knowledge, dirallocation to culture teaching,
kinds and frequency of culture teaching activitiésgree of different cultural topics
teaching, criteria for selection of teaching maieriexperiential culture learning
activities, and qualitative data.

3.5.3 _A five-point Likert scalevas used to score teachers’ perception of

their pupils’ perception and teachers’ opinions ardgng different aspects of

intercultural competence teaching.

3.5.4 _Arithmetic Mean f)was used to calculate the average level of

teachers’ perception of teaching objective, cultueaching objective -cultural
background knowledge, time allocation to culturacteng, kinds and frequency of
culture teaching activities, degree of differenttwal topics teaching, criteria for
selection of teaching material.

3.5.5 Pearson’s product moment correlation cdefitovas used for two

purposes: (1) to see the correlation has statigigaificance to investigate whether
the degree of willingness to teach interculturahpetence relates to other statements
in which intercultural competence teaching shoakktplace and (2) to investigate the
relationship between teachers’ familiarity with dmgn cultures and their teaching

practices.
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To determine the degree of correlative between twariables
(Wongrattana, 2001:316):

1) If correlation coefficient is near 1.00 (about G00), it means the
two variables possess a high degree of correlation.

2) If correlation coefficient is near 0.50 (about G(@0), it means the
two variables possess a fair degree of correlation.

3) If correlation coefficient is near 0.00 (about 0e88@ less than this), it
means the two variables possess a low degree r&aton.

4) If correlation coefficient is 0.00, it means theotwariables do not
correlate at all.

This chapter has described the instrument emplayatlis study which
was a close and open-ended questionnaire, infasmatbout the participants, the
collection of data and the analysis of data. Thd nkapter will discuss the results of

the study.
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CHAPTER IV
RESULTS OF THE STUDY

This chapter presents the results of the studymereeption of the Thai
EFL Teachers towards intercultucaimpetence teaching: a study of secondary

schools in Chiang Mai province which is dividedoiibur parts:

1. The demographic data of the respondents

2. The teachers’ perception of their professional-ge#ge concerning
cultural dimension

3. Teachers’ perception of the role of culture in tHenglish language
class

4. The relationship between culture teaching practamel teacher

familiarity

4.1 Demographic data of the teachers
4.1.1 Gender

Table 2 Gender of the participants

Gender Frequency | Percentage
Female 39 81.3
Male 9 18.8
Total 48 100

It can be seen from Table 2 that the majority led English language
teachers were female (81.3%) and 18.8% were madhees.
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4.1.2 Age

Table 3 Age of the participants
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Age Frequency Percentage
21-30 2 4.2
31-40 9 18.8
41-50 11 22.9
51-60 26 54.2
Total 48 100

In terms of age, most of them (54.2%) were 51-68ry old and 22.9%
were 41-50 years old. 18.8% were 31-40 years alidda?% of them were 21-30 years
old.

4.1.3Education level

Table 4 Education level of the participants

Education level Frequency | Percentage
Bachelor's Degree 37 77.1
Master's Degree 10 20.8
Doctoral Degree 1 2.1
Total 48 100

From Table 4, most teachers held the Bachelorgede(77.1%), 20.8%

reported to have completed an MA program and omehex had a PhD degree (2.1%).
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4.1.4Discipline of highest education

Table 5 Discipline of highest education of the grants
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Discipline of highest education Frequency | Percentage
English language teaching 25 52.1
English 18 37.5
Others 5 10.4
-communication studies
-curriculum and instruction
-education and social development
-Montessori
-unspecified

Total 48 100

Table 5 shows that the majority of the disciplofehighest education of

teachers was English language teaching (52.1%)idBng7.5% and other discipline

10.4%.

4.1.5Teaching experience

Table 6 Teaching experience of the participants

Teaching experience Frequency | Percentage
less than a year 1 2.1
1-5years 3 6.3
6-10years 7 14.6
11-15years 3 6.3
16-20years 1 2.1
21-25years 3 6.3
26-30 years 13 27.1
31-35years 15 31.3
Total 48 100
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It can be seen from Table 6 that most of the tet@chad 31-35 years of
teaching experience (31.3%) and 26-30 years (27.1%)

4.1.6Teaching hours per week

Table 7 Teaching hours per week of the participants

Teaching hours per week Frequency | Percentage
11-15 hours 15 31.3
16-20 hours 32 66.7
21-25 hours 1 2.1
Total 48 100

From Table 7, the majority of the teachers (66.14) to teach 16-20

hours per week, 31.3% of them had to teach 11-i&shper week and 1 teacher

(2.1%) had 21-25 teaching hours.

4.1.7Level of students

Table 8 Level of students of the participants

Level of students Frequency | Percentage

lower secondary 11 22.9
higher secondary 26 54.2
both 11 22.9
Total 48 100

Most of the teachers (54.2%) taught at higher s@ary level and the

same numbers of teachers (22.9%) taught at loveensiary and both level.
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4.1.8Teaching subject

Table 9 Teaching subject of the participants

Teaching subject Frequency | Percentage
Fundamental English 25 64.10
Reading and Writing 6 15.40
Listening and Speaking 2 5.13
English for Communication 2 5.13
Critical Reading and English Projects 1 2.56
English for further study and gifted 1 2.56
Reading English Newspaper 1 2.56

Total 48 100

From Table 9, the majority of the participantsgiaiufundamental English
(64.10%). 15.40% taught Reading and Writing. 5.18¥4ght listening and speaking
and English for communication. 2.56% taught crlticading and English projects,
English for further study and gifted ,and Readimglish Newspapers.

4.1 9Number of students in class

Table 10 Number of students in class of the paitis

Number of students in class Frequency | Percentage
20-30 1 2.1
31-40 17 354
41-50 29 60.4
51-60 1 2.1
Total 48 100
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In terms of the number of students in their clamsst of the teachers
(60.4%) had 41-50 students and 31-40 students ¥35.2.1% of them had 20-30
students and 51-60 students.

4.1.10Foreign culture learning preference

Table 11 Foreign culture learning preference ofpgicipants

Foreign culture learning preference Frequency | Percentage
yes 45 93.8
no 3 6.3
Total 48 100

It can be seen from Table 11 that most teach&esl Istudying foreign

culture (93.8%) whereas 6.3% did not like it.

4.1.11Culture training experience

Table 12 Culture training experience of the pgrtaits

Culture training experience Frequency | Percentage
yes 32 66.7
no 16 33.3
Total 48 100

Table 12 shows that most teachers had culturathieg training

experience (66.7%) while 33.3% reported they néeaer culture training.
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4.1.12 Special position

Table 13 Special position of the participants

Special position Frequency | Percentage
No special position 29 64.4
EP teacher 7 15.6
Eric teacher 4 8.9
Exchange Coordinator 4 8.9
Coordinator with native speaker in EP program 1 2.2
Total 45 100

From Table 13, in terms of the special positiorgstnteachers had no
special position (64.4%), English Program teachBr6%, Eric teachers 8.9%,
Exchange Program Coordinator 8.9% and a coordinétbrnative speaker in English

Program 2.2%.

4.2 Teachers’ perception of their professional selmage concerning cultural

dimension

4.2.1 Objectives of English language teaching

It is assumed that teachers’ teaching practicehigidy determined by the
aims they intended to achieve. The hypothesis Wast teachers who defined the
objective of their teaching in terms of intercufucompetence would be more willing
to integrate intercultural competence into theicteng than those who aimed at
developing linguistic and communicative competencélhese objectives were

presented below in Table 14, with the mean scdr&aireed for all teachers:
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Table 14 Teachers’ views regarding the objectifdsnglish language teaching

Priority Objectives Mean

1. To promote my students’ enthusiasm for learniBgglish| 6.09
language

2. To assist my pupils to acquire skills that via# useful in other5.31

subjects areas and in life (such as memorize, suinengut into

words, formulate accurately, give a presentatior) et

3. To promote the acquisition of learning skillattlill be useful for 4.58

learning other foreign languages

4. To promote the acquisition of a level of prdadiecy in English 4.40
language that will allow the learners to use Einglenguage for

practical purposes

5. To promote the acquisition of an open mind angboasitive| 4.16

disposition towards unfamiliar cultures

6. To assist my pupils in developing a better usideding of their 4.07

own identity and culture

7. To assist my pupils to acquire a level of prieficy in English 3.69
language that will allow them to read English Btgrworks

8. To promote my pupils’ familiarity with the cutiy the civilization| 3.64

of the countries where English language is spoken

The ranking clearly suggested that most of thehtews tried to achieve the
linguistic and learning skills goal and considetied promotion of cultural awareness
in their pupils less important. The first rankingnawas “to promote their students
enthusiasm for learning English language” (meanresc6.09) which was the
motivation for learning the language objective. Tdexond and third objectives in
order of importance were learning skills for oteabjects and other foreign languages
(mean score 5.31 and 4.58 respectively). The foahk was “to promote the
acquisition of a level of proficiency in Englismiguage that will allow the learners to
use English language for practical purposes” (nseamne 4.40).

It was noticeable that the cultural objectives eveanked lower than

linguistic and learning skills as the respectivthfisixth and eighth (last rank) position
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of “promote the acquisition of an open mind and asifive disposition towards
unfamiliar cultures”, “assist my pupils in develogia better understanding of their
own identity and culture” and “promote my pupilsinfiliarity with the culture, the
civilization of the countries where English langaag spoken” (the lowest mean score
3.64) presented.

As a consequence, English language teachers appéarpromote the
acquisition of an open mind and a positive dispasitowards unfamiliar cultures and
assisted learners develop a better understandinthedf own culture rather than
familiarity with the foreign cultures.

4.2.2 Teachers’ conception of culture teaching obgéves

Table 15 below shows the teachers’ conception dfu@ teaching
objectives, with the mean scores obtained foreaithers:

Table 15 Teachers’ objectives for culture teaching

Priority Objectives Mean
1. To provide information about daily life and rmas (knowledge) | 6.32
2. To promote increased understanding of studemis’ culture (skill| 5.62

to compare cultures)

3. To promote reflection on cultural differencesndiwledge and 5.51
skills)
4, To develop attitudes of openness and tolerapweeartls other 5.38

people and cultures (attitudes)

5. To provide information about shared values aneliefs|5.26
(knowledge)
6. To provide experiences with a rich variety oltual expressions4.70

(literature, music, theatre, film, etc.) (knowlejige

7. To promote the ability to handle interculturantact situations 4.35
(skills)
8. To promote the ability to empathize with peolpeng in other| 4.02

cultures (skills)

9. To provide information about the history, ge@imaand political 3.94

conditions of the foreign cultures (knowledge)
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English language teachers appeared to perceinre&ubaching mainly in
terms of passing on information regarding daile lé&nd routines of the foreign
culture(s) associated with the English languageafmscore 6.32). This appeared in
direct conflict with the finding presented in theepious section, namely that teachers
appeared not to attach much importance to promaqiésp familiarity with the foreign
culture background (ranked last). Considering these findings together makes it
clear that teachers deemed teaching the Engligiuiiic code and communicative
competence more important than to promote learndashiliarity with the
culture/countries where English language spokenwdv¥er, with respect to the
cultural domain of theEnglish language learning, they were aware of gryin
enhance their learners with the foreign cultureerms of daily life and routines.

The skill and attitude components were ranked ragcthird and fourth
respectively: to promote amnderstanding othe students’ own culture, skills and
knowledge to promote reflection on cultural difieces and to develop attitudes of
openness and tolerance towards other people aturesil These findings indicated
that English language teachers were likely to felline Basic Curriculum, and that
they were very much aware of the necessity of ptolgahese components in their
teaching.

Moreover, therevas also a conflict with the finding of the prevsosection
that teachers perceived the development of oped moiother cultures (ranked fifth)
more important than helping learners in develogatjer understanding of their own
cultures (ranked sixth) and promoting pupils’ faarity with other cultures (ranked
last). However, concerning the culture teaching thositive attitude was less
important thanfamiliarity of foreign cultures and reflection omltural differences.
This could depict a possibility that teachers peecéhe objective of culture teaching
mainly in terms of providing more visible knowledgather than promoting positive
attitude. Finally, even though teachers tried tnpote skills to compare cultures, they
would not attach importance to skills to handleatiltural contact situations (ranked
seventh) and knowledge about the history, geograpity political conditions of the

foreign cultures (ranked last with mean score 3.94)
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4.2.3 Culture definition

Table 16 below presents teachers’ culture defimitio

Table 16 Teachers’ definition of culture

Definition

Frequency

beliefs

10

ways of life

[
o

behavioral patterns

customs and traditions

values

norm

attitudes

language

music

idea

art

everything of social group

education

literature

food

R R R R DNDNDNNNN W WA

state of a society at a particular time and place

a deal people accepted

social organization

It was clearly suggested that most teachers defoudtire in terms of
beliefs and ways of life. Considering on the whdathey tended to define it in terms of
behaviors (21) and ideas (19) aspects. Howevem fite previous section, teachers

appeared to teach the behavioral aspects, nanaly lite, food, dress etc. (rank first)

more than the idea dimension namely beliefs andegafrank fifth).
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4.2.4 Teachers’ awareness of their sociocultural agkground
knowledge

The assumption is that the more familiar a teadhewith the foreign
culture(s) associated with the English language, rtiore willing s/he will be to
promote the development of intercultural competendeer/his learners.

The teachers were asked to list the countriesapifynassociated with the

English language as shown in the table below:

Table 17 Countries, cultures associated with Ehdéiaguage

Countries Frequency | Percentage

United States of America 25 21.56
United Kingdom 24 20.7
Australia 18 15.5
Canada 15 12.93
New Zealand 12 10.34
India 4 3.45
Singapore 4 3.45
Philippines 3 2.59
South Africa 3 2.59
Europe 3 2.59
Hong Kong 2 1.72
Zambia 1 0.86
many countries 1 0.86
every country 1 0.86
Total 116 100

Since English is an international language, dasimon to see the teachers
mentioned more than one country as being associaiidd English language. The
United States (21.56%) and the United Kingdom (Z4).@re the countries generally
linked with English language. However, other nagiowhich are not considered in

EFL teaching, are also beginning to play a new mol&nglish language education,
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namely: Australia, Canada, New Zealand, India, &doge and the Philippines. The
fact that a teacher mentioned “many countries” andther one mentioned “every
country” reflects the international status of thegkish language.

Additionally, teachers were asked to indicate rtltkigree of familiarity
with a number of cultural topics. Table 18 shows ¢inder in which the topics could

be listed on the basis of mean scores for all &ach

Table 18 Teachers’ perception of degree of faniijiavith a number of cultural topics

Topics Mean S.D. Meaning

1.Daily life and routines, livin 3.23 .692 | sufficiently familiar

conditions, food and drink etc.

2. Professional life, Education 2.94 .639 | sufficiently familiar
3. Youth culture 2.85 722 | sufficiently familiar
4.Traditions, folklore, tourist 2.85 .652 | sufficiently familiar

attractions

5. Other cultural expressions (mus 2.77 .698 | sufficiently familiar
drama, art)
6. International relations betwe 2.67 724 | sufficiently familiar

Thailand and other countries

7. Different ethnic and social groups 2.49 .748 not sufficiently
familiar

8. Values and beliefs 2.48 .652 not sufficiently
familiar

9. History, geography, political syste| 2.44 .769 not sufficiently
familiar

10. Literature 2.33 124 not sufficiently
familiar

The aspects of the foreign cultungth which English language teachers

appeared to be most familiar with was “daily lifadaroutines”, an aspect which
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appears prominently in most English language teo#boused in Thailand. Unlike
other topics, no teacher stated that s/he considaraself/herself not familiar at all
with this aspect.

Other topics namely youth culture, professiondé land education,
traditions, folklore, tourist attractions, otherltowal expressions and international
relations between Thailand and other countries weréhe middle. These topics
generally appeared in English language textbooksleweachers might b&amiliar
with international relation issues because of tleglim On the other hand, teachers
appeared to be not sufficiently familiar in foreigistory, geography, political system,
different ethnic and social groups, values andefeliFinally, the least familiar topic

was literature, which 50% stated that they weresndfficiently familiar.

4.2.5 Teachers’ perception of the frequency of tlrecontacts with

foreign cultures and countries

It is important to investigate to what extent tesxsh cultural knowledge

was determined by their actual contact with theifpr cultural background. Teachers

contact was looked into from two perspectives: &lil home and abroad.

Table 19 shows teachers’ responses connectecktoatfitacts they have

with the foreign community/ies in their differensits.
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4.2.5.1 Direct contact abroad

Table 19 Kinds and frequency of teachers’ directtact to foreign cultures/ countries
associated with English language abroad

Kinds of contact Mean SD Frequency Percentage
4 3 2 4 3 2 1

1. Tourist stays in the 2.42 986 | 5|22 9 12 /10.445.818.825.0

foreign countries

2. Participation in a 2.23 1.036| 4 20| 7 |17 /8.3/41.714.635.4
teacher training
program or a
foreign language
course in a foreign

language country

3. Visit relatives or 2.21 988 | 3 120 9 | 16 6.3/41.718.833.3
friends

4. School trips 2.10 973 | 3 16| 12|17 6.3/133.325.035.4
5.Work visits(within 1.98 977 |1 18| 6 | 21|2.2/39.113.045.7

the framework of an

exchange project)

On the whole, English language teachers appearbdve low frequency
of direct contact with the foreign culture(s)/ cties associated with the English
language. The highest type of contact was tournigs,t by which 45.8% stated that
they sometimes go abroad for travel purpose whi# Zever did. The second was
participation in a teacher training program or eeiign language course in a foreign
language country, 41.7% of them sometimes do v#%ild% never do.

The remaining contacts occurr@acluded visiting relatives or friends,
which was the most popular of them. Lastly, visdsthe foreign country other than
teachers’ personal purposes were the least freqoemact: school trips, 35.4% never

do, 25% seldom do, which seem to be considerecdghers to not be part of their
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professional duties and work visits (within thenfigvork of an exchange project) and

most of teachers (45.7%) stated they never do this.

4.2.5.2 Contact at home

Teachers were likewise to specify the frequenctheir contacts with the

foreign cultures while staying in Thailand.

Table 20 Kinds and frequency of teachers’ directtact to foreign cultures/ countries

associated with English language at home

Kinds of contact

Mean

SD

4

Frequency

3

2

4

Percentage

3

2

1

1. Media contacts

3.45

627

23

18

3

52.3

40.9

6.8

2. Contacts with
foreign language
assistants (usually
natives from the
foreign country) in

my school

3.17

.630

14

28

6

29.2

58.3

12.5

3. Contacts with
foreign teachers or
pupils who visit my

school

3.10

.660

13

27

27.1

56.3

16.7

4. Contacts with
people from foreign
countries who live in
Thailand

2.98

.863

14

22

29.2

45.8

18.8

6.3

5.Visiting cultural

institutesrepresentin

foreign countries

2.46

944

25

11

8.3

52.1

16.7

22.9
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The data presented in Table 20 showed that the pmstlar kind of
foreign culture contact was through the media. &2d teachers stated that they have
media contact regularly. The second and third jositwere contacts with the foreign
language assistants in school and contacts withgiorteachers who visit schools. No
teacher reported never doing these three contdoisever, when considered on the
whole, they appear to hawvecasional contact with these three avenues.

Teachers sometimes reported contact with peopben fthe foreign
countries living in Thailand. This was because éheere many foreigners including
diverse native English speakers who lived in Tmailaspecially Chiang Mai. Visiting
cultural institutes representing foreign countries Thailand was the source of
information least drawn upon. Four teachers ackedged having additional contacts.
They mentioned “internet via blogs or chatting”pfitact with foreign friend who are
English speaking people”, “tourists” and “conferesit

All in all, when considering both abroad and atmieocontact data, the
kinds of contact$eachers appeared to have most often are mediactenfollowed by
contactswith native foreign language assistants in schoahtact with native foreign
teachers who visit school, and contavigh people originating from the foreign
country living in Thailand. These were all contabtainedwhile at home and affected
the kind of information teachers will dispose ofedia contacts which maybe biased,
but personal contacts with people originating friénglish-speaking countries provide

a valuable insider’s view.
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4.2.6 Teachers’ perception of their pupils

4.2.6.1 Teachers’ perception of pupils’ perceptio

concerning English language and culture learning

Table 21 Teachers’ perception of pupils’ perceptioncerning English language and

culture learning

Frequency Percentage
4 3 2 5 4 3 2 1

1.Mypupils | 3.77 | .722| 6 | 27| 13| 2 | 0 |12.556.327.1 42| 0

are very

Statement |Mean | SD

ol

motivated to

learn English

2.Mypupils | 398 635 8 |32, 7 1 0 |16.766.714.614.6 O
think learning
English is very
difficult

3.Mypupils | 308 .739 1 12/ 25|10 0 |21 25.052.120.8 0
are very
knowledgeable
about

English culture

4. My pupils | 3.74| 612| 2 | 32/10| 2 | 0 |4.3/69.621.7 43 O
have a very

positive attitude
towards Englisk

people
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From Table 21, most teachers (56.3%) perceivedthtiegar students have
high motivation to learn English which appear tmiat their first objective in English
language education. However, most of them (66.7%newware that their learners
consider the English language to be a difficulglzage. In terms of the knowledge of
English language culture, 52.1% reported that theye not certain how much their
students know. Yet, their students seemed to hasdiye attitude toward&nglish
speakers.

4.2.6.2 Teachers’ perception of pupils’ frequencin contacting with

the foreign countries associated with the Englislahguage

Table 22 Teachers’ perception of pupils’ frequemtycontacting with the foreign
countries associated with the English language

Frequency Percentage
Kinds of contact Mean|, SD | 4 3 2 1 4 3 2 1

1.Using the Internetto 3.10 | .692 | 13 | 28 | 6 1 /271,583 125 2.1
learn more about the
foreign countries
associated with English

speakers

2.Watching English 283 | 630 5 | 31 | 11 | 1 104/ 64.6/229| 2.1
language television

programs

3.Reading English 272 | 772 | 6 | 25 | 13 3 |12.8/53.2/27.7| 6.4
language newspapers ¢

magazines

4. Listening to English| 256 | .796 ' 5 | 21 | 18 | 4 |10.4/43.8/37.5| 83

language radio stations

5.Reading English 231 | 903 3 | 20 | 14 | 11 | 6.3 |41.7/29.2|22.9

language literature

6. Traveling to foreign 2.12 |1.024 | 6 | 10 | 16 | 16 |12.5|20.8| 33.3| 33.3

countries
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From Table 22, 58.3% of the teachers perceivedpigils’ most popular
kind of contact with the foreign culture was usthg Internet to learn more about the
foreign countries. The other three kinds that teextperceived that their students
occasionally do were watching English languagevisien programs, reading English
language newspapers or magazines and listen tasBrighguage radio stations. The
types of contaetsvhich teachers do not consider popular for thearrers were

reading English language literature and travelmthe foreign country.

4.2.7 Teachers’ opinions regarding different aspés of intercultural

competence teaching

Table 23 Teachers’ opinions regarding differenteatp of intercultural competence

teaching

Statements Frequency Percentage
Mean, SD |5 4 3 2 1 5 4 3 2 1

1. Teaching cultureis ¢ 4.13 | .761 | 13 |31/ 2|1|1|27.164.6/ 42|21 2.1
important as teaching
the English language

2. English language 192|942 1 2 |7|20/18 2.1 4.2/14.641.7/37.5
teachers should prese
a positive image of the
English-speaking

culture and society

3. Pupils have to 2.5811.108 2 | 8 |15/14 9| 4.2/16.7/31.329.218.8
possess a sufficiently
high level of

proficiency in language
before teachers can

teach culture
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Table 23 Teachers’ opinions regarding differenteasp of intercultural competence

teaching (Cont.)

Statements Frequency Percentage
Mean, SD |5 4 3 2 1 5 4 3 2 1

5. English language 400 | .945| 15 23|63 |1|31.347.9125 6.3| 2.1
teaching should not
only touch upon foreig
cultures, but should als
deepen pupils’
understanding of their

own cultures

6. I would like to 3.98| .707 | 10 |27/9|1|0/21.357.419.1 21| O
promote the acquisitio
of intercultural
communicative
competence through n

teaching

From Table 23, most teache®t @%) agreed that teaching culture is as
important as teaching the language. They also dgies English language teachers
should present a positive image of the foreignucaliand society (41.7%). However,
most of them (31.3%) were not certain whether thedents had to possess a
sufficiently high level of proficiency in languageefore they can teach culture.
Moreover, most teachers (46.8%) agreed that misstadelings arise equally often
from linguistics, as from cultural differences, amagreed that English language
teaching should not only touch upon foreign cubuieut should also deepen students’
understanding of their own culture (47.9%). In &ddi most teachers (57.4%)
reported aclear willingness to teach intercultural competera® revealed in this
statement: “I would like to promote the acquisitioh intercultural communicative
competence through my teaching” which obtainedescas high as 3.98.

Teachers’ willingness was found to covariate vathumber of statements

regarding the way in which intercultural competerst®muld take place. Teachers’
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degree of willingness to inter-culturalize foreigmguage education was found to be
significantly (level of significance set at 0.01j*and positively correlated to the
statements that:

- In English language classropteaching culture is as important as
teaching the English langua@e .525 (**))

- In international contacts, misunderstandingseaequally often from
linguistic as from cultural differences (r= .45Z)y

- English language teaching should not only tougforu foreign
cultures. It should also deepen pupils’ understagadi their own culture(r=.579 (**))

In addition, willingness was found to correlate agely with the statements
that:

- English language teacher should present a pesitivage of the
foreign culture and sociefy= .326 (*)) (level of significance set at 0.05)

- Pupils have to possess a sufficiently high legklproficiency in
language before you can teach cul{uzre.314 (*)) (level of significance set at 0.05)

These findings revealed both reasons of teachérs were in favor of
intercultural competence teaching and those whoewetuctant. Teachers who
favored an intercultural competence approach bediethat teaching culture was as
important as teachinthe English language artere should be an understanding of
the learners’ own culture as well as foreign cétufhey were convinced that in
international contacts, misunderstanding arise lggo&en from linguistic, as from
cultural differences.

On the other hand, teachers who were more hesttanhcorporate
intercultural approaches in their teaching dat share the above views. They rather
considered that they should present a positive @nafythe foreign country and
students should have sufficiently high level offfmiency of English language before

they learned foreign culture.
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4.2.8 Teachers’ perception of experiential culturéearning activities

4.2.8.1 Intercultural activities
Every school organizes intercultural activities,medy, English camp,
Christmas Day, International Language Day. Where@skhether they believe in
positive effect of intercultural activities, the joaty of teachers (93.5%) believe that
these intercultural activities have a positive @ffen the attitudes and perceptions of
pupils regarding foreign countries and culturesskaswvn in Table 24.

Table 24 Teachers’ belief in positive effect ofirtultural activities

Teachers’ belief in positive effect G

intercultural activities Frequency Percentage
yes 43 93.5

No 3 6.5
Total 46 100.0

Some of them provided their reasons for “yes” saglinglish camp could
“motivate and encourage students to learn foreigtues and English language with
fun activities”. The English camp also “providedpoptunities for students to have
direct contact with foreigners”. In terms of Chmsts, teachers reported that every
student can enjoy the Christmas Day Celebratioteakher stated that “students look
forward to seeing Santa Claus”. Most schools omghthis activity in the morning of
Christmas Day after singing the national anthemweéier, some schools did not
always organize this activity because the day ésdkamination day. In addition, a
school organized the International Language Dawhich students could learn from
several cultural exhibitions and drama performanckegnglish, Chinese, Korean,

Japanese, French and German.
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4.2.8.2 Exchange Programs

Every school participated in student exchange pogr of several
organizations e.g. AFS, YES, YFU, in which studetds choose theountries they
want to visitand theAsian Dialog/ School Link of the British Councihy which there
are two countries participated for Thai schoolsr{ely, Malaysia and England).

When asked whether they believed in positive &ffeof exchange
projects, from Table 25 below, the majority of teais (93.5%) agreed that exchange
project do have a positive effect on the attituded perceptions of pupils regarding

foreign countries/cultures.

Table 25 Teachers’ belief in positive effect of lexge projects

Teachers’ belief in positive effect o

exchange projects Frequency Percentage
Yes 43 93.5

No 3 6.5
Total 46 100.0

Some of the respondents provided their reasons“yes”. Reasons
included: “it was a good chance for students taonldareign culture from the first-
hand experience”, “students will learn to have opeinds and also learn to use
technology to contact new foreign friends” (Asiamaldg uses e-mails in contacting
foreign friends), “students build personal relasbips with foreigners, students can
exchange some experiences, cultures, opinions aheffand learn to be a global

citizen”.

Table 26 presented teachers’ perception of th@e m preparing and
following up the exchange projects.
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Table 26 Teachers’ belief about their role of premgpand following up exchange

projects

Teachers’ belief about their role of preparing ang
following up exchange projects

Frequency | Percentage

Yes 21 46.7
No 24 53.3
Total 45 100.0

Even though teachers considered the positive agpesichange programs
for their students, 53.3% did not consider it theuty to prepare and follow-up
exchange projects. Only those who were working floe exchange program
organization such as AFS (coordinator and volupteemsidered it withirtheir duties.
These teachers prepared the project by learninge mbout foreign cultures and
informed students, advertised the exchange projectstudents, did the orientation
and asked students to do a questionnaire. Onlyeawher reported doing the follow-

up by asking students about their exchange expmrseabroad.
4.2.8.3 School trip
Table 27 below presents teachers’ belief aboupts#tive effect of school

trip

Table 27 Teachers’ belief about the positive efééctchool trip

Teachers’ belief about he positive

effect of school trip Frequency Percent
Yes 38 84.4
No 7 15.6
Total 45 100.0

Only one school provided a school trip to Singaporetherlands,

Malaysia and China for English Program studentsnfiTable 27, most of teachers
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(84.4%) believed it had a positive effect on thiétuates and perception of pupils
regarding foreign country/ies, cultures. The magasons were similar to those of
exchange projects, in that students had opporésniib gain first-hand experience
abroad and school trips narrow the perception féminces. School trips could also
promote and encouraged pupils’ enthusiasm to le&wu things from foreigners.
However, ondeacher thought it was a waste of time and money.
Table 28 below shows teachers’ belief about thale of preparing and

following up school trip which clearly showed thaost teachers (70.2%) did not

consider it part of their role to prepare and feHlop a school trip.

Table 28 Teachers’ belief about their role of pragpand following up school trip

Teachers’ belief about their role of

preparing and following up school trip | Frequency Percent

Yes 14 29.8
No 33 70.2
Total 47 100.0

4.3 Teachers’ perception of the role of culture itheir English language class

This part investigated the extent to which teagheurrent culture

teaching practice promotes the intercultural corpe.

4.3.1 Teaching time devoted to culture teaching

The distribution of teaching time over languageci@ag and culture
teaching is an important element to understandegient to which current teaching
practice is oriented towards the teaching of intkocal communicative competence.
Table 29 below presents the teachers’ teachingaiioeation.
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Table 29 Teaching time allocation devoted to celt@aching

Teaching time allocation Frequency Percentage
80% language teaching20 % culture teaching 16 33.3
60% language teaching40% culture teaching 13 27.1
100% integration of language-and — culture teach 19 39.6
Total 48 100.0

No teacher reported that they dealt exclusivelyhwianguage and
excluding culture from the English language clé&&6% of the teachers expressed
integrating the linguistic and the cultural compoinen equal terms. 33.3% of teachers

stated a 80% languag®% culture teaching distribution. Finally, 27.1%
acknowledged a 60% langua4f@% culture teaching.

When asked if they would like to allocate moredito culture teaching,
most respondents (42.6%) answered that they wakedtd do so to a certain extent
and 25.5% showed even a greater interest by chpdisen“very much” option as can

be seen from Table 30. The main reason they exqaaias time constraint.

Table 30 Teachers’ feeling to devote more timeultuce teaching

Degree of more time devotion to culture teaching Frequency|Percentage
yes very much 12 255
yes up to a certain extent 20 42.6
no not particularly 8 17.0
no not at all 7 14.9
Total 47 100

4.3.2 Kinds and frequency of cultural teaching advities
Another indication of the way in which teachersegrate language and
culture teaching was the kinds and frequency dlucall teaching activities. Table 31

shows which activities teachers appear to practiost often.
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Table 31 Kinds and frequency of cultural teachiotyvities

Kinds and frequency of activities Frequency Percentage
Mean| SD | 4 3 2 4 3 2 1

1.1 tell my pupils what | heard (or read) ab| 3.44(.649 25| 19 | 4 | 0 [|52.1/39.6| 83| O
the foreign country or culture

2.1 tell ny pupils why | find somethin 3.23|.751 20 | 19 | 9 | 0 | 41.7|39.6|/18.8| 0
fascinating or strange about the forg

culture(s)

3.1 ask pupils to think about the image wh| 3.13|.733 15| 25 | 7 | 1 |31.3/52.1|146| 2.1
the media promote of the foreign country

4.1 askmy pupils to independently explore| 3.02(.785 14 | 22 | 11| 1 | 29.2|45.8|22.9| 2.1
aspect of the foreign culture

5.1 ask my pupils to think about what| 3.00|.860 15 | 19 |11| 2 | 31.9|40.4| 23.4| 4.3
would be like to live in the foreign culture

6.l use videos, CIROMs or the internet { 2.98|.758 13 | 21 |14| 0 | 27.1|43.8/29.2| O
illustrate an aspect of the foreign culture

7.1 ask my pupils to compare an aspeg 2.96|.798 11 | 27 | 7 | 3 |22.9|56.3| 14.6| 6.3
Thai culture with that aspect in the fore

culture

8.1 ask mypupils to describe an aspect of | 2.88|.672 7 29 |11/ 1146|604 229| 2.1
culture in English language

9.l talk about my own experiences in | 2,.81/.982 13 | 19 | 10| 6 | 27.1| 39.6| 20.8| 12.5
foreign country

10.1 ask my pupils to participate in roiday| 2.77|.778 7 26 | 12| 3 |14.6|54.2| 25.0| 6.3
situations in which people from differg

cultures meet

11. I ask my pupils about their experience 2.60(.818 4 27 |11, 6 | 8.3 |56.3/ 229|125
the foreign country

12. | comment on the way in which {2.60/.707 2 29 |13/ 4 | 4.2 |60.4|27.1| 8.3
foreign culture $ represented in the Engl

language materials

13. | talk with my pupils about stereotyy 2.58(.942 7 22 |11 8 | 14.6| 45.8| 22.9| 16.7
regarding particular cultures

14. | bring objects originating from t| 2.56(.823 5 22 /16| 5 |10.4|45.8/ 33.3|10.4
foreign culture to my classroom

15. | invite a person originating from t 2.40(.844 3 | 21 (16| 8 | 6.3 | 43.8| 33.3| 16.7

foreign country to my classroom
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From Table 31, teachers occasionally did everyvidgti with one
exception - they seldom invited people from foreagmuntries to their classroom. The
first five activities practiced most often were dkars’ anecdotes about the foreign
country from what they heard or read (52.1% rembrieey often do this), the
fascinating or strange elements and the criticasof#1.7% reported they often do
this), asking the learners to think about the imadpch the media promote of the
foreign country(52.1% stated they sometimes dg,thisd to independently explore an
aspect of the foreign culture and asked studerttari& what it would be like to live in
the foreign culture (45.8 % stated they sometinmeshis). No teacher asserted never
resorting to do activity 1, 2 and 6 which were thgbpularity in English language
class. There was a teacher who asserts additiai@ity which included asking

students to interview foreigners.

4.3.3 The extent to which cultural topics are addresed in the English
language classroom

The third indicator of the degree to which currdimglish language
teaching practice can promote the acquisition odferaultural communicative
competence was the extent to which teachers dehl different cultural aspects in

their teaching, which can be seen from Table 32.
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Table 32 Cultural topics addressed in the Enghsigliage classroom

Frequency Percentage
Topics Mean| SD| 4 3 2 1| 4 3 2 1

1.Daily life and routines, 3.52 |.618 28 17| 3 | 0 |58.335.4 6.3 O
living conditions, food

and drink etc.

2.Youth culture 3.10 .692 13 |28| 6 | 1 |27.158.312.5 2.1

3. Traditions, folklore, 292 1613 6 |33/ 8| 1 [12.568.8/16.7 2.1

tourist attractions

4. Different ethnic and 2.79 1.898 10 123/10| 5 [20.8/47.9/20.8/10.4

social groups

5.0ther cultural 2.79 |.720 6 |27|/12| 2 |12.857.4255 4.3
expressions (music,

drama, art)

6. Professional life, 2.77 .660 4 |31/11| 2 8.3/64.6/22.9 4.2
education

7.History, geography, | 2.71 |.849 8 22 14 4 16.745.829.2 8.3

political system

8. International relations| 2.67 |.753 2 |34 6 | 6 | 4.2/70.8/12.512.5
between Thailand and

other countries

9. Values and beliefs 266 .635 2 |29|14| 2 | 4.3|61.7/29.8 4.3

10. Literature 231 776 0 [24/15| 9 | 0 |50.031.318.8

From Table 32, cultural topics dealing with extealy by the majority of
the teachers (58.3%) was “daily life and routind$d. teacher stated they never do it.
The other cultural topics appeared to be touchezhsionally were such as youth
culture, tradition, folklore, tourist attractionsther cultural expressions and different
ethnic and social groups.
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On the whole, the topics teachers addressed iknigdsh language class
were similar to the topics they seemed to be marailiar with: “daily life and
routines” was similarly ranked first, and “youthltcwe” “tradition, folklore, tourist
attractions” and “other cultural expressions”, aitgh in a somehow different order,
also occupied the third and fourth position in mec2.4. However, different ethnic
and social groups (position sixth in section 2.4gravdealtwith more than the
professional life, education (position second iatise 2.4). The least examined topic
“literature’ was equally the least familiar topido teacher chooses dealing with it
“often”.

4.3.4 Criteria for the selection of teaching mateéls

The majority of the teachers (73.3%) could chods&rtown teaching
materials. Table 33 below lists the aspects whiehcliers tick most often in
decreasing order of importance.

Table 33 Teachers’ criteria when choosing textbooks

Criteria Frequency | Percentage
1. Additional materials come with the book 40 90.9
2. Degree to which textbook meets the curricular 37 84.1
requirements
3. The degree to which the book is attuned to|the 35 79.5
level and the age of my students
4. The amount of cultural information the book 34 77.3
offers
5. The degree to which the book can motivate|my 29 65.9
students
6. The quality of the teacher’'s manual 28 63.6
7. The price 23 52.3
8. The layout 17 38.6
9. The pace of the book 10 22.7
10. The degree of matching between the amount of 10 22.7

materials offered and the number of teaching

periods assigned to my subject
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The majority of teachers (90.9%) appeared to censidditional materials
that come with the book the most important critegidoer than the content of the book.
The other criteria were curricular requirements.184) and level and age of students
(79.5%) (ranked second and third respectively). &hmunt of cultural information
was ranked forth. Table 34 below showed the lifttextbook that teachers use in

their class.

Table 34 Lists of textbook used in school

Title of textbooks Frequency| Percentage

Super Goal (Manuel dos Santos, McGraw-Hill puldighUSA/ 16 35.55
Thaiwattanapanich, Thailand)

My World (Manuel dos Santos, McGraw-Hill publishing, USA/ 6 13.33
Thaiwattanapanich, Thailapd

Upstream (Virginia Evans and Jenny Dooley, ExpFagslishing/ 5 11.11
Aksorncharoentat, Thailand)

English Grammar in Use (Cambridge) 2 4.44
Weaving it Together (USA) 2 4.44
Grammar Book (Oxford) 1 2.22
Vocabulary (Oxford) 1 2.22
Let's Use English (Thaiwattanapanich Publishinigailand) 1 2.22
Expressions (Pattanakhunnapabhwichakan Publishimgjland) 1 2.22
Tourism (Thailand) 1 2.22
Got it (Thailand) 1 2.22
Blueprint (UK) 1 2.22
Access (Virginia Evans and Jenny Dooley, Expragsighing/ 1 2.22
Aksorncharoentat, Thailand)

Can do 1 2.22
Sound Bytes 2 Listening for today’s world (Peanl&uucation 1 2.22
Indochina Publishing)

Interchange 1 2.22
The Nation Newspaper (Thailand) 1 2.22
Nation Junior magazine (Thailand) 1 2.22
Your Turn (Thailand) 1 2.22
Total 45 100




Faculty of Grad. Studies, Mahidol Univ. M.A.(Language and Culture For Comm.&Dev.) §7

The textbook which appeared to be most widely usedchools was
Supergoalof Manuel dos Santos by McGraw-Hill publishing time United States
(35.55%), marketed and published by Thaiwatanaparpablishing. Supergoal
includeda series of textbooks for each grade. It came adtitional materials such as
teachers’ manuals and students’ workbooks. Theeobmhostly portrayed American
culture such as American pop singers, celebritiesyies, American English, history
of the US Independence, the sixties, the ninethaserican food, andholidays
(Christmas, New Year's Eve, Valentines's Day). Hoere there were also
international issues e.g. international foods amtams.

My World was another popular textbook of the same writer @urblisher
of Supergoal (13.33% reported they used this book). The book &alss a series of
textbooks for each grade and it comes with studembskbooks. Most of cultural
aspects in the books were American culture suchU8sgraduation ceremony,
American foods, celebrities, news of the seventiéashion, music, sport, movies,
energy crisis, technology), Rock’n Roll, history@bogle, television programs, some
brandname goods, Amish American ethnic groups afgens’ working experience and
youth fashion. However, there were also other im#gonal contents e.g. Australia,
British English, Sepak Takraw, Great Wall of Chiagypt Pyramids and Petra of
Jordan.

Another textbook was&Jpstream published by a British publishing house
(11.11% stated they used this bpokhe book was a series for the higher secondary
students, and there were separate cultural seatdnliterature extract section. The
book focused on both British and American cultusash as history of Elizabeth I,
Irish wedding, British teenagers life, bizarre aanevents in the United Kingdom, the
British characteristics, Butlins’ holiday campse thhost hunt of York, British castles
and hotels, Portobello Market in London, Wimbledoi England, the Superbowl
Football Competition in the United States, the iBhitand US homestyles, the
education systems of both countries, the Rocky Nwos, and some brief
information about English-speaking countries (inelaNew Zealand, Canada).This
seriesalso noted different nations’ holidays such as @ainChristmas, Halloween,
Tokyo teens, hot springs in Canada and New Zeal@uiken Victoria market in

Melbourne and giving gift customs around the world.
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Teachers were also asked about the degree ofastite with cultural

content in the textbooks as shown in Table 35.

Table 35 Expectation of cultural content in thetbexks

Degree of satisfaction Frequency Percentage
yes very much 15 33.3
yes up to a certain extent 20 44 .4
no not really 8 17.8
no not at all 2 4.4
Total 45 100

Most of the teachers (44.4%) reported that they satesfied with the
cultural contents in the textbooks they have chageto a certain extent .While 33.3%
stated that they like the cultural content in thetlhook very much. Some of them
provided additional reasons in that “it gives lofscultural information from many
countries including native speaker countries”. Aacteer who used The Nation
newspaper and Nation Junior magazine reportedhbae tools “provide anpdateof
news for the students”. A teacher who taught toused his own textbook and stated
that it wasa product of his direct experience, therefore, las wery satisfied with the
book. Teachers who diabt really like the cultural content in their teatiks perceived
that these publicationsere very biased towards foreign (English-speakoug)ntries
(Got It) and are not designed for Thai stude&tgpérgoal).

4.4 Relationship between culture teaching practicand teacher familiarity

In order to understand more about culture teacpragtice, the researcher
wanted to consider to what extent teachers’ culteaehing practice was affected by
their own familiarity with the foreign culture antleir perception of their students’
familiarity with the foreign cultures.
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As Tables 36 and 37 below revealed, clear

relationships existed between the frequency withclwviteachers addressed cultural
topics and their degree of familiarity with the égn culture, and the extent of their
contacts with it both abroad and at home. Likewikere was a positive significant
relationship between frequency with which cultueadhing activities were practiced
in the classroom and their degree of familiaritg #me extent of their contacts with it.
Therefore, these findings concluded that the marailfar a teacher with foreign

culture associated with English language, the nicrquently cultural topics were

dealt with and the more often culture teachingvétets were practised.

Table 36 Relationship between frequency of whidkucal topics are dealt with in the

classroom and degree of teacher familiarity, freqyeof teacher contacts abroad,

frequency of teacher contacts at home

positsignificant

Frequency with of cultural topics are dealt with inthe classroom

x*

Extent of teacher familiarity Pearson Correlation .608
Sig. (2-tailed) .000
N 43

Frequency of teacher contacts abroa(Pearson Correlation .350
Sig. (2-tailed) .020
N 44

Frequency of teacher contacts at horfPearson Correlation A75
Sig. (2-tailed) .001
N 42

**_Correlation is significant at the 0.01 level@iled).

*, Correlation is significant at the 0.05 levelt@led).
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Table 37 Relationship between frequency of whiahiure teaching activities are
practiced in the classroom and degree of teachmilifaity, frequency of teacher

contacts abroad and frequency of teacher contabtsnae

Frequency of which culture teaching activities argracticed in the classroom

Extent of teacher familiarity Pearson Correlation 406
Sig. (2-tailed) .006
N 45

Frequency of teacher contacts abroad Pearson Correlation 378
Sig. (2-tailed) 011
N 45

Frequency of teacher contacts at home Pearson Correlation 651"
Sig. (2-tailed) .000
N 43

*, Correlation is significant at the 0.05 levelt@led).

** Correlation is significant at the 0.01 leveH@iled).

Moreover, these results led to the finding that thxtent of teachers’
familiarity with a particular cultural topic wasflected in the extent to which teachers
deal with those different cultural topics in thelassroom. As can be seen from Table
38, the relationship was significant for all topescept “history, geography, political

system, religion”.
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Table 38 Relationship between teachers’ familiawith the foreign culture and the

frequency with which cultural topics are touchedmn the classroom

Teachers’ familiarity with different aspects of theforeign culture and frequency

with which different aspects of culture are dealt wth

history, geography, political system, religion Pearson Correlatiq .265
Sig. (2-tailed) .069
N 48
different ethnic and social groups Pearson Correlatiq .465
Sig. (2-tailed) .001
N 47
daily life and routines, living conditions, fooddadrink |Pearson Correlatiq .312
Sig. (2-tailed) .031
N 48
youth culture Pearson Correlatiq.463
Sig. (2-tailed) .001
N 47
professional life, education Pearson Correlatiq.484"
Sig. (2-tailed) .001
N 47
traditions, folklore, tourist attractions Pearson Correlatiq .342
Sig. (2-tailed) .018
N 48
literature Pearson Correlatiq.454"
Sig. (2-tailed) .001
N 48




Weowan Budharugsa Results of the Study / 72

Teachers’ familiarity with different aspects of theforeign culture and frequency
with which different aspects of culture are dealt wth (cont.)

other cultural expressions music, drama, art Pearson Correlatiq.431"
Sig. (2-tailed) .003
N 46
values and beliefs Pearson Correlatiq.618"
Sig. (2-tailed) .000
N 47
international relations between Thailand and other |Pearson Correlatiq.611"
countries Sig. (2-tailed) .000
N 48

Another interesting question was whether teachpesteption of their
students’ familiarity with the foreign culture alsdfected their teaching practice. As
can be seen from the table 39, the result shows ttltere was no significant
relationship between the extent of students’ fartly and frequency with which
cultural topics were touched upon in the classr@om frequency with which culture
teaching activities were practised , and distridoutof teaching time over language
teaching and culture teaching. Therefore, teadiesided to shape their teaching from
their own familiarity of foreign culture and not takeinto account their students’

familiarity with foreign culture associated with glish language.
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Table 39 Relationship between culture teachingtm®and teachers’ perception of

their pupils’ familiarity

Relationship between culture teaching practice anteachers’ perception of their
pupils’ familiarity
Frequency with which cultural topics are dealt |Pearson .269
with in the classroom Correlation
Sig. (2-tailed) 071
N 46
Frequency with which culture teaching activitie Pearson 107
are practised Correlation
Sig. (2-tailed) 473
N 47
Distribution of teaching time over language |Pearson .041
teaching and culture teaching Correlation
Sig. (2-tailed) .780
N 48

In this chapter, the researcher presents thetsesiilthe study on a
perception of the Thai EFL Teachers towards infewcal competence teaching: a
study of secondary schools in Chiang Mai provindegctv is divided into four parts:
the demographic data of the respondents, the tessgierception of their professional
self-image concerning cultural dimension, teachpesteption of the role of culture in
their English language class and the relationshtpvéen culture teaching practice and
teacher familiarity. The discussion of the findivgdl be presented in next chapter.
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CHAPTER YV
DISCUSSION

In this chapter, the findings are discussed withards to the research
objectives: 1) to investigate teachers’ perceptaintheir professional self-image
concerning cultural dimension; and 2) to invesegtgachers’ perception of the role
culture plays in their English language class.

5.1 Teachers’ perception of their professional selmage concerning

cultural dimension

5.1.1 Objectives of English language teaching

The finding revealed that the majority of teachststheir teaching goal to
the promotion of linguistic knowledge and learnsiglls rather than to promote the
acquisition of intercultural competence in theudsnts. The implication of this could
be that most teachers try to develop communicatorepetence, the famous aim of
foreign language learning in Thailand, with an eagi of the four language skills:
listening, speaking, reading and writing, which Idooe seen clearly from the subjects
students have to study. Teachers might also a$sst students to prepare for the
examination especially the university admissionnexation which examined only
linguistic knowledge and reading skills. Therefotbe intercultural competence
seemed to have no role in their teaching objectiVéss finding corresponded with
Sercu et al (2005)’s findings that most teacherBatgian, Mexican, Polish, Spanish
and Swedish teachers defined the objectives ofgioranguage education primarily
in linguistic terms. Only Bulgarian and Greek tearshtended to try to achieve the

culture learning objectives over language learmibgctives.
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5.1.2 Objectives of culture teaching

The findings revealed that most teachers defindtireuteaching aim in
terms of passing on knowledge about daily life aadtines and skill to support
increased understanding of students’ own cultucetarpromote reflection on cultural
differences. It could be that teachers were masili@ with daily life and routines
topic that teachers might consider it the sameaaguage use in daily life which
appeared in most textbooks. Moreover, Thai teachvere more familiar with their
own culture than that of foreigners so it was edsiethem to promote understanding
of students’ own culture. Teachers also appearedollow the Basic National
Curriculum that was to support students to knowsihalarity and difference between
the foreign language and culture and those of Thais findings was quite different
from Sercu et al (2005)'s finding that Europeanchess tried to promote the
development of attitudes of openness and tolerancealso to provide information
about daily life and routines rather than providintgercultural skills. This might due
to the fact that teachers knew well that most Thaige positive attitudes and open-
minded towards foreigners so they might considéess important than knowledge

about foreign daily life and routines.

5.1.3 Culture Definition

Most teachers defined culture in terms of waysfefwhich corresponded
to their culture teaching objective: to provideomhation about daily life and routines.
Moreover, another definition was beliefs which tears appeared to give low
importance in their culture teaching objective kdifth). This finding could be
implied that teachers defined culture both in teohsisible and invisible aspects. In
other words, considering with Robinson’s view oftere components (1985), culture
was defined by teachers as behavioral aspect &ad i@spect rather than the product
ones. However, they appeared to deal with the leisibpects in their class rather than
the invisible ones. This might be because they weoee familiar with be behavior
aspects such as daily life, foods and clothing tiaippeared in most textbooks or they
might consider the ideas aspects not relevant @nigsts might not interested in. This
finding was in accord witlbnalan (2005)’s study that Turkish EFL teachers rafi
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culture in sociological aspects such as values laligéfs. However, their teaching
practice changed to more visible culture such ad #nd clothing.

5.1.4 Teachers’ awareness of their sociocultural ackground
knowledge

Teachers appeared to give high priority to thewveatnglish namely,
American and British cultures. The finding suggdstieat teachers were sufficiently
familiar with daily life and routines, living contibns, food and drink, professional
life, education, youth culture, traditions, folkéortourist attractions, other cultural
expressions (music, drama, art) and internatiaglations between Thailand and other
countries. These topics were found in most EFLbteaks and teachers might have
media contact with music, drama and internatioektions issues. Moreover, teachers
might familiar with these topics when they were Esiglanguage learners themselves
and when they studied to be a teacher. On the btrad, they reported that they were
not sufficiently familiar with different ethnic anslocial groups, values and beliefs,
history, geography, political system and literatuflis could be the result of there
were not much contents about these aspects ino@ikdband their teacher education
curriculum did not teach these issues. Moreovey thight lack interest in learning
these topics. Nevertheless, teachers might prasensomewhat flattering image of
themselves and “sufficiently familiar” did not meahat they could explain a
particular cultural topic in detail.

This finding was different from Sercu et al (20@53tudy that teachers in
their research considered themselves most familitlr daily life and routines and
least familiar, yet still sufficiently familiar, wh international relations. They
considered themselves very familiar with daily lded routines, literature, history,
geography, political system, and traditions, fotklatourist attractions and sufficiently
familiar with education, professional life, valuasd beliefs, different ethnic and
social groups, youth culture, other cultural expi@ss and international relations. The
topics with which teachers appeared to be mostli@mwere those traditionally dealt
with in foreign language textbooks, namely dailfe liand routines, history and
geography and folklore. Moreover, teachers perceitteemselves as very familiar
with literature, which probably reflected that thesceived literary studies before or

during teacher training.
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5.1.5 Teachers’ perception of the frequency of theicontacts with
foreign cultures and countries

The results clearly show that teachers had logukeacy of direct contact
abroad. The type of contact teachers had most aasst trip and the second was
participation in a teacher training program or eeiign language course in a foreign
country. The kind of relationship established vitie foreign community and the kind
of cultural knowledge gained differs in both ingtas. Tourist trips gave a superficial
and external intercultural experience, the oppatiesito contact with the members of
the foreign country was reduced. On the other \aayrofessional type of knowledge
was derived from participation in a teacher tragnmogram or a language course.

While their most popular kind of contact was thgbuthe media even
though it was “sometimes” contact. The fact thaickeers sometimes contacted with
native English language teachers suggested the¢ @ne native English language
teachers in their schools even though not in egehool. In addition, there were
foreign teachers or students who visited their sthalhis may imply that the schools
participated in foreign teachers or students exgbarogram. Moreover, the fact that
teachers sometimes contacted with people origigdtom the foreign country living
in Thailand may due to the fact that there were ynfareigners including native and
nonnative English speakers in Chiang Mai. Howewesiting the cultural institute
representing the foreign country in Thailand appédo be the least frequent contact
in spite of the fact that there were British Coliraoid United States of America
Consulate and AUA in Chiang Mai. This may imply tthraost teachers were not
interested to visit or they may not realize thasth institutes were valuable learning
resources of foreign cultures or their teachershinmgpt promote and encourage them
to visit these institutes when they were teachetestts.

The kinds of contact affected the kind of inforroat teachers would
receive: media contact (including textbooks) mayiased, but personal contacts with
people from English-speaking countries provided auable insider view. Low
frequency of direct experience in foreign countrieay lead to the lack of direct
foreign culture knowledge which could affect teasheonfidence in teaching culture.
The cost of travel foreign countries was high ameté was not much scholarship for

teacher training abroad may be the cause of thequént direct contact abroad.



Weowan Budharugsa Discussion/ 78

However, teachers tried to compensate this lack mibre contact at home although it
is “sometimes” degree.

In Sercu et al (2005)’s findings, teachers hadentdirect contact abroad
than teachers in this study. Most of them often smhetimes traveled to the foreign
countries. Most teachers had more frequently trevéthe foreign countries as tourists
or to visit relatives and friends, than for profesal reasons. As regards to contacts
with foreign culture at home, they appeared toirget contact with the foreign culture
more frequently at home than through travel to fthee=ign country. Unlike this
research, they appeared to have frequent mediaasrthe most and they sometimes

visited the cultural institute representing theefgn country in their countries.

5.1.6 Teachers’ perception of their students
5.1.6.1 Teachers’ perception of students’ percejin regarding
English language and culture learning

The findings reveal that most teachers perceibed students had high
motivation to learn English. Yet, they thought thheir pupils felt it a difficult
language. This suggests that students may redlezértportance of English language
for their future and teachers also tried to moavtitem to learn English as it was
reported as the most important of teachers’ tegchinjective. However, with great
differences between Thai and English, students feay the latter is a difficult
language.

Moreover, students were believed to have posittitude towards foreign
people associated with English. This may be thailtethat Thai people have
maintained good relationship with these countries Bhais also open-minded to other
cultures. In addition, foreign people were constderto bring good business
opportunities especially in tourism industry. Howewteachers were clearly less sure
about the extent of their pupils’ familiarity th@upils’ high motivation and positive
attitudes which suggested that most teachers cemesidheir pupils to be ignorant of
the foreign country. This may result from the falat teachers appeared to not
promote the foreign culture learning much in thasstoom or there was not much

cultural content in the textbooks.
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The finding was somewhat similar to Sercu et @0&)’s study that
teachers from seven countries thought their stsdevire reasonably to highly
motivated. They also assumed that their studentseped English as moderately
difficult. However, they agreed that their studemésl positive attitudes although they

were less sure about the extent of their studeatiral knowledge.

5.1.6.2 Teachers’ perception of pupils’ frequencyf contacts
with the foreign countries associated with the Enggh language

The finding suggested that teachers believed thedents sometimes used
the Internet to learn more about foreign culturssoaiated with English speakers,
watch English language television program, readliBimganguage newspaper or
magazines and listen to English language radicosgatThe fact that Internet was the
most popular source may be because of its easgaeteschools or at homes. Some
students might have cable television and there ®waghish language radio program in
Chiang Mai. There were also many English languaggspapers and magazines sold
or provided in school libraries. However, teacheesceived that their learners rarely
read English language literature and travel tofdineign countries. These may due to
the fact that students may not like reading Endistyuage fiction and teachers also
did not promote the motivation to read since teexlieemselves were not familiar
with foreign literature. The cost of the Englisimdaage books was also high and the
school libraries may lack these English books. Huoi of reading English language
literature, a valuable cultural source may leaduperficial understanding of foreign
cultures. However, students still had opportunitiesread foreign literature in the
translation versions.

As regards to the low frequency of traveling abdtae cost of travel to
foreign countries was too expensive for studerasiily to afford. Therefore, students
lack the chance to have direct experience withigoreulture and had to rely on
secondary sources of information as their teachidrese findings were accord with
Sercu et al (2005)’s finding that teachers belietleat their pupils’ main sources

regarding foreign cultures were television andrime
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5.1.7 Teachers’ opinions regarding different aspestof intercultural
competence teaching

The finding clearly suggested that most teacheesewvilling to teach
intercultural competence. Willingness was also teelato different opinions the
teachers had. Teachers who liked an intercultupgraach believe that teaching
culture was as important as teaching languagesutere should also be learners’ own
culture as well as foreign culture and they believeat in international contacts,
misunderstanding arose equally often from lingais from cultural differences. On
the other hand, teachers who were reluctant ta@iate intercultural learning rather
thought that they should present a positive imdgie foreign country and students
should have sufficiently high level of proficienof English language before they
could learn culture. This may cause students tovkooly the good side of foreign
countries with their existing positive attitudes igé could lead to the unreality of
those cultures students perceived.

The finding was in accord with Aleksandrowicz-Bdich et al (2003),
Sercu (2004),Onalan (2005) and Sercu et al (200f)ding that teachers clearly
supported intercultural competence teaching thastrobthem agreed that language
and culture can be taught in an integrated waycatigire teaching was as important
as language teaching, foreign language teachinglghwmt only deal with foreign
cultures, but also help students deepen their stateting of their own culture, and
teachers should present a realistic image of theigo culture. Yet, they were
undecided whether a sufficiently high level of laage proficiency was needed before
they could start teaching culture. Teachers whaewet in favor of the integration of
intercultural competence believed that it was inggae to integrate language and
culture teaching. In contrast, teachers who werefawor of the integration of
intercultural competence teaching believed it wasspble to integrate the two and did
not believe that learners should have acquiredjla tegree of proficiency in language

before they could start teaching intercultural cetepce.
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5.1.8 Teachers’ perception of experiential culture learning
activities

Teachers reported that their schools organizedntieecultural activities,
namely, English camp, Christmas Day and Internatihanguage Day. Most of them
believed that these activities had a positive éfi@ec the perception of students
regarding foreign cultures. Their reasons were pam motivate students to learn
foreign language and cultures. This finding sugepb$hat teachers gave importance to
cultural activities to a certain extent even thodighy may try to promote linguistic
competence more than the culture aspect espethallignglish Camp Activities.

As regards to exchange programs, every schoolcpmated in these
programs organized by several organizations. Howdwem the interview, a small
number of pupils could participate due to the hegipense. The majority of teachers
believed that this program did have a positiveatfbecause it was a good opportunity
for students to have direct experience with theifpr countries and they could also
exchange Thai culture. However, most of them ditdaomsider their role to prepare
and follow up exchange projects. This implied teaichers thought it was the duty of
the organizations only.

As regards to school trip, only one school providelool trips for English
Program students to most Asian countries: Singapdataysia, China and a European
country, The Netherlands. This may suggest thatasidid not have enough budgets
to organize school trip so only rich students cddge this opportunity. Most teachers
believed that this activity had a positive effeat the attitudes of students regarding
foreign culture because students could have fastlrexperience abroad, but a teacher
believed that it was a waste of time and money. éi@x, teachers did not consider it
their role to prepare and follow-up school tripkisTmay be because teachers thought
it was the school administrators’ duty, not theirs.

Experiential learning in intercultural situationsopided opportunities
which ordinary classroom teaching could not offetudents could really experience
and engaged in foreign culture in a way they caudt when they were inside the
classroom. However, from the findings, most leasndid not have opportunities to
experience the real foreign culture except acésitin schools. Therefore, they may

perceive foreign culture as distant and unfamiliar.
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The finding was different from Sercu et al (2005jtsding that almost
50% of teachers took part themselves in exchanggegis. Large proportions of
teachers believed exchange projects had a positiget on pupils. Their main reason
was linguistic competency rather than the culturaés. As regards to school trips,
most schools organized school trips. Their reagon®rganizing school trips were
linguistic reasons rather than cultural ones. Meeepthey believed school trips had a

positive effect on pupils.

5.2 Teachers’ perception of the role of culture intheir English

language class

5.2.1 Teaching time devoted to culture teaching

The finding revealed that almost nearly half (40%) the teachers
perceived themselves to integrate linguistic aniucal component on equal terms
(100% integration). However, the cultural composemiay be interpreted mainly in
terms of foreign daily life and routines which pFeted in the textbooks and which
teachers were most familiar with which also thegsmimportant of culture teaching
objective. Moreover, when consider as a whole, plecentage of teachers who
allocated more time to language teaching were ri@ne teachers who integrate 100%
language and culture teaching. This suggested i@t of the teachers found
linguistic teaching more important than culturecteag which confirmed what they
perceived in relation to their teaching objectiMewever, they stated that they would
like to devote more time to teach culture and noewad their reason for not getting
round to culture teaching was time constraint. Tinigy be that English language
curriculum focused more on linguistic and commutineacompetence. Teachers also
had many workloads and did not have much abroad.

This finding was similar to Sercu et al (2005) aBlkakdikul (2007)’'s
study that the majority of teachers devoted mametio language teaching than to
culture teaching. Moreover, teachers showed a @ldhngness to devote more time
to culture teaching and most of them mentioned laickme as their reason for not
getting round to culture.
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5.2.2 Kinds and frequency of cultural teaching actities

The result showed that most teachers sometimesculidral teaching
activities. The most popular kinds of activitiesrevéelling pupils what they heard or
read about the foreign culture and to tell fasamgabr strange thing about foreign
culture. This suggested that teachers used tedateeted instruction even though
they tried to promote students critical skill tonsa@er about the image of foreign
media. This confirmed the fact that teachers peeceiculture teaching objective in
terms of passing on information. It may be becdhses were many students in their
class so the student-centre approach was impossilikachers did not have time to
prepare activities which aimed to promote intexalt skills. Moreover, teachers
tended to rely on the secondary sources of infaomasince a small number of
teachers had opportunities to experience a lomg-térect foreign culture in foreign
countries.

The study was like Sercu et al (2005)'s findingattimost teachers
employed frequently teacher-centred activities Wwhitey decided the cultural
contents. The most frequent activities were cogmitines: teachers told their students
what they heard or read about the foreign cultund & tell pupils something

fascinating or strange about the foreign cultures.

5.2.3 Extent to which cultural topics are addresskin the English
language classroom

The finding revealed that there was a relationdi@fween the extent of
teachers’ familiarity with foreign culture and thgtent of cultural topics they dealt in
classroom. Most teachers dealt often with dailg Bind routines which was clearly
their most familiar topic. They sometimes touchgmbru youth culture, traditions,
folklore, tourist attractions, different ethnic ansbcial groups, other cultural
expressions (music, drama, art), professional ldducation, history, geography,
political system, international relations betweehailand and other countries and
values and beliefs. The topic least deal with wiesdture, in spite of the fact that
teachers thought their learners rarely read Endéisiguage literature. This may be
because teachers were not familiar with foreigerditure so they did not want to

promote and integrate literature into their clda®m this result, it could be clearly
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seen that teachers appeared to shape their teaftbimgtheir own familiarity of
foreign culture and not to take account of theudsnts’ familiarity with foreign
culture associated with English language. The figdvas somewhat similar to Sercu
et al (2005)’s finding that teachers dealt moseesively with daily life and routines,
traditions and folklore, youth culture and educatamd professional life. The majority

of teachers dealt with all topics, except interorzi relations, once in a while.

5.2.4 Criteria for the selection of teaching matesls

The findings showed that teachers considered additimaterials that
came with the book the most important criteria. sTimplied that most teachers
wanted instant package of the teaching materials was easy for them not to waste
time to find other supplementary ones. The secaitdrion was degree to which
textbook meets the curricular requirements andtilvd one was degree to which the
book is attuned to the level and age of their sttgleThe amount cultural information
ranked forth. These suggested that teachers setamednsider the role of culture
content quite important. However, they may look tlee appropriate cultural aspects
presented in the textbooks and cultural informatiwey be defined only in terms of
daily life and routines which teachers often dedhwn the class. Moreover, cultural
dimension in the books may not as important asiegrskills and linguistic one as
could be seen from the objective of English languiagching that promote students’
familiarity of foreign culture ranked last.

Moreover, most teachers used textbooks which ptedemost American
culture so students mainly learned American culéune lacked of contents about Thai
culture. The findings also suggested that teactarght by textbooks that teachers
dealt more with topics presented in textbooks ntioa@ other topics which were not in
textbooks for example, international relations,ueal and beliefs and literature. Most
of them also satisfied with the cultural contemtshe textbooks that they reported that
there was much cultural information in the bookawdver, some did not like the
cultural content in the textbooks because the boskse biased towards foreign

(English-speaking) countries and were not desidgoedhai students.
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The criteria teachers in this study used are gsit@lar to Sercu et al
(2005)’s study although they were in different ramke five most important criteria
were the degree to which the book was attunedddeel and age of the pupils, the
degree to which the book can motivate the puphis, fact that additional materials
come with the book, the degree to which the textbooeets the curricular
requirements and the amount of cultural informatios book offers. Moreover, most
teachers were satisfied to a certain extent wighctiitural contents in their textbooks.
Teachers taught with both locally published boakd bBooks published in the United

States of America and United Kingdom.

5.3 Comparisons with research on teachers’ beliefs

The research on teachers’ beliefs has shown thaas very difficult to
change the conceptions or the practices of eitkpereenced or beginning teachers
since their conceptions were primarily the resdlteacher's experience as both a
student and a teacher. Moreover, teachers who tisiderable teaching experience
have developed their routines of teaching pracwibout much conscious thought.
Their conceptions could strongly affect the adaptid the new instruction goals and
techniques (Henderson, 2002 cited in Sercu, 2005: 7

Most teachers in this study have been taught eachéd English with a
view of communicative approach, not interculturakaso they defined the objectives
of English language teaching mainly in linguiseenhs and perceived culture teaching
mainly in terms of passing on information regardthg foreign cultures associated
with English language. Communicative approach #ffdédhe way teachers taught
language and culture in classroom and intercultoacahpetence was perceived as
peripheral to the accepted linguistic goals of iiglanguage teaching.

In addition, most respondents were experiencedch&za of
communicative competence so they were expert albaghing grammar and the four
skills rather than culture dimension. However, mo$tthem clearly wanted to
interculturalize their teaching which was dependent the extent to which they
believed language and culture could be taught imsagrated way but teachers were
also lack time to prepare and teach intercultuvatgetence.
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The literature also stated that the link betwebka tonceptions and
teaching practices may not be clear (Knowles&Hdadtarolds, 1991; Pajares, 1992;
Nespor 1987 cited in Sercu, 20Q57). This was also reflected in this study that
teachers tended to be willing to teach intercultwwempetence but their actual
teaching practice was not shaped by this willingnésmay be because there were
different aspects of teaching context that affectedchers’ views and teaching
practice as Borg (2003) study such as class stmeéest motivation and teaching
workload.

In this chapter, the findings are discussed withards to the research
objectives: 1) to investigate teachers’ perceptaintheir professional self-image
concerning cultural dimension; and 2) to invesegtgachers’ perception of the role
culture plays in their English language cla¥fe conclusion and pedagogical

implications of the study will be presented in Cleaysix.
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CHAPTER VI
CONCLUSION AND PEDAGOGICAL IMPLICATIONS

This chapter presents the conclusion of the stadyracommendations for

professional development sessions and recommenddtio further research.

6.1 Conclusion

6.1.1 Teachers’ perception of their professional e#f-image

concerning cultural dimension

Teachers perceived that their most important te@ctobjective was
promoting linguistic competence rather than cultaoenpetence in their students.
Their culture teaching aim was to provide inforroatiabout foreign daily life and
routines and provide skill for students to comparkure. Most of them define culture
in terms of behavioral aspects rather than ideass.oMoreover, teachers were
sufficiently familiar with some foreign culturalgacs, namely, daily life and routines,
professional life, education, youth culture, tremhis, folklore, tourist attractions, other
cultural expressions (music, drama, art) and iatigonal relations between Thailand
and other countries. However, they were not swfitty familiar with different ethnic
and social groups, values and beliefs, history,gggahy, political system and
literature.

As regards to their contacts with foreign cultutey had low frequency
of direct contact abroad but they sometimes coathutith foreign cultures through
media. They regarded their students had high nmiogivao learn English and had
positive attitudes towards foreign cultures. Howevbkeir students thought English
was a difficult language and they appeared notedkmowledgeable about foreign
culture. Moreover, students were perceived to bseiriternet as a source of foreign

culture knowledge the most. As regards teachershiap about intercultural
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competence teaching, they were willing to interaalize their teaching and they
agreed that teaching culture was as importantaahileg English language and should
touch upon students’ own culture as well. As regatal teachers’ perception of
experiential culture learning activities, teachpesceived that these activities created
the positive attitude for students regarding famedglture. Yet, they did not consider

their duty to be responsible in these activities.

6.1.2 Teachers’ perception of the role of culturen their English

language class

Teachers seemed to give role to linguistic or comcative teaching
rather than culture as can be seen from they dévatae teaching time to language
teaching. However, most of them wanted to devoteertime to teach culture but they
lacked of time. The culture teaching activities égpd most are teacher-centred
activities and topic mainly dealing with in the stawas daily life and routines. As
regards to teaching material criteria, cultural poments appeared to be quite
important but less than the availability of additb materials, curricular requirements

and level and age of students.

6.2 Pedagogical Implications

6.2.1 Implications for professional developmentessions

The finding can provide teachers with professiorggvelopment

opportunities that build on their existing beliafsd teaching as follows:
6.2.1.1 In-service teacher training should givparfunities for

teachers to explore their beliefs and practicesréate greater self-awareness so that
teachers can see how their beliefs and practicasgehthrough activities such as
journal writing or other reflective methods. Thenarder to introduce new beliefs,
teachers should be provided with other culturaid®eside daily life and routines
and other teaching methods other than the transmiss daily life and routines

knowledge since most of the teachers were notcsesfiily familiar with other topics.
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Moreover, teachers who do not believe that langwegkeculture can be taught in an
integrated way should be provided with exampleshoiv language and culture
teaching can be integrated and help them to intedeaching activities promoting the
acquisition of culture learning skills. Moreoveinee textbooks adopt the foreign
cultural approach, not intercultural approach, heas should be provided
opportunities to reflect on the quality of theia¢hing materials and help them to
adapt the existing materials.

6.2.1.2 Teacher education should provide coursesuta
foreign culture and Thai culture, intercultural quetence teaching and literature
teaching which show that language and culture eatabght in an integrated way and
create the awareness of the role culture playsngligh language education. Teacher
students should also have opportunities to hawguéet contact with foreign culture
both at home and abroad such as visit the cultmstltutes representing foreign
countries in Thailand or providing the scholardsioipstudents in exchange programs.

6.2.1.3 Textbook authors should promote the dotéeural
competence by not only giving the information abbehavioral aspects but also idea
ones. Moreover, they should include the skills disien to independently interpret
and acquire new cultural knowledge. The informataout students’ own culture
should also be presented in the textbooks anditex section such as excerpts from
literature should also be included in the textbooks

6.2.2 Recommendation for further study

The researcher recommends further study on diffef@eign language
teachers such as French, German, Japanese andg&€teaehers. Also, researcher can
conduct this issue with different level of studestech as higher education foreign
language teachers.

In addition, study can be conducted with foreigmguage teachers in other
regions of Thailand and can compare the result éetwdifferent regions. Moreover,
researchers can use quantitative methodology swchinalepth interview and

observation to find out the actual perception aathing practices of teachers.
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The researcher hopes that these suggestions amdsdarch results could
introduce and integrate intercultural communicaiive the present EFL education in
Thailand.
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APPENDIX A
QUESTIONNAIRE

English Teachers’ Perceptions of Intercultural Comgtence Teaching
: A Case Study of Secondary Schools in Muang Distti,
Chiang Mai Province

Survey Objectives:The purposes of this study are to investigatehiess perceptions
of their professional self-image, teacher’s periogst of the role of culture teaching in
their class and teachers’ willingness to teachranféural communicative competence
in the class. The results are expected to bermfithe teacher training, EFL teacher
education curriculum and English language currigulu

This study is a part of a Master's Degree Thesighie Language and
Culture for Communication and Development Progranvahidol University. Your

responses are important to the success of the. fliglgse answer every question

accurately. Your responses will be kept strictly confidentaid will serve only for

the purposes of this study.

This questionnaire is divided in8oparts:

1. Personal data of teachers

2. Teachers’ self-image perception

3. Teachers’ perceptions of pupils’ perceptions

4. Teachers’ familiarity and contacts with the foreign culture(s) associated with the
English language

5. Culture in English language teaching

6. English language teaching materials

7. Intercultural activities & projects

8. Teachers’ opinions about intercultural communicative competence teaching



Weowan Budharugsa Appendices / 98

SECTION 1 PERSONAL DATA

Directions Please tick (/) the correct answer in the square next to an option.

1.1Gender ( ) Male () Female
1.2Age ( )21-30 ( )31-40 ( )aa- ( )51-
60
1.3 Education( ) Bachelor’s degree () Graduate Diplomardeg
() Master’s degree () Doctoral degree

1.4 Discipline of highest education
() English language teaching
() English
() Linguistics
() Others (Please specify)

1.5How long have you been teaching English?
( )1-5years ( )6-10years )(11-15 years () 16-20 years
( )21-25years ( )26-30years (31335 years () 36-40 years

1.6 How many hours do you teach per week?

( )1-5hours ( ) 6-10 hours () 11-15 haurs) 16-20 hours () 21-25 hours

1.7 What grade(s) are you teaching?
() lower secondary level (Mattayom 1-3)
() higher secondary level (Mattayom 4-6)
() both

1.8 What subject (s) are you teaching?

1.9 How many students are there in your class?
( )20-30 ( )31-40 )41-50 ( )51-60
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1.10 When you were an English language learneypddike studying foreign

culture?
() Yes ( )No

1.11 Have you ever trained in culture teaching?
( )Yes ( ) No

1.12 Do you have any special position connected &tglish teaching? (eg. EP
teacher, ERIC secretary or student exchange propectlinator, etc.)

() Yes (please specify) ( )No

SECTION 2 YOU AS A TEACHER

Directions Please rank the following 8 objectives in order of importance. Number 1

means you consider it most important, number 8 means the least important.

21 How do you perceive the objectives of English language teaching?

[ ] Promotemy pupils’ enthusiasnfor learning English language.

[ ] Promote my pupils' familiarity with the culture, the civilisation of the countries
where English language is spoken.

[ ] Assist my pupils to acquire a level of proficiency in English that will allow them

to read English literary works.

[ ] Assist my pupils to acquire skills that will be useful in other subject areas and in
life (such as memorise, summarise, put into words, formulate accurately, give a
presentation, etc.).

[ ] Promote the acquisition of an open mind and a positive disposition towards
unfamiliar cultures.

[ ] Promote the acquisition of learning skills that will be useful for learning other
foreign languages.

[ ] Promote the acquisition of a level of proficiency in English language that will
allow the learners to use English language for practical purposes.

[ ] Assist my pupils in developing a better understanding of their own identity and

culture.
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2.2 What do you understand by 'culture teaching' in a foreign language

teaching context?

Directions Please rank the following 9 objectives in order of importance. Number 1

means you consider it most important, number 9 means the least important.

[ ] provide information about the history, geography and political conditions of the
foreign culture(s)
[ ] provide information about daily life and routines
[ ] provide information about shared values and beliefs
[ ] provide experiences with a rich variety of cultural expressions (literature, music,
theatre, film, etc.)
] develop attitudes of openness and tolerance towards other peoples and cultures
] promote reflection on cultural differences

[

[

[ ] promote increased understanding of students’ own culture

[ ] promote the ability to empathise with people living in other cultures
[

] promote the ability to handle intercultural contact situations

2.3 In your own words, culture is

SECTION 3 YOUR FAMILIARITY AND CONTACTS WITH THE FOREIGN
CULTURE(S) ASSOCIATED WITH THE ENGLISH LANGUAGE

3.1What countries, cultures and peoples are usually associated with English language?

3.2 How familiar are you with the country, culture, people primarily associated
with the English language? Directions Please tick (/) the degree to which you
agree with each cultural topics.

e very familiar=you are so familiar with that topigat it would be very easy for

you to talk about it extensively in your classroom.
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o sufficiently familiar= you are familiar enough withn particular topic that you
could say something about it in your classroom.

e not sufficiently familiar= you think that you areothwell enough informed
about a particular topic to be able to say somgthlvout it.

e not familiar at all=you don’t really know anythiradpout a particular topic.

Topics very sufficiently not not
familiar familiar sufficiently | familiar
familiar at all

1.History, geography, political

system, religion

2. Different ethnic and social

groups

3. Daily life and routines, living

conditions, food and drink etc.

4. Youth culture

5. Professional life, education

6. Traditions, folklore, tourist

attractions

7. Literature

8. Other cultural expressions

(music, drama, art)

9. Values and beliefs

10. International relations
between Thailand and other

countries
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3.3 How frequently do you travel to the foreign country primarily associated

with the English language? Directions Please tick (/) the degree of frequency.

Travel activities often sometimes seldom| never

1.Tourist stays in the foreign

country

2.Visits to relatives or friends

3.Participation in a teacher training
programme or a language course in

foreign country

4 School trips (one or two days)

5.Work visits, e.g. within the

framework of an exchange project

3.4How often do you get into contact with the foreign culture/ people/ country
primarily associated with the English languagewhile you are at home?

Directions Please tick (/) the degree of frequency

contacts often sometimes | seldom never

1.Media contacts (via newspapers,

television, radio)

2.Visits to the cultural institute
representing the foreign country in

Thailand

3.Contacts with people originating from

the foreign country who live in Thailand

4 Contacts with foreign language
assistants (usually natives from the

foreign country) in my school

5.Contacts with foreign teachers or

pupils who visit my school

6.Any other contacts
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SECTION 4 YOUR PUPILS AND ENGLISH LANGUAGE AND CULTURE

Directions 4.1 Please tick (/) the degree to which you agree with each statement.

Statements Agree Agree Not Disagree Disagree
completely sure completely
My pupils are very
motivated to learn
English.
My pupils think learning

English is very difficult.

My pupils are very
knowledgeable about

English culture.

My pupils have a very
positive attitude towards

English people.

4.2 How frequently do you think your pupils are in contact with the foreign
country primarily associated with the English language? Directions Please tick (/)

the degree to which you agree with each statement.

Statements often| sometimes seldom never

Travel to the foreign country

Watch English language television

programs

Listen to English language radio

stations

Read English language newspapers or

magazines

Read English language literature

Use the internet to learn more about
the foreign countries associate with

English speakers
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SECTION 5 YOUR OPINION ABOUT INTERCULTURAL
COMMUNICATIVE COMPETENCE TEACHING

Please tick (/) the degree that corresponds to your opinion

Statements Agree Agreetoa | Undecided | Disagreeto
. . Disagree
completely certain a certain
extent extent completely
1.In English language

classroom, teaching
culture is as important as
teaching the English

language.

2.An English language
teacher should present a
positive image of the
foreign culture and

society.

3.Pupils have to possess
a sufficiently high level
of proficiency in
theEnglish language
before you can teach

culture

4 In international
contacts misunder-
standings arise equally
often from

linguistic as from cultural

differences.
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5.English language
teaching should not only
touch upon foreign
cultures. It should also
deepen pupils'
understanding of their

own culture.

6.1 would like to promote
the acquisition of
intercultural
communicative

competence through my

teaching.

SECTION 6 INTERCULTURAL ACTIVITIES & PROJECTS
Directions  Please tick (/)the option that best matches your opinion.
6.1 Does your school organise intercultural/ international activities?
() Yes (please specify the activities)
( )No

6.2 Do you believe these activities have a positive effect on the attitudes and

perceptions
of pupils regarding foreign country/ies, foreign culture(s), foreign people?

() Yesbecause

() Nobecause

6.3 Does your school participate in studenixchange projects ? (eg. AFS ,YES)

() Yes (please specify the countries)
( )No
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6.4 Do you believe exchange projects have a positive or a negative effect on the
attitudes and perceptions of pupils regarding foreign country/ies, foreign culture(s),
foreign people?

() Yesbecause

() No because

6.5 Do you consider it part of your role to prepare &itbw-up the exchange
projects?

() Yes (please specify how much time and whiatl kif preparation and follow-up)

( )No

6.6 Does your school provide a school trip for students to foreign countries?

() Yes (please specify the country

( ) No

6.7Do you believe school trip have a positive or a negative effect on the attitudes
and perceptions of pupils regarding foreign country/ies, foreign culture(s), foreign
people?

() Yes because

() Nobecause

6.8. Do you consider it part of your role to prepand follow-up a school trip?

() Yes (please specify how much time and whiatl kif preparation and follow-up)

() No
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SECTION 7 CULTURE IN ENGLISH LANGUAGE TEACHING

7.1 How is your teaching time distributed over 'language teaching' and 'culture

teaching'?

Directions Please tick (/) the option that best corresponds with the average
distribution of teaching time over 'language teaching' and 'culture teaching'.
() 100% language teaching - 0% culture teaching

() 80% language teaching - 20 % culture teaching

() 60% language teaching - 40% culture teaching

() 40% language teaching - 60 % culture teaching

() 20% language teaching - 80% culture teaching

() 100% integration of language-and-culture teaching

7.2 Do you have the feeling that you would like to devote more time to 'culture

teaching'?

Directions Please tick (/) the answer that best matches your opinion.

() Yes, very much so (please answer the next question)

() Yes, up to a certain extent (please answer the next question)
() No, not particularly (please skip the next question)

() No,notatall (please skip the next question)

7.31f you have the feeling you would like to devote more time to 'culture teaching' but

do not get round to it, what may be the reasons for that?
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7.4 'What Kkind(s) of culture teaching activities do you practise during classroom

teaching time? Directions Please tick (/) the degree of frequency

Teaching activities often sometimes | seldom never

1.1 ask my pupils to think about the
image which the media promote of the

foreign country.

2.1 tell my pupils what I heard (or read)

about the foreign country or culture.

3.1 tell my pupils why I find something
fascinating or strange about the foreign

culture(s).

4.1 ask my pupils to independently

explore an aspect of the foreign culture.

5.1 use videos, CD-ROMs or the internet
to illustrate an aspect of the foreign

culture.

6.1 ask my pupils to think about what it
would be like to live in the foreign

culture.

7.1 talk to my pupils about my own

experiences in the foreign country.

8.1 ask my pupils about their experiences

in the foreign country.

9.1 invite a person originating from the

foreign country to my classroom

10.1 ask my pupils to describe an aspect

of Thai culture in English language.

11.1 bring objects originating from the

foreign culture to my classroom.
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12.1 ask my pupils to participate in role-
play situations in which people from

different cultures meet.

13.1 comment on the way in which the
foreign culture is represented in the

English language materials.

14.1 ask my pupils to compare an aspect
of Thai culture with that aspect in the

foreign culture.

15.1 talk with my pupils about

stereotypes regarding particular cultures.

16. Other

activities

7.5 How extensively do you deal with particular cultural aspects in your class?

Please tick (/) the the option that best matches your teaching practice.

Cultural topics often | sometimeg seldom never

1. History, geography, political system,

religion

2. Different ethnic and social groups

3.Daily life and routines, living

conditions, food and drink etc.

4.Youth culture

5.Professional life, education

6. Traditions, folklore, tourist attractions

7. Literature

8. Other cultural expressions (music,

drama, art)

9. Values and beliefs

10.International relations between

Thailand and other countries
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SECTION 8 ENGLISH LANGUAGE TEACHING MATERIALS

81 Can teachers choose their own textbooks at your school? Please tick (/) the
option.

( ) Yes (please answer the next question)

() No (please skip the next question)

82 Ifyou indicated that you use textbooks, which books do you use? Please list
the title(s) of the book(s) you use and the country where each book is published in the
space below. Please quote the book you use most often first, then the one you use
somewhat less often, and so on.

1.

2.

3.

83 If you can choose your own textbook, what criteria do you observe when

selecting a textbook? Directions Please_tick the 6 criteria from 10 that appear

most important to you.

[ ] Additional materials come with the book (workbook, listening materials,tests,

video, etc.)

[ ] The lay-out

[ ] The price

[ ] The quality of the teacher's manual

[ ] The degree to which the textbook meets the curricular requirements

[ ] The degree to which the book is attuned to the level, the needs, the interests, and
the age of my pupils.

[ ] The pace of the book, the speed with which the book progresses

[ ] The amount of cultural information the book offers

[ ] The degree to which the book can motivate my pupils

[ ] The degree of matching between the amount of materials offered and the number

ofteaching periods assigned to my subject
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84 Do the cultural contents of the textbook(s) you use meet your expectations?
Directions Please tick (/) the the option that best matches your opinion.

() Yes, very much so because

() Yes, up to a certain extent because

() No, not really because

() No, not at all because

Thank you very much for your cooperation



Weowan Budharugsa Appendices / 112

APPENDIX B

Permission letter from Dr. Lies Sercu

Institute of Language and Culture for Rural Devebent
Mahidol University, Thailand

18 February 2009

Dear Dr. Lies Sercu

My name is Weowan Budharugsa. | am a graduate studgoring in Language
Teaching, Master Program in Language and Cultur€g&mmmunication and
Development, Institute of Language and CultureRaral Development, Mahidol
University, Thailand. | am writing my thesis propbstled "Perceptions of Thai EFL
Secondary Teachers Regarding their Interculturah@xience Teaching” Therefore, |
am writing to request for your questionnaire frdra international investigation
project and ask for your permission to adapt theerat from your questionnaire.

Thank you for your consideration of this request,

Yours sincerely,

Weowan Budharugsa
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From: Lies.Sercu@arts.kuleuven.be
To: weowan_nien@hotmail.com
Date: Wed, 18 Feb 2009 09:23:26 +0100

Subject: RE: Request for the questionnaire

Dear student,

Please find the questionnaire attached. | wollkltib advise you to shorten it, since

some teachers spent about an hour on completing it.

The questionnaire was published in ‘Sercu, L. e{28105)Foreign Language
Teachers and Intercultural Competence. An International Investigation. Clevedon:

Multilingual Matters.Please use this reference wigderring to the questionnaire.
Good luck with your work!

Lies Sercu
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