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ABSTRACT

This quasi-experimental research, focused on the effects of art activities on
the self-esteem of juvenile delinquents at a juvenile training center. The subjects of
the study were juveniles at the Juvenile Training Center: Baan Pranee, aged
between 14 to 18 years. The twenty juveniles were selected purposively according
to inclusion criteria and volunteered to participate in the research. Eligible
participants were selected by random sampling into an experimental or control
group, each with 10 subjects. The experimental group participated in the art
activities program, composed of 12 sessions, each about 1 hour and 30 minutes for
6 weeks, twice a week. The control group participated in the regular activities of
the center. The research instruments were Rosenberg’s Self-Esteem Scale and the
art activities program that created for this project.

Results revealed that, after participating in the art activities program, the
self-esteem of the subjects in the experimental group was significantly higher
statistically than before the program and the control group.

The study results could be used as a guideline for helping juvenile
delinquents promote their self-esteem and may be applicable to other care programs
for juvenile delinquents.
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CHAPTER I
INTRODUCTION

Background and Significance of the Study

The problem of juvenile delinquency is a problem that the government is
giving great importance to because the children of today are the adults of tomorrow,
and therefore the future of the country lies in the quality of children and youth. In the
present, a great number of children and youth infract the law, as seen in statistics from
Department of Juvenile Observation and Protection in 2007, which showed that
51,128 youth infringed the law, 46,593 were male, and 4,535 were female, most
between the ages of 15 and 18 years of age (1), which is in the adolescence, with its
physical, psychological, intellectual, emotional and social developments, as well as the
search for individuality and personality, and a greater sense of self-esteem than other
phases (2, 3). If adolescents are able to find their identity, they develop in a positive
manner (4, 5), having high self-esteem, but most juveniles who commit offences are
from broken families, whose parents do not understand parenting, inflicting harsh
punishment, directly affecting the youth’s personality, with cyclothymia, violence,
risky and aggressive behavior, and have a low self-concept (7) as well as low self-
esteem. Additionally, the effects are affected by other factors such as environments
inductive of infractions (8).

From these problems of juvenile delinquency, the government has established
the juvenile training center to be responsible for the control and care of the juveniles
entering the training, as well as therapy, resolution, rehabilitation for the juveniles’
personality and behavior who have committed those offences. This is achieved by
arranging activities that will help these youths use their thinking in a positive manner,
solving problems using thoughts, and learning to help one another, passing through
discussion and expressing opinion of a situation or issue that is occurring in the

present, as well as activities that emphasize professional skills and relaxation (9, 10).
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The goal is to get these juveniles back to be good members of society, which asides
from the activities the researcher believes there should be an increase in activities that
promote these juveniles to see their self-esteem, because self-esteem is like an
immunity or protection for these juveniles from undesirable actions or behaviors
because it is related to or is a factor that causes these behaviors. That is to say
individuals with a high sense of self-esteem will have behaviors or personalities that
are positive, the individual sees their self-worth, accepts reality, is able to control their
own lifestyle, and are able to confront problems and obstacles in their life in any
environment. Conversely, individuals with low self-esteem will have behaviors or
personalities that are negative, often seeing themselves as worthless, inferior, sensitive
to criticism, easily angered, aggressive, and go along with others (12, 13, 14) hence
are easily lead astray (15), as well as being at risk of other behavioral problems such
as drug abuse, and can lead to other psychological problems (11). Therefore, helping
youths to have high senses of self-esteem will help prevent youths from problems of
aggression, drug abuse, fights, and delinquent behavior (16) as seen in the study of
Kelly (17) which found that programs that increase the level of self-esteem reduces
infracting behaviors in school.

Nevertheless, self-esteem does not occur naturally by itself, but must be
instilled and promoted, both by the individual and the support of those around them,
which occurs throughout one’s life and the individual’s experiences. For this reason,
self-esteem among youths that have committed offence, can be developed and
increased through various methods that help increase the level of self-esteem such as
training courage to self-expression, counseling, role-play, group activities, art therapy,
music therapy, bibliotherapy etc. Most methods are in the form of group activities
because interaction with friends has an effect on youth self-esteem (18), and therefore
group processes is a way to meet the fundamental psychological needs of youths (19)
making them feel as part of a group, safe, and accepted by the group. Additionally, the
individual learns social practicalities, emotional and expressive control, because they
received the experiences of group members, knowing what should and should not be
done, enabling them to develop their attitude, interests and various abilities such as
conversational, discussion, cooperation skills, and respect for rules and regulation,

making youths able to develop their personality in a better way (19, 20). This
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corresponds with the study of Johnson & Johnson (21) which found that group
experiences are able to increase the sense of self-esteem. Additionally, Omizo (22)
also studied group counseling emphasizing art activities in self-esteem development,
and found that students will have a high sense of self-esteem. Wassana Padungsong
(23) who used group discussions of pictures to develop self-esteem amongst
matthayomsuksa 3 students found that this group of students had higher self-esteem.
From this information, the researcher is interested in using group processes
combined with art activities to increase the sense of self-esteem among juvenile in the
juvenile training center, because opening opportunities for youths to create artworks is
equivalent to recording their achievements through each artwork, relaxing and
expressing their thoughts or frustration, freely through art. This is calming and creates
concentration, enabling them to consider various problems realistically, and reduces
emotional roughness. Art also helps in human though processes to become more
flexible, helpful, accepting of others’ opinions, through cooperative processes,
discourse, and mutual discussions, resulting in adaptation and learning appropriate
social attitudes (24). Along with the characteristics of the art activities that are able to
be adapted, able to work with groups and on an individual basis, and its ability to give
feedback to the youth, the helping to support each individual’s personality
appropriately. Additionally, these activities also help to build self-esteem in the
knowledge of the juveniles’ capacities, resulting in self-esteem and initiate appropriate

behavioral change, benefiting themselves and society.

Objective of the Study

To study the enhancement of self-esteem in juvenile delinquents at the juvenile

training center using art activities program.

Scope of the Study

Population and Sample
The study population is juvenile delinquents at the Juvenile Training Center:

Baan Pranee, between 14-18 years old.
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The sample is juvenile delinquents at the Juvenile Training Center: Baan
Pranee for the duration of the experiment, has the determined qualities, and volunteer
to participate in the research, selected through simple random sampling, to separate

into a control and experimental group, consisting of ten subjects per group.

Variables in the Study
1. Independent variables are participation in the art activities to
increase self-esteem, separated into
- Participation in the art activities
- No participation in the art activities

2. Dependent variable is the juveniles’ self-esteem.

Hypothesis of the Study

1. Juvenile delinquents at the juvenile training center who participated in the
art activities have higher self-esteem than pre-participation.
2. Juvenile delinquents at the juvenile training center who participated in the

art activities have higher self-esteem that juvenile delinquent who did not participate.

Definition of Terms

Juvenile Delinquent refers to youths who are between 14 and 18 years of age
who were found by the juvenile court to have infracted the law and sentenced to
receive training at the Juvenile Training Center: Baan Pranee.

Self-Esteem refers to the evaluation or decision of one’s worth according to
feelings and attitudes about oneself, thoughts about one’s successes, abilities, body,
and feeling of worthiness and importance to oneself and others.

Art Activities refer to activities that create artworks which open opportunities
to freedom of expression through a variety of ways such as drawing, coloring, crafting,
molding, movement, writing, and story-writing, combined with group process to
increase self-esteem among youths, which consists of activities to build trust, build

good relationships with other, know oneself and others, and work with others. There
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are also activities to help reduce frustration, as well as activities to promote social
skills, in order to build awareness of their self-worth and social responsibilities, have
communication and decisive skills, able to deal with their emotions appropriately,

resulting in self-esteem.

Expected Benefits

1. Help juvenile delinquents participating in the art activities to learn how to
increase their self-esteem, as well as being able to adapt them to use in their daily
lives.

2. Serve as an approach in conducting art activities to help the juvenile
delinquents.

3. Serve as an approach in conducting art activities to help the less fortunate

such as drug addicts, orphans etc.
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CHAPTER I
LITERATURE REVIEW

This research is a study of the enhancement of self-esteem in juvenile
delinquents at the Juvenile Training Center using art activities program, where the
researcher has examined the relevant documents and research as follows.

1. Approaches to Self-Esteem

The Definition of Self-Esteem

The Importance of Self-Esteem

The Development of Self-Esteem

Factors that Influences Self-Esteem

Self-Esteem of Juvenile Delinquents

Approaches in Developing Self-Esteem
2. Approaches to Art Activities

The Definition of Art Activities

The Importance of Art Activities

Artistic Development in Adolescents

Principles in Conducting Group Art Activities

3. Conceptual Framework

Self-Esteem

The Definition of Self-Esteem

Self-esteem is defined as the positive feelings or attitudes that an individual has
about themselves, seeing their worth and importance, which are feelings that are
caused by evaluating or reflecting themselves realistically in various sides, albeit in
terms of achievements, abilities, characteristics, familial, peer and social acceptance,

as well as achievements or failures in life, compared to expectations such as personal
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standards and values, expectations and desires (34, 35, 36). If an individual evaluates
themselves and finds that their real self is the same as their ideal self, the individual
will believe in their abilities and have the confidence to confront life by themselves,
their self-esteem will also increase. Conversely, if an individual evaluates themselves
and finds that their real self is contrary to their ideal self, the individual will feel
incompetent, worthless, insignificant, and evaluate their self-worth below reality,
reducing the individual’s sense of self-esteem, which may affect their working abilities
or strategies, and may be so severe as to cause neurosis or other mental illness in the
end (37, 38, 39). For this reason, psychologists have given so much importance to self-
esteem especially the humanists who emphasize the worth of humanity, and have
propose the following perspectives about self-esteem.

Carl Roger’s Theory

Roger believed that humans are free, have a good nature, a desire to know
themselves, are responsible for their life and actions, are able to their own problems,
and are aware of individual differences (4). If the individual is in a supportive
environment, they are able to develop themselves in an appropriate direction to their
abilities most efficiently and leads to self-actualization (42). Roger gave the idea of the
‘self’, that all humans are made up of three characteristics namely, the Ideal Self,
which is the self that should or is expected to be, which adheres to goodness, justice,
ethics, created by learning; any individual who can achieve it will feel worthy and
admire themselves. The next characteristic is the Real Self, which is the self
according to reality, and the last characteristic is the Perceived Self, which is the self
as perceived by the individual as being, how one is related to others or how one
evaluates oneself (43). Any individual who can live life by integrating these three
systems together harmoniously will be able to confront various emotions and able to
participate in various activities about themselves, able to accept and internalize these
experiences giving themselves the chance to analyze and contemplate the various
behaviors as being appropriate or not. This is called a fully functioning person, which
consists of the characteristics, of an open-mind to accept past and various life
experiences, acceptance of the current state and necessities of life, confidence,

independence, and creativity (44).
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From Roger’s theory, it can be concluded that the development of a self-
actualized person us developing the person to accept reality and themselves as
themselves. When a child perceives that they are important from its interaction with
others, it will build self-esteem. This corresponds with the Coopersmith’s (37)
approach to self-esteem development which must allow children to have the
opportunity to be accepted by others and themselves, as well as the child being able to
do what is wants to do or setting goals and being able to achieve them.

Maslow’s Theory

Maslow had a positive attitude towards human nature, explaining that humans
are inherently good, creative, desire self-prosperity, knows their worth, responsible in
life and actions as a result of one’s decisions (40). Most importantly, all humans have
the desire to know themselves and their abilities in order to reach their highest
potential (41). Maslow also stated that all human behaviors are self-motivated,
different motivations causes different behaviors. This can be separated into five levels,
where early levels must first be satisfied before higher levels can be developed, as
follows.

Level 1 Physiological needs consisting of food, shelter, clothing, medicine etc.
which allows for other needs to develop. If this first need is not sufficiently satisfied,
other motivation forms are more difficult to occur.

Level 2 Safety needs for oneself and one’s property, if not satisfied humans
will be left with the feeling of anxiety, consequently causing fear for other things, both
physical and psychological.

Level 3 Belongingness and love needs such as feeling that one has a heritage,
family, teacher, school, institution, etc. and also includes the need for love from
others, feeling that someone cares for them, and also the need of someone to love as
well.

Level 4 Esteem needs is the search for and protection of honor, both personal
awareness and recognition by other such as have honor, fame, self-respect, which

affects psychological health.
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Level 5 Self-Actualization, the awareness of ones true abilities and behaving
accordingly to their fullest potential, considering the benefits to others and society as a
whole, leading to the individual developing into a fully functioning person.

From Maslow’s theory of the hierarchy of needs, esteem needs is satisfied
when the individual feels adequately satisfied with their belongingness and love needs.
Self-esteem composes of two main cores which are: self-respect, which is the state
when a person sees the value in themselves and is strong, capable, self-admired, self-
confident and independent. The other core of self-esteem is esteem for others, a kind
of self-image which results form the way people think of themselves. This can be
reflected when a person is honorable, reputable, powerful, glorious, accepted,
respected, cared, dignified and holds job positions (40). Self-esteem, if developed, can
lead to the achievement of self-actualization, which is humanity’s highest need, with
higher levels of psychological development, knowing one’s own emotions, controlling
oneself, leading a life above the influences of the other lower level of needs, able to
see their own self-worth, capable, proud of one’s identity, confident in their actions
without having to wait for other people or things. Self-esteem is the feeling of self-
understanding, that one is worthy and has capabilities that are different from other, it is
a creative feeling of wanting to think and act by themselves, which leads to
individuality (40, 45).

The Importance of Self-Esteem

Self-esteem is very important to humans because it is s fundamental
psychological need, enabling individuals to lead good lives (46), aware that one is
important and capable (47). Self-esteem is also related to individual personalities (12)
and is an important factor in emotional, social and learning adaptations (48).
Individuals with a high sense of self-esteem will have self-respect and confidence,
able to use their abilities to its fullest potential (49), whereby they can confront various
problems and obstacles with confidence, bravery, and hope (46). Additionally, they
are able to build relationships with others, are creative, responsible for themselves and

others, can accept their own failures, and can use little defense mechanisms, not often
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feeling they are inferior to others. These things allow the person to lead happy lives
free from anxiety (14, 50, 51).

Conversely, individuals with a low sense of self-esteem, often use defense
mechanisms, unable to see their importance, lack confidence, feeling they are
worthless, incapable, resulting in the individual feeling inferior, sensitive to criticisms,
often thinking that friends do not accept them and often displaying strength and
aggression as a way to disguise the feeling of anxiety, despair and lack of self-
confidence (14, 52). Therefore, individuals with a low sense of self-esteem are at risk
of behavior problems, drug problems, and mental health problems (11).

It was found among juvenile delinquents that they often have negative self-
concepts (8) and most have a low to medium level of self-esteem (29). The study of
Kaplan found that the children with a low self-esteem often have deviant or infracting
behavior, corresponding with the study of Steffenhagan & Burn who found that a low
self-esteem is often a factor that leads to infracting behaviors (17). Additionally, it was
found that behaviors in the in response to stress, conflict, and frustration of juvenile
delinquents were a way of reducing the internal and external to create emotional
stability, acceptance, see their self-importance and self-worth, even though those
actions may be against the law (14). It can be said that self-esteem determines
individual differences in personality, as well as its emotional significance, enabling
individuals to adapt to society and lead efficient lives. A low or high self-esteem is
caused by the small accumulation of emotions, starting from infancy for the duration
of their lives (7, 11).

The Development of Self-Esteem

Self-esteem is a lifelong learning process, it is not definite, capable of
modification and adaptation in every stage of life, starting from infancy and childhood,
with its foundations in family and upbringing, and then the child enters school and
enters society outside of the family. The factors that influence the self-esteem are
friends and other individuals involved in successful and failed experiences, in
adolescence and early adulthood, during which there are more erratic modifications to

self-esteem than in other stages, because the individual is still finding their personality



Fac. of Grad. Studies, Mahidol Univ. M.Sc. (Clinical Psychology) / 11

and building their identity (2, 3, 53, 54), which are crucial factors in the development
of self-esteem and is the result of the integration of past experiences with the family
and experiences outside the family, including friends, social situations, peer pressure
and attitudes (18, 55, 56). If an adolescent is successful in finding their identity, it will
result in a high sense of self-esteem, but if the adolescent is confused in their identity,
they will evaluate themselves lower than reality and have problems adapting (57, 58,
59, 60). Additionally, it is found that adolescents learn about themselves from what
their friends think about them (9), which the instances of adolescent gangs found that
it was due to the need for acceptance, a sense of belonging and peer pressure, pushing
adolescents to aggressive behavior in feel accepted and hide the sense anxiety, despair,
and lack of confidence (17, 37). It can be said that the self-esteem is a factor that helps
to stabilize adolescent emotions, resulting in appropriate behaviors (61). Upon
entering adulthood there are many differences from childhood and adolescences, in
that self-esteem amongst juveniles are the result of external factors such as the
environment or other individuals who are involved during this phase, but amongst
adults, the importance of external individuals will being to change, beginning to not
care about he impact of others, but the individual create attitudes and their own
standards of expectations (62), evaluating themselves with a criteria or goal they have
determined, creating a sense of self-esteem.

It can be concluded that self-esteem is developed since birth and is
continuously developed during life, according to the level of maturity and the
environment, starting from the family, and expanding to the society outside, which
various experiences during the course of their life and the people around them will
have an effect on the self-esteem. If the individual perceives themselves positively
from their experiences, it will promote a sense of self-esteem and affects various

behaviors in the person’s daily life as well (7, 52).
Factors that Influences Self-Esteem
There are two types of factors that influences self-esteem; internal and external

factors (14, 37).

1. Internal factors refers individual characteristics, including,
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1.1 Physical characteristics such as general appearance, strength, vitality,
agility. A person with good physical attributes will tend to have self-satisfaction and
higher self-esteem than a person with inferior appearance. Nevertheless, attitudes
about physical characteristics are different from society to society, and how much a
physical characteristic affects a person’s self-esteem independent on that society.

1.2 Gender. Most social values and cultures places importance to
masculinity. Males frequently have more power and hold higher positions in society,
while females tend to hold the inferior position giving males to have a higher sense of
self-esteem than females (52). This does not correspond with the study of Nipon
Jeangiem (39) which found that there were no marked differences in male and female
self-esteem.

1.3 Capability, ability and performance. These three components have
inter-relationship, each is related to a motivation and the individual’s capacity to
succeed, and therefore these characteristics are positively correlated to an individual’s
sense of self-esteem.

1.4 Affective state is related to the individual’s self-evaluation. If an
individual has a low sense of self-esteem, they will be less happy emotionally than
individuals who see their self-esteem, and it was also found that those who have a
positive self attitude are livelier, happy, and free from anxiety.

1.5 Problems and Pathology. Individuals with a low self-esteem will have
destructive behaviors, anxiety, and psychosomatic diseases more than individuals with
a high self-esteem and many theories believe that many deviant behaviors such as
aggression or anti-social behaviors are caused by a low self-esteem.

1.6 Aspiration. Personal desires that measure self-esteem within each
individual is the result of comparing one’s achievement and capabilities with the
standard of success one has set. If the achievement and capabilities are within the
standard then the individual’s self-esteem will increase.

2. External factors refer to the environment with which the individual
interacts with, which results in the differences in the sense of self-esteem, including,

2.1 Parental and Familial Relations is the starting point in developing the
sense of self-esteem in life, because upbringing as well as discipline from the parents

all affect the molding of an individual’s identity in the future. Families with parent
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with a high self-esteem, emotional stability, flexibility, have good relationships with
their children by showing acceptance, care and warmth, giving importance and
encouragement, helps develop the child’s self-esteem, resulting in the child’s
awareness of self-worth (61). This corresponds with Kriengsak Jareonwongsak (64)
who stated that parents with the highest role in aiding the child become aware of its
self-esteem, where parents must set clear goals in raising their child, that is letting the
child see its achievements without the influence of external factors or social values
like money, honorable job positions, education at a top institution etc. but should
instead be dependent on the child’s abilities to meet their own life goals on the basis
that they are able to discover their own talents and develop that capacity for the
highest potential for themselves and others.

2.2 School and Education. The experiences from education institutions
influences self-esteem following the home, because it is a place where students learn
to trust their strategies, abilities and self-esteem in class, such as giving the
opportunities for students to participate in activities according to their talents
independently, which does not violate school regulations. Allowing students to solve
various problems which will increase the student’s confidence, and therefore the
teacher can be considered is another factor that has influence over the development of
the child’s self-esteem. Giving them attention, care, trust in their abilities, and
capacity, by admiring their achievements according to their abilities, will be a source
of encouragement to their thoughts and attitudes to develop, which will cause the child
to see its own self-esteem.

2.3 Social status. The profession, income, position, social roles are
examples of an individual’s social status. Different social statuses will result in
individuals having different treatment, therefore social status indicate the individual’s
social classification, and because social status is an indicator of an individual’s
success, therefore social status is related to self-esteem, but it is an unclear
relationship. This is shown from the study of Coopersmith and Roger (36, 65) who
found that individuals with a low social status, consists of both individuals with a high
and low self-esteem.

2.4 Peer Group. Having relationships with others in society helps an

individual develop their self-esteem, by comparing the similarities with others in terms
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of skills, abilities, talents, and specialty in various fields. The relationship of children
to their peers has an influence on the sense of self-esteem, and therefore being a
member of society, especially among peers, has a great influence on the development
of self-esteem in children.

From the stated, an individual’s self-esteem is created by the individual and
others, because there is a relationship with society and the environment which in the
case of juvenile delinquents, they often lack love, warmth and familial care, inhibiting
them from developing self-esteem from an early age (9, 15), and also includes other
reasons such as an environment that promote infracting behavior, pushing these youths

to break the law.

Self-esteem of Juvenile Delinquents (3, 7, 11, 14, 15, 17, 66, 67, 68, 69)

Even though the development of self-esteem began since infancy and has
continued continuously through all stages of life, but a child’s upbringing and
experiences greatly influences an individual’s sense of self-esteem. Juvenile
delinquents often lack love, warmth, and care from the family, making them lack trust
in the environment, not developing their basic trust, which is very important in the
development of self-confidence, self-respect and optimism. These factors prevent
juvenile delinquents from developing a sense of self-esteem from an early age, causing
them to depend on others or attach other things to replace it such as drugs, to replace
the need that is not there. Additionally it was found that Juvenile delinquents are often
adolescents, which is an age of the desire to find their personality and identity.
However, most juvenile delinquents have problems developing personality from
childhood, as a result of upbringing and family causing them to have a low self-
esteem, and therefore they have other means of increasing their self-esteem, by joining
groups or gangs, having anti-social behavior, breaking the law, in order receive
acceptance and respect from their peers. This corresponds with the study of Lopez
who found that the formation of gangs is due to individuals wanting acceptance, a
sense of belonging, peer pressure, all push juveniles to display aggressive behaviors,
in order to command acceptance from friends and to cover up the feelings of anxiety,

despair, and the lack of confidence. At the same time when youth commit an offence
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or fail, they are criticized by others, they will feel inferior, considering themselves as
unaccepted or incapable, learning about their own shortcomings, developing an
inferiority complex and failing to see their own self-worth. The study of Ratchanee
Ootchachon (29) found that after a crime, most youths will feel a medium to low level
of self-esteem and depression, and when these juveniles are released and must
confront with family problems and the environment in their original society, along
with the labeling of them as criminals, with deviant behaviors contrary to social
mores, this causing them to think they are bad people, unable to see their self-worth,
thinking they are unable to exist in a society as good people, and becoming a bad
person makes them able to commit an offences again.

It can thus be said that the lose of self-esteem is a cause of behavior problems
among youths such as infringing the law, drug and alcohol consumption, teenage
pregnancy, therefore promoting the development of self-esteem for juvenile
delinquents will serve as a shield for juveniles against undesirable behaviors. This
corresponds with the study of Kelly, who discovered that sing programs to increase the
sense of self-esteem reduces deviant behavior in school (11, 17). Promoting the self-
esteem supports juveniles in find their own talents and reaching their potential, despite
the environment. Activities at the juvenile training center are activities that emphasize
professional skills and activities that help relax such as exercise, and also has activities
that train juveniles to use thoughts correctly, knowing how to solve problems, by using
their mind and learning to help each other through discussion and explaining opinions
about situations or current events (9, 10). The researcher felt that the center should

increase activities that promote self-esteem enhancement.

Approaches to the Developing Self-Esteem

From the belief that self-esteem is learnable, modifiable, and able to be
developed from the individual’s experiences, numerous psychologist have proposed
ways in which to develop the self-esteem, summarized as follows (37, 69, 70).

1. The acceptance and respect an individual receives from the people around
them as being important, worthy, capable of success in life according to their social

status.
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2. The support or encouragement an individual receives, as well as the advice
and beneficial thoughts affects the individual’s motivation and tries to succeed more.

3. Receiving the opportunity or experience in being part of a group in
displaying behaviors that correspond with personal tastes that are important to the
individual, which will give the individual a sense of trust in themselves and confident
to express themselves.

4. The individual’s relationship with the group enables them to explore and
understand themselves, their needs, desires and expectations which helps the
individual to be ale to understand their true capabilities, able to adjust the level of their
needs or desires to correspond appropriately with their actual capabilities.

Nevertheless, there is no fixed mechanism in the way to develop self-esteem
(43). It is dependant on the target group, which in this research of the enhancement of
self-esteem in juvenile delinquents at the juvenile training center using art activities
program using the humanist and cognitive behavioral approaches as guides in
directing group activities to achieve the research objectives.

Humanism Approach

This group of psychologists places importance on humanity, focusing on the
individual as an entity of emotions, experience and individual characteristics, with an
interest in their potential, honor, self-worth, and believes in each individual’s drive to
reach their potential in order to allow the individual to use their intelligence and
abilities and depend on themselves. Additionally, it also emphasizes relationships with
other people, living with others in society responsibly and happily, in order to be
creatively beneficial to themselves and others (71, 73).

Both Roger and Maslow had the belief that people who lack the sense of self-
esteem can develop it if the receive the right help by creating an environment of
safety, friendship and building a good relationship (67). Therefore, arranging activities
to build self-esteem, should be activities that give participants to opportunity to
explore themselves, come to an understanding of their emotions and others, clarify
their own biases and build an atmosphere of warmth to stimulate and encourage
members, which will help members develop positive thoughts about themselves (74).
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Cognitive Behavior Approach

Are psychologists who emphasize the cognitive processes that have an effect
on the affective and behavior of individuals (75). In the case of juvenile delinquents,
who often think of themselves as incompetent, unaccepted, inferior, and unable to
sense their self-esteem, causing them to develop deviant behaviors, and therefore
behavior modification emphasizes the resolution of irrational beliefs into rational and
reasonable thoughts and beliefs. Additionally, problem solving in the cognitive
behavioral approach gives importance to present problems and support the use of these
problem solving skills for similar future problems. There are many combined
techniques to develop the cognitive, affective and behavior of individuals, which are
able to be separated into three groups, namely the cognitive techniques, which are
techniques used to develop cognition, to eliminate irrational beliefs and develop
rational beliefs instead, these include the employment of new self-statements, humor,
diction, and cognitive homework. The second group is the emotive technique, which
are techniques used to develop emotional states, which consists of such techniques as
rational emotive imagery, role playing, shame attacking exercises, and learning from
role models. The last group of techniques is the behavioral techniques which are used
to develop desirable individual behaviors consisting of operant conditioning, stress
relief, learning from role models, and dictating behavior. These techniques involve
the individual helping themselves as much as possible, from data collection, skill
training, tests and self-evaluations (69, 76, 77, 78).

From these characteristics of behavior modification of the cognitive behavioral
approach, it can be categorized into two components, consisting of the role of the
therapist in aiding the cognitive modification, helping the individual to evaluate their
thoughts and news ways of perception, using the self-analysis, as well as helping
individuals modify their speech to replace the old ways which instills problematic
behavior and emotions. This also includes appropriately reframing thoughts or
teaching problem solving skills to be used in the future to confront with similar
problems. The next component is goal setting, where the individual sets a criterion of
their behavior, helping the individual become clearly aware of the behaviors they must
do. Goal setting must be realistic and achievable. The last component is the practical
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or the things the individual must do which will help them understand the behavioral
processes within them and have goals in the behavior modification (79).

Therefore increasing juvenile delinquent self-esteem in the juvenile training
center according the cognitive behavioral approach can occur by increasing interest to
thought, understanding of one’s emotions and expressed behaviors, using various
techniques in order to the juveniles to develop life skills, adaptability, along with
developing productivity making the juveniles feel pride in their achievements and
accepted by their peers until self-confidence and self-esteem is achieved (77, 80).

From this approach, it can be adapted for use to increase the self-esteem of
individual through a variety of processes, for example, the use of the program to train
an increase in the courage to express, counseling, role-playing, art therapy, music
therapy, reading for therapy etc. In this research, the interest is in the use of art therapy
in increasing the self-esteem of juvenile delinquents in the juvenile training center in
order to allow this group of juveniles to become aware and perceive the limits of their
abilities and capacity, learning to accept themselves and others realistically, have
confidence, become relaxed and have the initiative to modify their behavior

appropriately, benefiting themselves and society further.

Art Activities

The Definition of Art Activities (81, 82, 83, 84, 85)

From the literature review, art activities can be concluded as activities that
promote the physical, emotional, social and intellectual development of children,
where activities open opportunities for children to express themselves freely, able to
express their feelings, understanding and personality through art. It also promotes
decision making and skills in creating products that does not emphasize beauty, which
helps the child be happy, content, respecting themselves and others.
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The Importance of Art Activities (24, 86, 87, 88)

Art is a fundamental human process, it was created to satisfy psychological
needs and is a form of communication in all human societies from the past to the
present, able to be used in promoting physical, psychological, emotional, social and
intellectual development, as well as helping to relax by expressing internal thoughts
and internal conflict through the medium of art freely, creating a sense of inner peace,
able to consider the problem at present, resulting in the sense of self-esteem, and
confidence in one’s abilities. Additionally, art can also help to refine human emotions
to be more delicate, reducing existing aggression, able to control their emotions within
the boundaries of reason, accepting the situation and personal limitations, instilling a
sense of self-respect, and able to evaluate their own abilities without undermining or
praising oneself beyond truth. Art also helps develop human thought processes to be
more flexible, favorable, accepting of others’ opinions, through teamwork, talks, and
discussions of artworks collectively, which is a way of reflecting the thoughts of the
individual through words more easily then speaking of the individual directly,
allowing the individual to become aware, adapt and learning appropriate social
attitudes. For these reasons, psychologists have adapted art activities to use in therapy
for individuals with emotional problems, as well as use art to build confidence and
self-esteem for individuals who have negative attitudes towards themselves. This can
be seen in the study of Omizo (22) who used group counseling, emphasizing artwork
to be used in the development of the sense of self-esteem amongst elementary students
and found that the experimental group had higher self-esteem scores. This corresponds
with the study of Quesnell (89) who developed the self-esteem of students using a
therapy program of creative artworks, increasing the student’s sense of self-esteem, as
well as the study of Wassana Padungsong (23) who used group discussions of
drawings to develop matthayomsuksa 3 students’ confidence, and found that students
receiving training by discussing drawings as a group had higher confidence, higher
than the group receiving normal education.

From the stated, it can be seen that art activities are able to be adapted to used
to develop and promote individual development, but what should be considered in art

activities is coming to an understanding of development in terms of art, an
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appreciation of the developments of behavior and the nature of the age, as an approach

in managing art activities appropriately and effectively with the target group.

Artistic Development in Adolescents (81, 90, 91)

Among adolescents it was found that development in various areas are
complete, the control of various art tools, therefore they can proceed effectively, have
a longer interest in artwork and have clear goals, able to understand the complete
relationship, expressing their personal pinions and finding reasons to evaluate or
decide on an artwork. Children in this age might try to depict realistic drawings or
may be abstract, using the characteristics instead of feelings, therefore adolescent
works often incorporate their personal opinions and adolescents also use art to express
their thoughts and attitudes. Additionally, it was found that interaction with peers is
important or has an influence on adolescents, and therefore the research has

incorporate group art activities to increase juvenile sense of self-esteem.

Principles in Conduction Group Art Activities (80, 81, 82, 92)

The aim of group art activities is to increase self-esteem, not the beauty of the
art work but the work processes of the members on the basis of group art activities,
therefore art must not be made to be something to be afraid of but must let the
members be relaxed when working, giving familiarity for members in the group to
develop trust, maybe having conversations, stories read aloud or by creating situations
directly before the start of the group. This will cause members to be more interested,
stimulating alternative thinking in doing artwork. There should be no criticism of
members in the group being themselves which will increase the member’s interest in
the activities and stimulate alternative ways of thinking. Additionally, there should be
no criticism of the artworks that will increase anxiety in being themselves and instead
should open opportunities for member to use a variety of tools and techniques,
participate in preparatory work and cleaning up after each time. This will instill good
behavior among members. Additionally, the leader of the group must be observant of

the readiness of each member, studying their personality, talents, interests, specialty,
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as well as musculature, movement, concentration, hand-eye coordination, and the
leader must also accept the reality of the member, and guide them in order for the
member to feel stable and have the courage to try new things. At the same time
members should have the freedom to express themselves by solving situations or
problems by themselves, but if members are not able to resolve them problems by
themselves, the leader should help think and encourage the members to solve the
problem from a variety of angles in order for the members to choose the things that
they want, which sometimes giving members the chance to be the group leader will
give them direction and see things differently, and from this experience members
might directions to their own creativity.

Additionally, using group activities responds to the fundamental psychological
needs of juveniles, causing them to feel as part of a group, safe, and accepted by the
group as well as able to express their opinions and abilities, giving the opportunity to
succeed and build self-confidence, having self-esteem. This gives them the
encouragement to expect something out of themselves and helps them understand
themselves and other members, which affects the change in the attitudes towards
themselves and others, listening to reason, respect the rights and duties of one another,
using the work process and group discussions, creating feedback, resulting in the
development of self-esteem (20, 48). Bruno (93) stated that giving suggestions or
direct opinions, both from oneself and others, results in the encouragement to develop
oneself resulting in self-esteem.

It can be stated that promoting juveniles to participate in art activities as a
group will determine the learning of social skills such as planning, waiting,
cooperation, compromise, and resolving conflicts through the exchange of ideas,
conversation, and mutual criticism, resulting in the molding of cognition, mutual
respect, sacrifice, and living together in harmony in order to achieve a goal. This
teaches the youths to reduce their won desires when working with others who have

different interests and also builds confidences in expressing themselves (82, 85).

Duration, Frequency and Size of Groups (19, 86, 94)
The size of the group greatly affects the effectiveness of group processes

because if the group is too small, there will be insufficient interaction between
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members, limiting opinions from the member. Moreover, the chances of benefiting
from group dynamics are also reduced. However, if the group is too large, there will
be too little time for members to work through the problems of each member, and it
difficult for members to express their opinions and express their emotions and feelings
fully, as well as making the group easy to digest, and therefore group art activities
should have between 8-10 members or no more than 15 members (95) in order to let
all members be able to participate.

The duration of the group activities for adolescents in general is about 1 hour
to 1 hour 30 minutes and no more than 2 hours because if it is any longer it will be the
cause of boredom. The frequency of activities should be at least once a week, but if it
IS a short term group activity there should be 2-3 times a week and at least 10 sessions.
However, if there is urgency, it is also flexible, which the study of Chamiporn
Jaroenkornburi (43) who found that in developing self-esteem, 12 sessions are usually
needed.

Nevertheless, art groups should consider other factors as well other than the
stated components such as the characteristics of group members, the willingness of the
members, and the environment of the venue etc. as an approach in arranging art group
activities appropriately to the procedure. A good beginning helps develop a smooth
proceeding, able to achieve objectives and the members benefit the most from the

group activities.

The Procedure of Art Group Activities (90, 94)

In arranging art group activities there are rules in each grouping session with
procedural steps in order to help reduce the members’ and leader’s anxiety.

Each art group activity begins with greetings, introducing the leader and
members, questions about the current members in order to keep as data to be used as a
focal point each time. In some cases, this may also mean helping members have the
opportunity to concentrate before investigating various issues. After that it is the time
for creating artworks, which the group leader will explain the activity, the methods or
objective, then the members can begin. When the members have successfully created
their work, they will show and tell the content and meaning of their work and describe

the various feelings during the process of building their work. Additionally, there are
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also discussions, exchange, suggestions amongst the members, as an approach to
various ways to thinking derived from the activities that can be adapted to daily usage

and make the member see their self-esteem.

Conceptual Framework

The approaches incorporated into the art group activities include two
psychological schools namely, the humanist and cognitive behaviorist school. The
humanists have the belief that self-esteem occurs when the individual has the
opportunity to know themselves truly, by examining their feelings, desires, abilities
and personal values, as well as the opportunity to express their opinions and freely
show their abilities under an appropriate environment by having relationships with
other using group mechanics to let members accept one another, be confident and see
their self-worth. The cognitive behavioral approach believes that increasing the self-
esteem can be achieved by considering the cognition, emotions and behavior of
oneself, emphasizing individual changes to the situations, helping the individual to see
things positively, resulting in a positive opinion of one that is appropriate and realistic.
This is achieved by allowing to record their achievements using words that praise
themselves, giving themselves rewards that have special significance to the individual
when they have achieved a goal, as well as train social skills that are appropriate,
which will instill upon the person a positive set of behaviors, aware of their
efficient\cy and able to see their own self-esteem. For these reasons the researcher has
adapted these approaches to into the art group activities to appropriately increase the
self-esteem amongst juvenile delinquents at the juvenile training center, consisting of
activities that promote life skills for youths namely, activities to build trust,
relationships with others, knowing oneself and others, able to work together, as well as
activities to reduce the level of frustration, expressing burdens and activities to
promote social skills so that the youths will become aware of their own self-esteem,
have social responsibility, communication skills and decision-making skills in the
future. These activities use art to promote goal achievement in each activity, and use
art to reflect the juveniles’ various and thoughts and feelings which will boost their

confidence and increase their self-esteem.
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Diagram 1 Conceptual Framework
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CHAPTER IlI
MATERIALS AND METHODOLOGY

The research “The Enhancement of Self-Esteem in Juvenile Delinquents at The
Juvenile Training Center Using Art Activities Program” uses a quasi-experimental
design with pretest-posttest controls, where the researcher proceeded with the

following procedure.

Population and Sample

Population used in the research was juvenile delinquents at the Juvenile
Training Center: Baan Pranee aged between 14 and 18.
Sample is juvenile delinquents at the Juvenile Training Center: Baan Pranee
with the following characteristics
1. Are individuals without problems hearing, speaking and who are
literate.
2. Are individuals who are ready and willing to participate in the
research.
The literature review found that art group activities should consists of between
8-10 members to have effective learning and build enough relationships among the
members, and therefore this research used a sample size of 10 subjects, from simple
random sampling and drawing ballots.

Research Instruments
The tools used in this research are as follow:

1. The Rosenberg’s self-esteem scale, translated by Tabanee

Tungjitpukdeeskul (25, 91), a self-evaluation test consisting of 10 questions, with 5
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positive and 5 negative meanings. The questions have scaled answers at 4 levels, there
are between 1 to 4 points, and is scored as followed.

Positive questions Negative questions
Strongly agree 4 1
Agree 3 2
Disagree 2 3
Strongly disagree 1 4

The transcribing of the points is between 10-40 points. The reliability of the
Self-Esteem Inventory. Thapanee took the adapted Self-Esteem Inventory to pilot with
30 juvenile delinquents who came to take a psychology service at the Central Juvenile

and Family Counseling Center. Their Cronbrach’s Alpha reliability was 0.6728.

2. Art activity programs. The researcher has reviewed the literature concerning
the self-esteem of juvenile delinquents in the juvenile training center in order to serve
as an approach in appropriately determining the program of activities, where it has
incorporated the humanist and cognitive behavioral school of thoughts to design the
art programs. This includes activities to build life skills in terms of cognitive, affective,
and behavior, which include activities to build trust, relationships with others,
knowing one and others, able to work together, and reduce frustration. Additionally,
there are activities to build social skills to allow the youths to become aware of their
self-worth, become socially responsible, have communication and decision-making
skills, are able to appropriately deal with problems, set goals and expectations of the
future. These activities use art to promote these youths to achieve goals which are set
in each activity indicator and use art to help reflect their various thoughts and
emotions. Then the researcher used the program to design art activities to be evaluated
by three specialists who then propose it to the thesis advisor for improvements before
actual use in the research. The art activity program consists of 10 activities to help
increase self-esteem, but because juveniles in the juvenile training center often
distrusts other, the researcher also added relationship building activities in the first
time, in order to increase trust and reduce anxiety in the juveniles’ participation and

added an additional activity in the end to conclude the activity. In the end the program
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consists of 12 activity sessions, each about 1 hour 30 minutes long, for the duration of
6 weeks, 2 times a week at the Juvenile Training Center: Baan Pranee.
Art group activities to increase the sense of self-esteem uses group processes

consists of the following components as follow.

Table 1 Art group activities to increase the self-esteem in juvenile delinquents at the

juvenile training center

3. Records of

drawing from

imagination

Social skill development

Approach to Art Group
Activity o Objective
Activity
1. Drawing Building trust 1. To get members of the group
with feelings | -prepare readiness to build familiar with one another.
relationships 2.To let members accept the

agreement in joining the group.
3. To prepare readiness and reduce
anxiety in group participation.

2.1f 1 Building trust 1. Let members be aware of

were... -knowing oneself and other themselves.

2. Let members know of what they

are and what they want to be.

To let group members increase

my pride -being aware of their own their pride and self-esteem.
self-esteem
4. Create a Building trust 1. To let members know how to
picture and -working as a team work cooperatively.
story 2. To let members have problem-
solving skills.
5. Free Building trust 1. To learn about own problems and

of members of the group.
2. To reduce members anxiety and

frustration.
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Table 1 Art group activities to increase the self-esteem in juvenile delinquents at the

juvenile training center (Continued)

Activity Approach t(_) ,.Art Group Objective
Activity
6. Role Social skill development 1. To let group members increase
model -being aware of one’s self- their pride and self-worth.
esteem 2. To let members have hope and
encouragement in life.
7. Building a | Social skill development To let members be aware of
house - Social responsibility responsibility.
8. Chosen Social skill development To let members learn about
picture - Decision-making skills decision making skills.
9. Story Social skill development To let members learn about
making from | -Communication skills appropriate expression
pictures
10. Lines Social skill development To let members express and
melodies -Dealing with emotions translate their emotions into results.
11. Road of | Social skill development To let members know how to plan
life -goal setting and live their lives.
12. Promise | Activity debriefing To let member know about how to
set goals of good deeds.

Data Collection

The researcher proceeded with the pretest-posttest control group design, with

the following data collection procedure.

1. Experiment preparation

The researcher contacted agencies for cooperation in the research by sending

out letters of introduction, from the Faculty of Graduate, Mahidol University, to

director of the Department of Juvenile Observation and Protection in order to
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cooperate in the research and using the Juvenile Training Center: Baan Pranee in
conducting the test.
2. Experiment
The research chooses the sample through simple random sampling from
the population, which are youths from the Juvenile Training Center: Baan Pranee who

have meet the set criteria, volunteered, separating then into an experimental and

control group, each with 10 members, and briefing the two groups about the objectives
of the groupings, procedures and the time and place of group activities to ask for the
willingness to participate in the research, then the juveniles from both groups will do
the Rosenberg’s Self-Esteem Scale. This is followed the 12 sessions, each about 1
hour and 30 minutes for the duration of 6 weeks, twice a week. Te control group
participate in the regular activities in the center, and when the activities are over, the
researcher allows the control and experimental group to will do the Rosenberg’s Self-
Esteem Scale again.

3. Examine the accuracy of the data and analyze the statistical data of the

research using a computer with the SPSS program.

The Rights of the Sample

In this research, the researcher was aware of the research ethics, and prior to
the data collection, passed the ethics committee, Faculty of Medicine Siriraj Hospital
and the Department of Juvenile Observation and Protection. Additionally, the
researcher considered the effects on the sample, and therefore before entering the
program, the researcher briefed the research objective, benefits and anonymity of the
sample to the volunteers and parents, where the sample is free to accept or reject the
participation. During the research, participants can withdraw from the research without
having to indicate the reasoning without any effect on the sample at all. Following the
completion of the test, a program will be made for the control group. After the sample
and their parents have been informed of the protection of their rights and agreed to
participate, would they be asked to sign a consent form, and after which the research
can begin.



Suwatcharaporn Suayarom Materials and Methodology / 30

Data Analysis

The researcher used SPSS for Windows for the data analysis, to calculate and
analyze the statistical values as follows.

1. Calculate basic statistics namely, mean and standard deviation of the self-
esteem scores of youths at the juvenile training center of the experimental and control
groups, pretest and posttest.

2. Test the differences in self-esteem scores between the experimental and
control groups, pre-test and post-test using the dependent-t test.

3. Compare the difference in the self-esteem scores of juvenile delinquents at
the juvenile training center between the experimental and control groups, utilizing and

analysis of covariance ANCOVA, pre-test the self-esteem scores as covariate.
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CHAPTER IV
RESULTS AND DISCUSSION

The objective of this research is to study the enhancement of self-esteem in
juvenile delinquents at the juvenile training center using art activities program amongst
children between 14-18 years of age in a quasi-experimental research with a control

group pre-test post-test design with the following hypothesis:

1. Juvenile delinquents at the juvenile training center who participated in the
art activities will have higher self-esteem than pre-participation.

2. Juvenile delinquents at the juvenile training center who participated in the
art activities will have higher self-esteem than juvenile delinquents who did not

participate.

Presentation is separated into two parts, notably:

Part 1 General data of the sample

Part 2 The comparison of pre-test and post-test self-esteem of the sample

Part 1 General data of the sample

The general information of the sample categorized by age, level of
education and basis of offence and found that the experimental group consists of 2 15
year olds, 3 16 year olds, 2 17 year olds, and 1 18 year old. From this number 5 have
an elementary education, and 5 have a middle school education. 5 are involved in drug
related crimes, 3 have committed a crime of theft, and 2 have received stolen property.
The control group consists of 1 15 year old, 1 16 year old, and 8 18 year olds, 3 of
whom have a elementary education, and 8 with a middle school education.
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The basis of their crimes include 6 drug related crimes, 1 theft, 1 robbery and 1 case of

procuress.

Table 2 Number of juvenile delinquents used as the sample classified by general data

General Information Experimental Control Total
(n =10) (n=10)
Age
16 years 3 1 3
15 years 2 1 4
17 years 2 - 2
18 years 1 8 9
Level of education
Elementary 5 3 8
Middle School 5 8 13
Basis of Crime
Drugs 5 6 11
Theft 3 1 4
Robbery - 2 2
Receiving stolen prop. 2 - 2
Procuress - 1 1

Part 2 The comparison of pre-test and post-test self-esteem of the sample

Table 3 shows that prior to the experiment the experimental and control groups
had self-esteem scores averaging 27.00 and 26.00, with a coefficient of variation at
8.89 and 15.57 percent. After the completion of the experiment and the measuring of
self-esteem following the experiment, it was found that the experimental group had
average self-esteem scores at 29.00 and have a coefficient of variation of 4.59 percent.
The control group had average self-esteem scores after the experiment at 26.80, and a
coefficient of variation at 10.52 percent, which shows that after the experiment, the
experimental group developed and increased their sense of self-esteem. The control
group showed no development to their self-esteem and also had regressive self-esteem
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scores, which when tested for differences between the experimental and control group
the pre-test and post-test period using the dependent-t test found that the experimental
group had significantly higher self-esteem scores than pre-test, which shows that the
experimental group significantly developed their self-esteem, and as for the control
group which similar self-esteem scores pre-test and post test showing that it did not
have significant self-esteem development.

Table 3 Mean, standard deviation and comparisons of pre-test and post-test self-

esteem of the experimental and control groups

Pre-test Post-test
Subject D S; t p-value
M SD. CV M SD. CV

Experimental
(n=10)

27.00 2.40 8.89%  29.00 1.33 4.59% .60 1.16 4.243* .002

Control
=10y

*p < .05

26.20 4.07 15.57%  26.80 2.82 10.52% 514 .619

The analysis using covariance (ANCOVA) in order to compare the self-esteem
of the sample that participated in the art activities in order to increase self-esteem and
the control group, using initial self-esteem before the test as the variable, and found
that following the experiment the experimental group had significantly higher average
scores than the control and analyzing the data without hold self-esteem as a constant it
was found that the experimental group also had average scores significantly higher
than the control with a partial eta squared of the total score of self-esteem of subjects
at 45.5%, with the original self-esteem comprising of 30.5% and uncontrolled
character test at 22.8%.
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Table 4 Compare the mean self-esteem score of the sample pre-test and self-esteem

scores following participation in art activities to increase self-esteem

Partial
o Mean
Source of Variation df F p-value Eta
Square
Squared
S-M program and Pretest 2 25.462  7.110* .006 455
Pretest 1 26.724  7.463* 014 .305
Source between groups 1 17.932 5.008* .039 228
Error 17 3.581
total 20
*p<.05
Discussion

The results of the art activities to increase self-esteem amongst youth at the
juvenile delinquents at the juvenile training center, and found that samples who
participated in the art activities had higher self-esteem than prior to the experiment and
significantly higher than the control group, according to the hypothesis because the art
activities to increase self-esteem is a program that emphasizes the building of life
skills in terms of cognitive and social skills to the juvenile. The structure of the
program is such that is builds trust, good relationships with others, knowing oneself
and others, able to work cooperatively, as well as activities that reduces the level of
frustration, serving as an outlet for anxiety through art. It also has activities that build
social skills allowing the juveniles to the be aware of their self-esteem, be socially
responsible, have communication and decision making skills, able to appropriately
deal with their emotions, set goals and expectations for the future. Participating in
these activities will use art as the medium to promote individuals to achieve the goals
in each activity and uses art as a reflection of the juvenile’s thoughts, feelings to build
confidence and self-esteem.

From the observation of participation in art activities to enhance self-esteem
among juveniles at the juvenile training center, the juveniles were interested,

enthusiastic and cooperative in the activities because the youth willing volunteered to
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participate in the program even though they may feel anxious in the first activity
because they have never participated in a similar activity before, and were afraid that
their work will not be good or beautiful. However, with the encouragement of the
researcher it was found that the juveniles were able to create works of express their
opinions. Before they felt they were incompetent, but they were able to complete the
task and felt proud in their creations. As in real life scenarios, when they are
confronted with situations that they are unfamiliar with, they might not be confident,
but when they are determined, they can persevere those obstacles, and with practice
they develop expertise and are able to develop even better, they will feel love or
appreciation for their work, instilling a sense of self-esteem in their creative works.
This corresponds with the study of Quesnell (89), who used therapeutic art activity
programs to increase student self-esteem.

In art activities to enhance self-esteem, what must be considered is the
atmosphere of the art activities that is casual, able to listen, gives interests and
acceptance of one another, allowing the youths to develop relationships with one
another, trust each other, confident to express themselves openly and truthfully, giving
opportunities to explore themselves and understand their own and other people’s
emotions and feelings. In the second art activity, it was found that most of the
juveniles see themselves negatively, afraid of failure and thinking that they are
incompetent to reach for their dreams of the future. The members of the group
encourage each other and express their opinions about each person positively such as
being responsible, helpful, kind, confident, honest, making the juveniles understand
themselves and others from various angles, as well as feel accepted by the members of
the group, thus accepting themselves, knowing of their capabilities, abilities and
worth, affecting self-esteem. In the third activity, which promotes self-esteem through
the recording and recounting of situations that are admirable, and was found that the
juveniles felt ill at ease to think about those things, but in the end they are able to tell
these stories and able to admire themselves. When the juveniles learn to appreciate he
praise themselves when they have done well or have succeeded even if the
achievement may be small, this will make them see their self-esteem and have the
morale to confront life obstacles.
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Additionally, it was found that most juvenile delinquents at the juvenile
training center feel that they have failed in life, unaccepted by society and unable to
develop themselves, therefore by instilling sense of hope and morale in life through
role models who must confront life or individuals who have faced with failures in life
and are able to overcome these obstacles will cause these juveniles to imitate these
individuals and develop themselves, as shown in the sixth activity, which teaches them
that there are individual differences with both the good and the bad, the juveniles learn
to use the good for beneficial things and develop those things which are not so good
constantly, without feeling distraught until the goal has been achieved. Goal setting is
very important in motivating the juveniles and have the perseverance to accomplish
things until they feel esteem for themselves, which can be seen in goal setting in the
forth activity. In the seventh activity, it was found that juveniles were planning
activities together, are responsible for tasks assigned to them by group members until
they are able reach their goals creating a sense of mutual self-esteem and the
beginning of the setting of individual goals. This corresponds with Coopersmith’s
approach to self-esteem development (37), which encourages individuals to have the
opportunity to be accepted by others and themselves, and includes the individual being
able to do the things that they desire or set their goals on, and able to succeed in those
goals, which all increases self-esteem. Activity 11, promoting juveniles to plan their
lives, found that juveniles are determined in setting life goals, allowing them to live
life happily and sense their self-esteem. This corresponds with the study of Tysinger
(97) who found that goal setting creates satisfaction and the ability t behave in such a
way as to reach higher goals.

Due to the fact that most of the juveniles come from broken families, lacking
the love and care of a family, along with past life failure, making these juveniles
stressed and frustrated, and therefore when the juveniles participate in the art activities
they become relaxed, able to relieve themselves of thoughts and internal conflict
through art freely, giving them peace and the concentration to consider the problems
or stress they must confront. This can be seen in activity 5, where the juveniles are
able to express their emotions through drawing, and found that most had similar life
problems, therefore releasing those feelings will help them feel comfortable and make

them realize that others too face the same problems. This gives them new perspective
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in solving problems and also gives them the encouragement to change their behaviors
appropriately. Activity 10 is free line drawing to the rhythm of music, which allows
the juveniles to control their emotions and express it creatively, helping to develop
their mental processes to be more flexible in problem solving, willing to listen to
others’ opinions through the discussion of art works, which makes them become aware
of their self-esteem, adaptability and learning right social attitudes, making them
aware of their self-esteem. This corresponds with the study of Omizo (22) who use
group counseling, emphasizing art activities to develop the self-esteem of students and
found that students had higher self-esteem scores, and similarly from the study of
Wasana Padungsong (23) which found that students who received training in artwork
discussion in groups had more confidence, higher than the group that received regular
lessons.

Additionally, using group activities responds to the fundamental psychological
needs of juveniles, causing them to feel as part of a group, safe, and accepted by the
group as well as able to express their opinions and abilities, giving the opportunity to
succeed and build self-confidence, having self-esteem. This gives them the
encouragement to expect something out of themselves and helps them understand
themselves and other members, which affects the change in the attitudes towards
themselves and others, listening to reason, respect the rights and duties of one another,
using the work process and group discussions, creating feedback, resulting in the
development of self-esteem(20, 48). Bruno (93) stated that giving suggestions or direct
opinions, both from oneself and others, results in the encouragement to develop
oneself resulting in self-esteem. This is also seen in the study of Johnson & Johnson
(21) who found that the experience of participating in group activities helps increase
self-esteem.

From the aforementioned, it can be concluded that art activities to enhance
self-esteem, which the researcher have tested on juveniles from the experimental
group, is effective in helping juveniles at the juvenile training center to increase their
self-esteem after the completion of the experiment and higher than the control group
which did not participate in the activities, and received the regular lessons provided by
the center, which emphasis a holistic development perspective and does not specify

self-esteem development. The fact that the researcher is an outsider and has no part in
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evaluating the juveniles’ behavior, allowed them to openly express their opinions and
able to trust the researcher, resulting in greater development to self-esteem.



Fac. of Grad. Studies, Mahidol Univ. M.Sc. (Clinical Psychology) / 39

CHAPTER V
CONCLUSION AND RECOMMENDATIONS

This research has the objective of studying the effects of art activities in
enhancing the self-esteem of juvenile delinquents at the juvenile training center using

a quasi-experimental research with a pretest-posttest design.

Sample

The sample is juvenile delinquents at the Juvenile Training Center: Baan
Pranee for the duration of the experiment, has the determined qualities, and volunteer
to participate in the research, selected through simple random sampling, to separate

into a control and experimental group, consisting of ten subjects per group.

Variables in the Study

1. The independent variables are participation in the art activities to increase
self-esteem, separated into

- Participation in the art activities
- No participation in the art activities

2. The dependent variable is self-esteem scores

Data Collection

In collecting the data, the researcher followed the following procedure;
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1. Ask for cooperation in the research and proceed with testing by sending
letters of introduction from the graduate college, Mahidol University, to director of the
Department of Juvenile Observation and Protection to ask for cooperation in the
research and in using the Juvenile Training Center: Baan Pranee in conducting the test.

2. Select the sample from the population using simple sampling of the
population, which is the juveniles in the Juvenile Training Center: Baan Pranee who
meet the criteria and have volunteered. They are separated into an experimental and
control group, consisting of 10 subjects each, and briefing both groups on the
objective of group activities, procedures, and the schedules of group activities, in order
to ask for volunteers to enter the research. Then the juveniles in both groups complete
the Rosenberg’'s Self-Esteem Scale, and begin the 12 sessions designed for the
experimental group, each about 1 hour 30 minutes, for the duration of six weeks, 2
times a week. The control participates in regular activities arranged by the juvenile
training center. When the art activities are completed, the research let the
experimental and control groups compl ete the self-esteem test once again.

3. Check the data for accuracy and analyze the data.

Conclusion

The research to study “The Enhancement of Self-Esteem in Juvenile
Delinquents at the Juvenile Training Center Using Art Activities Program” concludes
that juveniles at the juvenile training center who participated in the art programs had
higher self-esteem then prior to participating in the art activities and significantly

higher that juvenile who did not participate in the activities.

Recommendations

In order to enhance self-esteem effectively, the individuals using art activities
to enhance self-esteem should consider the following:

1. The art activities that the researcher had created are appropriate to enhance
the self-esteem of youths in adolescents; therefore those interested in applying the
program to individuals of other age groups should study art development at that age
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group in order to appropriately adapt the content and procedures, using the original
basis and structure as an approach for improvement.

2. There should be a study on the enhancing effects of art activities on self-
esteem on other sample groups such as orphans, drug addicts or minority groups.

3. There should be a follow-up of the results of art activities in enhancing
self-esteem in regular intervals after the completion of the activities.

4. There should be a comparative study of the enhancing effects of art
activities on self-esteem and other methods such as music therapy, group dynamic

activities, or group counseling.
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