THE COMMUNICATIVE LANGUAGE TEACHING (CLT)
CONCEPTUALIZATION AND CLT PRACTICE
OF THAI EFL SCHOOL TEACHERS IN BANGKOK

PHENTHIP MANAJITT

A THESIS SUBMITTED IN PARTIAL FULFILLMENT
OF THE REQUIREMENTS FOR
THE DEGREE OF MASTER OF ARTS
(APPLIED LINGUISTICS)
FACULTY OF GRADUATE STUDIES
MAHIDOL UNIVERSITY
2008

COPYRIGHT OF MAHIDOL UNIVERSITY



Thesis
entitled

THE COMMUNICATIVE LANGUAGE TEACHING (CLT)
CONCEPTUALIZATION AND CLT PRACTICE
OF THAI EFL SCHOOL TEACHERS IN BANGKOK

Miss. Phenthip Manayjitt
Candidate

Lect. Patama Kittidhaworn
Ed.D. (Curriculum and Instruction)
Major-Advisor

Lect. Sidney da Silva Facundes
Ph.D. (Linguistics)

Co-Advisor
13\ ) Hc&({,\.\}(‘kk[w '~ /’\./ . A,WVZVLJ
Prof. Banchong Mahaisavariya, Assist. Prof. Wiwat Puntai
M.D. Ph.D. (Information Studies)
Dean Chair
Faculty of Graduate Studies Master of Arts Programme in
Applied Linguistics
Faculty of Arts

Mahidol University



Thesis
entitled

THE COMMUNICATIVE LANGUAGE TEACHING (CLT)
CONCEPTUALIZATION AND CLT PRACTICE
OF THAI EFL SCHOOL TEACHERS IN BANGKOK

was submitted to the Faculty of Graduate Studies, Mahidol University
For the degree of Master of Arts (Applied Linguistics)

on
April 28,2008

Miss. Phenthip Manajitt
Candidate

Assoc. Prof. Somchai Chuchat,
Ph.D. (Secondary Education)
Chair

Lect. Patama Kittidhaworn
Ed.D. (Curriculum and Instruction)

Lect. Sidney da Silva Facundes
Ph.D. (Linguistics)

Member
~ b 0 . I8 _
=5 . Molionbawo /=

Prof. Banchong Mahaisavariya, Assist. Prof. Sosapin Bhumiratana
M.D. M.A. (Linguistics)

Dean Dean

Faculty of Graduate Studies Faculty of Arts

Mahidol University Mahidol University



ACKNOWLEDGEMENTS

| would like to express my gratitude towards Doctor Patama Kittidhaworn, my
thesis advisor, and Doctor Sidney da Silva Facundes, my co-advisor, for their
valuable advice, guidance and time in this research. Without their understanding and
assistance, the present study would not have been completed.

Also, | would like to thank Associate Professor Doctor Somchai Chuchat, my
external examiner, for his kindness and time in reviewing and examining the present
study.

Finally, I am deeply grateful to my mother, my father, my aunts, and my friends
for their love, care, encouragement and support. The success of this thesis and

completion of my degree at Mahidol University are dedicated to them.

Phenthip Manajitt



Fac. of Grad. Studies, Mahidol Univ. Thesis / iv

THE COMMUNICATIVE LANGUAGE TEACHING (CLT) CONCEPTUALIZATION
AND CLT PRACTICE OF THAI EFL SCHOOL TEACHERS IN BANGKOK

PHENTHIP MANAJITT 4636264 AREN/M

M.A. (APPLIED LINGUISTICS)

THESIS ADVISORS: PATAMA KITTIDHAWORN, Ed.D.,
SIDNEY DA SILVA FACUNDES, Ph.D.

ABSTRACT

The purpose of this survey research was to investigate the Communicative
Language Teaching (CLT) conceptualization and practice of Thai EFL secondary
school teachers in Bangkok. The sample was derived from multi-stage sampling. The
sample was composed of 58 Thai EFL teachers who were teaching from
Matayomsuksa one (Grade 7) to Matayomsuksa six (Grade 12) in public secondary
schools in 2007. Nine of these took part in individual interviews. 2,328 EFL learners
who had studied with the sample Thai EFL teachers were also part of the sample.
There were three research instruments: a teacher questionnaire, a student
questionnaire and a semi-structured interview. The questionnaires and the face-to-
face interview investigated the CLT conceptualization and the CLT practice of these
Thai EFL secondary school teachers. The data was analyzed statistically through
means, frequencies, percentages and ratios.

The research revealed that the teachers had a clear conceptualization of CLT
and were enthusiastic in learning about CLT from different sources such as media,
research studies, and seminars. The teachers, however, applied CLT in their teaching
only moderately. Some suggested that this was due to large classes, lack of
equipment, and time constraints. They often used Thai to teach English and applied
both CLT and traditional approaches in their classrooms. For instance, the EFL
learners learned English individually — exemplifying traditional approaches — or in
pairs — in accordance with CLT precepts. A perceived difficulty was that both
teachers and learners felt obliged to partly focus on developing knowledge and skills
for the English entrance examinations rather than for English communication. To
remedy these problems, teachers should be given more training opportunities and
course and exams designed to be more flexible and responsive.
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CHAPTER |
INTRODUCTION

The present study examined the conceptualization towards Communicative
Language Teaching (CLT) and CLT practice of English as a Foreign Language (EFL)
teachers in public secondary schools in Bangkok in the academic year 2007. This
chapter outlines the background of the study in four sections: background and
rationale of the study, the purpose, the scope and limitations, and the definitions of

terms.

1.1 Background and rationale of the study

The economic crisis in the geographical regions, the rapid changes and
development of the global economic and social conditions, and globalization have
stressed the need for Thailand to empower Thai people with knowledge and abilities
in order to enhance the country’s competitiveness in the changing and competitive
global environments. In response to such urgent needs, Thailand has undergone the
education reform in accordance with the 1997 Constitution, and the 1999 National
Education Act to develop human resources.

One of the major targets of the National Education Plan (2002 — 2016), which
was drafted based on the framework provided by the Constitution and National
Education Act, is to construct a knowledge-based economy and society. The scheme
aims to develop Thai people’s intellectual ability to adapt themselves to the world
dynamic economic and social trends, and to lead a happy and self-reliance life, thus
enabling the country to thrive in highly competitive global economic and social
environments, and be immune to economic and social crisis.

To establish a knowledge-based economy and society, English as a foreign
language in Thailand plays an important role as a medium for Thai people to

communicate, acquire knowledge, gain access to information and news, further higher
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education, pursue careers, and conduct businesses in the international arenas. In
addition, with English, Thai people will be able to compete in globalized economy,
understand political and cultural differences, and broaden their perspectives. They
will also be able to communicate with foreigners confidently, have positive attitudes
towards foreign languages and cultures, while appreciate Thai language and culture,
and pass on Thai identity and culture to the world (Office of the Education Council,
2004).

However, despite the fact that Thai people are required to study English for
approximately nine to twelve years in primary and secondary schools, and two to four
years in colleges or universities, their English communication skills are still limited. It
was found that Thai students were not aware of the importance of English learning,
and the results from the English international standard assessments showed that most
of them had low English communication skills. Praphal (2001) reported that Thai
students, compared to international students, had lower English language proficiency,
based on the results of CU-TEP and TOEFL. In addition, a study conducted by
Thailand’s Department of Foreign Affairs (2005; 2006) as part of a strategic plan to
improve the quality of Thai education also revealed that several government sectors
which required international contacts lack officials who are competent in foreign
language communication, particularly in English. These officials also had inadequate
foreign language training. Moreover, the study reported that Thai labors who worked
in foreign countries were unable to use English to work effectively. As a result, this
has highlighted an urgent need to develop English language communication skills of
Thai people.

In response to such urgent needs, in 2001, the Ministry of Education in
Thailand had revised national language curricula across the educational levels as part
of the education reform in accordance with the rising trends of the learner-centered
approach to teaching. The curricula were implemented on November 2, 2001 and
were fully effective across the levels of education in 2005. This education reform
aimed to equip Thai people with English skills essential for self development
following Communicative Language Teaching principles. Therefore, between 2001
and 2005, the Thai Ministry of Education had vigorously promoted CLT through
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several schemes, such as teacher training programs, seminars, and conferences to
implement the new curricula efficiently and effectively across all educational levels.

As a follow-up of the education reform during the past five years, the Thai
Ministry of Education together with the Thai Ministry of Foreign Affairs, the United
States Embassy, the United Kingdom Embassy, the Australian Embassy, the Canadian
Embassy, the New Zealand Embassy, the American University Alumni Language
Center (A.U.A), the British Council, the International School community, and the
Private schools organization had organized an Expo for Communicative English
Language Leaching (EXCEL) on December 17 to 18, 2005 at the Impact Muangthong
Thani, an exhibition center in Bangkok, to present Thailand’s development in English
teaching and learning; for example, the strategic teaching and learning plan, English
curriculum development, and CLT theory and practice. The exhibition demonstrated
that CLT has been promoted across the levels of education.

Although CLT in Thailand has been widely acknowledged throughout the
educational levels in terms of plans and policies, little is known whether or not and to
what extent the practitioners understand CLT, and use CLT in the classrooms. The
previous studies of CLT pointed out a discrepancy between the CLT in theory and
practice among foreign language teachers. Sato and Kleinsasser (1999), for example,
found that Japanese language teachers tended to use their own beliefs, personal
opinions and experience rather than the principles of CLT as a basis for their teaching.
The foreign language teachers’ understanding of CLT and their practice in different
contexts of teaching, thus, awaits exploration (Savignon, 1991).

The present study aimed at investigating the conceptualization of CLT of the
Thai EFL teachers in public secondary schools in Bangkok, and how they practiced
CLT in class. Further development can be made to improve the quality of EFL
teaching and learning. The results of the study could highlight the importance of CLT
practice in English teaching and learning, and act as a basis of the EFL practitioners’
self development as well as a springboard for the development of institutional and

national education policies and practice.
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1.2 Purpose of the study

The purpose of this study was to investigate two variables: the CLT
conceptualization and CLT practice of Thai EFL teachers in public secondary schools
in Bangkok in the academic year 2007. The research questions of the present study
are as follows:

1. What is the CLT conceptualization of the Thai EFL teachers in public
secondary schools in Bangkok, and to what extent the teachers have CLT
conceptualization?

2. What is the CLT practice of the EFL teachers in public secondary schools
in Bangkok, and to what extent the teachers practice CLT in class? How
do they practice CLT, and what are the perceived difficulties the teachers

experience?

1.3 Scope and limitations of the study

This study is survey research to investigate in particular the CLT
conceptualization and CLT practice of Thai EFL teachers in public secondary schools
in Bangkok area during the second semester of the academic year 2007. Hence, the
results of the study can be generalized to those who have similar backgrounds. The
CLT conceptualization includes knowledge and understanding towards
communicative competence, second language learning theories, communicative
syllabus designs, communicative learning activities, learner roles, teacher roles,
communicative assessment, and CLT processes. The CLT practice refers to the
application of communicative competence, second language learning theories,
communicative syllabus, communicative activities, learner roles, teacher roles,

communicative assessment and CLT processes in the classrooms.

1.4 Definitions of terms
Communicative Language Teaching (CLT) refers to a multidisciplinary
approach to second and foreign language teaching and learning which aims at
developing communicative competence (Richards, Platt & Platt, 1992).
Communicative Language Teaching Conceptualization refers to knowledge

and understanding towards the CLT elements: communicative competence, language
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learning theory, communicative syllabus, communicative teaching and learning
activities, learner roles, teacher roles, teaching and learning materials, communicative
assessment, and teaching processes.

Communicative Language Teaching practice refers to application of the CLT
elements: communicative competence, language learning theory, communicative
syllabus development, communicative teaching and learning activities, teacher roles,
learner roles, communicative materials, communicative assessment, and teaching
processes.

Thai EFL school teachers are the Thai EFL secondary school teachers
teaching in Matayomsuksa one (equivalent to Grade 7) to Matayomsuksa six
(equivalent to Grade 12) in the public schools in Bangkok during the second semester

of the academic year 2007.
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CHAPTER I
LITERATURE REVIEW

This chapter is organized into five main sections. The first section contains the
theoretical development of Communicative Language Teaching. The second section
describes the underlying principles and classroom practice of CLT. The third section
focuses on the Thai government’s education policy concerning English language
teaching and learning. The fourth section documents the previous studies of CLT, and
the last section describes the framework of the present research.

2.1 Theoretical developments underlying Communicative Language Teaching
Communicative Language Teaching (CLT) is a multidisciplinary approach to
language teaching and learning. It emerged from failure of the past methodologies to
second language teaching in promoting genuine communication. Academics from
various fields have approached second language learning and teaching from different
dimensions. These dimensions include the disciplines of linguistics, psychology,
philosophy, sociology and educational research. In the area of psycholinguistic,
despite of being universally disregarded, Chomsky’s (1965) distinction between
linguistic competence and linguistic performance has prompted theoretical
developments which later on become fundamental principles of CLT. Chomsky
considered linguistics concerned with language use in controlled environment in
which an ideal speaker-listener is without limitations to use language. He stated that:
Linguistic theory is concerned primarily with an ideal speaker-listener,
in a completely homogeneous speech community, who knows its language
perfectly and is unaffected by such grammatically irrelevant conditions as
memory limitations, distractions, shifts of attention or interest, and errors
(random or characteristic) in applying his knowledge of the language in actual

performance. (p. 3)
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Chomsky’s (1965) theory of linguistic performance and linguistic competence
has been subsequently challenged by sociolinguistic academics who viewed language
as social interactions. By studying how a child learns his or her first language,
Halliday (1970) contended that language is interactively learned in social contexts and
proposed function of language to communicative competence. The function of
language is the purposes underlying language use to express intentions as appropriate
to social contexts. Halliday has categorized three basic language functions as follows:

1. Language serves for the expression of ‘content’: that is, of the speaker’s
experience of the real world, including the inner world of his own
consciousness. We may call this the ideational function.... In serving this
function, language also gives structure to experience, and helps to
determine our way of looking at things, so that it requires some
intellectual effort to see them in any other way than that which our
language suggest us.

2. Language serves to establish and maintain social relations...through this
function, which we may refer to as interpersonal, social groups are
delimited, and the individual is identified and reinforced, since by
enabling him to interact with others language also serve in the expression
and development of his own personality.

3. Finally, language has to provide for making links with itself and with
features of the situation in which it is used. We may call this the textual
function, since this is what enables the speaker or writer to ‘construct’
texts, or connected passages of discourse that is situationally relevant; and
enables the listener or reader to distinguish a text from a random set of
sentences (p. 143).

In addition, the study that seemed to best challenge and enlarge the
Chomsky’s notion of linguistic performance and linguistic competence is Hymes’
(1972). Hymes did not restrict competence to ability to use grammar alone but
considered it as tacit knowledge and ability to use language in contexts. Also, he
explored the impact of sociocultural factors to language use, and pointed out that

linguistic rules are only one part of competence. Hymes entailed the notion of
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competence to include contextual appropriateness. He has outlined the four
parameters which accompany linguistic rules with contexts as follows:
1. Whether (and to what degree) something is formally possible;
2. Whether (and to what degree) something is feasible in virtue of the means
of implementation available;
3. Whether (and to what degree) something is appropriate (adequate, happy,
successful) in relation to a context in which it is used and evaluated,;
4. Whether (and to what degree) something is in fact done, actually
performed, and what its doing entails (p. 281).

It has become prominent that communicative competence is no longer limited
to linguistic rules. It must be viewed in a broader perspective and take other aspects
such as sociolinguistic, psycholinguistic into consideration. To establish a theoretical
framework for second language teaching and basis for evaluation of communication
skills, Canale and Swain (1980) have brought together the various perspectives of
communicative competences from a wide variety of disciplines and developed the
communicative competence theory, which becomes the fundamental principle of
CLT.

According to Canale and Swain (1980) and Canale (1983), communicative
competence acts as the systems underlying communication. It refers to the knowledge
and skills necessary to perform actual communication. It comprises of four
components: grammatical competence, sociolinguistic competence, discourse
competence, and strategic competence which are believed to interact with one another
in actual communication. Grammatical competence is knowledge and skills about
linguistic rules, vocabulary, pronunciation, and word forms. It involves accurate
expression and use of grammars. Sociolinguistic competence is knowledge and ability
to use language appropriate to contexts. Discourse competence refers to knowledge
and ability to produce and understand cohesively and coherently linked texts.
Cohesion involves the use of grammatical features or cohesion devices to link texts in
order to facilitate the interpretation of it. Coherence deals with the logical meanings
that link the texts together. Strategic competence is knowledge and skills to use verbal
and non-verbal cues to facilitate communication. Communication strategies are

exercised to (a) compensate for communication breakdowns due to limitations such as
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memory constraints, and incompetence in using communicative competence, and (b)
increase the effectiveness of communication in such areas as grammatical,
sociolinguistic as well as discourse.

In addition to the communicative competence, language learning theory
constitutes the fundamental ground of CLT. Krashen’s (1978; 1981) distinction
between language acquisition and language learning greatly influenced the CLT
theoretical development. Krashen pointed out that language acquisition differs from
language learning in the sense that the former requires subconscious internalization of
language while the later involves conscious language learning processes. Krashen’s
language acquisition is comparable to language use for communication. Learners are
engaged in communicative activities and they experience the language use by
expressing, interpreting, and negotiating meanings. In other words, language is
acquired through immersion in actual use of language for communication. Therefore,
CLT is used with consideration for language acquisition theory.

In summary, communicative competence is the theoretical framework that
governs CLT, while language learning acquisition directs how CLT should be carried
out. Both aspects of CLT principles act as a basis for interpretation concerning how
knowledge and skills in language interacts, and, ultimately, as a building block for

pedagogical development.

2.2 Communicative Language Teaching in practice

Communicative Language Teaching in practice comprises of considerable
elements: syllabus design, teaching and learning activities, learners, teachers,
materials, and evaluation (Savignon, 1983). Unlike, the theoretical base, CLT in
practice is somewhat varied. It depends largely on how the principles are interpreted
and implemented by the practitioners.

For communicative syllabus design, it is mostly subjected to the extensive
discussion. The focus of language teaching and learning has been shifted from
mastery of linguistic structures to development of communicative competence in
accordance with the evolution of language learning theories. Wilkins® (1976)
notional-functional syllabus was one of the first communicative models used. The

notional-functional syllabus involves the classification of notions and functions, and
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takes into account the three categories of meaning: ideational meaning (e.g. time,
quantity, and space), modal meaning (e.g. certainty and commitment), and functional
meaning (e.g. judgment and evaluation, suasion and argument). The objectives of the
notional-functional syllabus are defined through the analysis of learners’ needs, and
expressed in terms of types of communication (ideation, modality, and function).

However, later on criticisms have been made to the notional-functional
syllabus that it does not deal with the interaction and functions or negotiation of
meaning. It provides only a list of language meanings and functions instead of a list of
grammatical structures as in the traditional syllabus design (Widdowson, 1979).
Moreover, psycholinguistic factors have been neglected in the notional-functional
syllabus design. Language acquisition, or understanding utterances and getting the
meaning across, rather than language learning, or the systematic analysis of forms and
linguistic accuracy, has to be emphasized.

Therefore, in an attempt to develop a more communicative syllabus, various
academics have proposed different models of the communicative syllabus. Munby
(1978), for example, has proposed a systematic process to develop a communicative
syllabus, which is based strongly on communicative competence and learner analysis.
By analyzing variables that affect communicative needs of learners, a syllabus
designer derives a set of learners’ profile or detailed description of learners’
communication needs which acts as a basis for selection of language skills,
communicative meaning, and linguistic features to be included in a syllabus. After the
analysis of the learners’ parameters, the communicative event and communicative key
are then obtained. The communicative event or macro activities for the target
language use are derived the previous parameters and analysis of events.
Communicative key refers to the attitudinal tone or the sociocultural and contextual
aspects of the target language use. When the parameters are all determined, the
syllabus designer may proceed to construct a communicative syllabus by selecting the
language skills from the taxonomy of those skills, identifying the meaning of
utterances and linguistic encoding, based on the analysis of the parameters.

In addition to Munby’s (1978) model of communicative syllabus development,
Yalden (1983) has documented six models of communicative syllabus that have been

put forwarded by linguists:
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1. The structural-functional syllabus by Wilkins (1976);

2. The syllabus with structures and functions spiraling around the
grammatical core by Brumfit (1980);

3. The variable focus syllabus with structural, functional and instrumental
practices by Allen (1980);

4. The purely functional syllabus by Jupp and Hodlin (1975);

5. The fully notional syllabus by Wilkins (1976);

6. The learner-generated syllabus by Candlin (1976).

The other communicative syllabus models include the task-based syllabus by
Prabhu (1983) and the proportional approach by Yalden (1983). To opt for a rather
practical approach for practitioners to syllabus design, Savignon (1983) refrained
from suggesting any procedural tasks; rather she seeks the language acquisition
research and analysis of learners’ communicative needs as the source of objectives,
and proposes five components or types of communicative activities to be included in a
syllabus. The five components are (1) language arts or language analysis, (2) language
for a purpose, (3) personal second language use, (4) theatre arts, and (5) beyond the
classroom. These components take care of several facets of language, such as
language usage, language use, and contexts of language use.

Language arts or language analysis refers the focus on learning rules of
grammar. It involves “stepping back momentarily from communication in order to
look at the forms that that communication is taking” (Savignon, 1983, p.189), or
explicit learning of rules. Also, Savignon (1983) suggested that either inductive or
deductive approaches can be applied to language analysis to encourage learners to be
capable of analyzing the language outside classrooms. This is considered as an
important step towards being communicatively competent. Language arts activities
include a wide variety of exercises designed to practice vocabulary, pronunciation,
grammatical structures, and discourse. Examples are such exercises as fill-in the
blanks, spelling tests, and language games.

Language for a purpose involves the use of language as an instructional
medium, or as a mean to accomplish various activities. The emphasis of this

component of activity is on language acquisition not language learning. The activities
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with purposeful use of language, according to Savignon (1983), have the following
characteristics:

1. The focus of the activity is content, not language learning;

2. Recourse to the learner’s native language is seen as natural and desirable;
such code-mixing and even code-switching is a feature of natural second
language use;

3. Learners are not expected to give error-free, native-like responses to
teacher questions; learners should respond as they are ready and able;

4. The goal is the gradual adoption of the second language as a community
language while support and encouragement are provided for the learners.
(p.197)

Maximum opportunities for language use can be provided to learners through,
for example, immersion programs or learning such subject matters as history,
mathematics, and science, and the study of topics such as cooking, music, and
training. Language for a purpose is not limited to immersion programs. It includes
providing opportunities for everyday language use in contexts, for example, using
second language to give simple instructions, or to complete certain tasks.

Personal second-language use refers to the component of communicative
activities that takes care of affective learning of language, or language use for self
expression. Meaning rather than forms is the focus when learners use second language
to express their opinions and share their experiences in the classrooms. Formal
accuracy or native-like performance is not as paramount as personalized language use
or language acquisition. Classroom activities that involve affective use of language
include, for example, self introduction, story telling, and journal keeping, and survey.
Results must be evaluated in terms of content not correctness of expressions.

Theater arts are the activities that assume natural language use environments
which allow learners to take roles and emerge in simulated second language contexts.
These activities will encourage learners to practice sociolinguistic rules of
appropriateness through role playing and situations. Savignon (1983) has outlined five
types of theater arts activities as follows:

1. Ensemble-building activities involving listening, observation, movement

and games;
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2. Pantomime or the use of gestures and facial expression to convey
meaning;

3. Unscripted role playing;

4. Simulations or a more open-ended form of unscripted role playing;

5. Scripted role playing or is the use of a prepared script to interpret

characters in a dialogue, skit, or play.

Theater arts activities resemble real-life situations because learners can fully
exercise their communicative competence, and determine their success in
communication not from grammatical accuracy but from the interactions, queries, and
responses of the other players while performing the activities.

Beyond the classroom activities encourage learners to become aware of and
interact with second language cultures and communities. This involves bringing in
opportunities for interaction into classrooms as well as providing an occasion to use
second language outside the classroom. Magazines, newspaper, novels, radio and
television in second language can also be brought into use for learning inside the
classroom. Exchange programs, language camps, and conversations with native
speakers outside the classrooms are examples of activities that immerse learners in
actual language use in the target contexts.

Furthermore, Savingnon (1983) also contended that a balance between
analytical and experiential activities is necessary. Learners are the major contributor
to the way a communicative language program is arranged. Factors such as learners’
attitudes and beliefs towards language learning, their needs and interests, as well as
their backgrounds and knowledge brought to the language classrooms influence the
components of a language program. In addition, the goals of the language program,
teacher factors, language learning environment, resources available, and, most
importantly, an understanding of communication and communicative language use
must be taken into account in constitution of a balanced classroom syllabus.

The choice of syllabus concepts remains in the hand of practitioners and is
subject to endless discussions. However, some common characteristics can be derived
from the various communicative syllabus models put forth by academics. One of
those characteristics is learner-centeredness. Analysis of learners’ communicative

needs as well as other characteristics of learners is necessary in establishing the
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objectives of syllabus. The ultimate goal of the communicative syllabus is to
developing learner’s communicative competence and engaging them in
communication.

Communicative teaching and learning activities are also limitless. Program
developers can select classroom activities from a wide range of exercises and
activities to attain the communicative objectives. Morrow (1981) argued that
communicative activities that reflect the dynamic nature of communication consist
mainly of three characteristics: an information gap, a choice, and feedback. The
information gap occurs when one person knows something unknown to the others.
Learner experience an exchange of information when classroom activities provide the
gap and allow learners to bridge such gap. Also, learners have choices of what to say
and how to say it. In real communicative situations, interlocutors are free to choose
not only the content but also linguistic forms to express their ideas. Therefore,
controlled classroom activities such as chain drills, or prescribed conversations do not
promise communication. In addition, successful communication can be determined by
feedback. The speakers always have intentions in their minds when produce an
utterance, and the success of communication is determined by the responses from the
interlocutors. The language learning and teaching activities which have these three
characteristics will then be considered as being communicative.

Language learners assume a central role in CLT. In communicative syllabus
development, the communicative needs of learners and communicative competence
act as goals and guidelines for language syllabus design. Learners are believed to
bring their experiences, interests, beliefs, attitudes and abilities to their classrooms.
Such parameters should be explored and brought into a second language program to
maximize learners’ second language acquisition. The analysis of learners’ needs and
other interests is required in designing second language program that best meet the
needs of learners. In classrooms, learners also play a central role in learning language
as they are engaged in communication through communicative classroom activities.
Breen and Candlin (1980) have described the roles learners of CLT as that of
negotiator or, in other words, communicator. The learners play an active role in
learning as they are expected to interact more among themselves and than with their

teachers while participating in communicative activities.
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Fourthly, teachers play several roles in Communicative Language Teaching.
Breen and Candlin (1980) described that teachers play two major roles: the facilitator
of communication and participant of communicative activities and, arisen from these
two main roles, teachers become an organizer of resources, a guide for classroom
process and activities, and a researcher of second language learning. The other
important roles of CLT teachers include needs analyst, counselor, and group process
manager (Richards and Rogers, 1986). As a needs analyst, CLT teachers are
responsible for identifying and responding to such learner’s language needs. Through
either formal or informal analysis, teachers are to extract, for example, learners’
learning styles, conceptualizations towards language learning, interests and learning
goals, and plan instructions responsive to such needs. As a counselor, CLT teachers
are expected to assist learners to communicate effectively by giving advice, feedback,
and confirmation to learners. Also, as a group process manager, CLT teachers act as a
classroom manager who is responsible for organizing a setting as well as classroom
activities favorable for communication. The teachers manage communicative
classroom activities by monitoring learners, encouraging them, providing feedback,
and providing more practices to close gaps. Teachers lead the activities, provide
alternatives, and ideas so that learners can learn and correct their mistakes by
themselves.

Furthermore, materials used is another primary concern in CLT since it
influences language teaching and learning direction. Numerous options of materials
can be adapted to CLT classrooms. Richards and Rogers (1986) have divided
materials used in CLT classrooms into three broad types: text-based materials, task-
based materials, and realia. Text-based materials are generally designed under three
organizational frameworks: structural, notional-functional, and situational. The
content of the materials of each framework is organized by the grammatical points,
functions or meanings, and situations or setting, respectively. Task-based materials
involve interactive activities such as games, role plays, simulations, interviews. These
materials are designed for learners to approach language learning by, for example,
assuming different roles, and composing different parts of information to forge
communication. Realia is perhaps the form of materials most encouraged to be used in

CLT classrooms. It is considered authentic as it is extracted from the environment
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surrounding learners. Realia can range from texts or symbols to objects. Examples are
signs, magazines, newspapers, advertisements, internets, pictures, graphs, and models
to assemble.

Since there are plenty of materials to be chosen to include in CLT classrooms,
teachers must be able to make a decision which materials are appropriate to their
learners. The selection of materials must be based strongly on theory and practice of
CLT. Savignon (1983) suggested that in the broadest sense the evaluation of materials
must be based on three basic factors adherence to CLT principle and practice: “(1) the
assumptions that the materials make about the learner and the learning process, (2) the
content of the materials, and (3) the implied role of the teacher” (Savignon, 1983,
169).

Finally, the communicative assessment is another important element of CLT.
Communicative competence is the framework of any communicative language ability
assessment. The other considerations to communicative assessment involve the
authenticity, the rationale, the purposes, occasion, and the evaluation of the
assessment (Cohen, 1994).

Authenticity in communicative assessment refers to language ability or
communicative competence being evaluated in a real-life like context. Bachman
(1991) notes that language assessment must be able to assess authentic language use
while assessing language ability. Cohen (1994) elaborated that the authenticity of
language assessment involves “(1) the relationship between test method
characteristics and features of a specific language use situation and (2) the degree to
which the test method invokes the test taker’s language ability” (p.19). The rationale
behind the assessment refers to the benefits of the assessment for learners and
teachers. The objectives of the course and these goals must be explicit and meaningful
to learners. When assessment is conducted on a regular basis, it can provide learners
with useful feedback on their performance over time. In addition, the assessment can
provide input to teachers concerning the performance of their learners which can
provide guidance in terms of areas for instruction, for review, and for improvement in
assessment. Furthermore, CLT teachers or test administrators must be able to evaluate
them, so that they can produce results that actually reflect the learners’ language

competence. Also, CLT practitioners need to be to apply a wide variety of tests, and
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be able to utilize the appropriate and authentic forms of test. Communicative language
testing can take both formal and informal forms. Checklists, rating scales, teacher
observation, homework assignments, and portfolios are examples of less formal forms
of test which can sometimes complement, or replace the quizzes or formal tests.

To conclude, CLT is a holistic approach with communicative competence as
its theoretical framework. Although there seems to be a consistency in terms of
theory, CLT practice varies widely. Numerous options are available for syllabus
designers, course administrators and teachers to select and apply for their programs
and learners with the aim for actual communication. Richards Richards and Rogers
(1986) concluded that

Communicative Language Teaching is best considered as an approach rather

than a method. Thus although reasonable degree of theoretical consistency can

be discerned at the levels of language and learning theory, at the levels of
design and procedure there is much greater room for individual interpretation

and variation than most methods permit (p. 83).

2.3 The government’s education policy

During the past ten years, several Asian countries have gone through a nation-
wide educational reform in response to the rapid global development. A number of
international educational cooperation has been initiated. For example, participant
countries in Asia Pacific Economic Cooperation (APEC) conference have reached an
agreement to form a Strategic Action Plan (SAP) for English and other languages to
strengthen the education and the competitiveness of the countries within the region.

In Thailand, government has put emphasis on the development of the
knowledge-based economy and society over the past decade. The 1997 Constitution
and 1999 National Education Act had marked the Thai education reform which was
implemented officially in February 26th, 2001. The 1999 National Education Act is a
framework for development of the quality of Thai education and well being of Thai
people. Arisen from the National Education Act was the 2002 — 2016 Education Plan
which has been implemented to develop the Thai education system by integrating
religions and cultures with education. The primary objectives of the plan are to (1)

achieve all-round and balanced human development, (2) create knowledge and moral
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based learning society, and (3) develop the social environment. It is expected that the
plan will lead to a knowledge-based economy and society, lifelong learning, and
cooperation of all sectors in the society in the development of public activities. To
implement the National Education Plan, the Action Plan was drawn up. The
objectives of the Action Plan involve (1) creating equal opportunities and access to
education, (2) increasing learning quality and management, and (3) increasing

competitiveness of Thai people (Office of the Educational Council, 2005; 2006).

To implement the long-term educational strategic plan, the Thai Ministry of
Education has outlined three major strategic development plans to (1) make Thailand
center of education within the South East Asia region, (2) increase the
competitiveness of Thailand, and (3) support both national and international
educational cooperation and network (Bureau of International Cooperation of
Ministry of Education, 2005; 2006). The Ministry of education has seen the need to
create the human capital in order to achieve the plans.

The ability to communicate in English is seen as one of the important elements
in developing human capital (Bureau of International Cooperation of Ministry of
Education, 2005; 2006). The objectives of the strategic development plans concerning
English language use have been outlined by the Thai Ministry of Education as
follows:

1. Thai people can use English to access knowledge and entertainment, work,
and continue self development.

2. Thai people who completed the compulsory English education can use
English for communication and seek for knowledge.

3. Thai people who graduate from secondary schools must be able to use
English for work and further study.

4. University graduates must be able to use English to gain knowledge, pursue
higher education, and apply for jobs.

5. Working people can use English for communication and work.

To carry out the strategic development plans, the Thai Ministry of Education
has developed and improved English language curriculum alongside the promotion of
CLT across the levels of education. The new curricula had been used with the schools

since 2001 and was aimed to be completed in 2005. The Ministry of Education has
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provided several learning development schemes and promoted learning and teaching
theories adherence to English language curriculum’s goals such as learner-centered
learning and CLT to Thai practitioners nationwide. For example, the Thai Ministry of
Education in cooperation with foreign organizations had organized the Expo for
Communicative English Language Teaching (EXCEL) during December 17" to
December 18" 2005 at Impact Muangthong Thani, Thailand exhibition center to
promote CLT and related principles to English language teaching. The exhibition
demonstrated the Thai EFL school teachers’ understanding towards CLT and other
principles, and their teaching practice in classrooms.

Alongside the promotion of CLT and other learning theories and practice, the
Thai Ministry of Education has launched five strategic plans aiming to improve the
Thai people’s ability to communicate in English to ensure the sustainability of the
development, as well as to increase the competitiveness of the country. The first plan
aims to enhance the ability to use English of Thai people. The second plan deals with
developing and improving the supporting system to increase the effectiveness of
English language learning in Thailand. The third plan involves the implementation of
standardized teacher recruitment and training system. The forth plan is to make
educational institutes ready for the English language teaching and learning. The final
plan is to arrange an effective management system that promotes English language
learning.

In conclusion, in Thailand CLT has been widely acknowledge in realms of
policy, and promoted across educational levels over the past decade. Communicative
Language Teaching and other relevant teaching and learning theories have been
promoted by the Thai Ministry of education as part of the National educational reform
plans. Several educational strategic plans have been launched aiming at develop Thai
people’s ability to communicate in English through CLT. However, it is still unclear
how CLT has been understood and used in classrooms by Thai EFL teachers. Further

studies are needed to explore the CLT practice of the practitioners.

2.4 Previous studies of Communicative Language Teaching
Despite the fact that Communicative Language Teaching has been promoted

and acknowledged in national educational level across the globe, whether or not CLT
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has been practiced in classrooms is unclear. There are not many studies on how CLT
is realized and implemented by the practitioners. The present research on CLT
revealed that teachers and learners face difficulties in understanding and adopting
CLT, and the mismatch between the theory and practice exists. Personal beliefs,
experiences, and cultural differences rather than the principles of CLT were seen to
influence the teachers’ practice and learners’ preferences.

Mitchell (1989) reviewed a series of research on CLT with foreign language
teachers conducted at the University of Stirling, Scotland, during 1976 and 1986 and
found that although there was a tendency towards adopting CLT practices, teachers
continued to employ traditional approaches and use first language as a dominant
medium for classroom communication. The studies showed that participant teachers
had inadequate knowledge and understanding of CLT and practiced CLT rather
limited.

One of the studies which involved an interview survey with 59 foreign
language teachers in 20 secondary schools to investigate their understanding towards
CLT in terms of objectives, procedures and outcomes revealed that the teachers
regarded communicative proficiency as overall aim of the foreign language teaching,
but are uncertain about the types of syllabus to be used in communicative courses.
Furthermore, the teachers associated communicative competence mainly with oral
proficiency and emphasized grammatical competence more strongly compared to
discourse competence, sociolinguistic competence and strategic competence. Another
studies reviewed by Michell (1989) was conducted with 122 lessons of 13 teachers
using a systematic observation technique over a two-week period to identify the types
of activities and language use in classroom. The study indicated that the common
classroom activities were form-focused, and some contextualized drills and functional
exercises were utilized. Real foreign language practices are minimal and limited in
scope.

Mitchell’s (1989) review of research indicated that while the foreign language
teachers showed interests in CLT, they had some misconceptions towards CLT, and
they practice CLT minimally. The teachers equated communicative approach with
practicing oral proficiency and focused mainly on developing grammatical

competence. Traditional practices were dominant in classrooms with a limited scope
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of communicative activities. Learner’s exposure to the target language use in
classroom is dependent on teacher talks, yet minimal.

Similarly, the study of Sato and Kliensasser (2000) discovered that the foreign
language teachers relied on personal beliefs and experience and exercised the
traditional approaches to teaching in classrooms. Three data collection methods
namely interview, observation and survey were employed to find out the perceptions
and practice of 10 Japanese second language inservice teachers in relation to CLT.
The researchers found that the teachers’ conceptualization of CLT is derived from
their personal second language point of views and experience, rather than the formal
teacher training, and, as a results, their conceptualization is deviated from the CLT
principles. In classroom, although the teachers claimed that they use communicative
learning activities such as role play, games and group work, the actual classroom
practice did not reflect as such. Instead, the teachers relied on the traditional
approaches and utilized very little communicative activities.

The study on EFL teachers in Thai university context reported similar findings
to Mitchell’s (1989) and Sato and Kliensasser’s (2000). Sangboon (2004) investigated
the teaching practice of four Thai teachers of English in the university level in
Thailand using observation and the rating scale techniques, and found the
inconsistencies between the principles of CLT and their practice. Although the
teachers expressed intentions to implement CLT principles in classrooms, they
employed techniques divergent from CLT. The traditional approaches such as little
learner talks, Thai language use in teaching cultural contents, and use of controlled
exercises were prevalent in their teaching.

While the studies on foreign language teachers reported discrepancies between
CLT theory and practices, those on learners and CLT reflected similar trends. Despite
their preferences for CLT activities, they are exposed to traditional practices and
difficulties in CLT classrooms. Limitation to apply communicative activities
contributed mainly to students’ own perceptions towards language learning and
teaching as well as cultural differences between the target and native language.

Savignon and Wang (2003) investigated the perceptions and experience
towards meaning-based and form-focused teaching practice in classroom of EFL

university students and found that the communicative needs of learners were unlikely
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to be met via the grammar-translation and audiolingual methods currently in use in
classrooms. A total of 174 EFL university students were asked to fill in questionnaire
which was designed to elicit their perceptions, preferences, and their classroom
experience. The study indicated that there were differences between learner needs and
preferences, and the reported classroom practices. While learners expressed
preferences for meaning-based approach, the instructional practices are mainly form-
focused.

Amidst the tendency and strong efforts in applying CLT in classrooms, several
factors such as cultural differences and learners’ attitudes towards teaching and
learning can greatly influence the effectiveness of CLT. The studies on the
effectiveness of implementing CLT in classrooms suggested that CLT practice does
not always yield positive outcomes and feedback from learners.

Rao (2002) discovered that the learners experienced difficulties with
communicative activities due to the cultural differences. The multiple data collection
methods were employed to investigate the views on perceived appropriateness and
effectiveness of communicative and non-communicative activities of 30 EFL Chinese
university students. The study showed that the students were struggling with
unfamiliar ways of learning, and there was a tendency that most of the students favor
a combination between communicative and non-communicative activities. To
effectively employ CLT in EFL Chinese university contexts, the researcher suggested
that teachers should provide knowledge and understanding about CLT to their
students to avoid misconceptions, give a balanced emphasis to various aspects of
communicative competence, create communicative atmosphere for students, and
make full use of available materials.

In addition, Chen’s (2003) findings indicated that English as a Second
Language students were accustomed to traditional ways of learning and teaching, and
experienced difficulties in coping with CLT. The researcher examined the experiences
of two ESL undergraduate students in Midwestern University in the United States
with CLT by using Classroom observation, in-depth interviews and data sources
including on-line class communication log, a course packet, and an instructor’s
handbook to document the students’ views and experiences. He found that the

students were anxious when participating in discussion. They are not familiar with
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sharing or expressing thoughts, opinions and feelings with peers. The students
perceived that their teacher assumed an authoritative role in classroom and expected a
knowledge transmission from her. They also believed that the teacher’s opinions and
comments are more accurate and reliable than peers’ as the teacher is a native speaker
and an examiner of their performance. As a result, they were afraid of making
mistakes in front of the teacher, and conscious of their learning. The students
refrained from participating in an on-line discussion group because they were worried
about the appropriateness and accuracy of their responses. The previous exam-
oriented educational experience that did not emphasize collaborative learning makes
the students regard peer collaboration as unfamiliar and unnecessary. The researcher
concluded that the students’ cultural and educational backgrounds as well as their
perceptions towards language teaching and learning play a key role in the
effectiveness of adopting CLT in classrooms.

In conclusion, the results revealed that despite a strong promotion of CLT in
terms of government schemes and curriculums, CLT in practice deviated a great deal
from theory. Not only the foreign language teachers had inadequate knowledge and
skills of CLT and its application, but the foreign language learners were also

unfamiliar with the communicative approaches to language teaching and learning.

2.5 The framework of the present study

The researcher has documented the Communicative Language Teaching
theoretical foundation, foreign and second language learning theories, practices and
relevant studies to formulate a framework for the present study. First, the theoretical
framework of CLT consists of four communicative competences: grammatical
competence, sociolinguistic competence, discourse competence, and strategic
competence. Grammatical competence refers to knowledge and skills of linguistic
rules. Sociolinguistic competence deals with knowledge and skills to use language
appropriate to context. Discourse competence refers to knowledge and ability to
produce and understand cohesively and coherently linked texts. Strategic competence
involves knowledge and skills to use verbal and non-verbal strategies to compensate

for communication breakdown.
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Second, the research framework includes second language acquisition and
learner-centered approach to language teaching and learning. Second language
acquisition refers to Krashen (1978, 1981)’s notion of unconscious language learning
process. The gradual absorption of the target language is equivalent to CLT’s actual
language use in contexts. Learner-centered approach refers to the principles of CLT in
which learners are central to language teaching and learning as, for example, input to
syllabus design, and communicators in language classrooms.

Third, the framework of the present research covers CLT in practice.
Communicative Language Teaching in practice includes syllabus design, teaching and
learning activities, teaching and learning models, learner roles, teacher roles, materials
and assessment. Communicative syllabus design is learner-oriented. There are several
kinds of communicative syllabus namely the functional-notional syllabus, task-based
syllabus, and learner-generated syllabus, for instance. These communicative
syllabuses shared common goal which is developing learner’s communicative
proficiency and emerges them in actual communication. Following Savignon (1983),
despite the variety of design, the communicative syllabus should include five
components: language arts, language for a purpose, personal second language use,
theater arts, and beyond the classrooms. The first component is language arts or
language analysis. It refers to inductive and deductive learning of linguist rules as a
basis for language use. The second component is language for a purpose. It deals with
meaningful use of target language to attain communicative goals. The activities that
promote purposeful use of language focus on content, not language learning. Code-
mixing or code-switching is considered a natural feature of purposeful second
language use. Learners are not expected to give error-free and native-like responses,
but they should respond when they are ready and able. The language acquisition is the
goal of language for a purpose. The third component is personal second language use
or language use for self expressions. The syllabus should include affective activities
such as self introduction, story telling, journal keeping, and survey. The fourth
component is theater arts which involves real-life like situations or activities that
enable learners to communicate with peers and assume different social roles. The
reaction from peers determines the success of communication. The final component is

beyond the classroom. The activities of this component aim to immerse learners in
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actual target language use and contexts by providing opportunities for them to use
language both inside and outside classrooms.

Another aspect of CLT in practice is teaching and learning activities.
Communicative activities have three elements: information gap, choice and feedback.
Information gap stimulates exchange of information and negotiation of meaning
between interlocutors. Choice refers to the interlocutors’ choice of what to say and
how to say it. Feedback refers to the responses from the interlocutors which can
determine the success of language use. In addition, the researcher included the
teaching models that are in consonance with CLT in the theoretical framework of the
present research. The teaching models included storyline model, cooperative learning,
and process approach.

Furthermore, the research framework covers learner and teacher roles in CLT.
Learners are central to CLT. Learner profile such as needs, interests, and attitudes are
input for syllabus development. Learners also play an active role in classrooms as
they are engaged in communication through teaching and learning activities. They are
considered as communicators in which their classrooms are communicative contexts.
Teacher in CLT assume several roles. There are two main roles of teacher: facilitator
of communication, and participant of communicative activities. Arisen from these two
roles are needs analyst, counselor, and group process manager. As needs analysts,
CLT teachers are responsible for identifying and responding to learner needs. Also,
they need to give guidance and feedback to learners as counselor, and they organize
communicative activities and manage classrooms as group process managers.

The next aspect of the theoretical framework of CLT is materials.
Communicative materials should respond to the goals of program, syllabus, learner
needs and learning process. They should also be suitable for teachers and learning
environment. The content of the materials should be interesting and, most
importantly, the materials should be authentic. There are three types of materials: text-
based, task-based, and realia.

Another element of the present research’s theoretical framework is
communicative assessment. The goal is to assess the learners’ knowledge and ability

to communicate that is the communicative competence. The assessment used ought to
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resemble the real-life target language use. The results of assessment should be used to
monitor the learner performance, give feedback to learners, and improve programs.

The final element of the theoretical framework of the present study includes
CLT processes regarding learner errors and language skills. Learner errors should be
treated with care. The native-like responses are not expected during communication.
Also, CLT involves learning language skills integratively. In addition, CLT does not
relate only to speaking skills, and grammatical knowledge is only a part of CLT.

The research model of the present study illustrates the two variables: the CLT
conceptualization and CLT practice of the Thai EFL school teachers in Bangkok
during the academic year 2007. Figure 1 displays the research model of the present

study.

v

Organism

Response 1
Stimulus /

Response 2

Figure 1 The research model of the present study

Stimulus refers to the casual variable that is the conceptions of CLT including
the Thai Ministry’s educational policy, promotion and training of CLT to Thai foreign
language school teachers. Organism refers to Thai EFL school teachers in teaching
and learning contexts who have received knowledge of CLT in response to the Thai
Ministry of Education during the year 2001 and 2005. Response 1 means the CLT
conceptualization of Thai EFL school teachers. Response 2 refers to CLT practice of
the Thai EFL school teachers.

In summary, the theoretical framework and model of the present study focused
on three particular areas underlying communicative language teaching in Thai public
schools in Bangkok: CLT theoretical developments and CLT in practice as well as the
Thai government’s education policy in relative to the implementation of the 2002 —
2016 Education Plan to promote CLT across the educational levels. The
methodological process of investigation for the CLT conceptualization and CLT in
practice of the sample Thai EFL school teachers in this study will then be presented in

detail in the next chapter.
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CHAPTER 111
METHODOLOGY

The study aims to investigate the CLT conceptualization and CLT practice of
the Thai EFL school teachers in Bangkok during the academic year 2007. This
chapter is divided into ten sections: population, sample, variables and measurement of
the variables, instruments, scoring criterion, interpretation of the scores, development
of the instruments, data collection procedures, data analysis procedures, and statistics

of the study.

3.1 Population
The population of the study is composed of a total of 1,052 Thai EFL teachers
in 116 public secondary schools in three educational districts of Bangkok who teach

EFL during the second semester of the academic year 2007.

3.2 Sample
The present study includes two groups of sample: teachers and learners. The

samples and sampling technique were explained below.

1. Teachers: Fifty-eight Thai EFL teachers in nine public secondary schools in
Bangkok who had taught EFL classes during the first semester of the academic year
2007 were the sample of the present study. The Multi-stage Random Sampling
technique was employed using teachers as a sampling unit. The sampling of the study
followed the following four stages.

Stage 1: The number of the sample were selected at the reliability of 95% (o =
0.05) using the sampling table of Yamanae (1970).
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Stage 2: The public secondary schools in each three educational districts were
divided into three subcategories by the number of the students registered in the
schools: large, medium and small.

Stage 3: Simple Random Sampling was employed to sample schools. A total
of nine schools from the three educational districts were derived as the sample of the
study by randomly sampling three schools of different sizes from each of the
educational district.

Stage 4: Fifty-eight Thai EFL teachers were randomly sampled from each of
the sampled schools in the ratio of 17:1 to participate in the study. Meanwhile, nine
Thai EFL teachers will be randomly sampled from those 58 Thai EFL teachers for

individual interviews. The sampling technique and sample were shown in Table 1.

2. Learners: A total of 2,328 Thai EFL learners in public secondary schools in
Bangkok who had been taught by the 58 Thai EFL teachers were the sample of this
study who were requested to respond to the research questionnaires. Simple Random
Sampling was the method used to sample the participant learners from the classrooms
taught by the sample Thai EFL school teachers. Table 1 displays the sample Thai EFL

learners in each school in three educational districts.
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Table 1 Educational district, schools, number of sample Thai EFL teachers, and

number of sample EFL learners in secondary schools during the academic

year 2007
Sample
Number of Thai EFL Number
District Number Schools Size teachers of Thai
Schools
Questionnaire Interview | EFL
earners
1 1 School A1
2 School A2
3 School A3
4 School A4
5 School A5
6 School A6
7 School A7 Large School A6 12 1 453
8 School A8
9 School A9
10 School A10
11 School A1l
12 School A12
13 School A13
14 School A14
15 School A15
16 School A16
17 School A17
18 School A18
19 School A19
20 School A20 Medium School A16 4 1 161
21 School A21
22 School A22
23 School A23
24 School A24
25 School A25
26 School A26
27 School A27
28 School A28
29 School A29
30 School A30
31 School A31
32 School A32
33 School A33 Small School A27 4 1 95
34 School A34
35 School A35
36 School A36
37 School A37
38 School A38

(98]
O

School A39
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Table 1 Educational district, schools, number of sample Thai EFL teachers, and

number of sample EFL learners in secondary schools during the academic

year 2007 (continued)

Sample
Number of Thai EFL Number
District Number Schools Size teachers of Thai
Schools
Questionnaire Interview 1 EFL
earners
2 1 School Bl
2 School B2
3 School B3
4 School B4
5 School B5
6 School B6 Large School B2 9 1 487
7 School B7
8 School B8
9 School B9
10 School B10
11 School B11
12 School B12
13 School B13
14 School B14
15 School B15
16 School B16
17 School B17
18 School B18 Medium School B22 7 1 225
19 School B19
20 School B20
21 School B21
22 School B22
23 School B23
24 School B24
25 School B25
26 School B26
27 School B27
28 School B28
29 School B29
30 School B30 Small School B31 3 1 160
31 School B31
32 School B32
33 School B33
34 School B34
35 School B35
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Table 1 Educational district, schools, number of sample Thai EFL teachers, and
number of sample EFL learners in secondary schools during the academic

year 2007 (continued)

Sample
Number of Thai EFL.~ Number
District Number Name of Schools Size teachers of Thai

Name of schools

Questionnaire Interview | EFL
earners
3 1 School C1
2 School C2
3 School C3
4 School C4
5 School C5
6 School C6
7 School C7 Large School C5 9 1 346
8 School C8
9 School C9
10 School C10
11 School C11
12 School C12
13 School C13
14 School C14
15 School C15
16 School C16
17 School C17
18 School C18
19 School C19
20 School C20
21 School C21 Medium School C18 6 1 228
22 School C22
23 School C23
24 School C24
25 School C25
26 School C26
27 School C27
28 School C28
29 School C29
30 School C30
31 School C31
32 School C32
33 School C33
34 School C34
35 School C35 Small School C33 4 1 173
36 School C36
37 School C37
38 School C38
39 School C39
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Table 1 Educational district, schools, number of sample Thai EFL teachers, and
number of sample EFL learners in secondary schools during the academic

year 2007 (continued)

Sample
Number of Thai EFL ~ Number
District Number Name of Schools Size teachers of Thai
Name of schools EFL
Questionnaire Interview |
earners
3 40 School C40
41 School C41
42 School C42
TOTAL 58 9 2,328

3.3 Variables and measurement of the variables

There were two variables in the present study. The first variable is the CLT
conceptualization of Thai EFL teachers in public secondary schools in Bangkok
during the academic year 2007. This variable refers to knowledge and understanding
of CLT elements which include communicative competence, second language
learning theories, communicative syllabus designs, learner roles, teacher roles,
communicative materials, communicative activities, communicative assessments, and
CLT discussions. The variable was measured by the teacher questionnaire and face-
to-face interviews for the Thai EFL teachers developed by the researcher. The second
variable of this study is the CLT practice of the Thai EFL teachers in public
secondary schools in Bangkok. The variable refers to the application of
communicative competence, communicative syllabus design, teacher roles, learner
roles, classroom activities, materials used, and assessment along the CLT principles.
This variable will be measured by the student questionnaire for and the teacher

interview as mentioned earlier.

3.4 Instruments

Three data collection instruments were administered in this study. The first
instrument was the teacher questionnaire designed to investigate the conceptualization
towards CLT. The second instrument was the student questionnaire that investigated
the CLT practice of the Thai EFL school teachers in Bangkok. The third instrument

was an individual semi-structured interview conducted with the sample Thai EFL
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public school teachers. It was used to explore their CLT conceptualization and CLT

teaching practice.

3.4.1 Questionnaire investigating the CLT conceptualization of the Thai
EFL school teachers

The first questionnaire used to explore the CLT conceptualization of Thai EFL
school teachers had two sections. Section 1 consisted of checklist items concerning
background information of the teacher participants such as sex, age, level of
education, major of education, educational institutes, level of the classroom taught,
period of EFL teaching in secondary level, number of students taught, and source of
information and knowledge about CLT. Example 1 on the next page illustrates the

characteristics of the items used in Section 1.

Example 1: Questions in section 1 of the first questionnaire
Section 1
Description: Please put v' in the [J in front of the item that best describe you for
each statement.

Gender ] Male ] Female

Section 2 consisted of 80 items which concerns conceptualization towards
CLT of the EFL participant teachers. The responses from Section 2 were then scored

on a five-point rating scale. Example 2 shows an example of the questions in Section 2.
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Description: Please read the following questions and put only one v" in the box that

best reflects your view about principles of English language teaching and learning

(0)

(00)

Learning English is
best effective when
practicing sentence
drills

Learning grammar
rules is most important
for learners to master
English

Strongly | Somewhat Neutral Sqrnewhat S‘Erongly
Agree agree disagree | Disagree
v
v

3.4.2 Questionnaire exploring the CLT practice of the Thai EFL school

teachers

The second questionnaire administered with the Thai EFL learners was

designed to explore the teaching practices of the EFL teachers. The questionnaire

consisted of 60 items about CLT teaching practices. Example 3 shows the instruction

and sample items of the second questionnaire.
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Example 3: Sample instruction and questions of the student questionnaire
Description: Please read the questions and put only one v in the box that reflects the
teachers’ EFL teaching practice best during the second semester of the academic year
2007.

Level 4: The teachers always perform the action.

Level 3: The teachers frequently perform the action.

Level 2: The teachers moderately perform the action.

Level 1: The teachers marginally perform the action.

Level 0: The teachers never perform the action.

Teaching practice of the EFL

4 3 2 1 0
(o) My teacher often asks us to practice
sentence drilling and repeat sentences v
after him/her.
(0o) In English classroom I always do group
activities that allow me to interact with v
peers.
teachers

3.4.3 Interview exploring the CLT conceptualization and CLT practice of
the Thai EFL school teachers

The interview of the present study investigated the CLT conceptualization and
CLT practice of the Thai EFL teachers. It was a semi-structured interview with 34
open-ended questions. The interview was administered by the researcher with nine
sample Thai EFL teachers in nine sample schools. The researcher followed the
interview procedures encouraging the interviewees to talk freely without any
interruptions. The responses were then accumulated and analyzed. The responses

were divided into two parts: CLT conceptualization and CLT practice.
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3.5 Scoring criterion

The data from the questionnaires were then be scored. The first questionnaire
developed to explore the conceptualization of EFL teachers towards CLT was
constructed on a five-point rating scale which had scoring criterion as shown below.
The positive and negative questions refer to the questions that reflect and do not

reflect CLT principles and practice respectively.

Level of opinion Scores for positive questions Scores for negative
guestions

Strongly agree 4 0
Somewhat agree 3 1

Neutral 2 2
Somewhat disagree 1 3

Strongly disagree 0 4

The second questionnaire which was taken by the EFL learners consisted of a
five-point rating scale questions about CLT practice of the Thai EFL public school
teachers. The positive and negative practice refer to the questions that reflect and do
not reflect CLT practice in classroom respectively. The scoring criterion was as

follow:

Level of teaching practice Scores for positive practice Scores for negative practice

4 4 0
3 3 1
2 2 2
1 1 3
0 0 4
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3.6 Interpretation of the scores

The scores obtained from the analysis of the questionnaires were interpreted
along the Absolute Criterion. The average scores of the first questionnaire
administered to investigate the CLT conceptualization of the Thai EFL school

teachers were then interpreted as shown below.

Average Scores Meaning

3.200 - 4.000 Very clear conceptualization
2.400 - 3.195 Clear conceptualization
1.600 - 2.395 Moderate conceptualization
0.800 - 1.595 Little conceptualization
0.000 - 0.795 No conceptualization

The score from the second questionnaire administered with the Thai EFL
learners exploring the CLT practice of the Thai EFL teachers were interpreted as

demonstrated below.

Average Scores Meaning
3.200 - 4.000 Always practice
2.400 - 3.195 Frequently practice
1.600 - 2.395 Moderately practice
0.800 - 1.595 Rarely practice
0.000 - 0.795 Never practice

3.7 Development of the instruments

The instruments of the present study included two questionnaires, and an
interview. The first questionnaire which was conducted with the fifty-eight Thai EFL
public secondary school teachers explored the CLT conceptualization and CLT
practice of the Thai EFL school teachers. The second questionnaire was administered
with the EFL learners. It was designed to investigate the CLT practice of the Thai
EFL school teachers. The interview was conducted with the nine Thai EFL school
teachers to extract their CLT conceptualization and CLT practice in the classrooms.
The questionnaires of the present study were developed along the following ten steps:

Step 1: The researcher outlined the objectives of the questionnaires so that

they were in line with the studied variables: CLT conceptualization and CLT practice.
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Step 2: Relevant theories, academic documents and studies about CLT
including the variables were analyzed.

Step 3: The researcher selected and developed the instruments to measure the
variables, and determined the evaluation method of the results.

Step 4: Based on the objectives and the review of literature, the researcher
developed question items that reflected the definition and characteristics of the
studied variables (see Appendix A).

Step 5: The language use and content validity of the question items were
evaluated by the language specialist, and research specialists (see Appendix H).

Step 6: The researcher then revised the question items of the questionnaires
accordingly (see Appendixes A and B).

Step 7: The two questionnaires were then tried out with the sample
participants in order to evaluate the discrimination (r) and Cronbach’s (1963) Alpha
Coefficient or reliability (a) of them. The first questionnaire investigating CLT
conceptualization of the Thai EFL school teachers consisting of 107 items was tried
out with 35 Thai EFL school teachers. The second questionnaire investigating the
CLT practice of the Thai EFL school teachers containing 80 items was administered
with 36 Thai EFL learners.

Step 8: The results of the two questionnaires were then analyzed to determine
the discrimination. The items which had significant r values between 0.05 and 0.01
were selected for the final questionnaires. Eighty items with r values from 0.335 to
0.777 were selected for the first questionnaire measuring the CLT conceptualization
and CLT practice of the Thai EFL school teachers (see Appendix F). Sixty items with
r value between 0.374 and 0.968 were selected from the second questionnaire
measuring the CLT practice of the Thai EFL school teachers (see Appendix G).

Step 9: The questionnaires were then analyzed to find the Alpha Coefficient of
Cronbach (1963) to evaluate their reliability. The Reliability of the first and second
questionnaires equals to 0.975 and 0.970, respectively (see Appendix D).

Step 10: The two questionnaires were then administered with the sample Thai
EFL school teachers and the Thai EFL learners taught by those sample EFL school

teachers.
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The interview was developed based on the previous research studies on the
CLT principles, and definitions of the two variables: CLT conceptualization and CLT
practice. The question items were developed to reflect the definitions of the variables,
and the CLT principles. Also, the researcher added relevant questions to complete the
interview. The quality of the interview was then evaluated by the specialists in terms
of its content validity. The researcher revised the interview according to the
suggestions from the specialists, and administered the interview with the sample Thai

EFL school teachers.

3.8 Data collection procedures

The data was then collected from the sample Thai EFL school teachers and
Thai EFL learners using the questionnaires and interview along the following
procedures. First, the researcher contacted the sample schools and arranged the date
and times with the sample EFL teachers to administer the questionnaires. The data
was collected during December, 2007. On the appointed date and times, the
researcher visited the school, explained the objectives of the study to the sample EFL
teachers and EFL learners, and administered the questionnaires. The first
questionnaire investigating the CLT conceptualization and CLT practice of Thai EFL
teachers was administered with a total of 58 Thai EFL school teachers in nine public
schools in Bangkok. The second questionnaire exploring the CLT practice of Thai
EFL learners was conducted with 2,328 EFL learners in nine public schools in
Bangkok. Next, the responses to both questionnaires from the sample participants
were analyzed, scored and tabulated.

The semi-structured interview which was designed to investigate the CLT
conceptualization and CLT practice of the Thai EFL teachers was conducted with the
nine Thai EFL school teachers in the nine public schools in Bangkok. The responses
that were in line with the interview questions were classified into groups according to
similarities. The frequencies of the responses were counted, and those with high

frequency counts were selected as the results of the study.
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3.9 Data analysis procedures

The responses from the teacher questionnaire investigating the CLT
conceptualization and CLT practice of the Thai EFL school teachers were analyzed as
follows: The background information of the respondents was analyzed to find the

frequencies and percentages. The responses regarding the CLT conceptualization of

the Thai EFL school teachers were then analyzed to find the Means ()_() and Standard
Deviation (SD). The results were then interpreted using the specified scoring
criterion. In addition, the frequency and percentage of the responses in each level of
the CLT conceptualization’s components were analyzed. The responses from the

student questionnaire exploring the CLT practice of the Thai EFL school teachers

were analyzed to find Means ()_() and Standard Deviation (SD). The results were then
interpreted using the specified scoring criterion. The response frequencies and
percentages of the responses of the CLT components were analyzed. The responses
from the semi-structured interview were analyzed to identify the CLT
conceptualization and CLT practice using the frequencies and proportions. The
classroom teaching practice of the Thai EFL teachers derived from the interview was

presented descriptively.

3.10 Statistics of the study

There were two types of statistics used in the present study: the basic statistics
used to analyze the data and the statistics used to evaluate the instruments.
1. The statistics used to analyze the data are the basic statistics included:

1.1 Frequencies of the responses.

1.2 Percentages of the frequencies in 1.1.

1.3 Proportions of the frequencies in 1.1.

1.4 Means (i) of the score

Formula X _ X

— N
Where )_( refers to Means
> X refers to the total scores of the data

N refers to the number of data
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1.5 Standard Deviation (SD)

Formula SD _ / N3X’-(=X)’
N (N-1)

Where SD refers to Standard Deviation
> X refers to the total scores of the data
> X refers to sum of the square scores

N refers to the number of the respondents

2. The statistics used to evaluate the quality of the instruments involved:

2.1 Item-Total correlation (r) of the two questionnaires was analyzed to find

the discrimination by using Pearson’s product moment correlation formula.

Formula r — NIxy — (Zx)(Xy)
J INEx*- () 2][Nzy* - (5) 7

Where r refers to item discrimination
N refers to the number of the respondents
X refers to the score of each item

Y refers to the sum of the score of the rest items

2.2 Reliability (o) of the two questionnaires was calculated using Cronbach’s

(1957) Coefficient formula.

n >S}

I 1 —

Formula o= —
n 1 St2

Where a  refers to Reliability Coefficient
n refers to the number of item in the questionnaires
ZlSi2 refers to sum of the variance of the each item’s score

Stz refers to the variance of the total score
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In summary, the sample of the present study included 58 Thai EFL public
secondary school teachers and 2,328 Thai EFL learners. The two questionnaires
investigating CLT conceptualization and CLT practice were administered with the
sample teachers and learners, respectively, while the semi-structured individual
interview investigating CLT conceptualization and practice of the teachers was
conducted with the sample teachers. The triangular relationship between the two
questionnaires and the semi-structured interview could thus be fairly beneficial for the
data collection and analysis of the present study. The analysis of the responses from
the sample Thai EFL public secondary school teachers and the Thai EFL learners

were reported in Chapter four.
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CHAPTER IV
RESULTS

The result of the present study was divided into four sections. The first section
contains the analysis of the background data of the sampled Thai EFL secondary
school teachers in Bangkok (see Table 2). The second section presents the analysis of
the conceptualization of CLT of the Thai EFL secondary school teachers in Bangkok
in academic year 2007 (see Table 3, 4, 5, 6, 7, 8, 9, 10, and 11). The third section
involves the analysis of the CLT practice of the Thai EFL secondary school teachers
in Bangkok during the academic year 2007 (see Table 13). The fourth section
concerns the interview results of the conceptualization of CLT and CLT practice of
the Thai EFL secondary school teachers in Bangkok, as well as the teaching

methodology and challenges the Thai EFL teachers face.

4.1 The analysis of the background information of the sample Thai EFL school
teachers in Bangkok in the academic year 2007

Section 1 presents the analysis of the background information of the sampled
Thai EFL school teachers in Bangkok in academic year 2007. The sample of the
present study included 58 Thai EFL teachers from public secondary schools in
Bangkok. Table 2 shows the frequency and percentage of the demographic data of the
sampled Thai EFL secondary school teachers in Bangkok. The results indicated that
most of the Thai EFL secondary school teachers in Bangkok were female (93.10%)
and most of them were 46 years old and above (75.86%). It was found that most of
the Thai EFL teachers obtained Bachelor degree (82.76%). The majority of the Thai
EFL teachers whose major was in English language teaching accounted for 37.93%;
whereas, those whose major was in linguistics and others accounted for 48.27% and
13.80% of the total teachers, respectively. In addition, the majority of the Thai EFL
teachers had been teaching EFL for 15 years and above (77.58%). Most of the Thai
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EFL secondary school teachers gained knowledge of CLT through various media
(63.79%), and through documents such as research, journals, and textbooks (62.07%).
Also, a number of the teachers acquired the knowledge and understanding of CLT

from conferences, and seminars (25.86%).

Table 2 Frequencies and Percentages of demographic data of the Sample Thai EFL

secondary school teachers in Bangkok in the academic year 2007

Item Frequency Percentage

1. Gender

Male 4 6.90

Female 54 93.10
2. Age

Below 30 years old 8 13.80

30 - 45 years old 6 10.34

46 years old and above 44 75.86
3. Education

Below Bachelor degree - -

Bachelor degree 48 82.76

Masters degree 10 17.24

Doctorate degree - -
4. Major of the clearest education

English language teaching 22 37.93
Linguistics 28 48.27
Others 8 13.80
5. Service year
1-5years 9 15.52
6 - 15 years 4 6.90
15 years and above 45 77.58
6. Sources of knowledge of CLT
Conference and seminar 15 25.86
Library 9 15.52
Research, journals, and textbooks 36 62.07
Media (TV, CD, VDO and Internet) 37 63.79
Language center (ERIC, British Council, - 5 8.62

Chulalongkorn University Language Institute and etc.)
Academics and specialists 5 8.62




Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 45

4.2 The analysis of the CLT conceptualization of the sample Thai EFL school
teachers in Bangkok in the academic year 2007

Section 2 shows the analysis of the CLT conceptualization of the sample 58
Thai EFL school teachers in Bangkok during the academic year 2007. Table 3

illustrates that the Thai EFL school teachers in Bangkok during the academic year

2007 had clear and similar conceptualization of CLT (; = 3.026, SD = 0.426).There
were 27.99% and 50.06% of the teachers who had very clear and clear
conceptualization of CLT, respectively; while, 19.12% and 2.16% of the teachers had
moderate, and little conceptualization of CLT, accordingly. Only 0.67% of the

teachers had no conceptualization of CLT.

Table 3 Means, Standard Deviations, frequencies and percentages of the CLT
conceptualization of the sample Thai EFL school teachers (n = 58)

0,
Communicative Language — f %

Teaching Conceptualization X SD

4 3 2 1 0 4 3 2 1

Communicative competence 3.103 0.517 83 102 35 8 4 3578 43.97 15.08 345 1.72
Language Learning Theory ~ 3.283 0515 96 102 32 1 4138 4396 13.79 0.43 0.43
g&%’:””icaﬁ"e syllabus 5975 0473 69 114 43 4 2 2074 4914 1853 172 0.6
Communicative activities 2.890 0467 54 130 42 4 2 2328 56.04 18.10 1.72 0.86
Learner roles 2888 0601 37 90 38 8 1 2126 5172 21.84 4.60 0.58
Teacher roles 3020 0531 58 123 47 4 0 2500 53.02 2026 172 0.00
Communicative materials ~ 3.043 0490 98 180 61 9 0 28.16 51.72 17.53 259 0.00
g;;;“;:;g;‘i”ve 2933 0607 43 89 39 2 1 2471 5115 2241 115 057
CLT processes 3121 0589 56 82 33 2 1 3218 47.13 1897 1.15 0.57
Total 3026 0426 1299 2323 887 100 31 27.99 50.06 19.12 2.16 0.67

The element that the teachers had very clear understanding was language
learning theory (; = 3.283, SD = 0.515); whereas, the elements that the teachers had
clear understanding include communicative competence (; = 3.103, SD = 0.517),
communicative syllabus design (; = 2.975, SD = 0.473), communicative activities
(; = 2.890, SD = 0.467), learner roles (; = 2.888, SD = 0.601), teacher roles (; =
3.029, SD = 0.531), communicative materials (; = 3.043, SD = 0.490),
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communicative assessments (; = 2.983, SD = 0.607), and CLT processes (; =
3.121, SD = 0.589). The teachers had similar conceptualization of each element of
CLT.

From table 3, the percentage of the Thai EFL school teachers in each element
of the CLT conceptualization was as follows. For communicative competence, there
were 35.78% and 43.97% of the teachers who had very clear and clear
conceptualization of CLT, accordingly; whereas, 15.08% and 3.45% of the teachers
had moderate and little conceptualization of CLT, respectively. Only 1.72% of the
teachers had no conceptualization of communicative competence. Regarding language
learning theory, 41.38% and 43.96% of the teachers had very clear and clear
conceptualization of CLT principles. The teachers who had moderate and little
conceptions of CLT in this element were 13.79% and 0.43%. Also, 0.43% of the
teachers had no conceptualization of CLT concerning language learning theory. For
communicative syllabus design, 29.74% and 49.14% of the teachers had very clear
and clear conceptualization of CLT; whereas, 18.53% and 1.72% of the teachers had
moderate and little conceptualization of CLT. In addition, the teachers who had no
conceptualization of CLT regarding communicative syllabus design accounted for
0.86%. Concerning communicative activities, 23.28% and 56.04% of the teachers had
very clear and clear conceptualization of CLT. There were 18.10% and 1.72% of the
teachers who had moderately and little conceptions of CLT regarding this element;
while, 0.86% of them had no conceptualizations of CLT principles. For learner roles,
21.26% and 51.72% of the teachers had very clear and clear conceptualization of
CLT; meanwhile, 21.81% and 4.60% of the teachers had moderate and little
conceptualization of CLT. Only 0.58% of the teachers had no conceptions of learner
roles in CLT. As for teacher roles, 25.00% and 53.02% of the teachers had very clear
and clear conceptualization of CLT. The teachers who had moderate and little
conceptualization of CLT regarding teacher roles accounted for 20.26% and 1.72% of
the total teachers. Interestingly, there were no teachers who had no conceptualization
of teacher roles in CLT. Concerning communicative materials, 28.16% and 51.72% of
the teachers had very clear and clear conceptualization of CLT; while 17.53% and
2.59% of them had moderate and little conceptualization of communicative materials
in CLT. In this element, there were no teachers who had no conceptualization of CLT.
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For communicative assessment, 24.71% and 51.15% of the teachers had clear
conceptualization of CLT. While 22.41% and 1.1.5% of the teachers had moderate
and little conceptualization of communicative assessment in CLT, only 0.57% of
them had no conceptualization of this element. In CLT processes, there were 32.18%
and 47.13% of the teachers who had very clear and clear conceptualization of CLT.
Also, 18.97% and 1.15% of the teachers had moderate and little conceptualization.
Mere 0.57% of the teachers had no conceptualization of CLT principles regarding
CLT processes.

Table 4 shows that the conceptualization of communicative competence of

CLT as follows. The Thai EFL teachers had very clear conceptualization of strategic

competence (; = 3.328, SD = 0.653) as well as sociolinguistic competence (; =
3.310, SD = 0.596), and their conceptualization were similar. Also, it was found that

they had clear conceptualization of discourse (; = 3.181, SD = 0.517) and

grammatical competence (;: 2.905, SD =0.910).

Table 4 Means, Standard Deviation, frequencies and percentages of the CLT
conceptualization towards the communicative competence of the Thai EFL

school teachers in Bangkok (n = 58)

— f %

Communicative —

competence X SD

4 3 2 1 0 4 3 2 1

Grammatical competence 2905 0910 21 18 12 4 3 36.21 31.03 20.69 6.90 5.17
Sociolinguistic competence  3.310 0.596 20 29 8 1 0 3448 50.00 13.79 1.72 0.00
Discourse competence 3.181 0517 16 30 10 1 1 2759 51.72 1724 172 172
Strategic competence 3.328 0.653 26 25 5 2 0 4483 4310 862 345 0.00
Total 3.103 20.517 83 102 35 8 4 3578 4397 15.09 345 1.72

The teachers’ conceptualization of discourse competence was similar, while
that of grammatical competence was slightly dispersed. There were 36.21% and
43.10% of the Thai EFL school teachers who had very clear conceptualization in
grammatical competence and strategic competence; whereas, there were 50.00% and

51.72% of them who had clear conceptualization in sociolinguistic and discourse
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competence. For grammatical competence, 5.18% and 6.89% of the teachers had
little and no conceptualization, respectively.

The table 5 illustrated the results of the conceptualization of each element of
language learning theories. The results showed that the Thai EFL school teachers had

very clear conceptualization of language acquisition & = 3.293, SD = 0.589),

experiential learning (; = 3.388, SD = 0.649) and functional learning (; = 3.260, SD
= 0.690), and their conceptions were in congruence. In addition, the teachers had clear

conceptualization of integrative skill learning (; = 3.070, SD = 0.746), and they had
similar conceptualization.

Table5 Means, Standard Deviation, frequencies and percentages of the CLT
conceptualization towards language learning theories of the sample EFL

Thai school teachers in academic year 2007 (n = 58)

f %
Language learning theories % sD
4 3 2 1 0 4 3 2 1

Language acquisition 3293 0589 27 23 7 1 0 4655 39.66 12.07 1.72 0.00
Experiential learning 3388 0649 28 26 3 0 1 4828 44.83 517 000 1.72
Integrative skill learning 3070 0746 18 26 14 0 0 31.03 44.83 24.14 0.0 0.00
Functional learning 3260 0690 23 27 8 0 0 3966 4655 13.79 0.00 0.00
Total 3283 0515 96 102 32 1 1 41.38 43.97 13.79 043 043

There were 46.55% and 39.66% of the Thai EFL school teachers who had
very clear and clear conceptualization of language acquisition, accordingly; whereas,
48.28% and 44.83% of the teachers had very clear and clear conceptualization of
experiential learning. Also, 44.83% and 31.03% of the teachers had clear and very
clear conceptualization of integrative skill learning, and 46.55% and 39.66% of the
teachers had clear and very clear conceptualization of functional learning.

The Table 6 demonstrated the results of communicative syllabus design
elements. From the table, the results indicated that the Thai EFL school teachers had
clear conceptualization of learner-center approach, cooperative learning, development
of four communicative competences, and elements of communicative syllabus, and

their conceptualization were similar.
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Table 6 Means, Standard Deviation, frequencies and percentages of the CLT

conceptualization towards communicative syllabus design of the sample

Thai EFL school teachers in academic year 2007 (n = 58)

Communicative syllabus

f

%

design X SD

4 3 2 1 0 4 3 2 1 0
Learner-center approach 3160 069 19 29 10 0 0 32.76 50.00 17.24 0.00 0.00
Cooperative learning 3100 0746 18 29 10 1 0 31.03 50.00 17.24 1.72 0.00
Development of four
communicative
competences 3.014 0570 18 27 10 1 2 31.03 46.55 17.24 172 3.45
Elements of Communicative
syllabus: 2938 0494 63 142 75 9 1 21.72 4897 2586 3.10 0.34
Language arts 2.690 0648 9 24 23 1 1 1552 41.38 39.66 1.72 1.72
Language for a purpose 2.638 0668 8 24 23 3 0 13.79 41.38 39.66 5.17 0.00
My language is me 3075 0640 18 28 10 2 0 31.03 48.28 17.24 3.45 0.00
Theater arts 2920 0563 10 35 11 2 0 17.24 60.34 18.97 3.45 0.00
Beyond the classroom 3125 0651 18 31 8 1 0 31.03 53.45 13.79 1.72 0.00
Total 2975 0473 69 114 43 4 2 2974 49.14 1853 172 0.86

The results indicated that 50.00%, 50.00%, 46.55%, and 48.97% of the Thai
EFL school teachers had clear conceptualization of the aforementioned elements of
communicative syllabus design, respectively; while, 3.45% of the teachers had no
conceptualization of development of communicative competence. Furthermore,
3.10% of the teachers had little conceptualization of the elements of communicative
syllabus. Interestingly, 5.17% of the teachers had little conceptualization of language
for a purpose in particular.

Also, the Thai EFL school teachers had clear and similar conceptualization of
elements of communicative syllabus: language arts, language for a purpose, my
language is me, theater arts, and beyond the classroom. There were 41.38%, 41.38%,
48.28%, 60.34%, and 53.45% of the teachers who had clear conceptualization of
language arts, language for a purpose, my language is me, theater arts, and beyond the
classroom, respectively.

The results of each element of communicative activities were illustrated in

Table 7. The Thai EFL school teachers had clear conceptualization of communicative

activities (X = 3.112, SD = 0.642), functional activities (X = 3.020, SD = 0.662),



Phenthip Manajitt Results / 50

interactive activities (X = 3.160, SD = 0.696) and CLT models (X = 2.750, SD =
0.495) and they had similar conceptualization. Furthermore, 50.00%, 62.07%,
55.17%, and 56.90% of the teachers who had clear conceptualization of
communicative activities, functional activities, interactive activities, and CLT models,
respectively, For communicative activities, there were 3.45% of the teachers who had

little conceptualization.

Table 7 Means, Standard Deviation, frequencies and percentages of the CLT
conceptualization towards communicative activities of the sample Thai EFL

school teachers in Bangkok during the academic year 2007 (n = 58)

f %
Communicative activities X sSD

4 3 2 1 0 4 3 2 1

Communicative activities 3112 0642 18 29 8 2 1 3103 50.00 13.79 3.45 1.72
Functional activities 3020 0662 12 36 9 1 0 2069 6207 1552 1.72 0.00
Interactive activities 3160 0696 18 32 7 1 0 31.03 5517 12.07 1.72 0.00
CLT models 2750 0495 6 33 18 0 1 10.34 56.90 31.03 0.00 1.72
Total 2.890 0467 54 130 42 4 2 23.28 56.03 18.10 1.72 0.86

Table 8 showed that the Thai EFL school teachers had clear conceptualization
of each element of the learner roles: learners as source of syllabus design (; = 2.782,
SD = 0.581), consideration in learners’ different experiences (; = 2.810, SD =

0.760), and learners as communicators (; = 3.086, SD = 0.744). Also, their
conceptualizations of the three elements were similar. There were 51.72%, 55.17%,
and 48.28% of the teachers who had clear conceptualization of learners as source of
syllabus design, consideration in learners’ different experiences, and learners as
communicators, respectively.
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and percentages of CLT

conceptualization towards learner roles of the sample Thai EFL school

teachers in Bangkok during the academic year 2007 (n = 58)

f

%

Learner roles X sD

4 3 2 0 4 3 2 1 0
Learner as source of
syllabus design 2782 0581 9 30 16 0 1552 51.72 2759 5.17 0.00
Consideration in learners’
different experiences 2810 0.760 9 32 14 0 1552 55.17 24.14 5.17 0.00
Learners as communicators 308 (0744 19 28 8 1 3276 48.28 13.79 345 1.72
Total 2.888 0601 37 90 38 1 2126 51.72 21.84 460 057

There were 5.17% of the Thai EFL school teachers who had little
conceptualization of learners as source of syllabus design, and consideration in
learners’ different experiences. Moreover, 1.72% and 3.45% of the teachers had no
and little conceptualization of learners as communicators, respectively.

Table 9 displayed the results of element of teacher roles. It showed that the
Thai EFL school teachers had clear conceptualization of all of the elements in teacher

roles in CLT: teachers as source of knowledge (; = 3.069, SD = 0.614), teachers as
consultant (; = 3.090, SD = 0.759), teachers as communicator (; = 3.000, SD =

0.701), and teachers as need analyst (; = 2.880, SD = 0.651). Also, the teachers had
similar conceptualization of each element of teacher roles in CLT. There were
50.00%, 48.28%, 56.90%, and 56.90% who had clear conceptualization of teachers as
source of knowledge, teachers as consultant, teachers as communicator, and teachers

as need analyst, accordingly.



Phenthip Manajitt

Results / 52

Table 9 Means, Standard Deviation, frequencies, and percentages of the CLT

conceptualization towards teacher roles of the sample Thai EFL school
teachers in Bangkok during the academic year 2007 (n = 58)
f %
Teacher roles h% sD
4 3 2 1 0 4 3 2 1 0

Teachers as source of
knowledge 3.069 0614 18 29 9 2 0 3103 50.00 1552 3.45 0.00
Teachers as consultant 3090 0759 18 28 11 1 0 31.03 48.28 18.97 1.72 0.00
Teachers as communicator 3000 0701 13 33 11 1 0 2241 56.90 18.97 172 0.00
Teachers as need analyst 2880 0651 9 33 16 0 0 1552 56.90 27.59 0.00 0.00
Total 3.0290 0531 58 123 47 4 0 25.00 53.02 2026 1.72 0.00

The results in Table 10 indicated that the Thai EFL school teachers had
conceptualization of CLT in terms of communicative materials in each element as

follows. The teachers had clear and similar conceptualizations of communicative

materials being interesting to learners (; = 3.280, SD = 0.744). There were 41.38%

and 48.28% of the teachers who had very clear and clear conceptualization of

communicative materials being interesting to learners, respectively.

Table 10 Means, Standard Deviation,

frequencies,

and percentages of the

conceptualization of CLT in terms of communicative materials of the

sample Thai EFL school teachers in Bangkok during the academic year

2007 (n = 58)
f %

Communicative materials X sD

4 3 2 1 0 4 3 2 1 0
Communicative competence
as objective 3.009 0573 13 35 8 2 0 2241 60.34 13.79 3.45 0.00
Suitable to learner
experience 3.029 0583 16 30 11 1 0 2759 51.72 18.97 1.72 0.00
Interesting 3280 0744 24 28 4 2 0 4138 48.28 6.90 3.45 0.00
Promoting interactions 3069 0573 16 31 10 1 0 2759 5345 17.24 172 0.00
Being effective 2790 0811 11 27 17 3 0 1897 4655 29.31 517 0.00
Problem solving 3120 0703 18 29 11 0 0 31.03 50.00 18.97 0.00 0.00
Total 3.043 0490 98 180 61 9 0 2816 51.72 17.53 259 0.00
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The teachers had clear conceptualization towards the other elements of
communicative materials which include communicative competence as objective (;
= 3.009, SD = 0.573), suitable to leaner experiences (; = 3.029, SD = 0.583),
promoting interactions (; = 3.069, SD = 0.573), being effective (; = 2.790, SD =
0.811) and problem solving (; = 3.120, SD = 0.703). Also, the teachers had similar
knowledge and understanding of the elements. There were 60.53%, 51.72%, 53.45%,
46.55%, and 50.00% who had clear conceptualization of each of the above elements.
However, 5.17% of the teacher had little conceptualization of communicative
materials being effective to teaching and learning.

Table 11 displays the conceptualization of Thai EFL school teachers in

Bangkok towards CLT in terms of communicative assessment as follows. The

teachers had clear conceptualization of such element of communicative assessment:
communicative competence as objective (X =2.950, SD = 0.759), assessment process

(X = 2.910, SD = 0.779) and assessment tools (X = 3.090, SD = 0.732) and their
conceptualization towards communicative assessment was similar. In addition,
48.28%, 58.62% and 46.55% of the teachers had clear conceptualization of
communicative assessment in communicative competence as objective, assessment
process, and assessment tools.

Table 11 Mean, standard deviation, frequency, and percentage of the
conceptualization of CLT in terms of communicative assessments of the

sample Thai EFL school teachers in Bangkok during the academic year

2007 (n =58)
0,
Communicative — f %
assessments X SD
4 3 2 1 0 4 3 2 1

Communicative competence
as objective 2950 0759 14 28 15 1 0 24.14 4828 2586 1.72 0.00
Assessment process 2910 0779 11 34 11 1 1 1897 5862 1897 1.72 1.72
Assessment tools 300 0732 18 27 13 0 0 31.03 46,55 22.41 0.00 0.00
Total 2983 0607 43 89 39 2 1 2471 51.15 22.41 115 057
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Table 12 illustrated the Thai EFL school teachers’ conceptualization of CLT
in terms of its important processes. The teachers had clear conceptualization of

teaching integrative skills (; = 3.190, SD = 0.634), trail-and-error approach (; =

3.181, SD = 0.699), and learner needs as basis for syllabus design (; = 2.930, SD =
0.792). Their conceptualization was similar. There were 56.90%, 42.24% and 43.10%
of the teachers who had clear conceptualization of CLT processes in teaching
integrative skills, trial-and-error approach, and learner needs as basis for syllabus

design.

Table 12 Means, Standard Deviation, frequencies, and percentages of the
conceptualization of CLT in terms of CLT processes of the sample Thai EFL

school teachers in Bangkok during the academic year 2007 (n = 58)

f %
CLT processes X sSD

4 3 2 1 0 4 3 2 1

Teaching integrative skills 3190 0634 18 33 7 31.03 56.90 12.07 0.00 0.00
Trail and error approach 3181 0699 23 24 9 39.66 41.38 1552 172 172
Learner needs as basis for

syllabus design 2930 0792 15 25 17 25.86 43.10 29.31 1.72 0.00
Total 3121 0589 56 82 33 32.18 47.13 18.97 115 057

4.3 The analysis of CLT practice of the sample Thai EFL school teachers in
Bangkok in the academic year 2007

Section 3 presents the analysis of Communicative Language Teaching practice
of the Thai EFL school teachers in Bangkok during the academic year 2007 from the
questionnaire conducted a total of 2,328 Thai EFL learners.

Table 13 shows that the Thai EFL school teachers in Bangkok practiced CLT

moderately (; = 2.246, SD = 0.549) and their practice were not varied. There were
35.08% and 30.24% of the Thai EFL school teachers who practiced CLT moderately
and frequently, respectively. In addition, 15.36% of the teachers rarely practiced CLT,
while 13.04% and 6.27% of them always practiced and never practiced CLT,
accordingly.

The Thai EFL school teachers in Bangkok frequently took into account

communicative competence (; = 2.467, SD = 0.568) language learning theories (; =



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 55

2.483, SD = 0.633), and CLT processes (; = 2.652, SD = 0.828), while practiced.
Their practice regarding communicative competence and language learning theory
were similar, while the teacher CLT practice concerning CLT processes were rather
diverse.

Table 13 Means, Standard Deviation, frequencies, and percentages of CLT practice
of the sample Thai EFL school teachers in Bangkok during the academic
year 2007 (n = 2,328)

Communicative Language —
X

Teaching practice SD

Communicative competence 2.467 0.568 322 825 857 265 59 13.83 35.44 36.81 11.38 2.53

Language learning Theory = 2483 0.633 354 832 790 287 65 15.21 35.74 33.93 12.33 2.79

Communicative syllabus 1910 0636 200 528 781 496 323 859 22.68 33.55 21.31 13.87

design

Communicative activities 2165 0.642 236 653 855 419 165 10.14 28.05 36.73 18.00 7.09
Learner roles 2138 0835 236 621 871 429 171 10.14 26.68 37.41 18.43 7.35
Teacher roles 2351 0.622 312 761 799 344 112 13.40 32.69 34.32 14.78 4.81

Communicative materials 2110 0.800 248 632 814 396 238 10.65 27.15 34.97 17.01 10.22

Communicative 2294 0710 288 687 888 350 115 12.37 29.51 38.14 15.03 4.94

assessments
CLT processes 2.652 0.828 536 797 696 232 67 23.02 34.24 29.90 9.97 288
Total 2.246 0549 2732 6336 7351 3218 1315 13.04 30.24 35.08 15.36 6.28

The Thai EFL school teachers in Bangkok moderately practiced CLT in terms
of communicative syllabus design (; = 1.910, SD = 0.636), communicative activities
(X = 2.165, SD = 0.642) learner roles (X = 2.138, SD = 0.835), teacher roles (X =
2.351, SD = 0.622), communicative materials (; = 2.110, SD = 0.800) and

communicative assessments (; = 2.294, SD = 0.710). The teachers’ CLT practice
regarding communicative syllabus design, communicative activities, and teacher roles
were similar, while their practice concerning learner roles, communicative materials
and communicative assessment were more diverse.

There were 13.84% and 35.42% of the Thai EFL school teachers in Bangkok
who always practiced and frequently practiced CLT in terms of communicative

competence, respectively. In addition, 36.82% of the teachers moderately practiced
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CLT in realms of communicative competence. Additional 11.40% and 2.52% of the
teachers rarely practiced and never practiced CLT using communicative competence.

There were 15.20% and 35.75% of the Thai EFL school teachers in Bangkok
who always practiced and frequently practiced CLT by taking into account language
learning theory. Furthermore, 33.95% of the teachers moderately practiced this
element of CLT. Only 12.34% and 2.76% of the teachers rarely practiced and never
practiced CLT using language learning theory.

In terms of communicative syllabus design, there were only 8.61% and
22.69% of the Thai EFL school teachers in Bangkok who always practiced and
frequently practiced CLT. Most of the teachers moderately practiced CLT in realms
of communicative syllabus design by 33.54%. However, 21.31% and 13.85% of the
teachers which were the majority of the teachers compared with the other elements
rarely practiced and never practiced this aspect of CLT, respectively.

There were 10.12% and 28.07% of the Thai EFL school teachers in Bangkok
who always applied and frequently applied communicative activities in CLT. Also,
36.72% of the teachers moderately used communicative activities in CLT.
Nonetheless, 18.00% and 7.09% of the teachers rarely exercised and never exercised
communicative activities in classrooms.

Regarding learner roles, 10.12% and 26.68% of the Thai EFL school teachers
in Bangkok always practiced and frequently practiced CLT, while 37.45% of them
moderately practiced CLT. The teachers who rarely practiced and never practiced
CLT accounted for 18.42% and 7.33% of the total, respectively, when considering
learner roles.

For teacher roles, 13.39% and 32.98% of the Thai EFL school teachers in
Bangkok always practiced and frequently practiced CLT. There were 34.32% of the
teachers who moderately followed CLT principles, while there were 14.78% and
4.83% of them who rarely practiced and never practiced CLT, respectively.

In terms of the communicative materials, 10.65% and 27.13% of the Thai EFL
school teachers in Bangkok always practiced and frequently practiced CLT. At the
same time, 35.00% of the teachers moderately used the communicative materials;
while, 14.78% and 4.83% of the teachers rarely used and never used the

communicative materials, respectively.
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There were 12.36% and 29.52% of the Thai EFL school teachers who always
applied and frequently applied the assessment following CLT principles in their
classrooms. In addition, 38.15% of the teachers moderately used the communicative
assessment, whereas, 15.04% and 4.93% of the teachers rarely applied and never
applied the communicative assessment.

Regarding CLT processes, 23.02% and 34.25% of the Thai EFL school
teachers always practiced and frequently practiced their teaching in classrooms. There
were 29.91% of the teachers who moderately accounted for CLT processes in their
teaching. In addition, 9.96% and 2.86% of the teachers rarely applied and never

applied CLT processes while teaching.

4.4 The interview results of CLT conceptualization and CLT practice of the
sample Thai EFL school teachers in Bangkok during the academic year 2007

Section 4 presents the interview results of conceptualization and teaching
practice of the sample Thai EFL school teachers in Bangkok during the academic year
2007. The results were obtained from the semi-structured interview investigating CLT
conceptualization and CLT practice conducted with nine Thai EFL school teachers in
Bangkok during the academic year 2007.

From Table 14, the interview results of the Thai EFL school teachers in
Bangkok during the academic year 2007 revealed that 0.43 proportion of the teachers
had clear conceptions of CLT, while 0.38 and 0.19 proportion of the teachers had
moderate to little, and no conceptualization of CLT, respectively. In addition, the
analysis of the interview shows that 0.26 proportion of the teachers always practiced
CLT, and 0.51 proportion of them moderately to rarely. Only 0.23 proportion of the
teachers never practiced CLT, respectively.
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Table 14 Frequencies and proportions of the CLT conceptualization and CLT

practice of the sample Thai EFL school teachers in Bangkok during the

academic year 2007 (n =9)

Level of CLT conceptualization

Level of CLT practice

Communicativ_e Language Clear Moderate- None Always Moderately None
Teaching Little — Rarely
f p f p f p f p f p f p
Communicative competence 5 056 3 033 1 011 3 033 4 044 2 0.22
Language learning theory 5 056 3 033 1 011 1 011 6 067 2 0.22
Communicative syllabus design 4 044 3 033 2 022 0 000 6 067 3 0.33
Communicative activities 2 022 4 044 3 033 1 011 6 067 2 022
Learner roles 3 033 4 044 2 022 2 022 4 044 3 033
Teacher roles 2 022 4 044 3 033 3 033 4 044 2 022
Communicative materials 5 056 3 033 1 011 3 033 4 044 2 022
Communicative assessment 3 033 5 056 1 011 4 044 4 044 1 011
CLT processes 6 067 2 022 1 011 5 056 3 033 2 011
Total 35 043 31 038 15 0419 21 0.26 41 051 19 0.23

For communicative competence, the Thai EFL school teachers had clear
conceptualization of CLT by 0.56 proportion; whereas, the teachers had moderate to
little and no conceptualization of CLT by 0.33 and 0.11 proportion, respectively.
There were 0.33 proportions of the teachers who always used communicative
competence in classrooms, while 0.44 proportion of the teachers moderately to rarely
practice communicative competences. Only 0.22 proportion of the teacher never used
communicative competence while teaching.

Regarding language learning theories, 0.56 proportions of the Thai EFL school
teachers had clear conceptualization of CLT, while 0.33 proportions of the teachers
had moderate to little. Also, 0.11 proportions of the teachers had no conceptualization
of language learning theory of CLT. In addition, 0.11 proportion of the teachers
always took into account language learning theory while teaching; whereas 0.67
proportion of the teachers moderately to rarely. Only 0.22 proportion of the teachers
never accounted for language learning theory while teaching.

In communicative syllabus design, 0.44 proportion of the Thai EFL school

teachers had clear conceptualization of this element of CLT; whereas, 0.33 proportion
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the teachers had moderate to little conceptualization of this element of CLT. Only
0.22 proportions of the teachers had no conceptualization of CLT concerning
communicative syllabus design. In addition, there were 0.00 proportions of the
teachers who always practiced communicative syllabus design, and 0.67 proportions
of the teachers moderately to rarely put communicate syllabus design into use.
Interestingly, 0.33 of the teachers never used communicative syllabus design.

For communicative activities, 0.22 proportion of the Thai EFL school teachers
had clear conceptualization of CLT; meanwhile 0.44 proportion of the teachers had
moderate to little conceptualization of CLT. There were 0.33 proportions of the
teachers who had no conceptions of CLT. Furthermore, 0.11 proportions of the
teachers always used communicative activities in classrooms; while 0.67 proportions
of the teachers used communicative activities moderately to little. In addition, 0.22
proportions of the teachers never used communicative activities in classrooms.

Concerning learner roles, 0.33 proportions of the Thai EFL school teachers
had clear conceptualization of CLT; while 0.44 proportions of the teachers had
moderate to little conceptions of CLT. Moreover, 0.22 proportions of the teachers had
no conceptualizations of CLT regarding learner roles. In practice concerning learner
roles, 0.22 proportion of the teachers always practiced CLT; while 0.44 of them
accounted for learner roles in CLT practice moderately to little. Also, 0.33 proportion
of the teachers never practiced CLT relating to learner roles.

For teacher roles, 0.22 proportions of the Thai EFL school teachers had clear
conceptualization of CLT; while 0.44 proportion of the teachers had moderate to little
conceptualization of CLT. Regarding teacher roles, 0.33 of the teachers no
conceptualization of CLT. In practice, 0.33 of the teachers always assumed teacher
roles following CLT principles. In the meantime, 0.44 proportions of the teachers
moderately to rarely assumed roles in relation to CLT, and 0.22 of the teachers never
assumed roles following CLT in classrooms.

Regarding communicative materials, 0.56 proportions of the Thai EFL school
teachers had clear conceptualization of CLT; while 0.33 proportions of the teachers
had moderate to little conceptions of CLT. Only 0.11 of the teachers had no
conceptualization of CLT regarding communicative materials. In addition, 0.33

proportions of the teachers always used communicative materials in classrooms;
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whereas 0.44 proportions of the teachers moderately to rarely used communicative
materials. Additional 0.22 proportion of the teachers never used communicative
materials in classrooms.

In communicative assessment, 0.33 proportions of the Thai EFL school
teachers had clear conceptualization of CLT; whereas, 0.56 proportion of the teachers
had moderate to little conceptions of CLT in this area. Only 0.11 proportions of the
teachers had no conceptualization of CLT in communicative assessment.
Furthermore, 0.44 proportions of the teachers always applied communicative
assessment in their teaching practice; while 0.44 of the teachers utilized
communicative assessment moderately to little in classrooms. Only 0.11 proportion of
the teachers never used communicative assessment in classrooms.

In terms of CLT processes, 0.67 proportions of the Thai EFL school teachers
had clear conceptions of CLT; meanwhile, 0.22 proportions of the teachers had
moderate to little conceptualization of CLT in this element. In addition, 0.11
proportions of the teachers had no conceptualization of CLT in relation to CLT
processes. In practice, 0.56 proportions of the teachers put these CLT processes into
use; while, 0.33 proportion of the teachers moderately to little practiced CLT
processes. There were 0.11 proportions of the teachers who never implemented these
CLT processes.

The further details in relation to CLT conceptualization and CLT practice of
the Thai EFL school teachers were also obtained from the interview. The researcher
found that the Thai EFL teachers had clear conceptualization of CLT and were very
eager to learn the concepts of CLT and CLT practice. However, they moderately
applied CLT in class. In terms of communicative competence, the teachers were well
aware of the conceptions of communicative competence. Also, the Thai EFL teachers
had clear understanding of language learning theories. The teachers tailored their
language teaching to the levels of their learners and taught language skills
integratively. They associated foreign language teachers with English communication.
However, traditional approaches existed in the English language classrooms. The Thai
language was frequently used in the classrooms. Lecturing and note taking were

found in language classrooms.
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Regarding communicative syllabus, the Thai EFL teachers had clear
understanding of learner needs being central to communicative syllabus design. They
also understood that the communicative syllabus includes such components as
language arts, language for purposes, my language is me, theater arts and beyond the
classroom. However, the teachers followed the syllabus outlined by the Thai Ministry
of Education. The objective of the language learning and teaching was partly for
developing knowledge and skills for the English entrance examinations. Moreover,
the teachers relied on textbooks as the major resources for teaching and learning.
Certain teachers offered lessons of learners’ interests such as language for job
application; however, these lessons were yet limited. The teachers expressed concern
for limited opportunities for learners to immerse in the English language environment
since English was not the official language in Thailand.

In addition, from the interview, the Thai EFL teachers had clear understanding
of learner involvement in interactive and group activities. However, they had limited
knowledge of strategies and techniques to organize a communicative lesson, and to
manage the communicative classrooms in which learners act as communicators. Some
teachers had organized interactive activities in classrooms such as pair work, group
work, role play, simulation, presentation and group projects, but they encountered
such difficulties as disorganized classrooms, and time constraints. As a result, the
teachers sometimes resorted to traditional teaching practice.

In respect of learner roles, the interview results indicated that the Thai EFL
school teachers were aware of learners being center of learning that is learners as
communicators in communicative activities, learner experience as resources for
learning as well as learners as input of syllabus and lesson design. In practice the EFL
learners learned language individually, and had limited opportunities to share their
experiences in classrooms. Some of the teachers encouraged learners to share their
experiences with peers by, for instance, having them share their overseas working
experiences with the class. Regarding the communicative syllabus design, the Thai
EFL learners seemed not to participate in English language syllabus design. The
teachers adopted the Thai Ministry of Education’s curriculum, and selected the

textbooks including teaching and learning materials for learners.
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The interview results on teacher roles showed that the Thai EFL school
teachers were well aware of a variety of teacher roles for CLT. They acknowledged
such roles as facilitator of communication, consultant, group activity manager, and
language resource. In practice, the teachers adopted part of those roles. They acted as
group process managers when organizing English activities for the learners,
meanwhile they frequently lectured in front of the class. This seemed to result from
the teachers’ concern for classroom control, classroom management and time
constraints. The teachers believed that English foreign teachers were more able to
assume teacher roles of CLT.

The interview also revealed that the teachers had clear conceptualization of
communicative teaching and learning materials that the materials should meet learner
needs and interests as well as the objectives of the program. The teachers were aware
of the importance of realia. However, such materials as magazines, newspaper, and
films were limitedly available for the EFL learners. Most of the schools lacked
resources for language learning such as books, and visual and audio equipment.

In addition, the interview results suggested that the teachers had clear
conceptualization of communicative assessments. They had knowledge of variety of
evaluation instruments such as observation, interview, written tests, interview, and
peer review. They also recognized communicative competence as the objective of the
assessments. However, the teachers applied some types of testing instruments, and
sometimes adhered their tests to the entrance examinations.

Regarding the CLT processes, the interview revealed that the Thai EFL school
teachers were well aware of CLT areas such as trial-and-error approach, and error
treatments. The teachers pointed out that the EFL learners were allowed to make
mistakes during learning, and the goal of English language learning was to
communicate fluently and correctly. The teachers also realized that English skills

should be taught integratively.

4.5 Summary of the main points
The results of the study of CLT conceptualization and teaching practice from
the questionnaire conducted with the Thai EFL school teachers revealed that the

teachers had clear conceptualization of CLT. The majority of the teachers had clear
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understanding of CLT (78.05%); while, there were average number of the teachers
who had moderate to little conceptualization of CLT (21.28%). Also, there were small
number of the teachers who had no conceptualization of CLT (0.67%).

The results indicated that the element of CLT that Thai EFL school teachers
had very clear conceptualization was the language learning theory or language
acquisition. Also, the results showed that the teachers had clear conceptualization of
CLT towards the remaining elements. However, there were 18.14% of the teachers
who had little and no conceptualization of CLT towards the communicative syllabus
design. Furthermore, 5.17% and 5.18% of the teachers had little and no
conceptualization of CLT towards communicative competence and learner roles,
respectively.

In addition, the results of the study of the CLT practice from questionnaire
conducted with the EFL learners in Bangkok during the academic year 2007 indicated
that an average number of the Thai EFL teachers applied CLT in classrooms. There
were an average number of teachers who always practiced CLT (43.28%). The
majority of the teachers applied moderate to little CLT in classrooms (50.45%). There
were small number of teachers who did not apply CLT in classrooms (6.27%).
Communicative competence, language learning theory or language acquisition, and
CLT processes were the elements of CLT that were frequently used in classrooms.
The remaining elements were applied moderately in classrooms. However, 35.16% of
the Thai EFL school teachers rarely and never applied communicative syllabus design
in practice. In addition, 27.22%, 25.75%, and 25.51% of the teachers rarely and never
applied communicative materials, learner roles and communicative activities in
teaching.

From the interview of the CLT conceptualization and teaching practice, the
results showed that the majority of the Thai EFL teachers had very clear and clear
conceptualization of CLT (p = 0.43). An average number of the teachers had
moderate to little conceptualization of CLT (p = 0.38); while, a small number of the
teachers had no conceptualization of CLT (p = 0.19). In practice, an average number
of the teachers always applied CLT in classrooms (p = 0.26). The majority of the
teachers moderately and rarely used CLT in classrooms (p = 0.51). Also, there were a

small number of the teachers who never applied CLT in classrooms (0.23). Except for
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CLT processes which were always used in classrooms, most of the elements of CLT
were moderately and rarely applied in classrooms. Moreover, 0.33 of the Thai EFL
school teachers never applied communicative syllabus design, and learner roles in
teaching.

From the interview, the Thai EFL school teachers had clear conceptualization
of CLT and its elements, and were eager to learn the concepts of CLT. However, their
practice was mainly traditional, while CLT approaches were used rather limited. The
teachers were center of classroom teaching and learning in which lecture and note
taking were dominant activities. Thai was a medium to communicate in English
classrooms. The teachers applied the syllabus was provided by the Thai Ministry of
Education. Moreover, the main objective of language learning was for learners to pass
the entrance exam to further their study in the university. Most of the teachers relied
on textbooks as major sources for teaching and learning, while a handful of them tried
to add extra activities and provided materials tailored to the needs of learners to their
lessons.

In addition, the teachers were concerned for large number of students per class
and classroom control. The teachers expressed concern for learner poor concentration
in large class, disorganized classrooms, time constraints, and limited teaching and
learning materials and equipment provided by the schools. As a result, the teachers
resorted to traditional teaching, and the EFL learners learn language individually. The
objectives of assessment were not for learners to achieve the knowledge and ability to
communicate, but to address the needs for passing the entrance examinations of the
learners. The teachers believed that it was difficult for Thai EFL learners to
communicate correctly and fluently in Thai community in which English was not the
official language. However, the teachers anticipated the importance of CLT, and were
positively confident that Thai EFL teachers were able to bring about CLT if they had
undergone effective teacher education and training as well as support from relevant
organizations.

The results of the present study showed that the Thai EFL school teachers had
clear conceptualization of CLT and practiced CLT moderately. The discussion of the

present study’s results was provided in the following chapter.
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CHAPTER V
DISCUSSION

The purpose of this chapter is to discuss the results of the present research,
compare them with those of other studies, and provide implications for further studies.
This chapter is divided into four sections. The first section contains the summary of
the background of the study. The second and third sections entail discussions
regarding the CLT conceptualization and CLT practice of the Thai EFL public
secondary school teachers in Bangkok during the academic year 2007, respectively.

The final section draws in the suggestions and implications of the study.

5.1 Background of the present study

5.1.1 Thai government policy and the strategic plan of the Thai Ministry
of Education

During the year 1999, the Thai government had anticipated the importance and
needs to construct knowledge-based society. The focus of the personal, academic,
organizational, and national development was human development, and the Thai
people’s ability to communicate in English was one of the major areas for such
development. As a result, within the framework of the 1997 Constitution and the 1999
National Education Act, the education reform, and development of knowledge and
skills in effective English communication for Thai people has been carried out under
the Education Plan (2002 — 2016). In response to the government policy, the Thai
Ministry of Education had put forward the strategic plan for the Thai educational
reform. The national strategic plan aims at enabling Thai people to communicate in
English, so that they are able to further study, have career and pursue self

development.
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The Thai Ministry of Education has undertaken the educational reform by
implementing the new curriculum across the educational level since 2005. During
2001 and 2005, CLT had been promoted to the Thai practitioners by the Thai Ministry
of Education through various channels such as teacher training, seminar programs,
and promotional documents. In addition, to address the importance of school
education to human capital development, the Thai Ministry of Education had outlined
the objectives of the national strategic plan that Thai people who have finished high
school education must be able to communicate in English to further education and
career. From 2006 onwards, the Thai teachers, as planned by the Thai Ministry of
Education, have acquired concepts of CLT and implemented it in classrooms. As a
result, this has highlighted the importance of the present study that investigated the
CLT conceptualization and CLT practice of the Thai school teachers in Bangkok
during the academic year 2007.

5.1.2 Teacher’s background

The population of the present study was a total of 1,052 Thai EFL secondary
school teachers in 116 public schools, in three educational districts in Bangkok, who
had taught during the academic year 2007. The multi-stage simple random sampling
technique was employed to derive the teacher sample as follows. First, three schools
of three different sizes (large, medium, and small) were randomly sampled from each
educational district so that there were nine schools, in total. Then, the researcher
randomly sampled 58 teachers from the nine schools to participate in the survey of
CLT conceptualizations and CLT practice. Also, nine out of 58 teachers from nine
schools who responded to the surveys were randomly selected to participate in the
semi-structured interviews of CLT conceptualization and CLT practice.

Most of the teachers were female aged between 46 and 58 years old. Most of
them hold a bachelor degree in English language teaching and linguistics, and have
been teaching English in the secondary schools for 15 years or more. They received
knowledge about CLT from various sources including media, research studies, and
seminars.

5.1.3 Learner’s background

The learner sample of the present study was the EFL public school learners in

Bangkok during the academic year 2007. The EFL learners were students from
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Matayomsuksa one to six (equivalent to Grade seven to twelve) who were derived
from random sampling of classrooms taught by those 58 Thai EFL teachers,
participating in the survey of the study. The researcher randomly selected one
classroom of each of the 58 Thai EFL teachers, who had taught two to four
classrooms. There were a total of 2,328 EFL learners who were the sample of the
present research.

5.1.4 Research instruments

There were three instruments in the present research. The first instrument was
the teacher questionnaire investigating the CLT conceptualization of the Thai EFL
school teachers. The questionnaire was an 80-item survey administered with the Thai
EFL school teachers. The second instrument was the questionnaire exploring the CLT
practice of the Thai EFL school teachers. It was a 60-item survey which was
conducted with the Thai EFL learners who were taught by the sample Thai EFL
school teachers. The third instrument was the semi-structured interview carried out
individually with nine Thai EFL school teachers. The face-to-face interview included
34 statements designed to uncover the CLT conceptualization and CLT practice of the
teachers. The researcher developed the three instruments based on research articles,
textbooks on the instrument development and CLT principles, and related CLT
research instruments, particularly, Karavas-Doukas’s (1996), and Savignon and
Wang’s (2003). These instruments were based on the instrument development
guidelines and process, and their content validity was reviewed by research
instrument specialists (see Appendix H). The instruments were then tried out with the
sample Thai EFL school teachers and Thai EFL learners in order to evaluate the
quality of the instruments statistically. The results showed that the instruments had
high reliability and discrimination (see Appendix F and G). Then, the instruments
were applied with the sample Thai EFL public secondary school teachers and EFL
learners in Bangkok during the academic year 2007 between November 15, 2007 and
December 22, 2007.



Phenthip Manajitt Discussion / 68

5.2 Discussion on the CLT conceptualization of the Thai EFL secondary school
teachers in Bangkok during the academic year 2007

In average, the Thai EFL school teachers had clear conceptualization of the
overall CLT principles, based on the results from the questionnaire exploring the CLT
conceptualization of the Thai EFL school teachers. In particular, the teachers had very
clear conceptualization of language learning theories, while they had clear
conceptualization of the other elements of CLT: communicative competence,
communicative activities, learner roles, teacher roles, communicative materials, and
communicative assessments. The findings of the present study indicated that the
promotion of CLT to those Thai EFL secondary school teachers in Bangkok by the
Thai Ministry of Education during 2001 -2005 were effective. It could also point out
that most of the teachers were always open to new knowledge. The results suggested
that the majority of the teachers had very clear or clear conceptualization of CLT. The
rest of the teachers had moderate and little CTL conceptualization, and there were not
many teachers who had no conceptualization of CLT. The results from the response of
the questionnaire on CLT conceptualization were in line with those from the semi-
structured interviews conducted with the sample Thai EFL school teachers. This
confirmed that the documentation of the CLT conceptualization variable of the
present study had high construct and content validity, and reliability, and both
questionnaire and interview were quality instruments of which the co-validity of the
results could be verified.

However, although the majority of the Thai EFL school teachers had clear
conceptualization of CLT, those who had little and no CLT conceptualization should
not be overlooked. Their conceptualization towards learner roles, in particular, was
somewhat limited. Therefore, to develop CLT teaching and learning, the teachers
should acquire more knowledge and understanding of learner roles in classrooms, and
communicative activities that promotes interactions among learners.

In addition, the findings showed that the Thai EFL school teachers in Bangkok
were enthusiastic in learning about CLT. This was consistent with the study of CLT in
the Thai university contexts by Sangboon (2004) which suggested that the teachers
should commit to use CLT in classrooms. Furthermore, based on the results from the

interviews, most of the teachers acknowledged that communicative competence is the
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foremost important objectives of CLT. Mitchell (1988) found that the foreign
language teachers were eager to apply CLT in classrooms because they learned about
the goals of CLT that addresses the importance of communication. In addition, this
study discovered that the Thai EFL school teachers were confident that, through
teaching and learning, Thai EFL learners would be able to communicate in English, if
the teachers were given supports of all aspects of CLT, particularly a practical and

effective training of CLT-oriented teaching methodology and activities.

5.3 Discussion on the CLT practice of the Thai EFL school teachers in Bangkok
during the academic year 2007

From the results of the questionnaire responses investigating the CLT practice
of the Thai EFL school teachers in Bangkok, the researcher found that the teachers
implemented CLT moderately in average. The majority of the teachers practiced CLT
moderately to little. The second most group of teachers practiced CLT frequently.
However, there were 6.27% of the teachers who never practiced CLT in their
classrooms. The results of the questionnaire were in consistent with those from the
interview with the teachers that most of the teachers practiced CLT moderately to
little. The next group of teachers practiced CLT frequently while the rest never used
CLT in classrooms. This could elaborate that the results of the study of the variable
regarding CLT practice from the questionnaire administered with the Thai EFL
learners, and the interviews conducted with the Thai EFL teachers were valid and
reliable. Thus, this assured the co-validity of the results from the two instruments.

For the interview results, the Thai EFL school teachers practiced CLT
moderately to rarely, and, interestingly, they applied a mixture of traditional and CLT
approaches. The teachers sometimes applied traditional approaches such as lecturing
and note taking. Furthermore, Thai was the frequently used medium to communicate
in English language classrooms. The teachers followed the standardized curriculum
set by the Thai Ministry of Education, and adhered to the textbooks provided by the
schools. The objectives of English language teaching and learning seemed to be
developing knowledge and skills for entrance examinations. In addition, the learners
were assigned to learn English individually; therefore, the interactions among learners

were somewhat limited.
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The results of the present study were consistent with a number of studies on
CLT that the foreign and second language teachers applied traditional approaches in
classrooms (Mitchell, 1989; Rao, 2002; Sato and Kliensasser, 1999; Sangboon, 2004).
Mitchell (1989)’s study on second language learning in classrooms context found that
while some of the foreign language teachers exercised CLT in class, they still applied
traditional approaches as they lectured in classroom, used limited group activities, and
used mother language as a medium to communicate in classrooms. Similarly, in the
Thai university context, Sangboon (2004) discovered that EFL university teachers
talked most in classrooms and some of them use first language as a medium while
interaction among learners was limited. Moreover, Sato and Kleinsasser (1999)
investigated foreign language teachers’ conceptualization of CLT and their teaching,
and found that the teachers relied on their beliefs and experience rather than CLT
principles as a basis for their teaching. For learners, Rao (2002) conducted a study to
investigate EFL learners’ perceptions towards communicative and non-
communicative activities in classrooms, and found that the learners seemed not to be
familiar with CLT. They were more comfortable with traditional approaches in which
foreign language teaching and learning was teacher-centered, grammar-focused and
textbook-based.

While the sample Thai EFL school teachers tried to implement CLT, they
faced various difficulties. They experienced learner’s lack of participation and
responsibility, interruptions, use of Thai among learners, time constraints, and large
class size. These had made it difficult for them to organize group activities. Also, the
limitation of teaching and learning resources, the need to cover the content in the
syllabus, the focus of developing knowledge and skills for entrance examinations, and
lack of English use in social contexts were found as the perceived difficulties the Thai
EFL school teachers experienced. These difficulties were also found in the study by
Sato and Kleinsasser (1999). Rao (2002) pointed out similar concerns about the CLT.
This study found that difficulties EFL learners perceived in implementing CLT in
classrooms included lack of equipment and funding, learners’ familiarity with
traditional approaches where teachers were center to teaching, and limited

opportunities for practice in the EFL settings.
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Despite these difficulties that challenged the teachers, the results from the
interview and questionnaire revealed that the Thai EFL school teachers realized the
importance of communicative competence. The teachers were also confident that they
could reach such objectives, particularly, when their schools had foreign teachers and
they were well supported. This indicated that the teachers had positive attitudes
towards CLT, and anticipated the need to develop communicative competence for
English communication. Therefore, the training on CLT approaches, techniques, and
processes including communicative teaching and learning activities should be
provided to the Thai EFL school teachers, so that they are able to apply CLT to their
teaching effectively, efficiently and systematically, and can overcome difficulties in
practicing CLT in class. The current teaching and learning approaches that remained
traditional were due to the teachers’ lack of effective training and CLT experiences.
Kumaravadivelu (1993) found that the foreign language teachers succeeded in making
foreign language classrooms communicative when they were given macrostrategies as
a tool to teach. The learners in the study were motivated, enthusiastic, and actively
involved in language learning in the classrooms, and there was an even distribution
between teacher talk and learner talk. The results of the present study was consistent
with the suggestions made by Sangboon (2004) that if the foreign language teachers
received appropriate training on CLT approaches and techniques, they would be able
to apply CLT in classrooms. In addition, introduction of CLT to learners at early age
is recommended in order to attain communicative goals. Savignon and Wang (2003)
found that EFL learners who started learning English at early years preferred

meaning-based rather than form-focused learning and teaching.

5.4 Discussion and recommendations on the CLT conceptualization and CLT
practice of the Thai EFL school teachers in Bangkok during the academic year
2007

The results from both questionnaire and interview investigating CLT practice
of the Thai EFL school teachers showed that some of the teachers had never practiced
CLT; although they had clear CLT conceptualization. This seemed to result from
several limitations to CLT practice; for example, lack of equipment and cooperation

from learners, mismatch between syllabus design and theories, and non-
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communicative goals of EFL programs. In particular, learner roles were the element
of CLT in which some of the Thai EFL school teachers had very little, or no
conceptualization. Their practice in this area was also minimal to none. Furthermore,
the syllabus design was another area that some of the teachers rarely practiced or
never practiced. This could be because the Thai EFL school teachers had inadequate
or no training and experience of CLT in order to apply it in class. They were familiar
with traditional approaches in which teachers rather than learners were center of
teaching and learning.

Therefore, the researcher strongly recommended that the Thai EFL school
teachers should receive training in various methods and techniques of CLT and focus
on syllabus design, and learner roles in order to effectively implement CLT in the
secondary school level and to accomplish the strategic goals set by the Thai Ministry
of Education that graduates from secondary schools must be able to communicate in
English to pursue further education as well as career. The training should aims at
creating knowledge and understanding towards CLT principles, as well as the
implementation of CLT. In addition, the governing body of all educational levels,
particularly the school directors, should establish a supporting policy, and actively
and continuously promote CLT practice of the teachers, as well as incorporate

understanding and positive attitudes towards CLT practice in the Thai EFL learners.
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CHAPTER VI
CONCLUSIONS

This chapter summarized answers to the research questions of the present
research. The answers were provided question by question. This chapter also provided
that suggestions towards government policies and secondary public schools,
recommendations based on the problems of this study, and suggestions for further

research.

Research question 1: What is the conceptualization of CLT of the Thai EFL
teachers in public secondary schools in Bangkok, and to what extent the teachers
have CLT conceptualization?

In the academic year 2007, the Thai EFL school teachers in Bangkok had clear
conceptualization of CLT. Most of the teachers had very clear and clear
conceptualization. The second largest group of the Thai EFL teachers had moderate
and little knowledge and understanding of CLT; while not many teachers had none.
The element of CLT that the teachers had very clear conceptualization of was
language learning theory. The other elements of CLT that the teachers had clear
conceptualization of were as follows: communicative competence, communicative
syllabus design, communicative activities, learner roles, teacher roles, communicative
materials, communicative assessment, and CLT processes. However, some of the
teachers had little and no CLT conceptualization of learner roles, and communicative
syllabus design. In addition, it was found that the teachers were enthusiastic in
learning about CLT. They learned about CLT from several sources which include

media, journals, textbooks, seminars, conferences, specialists, and others.
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Research question 2: What is the CLT practice of the EFL teachers in public
secondary schools in Bangkok, and to what extent the teachers practice CLT?
How do they practice CLT, and what are the perceived difficulties the teachers
experience?

Communicative competence, language learning theory and CLT processes
were the elements that the teachers used in classrooms. Communicative syllabus
design and learner roles were the elements that the teachers rarely and never
performed in classrooms. The teachers moderately practiced the rest elements of CLT:
communicative activities, teacher roles, communicative materials, and communicative
assessments. In average, the Thai EFL school teachers in Bangkok during the
academic year 2007 practiced CLT moderately. The largest number of the teachers
practiced CLT moderately to rarely. The second largest group of the teachers always
and frequently practiced CLT. There were a handful of teachers who never applied
CLT in classrooms.

The Thai EFL school teachers applied a combination of traditional approaches
and CLT in which CLT were used moderately to little. Most of the teaching and
learning involved lecturing and note taking. Thai was the main language used to
communicate in English language classrooms. The teachers also followed the
standardized curriculum provided by the Thai Ministry of Education, and the goal of
English language teaching and learning was to enable the learners to pass the entrance
examination to further study in the university level. The teachers relied on textbooks
as the major sources for English language teaching and learning. Although some of
the teachers tried to design lessons that tailored to learner needs and interests, these
lessons were rare and used with limited topics. Group activities for learners to
communicate freely were hardly found; while learners often learn English
individually. The teachers claimed that the faced a number of perceived difficulties
while organizing CLT classes. These perceived difficulties included
uncooperativeness from learners, disturbances between learners, Thai language use in
classrooms, and large class size. The fact that teachers were unable to catch up with
the curriculum set up by the Thai Ministry of Education due to time constraints, and
that there were inadequate English language teaching and learning materials and

equipment, and limited authentic materials for use also made it difficult for the
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teachers to apply CLT. Furthermore, the objectives of English language assessment
that did not focus on communicative competence caused English language teaching

and learning to remain traditional.

Suggestions based on the results of the present research towards Thai
government policy and Thai public secondary schools

In order to accomplish the goal of Thai national strategic plan during 2006 to
2016 by the Thai Ministry of Education that the secondary school graduates be able to
communicate in English, responsible organizational bodies must continuously carried
out effective development schemes aimed to increase the quality of English language
education for secondary public schools and the Thai EFL school teachers as follows.

1. Equip educational organizations through;

1.1 Systematic and effective management to facilitate communicative
approaches to English language teaching and learning: providing adequate English
language laboratory and media in schools, and providing options for learners to select
to learn English specifically for entrance examination or for other communicative
purposes, for instance.

1.2 Development of knowledge and skills related to communicative
teaching and learning in practice of the Thai EFL school teachers who had very clear
and clear conceptualization of CLT, and were ready to develop their teaching practice
towards more communicative approaches through support and development of
academic affaires in the public secondary schools. The main objective is to increase
the level of CLT practice from moderate and little.

1.3 Educate and building positive attitudes towards CLT in learners
about communicative approaches, including the ultimate goals of communicative
language teaching and learning.

2. Support action research on communicative teaching and learning in
secondary public schools by cooperating with the researchers study CLT, selecting the
Thai EFL teachers who had very clear and clear CLT conceptualization, positive
attitudes towards of CLT including readiness to apply learner-centered rather than

teacher-centered approach to English language teaching and learning and give more
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opportunities for learner to develop their language abilities by participating in the
school action research.

3. Implement CLT in schools, at first, by the Thai EFL school teachers who
had experience in the action research. There might be only one or two communicative
classes taught along with the traditional classes.

4. Continuously assess the results of the implementation of communicative
approaches in terms of syllabus design, teaching and learning in classrooms, learner
performance, and attitudes towards CLT of both EFL teachers and learners, for
example.

5. Report the results of the projects that accomplish the goals set by the Thai
Ministry of Education in the national strategic plan to reward and encourage both the
secondary schools and Thai EFL teachers to motivate them to continue to develop and
apply CLT; while, effectively address issues and problems related to application of
CLT in schools.

Recommendations on the problems and benefits of the present research

The researcher experienced a number of challenges in conducting the present
research as it consumed a great deal of time, resources and labor. The present study
included various principles and related research conducted both in Thailand and
outside, and three instruments to measure the variables of the present study. The
researcher explored various academic disciplines such as theoretical and practice of
research methods, research documents of the studied variables, theories and processes
of instrument construction, and evaluation of the research instruments from diverse
sources of knowledge other than those in Mahidol University. These sources included
Chulalongkorn University, National Institute of Development Administration
(NIDA), the Thai Ministry of Education, Srinakarinwirot University, Thammasat
University, academic exhibitions at Muangthongthani, the Internet, and specialists.

Furthermore, the researcher dealt with numerous challenges involving the data
collection process such as time constraints, limitation of resources and labor, and
increased expenses. Since the Thai EFL school teachers and EFL learners in Bangkok
were the population of the study, the researcher required frequent transportation and

coordination with several related parties such as the school directors, academic
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assistants, coordinating teachers, EFL teachers, and EFL learners which required a
great deal of time and resources. Moreover, the data collection process consumed
excessive time, resources and labor as it involved the use of three research
instruments including the teacher questionnaire, the learner questionnaire, and the
semi-structured interview with the teachers. This resulted in delay of the present
research and hardship upon the researcher.

However, the researcher gained invaluable experience in conducting research,
and developed relationship with several important parties. Most importantly, the
results of the present study could be supportive data for the Thai Ministry of
Education to outline future and develop current educational policies and strategic
plans to improve the quality of English language education in the secondary school

levels, and ultimately lead to the overall development of Thailand.

Suggestions and application for further research

The researcher recommends a continuous experimental research of CLT with
EFL students from Matayomsuksa one to Matayomsuks six be conducted in order to
develop EFL teaching and learning to achieve the goals of the Thai Ministry of
Education that graduates from secondary schools be able to communicate in English
for further study and career development. The EFL school teachers who have clear
CLT conceptualization and positive attitudes towards CLT should be selected to
participate in the research and trained on the teaching techniques of CLT. The
research should be divided into two phases. The first phase includes EFL teachers and
learners in Matayomsuksa one to Matayomsuksa three. The second phase involves
EFL teachers and learners in Matayomsuksa four to Matayomsuksa six. The first
phase of the research will continue to the second phase where the EFL teachers and
learners were the same groups throughout the study. The research design is the control
group time series design. The assessment of teaching and learning will be conducted
in each level of education, and the last assessment will be done during Matayomsuksa
six. The research model of the suggested study is as follows.
Phase | T1 T, T3 X Ts Ts Te

Ty T2 T3 Ty Ts Te
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Phase Il T, T, T3 X T4 Ts Te
T, T, T3 T, Ts Ts
The researcher hopes that these suggestions and the research results of the
present study could be the basis for the national educational development.
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APPENDIX A

THE QUESTIONNAIRE INVESTIGATING
CLT CONCEPTUALIZATION OF THE THAI EFL SCHOOL
TEACHERS

Questionnaire for teacher

Descriptions

This questionnaire is part of a research on English language teaching and
learning. Please provide true information about yourself and your experiences towards
English language teaching. Your responses are valuable, and are considered highly

confidential. This questionnaire has two sections as follows.

Section 1 A survey of respondents’ background information.

Instructions Please fill in the blank and put the mark v into [] in front of the
statement that most reflect information about yourself.

Example

Gender (] Male [l Female
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Questionnaire for teacher (continued)

Section 2 The question items of the present research.

Appendix / 86

Instructions Please read the questions and put the mark v into the space that

most reflect the opinion of each statement. There is no right or wrong answers.

Please answer all of the questions.

Example

(0) Drilling is the most
effective way in
learning English

communication.

(00) Learning grammar
1s paramount in learning
to communicate in

English.

Level of Opinion

Strongly | Somewhat Somewhat Strongly
Neutral
Agree Agree Disagree Disagree
v
v

Please proceed to the next page
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Section 1 A survey of respondent’s background information
Instruction Please fill in the blank and put the mark ¥'into [] in front of the

statement that most reflect information about yourself.

Gender L] Male [ ] Female

Age years

Level of education [] Below Bachelor Degree [ 1 Bachelor Degree
[ Masters Degree [ Doctorate Degree

Major of the highest education .............................

Service year of English language teaching in secondary school level ....... year (s)

and/or .............. month (s)

Source of knowledge about Communicative Language Teaching you have

OBt AN O . ... oo,
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Section 2 The question items of the present research.

Appendix / 88

Instructions Please read the questions and put the mark v~ into the space that most

reflect your opinion of each statement. There is no right or wrong answers. Please

answer all of the questions.

Levels of Opinions

o E s
18 & | &
en by — ) <
. AEAEAERE:
Question Items zls | 5% i
2|2 | £ =
£1E|7 |88
@ | E E | &
AEAE
4 3 2 1|0
1 The English language grammar should be learned for
communication not for forms.
EFL learners should be able to convey a message in
2 English cohesively and coherently without being 100%
correct in forms.
3 English language use appropriate to social roles is one of
the communicative competences.
4 English language use appropriate to social and cultural
environments is important to communication.
5  Cultural information should be included in English
language teaching as much as possible.
¢ English language learning should be for meaningful
communication.
7 The ability to understand underlying meaning of texts is
one of the communicative competences.
g The ability to understand cohesively and coherently
linked texts is one of the abilities to communicate.
9 The ability to analyze the main ideas of the texts is the
ability to communicate in English.
10 The knowledge and ability to how the contents of the text
are linked can facilitate communication.
11 Communication requires expression, interpretation and
negotiation of meanings via language and gestures.
In communication, the language users who can find
12 equivalents/words of similar meaning to compensate for

the deficiencies in communication are considered
competent communicators.
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Levels of Opinions

L
g | 5| g
Question Items = f *E e =
¥ 2|2 2 %
o = | ~ z 2
s | 2 s | 8
218 B3
N N
4 3 2 1 |0
13 Compensatory strategies are necessary to communicate
meanings.
The EFL teachers should continue and maintain the
14 teaching approaches throughout Matayomsuksa one to
SiX.
15 The communicative activities should be introduced to
EFL learners in early age.
16 English language learning should enable EFL learners to
experience English language use in the settings.
17 English language learning should consider learner’s
experiences and situations.
Language acquisition in communicative contexts involved
18 tailoring language use to the interlocutors i.e. speaking
slowly to beginner.
19  Error correction must be done in a subtle way that
motivates EFL learners to communicate.
20 Grammar should be learned together with language use.
71 Learners can benefit from purposeful use of language
rather than conscious language learning.
72 Communicative language syllabus design should be
learner-centered.
73 Communicative syllabus design must be based on
analysis of learner needs.
Communicative syllabus should be constructed by
24 analyzing learner’s profiles, designing lessons and plans
for English language teaching and learning.
Communicative syllabus design should be made of a
25 variety of communicative teaching and learning lessons
and activities.
26 Language analysis should apply both deductive and
inductive approaches.
27 English language syllabus should including learning
activities that promotes application of language rules.
78 Itisnot possible to create opportunities for learners to use

English language in the classrooms.
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Question Items

Levels of Opinions

N
@
® A
L | @ o |
- | D < | o0
9| 5|z 2|2
<|l< | E|Q8a |7
> - -
—“:N
& | S | D 2
s | < |z |E | =
e | = g | =
E | 2| s
@ | £ E | &
3 |87
4 | 312|110

29

Syllabus design should include activities that enable the
learners to use language to communicate about current
situations topics such as global warming and
deforestation.

30

English language syllabus should include application of
language in activities such as cooking, paper folding and
painting.

31

English language teachers should support and encourage
use of English language in learners outside the
classrooms.

32

English language syllabus design should include activities
that promote the use integrative language skills in
learners.

33

English language syllabus should include activities that
promote self expressions in learners.

34

English language syllabus should include activities that
allow learners to express opinions and feelings towards
different topics.

35

English language syllabus should include self-expression
activities such as journal writing and essay writing.

36

English language syllabus should include activities that
allow learners to survey people’s opinions, feelings, and
behaviors enabling them to learn views on some issues
from others.

37

English language syllabus should include role-playing
activities that allow learners to use language in contexts.

38

English language syllabus should include simulations.

39

English language syllabus should include activities that
bring about the use of everyday or current situations such
as news from TV and radios, and articles from magazines.

40

English language teaching and learning should provide
the opportunities for learners to immerse in language use
with the native language speakers.
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Question Items

Levels of Opinions

Strongly Agree
Neutral

| Somewhat Agree
— | Somewhat Disagree
Strongly Disagree

=
<

41

English exchange programs should be arranged for EFL
learners in order for them to learn English cultures with
the native speakers.

42

English language camps should be provided for EFL
learners.

43

Storyline model in English language teaching is applied
in class for learners to create themes or stories to
communicate in English.

44

Cooperative Learning teaching and learning models and
techniques should be used to develop the English
language communicative abilities.

45

Process skills teaching and learning models such as
inquiry, and group process approach should be used to
develop the abilities to communicate in English.

46

Complex instruction teaching and learning models should
be used in English language teaching to encourage
learners to incorporate different language skills in
communication.

47

Cooperative Integrate Reading and Composition model
that focus on reading comprehension, reading techniques,
and integrates the four language skills together should be
used to teach.

48

The English classroom activities must be in line with the
syllabus and lesson plans.

49

The English language activities such as photo pairing,
drawing pictures as instructed, and following directions
focus on purposeful use of language.

50

Actual language use in contexts is necessary in English
language teaching for communication.

The English language classroom activities such as

Sl discussions, debates, role playing and simulations are
communicative activities.
52 English language teaching and learning should have a

balance between analytical and experiential activities.
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Question Items

Levels of Opinions

Strongly Agree
Neutral

| Somewhat Agree
— | Somewhat Disagree
Strongly Disagree

=
<

53

The EFL learners should involve in English language
teaching according to their needs and interests.

54

In English language classrooms, the learners should
interact both among themselves and with their teachers.

55

The EFL learners should learn to negotiate meanings
from different sources including the teachers to
communicate.

56

The EFL learners are participants in classroom activities.
They create or complete projects or activities following
teachers’ directions.

57

English language teaching and learning atmosphere
should invite interactions and cooperation.

58

The EFL learners should participate in constructing
syllabus design and lesson.

59

The EFL teachers should be competent in English
language communication.

60

The EFL teachers are the source of information for
learners to research, ask, and counsel, for instance.

61

The EFL teachers should facilitate communication and
participate in classroom activities.

62

The EFL teachers should have knowledge and skills to
organize and manage a variety of communicative lessons.

63

The EFL teacher is a group process manager and
counselor who lead, counsel and provide guidance on
activities in classrooms.

64

The EFL teachers should design lessons according to
learners’ needs prior to application.

65

The materials used should correspond with the goals and
models of English language teaching and learning.

66

The English language teaching and learning materials and
equipment should meet the needs of learners.

67

The English language teaching and learning materials
should provide flexibilities and solutions to learners.

68

The English language teaching and learning materials
should interesting and attractive to learners.
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Question Items

Levels of Opinions

Strongly Agree
Neutral

| Somewhat Agree
— | Somewhat Disagree
Strongly Disagree

=
<

69

Relia or authentic texts should be use in English language
classrooms.

70

English language laboratory should be use in English
language teaching and learning.

71

The English language teaching and learning materials
should encourage the use of interactive activities.

72

The English language teaching and learning materials
should correspond with the syllabus.

73

Textbooks alone are inadequate to cover all of the EFL
learner needs and interests. Therefore, supplementary
materials should also be provided to learners.

74

The English language teaching and learning materials
should utilize and expand learners’ experiences.

75

To assess leaner performance, the EFL teachers should
have knowledge and ability of communicative
assessments such as process and instruments.

76

The most important objectives of assessments is
communicative competence.

77

The EFL teachers need to have knowledge and skills
regarding various types of assessment and instruments
suitable for different assessment objectives.

78

Communication involved integrative use of the four
language skills.

79

The EFL teachers should design lessons based on EFL
learners’ classroom learning behaviors.

80

Errors are considered natural in English communication.

Thank you for completing this questionnaire.
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APPENDIX B
THE QUESTIONNAIRE INVESTIGATING
CLT PRACTICE OF THE THAI EFL SCHOOL TEACHERS

Questionnaire for learner

Descriptions

This questionnaire is part of an educational research. Please kindly answer the
questions truthfully in order for the data of the research be accurate and beneficial.
Your responses are highly beneficial to development of English language teaching
and learning and are considered confidential. They have no impact on student’s
assessment and learning.

Please read the statements and put the only one mark v in front of the space

that most reflect your experience. Please answer all of the questions.
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Questionnaire for learner (continued)

Example

(0) In English class, you have
practiced sentence drilling, and

repeat sentences after the teacher.

(00) In English class, you
communicate in English using
four language skills (listening,
speaking, reading, and writing)
integratively.

English as a Foreign Language
Teaching and Learning practice
during the academic year 2/2007

Always | Frequently | Moderately | Rarely | Never
4 3 2 1 0
v

v

Please proceed to the next page
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Question Items

English as a Foreign
Language Teaching and
Learning practice

during the academic

year 2/2007

2| 2
17, ~) [<P]
> | = e | 2 =
=18 582
— 5' -5 ] 2
< L S =4

= | =
4 3 2 1 0

My English Teacher focuses on activities, and English
language communication, while explains grammatical
rules when needed.

English language teacher facilitates English language
communication in classrooms.

In learning English, the teachers encourage learners to
learn English language skills- speaking, listening, reading
and writing integratively.

My English language teachers applied several techniques
to teaching English communication.

My English language teacher always arranges group
activities for learners to communicate in English.

The teacher role in English language classroom is to
design communicative activities and provide guidance.

During group activities, the English language teacher
walks around to answer questions and give suggestions.

My English language teacher brings real English language
use from TVs, radios, and newspaper to teach in
classrooms.

In English language classroom, learners have the
opportunity to communicate about own experiences.

10

My English language teachers summarize grammatical
rules, and vocabulary of English communication after
each lesson.

11

My English language teacher gives positive feedback to
learners who advance in English language
communication.

12

My English language teacher encourages learners to
communicate in English.

13

In English class, teacher and learners use Thai most of the
time.
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Question Items

English as a Foreign
Language Teaching and
Learning practice

during the academic

year 2/2007
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14

My English language teacher enables learners
communicate in English through simulations.

15

In my English language class, English is used to provide
instructions, converse, and exchange opinions, for
instance.

16

During activities, my English language teachers always
give advice, and motivate learners to communicate in
English.

17

English language class is interesting and stress-free.

18

Although my classmates and I use trail-and-error to
communicate in English, my English teacher never gives
negative feedback, but provide suggestions of the
appropriate forms later on.

19

Learners have several choices in responding to English
language questions.

20

Learners have the opportunities to assume roles to
practice appropriate English language use.

21

Learners are able to use strategies such as paraphrasing,
hand gestures, and body language to communicate while
having difficulties in English language communication.

22

Learners participate in English language syllabus and
lesson design.

23

In English language class, learners use four skills
(speaking, listening, reading and writing) integratively to
communicate English from the first lesson.

24

Although learners cannot communicate in English
accurately, the atmosphere is classroom is relaxing.

25

I have the opportunity to communicate in English in
English language class.

26

Learners propose the English lessons and syllabus that
learners would like to learn.
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Question Items

English as a Foreign
Language Teaching and
Learning practice

during the academic

year 2/2007
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27

Learners are supported by the English language teachers
to communicate in English language class.

28

Learners have the opportunities to learn new knowledge
and do interesting activities to communicate in English.

29

Learners play games that focus on English language
communication.

30

Learners always communicate in English to do activities
in classrooms.

31

English language activities that the teachers provide for
learners suit learner needs.

32

My teachers allowed learners to use trail-and-error
techniques in learning to communicate in English.

33

Learners learn to communicate ideas through various
English language forms.

34

Learners have the opportunities to learn about coherence
and cohesion in English language communication.

35

In English language classrooms, learners use English to
do interactive activities freely.

36

Learners use English to express opinions and feelings in
classrooms.

37

Learners learn about English language culture through
role play.

38

Learners learn about English language culture through

English movies provided by the English language teacher.

39

My English language teacher continuously encourages
learners to use English is everyday life.

40

My English language teacher creates an English language
learning environment where English communication is
used in classrooms.

41

My teachers organize interactive activities for learners to
communicate in English.
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Question Items

English as a Foreign
Language Teaching and
Learning practice

during the academic

year 2/2007
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42

My English language teacher and class will summarize
the grammatical structures and vocabulary learned after
each lesson.

43

Learners have the opportunities to learn English from
different topics such as global warming.

44

Learners have the opportunities to use English on the
assignments given by the teacher.

45

My English language teacher assigns me to observe and
collect data about English language culture from direct
experience outside classrooms and from other sources.

46

Learners have the opportunities to do extracurricular
activities assigned by the teachers such as reading English
newspaper, and English magazines.

47

Learners practice English through writing letters in
English.

48

Learners write journals documenting personal experiences
in English.

49

English language program meet learner needs.

50

Learners do interactive group activities.

51

Learners are assigned to listen to radios, watch TVs, and
other media in English both inside and outside
classrooms.

52

My English language teachers provide learners with
opportunities to learn English from the Internet.

53

The currently used textbooks promote English language
communication in learners.

54

My English language have learners use English language
laboratory to communicate in English.
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Question Items

English as a Foreign
Language Teaching and
Learning practice

during the academic

year 2/2007
N
172} N 8
| 5|5 |5 |8
E1 58|52
< | 2|28 | ¥ | ~Z
= | =
4 3 2 1 0

55

When learners communicate in English incorrectly, my
English language teacher never gives negative feedback,
but provides suggestions of the correct forms and
meaning later on.

56

My English language teacher summarizes the correct
language use at the end of each lesson.

57

My English language teachers assess English language
abilities and provide suggestions to learners individually.

58

The success in English communication is evaluated by
my English language teachers.

59

Learner's abilities to communicate in English are assessed
by several instruments such as observation, journal
writing, projects, portfolios, and etc.

60

Learners know about their English language learning
ability from their English teacher alone.

Thank you for completing this questionnaire.
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THE THAI EFL SCHOOL TEACHERS
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APPENDIX C
THE INTERVIEW INVESTIGATING
CLT CONCEPTUALIZATION AND CLT PRACTICE OF
THE THAI EFL SCHOOL TEACHERS

Teacher’s Interview Questions

Question Items

1.

In your opinion, do you think it is possible to teach Communicative Language
Teaching (CLT) focusing for communication? Currently do you apply this

approach at your school?

Is it acceptable if the English language learners are able to convey meaning

understandably, but there are errors in grammar? Why?

Do you agree that communicators should consider social roles of self and the
interlocutors? Do you apply this in your class? How do you apply it? Please

provide examples.

Do you think the cultural and social information should be included in English
language teaching and learning? Do you apply this in your class? How do you

apply it? Please provide examples.

Do you exercise classroom activities that practice meaning comprehension and

texts’ cohesion and cohesiveness? How do you apply it?

Do you allow the learners to use compensatory strategies such as gestures to
communicate if they are struggling in convey meaning? Do you agree that the
teachers should complete the sentences for the learners if they produce

incomplete but meaningful sentences?
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10.

11.

12.

13.

Teacher’s Interview Questions (continued)

Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have you

every done it? If you have, is it often? How do you do it?

Do you tailor the language use for the learners if they have difficulties
understanding English by using communication techniques such as simple

vocabulary, short sentences and slow speeches? Do you use these techniques?

Do you agree with application of CLT in English language teaching and
learning in Matayomsuksa one to six? How do you think EFL teaching and

learning the beginner class will be?

Do you think practicing drills is useful in teaching and learning English? Do

you practice drills?

Do you think the integrated skills or individual skills teaching and learning

should be exercised in an English class? Which one do you apply in class?

Do you think the teachers should collect and analyze learner’s profile such as
interests, needs, and cultures as a basis for English language syllabus design?

Is it possible? How do you design the syllabus and lessons?

Are the following activities included in the English language syllabus you are

using? Please provide teaching and learning activities.
e Language analysis activities
e Functional activities
e Self-expression activities
e Theatric activities

e Immersion activities?
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Teacher’s Interview Questions (continued)

14. What learner-centered approach to language teaching and learning have you

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

applied in your class?

Have you ever use group activities? Is it often? What do you think are the

advantages and disadvantages them?

What are the communicative activities that you have apply in class? Please

specify.

Do you think it is possible to make use of learners’ different experiences and

qualities in English language teaching and learning? Do you do it often?

In English language class, cooperative/interactive learning or individual

learning is dominant?
Do learners participate in English syllabus design?

In English language class, do learners interact and cooperate among

themselves often?

English language teachers in your school are knowledgeable and competent

communicator of English?

Lecturing and transferring knowledge of grammatical structures is prevalent in

the teachers’ English language teaching at your school?

Do you often design interactive activities for learners to communicate in

English in the classrooms?

Is it possible for the teachers to provide suggestions and consultations while

the learners to do communicative activities in the English language class?
What are the communicative materials? Do you use them?

What are the teaching and learning materials do you often use? What are the
materials you would like to use? How do you think materials are important to

English language teaching and learning?
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27.

28.

29.

30.

31.

32.

33.

34.

Teacher’s Interview Questions (continued)

Have you ever use authentic materials such as radio news, newspaper,
magazine articles in your class? If you have, how do you use them? Please

provide examples.
What are the goals of English language assessments?

What are the assessment methods do you use? What are the assessment

methods do you know?

Is it acceptable for you if the learners are able to produce utterances

meaningfully but incorrectly?
Do you agree with organizing individual-skills syllabus, lessons and activities?

Do you think it is possible to practice English language teaching and learning

that focuses both on fluency and accuracy? Why do you think so?

Have you received knowledge of CLT? To what extent do you know about

CLT?

If CLT is practiced effectively and continuously in English language learning
and teaching in Matayomsuksa one to six, do you think the graduates will be

able to communicate in English?
If yes, do you think well the learners are able to communicate in English?

If no, please provide reasons.
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APPENDIX D
ANALYSIS OF THE RELIABILITY OF THE TEACHER
QUESTIONNAIRE INVESTIGATING CLT
CONCEPTUALIZATION OF THE THAI EFL SCHOOL
TEACHERS USING CRONBACH’S ALPHA COEFFICIENT
(o — COEFFICIENT)
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APPENDIX D
ANALYSIS OF THE RELIABILITY OF THE TEACHER
QUESTIONNAIRE INVESTIGATING CLT
CONCEPTUALIZATION OF THE THAI EFL SCHOOL
TEACHERS USING CRONBACH’S ALPHA COEFFICIENT
(¢ — COEFFICIENT)

Formula o _ _n 1 xS?
n-— 1 Stz

Where o  refers to Reliability Coefficient
n refers to the number of item in the questionnaires
¥S:? refers to sum of the variance of the each item’s score

Stz refers to the variance of the total score

@ =80 |1 43961
79 1183.551

= 0.975

Insert value

The reliability of the questionnaire investigating CLT conceptualization of

the Thai EFL school teachers equals to 0.975 which is considered high.
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APPENDIX E
ANALYSIS OF THE RELIABILITY OF THE STUDENT
QUESTIONNAIRE INVESTIGATING CLT PRACTICE OF THE
THAI EFL SCHOOL TEACHERS USING CRONBACH’S ALPHA
COEFFICIENT (o - COEFFICIENT)
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APPENDIX E
ANALYSIS OF THE RELIABILITY OF THE STUDENT
QUESTIONNAIRE INVESTIGATING CLT PRACTICE OF THE
THAI EFL SCHOOL TEACHERS USING CRONBACH’S ALPHA
COEFFICIENT (o - COEFFICIENT)

Formula a= _n 1 zS?
n-1 Stz
Where a  refers to Reliability Coefficient
n refers to the number of item in the questionnaires

¥S;? refers to sum of the variance of the each item’s score

Stz refers to the variance of the total score

Insert value
a =60 (1 _77.647_
59 1678.203
= 0.970

The reliability of the questionnaire investigating CLT practice of the Thai

EFL school teachers equals to 0.970 which is considered high.
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APPENDIX F
DISCRIMINATION (r) OF THE TEACHER QUESTIONNAIRE
INVESTIGATING CLT CONCEPTUALIZATION OF THE THAI
EFL SCHOOL TEACHERS
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APPENDIX F
DISCRIMINATION (r) OF THE TEACHER QUESTIONNAIRE
INVESTIGATING CLT CONCEPTUALIZATION OF THE THAI
EFL SCHOOL TEACHERS

Table F1 Discrimination (r) of the questionnaire on teacher’s conceptualization of

Communicative Language Teaching

*ros=0.325

Item r Item r Item r Item r

1 0.335%* 21 0.741** 41 0.744** 61 0.646**
2 0.487** 22 0.608** 42 0.688** 62 0.637**
3 (0.552** 23 0.636** 43 0.543** 63 0.453**
4 0.410* 24 0.698** 44 0.610** 64 0.485%*
5 0.537** 25 0.603** 45 0.358* 65 0.637**
6 0.669** 26 (0.555%* 46 0.519** 66 (0.539**
7 0.657** 27 0.600** 47 0.339%* 67 0.592**
8 0.479%** 28 0.337* 48 0.662** 68 0.678**
9 0.509** 29 (0.523%** 49 0.478** 69 0.526**
10 0.610** 30 0.578** 50 0.576** 70 0.360*

11 0.501%** 31 0.508** 51 0.644** 71 0.500%**
12 0.615%* 32 0.705%* 52 0.552%* 72 0.336*

13 0.576** 33 (0.533** 53 0.679** 73 0.639**
14 0.651** 34 0.684** 54 0.777** 74 0.342*

15 0.655** 35 0.718** 55 0.432%* 75 0.338*

16 0.731%** 36 0.633** 56 0.549** 76 0.581**
17 0.667** 37 0.454** 57 0.736** 77 0.493**
18 0.375%* 38 0.558** 58 0.492%* 78 0.558**
19 0.637** 39 0.690** 59 0.719** 79 0.559%**
20 0.655%* 40 0.747** 60 0.434* 80 0.624**

**ra=0418
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APPENDIX G
DISCRIMINATION (r) OF THE STUDENT QUESTIONNAIRE
INVESTIGATING CLT PRACTICE OF THE THAI EFL SCHOOL
TEACHERS
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DISCRIMINATION (r) OF THE STUDENT QUESTIONNAIRE
INVESTIGATING CLT PRACTICE OF THE THAI EFL SCHOOL

TEACHERS

Table G 1 Discrimination (r) of the questionnaire on CLT practice of the Thai EFL

school teachers

*ros=0.325

Item r Item r Item r
1 0.374* 21 0.581** 41 0.731%**
2 0.658** 22 0.426** 42 0.390*
3 0.565** 23 0.451** 43 0.785%**
4 0.745* 24 0.559*%* 44 0.431**
5 0.605** 25 0.801** 45 0.647**
6 0.691** 26 0.725%* 46 (0.533**
7 0.607** 27 0.518** 47 0.616**
8 0.445** 28 0.645* 48 0.657**
9 0.477** 29 (0.593** 49 0.525%*
10 0.483** 30 0.625%* 50 0.636**
11 0.535%** 31 0.623** 51 0.592*%*
12 (0.533** 32 0.454** 52 0.652**
13 0.401* 33 0.498** 53 (0.542%*
14 0.674** 34 0.561** 54 0.713**
15 0.648** 35 0.761** 55 0.529*%*
16 0.715%* 36 0.682** 56 0.520**
17 0.666** 37 0.613** 57 0.584**
18 0.605** 38 0.968** 58 0.608**
19 0.484** 39 0.466** 59 (0.592%*
20 0.552%** 40 0.602** 60 0.587**
**ro=0418
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APPENDIX H
THE INSTRUMENT SPECIALISTS
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APPENDIX H
THE INSTRUMENT SPECIALISTS

The specialists who have evaluated the content validity of the instruments of the

present research are listed below.

1. Name: Assoc. Prof. Chirdsak Kowasint
Education: Ph.D. (Curriculum Research and Development)
Office: Educational and Psychological Test Bureau,
Srinakharindwirot University, Thailand
Experience: Vice Chancellor in planning and research

Thirty five years of experience in analysis and development of

educational and psychological research instruments.

. Name: Assoc. Prof. Boonchird Pinyoanantapong
Education: Ed.D. (Test and Measurement)
Office: Department of Education Measurement and Research, Faculty
of Education, Srinakharindwirot University, Thailand
Experience: Thirty five years of experience in teaching Test and
Measurement subject and Behavioural and Social Research
Methods for Master and Doctor students.
Deputy Dean in research and development
Research advisor for Master and Doctor students.
. Name: Miss. Yupha Manajitt
Education: M.S. (Measurement)
Position: National Researcher
Experience: Twenty five years of experience in behavioral and educational

research instrument development, and behavioral and
educational research.
Advisor and evaluator for student teachers for fifteen years.

Research advisor for Master students
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APPENDIX I
THE INTERVIEW TRANSCRIPTS
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Teacher 1

Interviewer:

Teacher 1:

Interviewer:

Teacher 1:

Interviewer:

Teacher 1:

Interviewer:

Teacher 1:

APPENDIX I
THE INTERVIEW TRANSCRIPTS

In your opinion, do you think it is possible to teach Communicative
Language Teaching (CLT) focusing for communication? Currently do
you apply this approach at your school?

At the moment, we [the teachers at her school] are applying CLT in
class. We have programs that focus on communication taught by
the English foreign teachers.

Is it acceptable if the English language learners are able to convey
meaning understandably, but there are errors in grammar?

Because the learners are Thai, we do not focus on grammars. We
focus on meaningful communication.

Do you agree that communicators should consider social roles of self
and the interlocutors and do you apply this in your class? How do you
apply it? Please provide examples.

Yes, I totally agree because we need to identify different language
use for different people and situations. For example, if we are dining
in a restaurant, we need to use one kind of utterances as a customer,
and another as a waiter or waitress.

Do you think the cultural and social information should be included in
English language teaching and learning and do you apply this in your
class?

Cultural and social information is included in our English teaching
and learning because if the learners do not understand the English
cultures and and societies, they will not know how and why
English is used this or that way. We [the teachers] have to teach

them different language use in different situations.
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Do you exercise classroom activities that practice meaning
comprehension and texts’ cohesion and cohesiveness? How do you
apply it?

In class, we have to practice this with listening, speaking, reading and
writing. We have discussion groups in class for the learners to
practice meaning comprehension. The learners are doing
satisfactorily as they understand the objectives of the practice.

Do you allow the learners to use compensatory strategies such as
gestures to communicate if they are struggling in convey meaning?
When the learners cannot think of the answers to questions, body
language and gestures are sometimes necessary. We allow them to
use gestures to answer questions, but in the end they will gradually
be able to speak. If they cannot use complete sentences, we do not
mind as long as meaning is understood.

Do you agree that the teachers should complete the sentences for the
learners if they produce incomplete but meaningful sentences?

It depends on the learning objectives. If the focus is on
communication not grammar alone, then completing sentences for
the learners is not necessary. This will put too much pressure on
the learners. If they must be cautious of the correctness of utterances,
they will not be motivated to speak.

Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have
you every done it? If you have, is it often? How do you do it?

We use advertisement, billboard, posters and radio news in our
lessons. If we use extracts from the advertisement or from the direct
experiences, the learners will remember and understand the meaning of
the English use better. We have always used direct experiences and
knowledge surrounding ourselves [to teach English].

Do you tailor the language use for the learners if they have difficulties

understanding English by using communication techniques such as
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Interviewer:

simple vocabulary, short sentences and slow speeches? Do you use
these techniques?
I think it is not necessary to simplify words or slow down speech. This
is not real experience if the learners communicate with foreigners, so
we need to train them to be familiar with and confident to
communication.
Do you agree with application of CLT in English language teaching
and learning in Matayomsuksa one to six? How do you think EFL
teaching and learning the beginner class will be?
I strongly agree to apply CLT in Matayomsuksa one to six. In the
beginning class, we need to familiarize the learners with English use
through practicing speaking about daily activities.
Do you think the integrated skills or individual skills teaching and
learning should be exercised in an English class? Which one do you
apply in class?
In an English class, speaking, listening, reading and writing skills
must be learned. We do not assess one skill in particular, except for
certain lessons which require more attention to writing, but, most of
the time, we practice all four skills.
Do you think the teachers should collect and analyze learner’s profile
such as interests, needs, and cultures as a basis for English language
syllabus design? Is it possible? How do you design the syllabus and
lessons?
To develop an English syllabus, we look at the interests of the
learners and their use of English in the future. We look at their
needs so that we can provide them with the right lessons. The interests,
needs of the learners are the basis the syllabus design at the school.
Are the following activities included in the English language syllabus
you are using? Please provide teaching and learning activities.

1. Language analysis activities

ii.  Functional activities

iii.  Self-expression activities
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iv.  Theatric activities

v.  Immersion activities
Yes, these elements are included in the syllabus.
Have you ever use group activities? Is it often? What do you think are
the advantages and disadvantages of them?
We always organize group activities. The advantage is the
involvement of the learners in the activities. The disadvantage is that if
we use many group activities, we may not be able to cover the contents
of the course in time. Also, if the learners are not responsible, they will
rely heavily on their peers to complete the tasks.
What are the communicative activities that you have apply in class?
Please specify.
We extensively use role plays and simulations.
Do you think it is possible to make use of learners’ different
experiences and qualities in English language teaching and learning?
Can we do it? Yes, we can. It is beneficial to do because it is an
exchange of experience. Some of the learners may have been
salesperson at the department stores, or tour guides. Each learner has
different experiences that we can make use of [in English class].
In English language class, cooperative/interactive learning or
individual learning is dominant?
It should be cooperative learning. Individual learning makes the
lessons boring.
Do learners participate in English syllabus design?
Yes, we survey the learner needs and include them into the
syllabus. For example, we include English for job application, and job
interview into the syllabus to meet the needs of the learners in
Matayomsuksa four to six.
In English language class, do learners interact and cooperate among
themselves often?
Yes, they interact very often. Nearly in every English class the

learners learn in groups of three or four.
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English language teachers in your school are knowledgeable and
competent communicator of English?

Yes, because there is an English program in every school. The Thai
English teachers need to communicate with the English foreign
teachers to work together.

Lecturing and transferring knowledge of grammatical structures is
prevalent in the teachers’ English language teaching at your school?
Lecturing is boring. We usually use worksheet for the learners to
summarize what they learn at the end of the lesson.

Do you often design interactive activities for learners to communicate
in English in the classrooms?

Yes, very often.

Is it possible for the teachers to provide suggestions and consultations
while the learners to do communicative activities in the English
language class?

Yes, it is possible and it should be that way because the learners
usually have limited knowledge. The teachers should provide
guidance to them.

What are the communicative materials? Do you use them?

The good materials should provide practice of four skills to the
learners. The textbooks are sometimes not that good. The teachers
should adapt the materials to the learner needs.

What are the teaching and learning materials do you use often? What
are the materials you would like to use?

Currently we have the projector. It saves time to teach, but we do not
use it that often because the projector is installed in some classrooms
only. Worksheets are the most frequently used materials.

Have you ever use authentic materials such as radio news, newspaper,
magazine articles in your class? If you have, how do you use them?
Please provide examples.

Advertisement in the televisions is useful. It is easy to pick up. I have

used role plays.
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What are the goals of English language assessments?

The most important goal [of English assessments] is
communication.

What are the assessment methods do you use? What are the assessment
methods do you know?

The assessment methods that are normally used are observations,
feedback, tasks, and exercises.

Is it acceptable for you if the learners are able to produce utterances
meaningfully but incorrectly?

Making errors is considered normal. The learners can communicate
if we understand the meaning of what they are saying. It is acceptable.
Do you agree with organizing individual-skills syllabus, lessons and
activities?

I do not agree with individual skill learning and teaching. The four
skills must go together and they should not be separated.

Do you think it is possible to practice English language teaching and
learning that focuses both on fluency and accuracy? Why do you think
so?

It is possible, particularly when the learners practice regularly and
learn with English foreign teachers. They will be more confident and
able to communicate more fluently.

If CLT is practiced effectively and continuously in English language
learning and teaching in Matayomsuksa one to six, do you think the
graduates will be able to communicate in English?

The graduates from Matayomsuksa six can communicate well
because the English teachers are well trained.

Thank you.
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In your opinion, do you think it is possible to teach Communicative
Language Teaching (CLT) focusing for communication? Currently do
you apply this approach at your school?

Each of the English subjects has different focus. For Matayomsuksa
six, we focus on [developing skills for] the entrance examinations.

Is it acceptable if the English language learners are able to convey
meaning understandably, but there are errors in grammar? Why?

Error in communication is acceptable. The teachers should not focus
on grammar correctness. The learners should enjoy communication,
while the teachers can summarize grammatical structures later on.

Do you think the cultural and social information should be included in
English language teaching and learning? Do you apply this in your
class? How do you apply it? Please provide examples.

Cultural elements are always taught through television
commercials and videos, for instance.

Do you exercise classroom activities that practice meaning
comprehension and texts’ cohesion and cohesiveness? How do you
apply it?

Reading comprehension is emphasized.

Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have
you every done it? If you have, is it often? How do you do it?

I have use advertisement billboards, and other everyday reading
materials to teach English.

Do you agree with application of CLT in English language teaching
and learning in Matayomsuksa one to six? How do you think EFL
teaching and learning the beginner class will be?

Applying CLT and using English all the time with the learners in
Matayomsuksa one is applicable, but with those in Matayomsuksa

six it is not possible because they do not use it. The focus has to be
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different. In the beginning class, we should train them to be familiar
with English use.

Interviewer: Do you think practicing drills is useful in teaching and learning
English? Do you practice drills?

Teacher 2: It is necessary to use drills in English teaching and learning, so that the
learners can remember to use the structures with different vocabulary.

Interviewer: Do you think the integrated skills or individual skills teaching and
learning should be exercised in an English class? Which one do you
apply in class?

Teacher 2: There should be four skills: listening, speaking, reading and
writing in English teaching and learning.

Interviewer: Are the following activities included in the English language syllabus
you are using? Please provide teaching and learning activities.

i. Language analysis activities
ii. Functional activities

iii. Self-expression activities
iv. Theatric activities

v. Immersion activities

Teacher 2:  Yes. Essay writing and games are used to teach grammar. The other
activities are presentation, discussions, and telephone conversations.

Interviewer: What learner-centered approach to language teaching and learning
have you applied in your class?

Teacher 2:  For learner-centered teaching and learning, the English teachers
must have extensive knowledge of the learner’s background. We
must bring about enjoyable and interesting lessons.

Interviewer: Have you ever use group activities? Is it often? What do you think are
the advantages and disadvantages them?

Teacher 2:  For group activities, I give suggestions and lead the discussions
when the learners work in pairs and groups of four or five.

Interviewer: English language teachers in your school are knowledgeable and
competent communicator of English?

Teacher 2:  Yes, they can communicate well in English.
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Do you often design interactive activities for learners to communicate
in English in the classrooms?

English games are frequently used in some classes.

What are the communicative materials? Do you use them?
Communicative materials should be relevant to learner needs. The
learners will be more motivated if the examples in the lessons are
useful and applicable to their lives.

What are the teaching and learning materials do you use often? What
are the materials you would like to use?

Actually, we have the Internet, videos, televisions, but we need more
of the English language teachers. The frequently used materials are
newspapers, videos and televisions.

What are the assessment methods do you use? What are the assessment
methods do you know?

Formal assessments take only 40 percent of the total score. The
other 60 percent of the score include activities, and simulations
that the learners do. The assessment methods are observations and

peer review.

In your opinion, do you think it is possible to teach Communicative
Language Teaching (CLT) focusing for communication?

It is possible because there are English foreign teachers to teach at
the school. The learners are more confident to speak.

Currently do you apply this approach at your school?

Communicative language teaching involves the English foreign
teachers and it seems to be successful.

Is it acceptable if the English language learners are able to convey
meaning understandably, but there are errors in grammar? Why?

Yes, because in reality grammar is not that necessary. If we [the
teachers] concern too much of grammatical structures, the learners will

not be confident to communicate.
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Do you agree that communicators should consider social roles of self
and the interlocutors?

We teach about social roles in everyday life.

Do you think the cultural and social information should be included in
English language teaching and learning? Do you apply this in your
class? How do you apply it? Please provide examples.

I have taught about cultural and social elements. I used Halloween,
Thanks’ giving, and Christmas to teach. The learners involve in
learning and seem to be happy.

Do you exercise classroom activities that practice meaning
comprehension and texts’ cohesion and cohesiveness? How do you
apply it?

Sometimes. The learners listen and read to extract meaning from
texts. The learners are doing satisfactorily.

Do you allow the learners to use compensatory strategies such as
gestures to communicate if they are struggling in convey meaning?
Body language and gestures can be used to communicate. [ provide
more explanations to the learners.

Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have
you every done it? If you have, is it often? How do you do it?

I have used newspaper, televisions, movies, CDs, and the Internet
often.

Do you tailor the language use for the learners if they have difficulties
understanding English by using communication techniques such as
simple vocabulary, short sentences and slow speeches? Do you use
these techniques?

Sometimes.

Do you agree with application of CLT in English language teaching
and learning in Matayomsuksa one to six? How do you think EFL

teaching and learning the beginner class will be?
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I agree. Everyday life activities such as greeting and asking for
directions should be used. In class, the learner practice role plays.
Do you think practicing drills is useful in teaching and learning
English? Do you practice drills?
It is necessary. I sometimes use drills. Drills are often used with the
learners with low abilities.
Do you think the integrated skills or individual skills teaching and
learning should be exercised in an English class? Which one do you
apply in class?
In each period, all skills are exercised. The skills are not separated.
Are the following activities included in the English language syllabus
you are using? Please provide teaching and learning activities.
1. Language analysis activities

ii. Functional activities

iii. Self-expression activities

iv. Theatric activities

v. Immersion activities?
Yes, they are all included in the syllabus.
Have you ever use group activities? Is it often? What do you think are
the advantages and disadvantages them?
I sometimes use group and pair works. The advantage is the learners
involve in learning and be creative. There are not many disadvantages.
What are the communicative activities that you have apply in class?
Please specify.
Role plays and group activities.
Do you think it is possible to make use of learners’ different
experiences and qualities in English language teaching and learning?
Do you do it often?
Yes, I have used learner’s different experiences often. It is quite
successful.
In English language class, cooperative/interactive learning or

individual learning is dominant?
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Cooperative learning is used in class. The atmosphere of the
classrooms is good.

Do learners participate in English syllabus design?

Yes, because we ask them what they would like to learn.

In English class, do learners interact and cooperate among themselves
often?

Very often. The learners help each other well.

English language teachers in your school are knowledgeable and
competent communicator of English?

Yes, they can communicate well because there are English foreign
teachers teaching at our school.

Lecturing and transferring knowledge of grammatical structures is
prevalent in the teachers’ English language teaching at your school?
Sometimes lecturing is used because the learners need to take O-net
and A-net.

Do you often design interactive activities for learners to communicate
in English in the classrooms?

Yes.

Is it possible for the teachers to provide suggestions and consultations
while the learners to do communicative activities in the English class?
It is possible. The learners will ask me questions because they are
interested.

What are the communicative materials? Do you use them?
Commercial textbooks, books, articles, and newspapers.

What are the materials you would like to use?

CDs and computers if possible.

What are the goals of English language assessments?

Development of the four English skills. The learners are able to use
them in their lives.

What are the assessment methods do you use? What are the assessment
methods do you know?

Tests and surveys.
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Is it acceptable for you if the learners are able to produce utterances
meaningfully but incorrectly?

Yes, it is acceptable because the learners get to practice regardless
of the correctness of their speech.

Do you agree with organizing individual-skills syllabus, lessons and
activities?

I agree. It is easy to find the materials.

Do you think it is possible to practice English language teaching and
learning that focuses both on fluency and accuracy? Why do you think
so?

It is possible because there are full-time English foreign teachers at
the school. The learners are outgoing and confident to speak.

Have you received knowledge of CLT? To what extent do you know
about CLT?

I know CLT moderately. Sometimes I went seminars and learned from
news.

If CLT is practiced effectively and continuously in English language
learning and teaching in Matayomsuksa one to six, do you think the
graduates will be able to communicate in English?

Yes, but [their communication skills] may not be good.

In your opinion, do you think it is possible to teach Communicative
Language Teaching (CLT) focusing for communication?

Yes, 50 percent chance in the current Thai school teaching and
learning situations.

Currently do you apply this approach at your school?

Yes.

Is it acceptable if the English language learners are able to convey
meaning understandably, but there are errors in grammar? Why?

It is okay because they can communicate.
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Do you agree that communicators should consider social roles of self
and the interlocutors?

It is what needs to be used. We need to know how to use polite and
friendly language.

Do you apply this in your class? How do you apply it?

Yes. I teach the learners about the language use and which kinds
of language should not be used with elders, for example.

Do you think the cultural and social information should be included in
English language teaching and learning? Do you apply this in your
class? How do you apply it?

I will see if the cultural and social information is applicable with the
lesson.

Do you exercise classroom activities that practice meaning
comprehension and texts’ cohesion and cohesiveness? How do you
apply it?

Always, particularly reading.

Do you allow the learners to use compensatory strategies such as
gestures to communicate if they are struggling in convey meaning?
The learners do not use gestures that often. They often talk or elaborate
in English. Although sometimes their grammar is incorrect, I may need
to help them.

Do you agree that the teachers should complete the sentences for the
learners if they produce incomplete but meaningful sentences?

Most of the time I help the learners correct their errors in grammars, or
incorrect answers.

Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have
you every done it? How do you do it?

I often do it. Sometimes I ask the learners to bring in interesting
articles from the newspapers, packaging labels and tourist

brochures to class.
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Do you tailor the language use for the learners if they have difficulties
understanding English by using communication techniques such as
simple vocabulary, short sentences and slow speeches? Do you use
these techniques?

Yes, sometimes I use this technique but not often because I think it is
boring. However, it is necessary for some group of learners.

Do you agree with application of CLT in English language teaching
and learning in Matayomsuksa one to six?

Yes, I think CLT should start at Matayomsuksa one the latest.
Actually, it should start at the primary school level. The latest is
Matayomsuksa one.

How do you think EFL teaching and learning the beginner class will
be?

I do not know yet.

Do you think practicing drills is useful in teaching and learning
English? Do you practice drills?

I do not think it is useful.

Do you think the integrated skills or individual skills teaching and
learning should be exercised in an English class? Which one do you
apply in class?

In my opinion, it should be integrated skill teaching and learning.
Do you think the teachers should collect and analyze learner’s profile
such as interests, needs, and cultures as a basis for English language
syllabus design? Is it possible?

No, it is not possible.

How do you design the syllabus and lessons?

We design the lessons based on the curricula provided by the Ministry
of Education. We applied the specified curricula to what we think the
learners need. We are in the community in which the majority of the
learners will go for the entrance examinations, so we then adjust the

curricula accordingly.
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Are the following activities included in the English language syllabus
you are using? Please provide teaching and learning activities.

i.  Language analysis activities

ii.  Functional activities

iii.  Self-expression activities

iv.  Theatric activities

v.  Immersion activities
Not all elements are included in the syllabus. Immersion activities are
not plenty.
What learner-centered approach to language teaching and learning
have you applied in your class?
I do not know how it can be. I use integrated skills and see what the
learner needs are, and provide them with those.
Have you ever use group activities? Is it often?
Group activities? I sometimes do.
What do you think are the advantages and disadvantages them?
If the learner groups are interested, they enjoy what they are doing and
the results are great. However, there are some learners who do not
participate, and sometimes the class is too loud as they chat among
themselves.
What are the communicative activities that you have applied in class?
Please specify.
Sometimes I use conversations, research, and role plays.
Do you think it is possible to make use of learners’ different
experiences and qualities in English language teaching and learning?
Do you do it often?
Not often. Most of the learners have similar backgrounds. There are
some of the learners who have different experience such as living
abroad. These learners will be the leader of discussion and will share
their experiences with peers.
In English language class, cooperative/interactive learning or

individual learning is dominant?
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If there are not many learners in class, group work is enjoyable. The
lesson finish quickly, but if there are many learners, individual learning
is better so they do not interrupts each other and the lesson runs more
smoothly.

Do learners participate in English syllabus design?

In reality, no.

In English language class, do learners interact and cooperate among
themselves often?

Yes, interactions exist.

English language teachers in your school are knowledgeable and
competent communicator of English?

Yes, they can use English very well.

Lecturing and transferring knowledge of grammatical structures is
prevalent in the teachers’ English language teaching at your school?
Yes, most of the time.

Do you often design interactive activities for learners to communicate
in English in the classrooms?

No, I have not designed the activities. I would say I cannot think of
how to do it. This may be because the learners are not cooperative. In
one class, there are 50 students

Is it possible for the teachers to provide suggestions and consultations
while the learners to do communicative activities in the English
language class?

It is possible. Yes, I give them suggestions and recommendations.
What are the communicative materials? Do you use them?

The materials should include four skills: listening, speaking,
reading and writing. The materials should be easy to understand
and not be too difficult.

What are the materials you would like to use?

I would like to have high-tech media, but I am not keen on using them,
so I prefer something easy to use such as modern textbooks,

foreign books, authentic materials and realia.
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What are the materials do you use?

Textbooks, resource books, brochures, and newspapers.

Have you ever use authentic materials such as radio news, newspaper,
magazine articles in your class? If you have, how do you use them?
Please provide examples.

Yes, always. Most of the time is newspapers. Sometimes the learners
will search for the materials they would like to learn. I used to use
movies but not often because there was not enough language
laboratory. I am thinking about using it again. It might be a short film
for the learners to analyze, or predict the situations.

What are the goals of English language assessments?

The learners’ English proficiency development.

What are the assessment methods do you use?

Plenty. Sometimes I use observations and tests.

Is it acceptable for you if the learners are able to produce utterances
meaningfully but incorrectly?

Yes.

Do you agree with organizing individual-skills syllabus, lessons and
activities?

The [four language] skills should be integrated.

Do you think it is possible to practice English language teaching and
learning that focuses both on fluency and accuracy? Why do you think
s0?

In reality. If the number of the learners per class is reduced to 30, they
should be able to communicate correctly, if not fluently.

Have you received knowledge of CLT? To what extent do you know
about CLT?

[ am not sure.

If CLT is practiced effectively and continuously in English language
learning and teaching in Matayomsuksa one to six, do you think the

graduates will be able to communicate in English?
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If there is enough support, only 30 students per class and good
materials, with the ability of the English teachers, some classrooms
may be successful in English communication.

This is the end of the interview. Thank you.

Do you think it is possible to teach Communicative Language
Teaching (CLT) focusing for communication?

[It is possible, but] not 100% because the students have not used
English in their daily lives.

Has CLT been applied at your school?

Yes, we [the teachers at her school] are applying it. Half of our staff
is English foreign teachers, the other is Thai teachers.

Is it acceptable if the English language learners are able to convey
meaning understandably, but there are errors in grammar?

Yes.

Why?

It is because the students have a chance to practice and be
confident, and the native speakers do not mind [about grammatical
errorsj.

Do you agree that communicators should consider social roles of self
and the interlocutors?

Yes, I agree.

Do you apply this in your class?

Yes, especially speaking and listening subject.

How do you apply it? Please give me some examples.

The students practice with the native speakers. 1 try to give
instructions in English and organize pair or group activities for the
students to practice.

Do you exercise classroom activities that practice meaning

comprehension and texts’ cohesion and cohesiveness, and how do you

apply it?



Phenthip Manajitt

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Appendix / 156

It is there in the textbooks. It is like a reading comprehension practice.
I have always taught them reading comprehension as it may be
included in the examinations.
Do you allow the learners to use compensatory strategies such as
gestures to communicate if they are struggling in convey meaning?
Yes, or I will correct the learners’ errors, and encourage them to
communicate again.
Do you think it is possible to utilize surrounding social and cultural
environments in English language teaching and learning in class? Have
you every applied it and how?
Yes, it is possible. We have included daily activities in the lessons.
In class, I have taught the learners about the school uniforms, and
medicine labels, for example.
Do you tailor the language use for the learners if they have difficulties
understanding English by using communication techniques such as
simple vocabulary, short sentences and slow speeches? Do you use
these techniques?
It depends on the learners’ abilities. We cannot use it with all of the
students. It can be used in some class, while the other cannot.
Do you think the integrated skills or individual skills teaching and
learning should be exercised in an English class? Which one do you
apply in class?
It should be integrated skills in one class period,...but in reality
there is 50 minutes per one period and practicing speaking skill alone
takes all 50 minutes. Actually it is possible. It all depends on how the
teacher plans the lesson.
Are the following activities included in the English language syllabus
you are using? Please give some example activities.
i. Language analysis activities
il. Functional activities
iii. Self-expression activities

iv. Theatric activities
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v. Immersion activities
Yes, [all of the elements are included in the syllabus used].
Grammatical structures and vocabulary are included in the
fundamental English subject. The learners practice interactive pair and
group activities particularly with the English foreign teachers’ classes.
Activities about self expressions are there. It depends on the contents
of the lessons. The learners also practice role plays and dialogues after
they had finished the lessons. English cultural and social information is
provided in the lessons.
Have you ever use group activities? Is it often? What do you think are
the advantages and disadvantages of them?
Yes, I have used group activities. The advantage is that the learners
help each other complete the tasks, but some of them do not do their
tasks but relied on their peers. That is the disadvantage.
What are the communicative activities that you have apply in class?
Please specify.
There are so many activities. We try to organize activities that the
learners practice English in groups. The objective is to involve all of
the learners in learning.
In English language class, cooperative/interactive learning or
individual learning is dominant?
It depends. If it is fundamental English, it is individual learning. In
class, I will put up, for example, ten practice items on the board, and
ask the students to send a representative to answer. I will allow the
learners to practice in groups before answering questions individually.
Do learners participate in English syllabus design?
We never let the learners participating in the syllabus design. The
teachers provide the worksheets and design the lessons.
English language teachers in your school are knowledgeable and
competent communicator of English?
The majority of the teachers are competent in English

communication. Each of the teachers here has overseas experiences.
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Each year many of the English teachers go abroad. I think all of them
are competent.

Lecturing and transferring knowledge of grammatical structures is
prevalent in the teachers’ English language teaching at your school?
Basically, yes.

Do you often design interactive activities for learners to communicate
in English in the classrooms?

Yes, they practice English and do interactive activities with the
English foreign teachers. They studied English with the native
speakers at least one period a week.

What are the communicative materials? Do you use them?

Good teaching and learning materials should have all four skills,
and I have used these materials in class.

What are the teaching and learning materials do you use often and
what are the materials you would like to use?

We have the tape cassette player. We try to create the materials and
avoid using multimedia materials because not all students have
computers and not all teachers are able to use them well. The
classrooms are not well equipped. It is considered luxurious with one
tape cassette player.

Have you ever use authentic materials such as radio news, newspaper,
magazine articles in your class? If you have, how do you use them?
Please provide examples.

Yes, I have. The students filled in the blanks in the lyrics while
listening to the songs from the radio. The newspapers are used for
practicing reading.

Is it acceptable for you if the learners are able to produce utterances
meaningfully but incorrectly?

Yes, it is acceptable because the learners are not the same as the
teachers. We have to give them opportunities to understand.

Do you agree with organizing individual-skills syllabus, lessons and

activities?



Fac. of Grad. Studies, Mahidol Univ. M.A. (Applied Linguistics) / 159

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

Teacher 5:

Interviewer:

The good syllabus and materials should have four skills. The head
of English department here stated clearly that the good lessons should
have four skills. The fundamental English focuses on grammatical
structures but it also has speaking and listening practices.

Do you think it is possible to practice English language teaching and
learning that focuses both on fluency and accuracy? Why do you think
s0?

It depends on the ability of the students.

Have you received knowledge of CLT? To what extent do you know
about CLT?

Yes, I have. I have participated in seminars at the ERIC center.
When I first joined the school, I had English teaching training with
the English foreign teachers.

If CLT is practiced effectively and continuously in English language
learning and teaching in Matayomsuksa one to six, do you think the
graduates will be able to communicate in English?

We have practiced CLT for several years. However, the learners are
not good at English communication, although they can communicate in
class along with the lessons. They are able to answer questions and
point out directions for the foreigners on the streets, but they are not
able to use English as well as the native speakers. I tend to think that
their English communication skills are okay but not best. It is at
the medium level.

Thank you very much.
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