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CHAPTERII

INTRODUCTION

Background and Statement of the Problem

English has been introduced as one of  the most im portant subjec ts in the
Cambodian Basic Education Curriculum. According to the Policy for Curriculum A.D
2004, it stipulates that the Ministry of Edu catien, Youth, and Sports put English as a
compulsory subject for secondary school — students. Meanwhile, the Ministry also
encourages schools to integrate’English la  nguage and content in struction such as
history, local wisdom , and m.athematics by using both technical and non-technical
media. With these mediasSupports; the Mlmstry attempts to turn the typical classroom
in which blackboard and €oursebook-are . the m ain instructional m aterials to
multimedia-based class rgom. Moreovet, th ¢ Minis try s tresses th e p romotion of
speaking skills as an in tegral partofthe t_eicl_-ch.-ing and learning proces s, so that th e
students ¢ an use these skills fo comm ’ﬁrﬁ'éate in.the _ cultura 1, s cientific, a nd
technological world.

At Ka mpong €hheuteal High School, Her Royal Highness Princess Maha
Chakri Sirindhotn's established schoolstudentsiareiequipped.with content knowledge
along with speaking sk ills. For example, they learn Eng lish through the content of
local history, culture, and/so on. This 18 the m ain focus of the'Engl ish language
teaching objectiv es because the s chool has pr epared the students to p articipate in a
project called “Junior T our Guides,” whose members have to use English to express
about their local comm unity to visiting t ourists. This project was established under

Her Royal Highness' initiative. In her rem ark, she stated that ““Since the school is

situated near an exquisite archaeological relic with its identity, all the students should



guard it with zealous care and conserve it. They should acquire the knowledge and
skills to explain its historical background to the tourists” (The comm ittee of th e
school under the Royal Sponsorship Proj ect in the Kingdom of Ca mbodia, 2006, p.
61). With Her Royal Highness rem ark, it is indicated that Ka mpong Chheuteal High
School students should be educated w  ith both local comm unity knowledge and
English speaking skills, so th at they can o rally disseminate their local culture to the
tourists.

In order to i mprove Kam pong Chhetiteal High School students’ speaking
ability, a specific instructiona bffamework should be design ed. From recent research
studies on speaking skillsgit was found that students could perform better language
output if they learned thzough media maft;:ﬁals and interesting content (Brinton, 2001;
Kilickaya, 2003; Kwanggfwad,2005; Tafati, 2009).

According to Brinton (2001), Medié-_,Bése d Instruction is introduced in order
to motivate students to speak. In'this instruc;‘éi;)hg-' the main focus is on the utilization of
authentic media materials from multiple sohfé'eg.' It has been believed that by learning
a language through m ultiple media sources, th e students are able to gain rem arkable
oral production skills in both fluency and accuracy through the exposure to the target
language in a méaningful way (lzazanaton, 20015 Stellery 2004;:Brinton, 2007).

Additionally, the way that m edia materials such as textbooks, com puters, the
internety visnal aids; video aids; and audio ;| aids are used in th /& classroom directly
correlates with how well the students are ab le to increase thei r language proficiency
(Brinton, 2001). Through the support of media materials, the students gain motivation
for learning and im prove their language pr oficiency, especially their sp eaking skills
(Brinton, 2 001; Kilick aya, 2004). Moreover, Brinton (2001) stated that m edia

materials can facilitate the learning process in terms of authenticity and interactivity,



help the language instruction respond to the students’ need s and interests, and reflect
the students’ real lives.

Likewise, the presentation of both non technological media and technological
media, which carry m eaningful content, in the language classroom can help students
not only to achieve the goal of the cont  ent knowledge, but also to im  prove their
speaking skills. Learning English through media materials can empower the language
learners in communicative situations and change the focus of language instruction
from grammar to m eaningful communication(Banton, 2001; Ep stein and Orm iston,
2007). Sim ilarly, learning a language through com prehensible content, which is
related to their da ily lives; the stu ‘dents can enhance th eir oral langu age abilities
(Stoller, 2004). g

Apart from the ima portance of m edie; materials, the curren t trend in te aching
English as a foreign language tends to stres_;_; the reform of instructional goal. Inthe
past, grammatical features were the main g(_)é_i in language instruction. Presently in the
communicative era, speaking skills have Béb’ér’n eam ajor em phasis on language
teaching approaches (Bygate, 2002). This 1s because speaking ability is considered to
be the main element te.constitute a significant aspect of effective communication; and
is used as the prosticommomandisignifi cant-method of communication among human
beings (Lazaraton, 2001; Bailey, 2006). Additionally, speaking plays a significant role
as a mean of acquiting proficiency in a second/foreign language (Batley and Savage,
1994; Harmer, 2001; E llis, 2003; Richards, 2003). W ithout speak ing skills, th e
students’ academic progress is limited. On the other hand, as the students speak more

frequently, they may have a chance to reh earse their oral lan guage production and be

ready to use it in som e future occasions away from the classrooms (Xiaohong, 1994;



Harmer, 2004). Furthermore, speaking can be used as a special m  edium to provide
language input (Bygate, 2002; Ellis, 2003).

Despite the emphasis on speaking s kills, it is found that Cambodian stu dents
have a lim ited English proficiency and they especia lly la ck speaking skills (Nau ,
2000; Nguyen, 2002). Meanwhile, from the i nterviews with English teachers at
Kampong Chheuteal High School in Ca mbodia, along with the researcher’s working
experiences at this sch ool during the 20022007 academ ic years, it was found that
students become overwhelmed with language-and-eontent while learning English. The
majority of the s tudents'speakvety little English dueto a lack of m  otivation and
confidence in communicating with others.

As m entioned above; speaking prof iciency is im portant for Kampong
Chheuteal High School stud ents b ecause ‘théy will b ecome junior tour guides. Plus,
speaking skills are im poutant for hum an c_éhihmnication, as well as for the English
language acquisition process. On the ot he_Ii iland, Kam pong Chheuteal High School
students are found to have lim™ ~ itations in' -'tlfe'ir speaking skills. To address this
problem, the usage of Media-Based Instru ction, where English language and content
is taught through the m‘edia materials, has b een provento be an effective m ethod to
assist and motivate studentsitodeve lop their Englishy speaking:skills. However, in the
Cambodian educational context, the teaching  of language and content th rough
extensiye use of media m/aterials in the language classroom is/rarelyfound (Nguyen,
2002; Nau, 2002). Therefore, the teaching of language and content integration
together with the use of a variety of m edia materials could be alternatively brough t
into the English language classrooms. Conse quently, the present study investigates if

the proposed Media-Based Instruction in the En glish for Junior Tour Guides course is



effective in im proving the speaking ability of EFL students at Kam pong Chheuteal
High School, Kingdom of Cambodia.
Research Questions
This study attempts to explore the effectiveness of Media-Based Instruction in
the English for Junior T our Guides on the improvement of students’ speaking ability.
More specifically, the researcher hopes to answer the following questions:
1. To what ex tent do es M edia-Baseddn struction in the English for Junior
Tour Guides improve students’ speaking ability?
2. What are students_epinions towards the use of m edia in the English for
Junior Tour Guides?
Research Objectives €
This research study has the followihéobjectives:
1. To investig atethe effects of Me_-d_;ia-.- Based Instruction in the English for
Junior Tour Guides on students’é;_-)éaking ability.
2. To explore students ™ Opinions to’\i/éira's the use of m edia in the English f or
Junior Tour Guides.
Statement of Hypotheses
Previousiresearch studies; on content-ay nd danguage, instruction together with
the utilization of media in language instruction, support the idea that the integration of
media m atetials in'content and language mstruction can facilitate the language
learning process and enhance speaking ski lls, as well as, improve knowledge about
content area. For instance, Brinton (2003), Stoller (2004), and Rodgers (2006) found
that by learning content through authentic media, students can acquire both language

skills and ¢ ontent kno wledge. Addition ally, media m aterials can b e used in all

instructional approaches to im prove students’ motivation (B rinton, 2001). Therefore,



the following hypotheses are tested: The pos t-test mean scores on English speaking

skills of students will be higher than the pre-test mean scores at the significant level of

.05.
Scope of the Study
1. The population of this study is the upper secondary school students from
Kampong Chheuteal High School in Cambodia.
2. The variables in this research study iaclude:

2.1. Independent variable: Media-Based Insstruction in the En glish for Junior
Tour Guides:
2.2. Dependent variables the English speaking test scores.
Definition of Terms
To clearly understand the tcrm -~~~ s -used 1 n this study, and to avoid
misunderstanding from different audiences_--(_!).f “the report, the m eanings of particula r

terms are provided as follows. , 24

Media-Based_Instruction refers to aﬁEﬁgliSh instruction w hich is a part of
content-based instruction. In this instruction, lessons were taught via five instructional
steps adapted from Brinton (2001): information and motivation, input, focus, transfer,
and feedback. Jtiwas designed tomeotivate st qudents to\leatnithe conceptual con tent
about the local Gomm unity and to improve their English speaking skills through the
application of both'technical media (a udio aids, video aids,; 1.C D projector,
computers, and the internet) and non t echnical m edia (chalkboard, textbooks,
guidebooks, brochure, printed visuals and realia).

English for Junior Tour Guides refers to a content-based English course

organized around the them es about the lo cal community such as local history,

education, cultures and wisdom . The course incorporated a variety of instructional



media m aterials such a s written te xts, maps, brochures, audi o aids, video aids,
computers, and internet websites. It wa s designed to train Kampong Chheuteal High
School students to become junior tour guides or community tour guides.

Speaking ability is defined as the oral English language ability that the
students use to guide the foreign visitors  aroun d the community, for instance, the
ability to make social comm unication, to explain about the local community, and to
exchange infor mation. This ability was = detesmined through English speaking test
scores.

Students refers to thosewho studied in Grade 11 at Kampong Chheuteal High
School, Kingdom of Cama'bodia, during th e 2009-2010 academ ic year. They had
already been exposed to the local cornmu.r}j{y knowledge; and they were the
population in this present'study. -

Limitations of the Study,

#

There are some limitations in this stﬁjj?{.—F irst, the cour se is an extra curricular
course with recruiting voluntary students as '-fiéﬁicipants and no grades are given. It is
possible that students inay not pay fully attention to the class or homework as much as
they should do. Second.'the tim e constraint 1s also problem atic as the whole course
only lasts for 12¢weekss Third,the stude nts’ background knowledge is also an
obstacle to learning achievem ent. As the study employs community contents nam ely
Samboncommunityy students whose pres ent addresses were outside Sam bor

commune could become slow learners.



Summary of the Study

This study consists of five main chapters.

Chapter I describes the background of  the present study. It includes the
statement of the problem, research ques tions, research objec tives, and hypotheses.
Also, scope of the study and definitions of terms are included.

Chapter II reviews the underlying th eoretical fram eworks and previous

research studies that are cons id he study. The concepts discussed are

categorized into three m a-Based In struction, teaching
| —

speaking, and course de(' )

Chapter III deals of the study. It covers the

research design, context m ples, research procedures,
research instruments, an and data analysis.

Chapter IV prese It of ‘ rl AN <ccordan ce with the research
questions.

..-"i‘ll.r.l" :I

Chapter V ini‘&udes the*su"mﬁiary of
§

ssions, lim itations of the

study, pedagogical il plications r teachers and further

research studies.
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CHAPTER II

LITERATURE REVIEW

In this part of the study, the researcher explores the theoretical frameworks on
the Media-Based Instruction in content and language learning, and teaching speaking.
In order to provide background for this st udy, the following concepts are addressed:
the use of m edia in English instructi = ony the teaching princip les for Media-Based
Instruction, the instructional-framework of Mcdia=Based Inst ruction, the benefits of
using media in English instruction: an expl anation of the research studies regarding
the use of m edia, and thescourse design: Then, the principles and tasks for teaching
speaking skills, the sp eaking agsessm enf‘i_;s well as th e previous related studies on
teaching speaking are reyiewed.

Media-Based Instruction

In this study, Media-Baséd Instructi;);n_- 18 the language teaching m ethod which
cooperates with the use of multip fe media iﬁéitérials. Therefore, this part of the study
discusses the use of miedia  in English instruction, the principles of Media-Based
Instruction, the instructional framework of Media-Based Inst ruction, the benefits of
using m edia im-English insty, nuetion,;and.an explanationc, .of the research studies
regarding the use of media in English language instruction.

The Use ot Media in English Instruction

As a consequence of teaching language in the technological era, instructional
media receives great attention from language teachers. As a result, m any kinds of
media or teaching aids have been employe d in the language classroom throughout the
history of English language teaching. According to Atkinson (2004), non-mechanical

media like the chalkboard was used as the m  ain media in the language classroom
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during 1960s -1970s. Then, as the technology developed, other kinds of media such as
overhead projectors, videotapes, and audi  otapes were introduced into language
instruction in the following years; and r ecently the CD ROM and high speed internet
have been widely used as teaching aids to enhance the language instruction.

In daily practice of language teach ing nowadays, both nontechnical m edia
such the boards, visual aids, and realia all the way up to sophisticated technical media
such as audiotape players, CD players, radio, television, telephone, com  puters,
multimedia labs are used (Brinton, 2001). Despitethe variety of media, only available
media nam ely visual aids and.written text s (non-tcchnical m edia) and video aids,
computers and internet websites (technical = media) are used and discussed in this
study.

Non-technical Media

Visual aids are any proj ecte_d-'r_;or{- non-projected im ages that can be
classified into illustrations, visuals.‘p1 ctu;‘;e_-s; perceptions, mental images, figures,
impressions, reproductions or anything thafﬁv"oﬁld help students to see an immediate
meaning (Canning, 2000). Sim ilarly, visual aids can also consist of  drawings,
magazine pictures, phetographs, flash ca  rds, charts;.graphs, m  aps, and realia
(Donelan, 20015 {Epstein and,Ormistony 2007):

Reégarding the written texts, Epst ein and Orm iston (2007) classified
them into two categories: teacher-created  Wwritten texts an d published written tex ts.
Teacher-created written texts are tho se which are made by teachers themselves, while
published written texts refer to those which are extracted from newspapers,

magazines, journals, novels, short stories, cartoons, textbooks, etc.
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Technical Media

Audio aids are defined as m odels and devices that can be heard and
give an im age of som ething, somebody and some situations (Maniruzzam an 2008).
According to Epstein and Or miston (2007), audio aids consists of commercial audio
CDs, audiotapes, teach er-produced audio m aterials, record ings of students’ speech ,
and live and recorded radio.

Video aids in language learning refers to the use of popular fil ms on
video to provide content, and the use of sm aliCipieces of broadcast materials such as
short documentaries and telcvision adyertisem ents. It can also refer to professionally
produced tapes specifically wuitten and desi gned for classroom instruction, as well as
the use of news broadcasts to'provide ¢ .:;ontent and to teach specific features of
authentic language (Intajuck,2006). The Vl : deo that can be used in the language
classrooms may be bought, or'recorded fro@ television. They can be film s, cartoons,
documentaries, news, interviews, games sh(—)'-_xx:,' advertisements, or commercials.

In addition to the'm edia diséiiS'ééd'above, the utilization of com puters
and the internet in language instruction is widely used (Pacrheco, 2005). According to
Epstein and Or miston(2007), computers and th e internet are type s of technological
media. These types areiinvolyvedwith hardware,software,.and:-web-based materials.

As m entioned above, both kinds of m  edia m aterials, technical m edia and
nontechnical mediayate presently being used in thellanguage instruction. In this study,
the Media-Based Instruction only em ployed visual aids, written texts, video aids,
computers and the internet.

Teaching Principles of Media-Based Instruction

In this study, the Media-Based Instru ction is conducted through the use of

media materials together with language and content integration learning. According to
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Brinton (2003) and Stoller (2004), language and content integration learning is known
as content-based instruction (CBI); and it is an approach to second/foreign language
teaching in which teach ing is o rganized ar ound content or inform ation rather th an
around lang uage function. To establish and successfully im  plement CBI lessons,
Brinton (2003) suggested six principles to be drawn upon to enhance the content and
language learning: 1) base instructional  decisions on content rather than language
criteria, 2) integrate skills, 3) involve studentssactively in a ll phases of the learn ing
process, 4) choose content fo- rits releyanceto students’ lives, interests, and/or
academic goals, 5) select authentie instructional materials and tasks, and 6) draw overt
attention to language featufes,

1. Base Instructional Deéiéions on Content Rather Than

Language Criteria

Traditionally in th e days of the grammar translation approach, it was
thought that certain language items'such as _égés_ent simple tense and past simple tense
were more easily acquired than-others. Thus, ﬂiese items were the focus in teaching
objectives. Conversely in content-based instruction, the choice of primary focusing on
the content influences-the selection and sequencing of the language items.

2 Integrated Skills

Content-based instruction views lan guage use as involving four skills
together, as well ag'grammar and vocabular | y. In a content-based;class, the students
are often provided tasks or activ ities that link a nd reflect the skills in the real wor 1d
where interactions involve multiple skills, for example, the students might read, make
conversation, write reports and so fort h. Thus, it is common in content-based
classrooms to see students who are reading to write, listening to mini lectures in order

to write up the results of their data co llection, listening to a video to com  pare
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information to a readin g passage, and writing out a list of questions to guide la te
reading. Because language ski  lls are rarely used in is olation in real life, the
opportunity for meaningful integrated skills used in cont ent-based classrooms should
be viewed as a real advantage to this approach.

3. Involve Students Actively in All Phases of the Learning Process

Because th e content-b ased instru ction falls under the rubric of
communicative languag e teach ing, the insteti .ction is stud ent rather than teacher-
centered. In student-centered le arning, the studeats-are invol ved actively in all of the
learning pro cesses, th ey lcarnthiou gh the practice of real tasks, and they do not
totally depend on the teachers.to direct all ~ the learning or to be the source of the
information, but they learn through peer 1nput and interaction. Therefore, students are
expected to have the social goles in the claééroom that involve interactive learning,
negotiation, information gathering, and co-_ég.)riétruction of meaning.

4. Choose Content'Relevant ';é_-St_udents’ Lives, Interests, and

Academic Goals P

In the Content-based approach, th e contént and lear ning activitie s
correspond to the linguistic, cognitive, and atfective needs of the students. This means
that the choice-of content imcentent-basedcoursesrultimatelysdepends on the students
and the instructional context. Accordingly, content-based instruction seeks to build on
students prior knowlédge and previous experiences, while the content itself should be
appropriate to the students’ professional needs and personal interests.

5. Select Authentic Instruction Materials and Tasks

A key com ponent of content-based in struction is auth enticity; both of
the texts and other instructional media materials used in th e classroom, and the tas ks

that students are asked to perf orm. Authentic media materials refer to th ose that are
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not originally produced for the language t eaching purposes. Thus, an e xtract from a
content area textbook, a cartoon, lyrics of  a popular song, a video advertisem ent,
pictures from a m agazine, or a sho rt story would qualify as authentic m aterials. As
for authentic tasks, the y ref er to those that associate with the use of authentic
materials and that meaningfully take place in the real world.

6. Draw Overt Attention to Language Features

The purpose of content-baseddnstru ction is to expose the students to
meaningful cognitively dem anding language iti-the form of authentic input with the
academic goal of being able towselanguage for communicative purposes. Likewise, it
is believed that the input fromeauthentic instructional materials, the teacher, and peers
will not lead to su ccessful langnage acqu_1s1 tion. Instead, it m akes use of awareness -
raising tasks to draw attes ntion to speciﬁp Jl-anguage fe atures found in authentic

instructional materials.

In addition to the/primciples d_i?cr':ljssed above, Stoller (2004) proposed
that in content-based. instruction; the extendéd’riﬁput from yarious sources, meaningful
output, feedback, the Use of vi sual, and real world tasks where students can engage in
information gathering;processing, re ~ porting and strategy-us ing are necess ary
supporting elements to prom potedanguage- and contentdeaming. Moreover, the
language and content learning should also be presented within a fram ework of
communicaion, and dim (s for! a balance be: tween flueney and accuracy (Brinton,
2007).

In conclusion, the core principles to maximize language and content learning
are em phasized on teaching content rather than language item s. Likewise, the
teaching als o focuses on integ rated language s kills; keep ing students activ e in all

learning processes; choosing content for its relevance to students’ lives, interest, and
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academic goals; selecting authentic instru  ctional m aterials; prov iding input for
various sources; using visual support; and providing tasks where students can engage
in information gathering, processing, reporting, and strategy-using.
Instructional Framework of Media-Based Instruction
As mentioned earlier, the use of a uthentic materials or m edia is requ ired in

Media-Based Instruction. To give clear step s of how to utilize m edia in the language
classroom, Brinton (2001) propos ed five stages for Media-Based Instruction: (1) the
information and m otivationstage, (2) the 1 npuistage, (3) the focus stage, (4) the
transfer stage, and (5) the fcedback stage.

Stage 1: laformation and Motivation Stage

In the firse'stage sthe topic;s;: and relevant background are presented.
This stage provides the sgtidentswith the'm rotivation and ac tivates their schema that
links their pre-existing know ~ledge to the new topics; and at the sam e ti me, the
students also recall their prev ious experien;:;e_-sl-{l" his'stage is important for students to
prepare themselves for the lesSon. FoF

Stage 2: Input Stage

In the seco nd stage, th e m ajor emphasis-is for the teacher to ensu re
comprehension-of the item~, s presented. Thejteacherp resents and elicits the
vocabulary, structures, functions, concepts and contents. The students are taught to
facilitate comiprehension, to idéntify’ _the m ain ideas, and to undérstand language
items.

Stage 3: Focus Stage

The third stage of th is teaching framework is to provid e opportunities
for students to prac tice the task s and to manipulate the ite ms until the students f eel

comfortable and confident. The teacher m odels the language item s and the students
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can manipulate the language and content through note taki ng, inform ation transfer,
and pair work.

Stage 4: Transfer Stage

In this stage, students are give n the opportunities to offer personal
comments or share experience s relating to the given cont ext. The students m ay work
in groups or pairs to discuss the contex t of the lesson through role play, problem
solving activities, information gaps, and gamess It is also possible for students to write
reports and share their personal experier}__ces with-each other.

Stage 5:"FeedbacksStage

This stageas an‘optional stage in which audio or video recordings of
students’ task perform ances are used fo .;g..i.lide the assessm ent of students’ language
skills. For exam ple, recordings of a studé:"_nat-s’ speech, interviews, class discussions,
role playing, or group problem ~ solving ac tivities could be used in perform  ance

assessment. —,

The Benefits of Using Media in Ehé’li's‘h Instruction

The use of m.édia materials in an EFL classroom is what many teachers in the
field of foreign language instruction have discussed in reeent years (Kilickaya, 2004).
As aresult, ther€ ig clearjevidenee thatm «cediaiis beneficial to+ language instruction.
According to Brinton (2001), m edia can be used in whatever approach to enhance
language learning and'teach ing, and it h /elps language-teachers to- | motivate th e
students by bringing a slice of real life in to the classroom and by presenting language
in its more complete communicative context. Media can also help students to process
information and free teachers fro  m exce ssive explanation as well as p rovide

contextualization and a solid point of departure for cla ssroom activities. Additionally,

Brinton summarized that m edia can lend the au thenticity to the cla ssroom situation,
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and reinforces for students the direct relation between the language classroom and the
outside world. Regarding the learning styl  es of the students, m edia can provide
language teachers with a way of addressing the needs of both visual and auditory
learners. Moreover, by bringing the m edia into the classroom , teachers can expose
their students to multiple input sources, thus decreasing the risk of students becom ing
dependent on their teachers’ dialect orid  iolect, and can ultim ately enrich th eir
language learning experiences. W ith referemnge to schem a theory, m edia can help
students to call up existing sehem  ata and maximize their use of prior background
knowledge in the language leaming process. P lus, media provides teachers with a
means of presenting m _aterials'ina tim  e-efficientand com pact m anner, and
stimulating students’ senses, thercby helpz}lg the students to process the inform ation
more readily.

With the support of using m edia 1nthe language classroom , Thao (2003) and
Kilickaya (2004) claimed that media materi_ail_-shelp students to enhance their language
lessons in communicative con text, becaus Je-"tfl'e advan tages of m edia in term s of
authenticity and interaetivity are obvious. Similarly, media is appropriate for language
classrooms in term s of goals, objectives ; and it can respond to  students’ needs,
interests, livesymativation,and meaningful-eommunication:

The use'of m edia such as written texts, vid eotapes, audio recordings, web
resources, and visual aidscreate a f un atmosphere fin learning thé,content knowledge
(Stoller, 2004; Epstein and Or miston, 2007) . The use of visual support such as
graphic organizers, pictures, and realia in content and language learning is likely to
lead students to have more in -depth thinking process of language and can help the

students to illustra te top ic-relate voc abulary, understand, summa rize, and rem ember

the information when reporting their work (Bannert, 2003; Stoller, 2004).
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As m entioned above, m edia plays a very 1 mportant role in facilitating the
language learning process and in m otivating students to learn the language better in a
communicative context. The applic ation of m edia f rom multip le sou rces can a Iso
respond to students’ learning goals, interests, and needs.

Research Studies on the Use of Media in Language Instruction

The use of media in language instruction has attracted attention from teachers
and res earchers in th e field of E nglish /language teaching. As aresult, m ultiple
research studies on the use of media have beetiieeently validated and conducted. The
results from these stud i€s all peiat to a sim ilar conclusion that media is ef fective for
language instruction in tesm s.0f i mproving motivation, oral language proficiency, as
well as content knowledge. g

To begin with, a largg-scalc surv ‘¢§ by Canning-W ilson (2000) found that
students like learning language through the_ us " ¢ofvideo m edia. One result of the
survey showed that students were motivat ;:éi_-fa.-'learn English through film s because
they hold students’ interests. fo

Similar report were found by Thao (2003) who implemented multimedia tools
such as com puter networking, software, VCRs, cassette players, a nd slide projectors,
in an EFL setting in | ¢Vietnam~ Thegesuslts showedthatym=- ultimedia tools were
enthusiastically'praised by the students. Th ey inspire students to predict infor mation,
infer ideas and analyze the words that are brought into the [\classroom via oral
interaction and discussion with their peers. However, a few students reported that they
had made little progress in terms of language proficiency due to the instructional tools
being unfamiliar to them.

Another research finding from Ma niruzzaman (2008), who em ployed audio

aids with university students, pro ved that audio aid s m ake teaching m ethods,
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techniques and m aterials considerably m ore ef fective and inte resting, and help
maximize students’ learning benefits. Unlike other types of aids and means, audio
aids enable teachers to modify their t eaching method and technique, an d change the
classroom situation quickly and immediately as necessary; and it attracts the students’
attention, stirs their imagination, reduces their exhaus tion, m otivates them to be
engaged in the learning proce ss, and thus helps them to acquire expected proficiency
in the language skills especially with regard o listening and speaking.

Additionally, Kwangsawad (2005) e ployed reading m edia m aterials like
textbooks, newspapers, intcrn.~¢citexts, and other sour ces, into content-based
instruction in Thailand. The fuadings re | vealed that the media em ployed not only
helped students to learn the content know ledge, but also built confidence and
increased motivation and‘commaunicative Skhls. Likewise, Tafani (2009) who studied
the effects of m ass media in teaching Enghsh reported that in general, the use of
media is very persuasive. They‘¢an‘provi (ié_-léi_‘.ge am ounts of infor mation, m otivate
students to speak, and help them" integr ate lfs'ten ing, reading, and writing skills
through various kinds of activities.

Concerning theuse of internet we  bsites and com puters in the language
classroom, Kung and; Chuo+(2002) investigated  1thejrole of ESL/EFL websites as a
means to supplém ent in-clas s instru ction in Taiwan. The f indings reported that the
students had\an overall positive attitude towards using the-teachersselected websites in
their learning of English. The students, moreover, found the websites to be very useful
tools to improve their language skills. Sim  ilarly, Liang (2008), who studied th e
effectiveness of using a com puter-lab on oral English fluency am ongst all Chinese
students at Western Oregon University, indi  cated that the use ofa  Com puter-Lab

significantly improved students’ English oral expression ability.
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As reviewed above, no research studi es on Media-Based Instruction in EFL
context were conducted because th e utiliz ation of both techni cal and nontechnical
media in English language instruction is anew trend. Nevert  heless, itcan be
concluded that the use of m  edia in Englis h instru ction canr esultin f acilitating
students’ learning process, increasing st udents’ learning motivation, and im proving
students’ language skills. Besides, the media can equip students with content
knowledge, as well as promote students’ positive learning attitudes.

Course Design

Course design is referted to the process or steps followed to design a course. A
language course is undergtood” as the diverse activities th at take place at a language
institution, such as what students learn, V\@::at materials teachers use, how assessm ent
of language learning is conducted, what ad rministrative support is provided to the
teachers, where the teaching is conducted, ééd-.-()thers (Richards, 2001).

The process of course design has be_e;n_- proposed by a few scholars. According
to Jordan (2003), in developinga course, ; -'a;'(:'ourse syllabus needs to be clearly
designed; and it inve lves examining needs and establishing goals. It then enta ils the
selection, grading and-sequencing of the la nguage and other content, and the division
of the content inforunits of'manageable materials. Jordan additionally pointed out that
the m ethodology em ployed in im plementing the course syllabus in cludes: materials
selectien and development, and involves ase lection of the learfiing tas ks, activities,
and exercise types, and how they are to be presented, in a particular environm ent, for
teaching and learning; it eventually concludes with assessm ent and e valuation. In a
simplified sense, the syllabus is concer ned with ‘what” and the m ethodology with
‘how’. Together they cover the planni ~ ng, implem entation, and evaluation of a

language course. Once the sy llabus has been drawn up, th e course can be designed,
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and then the tim etable is set and finally the evaluation on the course is conducted by
using the feedback.

Additionally, Bailey (2005) mentioned that nee d assessment is im portant in
designing a language course. This is because need assessment is a system atic process
for determining the learners’ needs and goals . Based on th e need assessm ent results,
the objectives and activities of the course  are developed. Sim 1ilarly, Rom o (2006)
proposed that the course design comprises ~ thefollowing steps: (1) the design of the
objectives of a language course, (2) the pilotmg ofmethods that most likely contribute
to the achievement of the objeetives, (3) the as sessment of the work done in order to
see if it has been effectivesand (4)the analys is of feedback of all the process in order
to provide a starting point for future reseé;r‘é-'.ll.

As mentioned abgve it seem s that 7‘[1:1-6 guidelines for designing the course of
Jordan (2003), Bailey (2005),and Ro _r-h_;o -.(2006) share m  any common steps.
Therefore, it can be concluded that needs ar;;a_-ly’sis 1s one of the crucial com ponents in
the process of designing a - course in any lahgilﬁge program . To produce an effective
course, several procedural steps are conducted, namely establishing course objectives,
developing course m aterials, piloting the course materials, and evaluatin g the course
materials. In this styudyy the"English for Jumor;Tour | Guide is:designed based on the
guidelines of Bailey (2005) and Romo (2006).

Teaching Speaking

Speaking is defined as the oral language production which is generated by the
students in speech (Bailey, 2005). Speaking con sists of prod ucing systematic verbal
utterance to convey meaning. Sim  ilarly, Florez (1999) defined speaking as an
interactive process of co nstructing meaning that i nvolves producing, receiving, and

processing information. So, speaking is the process of building and sharing m eaning
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through the use of verbal and non-verbal =~ symbols which interlocutors produce in
order to communicate with each other in a variety of contexts.

Principles for Teaching Speaking

Teaching can be varied due to the diffe rences in context that o ccur. When
teaching sp eaking in an EFL context, wher e there is a lim itation of exposure to
English outside the classroom, language teachers are supposed to help students to gain
access to the target language as much as possible. In order to enable students to speak
in the communicative setting, Bailey (2Q03) claimed that the teacher should give the
students practice with both fluency and accu  racy, plan speaking tasks that involve
negotiation for meaning, and design the ¢lassroom activities that involve guidance and
practice in both transactionaland interact.i;(‘).‘i.lal speaking.

Likewise, Bailey(2005) suggeste(i'_tﬁét pa rticular syllabus and lesson designs
should highly prom ote speaking skills, an(_i--'_: ﬁi;ovide input and pr actice opportunities
for students. Moreover, Bailey also recomn;él'd"ed that one of the common formats for
teaching speaking is a conversation  class. Tl’ns means that the students engage in
loosely structured cofiversations with a t eacher. However, in order to d esign lessons
and activities that workeffectively for a speaking class, Bailey further proposed three
principles to be-¢émployed as,follows:

The firstiprinciple is to provide the st udents with a topic to talk about. This
means that the students are provided interesting open topics or ihcidents to comment
on which respond to their comm unicative needs and learning purposes. W ith these
interesting topics, student s can ex perience natural j oy and enthusiasm , and be
motivated to orally exp ress their id eas with others. To reach this learning purpose,

using pictures as a basis of speaking lessons is strongly recommended.
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The second principle concerns the cr  eation of opportunities for students to
interact through group work or pair work, and limiting teacher’s talk. S tudents, both
young students and adults, can be hi ghly anxious about speaking out or
communicating with f riends in the classr oom. To overcom e their reticence and to
increase their opportunities to speak, pair work or group work activities is a probable
way to deal with this circum stance. From working collaboratively with their peers,
students can benefit in term s of correc ftive feedback, motivation, independence,
creativity, and realism.

The third principle deals“with m anipulating physical arrangements to promote
speaking practice. It is difficult to get students to talk to each other in a new language.
To encourage students tofactively be 1 rfxl_;}olved in speaking activ ities, the teacher
should change the classrgoms’s physical én\;ironm ent, especially the student seating
arrangement. The seating arrangement modél of inside-outside circle, tango seat, and
cocktail party are some effective techniquesgg)‘i'ncorporate into the speaking class.

As mentioned earlier, the students’ ’si)éefk ing ability can b e developed if the
students are provided enough English speak 1ng input and opportunities to produce
oral language practice.Furtherm ore, the st udents could-even have m ore chances to
use English to,cémmunicateywith th ein peers whemtheir seating arrang ements are not
fixed. In this study, the tasks and activities for Media-Based instruction were designed
based an Bailey’s teaching principles (2003,2005).

Tasks and Materials for Teaching Speaking

Meaningful tasks and interesting m  aterials are believed to be crucial for
teaching language skills. In order to fac ilitate the En glish instru ction, and to
encourage students to gain the maximum amount of speaking proficiency, many tasks

have been created and proposed for the use in a speaking class. According to Bailey
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(2005), six types of helpful tasks for teaching speaking s kills are recommended.
Those tasks include conversation and inte ~ rviews, infor mation gaps and jigsaws,
scripted dialogue and role playing, logi c puzzles, picture-based activities, and
physical actions in the speaking class.

In conversation and interviews, low pr oficiency students may find it difficult
to perform the speaking tasks becau se they requ ire a high s kill level w hen selecting
vocabulary, applying the gramm  ar rule s, pronouncing the English sounds, and
understanding the person whe is. an interlocutor“fo overcom e this obstacle, guided
conversation where students _gcan build their sentences th rough the given fram ework
would be provided beforgdand.

Regarding the infor mation gap and jigsaw, it is an organizing concept for
speaking activities that ofie person has inquﬁlation that another lacks. T hey must use
English when asking each/other to share th_a;t_!. ‘information in order to a ccomplish the
task. To have the needed infor mation, the li_s;t_-e‘n_ing student can ask his or her partners
for repetition, clarification, and €xpansion. JHﬁhis task, the st udents do not look at
their partners’ work while the task 1s in progress.

For the scr ipted dialogue, the stude nts typically.recite lin es written by some
other students./Fhis will even tually proyide:stud ents) withitheopportunities to use the
dialogues in cofiversation, and m ake appropriate substitutions for the various nouns,
adjectives, and verbs in the memorized text: Another method is fOr students to pretend
that they are in various social contexts and have a variety of social roles when they are
doing role play. The teacher gives infor mation to the studen ts such as who they are

and what they think or feel. Thus, the teacher can tell the students that "You are John,

you go to the doctor and tell him what happened last night, and...”
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Concerning logic puzzles, they are task s in wh ich the students are given a
certain number of facts. A student must deduc e other facts, typically to complete an
information grid. The logic puzzles are pr oductive when the stude nts negotiate with
each other to solve the problem s. These puzzles are reason ing tasks that can be done
by one student, but som etimes the puzzles are challenging and stim ulating enough to
be utilized for pair work or group work.

Another interesting task for speaking cl' ass is pictu re-based activities. Many
materials can be used to produce this ta sk, ificluding photographs from magazines,
calendars, or the internet. This.eanprovide students with many topics to discuss.

Besides the tasks mentioned above, physic al action is anot her activity, w hich
can change the atmosphere of sitting stlll_ln the classroom for a long period of tim e.
This activity can he Ip students fo r ememﬁ_efthe m eaning of word s and structures by
providing students with plysieal action inst-é_:a(ai- of speech.

As described above; it canbe conch;'(-_i_éd{.-'that students’ speaking ability can be
promoted through pair or grotip-discussion us 'i‘ri'g avariety of tasks and activities, for
example, infor matigfi/gaps, picture-base d a ctivities, ro o p lay and log ic puzz les.
Furthermore, students-will learn more when they can have som e physical movement.
In this study, the! English; for,Junior; Tour;Guides em ; ~ployssinteractional tasks and
activities such das'th e conversation and interviews, information gaps and jigsaws,
scriptedidialogue and role playing, and picture-based actiyities.

Assessing Speaking

A major concern for teachers is ho w they can assess the students’ speaking
ability in a new language . In some regards, testing spea king is not as straightforward
as testing gramm ar or vocabulary . Therefore, to assess the studen  ts’ speakin g

performance, the teacher can simply give the speaking tests to the students by guiding
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them to talk through the tasks (L uoma, 2004, Bailey, 2005). To assess speaking
accurately, Bailey (20 05) proposed that ba  sic criteria of valid ity reliab ility,
practicality, as well as the procedure for scoring speaking tests should be considered.

Validity refers to the m easurement of the students’ ability through the test
which covers the content they have learned, while the reliability is concerned with the
consistency of the test. As for practicality, it  re fers to the f act that a te st or other
assessment procedure can only be useful ifit‘dees not make unreasonable demands on
resources, like time, money;and personnel.

Another important issueWath speaking tests is Whether the approach to testing
speaking is direct, indirecty or.sem . - i-direct. A dircet test of  speaking involves a
procedure in which the sttidentsactually sp eak the target language, interact with the
test administrator or withrother students ancai- generate novel utterances. For instance,
an oral interview, a conversation, ot an uns_--_;cf-ipted role playing can be considered a
direct test of speaking. On the eother hand, _;Lh_.-indirect test of speaking takes place
when the test takers do not speak, but do a - Jc'(')ﬁVersational cloze te st. Concerning the
semi direct test of speaking, it refers to th e test where the student s actually speak in
accordance with the given contexts. The stude nts may net interact in a conversation ,
an interview, ora ro le;plays Inste ad; they.disten tosprom pts and tasks delivered by a
recorded voice,"and also respond by talking to a recording device.

Onemore questionablelissue about asse ssing students’ spea king skills has to
do with is h ow these skills a re evaluated. According to O’ Malley and Pierce (1996)
and Bailey (2005), one of the comm on ways to evaluate students’ oral performance is
using rubrics. Rubrics are defined as sc ~ oring guides, consisting of specific pre-

established criteria, used in evaluating students’ work on perform ance assessm ents.
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Rubrics are typically the specific form of scoring instruments used when evaluating
students’ performances or products resulting from a performance task.

There are two types of rubr ics: holistic and analytic. A holistic rubric requires
the test raters to score th e overall process or product as a w hole and without judging
the com ponent parts separately. In contrast, with an analytic rubr ic, the test raters
score separate, individual parts of the produc t or performance first, and then sum the
individual scores to obtain a total score.

As noted above, to evaluate the students® speaking perform ance, the test
administrator needs to employ.thcspeaking te st which'is valid, reliable and practical
and then to use the rub rigsto.s core or t0 grade the students’ perform ance. Based on
Bailey’ ass essment prin€iple (200  5), the tes ttoevalu ate studen ts’ speaking
performance is constructed and psed in this éfudy.

Research Studies/in Teaching Spe-la_;k'i'hg

Since the current study ‘@attempts to ;ril_-\fe_stigate the effectiveness of the media-
based instruction in the English-for Junior ’Téttf'Guides course on students’ speaking
ability, a number of the research studies on teaching speaking are reviewed.

To begin with,-Burger & Chretien (2001) e-~mployed the content-based
instruction with-the studentsy studyingratithe- Universityy .of Qttawa. They found that
learning the language through a particular ¢ ontent can make students gain remarkable
contentiknowledge and speaking skills: W ith extensive exposure to the target
language through the subject matter course, the students can balance both fluency and
accuracy in their speaking. Another findi ng from Swain (2001), who studied onth e
integration of language and conten t teaching through collaborative tasks, found that
the collaborative tasks in which students were assigned to work in pairs and in groups

could provide students with the opportunities for their langua ge learning, particularly,
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the tasks could engage students to particip ate actively and the r esulting output could
allow them to increase their content knowledge and language skills.

Herrero (2005) em ployed content-base d instruction in an English oral
communication course at th e Univ ersity of Costa Rica. T he findings of this study
indicated th at con tent-based instruction could significan tly enhance students’ oral
language sk ills. Additio nally, the s tudy also found that so me types of classroom
activities such as oral p resentation in front ofthe class, Jig saw, graphic organizers,
walk around, pair and group-work were yery dyaamic and useful activities to improve
students’ speaking skills:"A similar study on content-based inst ruction conducted by
Rodgers (2006) investigated the effects of foreign language teaching using a content-
based approach on the improvement of cc.);r‘&ent knowledge and oral production. It was
found that after the content-based teachiné,_ 1[-he university students increased not only
their knowledge of subjecfm /= atter contgét itself, but also th  eir oral language

proficiency. —,

Furthermore, Tsou (2005) studied abijﬁE ‘participation instruction. The results
revealed that the focuS'on applying techni  ques for changihg students’ participation
behavior in class and applying com munication strategies in class discussion can help
students to increase speaking proficiency: Alsoj it wasfound that oral communication
strategies trainifig can help students to im prove their speaking skills significantly. By
using communication ‘strategies, the students can perform better’in discussion tasks,
produce lon ger utterances that enh anced their abilities to negotiate m eaning and
maintain conversation f low. Particularly, th e oral comm unication strategies help

students gain confidence in verbal communication (Nakatani, 2005; Lam , 2006;

Naughton, 2006).
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As mentioned above, it is clearly indicated that content and language learning,
the learning through collaborative tasks such as oral presentation in front of the class,
jigsaw, graphic organizers, and pair and group work, and the use of oral
communication strategies training can greatly enhance the students’ speaking ability.
Summary

From the literature review, Media-Based Instruction is an approach for foreign
language teaching that can be  used to facilitate the le arning process, motivate the
students to learn better in terms of content knowledge and language skills, particularly
their speaking skills. The theoretical framework for Media-Based Instruction focuses
on the teaching of content@nddanguiage in  tegration by incorporating a variety of
media, both technical and non tg chnicai;;.-lil edia, as well as the use of interactional
tasks.

To design an effective language coqf:,.se-.; , several procedural steps, nam ely
conducting a need assessm = enti establishi rg,; course objectives, developing course
materials, piloting the course materials, and Je'\'/alIUating the course materials should be
carried out.

To increase students’ sp eaking ability, the teacher should provide the students
with enough English speaking dnput, opportung tiesito produce-oral language practice,
and portable seating. Furtherm ore, the teac her should keep the st udents engaged with
pair or @group discussion using a variety | jof activ ities and tasks sueh as a guided
interview, an information gap, p icture-based activities, and logi ¢ puzzles. To assess
the speaking product, the test administrator can give  the students speaking tests
through both oral tasks and written tasks. However, it is important that the given tasks
are valid, reliab le, and prac tical. The tasks can then be graded us ing the scoring

rubrics.
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In this study, the Media-Based Instru  ction in the English for Junior Tour
Guides is designed to improve students’ speaking ability through the expose of media
materials which relates to students’ lives and matches students’ interests. At the same
time, students learn the language through pair works and group works using authentic

interactional tasks and meaningful feedback.

AULINENINYINS
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CHAPTER 11

RESEARCH METHODOLOGY

This section describes how the research study was conducted. The following
topics are discussed: research design, context of the study, population and samples,
research procedure, research instruments, data collection, and data analysis.

Research Design

This study was a single group p[_e-test/ post=test experimental design. The test
on English speaking skills and-the‘interview were conducted to measure the students’
oral communicative competence; and to explore the students’ opinions towards the
media used in the English for Junior Tod[‘éuides course. The independent variable is
the Media-Based Instrugtion'in the Englii"s_.hrfor Junior Tour Guides course, and the
students’ mean scores on these measures a_l-f'_'g'e the independent variables. The research

experimental design is illustrated-as follows:

0O, X O,

01 means a;pre-test of English.speaking skitls:

X means a treatment of Media-Based Instruction in the English for
Junior Tour Guides:

0, means a post-test of English speaking skills.

Figure 3.1: Research Design
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Context of the Study

The setting of this study took place in Kampong Chheuteal High School,
which is a Cambodian state school, and was established in 2001 by HRH Princess
Maha Chakri Sirindhorn with the cooperation of the Royal Cambodian Government.
Presently, the school provides a dual education namely a general education which
ranges from grade 7 to grade 12, and a vocational education which consist of four
majors: electronics, electricity, agronomy, and animal husbandry. The school is
currently under the supervision of the Prasat-Samber District Educational Office; it is
located in Prasat Sambo Distriet, which it is rich in historical tourist attractions, such
as the Sambor Preikuk Historieal Site.

The students in Kampong Chheute'él High School have access to many types
of language learning media and resources. Fbr example, students have access to the
sound lab, and the computer labs whér'e'-an Internet connection is provided.
Additionally, the students ‘are: alse encouiréé‘ed to learn English through the local
community resources so_that they can have a deep understanding about the local
community.

Population and Samples

The populationsfor-this sstudy qwas=the 180 upper-secendary school students
studying at Kampong Chheuteal High School in the 2009-2010 academic years. The
samples, for this study\consisted oOf twenty students from grade 11 The samples were
purposively selected based on a voluntary basis. The grade 11 students were chosen
because they were familiar with their local community. All of them have been
studying English for four years. Additionally, most of the students were local
residents who lived in Sambor commune and the neighboring communities. The

students were also given a pretest in order to measure their English speaking skills
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prior to completing the course. The summary of the sample who participated in this

study is presented in the following table.

Table 3.1

Summary of the Sample

Descriptions N Percentage

9 45%
Gender
11 55%

8 40%
Neighborhood
12 60%

Research Procedure

Th r?ﬁegc rc! The first phase involved th

ere were two phiases in the research procedure. The first phase involved the
s i s s brote :

preparation of Media-Basec I"i'bt'r"‘ sed in the English for Junior Tour

" !‘i-*}f" e
0 phase adealt Vv

Guides course, while the s implementation of Media-Based
se. The details of the research

procedure are presentem in Figure 3.2. m

AU INENINYINS
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Instruction in the English for Jur



34

Research Procedure

Phase 1: Preparation of Media-Based Instruction
Step 1.1: Explore the basic concepts and the related documents.
Step 1.2: Construct the instruction.
Step 1.3: Verify the effectiveness of the instruction.
Step 1.4: Conduct a pilot study.

Step 1.5: Redesign the instruction.

.=

Phase 2 Implementation of Media-Based Instruction

Step 2.1: Pre-test

- Administerthe English speaking test.
Step 2.2: During the experiment

- Conduct the instruction.
Step 2.3: Post-test

- Administer the English speaking test.

- Conduct an interview.
Step 2.4: Evaluate the effectiveness of the instruction

- Compare'students’ mean.scoresof the pre-test.and post-test.

- .Explore.the.students’ .opinions.towards-the use,of media’in the English for

Junior Tour Guides.

Figure 3.2: Research Procedure
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Phase 1: Preparation of Media-Based Instruction
In this phase, the preparation of an experiment was carried with five
significant steps. The details of each step are presented in the following orders:
Step 1.1: Explore the Basic Concepts and Related Documents
The basic concepts and related documents dealing with Media-Based
Instruction and the instruction on speaking skills were explored. The theories and
concepts of each can be summarized as follows:

1.1.2+Media-Based Instiuetion

Media-Based Instruction is an instructional approach to English
language teaching in whigh language and content is taught through both technical and
non technical media (Brinton, 2001): i:I.'he presentation of media in language
instruction is believed to facilitate the Iearﬁing process and to motivate students to
speak better. More specifically, using medjé in the language classrooms can respond
to students’ needs in terms of authenticity, ieéming styles, multiple input sources, and
enriched language learning experiences.

In the present study, the Media-Based Instruction employs a
theme-based syllabus; which is organized around the topic of the local community.
According toBrinton; (2003) rand; Stoller (2004), ~learning a language through
interesting content can help students to enhance both language skills and content
knowledge: IMoreaver;, Epsteiniand Ormiston (2007) reported that the use of the local
community as content in English language instruction and doing a community field
trip can provide students the opportunities for sustained English language practice and
promote greater motivation. Consequently, the study’s theoretical framework will be
based on the principles proposed by Brinton (2003) and Stoller (2004), which are

discussed in the literature review.



/ Brinton (2001) \
1. Facilitate the learning process and
motivate students to learn English

through the application of both kinds
of media materials: technical and
nontechnical media.

- v

érinton (2003, p. 205) &Steller (2004)

1.Base instructional decisions-on content.

2.Integrated skills.

3.Involve students actively inali'phases.

4.Choose content for iis relevance to
students’ lives, interests, and academic
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/ Media-Based instruction \

goals.
5.Use authentic materials and tasks
6.Students engage in information
gathering, processing and reporting.
7.Provide meaningful input and feedback
8.Use visual support te promote
language and content learning.

@evelopment of curricular coherence./

Epstein & Ormiston (2007)
1. The importance of community contact

materials'on EFL: learning.

Figure 3.3: Media-Based Instruction

.

Students develop their
language skills through the
extensive use of media
materials.

Media materials present
community content, which
relates to their lives.
Students learn with peers

through authentic interactional

/

tasks.
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The proposed instructional framework for Media-Based
Instruction refers to the five-step instructional procedure which is proposed by
Brinton (2001) (See figure 3.4). The five-stage instructional procedure to be adopted
and implemented in this study is stated as follows.

The first stage is called “Information and Motivation.” The
purpose of this stage is to provide the students with motivation and to activate their
schema that links their pre-existing knowledge to the new topics about the local
community. Additionally, the students are able.te-recall their previous experiences.
This stage is importantfor students to prepare themselves to be ready for the new
lesson.

The secondi stage iS.caIIed “Input.” In this stage, the primary
purpose is to present thesnew content in the -community context, while the secondary
purpose is to implicitly diaw and elicit neW 'vb-cabulary words and structures from the
presented content. The students:are taugﬁti rfof,-facilitate comprehension, to identify
main ideas, and to understand language items.

The third stage of the Instruction is called “Focus”. In this
stage, students are pravided with opportunities that involve guided practice in real
world speaking-tasks. d'he-students manipulate: the local.community content and the
language through note taking, information transfer, pair work, and group work.

The fourth stage is called “Transfer”. The purpase of this stage
is to provide students with opportunities to do more practice through both
transactional and interactional speaking tasks. The transactional speaking tasks refer
to tasks which ask students to interact with one another for specific purpose such as
business while interactional speaking tasks ask students to communicate with their

peers as they work and spend time together. In these tasks, the students are offered



38

chances to give their personal comments or to reflect on their experiences to the given
context in the instructional media tools. The students may work in pairs or groups to
discuss about the context of the lesson through many types of activities such as a role
playing, problem solving activities, an information gap, or a game. It is also possible
for students to write a report and share their personal experiences with other students.

Finally, the fifth stage is called “Feedback.” This stage is
optional. The purpose of this stage IS to evaluate the students’ understanding and
proficiency in terms of -eontent, language, and speaking skills. The students’
evaluation is conducted through atidio or video recordings of their performances, for
example, the recording gi*students’ speech, an interview, a class discussion, a role
playing activity, or a group problem solviﬁg activity. In this stage, the feedback will
be given by both peers and the teacher.

1.12. Instruction oﬁ _Sﬁeaking Skills

To enhance student‘s’" speaking competence, the researcher
adopted and applied_the principies for teaching speaking proposed by Bailey (2005),
which was discussed in the literature review of this study. The core principles center
on providing students-with themes regarding the local cemmunity to talk about. At the
same time, students are also, given:thesopportunitysto mork, inzpairs and groups using
both transactional and interactional speaking tasks.

Step'1.:2: Canstruct the Instruction
To construct the instruction, two main procedural steps were

conducted. First, the instructional framework for Media-Based Instruction was
explored. Second, the lesson plans were developed. The details of constructing the

instruction are discussed as follows:
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1.2.1. Instructional Framework

To construct the instructional framework for Media-Based
Instruction, the information from the first step was compiled and developed into a
theoretical framework. Then, the instruction and its components were specified. The
proposed instructional framework of Media-Based Instruction in the English for

Junior Tour Guides course to be used in this study was modified based on Brinton

(2001). Figure 3.4 summarizes Instruction in the English for Junior

Tour Guides.

AU INENTNEINS
RINNTNUNINYAY
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Media-Based Instruction Speaking Instruction
1. Students develop their language skills through 1. Providing themes for
the expose of media materials. students to talk about
2. Media materials present community content, through pair works and
which relates to students’ lives and matches group works.
students’ interests. 2. Providing both
3. Students learn with peers and with authentic transactional and
interactional tasks. interactional speaking tasks
4. Meaningful feedback is provided by both the
teacher and the students.

, v
Media-Based Instruction in English
For Junior Tour Guides

Ll

- q Activate Students’ Schema
Information and » | - Reealling students’ prior knowledge
Motivation _ and experiences related to their
\ community.

=¥ New Information is Presented
Input - - T 2 Presenting lqcal community contents

: .| through media as a primary focus.

= A - Implicitly drawing the language items
P | from the contents as a secondary focus
S 2 Modeling and Practice

Focus — -+ Manipulating contents and language

- | through guided practice.
Y Performing either transactional or

@ W interactional tasks.

- " Interaction
#  Using free practice and both
transactionaland interactional tasks to
ﬁ
Ty interact with'Context.
- Reflecting on and sharing personal

experiences-with,peers and the class.
- | Community field trip.

Evaluation
Feedback (Optional) —_— - Using audio/video recordings for
giving self-assessment, peers’
feedback, and teachers’ feedback.

Figure 3.4: Proposed Framework of Media-Based Instruction in the English for

Junior Tour Guides.
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1.2.2. Lesson Plans
Lesson plans to be employed in this study were developed by

the researcher. Each lesson plan included the title of the lesson, objectives, time
frame, evaluation, teaching steps, instructional activities, and types of instructional
media to be used. Finally, ten lesson plans were developed based on following
procedures:

1.2.2.1. Documents Analysis

10 develop -the.-lesson plans for Media-Based
Instruction in the English for.dunior Tour Guides course, the researcher studied the
thematic content from various media_sources such as textbooks, internet websites,
brochures, guidebooks, and so foith. The irhformation related to the tour guiding was
compiled for developing.the Media-Based Ir{étruction in this study.

§79% Nequ_'S'urvey

Prior<the neéd;‘survey was carried out, an informal
interview with stakeholders was conducted in order to explore topics to be included in
the needs survey questionnaire. The data gathered from the interview was used to
develop the questionnaires. Then, the questionnaire was distributed to three policy
makers, the vieelprincipal of Kampong Chheuteal High, Schoal, a committee member
of the HRH Prifcess Maha Chakri Sirindhorn Project in Education in the Kingdom of
Cambodia, and a member of the.community tourist authority, to seek the appropriate
learning themes (Appendices A and B presented needs survey questionnaire). Before
the respondents completed the questionnaire, the researcher explained to the
respondents the purposes of the questionnaire, and asked them if they had any
questions or concerns. Moreover, the researcher informed the respondents that their

responses would be kept confidential and would be used for the study only.
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The responses were then analyzed in order to extract the
essential learning themes that were to be included in the scope and sequence of the
English for Junior Tour Guides. The needs survey results reported that the five most
preferred topics were respectively chosen: place, culture, education, people, and

souvenirs and food, as illustrated in Table 3.2.

Table 3.2

Results of Needs Survey

Topics Percentage Standard Deviation
Place 33.17 0.19
Culture 20.98 0.52
Education 20,49 0.50
People 1561 0.38
Souvenir and food 9.76 0.76
1.2.2.3. Topics

The five local community-topics which were explored
from the needs: Surveyowere includedoin MediasBasediinstruction in the English for
Junior Tour Guides. All of the five topics were then developed into ten lesson plans.
Each lesson'plan consisted of a topic, objectives, types of instriictional media, time
allocation, an evaluation, and the five instructional steps. Appendix C displayed the

scope and sequence, and Appendices D and E presented lessons and lesson plans.
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Step 1.3: Verify the Effectiveness of the Instruction

The lesson plans were evaluated by three experts in the field of
pedagogy, content, and language focus. The lesson plans were verified using the
evaluation form to ensure its content and construct validity.

In the evaluation form, lesson layout and design, concepts of each
lesson, objectives, instructional media, teaching steps, and activities were examined.
The whole evaluation form comprised 19 items which were presented in 4 — point
numeral Likert-type scales (See Appendix F).

4= Verygood

3= Good

2=Acceptable

1=Poor

The language-teaching expér'ts;-were asked to rate the quality of the
lesson plans from 1 to 4 according theid‘egree to which they agreed with the
statements. The results of the evaluation were calculated. into mean and compared
using the following criteria:

3.50-4.00 means that the quality of lesson.plan is “very good”

2150-3.49 means that the quality; of lessen plands “good”

1.50-2.49 means that the quality of lesson plan is “acceptable”

1.00=1.49 means that the quality of lesson plan is “low”

Items scoring higher than 3 were reserved and those scoring lower than

3 were modified. The average score of each item is shown in Table 3.3.
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Table 3.3

Validation of Media-Based Instruction Lesson Plans

Expert Expert Expert

Aspects Mean Meaning
A B C
Lesson layout and design 3.50 3.00 350 3.33 Good
Objectives 3.50 3.50 2.00 3.00 Good

Media materials and worksheets 4.00 4,00 3.29 3.76 Verygood

Steps of teaching 4.00 488 233 3.22 Good
Activities 4.00 3.60 3.00 3.53 Verygood
Overall 3.80 3.49 2.82 3.37 Good

According to' Table 8.3, thé results of the lesson plan evaluation
indicated that the average scaores of ihe Iesso'n--plan ranged between 3.00 and 3.76 and
the overall score was 3.37. ‘It imptied that the lesson plans contained a majority of the
relevant characteristics and the overall lesson plans.were-good. However, the three
experts provided somg additional comments for revising the lesson plans.

Expert-A suggested that it was important to write an objective in a
way that it could ke pbservable/iThe expert alsol gave anexample of how to write an
effective objective. For example, in the first lesson plan, instead of “give general
information about/the‘temple’’; the expert suggested that;it would bebetter to write it
as “talk about the temple in general”. This was because "Talking" is more observable
than "giving". So the lesson plan objectives were then rewritten to make them more
specific and assessable.

Expert B similarly suggested that the lesson objectives should be

written in more concrete and conditional way. To make them more achievable, the
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objectives should be written using behavioral verbs, such as describe, identify, tell,
summary, and so forth. The experts especially recommended using the verbs which
were classified in Bloom’s Taxonomy verbs list. The expert also suggested that there
should be some fun activities or games included in the information and motivation
stage. Additionally, the evaluation of every lesson should emphasize the real language
usage of students. As a result of the expert’s comments, the games and fun activities
were included in the first stage.

Expert C suggested that a variety-of media should be used as an input
and the activities should"provide more chances for students to speak out correctly and
clearly. Apart from media and: activities, the introduction of the new language
“passive” in Lesson 1 is'very difficutt for students. So the sentences were modified
and simplified. Moreover, the expert suggesféd that it was necessary that the feedback
stage should be conducted in every. Iesso_r-i_;b"écause it helped students to reflect the
language they learned. Accordingly, more_égj‘pplementary media and activities were
prepared for each lesson. o

To clarify what to be reviewed in the lesson plans. The comments from

the experts were summed up in Table 3.4.



Table 3.4

Experts’ Comments and Suggestions on Lesson Plans

Lesson Comments
1. Introduction to Sambor - The objectives should be written in more
Preikuk Historical Site specific, observable and conditional way and
able to be assessed.
- There should be more activities on speaking
and pronungiation.
=~ The new language introduced in the lesson is
extremely difficult.
- ¢ Feedback should be a must-stage.
2. Giving Directions to < /The objectives should be written in a more
Historical Site specific:observable and conditional way and
ableto b“e'._asg_essed.
= There ShO_l-J._l_d. be more fun activities in the first
stage “Infd;frfaétion and Motivation”.
= —Fiie activi‘t‘i'ééin'section C are difficult.
=——Feedback shouid be-a must-stage.
3. Introduction to -~ The objectives should be written in a more

Kampong Chheuteal
High School

specific, observable and conditional way and
able to be assessed.

The evaluation should be written more clearly
and emphasize on the ability of the students.
The activities in section C are difficult.

Feedback should be a must-stage.
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In conclusion, although the overall results of the Media- Based Instruction

lesson plans showed that the lesson plans contained good characteristics, they were
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revised in terms of objectives, media input, evaluation and activities according to the
experts’ suggestions and prepared for the pilot study.

Step 1.4: Conduct a Pilot Study

After the revision of the lesson plans, a pilot study was carried out
before the main study was undertaken. The purpose of the pilot study was to confirm
that the preliminary version of the lesson plans, speaking test, interview questions,
and other instructional media were applicable to the present study. Plus, the pilot
study also aimed to identify-the parts of the instruction that needed to be revised
before it was conducted in the.main study.

Consequenily, .three ‘lesson plans were piloted with 27 Grade 11
students who were studying at Kampong i(fhheuteal High School in June in the 2008-
2009 academic year. As previously stated, tﬁe lesson plans were good representatives
of how to utilize both technical and non—te_-c_hr'i-ical media in language instruction. The
students chosen for the pilot study shared si‘m}la,r characteristics in terms of their ages,
their educational backgrounds and their knowledge of the local community.

Step 1.5: Redesign the Instruction

In redesigning the Instruction, two significant steps were conducted.
First, revision-of ithe dnstruction was; carried jout: 1Second,«the development of an
instructional manual was conducted.

1.5:1: Revise the Instruction
The developed instructional media and its lesson plans were

then reviewed based on the information obtained from the pilot study. The major
problems found in the pilot study were time allocation, the directions of the activities,

and the unfamiliarity of the media.



48

The results from the pilot study indicated that the speaking
tasks were limited with time, particularly those which were designed for the fourth
and fifth instructional stage. It was found that the students could not finish their
assigned tasks in time. So, the exercises could be shortened due to the time constraint.
Concerning the directions of the activities, it was found that students were not able to
follow the directions and needed more modification and explanation from the
teachers. Furthermore, during the lessons which required the use of the internet
websites, students were likely to use the compuiersin an inappropriate way. Students
often opened other programs-~While they were supposed to be studying specific
websites.

1.52: Deyelop an lr'-i.structional Manual

The instructional man:L-JaI was redeveloped based on the earlier
exploration of related documents, the comr_ﬁ_én:t-s from the experts, and the information
learned from the pilot study. In-this stU(‘jy",‘the instructional manual covered six
aspects: (1) the course objectives, (2) course structure, (3) instructional media, (4)
course description, (5) teacher’s roles, (6) student’s roles, and (7) course evaluation
and assessment.

1.5:2:11 Course©bjectives

By the end of the course, the students will be able to
learn the following language aspects:

- Students will be able to orally communicate in English

under the topics of their own community, for instance,

local places, education, cultures, people, food, and

souvenirs.
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- Students will be able to use English to guide the

visiting local and foreign visitors around their

community.

- Students will be able to develop a sense of pride and

values in their community and culture.

1.5.2.2: Course Structure

- Course title : English for Junior Tour Guides.

- Students’ Level....+Grade eleven students,
Kampong Chheuteal High
School.

- Number of Hours : 24 hours (2 hours per week)

- Date/Fime : Thursday/ 14.00-16.00 hrs
£ Academicyear |\ :2009-2010
- Semester } : : First Semester

1.5.2.3: Instructional Media
- Technical media @ Video aids, Audio aids, Internet,
and.L.CD projector.
«Non-teghnical media; Blackboards, Handouts, Maps,
Brochures, Guidebook,
Rictures, and\Worksheets.
1.5.2.4: Course Description
The English for Junior Tour Guides course aims to
teach students through the integration of language and local community contents
(places, education, cultures, people, food and souvenir). Students will be able to learn

the English language through the utilization of both types of media: technical and non
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technical media in order to improve their speaking ability. Figure 3.5 presents the

course contents.

Weeks | Topics/Units Contents Hours
Course ) .
1 . Pretest and Course Orientation 4
Preparation
) Introduction to Sambor Preikuk i
Historical Site:
Places
3 Giving Direclions to Sambor Preikuk 5
Histori"éal Site.
4 Introduction to Kampong Chheuteal )
. High School
Education : N
L earning Facilities
5 & 2
6 Culture Khmer D:’qnces 2
7 Khmer Eestivals and Ceremonies 2
8 People - -Cambadian Kings 2
9 HRH Princess Maha Chakri Sirindhorn 2
10 Food and Cambodian-Food and Drink 2
Souvenirs
11 Souvenirs from Prasat Sambor 2
12 Evaluate the 4
Effectiveness of | Posttest and Interview
the Instruction

Figure 3.5: Course Contents
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In this course, the teacher has many roles. The teacher

works as a facilitator, an organizer, a coach, an advisor, an assessor, and a students’

partner. This can be said that the teacher not only organizes lessons and activities for

students, but also facilitates the learning process, gives feedback to students, evaluates

the students’ learning capability, and takes part in activities.

1.5.2.6: Students’ Roles

Students are expected-to be active and encouraging
learners. Their roles are"as learners' who are willing to actively participate in every
task and activity; and shake opinions, ideas, and experiences that are subsequently
useful for their English language Iearning.':_dil"he students are also required to give
constructive feedback to and evaluate thei.i'dpeéers’ performance.

1527 Codris:e;Evaluation

o

-//“Class participation and discussion 40 %
< “Final exam® = - 40%
- Assignments 20%
Evaluation table:

Percentage < Description Remarks

85-100 Excellent

80- 85 \Very. good

7079 Good S

60- 69 Average

50- 59 Fair

0- 49 Fail / Weak U
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Phase 2: Implementation of Media-Based Instruction
The implementation and evaluation of Media-Based Instruction in the English

for Junior Tour Guides course lasted for 12 weeks. The first week was devoted to a
pretest and a course orientation, while the twelfth week was devoted to a posttest and
an interview. Therefore, the main instructional period lasted for ten weeks. In each
week, one two-hour lesson was covered. The steps in conducting the course
experiment are described as follows.

Step 2.1: Pretest

Before the Implementation of Media-Based Instruction in the English
for Junior Tour Guides gourse, all 'students were pre-tested to assess their English
speaking skills. To give accurate grading,'three test raters were invited to evaluate the
students’ speaking perfaormance. Then, the'inter-raters reliability of the three raters
was calculated by Cronbagh’s Alpha. The }e'su-lts indicated that the value of the inter-
rater reliability was 0.99 which could be ciorr;c‘lluded that the rating of the test among
the three raters were highly reliable:

Step 2.2: During the Experiment

During-the experimentation period, the Media-Based Instruction in the
English for Junior; Tiour; Guides courseywas employed, Thesstudents were asked to
engage in five instructional phases namely information and motivation, input, focus,
transfery, and, feedback:

Step 2.3: Post-test

At the end of the experimentation period, the students were given a
posttest to examine the effectiveness of Media-Based Instruction in the English for
Junior Tour Guides course on the improvement of students’ speaking ability. The

content of the posttest was the same as it was in the pretest. Also, the same raters
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evaluated the students’ speaking performance. The value of the inter-rater reliability
found by Cronbach’s Alpha was 0.98. Based on this value, it could be inferred that the
test rating of the three raters in the posttest were highly consistent.
Meanwhile, the interview was conducted with three groups of students.
Group one consisted of four students who obtained best scores from pre and posttest,
while group two were another four students who gained lowest scores from pre and
posttest. Group three consisted of two students who got significantly differentiated
scores between pre and posttest. The intervieWei-asked the students to express their
opinions towards the use'of mediatsing the Khmer language. The interview questions
are presented in Appendixd.
Step 2.4 Evaluate'the Efféétiveness of the Instruction
To evaluate the effectivenessr-of the instruction, the data gathered from
the pre and post English speaking tests wer-e' s't-atistically analyzed using a mean and a
sample paired t-test, while the students’ oriJirr;i‘ons towards the use of media obtained
from the interview were analyzed using content analysis.
Research Instruments
The instruments'used in this present study were the English speaking test, and
the interview squestions: Fhey English speaking ctest+was aused to investigate the
students’ speaking ability before and after the instruction, while the interview
questions were used to seek the students’ @pinions towards the“use-of media in the
English for Junior Tour Guides.
English Speaking Test
In this study, the English speaking test along with the scoring rubric was used
in order to evaluate the students’ speaking abilities. Therefore, both the English

speaking test itself and the scoring rubric are described in this section.
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English Speaking Test

The English speaking test was used as both the pretest and the posttest.
The test was administered prior to and after the instruction in order to assess the
students’ English speaking ability in terms of relevance of content, fluency,
comprehension, pronunciation, vocabulary, and grammar. The test was adapted from
TOEIC (2008) and based on the Bailey’s speaking assessment principles (2005); and
it was comprised of four parts. In the first part, the students were given six guided
questions and required to introduce themselves.to-the examiners. This part was not
graded. The second partinvolved-reading a short text aloud, and the third part was a
presentation in which studenis were asked to orally describe a picture of a temple
based on their pre-existing knowledgi{,_'-'.the words clues, and the nine guided
questions. The final part was a discussié-n in which students were required to
participate in role playingtask. In this part-,'_;th'é students were given a map and asked
to give directions to the Sambor Preikuk Hi_s;t_-dpical Site with three questions asked by
the interviewer. fo

In each part of the test, the students were required to use a variety of
language functions. The test topics covered general information on students’ local
community, teurist attraction; and jeducation.; iThe time-allocation of the test is

approximately 9 minutes. The speaking test is summarized in Table 3.5 and the

samplecof the speaking, test Is presented in Appendix G.
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Summary of English Speaking Test Format
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Parts Scores Tasks Times Evaluation Criteria
Self introduction )
1 Not graded ) _ 1 minutes e Not graded
(6 guided questions)
Reading a text aloud ] e Pronunciation
2 5 . ) 2 minutes ) )
(No guided questions) e Stress and intonation
e Relevance of content
e Fluency
Presentation . e Pronunciation, stress,
3 25 _ _ 3 minutes ) )
(9quided guestions) and intonation
" e Vocabulary
e Grammar
e Relevance of content
e Fluency
_ : e Comprehension
Discussion . o
4 30 .~ 8minutes e Pronunciation, stress,

(3 guided questions)

and intonation
Vocabulary

Grammar

Validity and Reliability of the English Speaking Test

The Contentvalidity of the test items‘was checkediby three experts in

the field" of language testing (See Appendix L). The experts were asked to give

comments on the appropriateness of the test as well as to rate the test items as to

whether it is congruent with the test objectives using the test evaluation form

constructed by the researcher (See Appendix 1). The items to be evaluated in the
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evaluation form were the Item-Objective Congruence (I0C) Index which was scored

ranging from -1 to 1.

Congruent = 1
Questionable = 0
Incongruent = -1

The items that have an index lower than 0.5 were revised. On the other
hand, the items that have an index higher than or equal 0.5 were reserved. Results
indicated that 78.57% of the items were rated-higher than 0.5 of the IOC index,
meaning that they were"accepiably congruent with test objectives and the speaking
aspects. Only 3 items negded alteration. The consultation with the experts resulted in

the following comments;:

Table 3.6

Summary of Experts’ Comments on‘the Engl'jishr'_Speaking Test

Assessment Issues + “COmments
Part One =Some language presented in the test should be changed.
Part Two - Some. language presented in the test should be changed.

-As the test tries to assess pronunciation, stress and intonation
of the Englishjlanguage,using non-English-wards in the text is
not a fair way to assess their ability to pronounce words.
Therefore words such as Kampong Chheuteal, Sambor, Prasat
Sambor, Kampong Thom, Khmer, Princess Maha Chakri

Sirindhorn should not be graded.
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Table 3.6 (continued)

Summary of Experts’” Comments on the English Speaking Test

Part Three - The guided questions do not support the language function of
"giving descriptions."

- Some more guided questions should be added.

Part Four - The time allocation s net appropriate ( 3 minutes at least)

In conclusion, the comments from the experts centered on three main
aspects, namely, some key words were not appropriate, the guided questions did not
completely support the language funetions, a{hd the time allocation was too short.

The evaluation and the com_m,'er-'i-ts from the experts were used as a basis
for the test alteration. After the.alteration, tﬁe test was then piloted with 27 Grade 11,
class A students studying at Kampong Chheuteal High-School in the 2008-2009
academic year and were graded using the scoring rubric (See Appendix H).

After administrating the test, the reliability of the overall test was
calculated by Crombach’s Alphaformula: Thesfindings showed that the test reliability
in the pilot study was 0.96, which can be interpreted that the test had high reliability.
After the pilot study, all parts.of the test were also analyzed for'their difficulty index
and discrimination index.

The criteria for the difficulty index and the discrimination index were
set as follows D.R Whitney and D.L Sabers (1970).

For the difficulty index (p):

p < 0.20 means the item was difficult.
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p = 0.20-0.80 means the item was good in terms of its difficulty.

p = 0.81-0.94 means the item was easy.

p > 0.95 means the item was very easy.

For the discrimination index (r):

r = 0 means the item had no discrimination ability.

r > 0.19 means the item had a low discrimination ability.

r = 0.20-0.29 means the item had a fair discrimination ability.

r = 0.30-0.39-means the item had.ahigh discrimination ability.

r > 0.40 means.iheatem had a very high discrimination ability.

Accordinggto the  calculation using D.R Whitney and D.L Sabers
(1970), the values of the difficulty index and the discrimination index are presented as

follows.

Table 3.7 7f' s

Difficulty Index and Discrimination Index of the Test.obtained from the Pilot Study

Test
Aspects
Part 2 Part 3 Part 4 Overall
Difficulty Index 0.55 0.41 0.40 0.45
Discrimination lndex 0170 056 0472 0.66

Based on the abovecriteria; it istindicated that the testiitems were good
in terms”of difficulty (p=0.45), and also they had a very high discrimination ability
(r=0.66). The speaking test was satisfactory.

In summary, the overall English speaking test was good. The results
obtained from the English speaking evaluation form indicated that only a few parts of

the test needed to be modified. The comments mostly centered on the languages use,
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the assessment aspects, and the time allocation. These items were modified
accordingly.

Scoring Rubric

The test scoring rubric in the study was analytical scales for the
descriptions of oral language proficiency. The rubric was adapted from those
developed by TOEIC (2008), O’ Malley, J.M & Pierce,L.V. (1996) and Hayati &
Askari (2008) and it consisted of scales measuring knowledge of content, fluency,
comprehension, pronunciation, vocabulary, and.grammar. After the scoring rubric
was developed, it was evaluaied by the experts, revised and tried out in the pilot
study. At least two experis agreed with the use of the scales in all aspects; and there
was no major revision. Appendix H display}é test scoring rubric.

After being tied out,the fuh-ctional scales were revised to make the
descriptors clearer and mare suitable to th_e; _fné'-w imaginary task. The raters were also
asked to give feedback on the use-of the sc‘alue‘s_.- Eventually, one major comment was
found in which the_aspect of comprehension Was. taken out from the evaluation
criteria in part 3 of the test.

Interview Questions

The interview guestions were constructed in order:to interview the students at
the end of the caurse. The purpose of this interview was to explore students’ opinions
towards,the use of media inithe English for Junior Tour Guides.

A total of 12 items regarding the media used in English for Junior Tour
Guides course were constructed. The questions asked students to express their
opinions concerning four aspects, namely, their experience with media, types of
media, the use of media, and their comments and suggestions towards the use of

media. Also, the students were asked to describe how particular types of media
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assisted them to learn the language better in terms of content, speaking skills, and

language features. The questions were translated into the Khmer language to be more

understandable and precise, get insightful information, and reduce language barriers

(See appendices J and K). Students were also informed that the questions to be asked

had no right or wrong answers. The aspects and constructs of interview questions are

presented in Table 3.8.

Table 3.8

Aspects of Interview Questions

Aspects

ltems

Experience with

media

I JAre you familiar with the media presented in the

gourse? If yes, how?

Types of media

Did the media'presented in the course add to your

interests about the ¢lass?

- Which types of media did you.find the most

interesting?

. Which types of media did yeu find the least interesting?

Use of media

Do you think the media could-help:you to understand
the content of the lessons better? If yes, which types of
medialand how?

Do you think the media could promote your speaking
abilities? If yes, which types of media best promote

your speaking ability and how?
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Table 3.8 (Continued)

Aspects of interview questions

Aspects

ltems

Use of media

7. Do you think the media could help you to understand
the content of the lessons better? If yes, which types of
media and how?

8. Do you think thesmedia could promote your speaking
abilities? If !es, which types of media best promote
your-speaking ability and-how?

9.+Dovou think the media could help you to understand
the garget languiage? If.yes; which types of media help
you the most "'a_nd' how?

10. Overall, Which;-fyf)ies of media do you think could help
*dia

youjto -Iiéarn beﬁqr%;How did those types of media help

you? S
| -7 11T Didthemedia=based-lessomrhelp prepare you for the

class?

Other comments
and

Suggestions

12.-Do you want media,to, be-employed in regular English
classes'in this high school? Why?

13 What-other media-wouldiyoudiketo.see included in the
course?

14. Any additional comments?
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Validity and Reliability of the Interview Questions

The content validity of the interview questions was evaluated by 3

experts in English language instruction (See Appendix L). The experts were asked to

give comments on each item. After the consultation with the experts, 4 items (3, 4, 6,

and 9) were adjusted. The comments mostly centered on the language of some items

which were unclear. The items were improved to make the questions more

understandable and easier to answer. The itemsavere modified as follows:

Item 3:

Item 4:

Item 6:

Which types-of media did you-fifid-the most interesting?

ifedmi: auieaiatignm fE usoRanETMwRUMmIEA

44

i mIguGulnsimes gl ussmomigaitinadsne

U

TisAT e

(Modified)
Which typesof media did yo_ﬁ '-fi_r_y_d the least interesting?

ifedmI: quigii[iTASAm TH USORRSEuMUMTMIgANRsiNs 2

I AUIGH [UIASAMES T8 ysImdimigiiuine 2 (Modified)
Which types.of media do you think could best promote your speaking

abilities?
1M uIgHIRGAMIRN USIRNSRWHANSTING fuHmn

TSMIBLN TUAIYS9MeT{FeThiim

BN gUIgRIIASAMEs it ysoRnsmstwuils augmnisms

SUNNT VARSI MATHESTNE? (Modified)
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Item 9: Did Media-Based lesson make you have more preparation for the
class?

v

Did the Media-Based lesson help prepare you for the class? (Modified)

After the revision, the questions were piloted for the interview with 30
Grade 11 class A students studying at Kampong Chheuteal High School in the 2008-
2009 academic year. The results obtained frem. the pilot study indicated that items 1,
and 9 needed to be modified, and that the interview should be conducted in a friendly
way.

In conclusion, two main researchii'ﬁstruments were used in the current study,
namely, an English speakingtest as well as |ts scoring rubric and interview questions.
The English speaking test was used. to evél_Uéfe students’ speaking ability, while the
interview questions were used to-explore Stl‘Jd-t-?thS’ opinions towards the use of media.
Data collection S

The data colléetion for this study was conducted between October 2009 and
December 2009, which was the beginning of the academic year for schools in
Cambodia; and{was garried poutainpthree: phases: +befores~during, and after the
experimental study.

The whole experimental study of Media-Based: Instruction in the English for
Junior Tour Guides course lasted for 12 weeks. Prior to Media-Based Instruction
(week 1), the course orientation was introduced to students and the English speaking
pretest was employed in order to assess students’ speaking ability. Additionally, the

students who were participating in this study were given an orientation on the

overview of the course. During the experimental study, the Media-Based Instruction
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was conducted for 10 weeks. The students were asked to be engaged in five
instructional stages, namely information and motivation, input, focus, transfer, and
feedback. After the Media-Based Instruction (week12), the English speaking posttest
was given to the students in order to examine the improvement of the students’
speaking abilities. The pre and post-test were both audio-recorded for accurate
grading. Then, the interview was conducted with 10 students who were selected based
on their pre and posttest scores. The intervigwees were categorized into three groups.
Group 1 consisted of four students who obtatned-high scores in both pre and posttest,
while Group 2 were another_feui-Students who got low scores in both pre and post
test. Group 3 consisted of two students who had significantly differentiated scores
between pre and posttesi: The purpose of'fhe interview was to explore the students’
opinions towards the use/0f media in their Ehglish for Junior Tour Guides. During the
interview, students were asked to answer séVéraI questions in the Khmer language to
get insightful information and to reduceilr;'i‘nguage barriers. The outline of data

collection is illustrated in Table-3.9:

Table 3.9

Outline of Data~Collection

Data collection for the experimental study

Week™: o The Englishispeaking pretéstiwas administered
(Beforesthe instruction) to the students.

e Course orientation was organized.

Week 2-11 e The Media-Based Instruction was employed.
(During the instruction) The students participated in lessons for 10 units.
Week 12 e The English speaking posttest was administered

(After the instruction) to the students.

e Interviews were conducted with 10 students.
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Data Analysis

Research question 1 was concerned with the effects of Media-Based
Instruction on the speaking ability of students who participated in the English for
Junior Tour Guides course. To respond to this question, the pre and post English
speaking test mean scores were compared. To analyze the data, a paired sample t-test
was statistically conducted to determine the differences between the students’ English
speaking pretest and post-test mean scores.

Research question 2-was concerned with-the students’ opinions towards the
use of media in the English for-Junior Tour Guides course. To find an answer to this
question and to understand further insight about the students’ opinions towards the
use of media in their English for Junior'-';rour Guides, the data obtained from the

interview was analyzed using content-analysis.
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Summary of Data Analysis
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Research Questions Objectives Instruments Mean of
analysis
1. To what extent does To investigate the - English - Mean
Media-Based effects of Media-Based speaking - Paired
Instruction in the instruction insthe test and its samples
English for Junior English for Junior scoring rubric t- test
Tour Guides course Tour Guides course on (conducted
improve students’ the_improvement of prior to and
speaking ability? Students’ speaking after the
ability. treatment)

2. What are students’ To explore stuaents’ Interview Content
opinions towards opiniens towards the questions analysis
the use of media use-of media"rh the (conducted
in the English for English for Juﬁiofl"' after the
Junior Tour Tour Guides course. course)

Guides course?

Summary

This study aims to examineswhether Media-Based Instrugtion in the English

for Junior” Tour ‘Guides course “improves students’' speaking ‘ability. The main

experimental study was conducted with 20 Grade 11 students from Kampong

Chheuteal High School who were enrolled in 2009-2010 academic year. The study

lasted for 12 weeks between October 2009 and November 2009. The study compared

the students’ speaking test mean scores before and after receiving Media-Based

Instruction by using a paired sample t-test. Furthermore, the study explored the
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students’ opinions towards the use of media in their English for Junior Tour Guides
course through the interview. The data collected from the interview was analyzed

using content analysis.

ﬂUEJ’J'i’IEW]?WEJ’]ﬂ‘i
Qﬁﬁﬁﬂﬂimuﬁﬂﬂmﬁﬂ



CHAPTER IV

RESULTS

This chapter reports the data collected from the pre and post English speaking
tests and the students’ opinions towards the use of m edia in the English for Junior
Tour Guides. Both the quantitative and qual itative findings of th e study are divided
into two parts in accordance with the research objectives and hypothesis. The first part
deals with the first question;which was to ~ “ifivestigate the effects of Media-Based
Instruction in the English for Juniet Tour Guides on the speaking ability of students at
Kampong Chheuteal High#School. The quantitativ ¢ data resulted from the pretest and
posttest mean scores. The segond part adéf;esses the second research question, which
was to explore the studeats’ gpinions towér_cfé the media used in the English for Junior
Tour Guides. The data obgaingd from the _-i;'ltJé-rViews was summarized using content
analysis an d presented in deseriptive fo rrE- m order to understand the students’
opinions towards the use of meédia in the EngHsh forJunior Tour Guides.

Results of Research Question 1

Research Question 1 - To what extent does Medi a-Based Instruction in the
English for Juniér T our Gurdes improverstudents’ speaking-ability?

Hypothesis 1- The posttest m ean scores on th e English speaking ability of
students will be highet, than the pre-test mean scores at the-significant-level of .05.

This res earch question determ ines wh ether Media-Based Instruction in an
English for Junior Tour Guides im proved students’ speaking ability through
examination of the English speaking test mean scores. T o addres s this research

question, the English speaking test, with a possible 60 points, was used to evaluate

several aspects of students’ speaking ability inc luding the ability to spe ak fluently
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with meaningful content, the ability to pronounce the words accura tely, the ability to
comprehend the interlocutor’s speech, the ab  ility to us e a var iety of appropriate
vocabulary words, and the ability to speak using correct grammar.

To accurately grade th e tests, th ree te st raters were used to evaluate the
students' speaking perf ormance in both the pretest and the posttest, nam ely the
researcher, and two English teachers fr om Kampong Chheuteal High School. The
inter-rater reliability of the three ra ters, calculated by Cronach’s Alpha, was 0.99 for
the pretest and 0.98 for t he'posttest. Thgse valueswere significantly high and it could
be implied that the reliability.in grading students’ speaking perform ance by the three
raters was highly reliable and eonsistent.’

In order to exam " € theim pr.(;)‘;}.ement of st udents’ speaking ability, a
comparative analys is between the m . €an Sc 6res of the English speaking pretest and
posttest were conducted. The results of the_g_':[' atistical analysis are presented into two
areas: (1) the comparison of pretest and pos—‘ége'st_'.-'scores focusing on the whole test and
(2) the comparison of pretest and posttest sé(:)'r'ég considering separate parts of the test.

Comparison 6f Pre and Posttest Scores Focusing on the Whole Test

In this section,-descriptive statistics of dependent variables from pretest and
posttest were comp putedsAlsoy standard, deviationsst-values, and statistical

significance were calculated. The results of the statistical calculation are illustrated in

Table 4ul.
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Table 4.1

A Comparison of Pre and Posttest Mean Scores of the English Speaking Test

Pretest Posttest
Mean
Group N (Total Score=60)  (Total Score=60) t Sig
Difference

X SD X SD

(%) (%) (%) (%) (%) (%)
Grade 11 10.76 8.91 20.71 8.38 9.95 6.04

20 .00 *

students (17.93) (14.85) (34.52)" «(13.97) (16.58) (10.07)

*p < .05

Table 4.1 indicatés that the -test value of 6.04 was statistically significant at a
.00 level (p<.05). Alse: thesStudents™postiest m ean scores ( X =20.71, SD=8.91) on

the English speaking test were higher than the prete . st m ean scores ( X =10.76,
SD=8.38). The possible total score was 60 a‘nd the m ean difference was 9.95.

A4

Therefore, it can be concluded that th ere w’efr—g_ s-_.i_gniﬁcant differences between the pre
and posttest m ean seores of the English sp éal—dng test for Junior Tou r Guides at a
significant level (p<.05). Hence, the first hypothesis was-accepted. In other words, the
students performed their speaking ability sign ificantly better after taking the Media-
Based Instruction.

In addition to the statistical difference judged by the _ p_value, the v alues of
effect size were also calculated to measure the m agnitude of the effects of Media-
Based Instruction in the English for Junior T our Guides on the students’ speaking
ability. In this study, the m ean effect size correlation of the paired sam ple t- test was
0.64, which suggests that the effect size wa s moderately large according to Cohen

(1998). This can be interpreted tom  ean that the Media-Based Instruction in the

English for Junior Tour Guides had an effect on improving students’ speaking ability.
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To confirm the im provement of students’ sp eaking ability, the speak ing test

scores of individual student are further illustrated as shown in Table 4.2.

Table 4.2

Pre and Posttest Scores of Individual Student

Students Pre-test Post-test
Raw Scores Converted Scores Raw Scores Converted Scores
1 35.33 58.88 37.33 58.88
2 24.00 40:00 28.00 40.00
3 21.00 35.00 28.67 35.00
4 18.00 30400 | 14.33 30.00
S 17.00 2883 4 21.67 28.33
6 15.3325.55 L 4 29.33 25.55
7 12.00 20.00 24.33 20.00
8 12.00 200004 = * 24.67 20.00
9 10.33 17.22 ) 2867 17.22
10 8.67 14.45 1633 14.45
11 8.67 1445 S 09 14.45
12 6.67TT.12 28.00 11.12
13 6.33 10.55 19.67 10.55
14 5.33 8.88 20.33 8.88
15 3.33(5)55 24,00 5.55
16 3.00 5.00 8.67 5.00
17 3-005.00 8.67 5.00
18 2.674.45 7.67 4.45
19 1.00 1.67 16.67 1.67
20 1.00 1.67 12.67 1.67

Table 4.2 illustrates that student’ s pret est mean scores ranged from 1.00 to
35.33, while their posttest m ean scores ranged from 7.67 to 37.33. Considering the

gain scores of individual student, the fi  ndings indicate that student gained better
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scores in their posttest than in their p retest. Based on the differences between the pre
and posttest mean scores, the statistical difference (p value), and the effect size value,
it is ev idently attributed that Media-Based Instruction in an English for Junior Tour

Guides improved students’ speaking ability.

Comparison of Pre and Posttest Scores Considering Individual Part

In order to further understand st udents’ speaking im  provement, the
comparison of pre and posttest scores cons' & idering separate part of the test w as
calculated. As m entioned in-the previous chapiers; the English speaking test used to
measure the students' speakingabilities was divided into four parts. The first part was
not graded and required s udents to inttoduce them selves concerning their nam es,
ages, classes, and addresses. The second pa rt required students to read a text aloud
and measured the students” pronunciation, st ress, and intonation in reading the text.
The third part asked students to perfor —m _a;i_,iribnologue by describing a picture and
measured students’ speaking ability in te rrris- of relevance to content, pronunciation,
fluency, vocabulary, and gramm - ar. Sim fléﬂi’t he | ast pa rt r equired s tudents to
participate in a communicative dialo gue in order to evall ate their speaking ability in
term of relevance to centent, pronunciation, fluency, comprehension, vocabulary, and
grammar.

It was found that the comparative mean scores of each part between the pretest
and posttest were notiecably different. The /students seemingly ithproved the features
of speaking unequally. The results indicate that students’ improvem ent on reading
pronunciation was less than  their im provement on producing m  onologue and
communicative dialogue. The details of the m ean scores for every part of the test are

listed in Table 4.3.
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Students’ Speaking Improvement Considering Separate parts of Speaking Test

Pretest Posttest Mean
Speaking Aspects t Sig
X SD X sp difference
(%) (%) () (%) (%) (%)
Part Two
2.62 0.91 2.91 0.69 0.3 2.01
(Reading pronunciation) .05
(5240)  (18:20) / (58200 (13.80) (6.00) (40.20)
Total Score =5
Part Three
963 3.86 8.78 3.22 4.95 7.27
( Monologue) .00%*
(15304 J(15.440  (85.12) . (12.88) (19.80) (29.08)
Total Score =25 .
Part Four L 4
4088 “sa6a8 908, 1 510 4.80 4.31
(Communicative dialogue) - .00*
(14.27) (17.20y 3027 '\ (17.00) (16.00) (14.37)

Total Score = 30

*p < .05

The results frem Table 4.3 reveal that the m ean scores of Part Two in both the

pretest and the posttest were 2.62 (SD=0.91) and 2.91 (SD=0.69) while the

p value

was significantat the level of “.05. This cambe in ‘terpreted to m ean that the students
made 1 mprovement in their pronunciation, st ress, and intonation, ,in reading a text
aloud. Furtherm ore, it'was precisely eviden | t that the students m. |ade considerable
improvement on the prepared script ~ ed m onologue and on the communicative
dialogue, as their pretest m  ean sc ores of Part Three and Part Four were 3.83

(SD=3.86) and 8.78 (SD=3.22); and their postt est mean scores were 4.28 (SD=5.16)

and 9.08 (S D=5.10) respectively. Particularly , the difference in the m ean scores



74

between the pre and posttest of both Part Three and Part Fo ur indicate a significantly
different at .00 level ( p<.05).

Based on the results of comparative mean scores and th e statistical difference
judged by p value, it can be summ arized that Media-Based Instruction best prom oted
students’ speaking ability in term s of producing m onologues and communicative
dialogues, as well as, reading a texts w ith correct pronuncia tion, intonation, and
stress. In conclusion, the findings showed " that students signifi cantly improved their
English speaking abilities after taking the ~Mcdia=Based Instruction course. In other
words, it can be concluded thatMe dia-Based Instruction is an ef fective instructional
framework to considerably improve students’ speaking ability.

Results of research question 2

Research question 2 - What are sm&ents’ opinions towards the use of m edia
in the English for Junior Tour Guides? |

The second research question invest_i;g_- “ates the students' opinions regarding
extensive use of both tec hnological and non -feéhnological m edia in the English for
Junior Tour Guides.. To address to this research question, 12 questions were
constructed in order to.interview ten students at the end.of the course (week 12). A 11
ten students weré selected basedromtheir apresand posttest scores. There were 60
possible scores for both pre a nd posttest. The ten selected students were divided into
three groups. Group, 1'consisted of four stude nts who obtained highest scores in both
pre and posttest. Their pretest m  ean sc ores ranged from 17.00 to 35.33 and their
posttest m ean scores ranged from 21.67 to 37.33. Group 2 was composed of four
students who got lowest scor es in both pre and posttest. ~Their pretest mean scores

ranged from 1.00 to 3.00 and their posttest mean scores ranged from 7.67 to 12.67.

Group 3 consisted of tw o students who obtained significantly differentiated scores in
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pre and posttest. Their pretest m ean scores were 1.00 and 3.33 while their posttest
mean scores were 16.67 and 24.00 respectively.

During the inte rview, students were as ked to express their overall opinions
towards the use of media, such as the kinds of media that they liked and disliked, and
how each particular type of media facilitated their learning, as well as their comments
and suggestions on the implementation of Media-Based Instruction.

The key words that appeared m'  © ost fiequently in the an  swers durin g the
interview were coded, recorded, translated into lnglish, and presented Table 4.4. The
students’ responses tow ards media use|in the English for Junior Tour Guide were
summarized in four maig@spects, namely students™ experience with media, the types
of media, the use of me dia, and other cor ;rﬁments and suggestions towards the use of

media.

Table 4.4 el /]

Summary of Interview Responses SN

Aspects IEne Summary of Responses
1. Experience with 1 Students were familiar with non-technical
media media, especiallyitextbooks; and handouts,

because they were widely used in the regular
classtrooms. Students were largelyunfamiliar

with the internet and LCD projectors.




Table 4.4 (Continued)

Summary of Interview Responses
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Aspects

ltems

Summary of Responses

2. Types of media

2-4

Students found both technological and non
technological types of media very interesting and
helpful to their learning. However, the internet
and recording devices seemed to be problematic

for thg studéntsto learn with.

3. The use of media

>-9

Benefits:
Mediaimproved students’ speaking ability,
increas@gf local community knowledge, assisted

classroom 1nsfruction, and enhanced self-

learning management.

"~ Lessons contained. many difficult words.

- Students' lack of compufer skills made it
difficult to learn English via the internet.
+{Technical problemswith the speakers resulted

in distorted sound projections.

4. Other comments
and

Suggestions

10-12

Students proposed that a computer training
course should be included before the main
instruction. Also, frequent English lessons via
the internet, and a longer-period course with
additional local community contents should be

provided.
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Experience with Media

The data derived from the interview (question 1) revealed students’ experience
with media. All of the students (N =10) repor ted that they were very f amiliar with
some kinds of non technical m edia, such as pictures, handouts and textbooks. This
was likely because these m  edia m aterials were reg ularly em ployed inth eir
classrooms. However, most of the stude  nts (N=9) reported that they had never
experienced English instru ction through the #se of m aps, brochures, and guidebooks.
With regards to technical media, the majority 0L the students (N=8) had seen them on
television and during the'sem.inat, but they had never made use of technical m edia in
their Englis h class roomsaFowins tance, stud ents explained how f amiliar th ey wer e

with the technical medias

Student #2:  ““ERIBAMVATII: ULITOD8IHE 1 SFITIFSNTIH G IS

(Group 1) ’ Ayt | co o o
DI [ IS [ 8 SHal TR UG TGRS

BTSRRI GLCD 1T 17

I am familiar with some types of media, I study with
ehalkboards and textbooks with my current English teacher in
the regular classnoom but | have neverdearned English through
the internet or.with an LCD projector”.

Student # 82 ¥ A7 DI SIS NN T[T I NBANTE S EBSILUIfS

(Group 2) ’ . _
RSERIGtII IS U [ 86 UG 17

“The instructional materials that the teacher used in this

course are very new for me; I never learned English with all

kinds of media like that before™.
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In conclus ion, the stu dents were m uch more fam iliar with non technical
media, because teach ers had regularly used th em in Englis h classes. On the other
hand, the students found the techn ical media very new, because they h ad never been
exposed with those types of technological materials before.

Types of Media

Regarding types of media, students expressed their opinions on the media they
were interested in. The results cle arly indicated that the in tegration of both technical
and non technical m edia invan English lesson=diew students’ intere sts and facilitated
classroom participation.

According to the reSpon ses collected from the interview (questions 2, 3, and
4), the majority of studeats (N=9) reporté;d'.that the media presented in the instruction
matched their interes ts. They reported thatrtlal-ey preferred both types of instructional
media, because they co uld eftectiv. ely ce_l-p_; ture theiratten tion to th e lesson s an d
motivated them to learn English:Particul %iy;.-'the students found the instructional
media used in the English for Junior Tour Gufdes course.to be very enjoyable. The
students additionally agreed that the extensive use of insfructional media, such as the
questions on the board,.the authentic pictures and local maps, the audio aids, the
internet and thetus; e of a L&D, projector; ra llys enved-to ea, pture their atten tion and
promoted classroom participation. See the following statements.

Student #35\ | AL [ ARG N TSAN S DA GHE

(Group 1) YL N
IUILTNISIST SHESIES[ UGG’

“The media that the teacher used in the classroom really drew

my attention to learning. There was a variety of modern

media.”
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Student#6:  “ JFIIHILTEITHN G TSI SN G Ui eign

(Group 2) - . ' .
WUITEI[ U MU G1IES18 NNNSFINGUTHI G [ATUTTS

54 aryneiyfe’

“It is easy and interesting to learn English through the use of
media materials. They motivate me to learn English, and I am
happy to learn with them:”

Moreover, when asked about theparticulartypes of media they were most and

least interes ted in, th e m ajouity of the st udents (N=9) sta ted th at the video, audio,

LCD projector and the printe «d visuals were the m ost interesting m aterials because

they were familiar and eaSy 0 understand. On the contrary, the intern et and the audio

recording devices also diew their attention, but they were difficult to learn with due to

students' limitations in computer skills and f,hé unclear sound output and interference.

See the following examples:

— J-:

Student #2: \ SBABIAIAII UL SIHUIIR T M FHIRA pIT I E
(Group 1) | e .
H I HI Qlﬁngﬁgﬂﬁﬁmfi[fSﬁ?m}fSﬁmﬂﬁ I[nsgE8i5s
§UT &R
“I think all the media are interesting. All of the media helped
me to understand,the lesson, but the internet seems to be

problematic because | don’t know how to use the computer”.

Student #10:  ““ AiN: U SISWGTITHIGAATIHRIUARIGYILCD. .. 588y

(Croup2) s dsimmuss. . e HsIBET I Br G865 *
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“The media | am interested in the most are the pictures and the
LCD projector...... Learning English with the computer is very
difficult..... The sound from the recording device is not clear”
To sum up, the students had sim ilar opinions about the types of m edia used.
They commonly found both technical an d non technical types of m edia very
interesting and helpful in learning E nglish. However, the internet and the audio clips
were reported difficult to learn with.
The Use of Media
The interview questions (itein . s 5, 6, 7,8, and 9) were used to elicit the
students’ opinions about the advantages of using media on their language proficiency.
The responses obtained froms the intervieivs;. provided information related to both the
benefits and the limitations.
Benefits
In rela tion to the'benef its (;f“th,.-e utiliza tion of m edia, the students’
responses w ere divided into five aspects  including (1) the speak ing ability, (2) the
local community knowledge, (3) the m edia-based speaking instruction, and (4) the
self-learning management. The details of these issues are‘described as follows:
Speaking-Ability
It was discovered that both technical and non technical m edia
effectively helped to improve students” | speaking abilities in the'target language.
These abilities included contents, pronuncia tion, fluency, vocabul ary, and grammar.
Also, media could help the students to build up their speaking confidence.
The students (N=8) mentioned that by watching video lessons
and reading a script along with audio less ons, they had opportunities to practice their

English pronunciation. As a result, they f ound that their pronunciation had becom e a
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lot be tter. P artially, the students rep orted that they could considerably im prove the
accuracy of their pronunciation from peer correction. Moreover, with the frequent oral
presentations using local m aps, authentic pictures, and powerpoint presentations
students felt that they could speak Eng  lish s ignificantly bette r and with grea ter
confidence. Particu larly, they could speak  with a variety of words and correct
grammar.

Plus, students repouted that the interaction with media not only
helped them m ake new content m emq__rable, butalso prov ided them with alo tof
opportunities to use the targetlanguage to  demonstrate their speaking abilities, such
as communicating with their peers, making oral presentations to the class, and making
self and peer correctio _a. The following.:g;ans cribed s tatements are exam ples of
students’ opinions on how media positiveiy ﬁelped to improve their speaking abilities.

Student #2: S BISLINTNGVEIITS. .. E1T[SELTNTTANTI T AT REG

(Group 1) 22l
Powerpoint Sﬁ;fﬁﬁ?ﬁ__.’ﬁ?ﬂgfﬁfﬁféz’{j’,gﬁ Feedback JUAIGEAR”

“Lthink-that-l-can-speak-detterthan-before....1 learn to speak
through the use of maps, powerpoint, and pictures; especially |
leantfrom my friends’.feedback.”

Student#7:  “IHIjSIFUHISHAUSAIT GLTTHINTGAIIATIES [5GHIG

(Group2) 2
S G5 SBLI

“l found that the section which accompanied the audio aids

allowed me to improve my listening skills as well as to learn

how to speak.”
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When asked insightfully about the particular types of m edia
which could best foster their speaking abili ties, the majority of students thought that
the audio aids (N=9), printed texts (N=8), video aids (N=6), and LCD projector (N=5)
were considerably helpful to their speaking achievements. They mentioned that these
types of m edia were very eff ective materials to facilitate their learning and to bette r
enhance their speaking capabilities. C  onversely, all students (N=10) comm  only
agreed that real objects and d isplay boards were the leas t ef fective typeso f
instructional media to promete their leal;ning achievement.

LLocal Community. Knowledge

As.the m edia cartied lo cal comm unity con tents, using m edia
materials for learning activities was founéfo be very effective in enhancing students’
local community knowledge It was fOUl’lCi"iEhé.‘[ students gained basic local community
knowledge after receiving th ¢ Media-Baseiiﬁstruction. The students (N=6) reported
that they were able to broaden thei r kn—c')ivlt_édge regarding the history and the
archeology of the Sambor Preikuk Temples, '-fhre‘}history and current status of their own

school, their local fesfivals and ceremonies , the well-knoWn people, and their local

wisdom. The following statements are the students’ quotes which support this finding.

Student#2" | “StaiSHanii s e HAAA L ST ISTS. ..... S5

(Group 1) o ool o o o o
UISEIGIARNNGIGINE i) BIALSIGUEINT,

“l learnt a lot of our local community....... I know additional

information about our festivals and ritual, dances, and tourist

attraction.”
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Student #10  THI/SHESIHRIIAHUISFIGIFI RN it Fisgwa
(Group 2)
TEHfSIES SERMANGRIIITIIER 55 A erisnde”
“The lessons that the teacher gave me are related to my
community. So | can understand them well, for example,
I learned information about Sambor Preikuk Temple,

our school, and so on”’.

Media-Based Speaking_ lnstruction

-

The findings revealed that the m  edia helped as sist class room
instruction in terms of prometing classrolom interaction. It was found that the patterns

of this inte raction occ uvwed durin g the in struction included teacher-students and

student-student interaction: Students (N—f?}.reported that media carried topics of

discussion. Through the usé of m' edia in intera ctional tasks, they could interact with
' §
their teacher by asking him for cla’rji'ﬁcation.f ﬁnﬂ guidance, as well as, inviting him to

participate in the group discussion.

| el

Meanwhile, v studentsHurthei-mentioned that as media m aterials
were included in maﬂy ;collaborative activities, media could general a lively classroom
talks. Therefore, students had m ore opportnities to negotiate m eanings and to share
common understanding-with their peers in “order toaccom plish a certain task. Also ,
the studentsirevealed that-with-thy e use rof medra, theywereyhiechlym  otivated to
interact with their peers, becau se the media m aterials used in ev ery les son are

attractive and motivating. See the following examples.
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Student #5:  TIAHIGAIRSS [PEAIIIGEIS SHTUMRITHILIITY IUTTHIeD

(Group 3)
ST In G GIEr 1 AIIsGHIISe gLt

BUnt IR GG T GHATMSMSIAIGS
“The teacher gives us the map, brochure, and pictures and then

he asks us to use them to communicate with each other. This

media motivates us todnteract with friends™.

Students #8:  IGTkiaiiis 7 517 WA GGG LU ST

(Group 2)

BT LGP TUTETUINNE ..o VBRI I LI G 1
D7T-Lair )

“During the tasks, the teacher always comes to help us and

with each other, as w@,téé, with our teacher.”

Self-Learning Mané'g:;'é;r'ﬁéht

Data gain ed f rom the inte rview révea led th at th e use of
integrated instructional'm edia in the English for Junior Four Guides highly boosted
students’ learning in anagement; particularly m edia hélped prepare them for the next
class. As the teacher regularly used the m edia to elicit the new in formation, all of the
students\(N=10) reported that they ha d'to search for and seriously study the
information related to learning topics ahead of the next class, for instance, they gather
the inform ation from m any sources such as books, brochures, video, as well as
internet. Als o, the m edia integr ated into learning tasks m ade students aware of all

necessary materials they should bring to the cl ass, for example, dictionary, flip chart,
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markers, and so on. Som e of students’  opinions on prom  oting self-learning

management were transcribed and presented as follows:

Student#4:  GIAITHINBESINIFISAINUITITSE 1 SMIS[IANAGIS 54

(Group 1) v a o o =9 w
HIf A FTTEGAIG I 6 ARERISHATGRIH S HINE

“I have to read all the related information of the next lesson. |

read brochure and/guidebooks. Some of my friends read it from

the internet.”

Student #9:  @JHTI I HESTHIT MBI TIIIRGANIGI GANNIATTIAISE

(Group 3) .
JOTU SIS T IR G AT LUt AT

f’ﬁm&“}’mﬁigﬁ[mﬁi%ﬁ #01 i88G [FIAF 17 541 s 1

.............. g’smmggf[ffﬁfﬁmggﬁyﬁﬁfﬁf '

“I have o be well-o@'rfi’zed for the next class activities, for
example, if we are to'la";fif have.a poster presentation, we talk to
Zour friends and every of us will mahage to bring the available
material such as map, poster, stick, and markers.....Sometimes
we bring dictionarytoo”

To conclude, the utilization of both technical and non technical m edia
in the English for Junior Tour,Guides ' incr eased students *lear ing m otivation,
improved students’ speaking ability a nd local comm unity knowledge, assisted
classroom instruction, and enhanced students’ self-lean ing m anagement. It was
found that the audio, printed texts, vi  deo, and LCD projector were the m  ost

effective instructional materials. However, the display board and real objects were
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reported to be the lea st effective and provided low encouragement for students to
learn English.
Limitations
The limitations found in this study were related to three issues, nam ely
the language contents, the com puter skills, and the technical problems. The details of
each issue are discussed as follows:
Language Contents
In relation to the ch alleniges-of language contents, it was found
that students had difficulty in decCiphering th e contents of the lessons. Half of the
students (N=5) found the eontent of the lessons difficult to understand. They revealed
that the texts, especially those presente _dm the internet we bsites, w ere long and
contained a lot of difficult words. Even -:"_tlal-ough the new vocabulary words were
taught, the students still had a lack of conﬁ&_;ér{'ée to interpret the meaning of the texts.

See the following statements. 22 da

Student # 5: " &I AIRBUSESAIUAGAIRN T HETSFIFS NG

(Group 3) i
TR

“The=words presentéd’ in the texts are sometimes difficult to
understand. The'textsfound in'the website are long.”
Student #10:) < GRUInn I E ST BITS S AT ERA AN U]
(Group 2)

“| found a lot of difficult words in the lessons. | needed to ask

my friends or the teacher to clarify their meanings.”
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Computer Skills

Learning English through the internet was a new experience for
the students. Most students (N=8) reported that they had extreme difficulties in using
the internet. The students m entioned that th eir computer skills were very limited and
they could not operate the com puter program properly. Therefore, they encountered a
lot of problem s and obstacle s ins earching for their E nglish lessons and needed
additional infor mation. For exam ple, they/sp cat a longer tim e than was expected to
complete the assigned tasks and th cy q__ccessed other p rograms when t hey were n ot

supposed to.

(Group 1)

“I have ijnever used‘th_e internet....... | found it difficult to use
the computer.”

Student#7: ... HSHIIITRIENG. Fimrifsids

(Group 2) “ =

..... | am not good at-'i_j_s[ng the computer.... It is difficult

to learn with the computer.”

Technical Problems

Téchnical problems refer to the problems which were related to
technical media, It 'was-found that the audi ‘o aid'device, nam ely the speaker, used in
the regularclasstoom didnotproduce; jgoodssound guality.As the students had to
learn in a variety of classroom environments, for example, class was held in the sound
laboratory, in the com puter lab, and in th e norm al classroom , half of the students
(N=5) found that the sound from the speakers used in th e classroom did not support
their listen ing needs. T he students who sat clo se to th e sp eakers reported that th e

quality of the sound was not clear and t 0o loud to understand the listening lessons.
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Student#1: ~ HEUGAIIGNAT 5 ATIHUE ATIGIGSTENANG

(Group 1)
“The listening text is clear, but the sound from the recording
device is not clear.”

Student#6: ... DAL SHIURGIIUIHIS GRS

(Group 2)

“.....The speaker produces too loud of a sound. | sat close to it
and | could not catch.the listening lessons.”

As describe above, it canibe ¢ oncluded that the students encountered
limitations in rela tion to thedangi age cont ents, com puter skills, and the technical
problems. The language.@ontents m/ -eans st udents' diffic ulty in interpreting the
meanings of som e words, com puter skil],jsf;ef ers to students' lack of computer skills
and the technical problems refer to the pro:;b_l;e-ms with the speaker.

To sum up, the findings from: the j,nte rview in dicate that the instructional

F |

media used in the English for Junior Tour G_ “uides course significantly im proved
speaking abilities, enhan ced local comm ufnty knewle-dge, assisted classroom
instruction, and greatly increased self-learning managemenf. However, students found
difficulties in com prehending langu age contents, operd ting the com puter p rogram,
and listening to-the low quality audio clips:.

Other Comments and Suggestions

The data collected from the/interview (questions (10, 11,-and12) indicated the
students’ comm ents and suggestions on  the use of media. The comm  ents and
suggestions were m ainly concerned with solutions to challenges that the students
encountered during the Media-Based Instruct ion, such as the lim itation of com puter

skills, the proposal of team teaching, and the expanding the course content.
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As internet-based learning was found to be hugely problem atic, most of the
students (N =7) proposed that the com puter training should be conducted before
starting the m ain instruction. Also, the st udents thought that lessons which students
needed to learn via th e internet shou ld be additionally included in the ¢ ourse so that
students could have more chances to learn how to surf the internet properly, as well as
to learn English better. See the following examples:

Student#5:  SHAITIUIRH TSI SIS EAIS [NeNSIIG RIS

(Group 3)
F15 S EHNG R

“P'would like the teacher to teach'us how to use computer first

(sugithe internet) because it helps me to learn faster.”

Student#8:  WISIANAHUIS I GIISHEY. .. GHHNTIANA[EUIY]S

(Group 2) o
TG0 G SH]5S

“It would be better if%héffteacher could teach us how to use the
internet before the coﬁr;e..r.. I 'want the teacher to teach more
English lesson via the internet.”

In addition to the solutions to the internet p roblem, a f ew students (N=4)
mentioned that they wanted team |~-based instruction to be conducted between a
Cambodian and an English native teacher. Th eybelieved that us ing a native English
speaking teacher in' the language'classroom would'be'an alternative way to effectively
produce better learning outcom es. As the Media-Based Instruction in this study
attempted to prom ote students’ speaking ab ility, native English speakers would be

greatly helpful to the student s in term s of giving correct English pronunciation and

modeling the natural intonation of the English language.
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Student #4:  SESIHITENS[HUNIGHIBRUIN]STHMMBLIHIS! [FUTIGH

ferowe UIfSATUTGEIATI [5ioTui s aingre
“I want an English native teacher and a Cambodian teacher to
teach as a team. The native teacher teaches pronunciation and
the Cambodian teacher teaches other aspects.”

Student#8: ... BUIRIIEISIHUNGAIG AU SIET J5Rebecca TN

(Group 2)

DL T R TEG T HTE T

“Lwantan-English native teacher too like Rebecca. | want her
0 teach now,to spea_!_g with Ameriean accent.”
Additionally, itwasfound th “at ﬂ;‘e English for Junior Tour Guides was too
short. The 24 hour course, which was concllu. cted in the Media- Based Instruction,
covered very lim ited local community corﬁépts. Therefore, som ¢ students (N=6)

i

proposed that the course should be extended - ta longer period with further in-depth

local contents.

Student #2: SEUTHIUTIJSIHITMSD TS

Group 1 )
( P1) “I"want the teacher to-éxtend the period of the course.”

Student #10:  ZBTHNTEISTNUIfSIUUISSUSIGHT .... GHISIHNIMSIES

(Group 2) 1 \ ()
AfATFTETST

| want this course to be conducted further .... I want to learn
more about our culture and community.”
In conclusion, the students’ comm ents and suggestions were related to three

issues. First, the students propos ed that a com puter training before the course started.
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Second, the students requested a team -based instruction. Finally, the students
proposed a longer- period course with additional local community content.
Summary

This chapter reported the findings in ~ response to both research questions
regarding the students’ improvement on spe aking ability and the students’ opinions
towards the media used in the English for Junior Tour Guide course. For the findings
of the first question, the results were sta tistically analy zed and use dtote stthe
hypotheses. The hypotheses testing regarding“theeffects of Medi a-Based Instruction
on the English speak ing ability o student s at K ampong Chheuteal High School w as
that the students earned highespostiest mean scores than pretest mean scores on their
English speaking test. This hypothesis Wé.éélCCGpt@d.

Concerning the findings of the secbrid question, the students' comments were
divided into four aspects, nam ely media exﬁe ﬁence, type of media, the use of m edia,
and other comments and suggestions on the_él_-sé’_of media. The students mentioned that
they were much m ore fa miliar with non J -feéhnical m edia, such as chalkboards,
textbooks, and picturcs. On the other hand, tech nical media, such as the internet, and
LCD projector were new lear ning m aterials for them Al so, students showed their
interests in all types ofm edia @mployediin:the instruction: They found that all of the
types of m edia“tised drew their attention to the lessons; however, they encountered
difficulties in using'the . com puter in orde t thie acce ss the 1esson s-on the interne t
websites, and in listening to the audio out  put. In relation to the use of m  edia, the
students’ comments can be categorized into two aspects: benefits and limitations. For
the benefits, students agreed that the media i mproved their speaking abilities,
enhanced local community knowledge, assisted in classroom instruction, and

promoted self-learning m anagement. On th e contrary, the stude nts pointed out the
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limitations of their computer skills and the low audio output quality from the speaker.
As a result, students proposed that a com puter training course should be added before
implementing the m ain instruction. Also, fr equent English lessons via the internet,
and a longer-period course ~ with additional local co mmunity content should be
provided.

In addition to the findings of resear ch questions one and tw o, further findings

’W»)reaﬂy prom ote students speaking

& performing a comm unicative
| — | —

dialogue, as well as, en M ) . wintonation in reading texts.

In conclusion, th i ] revealed that Media-B ased

revealed that Media-Based Ins

abilities in term s of ge

Instruction is an ef  fe ctional - t can enhance students’

speaking ability and pro oattitlide instructional media.
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CHAPTER V

CONCLUSION, DISCUSSION AND RECOMMENDATION

This chapter concludes the current study with six parts. The first part begins
with a brief summary of the stud y in which the res earch objectives, the res earch
questions, the research design, and the research m ethodology are reviewed. T he
second part briefly presents the research = /findings. The third pa rt elaborates on the
discussion about the researeh findings. The Touith-part discusses the limitations of the
study. The fifth part suggests.the pedagogica | implications drawn from the findings.
And the final part providgs tecommendations for further studies.

Summary of the Study. €

This study aims 0 inv estigate the‘ea-ffects of Media-Based Instruction in th e
English for Junior Tour Guidgs on the sp eakmg ability of Kam pong Chheuteal High
School students in Kampong Thom Provi%:_-e‘,-{.Cam bodia. This study also explores
students’ opinions towards thé use of media in tﬁe English _for Junior Tour Guides.

Therefore, the study attempts to answer the following research questions:

1. To what extent does Media-Based Instructionin the English for Junior Tour
Guides improvestudents] speakingability?

2. W hatiare students’ opinions toward s the use of m edia in the English for
Junior Four/Guides?

The design of this study was a one-group pre-posttest design. It com pared the
English speaking ability of students be fore and after receiv  ing Media-Bas ed
Instruction by observing the m ean scores of pre and posttests. The samples of this

study were twenty Grad e 11 stud ents who were enrolled in the 2009-201 0 academic

year at Kam pong Chheuteal High Sc hool in Cambodia. Meanwhile, the “English for
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Junior Tour Guides” course was designed as an extr a curricular course. Voluntary
students could enroll in order to im prove their speaking ability, as well as to broaden
their knowledge regarding culture and tourism in their community.

The study was divided into two phases . Phase one was developed to prepare
for Media-Based Instruction. In this phase, the research instruments were constructed
and pilot tests were conducted to ensure its content and construct validity. Phase two
dealt with the implementation of Media-Based Instruction.

Phase 1: Preparation of \Media;Based. instruction

To address the preparateryprocess of the Media-Based Instruction, five m ain
procedural steps were conducted.as shown in the following list:

1. Explore and stidy.the basic coi}&epts and the related documents.

2. Construct the instguictional franfe;\?;l-ork and other research instruments.

3. Verify the effectiveness of the def;f_;el}(-)ped instruction and other research
instrum ents. T A1

4. Conduct a pilot study: fo

5. Redesign the instruction.

Step one, th e theories, basic con cepts and documn ents related to the Media-
Based Instruction weresexploreds As agesus-ltptwom ain topics wer e studied: (1) the
theory and the practical application of Me dia-Based Instruction, and (2) the
principles, the task’and materials; and how to conduct speaking assessments.

Step two, information from the first stage was compiled and used to develop a
theoretical fram ework for in struction. The lesson plans we re constructed based on
data gained from the ne eds survey questionnaires. Each lesson plan included topics,
objectives, language focus, necessary m edia materials, a tim e frame, evaluation, and

teaching procedures. At the same time, other research instruments such as an English
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speaking test along with an an alytic scoring rubric, and interview questions were also
designed to investigate the  effects of Media-Based In  struction and to explore
students’ opinions towards the use of media in the English for Junior Tour Guides.

Step three, the evaluation forms were constructed to verify the effectiveness of
the lesson plans and the research instrum ents. Then the les son plans and the res earch
instruments were revised according to the experts' comments and suggestions.

Step four, after the revision of the 1€ /8sen plans and research instrum ents, the
pilot test was carried out for thice Week§_ pr 1ot.te-the m ain study. The sample in this
pilot study consisted of “27 stud€ats from Grade 11 who were studying in the 2008-
2009 academ ic year at Ka®mpong Chheuteal High School in Cam bodia. Also, the
English speaking test and thefinterview qéégtions were piloted in this stage.

Step five, the lesson plans and the -‘r_esrearch instruments were redesigned based
on the information gathering from the pilot_ study

Phase I1: Implementation of Medi—é-t_-Based Instruction

The implementation of Media—Based-.I'ﬁs;f ruection composed of four procedural
steps, nam ely, conducting a pretest, course instruction, cafrying out a posttest, and
evaluating the effectiveness of the instruction.

Step onej before takmgthe Media-Based ; Instruction inthe English for Junior
Tour Guides (week 1); the students were ~ given a pretes t to ass ess th eir speak ing
ability.cAlso; the studénts were given an orientation of the-course:

Step two, during the course im plementation period (week 2-week 11), five
chapters with ten two-hour lessons were delivered to st udents who enrolled in this
course. Each lesson lasted for one week. The instructional model used in this course

was com prised of five stages, nam ely in formation and m otivation, input, focus,

transfer, and feedback.
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Step three, at the end of the cour  se im plementation (week 12), all of the
students were required to take a posttest, in which its form was the sam e as the
pretest, in o rder to m easure their s peaking ability after learning through the Media-
Based Instruction. Additionally, the open ende d interview was carried out to seek the
students’ opinions towards the use of media in the English for Junior Tour Guides.

Step four, to address the effectiveness of the instruction, th e scores obtained
from the pre and post English speaking test + s'were statistically analyzed by using
arithmetic m eans, standard-deviation, and ~ withun-a group paired-s ample t-test. In
relation to the students™opinions towards th € use of m edia in the English for Junior
Tour Guides, the recordeddinterview: was transcribed and analyzed qualitatively using
content analysis.

Research Findings

The research findings of the current_--_;s‘-[.l-ldy can be summ ed up into two m ajor
aspects: (1) students’ English speaking abil;t;}_; and (2) students’ opinions on the use of
media in the English for Junior Tour Guides.™ &

English speaking ability

To investigate the effects of Media-Based Instruction in the English for Junior
Tour Guides course onstudents rspeaking ab qlities,the nrean:scores of both the pre
and post English'speaking tests were com pared. As a result, the m ean scores of the
post English speaking'test were significantly higher than the pretest mean score at the
.00 level ( p<.05). Hence, it can be concluded that the Media-Based Instruction
significantly im proved students’ sp eaking abilities. In oth er words, the stud ents

improved their speaking abilities after taking Media-Based Instruction.
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The Use of Media in the English for Junior for Tour Guides

To explore students’ opinions toward s the use of m edia in the English for
Junior Tour Guides, a series of questions were used to in terview the s tudents at th e
end of the course. The student s were required to provide the answers related to their
overall opinions towards the use of extensiv e instructional media in the English f or
Junior Tour Guides. The students were al so asked to give comments about how the
instructional m edia help them improve thei'r sp eaking ab ilities. Th e data gathered
from the interview were summarized arld reporiedinto four m ain parts: (1) students’
experience with m edia, (2) types of m edia, (3) theus e of m edia, a nd (4) other
comments and suggestions towards the use of media.

1. Experign cg with m edla The st udents reported that they were
familiar with non technical m edia; especié]l§ the textbooks, pictures and handouts as
these kinds of media werg Widely employe_(-l-'_:iti:their regular classroom. However, they
had never experienced learning English th —Eo'u_igh the use of m aps, brochures, and
guidebooks. Additionally, students reportéé-fﬁ%it they had never stu died Englis h
through the use of technical media before.

2. Types'of m edia: Students report ed that both types of media were
very supportive-toithein learningy The mredia couldim atchstheir-interest. H owever, the
internet and recording devices were reported to be difficult to learn with.

3. The use/of media: Students’ comments on the use of m edia fell into
two main categories: benefits and limitations.

- For the benefits, students found that m edia i mproved
students’ speaking abilities, increased local community knowle dge, assisted in

classroom instruction, and enhanced self-learning management.
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- For the limitations, students found it difficult to understand
some of the lessons as they contained many difficult words. The students lacked
computer skills and had difficulties in learning English via the internet. Also, students
had difficulties in listening to the audio aids.

4. Other comm ents and sugges tions: Students proposed that a
computer training course should be conducted before im plementing the Media-Based
Instruction. Also, frequent English lessons via the internet, and a longer-period course
with additional local community contents shetld-beprovided.

To conclude, the findings indicated that students could improve their speaking
ability after receiving theMedia-Based Instruction. Also, the students, in general, had
good attitudes towards the mmstructional m ‘::edia used in the English for Junior Tour
Guides.

Discussion

In this study, the disCu gsion about t_lie_; two research questions can be divided
into three parts, nam_ely, spedkitig abili ty,’lbéai'community knowledge, and m edia-
based speaking instruction. The details of each aspect are discussed as follows:

Speaking Ability

Researchi qu estion ones tudied:theeffects ofiMe dia-Based Instruction on the
improvement ofistudents’ speaking abilit y. It was found that the Media-Based
Instruction in this study had effects on students’ speaking ability/due to the significant
difference between the English speaking pre and posttests. The resu Its of this stud y
supported the first hypothesis that the students who received Media-Based Instruction
achieved significant average scores on the English speaking posttest than the English
speaking pretest at the significant level of 0.05. It could be inferred that Media-Based

Instruction in which a diversity of m edia were em ployed can significantly im prove
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students’ speaking ability. In this study, the impact of Media-Based Instruction on the
improvement of students’ speaking ability ~ can be discussed into two features:
students’ language proficiency and lim itation of com puter skills and community
knowledge.

Language Proficiency

It was found that Media-Based Instruction im proved students’

language proficiency, especia lly their speaking skills. Th is improvement is due the
fact of three factors: the extensive use of media,the interactional speaking tasks, and
the meaningful feedback.

In this English forJunior Tour  Guides, a variety of m aterials were
extensively em ployed indboth types of t r‘x‘é.chnical and non-technical m edia to m eet
students’ interests. In thig study, students We}e encouraged to speak through the use of
different types of m edia. Forinstance, st ﬁcje;lts were allowed to choose any m  edia
with one of their favorite content areas, to d§;uss with their peers, and then presented
it to the class. Based. on the interview, a studéﬁfs’tated that, *““l very much like learning
with the instructional media which the teacher used in the class, because they are not
boring...... now | can.guide the visitors.” Another student pointed out that  ““I like
using the local-map andLCD projecter-to-presentslocal directions to the class.” The
findings of this 'study were consistent w  ith a m ajor principle proposed by Brinton
(2003)and Stoller (2004)that ‘the roles of m edia wete to facilitate students’ learning
process, en hance stud ents’ langu age sk ills and equip students with content
knowledge. Also, the results of this study supported other previous research studies in
that teach ing English through m ultiple m edia helped improve stud ents' speakin g

abilities (Tafani, 2009; Liang, 2008; Kwangsawad, 2005).
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Through the meaningful and authentic interactional speaking tasks, the
Media-Based Instruction provided students with many opportunities to collaboratively
work in pairs and in groups. In this study, students worked with their peers in m any
types of activities s uch as interactiv e games, scripted dialogue, role plays, jig saws,
information gaps, speeches and conversati ons, and peer feedback. For exam ple, a
student s tated that , ““When the teacher provides games to me, | have to run to
interview my friends as soon as possible. I'have to interview a lot of my friends. They
are fun activities.” Also, students were assignicd-to~ work collaboratively in order to
present their group product to.ihe.elass. For mstance, a student reported that, “During
the tasks, the teacher always comes to help us and encourage us to collaboratively
work with friends. Aftegsthe task is finié:néd, he gives us feedback on our speaking
progress.” According to Lazaraton (2001) aihd Bailey (20 05), discussion, speeches,
role play, conversation, and audio taped or_é_l; dial ogue journals are the m ajor types of
speaking activities which can best prom ote_éf_-)éaking skills. The findings of this study
were also consistent with the core prin cip]éé' for teaching speaking as proposed by
Bailey (2005), that stiidents could increase their speaking competence when they were
provided with opportuaities to talk through the use of group works and pair works.
Furthermore, thi§ studyssupported the previcions study-of Swain (2001), who studied
the integration of language and content teaching through collabo rative tasks, found
that thexco llaborative tasks in which student s were assign ed to work in pairs and in
groups could provide students with th e opportunities for m  eaningful speaking
instruction. In other words, using media in speaking tasks could encourage students to
participate actively in presenting their co ntent knowledge and speaking skills. The
results of this study were also sim ilar to Herrero’s study (2005) in that classroom

activities sh ould be dyn amic if teachers designed a variet y of activities to im prove
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students’ speaking skills, such as jigsaws, graphic organizers, wa lk around, and pair
and group works.

Furtherm ore, the Media-Based Instruction offered m  eaningful
feedback, which allowed students to assess their own and peers speaking
performances. Students reported that they gained benefits fro m peer assis tances. For
example, a student m entioned that, ““Sometimes, feedback from friends help me to
realize my mistake on pronunciation, then teacher corrects me.” The findings were
consistent with the contentand language leathingprinciples as proposed by Stoller
(2004), that sustained input, meeaningful output, and feedback were important factors
to enhance students’ oraldanguage skills. Similarly, the findings we re also paralleled
with Brinton’s principlesiof Media-Basecijﬁ struction (2001) in that giving feedback
was beneficial to students as /it could givé_tﬁém a chance to reflect and m anage their
speaking performances. I this study, stude_éf s watched and listened to the recording
of their own performances. Then, they —Ee'ﬂ_'ected their perform ances and gave
constructive feedback to thei f peers. The rééﬁlfé of this study confirmed to Tony and
Joan’s study (2003).Vho inves tigated the effects of fee dback on perform ance. They
concluded that providing fee dback to stud ents in speak ing instruction resulted in
promoting oral'communication skills, asswell as p esitive attitudes towards learning to
speak.

In st} students improved their speaking ability due to the fact that the
instructional media were challenging and re sponded to their learning needs. Also, the
tasks provided enough opportunities for student s to work individually, as well as to
collaboratively interac t with their peer s. Most significantly, feedback provided

students with meaningful constructive and reflective speaking practices.
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Limitation of Computer skills and Community Knowledge
It was found that students improved their speaking ability after taking a
Media-Based Instruction. However, as obser ving insightfully, students did not gain

high scores in their posttest. In order word s, students’ posttest mean scores was found

under average ( X =27.71). This is due to the fact  that students had lim itation of
computer skills and their community knowledge.

As previously stated, students” + had extrem e dif ficulty in using the
internet. They reported having problem , s inopérating com puter program and in
searching for their English lessons and othe r necessary information on the internet. In
this study, students wereprovide d with several English less ons via the internet, such
as places, people, souvenir and food. Thié;;%:lct or was seen as an obstacle in enhancing

their language learning. For éxample, a student mentioned that, ““I have never used the

similar to Thoa (2003) who fouind that studeifs‘--Who were unfamiliar with technology
could become slow learners as they did not '-Iféé'i_éonﬁdent in working with com puter
and needed technical assistance during the lesson.

Based on the background of the sa mplesparticipating in this study, it
was revealed that thel majority ‘ofithe samples (IN=60%0) were not local residents where
the study took place. Instead, they came from the neighboring communities. This can
be assuim ed that the irfamiliarity wiith. loc/al co mmunity was lim ited. I n this study ,
local community was used as main topics in the contents of English for Junior Tour
Guides. Sa mples who were unf amiliar with the local community m ay encounter
difficulty in understanding the lessons as they did not have m  uch background
knowledge related to the contents presented in the course. According to Richards &

Rodgers (2 004), students can learn the lang uage m ost successfully whenth e
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information they are acquiring is build ing on their previous exp  eriences an d
knowledge. Si milarly, Brinton (2003) m entioned students can learn the language
faster if they learn through the contents which are related to their lives.

In conclusion, the Media-Based Instru ction significantly improved students’
speaking ab ility due to the em ployment of a varie ty of m edia, the inter actional
speaking tasks, and the m eaningful feedb ack. However, it was found t hat students’
posttest mean scores were still under avérage This may result from the limitation of
computer skills and the commuaity knowledge ol students.

Local Community Knewiedge

Students reported that they gained local community knowledge as the Media-
Based Instruction em ployed local comrf! unity conten ts, which we re rela ted to
students’ prior knowledge and cxperiences. A ccording to Brinton (2003), students
may acquire better language features if the_%hédia materials seek to build on students’
prior knowledge and previous expetiences; 1{1- “particular, the content itself should be
appropriate to the students’  professional nééd§and personal interests. In this study,
the comm unity con ténts were m ainly integra ted into the ' English f or Junior To ur
Guides course and used as topics to st udy throughout this sp eaking instruction. For

(11

example, a studentstated that, s .o semetimes; | have-tosreport what my group has
done to the class too, for instance, | have to describe the school, the temples, and the
festivals,” Another'comment from a student is that, ‘I have learnt some of the local
cultural contents in Khmer, I didn’t know how to explain them in English. But now I
can explain them in English’. The results of this study we re similar to the study of
Rattanaphumma (2006) in that bringing comm unity into the clas sroom could assist

students to easily contextualize the langua ge production and com prehension, because

the cours e contents ten ded to be f amiliar to the students. Additionally, the prio r
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knowledge helped students produce m ore contents during speaking tasks. Also, the
results of this study were relevant to conten t-based principles in which students learn
language su ccessfully when they learn  th rough a con tent area, su ch as, h istory,
geography and culture of the local people (Brinton, 2003 & Rodgers, 2006).

In sum, students gained better local community knowledge as the instructional
materials and media attempted to build on students’ local knowledge and experiences.
In other words, students learned better wh  en media-based comm unity contents and
local contact materials wereiniegrated into the speaking instruction.

Media-Based Speaking lastruction

Students reported that the'Media-Base  d Instruction engaged teachers and
students to interact through in both teach;c‘xr_:.students and students-students modes. The
use of community-based,contents and'th ‘refemploym ent of interactio nal tasks ar e
addressed in this Media-Based Speaking Il’l_ét;l’l;.étiOIl.

The media utilized in the English f()_li :Tilnior Tour Guides course was designed
to present comm unity contents and to use 1béai materials in th e speaking classroom.
Students found the ¢community contact materials and media interesting and supportive
to their learning, becau.se they achieved stude nts’ learning needs and interests. The y
reported that media conld motivatesthem, tezinteraet with theirteacher as well as the ir
peers. In this study, studen ts interact with both tec hnological and non-technological
media in or der to léarn English. For exam ple, a student reyealedithat, “The teacher
sometimes gives me a local map, handout, a picture of temple, an audio or a video
clip and | use it to question my friends during the class.” The findings were
consistent with Zhao and Lai (2008) who claim ed that technology provided
meaningful and authen tic comm unication for social interactions. Furtherm ore, the

findings supported principles of using co mmunity contact m aterials. Epstein and
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Ormiston (2007) stated that the community contact m aterials enhanced student-
student relationships, cooperative learning, a nd the developm ent of soc ial skills. In
addition to the em phasis on students’ authen tic materials and m edia, Brinton (2003)
claimed that when the contents responded to students’ interests, students would learn
the language through the teacher's input, peer input, and interaction.

The Media-Based Instruction provided interactional speaking tasks in which
students were provided with opportunities tof sengage in m any types of tasks that
required them to collaboratively work with both-the teacher and their peers. Based on
the responses from theinterviews; stude nts expressed a preference f or classroom
activities in which they can weorkitogethér | share inform ation, and interact with one
another. In this study, stude /nts were glven opportunities to learn English through
interactive games, scripted dialogue, role p]a{y, Jigsaw, information gaps, speeches and
conversation, and peer feedback. Fot ex%ﬂble, a student stated that, “ If | don’t
understand, | ask the teacher «gr my frien;j;s_-.‘-l_.t’s Interesting to perform the task in
groups...Sometimes, we have to-discuss withde'acrih other before reporting to the class.”
The findings of this study were consiste nt with Bailey (2005) under the concept of
designing tasks for teaching speaking in wh ich discussion and conversations were the
most basic form of hum an interaction, as-peeple particcvipated in m any different
conversations aiid discu ssion on an _ ordinary day. Additio nally, the results of this
study were similar’to the study of Swai n (2001) and Gibbons (2005)-who found that
interaction occurred when the teacher and  the studen ts were active participants in
collaborative tasks in co-constructing the language contents.

To sum up, the speaking interaction im proved noticeab ly when the m edia-
based learning contents m atched the students’ experiences and inte rests. In addition,

students could be actively engaged in interactional tasks when they had the
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opportunities to discuss and exchange ideas with their peers us ing community-based
materials and media.
Pedagogical Implications

The findings suggested that Media-Base d Instruction can f oster the English
speaking ability of High School students. Several suggestions for EFL teachers can be
implied on the basis of the findings of the study. Firstly, as Medi a-Based Instruction
primarily focuses on co ntent, teach ers should.f ocus more on the in tegration of the
content and language instruetion. Teachers should select speaking to pics which are
comprehensible and r ¢lated toStu dents’ experience, interests and needs so that
students can build up theis® language proficiency within the conten t areas of their
personal interests. Students Jcan learn fé;sfér when the . instruction addresses th eir
needs, and build on theirpreyious expe rferiées (Richards & Rodger, 2005; Brinton,
2006). Secondly, teachersshould design a Var1 ety of m edia-based activities which
give students enough opportunitie s to col_lé_i)‘oratively w ork with their peers. In
teaching speaking, it is n ecessary to get stude 'nfs' to speak as much as possible and to
limit the teacher’s talking tim e. Brinton ( 2005) suggested that working in pairs and
groups can be used toincrease the am ount of time thatstudents get to speak in the
target language-duningand-after,thes speak ingdessens.Providing and giving feedback
should also be added to any speaking inst ruction in each speaking classroom . It is
significant to notic€ithat in the speaking class, students need to work with a variety o
activities as they need extensive authentic practices, such as taking part in discussion,
interacting with peers and teachers, as well as reflective feedback. Finally, it is vital to
include th e local community lear ning res ources into th e instruc tion (Esptein &
Ormiston, 2007). The use of community learni ng resources can be a meaningful way

for EFL students as they are related to students’ lives, culture and local needs.
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Recommendations for Future Research Studies

The findings from this study generated som e recomm endations for further
study. It is recommended that the future study should extend to in vestigate a broader
sample of st udents in order to confirm better understanding of learning the process
and the effectiveness of the Media-Based In struction. Also, since the findings of this
study are relevant to its own context, itis ~ remarkable to conduct further research

W)l resources or with other participants.

As the current study empl i ase ction in order to investigate the
—

studies in other contexts, such a

improvement of studen studies should be conducted
to investiga te if the M 1 ction p ote students’ abilities in other

language skills.

AULINENTNEINS
AN TUNN NN Y



REFERENCES

Atkinson, C. Five experts dispute Edward Tufte on Power Point. [Online], 2004.
Available from http://www.socialablemedia.com.articles_dispute.html.
[ 2008, November 18].

Bailey, K. M. Speaking. In Nunua, D. (ed). Practical English teaching, pp. 47-66.

New York: McGrawhill, 2003.

Bailey, K. M. Practical English Language TeaChing: Speaking. New York:

McGrawHill, 2005.
Bailey, K.M. Issues in teaehing speaking skills to adult ESOL learners. Review of

Adult Learning and Literagy, 6 (Ju_ly 20006): 113-164.

Brinton, D. The use of media‘in language iteeiching. In Celce-Murcia, M.(ed).

Teaching English 4s asecond langﬁz{géi pp. 87-111. MA: Heinle & Heinle,

o

2001. 22 da

Brinton, D. Content-Based instruction. In Nﬁi‘iﬁé’, D.(ed). Practical English Teaching,

pp-199-224. Néw York: McGrawhill, 2003.
Brinton, D. Content-Based instruction: Reflecting on its:Applicability to the

Teaching of Korean-Paper presented at 12" AmmualConference American

Association of Teachers of Korean, Illinois, 2007. [Online], 2007. Available

from htpp://www.aatk.org/www/html/conference2007/pdfy[2009, June 18].
Burger, S., and Chretien, M. Development of oral production in content-based second

language courses at the University of Ottawa. The Canadian Modern

Language Review, 58 (September 2001): 84-103.




109

Bygate, M. Speaking. In Carter, R. & Nunan, D. The Cambridge Guide to Teaching

English to Speakers of Other Languages , pp.14-20. Cambridge: Cambridge

University Press, 2002.
Cunning, C. (2000). The practical Aspects of Using Video in the Foreign Language

Classroom. The Internet TESL Journal, 6 (November 2000). [Online].

Available from http://iteslj.org/Articles/Canning-Video.html. [2009, June 18].
Canning, C. Visual Research, Invited presengation for the TESOL Arabia Special

Interest Group, Paper piesented gt the TESOL Arabia Conference "Bridging

the Gap Between Learner.and Teacher", San Juan, 2000.

Ellis, R. Second Language'Acguisition. Hong Kong: Oxford University Press, 2003.

Erten, I. H., and Altay, Mt The Effects of :Tésk-Based Group Activities on Students’

Collaborative behévigrs in EFL Sﬁbai;ing Classes. Journal of Theory and

Practice in Education §(2009): 33-52.

vl ok

Epstein, R., and Ormiston, M. Toels and Tips for ELT Materials. Michigan: The
University of Michigan Press, 2007954
Gibbons, P. Mediatihfglanguage Learning: Teacher Inte'rarcrtions With ESL Students

in a Content-Based Classroom. TESOL QUARTERLY, 37 (Summer 2003):

247-273:

Harmer, J. The practical of English Language Teaching. Edinburgh: Pearson

Education Eimited, 2001 .
Herrero, A. H. Content-based instruction in an English oral communication course at

the University of Costa Rica. Actualidades Investicativeas en Education.

(October 2005): 1-28.



110

Intajuck, Y. Maximizing the Utilization of Video in the EFL/ESL Classroom. 213019

J o J a v v a J .
AUSUYHIAMAATUASTIAUATAT UN1INIIQYIIFNYIATANAD. [Online]. 2006.

Available from http:// www. library.uru.ac.th/article/htmlfile/human06-01.pdf
[2008, October 20].

Jordan, R. R. English for Academic Purposes. Cambridge: Cambridge University

Press, 2003.
Kilickaya, F. Authentic Materials and Cultural €ontent in EFL Classroom. The

Internet TESL Journal: 10 [Online]. 2004. Available from http://iteslj.org.

[2008, Novemben?2? .

Kung, S., and Chuo, T. Students’ Percepti;dils of English Learning through ESL/EFL
Websites. TESL-EJ 6 (June 2002):‘2__1:14.

Kwangsawad, T. Content=based ihsfmction;ié{ Jf-he ELF context. ThaiTESOL
BULLETIN, 18 (August2005): 1-12.

Lam, W. Y.K. Gauging the effect of ESL Oral communication strategy teaching: A

multi-method.dapproach, Electro nic Jour nal of Fereign language Teaching

(2006):142-157:

Lazaraton, A. Teaching Orali Skills.' In'Ce¢lce-Murcia. (ed.): Teaching English as a

second language. Pp. 55-64. MA: Heinle & Heinle, 2001.

Liang, T.. Effects of using a computer-lab on oral English fluency,Amongst all

Chinese students at Western Oregon University. Sino-US English Teaching, 5

( February 2008): 48-56.
Lourdunathan, J., and Menon, S. Developing Speaking Skills through Interaction

Strategy Training. The English Teacher, 35. (2005): 1-18




111

Maniruzzaman, M. The Use of Audio Aids in the EFL Class at the Tertiary Level: a
Plus or a Minus?.[Online]. 2008. Available from http://www.articlesbase.com/
languages-articles. [2008, November 18].

Nakatani, Y. The effects of awareness-raising training on oral communication use.

The modern language Journal, 39 ( March 2005): 76-9.

Neau, V. Teaching of foreign language in Cambodia: A historical perspective.

Language, culture, and curriculum 167(2003): 253-265.

Naughton, D. Cooperative Strategy Training and-Oral Interaction: Enhancing Small

Group Communicationan th e Llanguage Classroom . The Modern Language

Journal, 90 (Summer 2006): 169184

Nguyen, T. H. Cambodiat Cultural Backgzaund for ESOL Teachers. [Online]. 2002.
Available from hitp://www. hmongﬂstal-ldies.com/N guyenCambodians.pdf.

[2008, October 10]. f

Rammal, S. M. Using Video in‘the EFL classroom. Karen’s Linguistics Issue.
[Online]. 2006. Available from httpf/yww.telus.net/linguisticsissues. [2008
November 1617

Rattanaphumma, R. A-development of community-based English course to enhance

English-laneuageiskillsrandrlocal-cultural knowledge for undergraduate

students: Unpublished doctoral dissertation, Language Institute,
Chulalongkorn,University, Bangkok, 2006.

Richards, J.C., and Rodgers, T.S. Approaches and Methods in Language Teaching.

Cambridge: Cambridge University Press, 2001.

Richards, J. Curriculum development in language teaching. Cambridge:

Cambridge University Press, 2001.



112

Richards, J. C. Current trends in teaching listening and speaking. The Language
Teacher (July 2003): 17-19.
Rodgers, D.M. Developing Content and Form: Encouraging Evidence from Italian

Content-Based Instruction. The modern language journal, 90( Autumn 2006):

373-386.

Romo, A.J. An English for specific purposes curriculum to prepare English learners to

become nursing assistants. Master Thesis, Department of Linguistics and

English Language. Birgham Y oung Univessity, City of Provo, 2006.
Schleppegrell. .M, Achugar, M, .and Oteiza, T. The grammar of History: Enhancing

Content-Based Instruction Through a Functional Focus on Language. TESOL

QUARTERLY 38/{\iir¢h 2004)-67- 93.
Stoller, F. Principles to guide Integrating (;%htent and Language Learning Objectives.

National Conference for Teachers of E;ﬁglish. San Jose: Costa Rica, 2004.

o

Swain, M. Intergrating Language and Content Teaching through Collaborative

tasks. Canadian Language Review. 5'J3-"'(S'éptember 2001): 44-63.

Tafani, V. Teaching Fnglish Through Mass Media. Journal of Multimedia in
Education, 2 (March 2009): 81-95.
Tony, L., and Joany M ¢Effeetscof Feedback-oniPerformance; A-study of

Advanced Learners on an ESP Speaki ng Course. Edinburgh W orking Papers

in Applied linguistics, 12(2003): 19- 44.

Thao, V.T. The Contribution of Multimedia Tools to EFL Settings Unfamiliar with

Technology. Asian EFL Journal 3. (September 2003): 1-14.

The committee of the school under the Royal Sponsorship Project in the Kingdom of

Cambodia. The Thai-Cam bodian Tie of affection: Kampong Chheuteal High

School. Bangkok: Chulalongkorn Printing House, 2006.



113

Tsou, W. Improving Speaking skills through Instruction in oral classroom

participation. Foreign language annals, 38 (April 2005): 46-55.

Zhao, Y., andLai, C. Technology and Second Language Learning. In Parker, L.

Teachnology-Mediated Learning E nvironments for Young English Learner

pp. 167-206. New York: Lawrence Erlbaum Associates, 2008.

AULINENINYINS
ARIANTAUNNIING 1A Y



AULINENINYINS
AR TN TN



115

Appendix A
Needs Survey Questionnaires
If you had to choose the local community topics of Prasat Sambor district to be
the content of English lessons for Junior Tour Guide course, which topics would

you like to choose? Circle the number according to your interests to the topics.

Topics Least Most
interesting interesting
1. People
1.1 King Norodom Sihamoni 1 2 3
1.2 HRH Princess Maha Chakri Sirindhorn 1 2 3
2. Place . 12 3

2.1 General information about*Sambor Preikuk historical > 3 4

site '|

2.2 History of the Sambor Preikuh histoTi_cgl site

2.3 Geographical area of the'Sambor Preikuh historical site

2.4 Sambor Preikuh arts.and archifectureéi .

2.5 Sambor Preikuh consewvation project. . . «

[ I ) Iy
[\ I NS N NS I O B \S]
W W] W] W| W
N R T T

2.6 Field trip to the Sambor Preikuh historical site

3. Education S 2228

3.1 HRH Princess Maha Chakr.i_,_Sirindhom’.g_:_las;ting gift 1 2 3 4
3.2 Kampong Chheuteal High School _ ' 1 2 3 4
3.2.1 General Education 12 3 | 4
3.2.2Vocational Education 1 2 3 4
4. Culture
4.1 Local beliefs 1 2 3 4
4.2 Local festivals/Ceremonies ( Leorng Neakta, Banchoin r 3 4
ArakyPchuin Ben, Khiner'New<Yiearl} . letc)
4.3 Dances ( Choonpor, Neary Chea Chour, Kous Trolok, . 3 A
Trut, Kous Ang Re, Nesart, and Ken....etc)
4.4 Music ( Arak, Kar) 1 2 3 4
5. Others
5.1 Local souvenirs 1 2 3 4
5.2 Local food 1 2 3 4

Do you have any additional comments on the topics to be included in the lessons for
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Appendix C: Sample of Scope and Sequence in the English for Junior Tour Guides
Topic/Unit Media Stages Tasks Speaking Language Focus
Grammar Pronunciation | Vocabulary
- Unitl: Flash card Information | Section 1 < | Discussing Passive voice | Intonation in - historical
Place and -Match the piciumsswiLe description of Example: Wh_questions. site(n)
- Lessonl: Motivation | 0 | | temples found at - The Example: - capital city
Introduction - List other teggfics gl Jeufifior¢ | Sambor Preikuk historical site | - Where is (n)
to Sambor Preikul historiggf syé _ﬂ historical site. is located in Sambor Preikuk | - village (n)
Preikuk Internet Input Section 2A, 2B,2C -‘ j . Identifying the Sambor located? - commune(n)
Historical and -Guess if the statements.are true specific information. | Village, - How old are - district (n)
Site Audio CD or false. /R - The temple | the temples? - shiva (n)
-Browse the website T 4 was built to - reign (n)
http://www.mot.gov.kh/presentati | = dedicate to - sanctuary(n)
Shiva. - dedicate (v)

on.php?CeiB=24 and find outthe

needed information.

Section 3A, 3B

- Listen to the audio*CD and
notice the intonation of the wh-
questions, and act out the

conversation®

- Practicing reading
with the intonation

in Wh__questions.

- build (v)
- by the way

L11



Sample of Scope and Sequence in the English for Junior Tour Guides (Continued)

Section 4A 4B AN

118

sking for and

“givinggeneral
@n about

‘—;;._ D

'_ ¢ temple

group and make an

re ort of it.

Audio CD, Focus
pictures, - Guess, listen, and ¢ omplets the
and written conversation using the phrases i
conversation the box. Then outyith
partners.
Pictures Transfer | Section 4C
and - Choose one of the fz
worksheet temples and describe
class. i ?1.17?1
Video Feedback | Section 5
(recording of -

students’ task

performance)

task performas

comments.

AU NG

ARSI

-Watch the video 1 ..., 3

1ssing the

students’ o '

1language practice

ot 1 spkine)

aspects.

WANTA Y

8I1



Sample of Scope and Sequence in the English for Junior Tour Guides (Continued)
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Language Focus

Topic/Unit Media Phases Tasks Speaking
Grammar Pronunciation | Vocabulary

Unitl: Place Computer Information | Section 1A + | Diseussing names Imperative Intonation in -go straight (v)
Lesson 2: ( Power and Read the map on Power point temples presented in | form imperative - turn right/left
Giving Point) Motivation | presentation and answer the \ | the power point. Example: sentences. v)
direction to questions. | - Go straight | Example: - in front of
Sambor Audio CD Input Section 2A, 2B, 2C _ﬂ Listening forithe ahead. - Turn right. (prep)
Preikuk and - Listen to and zead. alongﬂ the a' Jépeciﬁc information. | - Go over the | - Go along the | - over (prep)
Historical Map description on the audio €D. : bridge. road. - next to (prep)
Site - Read the map and matehthe . - crossroads

descriptions with theirfocations. 4 (prep)

[

Section3A 3B
- Listen to, and notice the
intonation of the imperative

sentences.

Practicmg the’ -
intonation i
imperative =

sentences.

- bungalow (n)
- souvenir hut
(n)

- main road (n)

611



Sample of Scope and Sequence in the English for Junior Tour Guides (Continued)
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sking for and

giving direction to

9 | SamborBreikuk

e
.,-._' - l' kuk

\ ite and

=
Farre
—t

.r’-‘l D edi'c o where the

Audio CD, Focus Section 4A, 4B
Map - Find out the main id:
And conversation —
Written - Work in pan’( e.
conversation to give direction to / \\
Map and Transfer | Section 4C
written - Describe a pla Us
conversation
Video Feedback | Section 5

(recording of
students’ task

performance)

- Watcht .. .,...._.-.-_........_..;_u.:....,..-....._.‘- .

task perfo rance, and giy

feedback. = students’ I
anguage practice

ﬂ‘uﬂ’mﬂﬂ SIS

aspects

4 TSN NATINE TR

0cl
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Appendix D

Sample of lessons

Unit 1: Place
Lesson 1: Introduction to Sambor PreyRuk Historical site

o DO YOU KNOW............"
A. Do you know these temples and b bl ings? Match the pictures with their
\

names.

AN
il

[
-
i

: te Poun Temple ......
| Yeai Poun Temple gate=>......

' = .
B. What other templgi in the Sambor P istoq\i}al site do you know?

................. ﬂu E} ’g qn EJ‘V] j wgqﬂ‘j

o PRESENTATION

n ) A AT A e

statements are true and put X in the box if the statements are false.

/ Q 1. The Sambor Preikuk historical site is located in \
Kampong Cham Province.
Q) 2. This historical site used to be a capital city.
Q 3. The Sambor Preikuk temples were built 1000 years ago.
U 4. They were built to dedicate to Shiva

\ U 5. They are divided into four groups. /
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B. Browse the website http://www.mot.gov.kh/presentation.php?ColD=24.

Then look at and check the answers.

MINISTRY OF TOURISM - Home | Introduction | FAQ's | Links | Aboutus
+ 13th Angl

Tourist Attractions *» Kampong Thom »* Prasat Sam Bor Prey Kuk

- How to ga: Mational'RaadMa, -4, 474 i

- Location: Sambor willage c-:uTnn‘Fl:ne, Prazat Sambor District, Kampong Thom
province —

- Description: Iz the cu and higtoricalisite located 2t Sambor willage, Sambor
commune, Prasat Samkhb in 7 meter distance from the provincial town of

Kampang Tham by the
and religious center dedic
some late-rite stone wit

oad Mg jn-:l iz & former capital named Ey San Borak
El@,ﬁ\-*ﬁam-ﬂﬁ Prew Kuk temple made of solid brick and
sC pture dec-:ur.g]ﬁag The artistic fronton, Sar Sar Pich and

Kuk temple was built during the reign of

the king: Ev San Warman I b et m JE S been abandoned since 1971 and
re-arranged in 1920, 140 tempI"EE Tave I:-EE d in the forest and other two temples
have not vet bean found, Prazat Sam Por Pr vzhared into four big groups 2z follows:

GROUP OF NORTHERM TEMPLES: Callad Pra Sat Sam Bor located in the middle and
surrounded by uarleﬁlsmall temples, GROUFP OF MID- TEMF‘LES Called Pra Sat Tor can
be entered fram then i ust only the design, have

no access, :l-_ _f' :‘i—
—.I 39 Mar & fed rrinistra
. i
- o

C. Look at the WEPSI'[E agalp ar1d flnd out the follownrg npformatlon about the
Sambor Preikuk historical site

Location; 067
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€) PRONUNCIATION
A. Listen to the audio CD and notice the intonation of the wh- questions.

1. Where is Sambor Preikuk lpcated?

2. What is the former name of|Sambor Pr%ikuk?

3. How far is it from the Kampong T}lom provinciaN‘?

.f,./‘//

4. What are the Sambor Preikuk tempiés{adg

. 3 =t

5. How old are the

CpIE
6. How many templ qﬁe//é e-nfm@

B. Listen to the audiozn repgat. LLook at the website in 2B and the clues in

Ey San Borakfg ISAN];(jFRA{)

o 37 kilometer'Ej:
e Prasat Samborﬁistrict, Kampong Thom Provingt:é.
e Brick and late-rite'stone.

e 140 termples.

e About 1400 years old.

Example:
Student A: Where is Sambor Preikuk located?
Student B: It is located in Prasat Sambor District Kampong Thom Province.
Student A: What is the former name of Sambor Preikuk?
StUENt BTt ..o



@ SPEAKING
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A. Guess and complete the conversation using the phrases in the box. Then listen

to the conversation and act it out with your partners.

g

Sambor village, Sambor commune, Prasat\
Sambor District, Kampong Thom

Province.
B
C

\_

The seventh century

140 temples

Ey San Varman I or Isanvam’dé/ /

ﬁisitor: Where is th%’

Guide: It is located in

hd

teikuk historical site?

Visitor: Interesting, and when' we‘re théy“'bﬁ'ﬂt?
o AJJ'- - z ﬁa

2 ..-p.-_:,

Visitor: By the way, who bullﬁhese ten_:@‘cs?
Guide: Oh. King ( 4).i ; ﬂ.’.".’.!'l-'.":". . bulllfI them.

=
=p
—
w
=p
—
n
o=
Q
—_
— o
(@)
B
2]
—
=t
[¢)
~

o

> Io dedicate to Shiva.

,

—.J“I;

A

g oV

B. Work in pairs rééding the information in the b(p->'<es. Then create two more

conversations. You can use the conversation in 4A to help you.

(L

ion templel group:

- 18 sanctuaries
- Builfin 7% century #®

- Isanvarman [

- Yeai Poin group
- 22 sanctuaries :
- Built in 7" century [

- Isanvarman [

o

A ke

- 4 sanetuaries

oul-.Romeas Gioup

- Builtin [ 1" "century

- Suryavarman [

(s

- 11 sanctuaries

- Built in 7"

ambor Group

century

- Isanvarman |
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C. Work in groups of five. Choose any temple you like. Discuss with each other
and write a script. Then report it to the class. You may search for the

information from www.tourismcambodia.com/travelguides/attractions to help

you.

/ Yeai Poun group \ / Lion temple group \
Location:............cooevvvvvvnennnn, Location:............cooevivvvinennnn,
DesCription:.........cccovvvvveee i Description:..........ccovvvvveennnnns

O FEEDBACK

Worksin graups again. Watch-the videa: recordingiof yourtask penformance,
and theh comment to your friends about what they have done well and what
they should improve on based on the speaking aspects given in the table below.
You may also evaluate their performance according to the speaking scoring

rubric.
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Speaking aspects

Good points

Points to improve

Relevance of content

Fluency

Comprehension

Pronunciation, stress, and _\.,‘

intonation -

o
Vocabulary

Speaking scoring ru/

Grammay: //A ]

4

Comprehension =

3
. .:I"!"'_' -ei";._ 23

Pronunciation, stress, and intonation T

B N S S
N | | | | D
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Appendix E

Sample of lesson plans

Topic Place: Introduction to Sambor Preikuk Historical Site
Course English for Junior Tour Guides
Level Grade 11

Objectives At the San

Fwtgrical site, students will be able to

f is historical site to the visiting
N
Language Focus

Grammar: he passive form to describe the

)

0 dedicate to Shiva.

Pronunciation: Studen w: ‘be abl ak with correct intonation in

Wh_question

== Preikuk located?

- How old are the tgples?

Vocabﬁ[ﬂ a{ﬁiwlﬁeﬂlfﬁ ﬁ ﬁ\lft words and phrases to
q ell the information of Sambor Preiku

historical site:

Qq WIS %‘Eﬂ; %514 5}”3 IWEPﬁré:E]strict, shiva,

reign, aanctuary, dedicate, build, and by the way.
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Media
Non-technology: - Flashcards (Pictures of temples and building in
Sambor Preikuk historical site)
- Written conversation
Technology: - Internet
www.tourismcambodia.com/travelguides/attractions
kh/presentation.php?ColD=24
Time frame
Evaluation ‘

% i \. ) more conversation about the
istorical sife using the given clues
¥

K te
r \\
temples found in Sambor Preikuk
words (Section 4C).

d

U

AULINENINYINS
RINNTNUNINYAY



Stage 1: Information and

Motivation
Time: 10 minutes

Media: Picture

Handout: Section 1

129

% Teachers tarts the lesson with the
presentation of tem ples in Sam bor Preikuk
historical site.

- Class, loo k at the pic tures in sec tion A.
What are the names of these temples?
(Multiple answers).

-+ Now, m atch the n ames of the te mples in

Jthe box wifh the pictures.

(. Lion temple=> A, Kroul Romeas
lemple —>C, Sambor temple 2E, Yeai Poun
tjgﬁf':lple —E, Yeai Poun temple gate 2B)

1w 311, what are other temples in Sambor

FAA 4

Pre_iljuK historieal site do you know?

k- ok

P multiple answers from students)

;‘;‘_ " i

S

|
4 v
-l

Stage 2: Input (fa
Time: 30 minutes -
Media: Internetiand audior€D

Handout: Section 2A, 2B, 2C,

3A'and 3B

[2] PRESENTATION

A Guess the following statements.
and put % 1 the by

o be & capatal eity
03 Sambor Preikuk temple
04, They were bui

|\ OS5 They are divided into foux groups

re built 1000 years ago

cate to Siva

*» Teacher presents_ji_mw contents of th e lesson
with the re ading of the passage f rom the
internget.

- Well, today we are going to study about
the general inform ation/of Sa mbor Preikuk
historical site. You will look at a passage
from a website and then scan for the
specific inform ation. But before you read,
of the sta tements in

let’s m ake a guess

section 2A. Can you read the statements?




B Bed the bttt parsinge. Thew bk the amswets.

ot Tyeikik

€. Road the passage again and find ot the following informstion shout Sambar

Prekenk: lustorcal san

© eroNUNCLATION

A. Listen to the audio CD and notice the intonation of the uhfﬁo

. Whereis ikl locgted?
2. Whatis the former name of | 7

. How far s it from the Kampong Thompm\m'\al

-

What are the Samber Preikulk temples marl

How old are ﬂ:\aﬁ%les“

ES

How many temples have been famd?

B. Listen to the audio CD and repeat. Look at the website in 2B and meﬁmm J
the box to find the answers to the above questions. Then practice askingand

answering the question with your parmers.

* Ey SanBorgk (ISANBORA)
* 37 Lilometers

*  Prasat Sambor Diswict Kampong Thom Provings!
* Brick and late-rite stone.
140 temples

= About 1400 years cld.

\ "'
i

. Kpagabe from the website \

A HoMm 0 go: National Road No. 64,
;_' - Loca’tlod;. Sambor village, Sambor commune,
Prasat'é%rhb&r District, Kampong Thom province

130

(a few students read them aloud and then
guess if they are true or false)

+» Teacher introduces a website to the students

http://www.mot.gov.kh/presentation.php?Co

1D=24 in section 2B.
¢ Teacher ask s the stud ents to com pare the
ansWe__rs___of exercise in section 2A with each
7 Jother. The;l checks the answers as a whole
class.

}_ 1- False, 2- True, 3- False, 4- True, 5-

Name**Prasat Sambor Preikuk

- Description: Is the j;ultural and historical site

located at Sambor Vlllag'e Sambor commune,
Prasat Sambor District in 37 kilometer distance
from the provincial town of Kampong Thom by
the National Road No.64, and is a former capital
named Ey San Borak and religious center
dedicated-to Sivas, Sam Bor Prey Kuk temple
made'of solid brick and'some'late-rite stone with
sculpture decorated. The artistic fronton, Sar Sar
Pich and doorframe are made of sandstone. Sam
Bor Prey Kuk temple was built during the reign of
the king; Ey San Varman I in 7th century the

temple has been abandoned since 1971 and re-

Cmged in 1980. /
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Massage from the website (continued) \

140 temples have been found in the forest and

other two temples have not yet been found. Prasat
Sam Bor Prey Kuk shared into four big groups as
follows: GROUP OF NORTHERN TEMPLES:
Called Pra Sat Sam Bor located in the middle and
surrounded by varied small temples. GROUP OF
MID-TEMPLES: Called Pra Sat Tor; can be
enteredifrom the northern door because other

three deors-are just only the design, have no

aceess. /

*

*¢_Teacher elicits p assive sentenc es and their

use from the students.

Exampfé:

] The "t'-emple was built to dedicate to Shiva.

Use: V\;é_-ljs_e passive form to express that the

subj'éét' receives an action.

% Teacher asks students to look at the passage
in the internet website again. Then find out
the:neededsinformatien in section 2C.

- Location: Sambor village, Sambor
commune, ! Prasat @ Sambor  District,
Kampong Thom province.

- Founder: Ey San Varman |

- Date of establishment: 7" centure

- Number of temples found: 140
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# Teacherg etss tudentsto m oveto
pronunciation section (section 3).
- Class, can you read these sentences? W hat
do these lines represent?
(Multiple answers from students).
- Now, let’s listen to th e audio CD and see

2

és the aud io CD for two tim es
o ——

ok are pronounced.
e Wl
W N

O
L X4

for students to listen th e intonation in W h-

~

er ask s st dents to read the clues in
3 \ 1 gets th em to ask and answer

stions.

ambor District, Kampong

It a
;.'-;

Tl
y San Borak ( ISANBORA)

Ao
QRIR9N T S aTHR R

6. 140 temples
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Stage 3: Focus % Teacherg etss tudents to read the
Time: 25 minutes uncompleted written conversation, and then
Media:  Audio CD, picture listen to th e audio CD to com  plete the
and Written conversation.
conversation - Class, w hatarethereinth eb oxesin
Handout: Section 4A, 4B section 4A?  (Statements A-D and the
# leted conversation).
© srEaknG
e . u going to do with them?
T ——

[ A- Bmsher milage, Sambor commune, Prasst

B Read the mnfarmarian in the baxes. Then wark i paire aclugesch o
using the above conversation

Samkey Dintrct, Kaspong Thom
s
o i ents A-D to complete the
0. tlesples
D B San Varmas [ or [ranvarman |
Visitor: Where i Sambor Fredouk historscal site?
Guridle: 1t 12 loscated an
Visitar How many trmples s thers o thes leu:lulm'.‘
G et o den tstocom pleteth e
Visitar Interssting. and when were they bt
Guide: They were built in o dedeate
Visitar By the wray, who buill these temples T
Gukale: Ob, B Fung bualt them

ividually. Then teacher

CD for students to check

= Lion temple group
= 18 sanctuanes
« Built in Sth century
- Imyavarman 1T

- Xewi Bom goy
- 22 sanctuanes
- Built in T century

ut the

- Lepvapan

AU Iy =

conversation.

the boxes in section 4B. (A few students

ChL N ﬂﬁﬂﬁm A RAGE) ) 6 2

1 - Class, do you know what you are going to
do with theses phrases?

- Well, you are going to use these phrases to
form at least two more conversations.

» Teacher shows a sample of conversation.

)




Stage 4: Transfer
Time: 20 minutes
Media: Intetnet,Picture; and
wortksheet

Section: /Sectiom4€
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Sample of conversation \

Visitor: Where is Lion temple group located?

Guide: It is located in Sambor Preikuk
historical site.

Visitor: How many sanctuaries are there in
this group?

Guide: Well, there are 18 sanctuaries.

\/isitor: Interesting, and when were they
bualt?

Guide: Theywere built in 9" century to
dedicatesto Shiva.

Visitor: By the way, who built these

sanctuaries?

Gui(_ié: Oh, the King Jayavarman Il built

A Y

i

8 Tee-i;éﬁ'er lets stud ents act o ut the

conversations.

e

%

Teacher p rovides fu rther practice to
students

¢ o /Everyone ] wantyousto work in groups of
five. Do you see the four boxes? Right now
as a group, choose a temple group you like,
discuss with your friend s and then report it
to the cla ss. Youm ight need to write a
script and to get the in formation from the

internet (www.tourismcambodia.com/

travelguides/attractions) to better your report
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C. Work in groups of five. Choose any emple you like. Then discuss with each
other and make oral report of it.

4 Sample Oral Report \
Prasat Yeai Poun Group is comprised of

22 sanctuaries (5 have octagonal shapes)
with two wall rampart, and was built of

brick, masonry, laterite and sandstone in a

Kol Bomess g0 Samber emgle group rectangular shape from in 7th century
(600-635) during the reign of
Isanavarman I to dedicated to Shiva. The
j inner tampart is reached by gateways
—

from the four directions and joined to the

brick rampart earved in various clustering
N figures. j

o Téacher lets the stud ents do the tas k and at

the sam e tim e m ove around to help

studéﬁts.
Stage 5: Feedback % . Teacher videotap es the students’
Time: 15 minutes performance 11 stage 4B, 4C.

Media: Video recording of the | %+ The teacher explains how to use the tables

task pérfonmance inrsection | Stoevaly  ate each o ther’s
Handout: Section 5 performance. Then teacher p lays the
@) FEEDBACK
ok gl Bgin, W e vido e b fcprofmanee, videotape and asks students to giv e each

and then comment{your friends about what fiey have done well andwhat

they should imprdUe hased on the speaking aspects given in the table helow.
¥ou may alse evaluake their performance aceording to the speaking seoring
rubric.

other feedback based on the speaking

Speaking aspects Good points Points to inprove
Relevance of content . . .
Py aspects and the speaking rubric mentioned
Comprehension
Pronunciation
Hocablny in the tables.
Framma
Speaking seoring rubric
el ec] Unsatisfied > Satisfied . .
E Y A W A - Now, everyone work in same groups again
Gt SRS T TR S
Fronunciation, stress, and T 23 [} 5 . .
Pl N 2 And discuss what points you have done
Total
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better and what points you need to im  prove.
(Students work in group giving feedback to
each other)

+¢ Teacher g ives comm ents and m akes a

conclusion.

AULINENINYINS

PIAATUAMINYAE



Appendix F
Lesson Plan Evaluation Form for Experts

Please put v to give the comments in the column.
4 = Excellent 3 = Good 2 = Average 1=Revise
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Assessment Issues

1. Lesson layout and design

1.1. The layout and design of the lesson is appropriate and clear.

1.2. The layout and design of the lesson is organized effectively.

2. Objectives:

2.1. The objectives are clear and concise.

2.2. The objectives are relevant and consistent wath the concept of the
lesson. 4

3. Media materials and.workshegis:

3.1. The media materials.and wotksheets are appropriate for the lessons.

3.2. The media materials and worksheets used in the lessons consist of
both technical media and nentechnical media.

3.3. The media materialsfand‘workshects carry interesting, motivating,
and understandable local gommunity content.

3.4. The media materials and worksheets ﬁ];esent local community
content as a primary focusand the grammar as a secondary focus.

3.5. The media materials and worksheets rég*all the students’ prior
knowledge and experiencesrelated.to their community.

3.6. The media materials and worksheets provide sufficient opportunities
for students to engage in both fransactional and interactional tasks.

3.7. The media materials and worksheets provide opportunities for
students to do self-evaluation and to peers’ feedback. .~

4. Steps of teaching:

4.1. The steps of teaching are in appropriate sequences.

4.2. The steps of:teaching are clear and effectiye.

4.3. The time given for each instructional step is appropriate.

5. Activities:

5.1. The activities are practical,

5.2.. Theactivities incorporate individual, pair, and.group work

5.3. The'activities contain sufficient amount of achievable tasks that
promote local community content, conversational fluency,
comprehension, pronunciation, vocabulary, and grammar.

5.4. The activities provide a balance of both free and controlled practice.

5.5. The activities provide students to reflect on and share their
experiences with their peers and classmates.
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Appendix G
English Speaking Test
This is an English speaking test for Junior Tour Guides. This test includes four
parts that measure 6 different aspects of your speaking ability. The test will last
approximately 9 minutes.

IS RIA ey NGNS YR AU RMNMISUN WIUASWIBHIG AT TR IS SN eU gl
FUBAMNMISUNWIBHSEESG( Suani MNaNAt M Mt MIUIM M AU

MG {M s mA] SRHWNRIAN) T A IS SN uuin e § 1

Part Task TirMe Evaluation Criteria
Self Introductiomn i minutes
1 mitnnsigs e Not graded
2 Reading a Text Aloud 2.rr"1"inutes ¢ Pronunciation
misfSrghe X e Stress and intonation
w e Relevance of content
3 minutes e Fluency
Presentation 25244 e Pronunciation, stress,
3 (Picture Description) —_ 7 and intonation
mifn S njumn - & Vocabulary
e Grammar
e Relevance of content
3 minutes ° Fluency
Discussion ¢ | Comprehension
4 (Role Playing) e Pronunciation, stress,
minGlan and/itonation
e Vocabulary
e Grammar

For each part, you will be given specific directions, including the time allowed
for preparation and speaking.

It is to your advantage to say as much as you can in the time allowed. It is also
important that you speak clearly and that you answer each question according to the

directions.
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Part 1: Self Introduction

Directions: In this part of the test, you will have to introduce yourself to the
examiner. You will have 30 seconds to prepare. Then you will have another 30

seconds to introduce yourself.

Guided Questig
1. What’s you

2. How do

ju? SIS

{ '—".-- I

3. How old are

4. What grade are you studyin
-t e ._ _L_.__ LA , __!'
5. Whe e, de ome frof? -
6. Whatis s Ndu staying?

i U

AULINYNINYINT
RINNTNUNINYAY
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Part 2: Reading a Text Aloud (2 minutes)

Directions: In this part of the test, you will read the text on the test paper aloud. You
will have 1 minute to prepare. Then you will have another minute to read the text

aloud.

mitansl: rsipninArs: YSIFIMSHAUS WM T Y8 IMSIN9

Giiyjip|ums §homdrg)ariygjmns

Kampong Chheuteal High School is located in Sambor Village,
Prasat Sambor Districty Kampong Thom Provinee, Cambodia. It is the
biggest high school in'the district.r xI.t-:was built in the year 2001 with
financial assistange fyom Her Royal ﬁighness Princess Maha Chakri
Sirindhorn with the cooperation fro_ni tﬁe Royal Government of

Cambodia. , A

The school.covers an area of 7'."2"h'ectares, and consists of several
buildings and leéarning facilities such as the library, fish ponds,
vocational buildings, the cooperative store, scienee labs, computer labs,
a sound labj fogtball fields,(guesthouses, livestock farms, dormitories,
classroom buildings, and vegetable fields. The students may choose
either a General or Vocational education program of the study-of the
school. Today, the school has over 60 teachers with a student enrollment

of over 1200.

Additionally, the school attracts many Cambodian and foreign

tourists throughout the year with a great numbers of visitors during

Khmer New Year in April.
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Part 3: Presentation (3 minutes)
Directions: In this part of the test, you will have to describe the picture based on your
background knowledge about the Sambor Preikuk historical site. You are also
provided some guided questions and vocabulary words in order to help you to
describe the picture. You will have 1 minute to look at the picture and the guided
questions for your preparation. Then you will have another 2 minutes to talk about the

picture.

mitnnsi: isignignis: ys {.ﬁi\ BJ\S{% nrnwigrmmiw s iagnigs
‘-.__c

A win smfﬁmm@ 7S ﬂmﬁ'yshmrﬂtm puatiyw

ysAnMIinANSI 71y US‘J[ q;rmWsﬁlnmmejmﬂ g
Guided Questio

What is the name of this tel lq,s 3

Where is it located?

“ e

How old is this temple

What is the role of the tefﬂg—‘}gi' '
What was this temple buﬂ:»ﬁ*am‘? £ ”" E
What is the mfu housed in this | &

AN e

temple? —

7. How high is it? -

" nott] W N[Nt

How many temples were built?

\@r&ﬂﬂg@\%@@ SN/

Vocabulary Words

Thousand

Lion

Biggest False door

Century Shiva
Stair Group
Height Dedicate
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Part 4: Discussion (3 minutes)
Direction: In this part of the test, you will be asked to participate in a communicative
role playing activity. The examiner will play the role of a foreign tourist. You will
play the role of the tour guide. You must recommend food stalls at the Sambor

Preikuk historical site to the tourist and provide directions on how to get there.

mitnnsi: 1signigAis: ysIfnpind PSS (AASTHNENIQ)TIG (UGN UG f

DUS‘JﬁJ’[uiﬁlE’ﬂ HYRIGRIRATT FUGINNUITG &

ANguAYUMUNY AR nsanmugems§rnini

\\\

1 YSIMBINMUINFIiY

Suppose that you are atithe ] :\ atior “- e (Ticket Office), and
the examiner is a fog€ign touri. 0118 10 o \ omething to eat.
e Recommend : :»—‘--"'Qul 0-:'7 \ \ Sambor Preikuk
historical site. = \
o

/

t\ J ave another 2 minutes to

You will have 1 mi F

discuss.




Questions for examiner (foreign tourist) to explore where to eat

Excuse me, are there any restaurants nearby?

Can you tell me how to get there?

How far is it from here?

AULINENINYINS
AR TN TN

143
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Appendix H

Analytic Speaking Scoring Rubric

Relevance of Content

5 Speaks with rich content, ideas with elaboration and details.

4 Speaks with adequate and appropriate content; ideas developed with some
elaboration and details.

3 Speaks somewhat adequately; ideas expressed with little elaboration.

2 Speaks with some relevant content bitwithout supporting details.

1 Speaks with minimal relevant and frequently inappropriate content; repetitive
ideas.

Fluency '|

5 Speaks with nearsnative like fluency, pauses and hesitations do not interfere with
comprehension. = .

4 Speaks with occasional hesifations:,"ﬂ_ '

3 Speaks hesitantly and slowly;becau!sd'e__.iof re-phrasing and searching for words.

2 Speaks in single wordand shert patftrrns, unable to make connected sentences.

1 Almost cannot answer th’érqﬂlestions.;’": H

Comprehension ~EFY TOEES

5 Understands the-discourse-without-difficulty:

4 Understands most of the spoken discourse.

3 Understands simple sentences in sustained conversation; require repetition,
rephrasinig and clarification,

2 Understands words and phrases; requires repetition, slower than normal speech.

1 Understands.very little.or no English.,

Pronunciation, Stress,’and IAtonation

5 Mostly reads with appropriate word-stress/rthythm. All individual sounds are
unambiguous and sufficiently well articulated for easy understanding. Stress and
intonation are intelligible all of the time.

4 Reads with few phonemic errors, but almost intelligible pronunciation, stress,
and intonation.

3 Reads with occasional errors and necessitates attentive listening. Pronunciation,
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stress and intonation are intelligible, but are sometimes inconsistent

2 Reads very frequently with mispronunciations; constant phonemic errors make
understanding extremely hard.

1 Severe problems make understanding almost impossible.

Vocabulary

5 Uses extensive vocabulary in any domain appropriately.

4 Uses varied vocabulary to discuss general topics and in special interests.

3 Uses academic vocabulary, some word usage is inappropriate, slightly damages
the message.

2 Uses limited vocabulary, eonstant use of 0ne.word.

1 Uses inadequate basic Vocabular;.

Grammar \

5 Masters a varietyof grammatical Iétructures, almost no errors.

4 Ocgasional grammatical ST1orS but"}‘c'.) problem with understanding.

3 Uses some complex sentences but l'g.ck's control over irregular forms.

2 Uses predominantly present tense Vé‘rbs‘, constant errors interfere with
understanding. p.. <4

1 Severe errors make understanding c@l’étely impossible.
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Scoring Sheet

Name:
Part 2
Pronunciation, stress, and intonation 123 4 5
Part 3
Relevance of content 123 4 5
Fluency 123 4 5
Pronunciation, stress, and intonation rys 4 5
Vocabulary 1#25 4 5
Grammar ¥ 1 23 4 5
Part 4
Relevance of gentent | AR3 4 5
Fluency. 1123 4 5
Comprehension 21903 4 5
Pronunciation, stressyanddntenation” 1 2 3 4 5
Vocabulary - ! 2 3 4 5
Grammar i o f2 3 4 5
'j;’. A
Raw score 15160, ‘Converted score : %
Note:

The scoring s};eet is u sed to score the students’ speaking performance. In this
sheet, the raw scores of'the English speaking test are given ba sed on the individual
part of the students’ speakifig including th e relevance of the content, fluency,
pronunciation, and so forth,;as m| entigneddn the scoring sheet. For each individual
part, the raters will g ive the raw scarres to the students from 1 to 5,according to how
well the students perf™, jormed. Then the to/ | tal raw scores will be summ  ed. The
maximum of the total raw score is 60. Likewi  se, the converted scores will also be
calculated into percentages to see how many scores out of 100 the students get.

The following example shows how to find out the sum of the converted scores.

Raw scores = 30 then the converted scores = (35 * 100)/60 = 58.33%
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Appendix |
English Speaking Test Evaluation Form
Please rate v these following items according to your opinions.

Congruent = 1 Questionable = 0 Incongruent = -1

Items | Speaking Aspects |1 ]0]-1] Comment

Part 1: Self Introduction

1 Do the test items identify the students’
personal information?

Part 2: Read a Text Aloud

1 Does the test evaluate students’
pronunciation in English?

2 Does the test evaluate students’ stress
and intonation in English? 3

Part 3: Presentation and Part4: Discussion

1 Does the test evaluate students’

- 4 ‘.
pronunciation in English’ \

2 Does the test evaluate students’ ;trgss

')

and intonation indEnglish? * =

3 Does the test evaluate the ,r__elévan_gge of

local communitycontent? g
4 | Does the test evaluate students”™ oral,
fluency in English? : L)

5 | Does the test evaluate students” oral 4

lll-"

comprehension in English? —

6 Does the test evaluate studénts’™ use of -
varied vocabulary words?

7 Does the test Gvaluate students®
accurate and appropriate use of target
grammatical structure in English?

Conclusion

1 Is the content of the test well-aligried
with the local community content?

2 Does the test draw on the students’
background knowledge?

3 Are the test instructions clear?

4 Is the time allocated for each part
appropriate?

Additional Comments:
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Appendix J

Interview Questions

Name: ..oooeii Date:. .o

Please express your opinions towards the use of media in the English for Junior Tour

We questions below:
s,

a pr senwurse? If yes, how?

Guides course you have taken, acco

1. Are you familiar wi

W
-
=
<
o
(9]
17}
o
anr)
8
(¢
=
)
=
‘=N
TN
“I‘

N

. Which types of media ggi you find the l&gt interesting?

.............. AULINENININT
CRIAURARICE NIRRT L M-

better? If yes, which types of media and how?

hd
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6. Do you think the media could promote your speaking abilities? If yes, which

types of media best promote your speaking ability and how?

7. Do you think the media could help you to understand the target language? If yes,

which types of media help you the most and how?

8. Overall, which 1 thin] d'help you to learn better? How

did those types of

9. Did the media-base p-pre sare e class?

............................................................................

10. Do you want V

school? Why? B
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Appendix K
(Interview Questions in Khmer)

’ 4

eigINmmAd Ansamimigaiiuaifdapsims pmauiguuiiis
1131121 500NN L1131V 3T SO

S URIENURIIUAISY SIENSMIT{H (M AT BUIGRITSMIUIRS ([IIASHYM Juhyt
WIRGUIEAIGT) ARINRAN MANAHaIAT Tt e IRt ERy s onSRnNAgYR |
AU INUAITRI TS MU aiaNT JEswi{my:

0. 18 ST I guIGH ST EjSiEmMsI{T [madisinuindnpissig?
AN fyBuMAMBIUiuAm?

o

B, 15 coi:guighs TR MSITI{TIMIS: DNGNNIMITANT89F HMIRRNMaNHTIGaiiie?

m. i N gUIGHIIIAGIMEs IR S MMy ARG §H?

eeeesessecateceentetttsssssaaceeceetasssessaaauaa e atesataatcatetsetssadsaneieecesttassssseeeccettesssssssececcctttsssssssceeccetttssssssscnns

Meay 2

o. i auIgaIIAgAmgs it ysoRnmigwuifs spmnismiSunwivmyey
MSTHA?
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. SR qUIG M [T AGAME ST EY SR AR WY ST S F N manmiiig

MSFMIA?

&. inmufsman iU me /i auIgiismIviis [Winsuym Juth
YUIIAGUIEAI 8N 1§ IMWTE SIS ve SiBstmnsiuisuyminiiige

..................................................................................................................................................

_—

90. 1Ry 89EHTMLI IS [T {NA A3 qUIGRISMIDIf]S [iRsHym Juthytw
[iAGUIE R MEI R uRIR e Mo uiSin E 6 liiesiige

.................................................................................................................................................

PR R T R R T YRR P

il

99. 1By SIBHMIMSMID (M ISl E: UG s MIu RIS [UiIAgisig]s

AigE ANManHRAIesg? 10 IS Ui | ot

.................................................................................................................................................
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Appendix L

List of Experts

A. Experts Validating Contents
1. Assoc. Prof. Siripaarn Suwanmonkha, Ph.D

Member of HRH Princess Maha Chakri Sirindhorn Project in Education in

Kingdom of Cambodia

2. Ms. Pum Sokunthy

= .:-
B. Experts Validating Lgssa pﬁfﬁ" 7

1. Assoc. Prof. Sumalee Chi
Faculty of Educatio
2. Vichea In, f_— : ..‘E'
Institute of Foxmgn Language, Royal University rl' Phnom Penh

e TR NSNS

Demonstration School, Rang‘glt Umver51ty

’QW'lﬁﬂﬂ‘iflJﬂJﬂﬂﬂEﬂﬂEl
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Appendix L

List of Experts (Continued)

C. Experts Validating English Speaking Test and Scoring Rubric
1. Assoc. Prof. Sumalee Chinokul, Ph.D.

Faculty of Education, Chulalongkorn University

iram Rajabhat University
3. Supalak Komar

TOEIC Testing

2. Assoc. Prof. Poomiji

Faculty of Df_—

e TN
RINNTNUNINYAY
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