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Abstract

This study investigated an effective teaching model to develop Business English majors’ critical
thinking skills through integrations of classical poetry and fiction. Both task-based and student-
centered approaches were incorporated with a focus on group- dynamism: group presentations,
guided in class discussion, reading comprehension, individual essay-question reports, and quizzes.
The samples for the study were 15 Business English majors studying Reading Skills in the Second
Semester of 2016 academic year. There were 12 females and 3 males, aged between 21-24.Data
for analysis included a pretest, and posttest, followed by individual interview with the researcher
after the project, including a self-assessed questionnaire. The project lasted 8 weeks. Both
descriptive analysis and percentage were used to present the data. The findings showed that
literature reading, and poetry writing helped students improve their overall critical thinking skills,
even those who scored rather low in the pretest. However, their English proficiency did not relate
to their performance as shown in the post test. From both individual interviews and the
questionnaire all students agreed that guided in-class discussion and individual essay-question
report proved more effective than other student activities in developing their critical thinking
skills.
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1. Introduction

There are many advantages in using literature as motivating materials for
language teaching since literature can expose students to complex themes and fresh
unexpected use of language. A good novel, play or poem can take student to foreign
countries and bring up powerful emotional responses, which can be transported to their
real lives. In addition, literature can provide students with access to the culture of the
people whose language they are studying. Obviously, at lower levels, students may be
unable to cope on their own with authentic materials, or they depend on their instructor to
encourage them to use the language naturally in the real world. Another reason to use
literature in the language classroom is that it can expand students’ language awareness.
Using literature with students can help them become more sensitive to some of the overall
features of English. Consequently, it will enhance their interpretative abilities.

Literary texts are often rich in multiple levels of meaning, and demand that the
reader/learner is actively involved in the understated implications and assumptions of the
text. Thus by encouraging students to understand the materials with multiple ambiguities
of the literary texts, we are helping to develop their overall capability to infer the
meaning, which can be applied in real life.

It is undeniable that great writers are great readers. Nabokov (1980, 3-6) once
asked his students to select four answers out of ten about what a good reader should be:

The reader should belong to a book club.

The reader should identify himself or herself with the hero or heroine.
The reader should concentrate on the social-economic angle.

The reader should prefer a story with action and dialog to one with none.
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The reader should have seen a book in a movie.
The reader should be a budding author.

The reader should have imagination.

The reader should have memory.

The reader should have a dictionary.

0 The reader should have some artistic sense.

S0 %0 N o

The answers are the good reader is one who has imagination, memory, a
dictionary, and some artistic sense. Nabokov (1980, 5-6) concluded that:

A great writer is always a great enchanter, and

it is here that we come to the really exciting part
when we try to grasp the individual magic of his
genius and to study the style, the imaginary, the
pattern of his novel or poems.... It seems to me
that a good formula to test the quality of a

novel is, in the long run, a merging of the precision
of poetry and the intuition of science. In order to
bask in that magic a wise reader reads the book

of genius not with his heart, not so much with

his brain, but with his spine. It is there that

occurs the telltale tingle even though we must

keep a little aloof, a little detached when reading.
Then with a pleasure which is both sensual and
intellectual we shall watch the artist build his castle
of cards and watch the castle of cards become

a castle of beautiful steel and glass.

A genius writer himself, Nabokov’s opinion above on the great novel and the
reader from his book Lectures on Literature told us how he read a good novel. He looked
closely at the details in order to examine the novel’s structure, and was not abided by
misleading emotional responses. That means a good reader reads with his spine, a
metaphor, meaning reading deeply, making a balance of heart and brain. In this aspect,
reading a good novel, a good reader has to read with his passion, paying the right kind of
attention to the book or be prepared to listen to it without prejudice to understand and
develop his intellectual growth along with his critical reading skills. In that sense, the
book can make you feel deep in your spine. That is how a great novel can develop critical
thinking skills in a good reader.

Irfaner (2006) claims that the lack of critical thinking skills utilized within the
classroom greatly diminishes the students’ chance for success. In addition, Irfaner (2006),
Rozgay - Miller, (2009) maintain that in ancient Greece over 2500 years ago, Socrates
began teaching what is today known as critical thinking. This method brings the students’
eagerness to learn alive by proving their beliefs and achieving a higher level of
understanding rather than spewing memorized facts. These scholars conclude that critical
thinking allows students to clear up misconceptions, discover half-truths, unravel derisory
beliefs, investigate self-contradictory attitudes, and scrutinize inadequate evidence.

Aguilar (2016) states that poetry promotes literacy, builds community, and foster
emotional resilience. It can cross boundaries that little else can. She concludes that poetry
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can allow kids to paint sketches of their lives, using metaphor, imagery and symbolic
language to describe painful experiences, or parts of themselves that they are not ready to
share. Poetry allows kids to put language to use — to make it serve a deep internal
purpose, to break rules along the way (grammar, punctuation, capitalization). Poetry,
when read aloud, is rhythm and music and sounds and beats. Young children-babies and
preschoolers, get curious about what the sounds mean and perhaps want to create their
own. Contrary to popular belief amongst kids, boys get really into poetry when brought in
through rhythm and rhyme. It is the most kinesthetic of all literature, its physical and full-
bodied which activates your heart and soul and sometimes by pass the traps of our minds
and the outcome is that poetry moves us. Another important value is that poetry opens
venues for speaking and listening, much neglected domains of a robust English Language
Arts curriculum. Poetry also has space for English language learners, and they can find
ways of expressing their voices while being limited in their vocabulary. Furthermore,
poetry is universal. Learners can learn about or read poetry in their primary language,
helping them bridge their worlds.

Rationale and Significance of the Study

Many scholars agree that developing critical thinking skills in undergraduate
students is a primary goal in higher education. Braum (2004,32-36) points out that higher
educational institutes need to develop graduates’ critical thinking skills to prepare them to
live a balance life in society and encourage them to make sound judgment in personal,
business or leadership decision. In addition, Friedman (2005) claims that the world is flat,
maintaining that regional or cultural boundaries have been dismantled due to the
accelerating information exchanges and economic interactions in the global community.
Any global citizen is obliged to cope with the international trends and prepare
himself/herself with skills that help him/her learn how to learn. Long (2003, 230)
interestingly remarks:

Though there are certain aspects of critical
thinking that may be ‘foreign’ in non Western
context, if students are not exposed to these
skills, they will be deprived the opportunities
to compete in the global community.

Viewed in light of the above mentioned, it is the teacher’s responsibility to
develop his/her teaching strategy to encourage students to develop their critical thinking
skills through different meaningful activities. Therefore, this current study is to promote
critical thinking in a language classroom, and to acquire a deeper understanding of the
ways students learn and how they respond to the selected authentic materials used in
class. Many teachers in Thailand nowadays still use traditional methods in teaching with a
focus on exams based on memorization to produce knowledge to students. Our
educational system fails to generate a well-rounded student with the necessary critical
thinking skills to survive the classroom and outside world. Without the ability to think
critically on their own, students will only become robots, capable only on memorized
facts to get the message, but fail to have adequate understanding of a deeper meaning of
the message or information conveyed.

Baildon & Baildon, (2008) Savich. ( 2009) reveal that from their experiments

students prefer a more hands-on, inclusive, and inquiry approach to learning rather than a
pure lecture with no interaction with their peers or teacher for discussing information.
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Case, Daniels, & Reeder(2011) argue that without the ability to think critically,
students are unable to handle many situations in which those skills are required. In
addition, Rolling (2008) confirms that learning to become critical of information and
forming an opinion is essential for students to insert a new dialect while stating their
unheard opinion.

In order to address the gaps in our education, meaning rote memorization versus
the facilitation of critical thinking skills, the researcher wanted to bring in a task-based
approach using selected poems, and a classic novel to encourage students to become
receptive, perceptive, reflective, and critical within the experimental period. It is hoped
that within the time frame, students will be able to articulate their understanding of the
reading passages with a better chance to develop their own critical thinking skills.

2. Objectives of the Study
1. To develop Business English majors’ critical thinking skills through literary studies
2. To find out if an integration of literary studies through task-based learning activities
an effective teaching model for EFL learners?

Definition of Terms

1. Critical thinking in this study refers to a definition given by Duron, Limbach,
and Waugh (2006, 160) as ...the ability to analyze and evaluate information.

2. The participants in this study refers tol5 third year Business English majors,
studying at Southeast Bangkok College in the 2" semester of 2016 academic year.

3. Selected materials in this study are classical poems, and The Little Prince.

Research Questions

1. Can a novel improve the students’ critical thinking skills?

2. Why is an integration of literary studies in a task-based classroom an effective
teaching model to develop Business English majors’ critical thinking skills?

Review of Related Literature
Literature and Language Learning:

Krsteva (2014:3605-8) confirms that literature plays an essential role in foreign
language acquisition. Each level of foreign language study requires inclusion of literary
texts. Together with factual facts, it develops a deeper awareness of the language use. She
further explains that in early school years children get familiar with associations from role
- plays, drama, poetry and short stories that help them acquire idioms, colloquialisms, and
syntax adding to their general cognitive development. This method acquires enormous
proportion of linguistic and literary information through higher education. At university,
schools other than School of Philosophy, learning English focuses not so much on the
literary work from artistic point of view as to the text conveying ideas that students
familiarize with and build vocabulary. In upper levels of foreign language acquisition
students increase their competence and confidence to speak and present ideas in the
foreign language. At advanced levels foreign learners put their imagination and research
at work and many of them accomplish verbal advantage close to native speakers.

Tomlinson (2003b) states that learning best occurs when things are seen as part of

recognized patterns, when learners’ imaginations are activated, or when the information
appeals to our senses. The use of literature in an EFL classroom can stimulate
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multidimensional mental activity during language learning. He explains this only works if
the learners are helped and encouraged to experience the literature rather than studying it
for a particular purpose. One way of achieving literary experience is to use poems which
are linguistically simple but cognitively and emotionally complex. This makes learners
become engaged with the text personally.

Khatib & Daftarifard (2013: 191-200) state that poetry when read aloud can
motivate learners. Their research findings revealed that the brevity and
comprehensiveness of poems give English learners enriched data and provided them with
opportunity to express and process the multi- vocality of language. In other words,
learning language through literature is an exciting approach to language arts learning.
Best of all, it has been proven highly effective. This can make them more motivated as far
as different language skills are concerned. They also found that literature has been an
effective way to enhance learners’ cognitive growth as well as their psychological
development in EFL situations. As reading motivation proves to be essential for learners’
academic achievement, it is important what factor might affect or ameliorate learners’
reading motivation.

Poetry and English Language Learners:

Robertson (2013) states that writing poetry is a great exercise for English
language learners. It gives them a chance to experiment with language and vocabulary,
and to freely share their ideas without the confinement of perfect grammar or firm
structures. Many ELLs have also had rich life experiences that range from memories of
their home culture to saying good-bye to loved ones and adjusting to a new life in the
U.S. They may very well welcome this opportunity to create heartfelt poems to share with
their classmates and family. Most importantly, poetry can spark imagination. It may help
get those creative juices flowing by doing some activities that involve students’ imagining
that they are something else such as a “drop of rain, the color blue, a school bus, or a stalk
of wheat.” There are many other activities the teacher can do to make students enjoy
learning through poetry writing.

Reilly (2014) describes the role of poetry in teaching a second language as
follows:

Poetry helps students learn in many ways.

It helps them notice sounds — phonetics and
Phonology — of a foreign language; it is
important because to learn something students
have to notice this particular “something”.

Other studies support the assumption that poetry reading tasks enhance students’
awareness in phonetic/linguistic items. Thus according to Hanauer (2001) poetry reading
is primarily a construction process of close reading- of noticing and interpreting the
poetic meaning based on all noticed linguistic elements.

Melin (2010) considers teaching poetry as reading- response to aesthetic task,

hearing sounds play the leading role in conveying the atmosphere of poetic meaning, so
without noticing the sounds the full meaning of poetic texts cannot be derived.
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Woore (2007) conducted a study using poetry as one of the possible ways for
foreign/second language learners to improve their ability to utilize the foreign language’s
symbol — sound relationships. His study consisted of the “referring back™ strategy
sequence when pupils had to 1)identify the target word with an unknown grapheme; 2)
use poems as a source of analogy ;3) search the poems for the target grapheme;4) recall
the pronunciation of the familiar word containing the same grapheme; 5) apply the
familiar pronunciation to the new grapheme; 6)transfer the pronunciation of the 3.To
conclude, poetry reading in the second language classroom is especially important
because the highly praised in language classroom authentic speaking activities focus on
meaning while quite often ignoring the form.

Tin(2011) explains that poetry writing with high formal constraints( acrostics,
cinquains, haikus) is an advantageous activity in comparison with writing free-style
poems of looser formal constraint(similes) because the highly form-oriented task forces
students to stretch and transform their L2 linguistic and conceptual world at a higher level
of knowledge and to search for new vocabulary, new more elaborate syntax, and new
more complex conceptual world; while a free-style poetry writing task lets students use
familiar vocabulary and simple syntax.

Impact of Reading Fiction:

There are various benefits of integrating literature in the language classroom. It is
a unique opportunity to inspire students to explore, interpret, as well as understand the
world around them. With a student-centered in a task-based approach, the teacher acts as
a facilitator, motivator, evaluator, and mentor to encourage students to share their ideas or
responses to a literary work with friends in class and discover how to learn by themselves.
With a practical application of the method, the researcher will adopt the critical literary
approach as a tool through a series of in class activities: group discussion, group
presentation, individual-essay report, quizzes, followed by an individual interview, and
questionnaire after the project ends to assess the students’ learning achievement and their
attitudes towards the teaching strategies employed.

A genius writer himself, Nabokov (1980, xviii) reveals that “My father was an
expert on Dickens, and at one time read to us, children, aloud, chunks of Dickens, in
English, of course.... Between the ages of ten and fifteen in St. Petersburg, I must have
read more fiction and poetry - English, Russian, and French- than in any other five - year
period of my life.” This quotation obviously explains the impact of reading literature on
the young Nabokov’s exceptional literary craft in his later years as a great literary critic
and novelist himself.

Ghosn (2002, 1997) state that literature may bring changes in students’ attitudes
toward the world. Working with literary texts help students to reflect on the world around
them, opening “horizons of possibility, allowing them to question, interpret, connect, and
explore”. This characteristic of literature as a means of developing students’ ability to
think critically, explore and discuss social problems is becoming especially valuable
nowadays. Fisher (2001) also points out that the impact of literature on critical thinking
has become a “buzz word” in educational environments.

Gold and Gibson (2001) state that reading aloud either to children or adults has

been demonstrated the results of over 75 years of educational research. It was proved to
be the foundation of literacy development. They also claim that reading aloud

30



RIJES Vol.5, No.2, July-December 2018

demonstrates the relationship between the printed word and meaning and invites the
listener into a conversation with the author.

Bobkina & Stefanova (2016, 692) observe that critical thinking skills have
enormous value for students as they not only enable them to interpret and understand
different viewpoints in the context of EFL classroom but also offer them an opportunity
to create their own reflective learning styles. That is why this study is an attempt to create
an effective teaching model to nurture the young learners in this class their ability to
construct and justify the meaning of the literary texts they are studying to develop their
own critical thinking skills necessary in the 21% century.

In addition, Rosenstand (2009, 47) makes interesting remarks about the by product
moral ethics of reading good stories as follows:

We may think that the most powerful moral lessons
are learned from events in our childhood (when we
are caught doing something we aren’t supposed to
do, or when we aren’t caught), but chances are the
most powerful lessons we carry with us are lessons
we learn from the stories we have read or that were
read to us.

Tung & Chang (2009, 306) invested the efficacy of developing critical thinking
skills and disposition in college students through literature reading found that developing
critical thinking is a vital objective in higher education, using literature reading to
encourage students to think critically is a highly feasible approach. They also
recommended that to enhance critical thinking skills, the teacher should design and attach
a response sheet for students to explore the depth of their thoughts and challenge
themselves. They should also be alerted to the importance of group presentation which
not only merely help cultivate their critical thinking, but also enhance their teamwork
skills and employability. The researcher has integrated what Tung and Chang have
suggested in the students’ activities as discussed earlier.

3. Methodology

This study took place in the second semester of the 2016 academic year. The
experimental group werel5 third year Business English majors: 3 males and 12 females
aged between 21 and 24. They studied Reading Skills. Since some of the participants had
poor background in English, all the participants were encouraged to work in a group with
a focus on discussion, oral presentation and individual — essay reports on specific topics.
In class they were motivated to improve their English through poetry study with a
combination of the four skills: listening, speaking, reading, and writing. They were also
engaged in writing their Haiku poems freely to express their feelings or imagination or
other personal experiences. The selected poems studied in class consisted of Theodore
Roethke’s “My Papa’s Waltz”, Wordsworth’s “Daffodils”, and Frost’s “Design”
including some Japanese Haikus. There were short quizzes in between to make sure the
participants studied and understood the selected poems. The second session of the class
was based on Antoine de Saint-Exupery’s The Little Prince with group discussion, oral
presentations, followed by individual essay reports. At the end of the project, all the
participants came for an individual interview, and answered the questionnaire.
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Procedures for the Participants’ Language Learning Activities:

Giving a pretest
Giving a posttest
Giving questionnaire
Oral interview

el S

1. On the first day of the class, all the students were given a course syllabus about
what they would be doing during the experimental period, and then they were invited to
introduce themselves in English. The researcher explained to them that the focus of the
class was to enhance their reading comprehension and develop their critical thinking
skills. To acquaint them with poetry writing, the researcher introduced them to some
lyrics from modern popular songs, and then explained to them the direct and implied
meanings of the selected songs. The researcher explained to them that originally songs
derived from classical lyrics that were communicated orally and in writing. Lyrics are
classified in the same category of literary genre called poetry. Then they were given the
first poem, My Papa’s Waltz, to read and tested their understanding. This was meant to be
a pretest to collect data about the students’ understanding of the poem. The researcher
collected the students’ answers and kept record of their marks.

2. After the pretest on the first day, the students were later given examples of simple
poems to read aloud. In order for students to comprehend what was expected, they had to
know what was expected. The researcher provided the students with explanation why
they needed to improve their critical thinking skills after they were informed the results of
the pretest scores. The researcher gradually taught them both the direct and implied
meanings of the poems through discussion of connotations and denotations of the words.
The students were encouraged to engage themselves in different class activities: doing a
role play, practicing, reading the given poems aloud individually, using body language
and tone of voice to express deep feelings and emotion to convey the meanings of the
poems. The students had 4 more weeks worthy of their experience, and by this time, they
had developed a routine with daily prompt. The researcher also explained to them the
power of figurative language embodied in the poem, and later asked all the students to
write their own Haikus. From observation, the students became more relaxed and
confident in using English to communicate their ideas. They wrote their short poems,
imitating the selected models, and used free verses as they liked. Then they were given a
post test on the same poem, My Papa’s Waltz, as in the pretest.

The last three weeks was focused on reading and discussing The Little Prince with
various in-class activities: reading aloud, role- playing, group discussion on guided
questions, group presentations, quizzes on reading chapters, and individual-essay reports.
During class, students were encouraged to interact with their peers and the researcher to
make sure they were engaged in their own reading and developing their critical thinking
skills. The final week of the study, a majority of the students provided valuable insight in
their critical responses to The Little Prince. Finally, all the students were given a
questionnaire and an oral interview.

Data Collection:

The research data was based on the students’ pretest, post-test, oral presentations,
their Haiku poems, group presentations, role-play, and quizzes, individual-essay reports,
the questionnaire, and oral interview.

32



RIJES Vol.5, No.2, July-December 2018

4. Findings

The findings are presented as the objectives of the research. Firstly, based on the
analysis of the students’ pretest and posttest, it was found that there was a big
development in the students’ critical thinking skills through reading poetry as shown in
Tablel.below:

Tablel. Comparison of the students’ scores in the pretest and posttest

No of students | Pretest Scores = | Posttest Scores
=15 20 =20

Student 1 12 18
Student 2 10 17
Student 3 10 17
Student 4 10 15
Student 5 8 14
Student 6 8 14
Student 7 6 14
Student 8 5 13
Student 9 5 12
Student 10 4 12
Student 11 4 11
Student 12 4 10
Student 13 0 7
Student 14 0 6
Student 15 0 5

S. Discussion

Tablel shows that most of the students in this class got rather poor scores in the
pretest. Although there were 4 students whose scores were from ten to 12, it was
considered rather low. That was due to the fact that they did not understand the deeper
meaning of the poem. They only grasped the literary meaning of the words employed, and
overlooked the deeper meaning conveyed in the whole poem. In addition, many of them
gave similar answers based on denotative meaning of the words. After they were given
advice and had a lot of practice reading more selected poems as well as writing their own
poems in Haikus, they had gained more experience about reading critically. This resulted
in an increase in their scores in the posttest. It showed that something had changed in
their reading ability to improve their critical thinking skills. As shown in Tablel.12
students or about 80% of the students made improvement in their learning and they had
significantly improved their critical thinking skills. However, it is important to note that
even the 3 students or about 20% of the class who got zero scores in their pretest had
made some improvement in the post test. In the interview, they said that they hated
English, but had to enroll in the course to finish their studies.

Secondly, an integration of literature through task-based learning activities had
benefited the students a lot. It proved to be an effective teaching model for EFL learners.
Through a lot of practice in reading, writing, and oral presentations, students became
more relaxed and confident in using English. They had developed their critical thinking
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skills and learned to appreciate different opinions among their peers. Consequently, they
had developed positive attitudes towards learning English as shown in Table2.below.

Table2. The students’ feedbacks on the class activities

Question Strongl | Moderat | Neutr | Disag | Stron
y ely al ree gly
Agree Agree Disag
ree
1. Did you enjoy reading the selected poems | N =13, N=2
aloud? =86.67 | =13.33%
%
1. Do you think that reading poems aloud have | N=15,
developed your pronunciation and enlarged | = 100%
your vocabulary?
2. Did you find that there was a fixed answer N=15,
to interpret the selected poems? 100%
3. Were you inspired to write your own poems | N=12, N=3
to express to others your deep feelings? =80.0% | =20%
4. Have the poems studied in class developed | N=15,
your critical thinking skills? =100%
5. Did you find individual essay-question a | N=15,
good way to encourage you to develop your | =100%
critical thinking skills?
6. Did you find writing short quizzes on the N=5, | N=10,
contents of the learning material practical =33.33 | =
ways to enhance your critical thinking % 66.67%
skills?
7. Was reading poems aloud in class make you N=15,
think more critically? =100
%
8. Did you find that the best way to develop N=15,
your critical thinking skills was through =100%
sharing and exchanging ideas in a group
discussion?
9. As a reader, you need to develop your | N=15,
understanding of the plot structure of the | =100%
novel using your imagination, and critical
thinking skills.
10.  In accordance with Nabokov, the great
writer is always a great enchanter to grasp | N=15,
the individual magic of his genius to study | =,100%

the style, the imaginary, the pattern of his
novels or poetry.
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Data from Table2 shows that the students enjoyed studying the selected poems
reflecting in their positive attitudes towards learning English during the project. They also
revealed that reading poems aloud in class helped correct their pronunciation, and it was a
good way to develop their communication skills as there was no fixed answer to analyze
the selected poems although it did not enhance their critical thinking skills. Writing their
own poems also inspired them to express their deep feeling. In addition, they found that
individual essay-report and quizzes were very useful to develop their critical thinking
skills. Their responses to the questionnaire also showed that reading and writing poems
were beneficial for them and made them become more enthusiastic toward learning
English. Most importantly, all the students strongly agreed that group discussions,
exchanging ideas in class were useful and beneficial for them to improve their English.
One striking observation was that all the students agreed that a great writer or poet was
able to enchant and grab their attention by the writing style that conveyed meaningful
information and helped broaden their perspective, and hence paved their way to respond
effectively. In this way they have improved their critical thinking skill

Table 3. The students’ reflections of their learning development and critical thinking
based on The Little Prince

Statements Stron | Moderately | Neutr | Disag
gly Agree al ree
Agree

Stron
gly
Disag
ree

1. I am more motivated to learn English | N=15,
through reading a short novel. =
100%

2 I found the plot structure of novel was | N=10 N=5,
significantly constructed based on The | 66.67 33.33%
Prince’s imaginative journey and his %
Socratic dialogues with all the characters,
and these have provoked my critical
responses to the text.

3. I learned a lot of new words and | N=13, N=2,
expressions by myself using a dictionary | =86.6 13.33%
and discussing them with my friends 7%

4. 1 have developed my critical thinking | N=15,
skills through my analysis of each of the | =100

characters’ characteristics. %
5. Seeing a movie was a good way to N=3, N=12,

develop my critical thinking skills. =20% 80%
6. Reading some parts of the novel aloud N=7, N=8,

in class has improved my pronunciation. =46.67% 53.33

%

7. Group discussion was the best way for me | N=15,
to =100

share my opinion and listen to others to %

improve my rationale.
8. I enjoyed individual essay-question | N=13, N-=1, N=I,

reports more than quizzes. I felt free to | 86.67 =6.67% 6.67%

discuss my ideas with confidence. %

9. In comparison to all activities in class, I | N=15,
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enjoyed group discussion and oral | 100%
presentations.

10. An interview with the teacher made me | N=15,
confident in expressing my opinion and | =100
was able to show my disagreement | %
openly.

Data from Table3 reveals that almost all the students were motivated to analyze
the novel through reading other critics on the website as well discussing it with their peers
in and outside class. They were also inspired to watch the adapted modern version of The
Little Prince in a film although this did not really provoke their critical thinking skills.
These findings supported relevant research findings of previous studies, which has been
discussed earlier. Interestingly, all the students found that reading The Little Prince
inspired them to read more fiction. In addition, the students found that group discussion
and oral presentation helped them to develop their critical thinking skills and made them
become more confident in speaking and writing their feedback in an individual — essay
report.

6. Conclusion and Discussion
The findings have also answered the two research questions which will be restated
and discussed one by one as follows:

Restatement of Research Questionl: Can a novel help improve the students’ critical
thinking skills?

The findings presented in Tables 2 gave various answers to research question 1.
Reading a novel was the best way to develop students’ cognitive domain. The task-based
with the student-centered approach proved a practical teaching model to develop the
students’ critical thinking skills and self - efficacy. Students learned to evaluate their own
learning in comparison to those of their peers. This approach also encouraged teamwork
and cooperative learning, which are important for their future career. Other additional
factors also contributed to, the success of this project; the researcher’s extensive teaching
experience and background in Literature provided students with fruitful learning
environment for critical inquiries, and the selected novel The Little Prince was practical
as it was not difficult to read, and it provided the students with a lot of opportunities to
develop their critical thinking and problem — solving skills. The contexts provided were
real and believable. Moreover, guided group discussion and oral presentations helped the
students interact with one another to exchange their knowledge and comprehension of the
text as well as cultivated their analytical abilities. In this way, the students gradually
learned to improve their rationale as well as discovered their own ability to read critically.

Restatement of Research Question 2: Why is an integration of literary studies in a
task-based classroom an effective teaching model to develop Business English
majors’ critical thinking skills?

Additional comments and responses of the students revealed that they had
developed their reading comprehension, and enlarged their vocabulary. The interview
with all the students reassured the researcher that the selected teaching and learning
materials with task-based activities were effective to improve students’ meta-cognitive
skills as illustrated earlier. From quizzes and individual assessments, the results proved
that the students were able to interpret the texts through the process of applying their
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literary skills learned during the project. Some reflections of their personal assessment are
summarized below:

e They felt that they were able to learn a lot from the selected poems in terms of
language use: grammar, lexical or discourses as well as aesthetic beauty of the
language.

e They felt encouraged to express their ideas, personal experiences, feelings or
opinions freely.

e They were motivated and stimulated to use their imagination and develop critical
abilities as well as increase their emotional awareness upon the story.

e They were inspired to respond their feelings or personal ideas to interpret the poems
without being afraid of being right or wrong, since it was just an opinion.

e They were encouraged to express themselves, and even with some mistakes, they
were able to make themselves understood. In this way, they were inspired to learn
from their mistakes, and hence improved their critical thinking skills.

e They have enlarged their vocabulary, and were able to use figurative language to
convey their ideas effectively.

e A lot of the students enjoyed writing Haikus to express their inner feelings
effectively.

e Reading The Little Prince enabled them to develop their critical thinking skills.

e The character of the Little Prince himself has made a deep impression on their
emotional responses. It was the way the Little Prince communicated his ideas
through inquiry methods that inspired the students to think critically.

e The message conveyed in The Little Prince was so powerful, and made them read the
novel many times. Each time, they found new meanings, showing that they have
developed their reading comprehension.

e They found that The Little Prince has a great plot structure, and the writing style is
unique. They enjoyed the questions the Little Prince asked different characters. It was
a Socratic inquiry method that inspired them to think deeply.

e The Little Prince has encouraged them to search for more information on the writer’s
biography, and other interpretations of the novel. In this way, they could make a
comparison between their own interpretations with those of others, inspiring them to
improve their analytical reading skills. In addition, they also enriched their
vocabulary although they still made some grammatical mistakes.

e The Little Prince made them want to see a movie and enlarged their critical thinking
skills. The film version was different from the book, but it was entertaining. They
would recommend the book to their friends to read.

e The Little Prince motivated them to read other classical novels.

e The students felt proud to be able to understand the deep meaning conveyed in The
Little Prince because they had no experience reading any classical novel before.
They remembered a lot of good statements from the book, which helped them
improve their English.

e [t was good to learn both poetry and short fiction. Now that the course was over they
felt like practicing writing poems on their own to be fluent in English.

The above feedbacks reconfirm the effectiveness of the teaching model that
integrated the task-based approach with a focus on student-centered activities. It also
supports the facts that literary studies can improve the students’ language ability and
critical thinking skills.
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In sum, literary works have great positive impacts on the students’ learning
outcomes, especially poetry and fiction. It helps make language learning activities
become more enjoyable, exciting as well as constructive. The students have learned to
understand, interpret and make connections through their critical thinking skills. If
carefully selected to suit the level of each group of students and their background, poetry
study can become valuable teaching resources, especially for beginners or those who have
weak background in English. That is because the language of poetry can communicate
even abstract or complicated ideas powerfully, and effectively without conforming to
rigid system or form of the language conveyed. In this study, after the students became
more acquainted with poetry, its structure, and its ambiguous meanings, the researcher
extended the students’ critical ability development through a novella, The Little Prince,
which is full of imagery and complicated ideas about human relationship. In this way, the
students were able to approach the novel step by step, beginning with the plot structure,
the narrative detail, and the writing style. They were also encouraged to exchange ideas
and discuss different characters’ behavior openly, and followed up by individual writing
reports. All the students had plenty of time to assess and evaluate their own learning. The
researcher’s role was to monitor the flow of the class and assisted those who needed help
the most. This method proved to be very effective. The learners used all the four language
skills: listening, speaking, reading and writing. They eventually have developed their
communication skills as well as improved their analytical and critical thinking skills.
Therefore, language teachers are very much encouraged to integrate literary works in
their English class to develop young learners’ communication skills and inspire them to
become critical thinkers to live successfully in the 21% century. In John Updike’s words
“Nabokov was a great teacher not because he taught the subject well but because he
exemplified, and stimulated in his students, a profound and loving attitude toward reading
literature” (Nabokov1980, xxiii).

7. Limitations of the Studies

This study was based on 15 Business English majors at Southeast Bangkok
College. Consequently, the findings might not be representatives of all Thai learners. It is
therefore possible that other characteristics concerning developing critical thinking skills
that the analyses of this research were not able to statistically control. For example, some
other different traits of the students were not measured in this study, such as their
background, and motivation levels.

8. Recommendation for Further Studies

For those interested in an in-depth study on developing students’ critical thinking

skills, the following studies are strongly recommended.

1. Apply this teaching model to other groups of Business English major students at
other institutes, and make a comparison with non-English majors to find out if
their critical thinking skills are significantly achieved through literature study

2. Explore other teaching methods to increase the amount of student-to-student
interaction in classroom instructional activities to develop students’ critical
thinking skills

3. Conduct an action research to develop students’ critical thinking skills through
commercial authentic materials

4. Use other teaching tools to encourage students to develop their critical thinking
skills based on problems, questions or critical issues

5. Investigate the impact of negative and positive feedbacks on students’ critical
thinking skill development
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