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The objectives of this research were to investigate causal relationships between
Istamic factors influencing Islamic ethical behavior among Muslim youth in the three
southern border provinces. This research is both quantitative and qualitative. Quantitatively,
the informants were 2,160 subjects and the data were analyzed using Pearson product
moment correlation coefficients, multiple linear correlation coefficients, and structural
equation modeling (SEM). Qualitatively, data were collected through discussions and in-
depth interviews with 54 informants consisting of 18 youth who had Islamic ethical behavior,
18 Muslim leaders, and 18 parents and guardians. The data were categorized according to
research questions before content analysis was conducted using logical comparison with
related concepts, theories, and research reports along with the context.

The study indicated that 1) there were statistically significant correlations between
Islamic ethics behavior and Islamic way of upbringing, knowledge of the religion, participation
in Islamic activities, and practices to Islam principle. Thai Muslim youth in the three
Southern border provinces of Thailand had good Islamic ethical behavior with good Islamic
backeround in upbringing, studying, performing religious duties and participating in activities,
2) Causal relationships influencing Islamic ethical behavior among Muslim youth in the three

southern border provinces is consistent with empirical data (the relative chi-square value

(Xz/df) =1.018, p-value =.439, goodness of fit indicators (GFI) = 1.00. and RMSEA = .003), and

3) Islamic ethical behavior was directly and indirectly influenced by Islamic upbringing, and



the study of Islam, of which the total positive influence sizes were .88 and .19, respectively.
Moreover, Islamic ethical behavior was directly influenced by practice of Islam, and
participation in Islamic activities with the total positive influence sizes of .30 and .23,

respectively.
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nauovuRngAnssulsiides/Und nguionwuiianuinudilandnmasuvesmaundaaislu
JEAUG ﬂfjmLmasuuﬁlé’%’uwﬁamm?:m@quﬁamaﬂmzﬁuqq ngueMTUTlABIdNIINAINTTILUY
daamiduvszd waznguenvuiinednmeusiisifundndasuvesmaudaannduusz
Tnoianzegisdsnguienuuiiimgingsulidesydnierldsunisquanaiinssunsiidaaugefiaada
6.71 w1 HaimswdunguienvuiiinisufiRaundnmasuvesmauidanuesinnianin
uenaniduandifiuiandnuneia 5 Ussmsfsnandrsiuduiuaudnvuzvonguenoud
Aetestundnnisiasuvesmaudaa liiaslunguiiinsufdRcmauiaegansanda (ngulal
Ao9) nauildsuausuidssquuudaay wegnguiidanuianudilandndiaouresmaudaaud
INNIFAENWIUAIEL N15L91590AINTIY UaznN153NeUsY Sudinalilenvungudinandlasy
mMsgualitingAnssunauuImensufiRfigndesmuussiagiuvesdsay sufidenunainnis uag
muvdnnsenaundaan (Lacheem, 2013a) Asfidnanfiigiilasunsqualidngfinssumudidany
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#9015 wardnsujvAnunvunaunsdaaudrulng Juditlasunisdienenniug anudn
gaun1al Jusssy wazyrdnamaInantunnsdiny Wy @adunsding uwasandumaun WWudu
(WUwndl §ATaun, 2547) §ildsunisgualiinginssuiigndesnuassassnsessssuvesdeauiialy
Tagtuuaglusuandiulasudvinaunananuiidila nsveusudrfien uagnisgausuussving1u
vosdsnn (Gladnual w@insqa, 2552) lnvuyadniildsunsqualiinginssuduluamussvingiu
yesdanuuazmundnnsvesmaudaausinduenvuyaduifanuianudlalundnmasuves
maudaany dnsufuananssunumauiegiunindn wagldsunisugnilinasssuasesssudaniy
Faneutfunases A319138 wasfieau (nssunn leeUsednd uazame, 2548; flovea
ugvgmin wazan, 2551) l1yuyadudilasunisqualiidinsdndudinfiffigndes ifasssy
Wessauiiney uasddndinAnAnveudad daulngduenvueduifiuguresansssuasessa
aany wazliiunszuIuNITTALIYARNAIN LazAusTTNANLIdnnsmaudaauimualy
(FnAT wunmed, 2548; STadu wmeae, 25520) Kedufisedufazquaisivuyaduliiiadien
35536}1&5’14%éfaﬂﬁmmé{’wé’ff;gﬁ’unazmumssﬁ’ml,ﬂa’mwa"’mu lngnIuan1iUATOUAS?
an1tumsiny uwagantueau sz dudonandlunisaienenninuy Ausssuatesisu uay
WU iRngndesnuindnnsmaundaauimualy dsndladnual idinszna (2552) nan
11 MsTanamedianiiansnanisuinsenginssuvesenvulutigiuuazlueuian  fevoa
uzveniln warany (2551) Anvmuitaniduaseuass ao1tumau wazan1tunisanyisiaiduy
anfumedsnuiidfglunisaisanndnludsmilvidinunim wazdndd wunned (2548) uag fadu
WMgNE (25529) Na1731 nszuaunstanatudaanudunssuiunswauiyeinain ensual 3nla
wazaRtayamuuunadfidvuelilundnanseaundaany Lﬁ@iﬁgaamﬁiﬁ%ﬁmﬁgﬂﬁm
naulNYLTTngAnssudsdaudesnstesannflaz s yaangualiiinginssumyd

L Db

a

daauuaziingfinssudsesssudaaiy elmsiznguiewuningAnssude wudunguenwuniia
nsaiutIsiligenasesiunnumanitvesdinuyaduiasinginssundadunanniseaudaany
dudanalilevungufinarlifiaudeanisvsedianuneinisteeuiniagligiiyadudiuigua

adda r-:{l

o vYal a =) (% a o
AIUAN wazuuz i idngAnssuni 0 0TInnuNunannIseauIdaaiunivua (Laeheem, 2013b)

adaa a

iHesanenvulneyadudiulvgiiatinildasnadesiuanuaiavisesdinuyaduuasdaty
vdnmsmaudaay wazhisesnisliyaaalavidomisauladuifeadesiuuuuusmunsduiudin
yosnguiisiuiuimualy nguienvuiifinginssudsadionanduandifuindanudosnisai
Judasy msauinstuyaraduenistodnddeiiioulunguy fean1sanuaynauiu feanisuen
PuLe38aNINEBY wazdosntslinuesiinnuuandaninyaradu uenandidnisdiiiuinves
wnvuiitngAnssudssdaduiuuunngingsy dnvuzguide wned wasafoudlduniseouiu
nnifeunglungy fausindnsliseuiunginssudnanvienginssusenandatuussingiums
daen wazdungAnssuilildriunszuiunstanamadany (inwesde uazdiu uazaauussad v1n
, 2553)

HadvvSeamaivilenvulneyaduiinginssunuifdaa 1 4 dauds fe szdunnmg
Fumau sefunIeUTIEsIuUUBaaIL MadhsmRanssunseaundaaty wagnadisiueusy
Aeafumaudaay fedudufudsdassfiistastuman Tasduussefunmsousuidissguuy

daauluiuUsndwanenginssunuitdaauaiian (@lona 12.10 uay 3.41 W) s9aeufe
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mUsTERUANIAUAAWIBaa (lan1a 3.61 Uay 2.00 1) MLUINITTINAINTTUNAEUN
daany (@lonna 3.45 way 2.35 i) wazfuUsnadismousuAnfumaudaay ((Tlona 2.99
way 1.93 i) Haiunaunainnszvaunisdinamiesdeaniiewsifunasesuas funyaduld
suilunseusudaey uupi wasgnilsindrinidld auwhlinguiemvulneyaduiiniudidlauas
fiusvaunisaliigndesnnuassansnsessssunasuITing uvesdeny uarluilgnienruianunsad
woAnsIumLAtneiidiaumanianazaundnnseaaundaa fadinaniin mstanamisdaa
Hunszurumsanenennnui anudn simuad gaunisal Tausssu wazyadnam wiesivliyanadl
woAnsIuAMTdsALFaINs (Lacheem, 2013c; Laeheem, 2014) msdainamisdanuyinliienvuld
Fous Iidnle uazsonsurdouuazussiinguvesdsnuiionduey uas Tvswamavandenginssu
voudntutagtunarluowan (Uwdl §ATwun, 2547; ladnual w@insena, 2552) nsaasuli
wyuaduianuinnudilalundnfaeuvesmauidany wariin1sujUiRnanssunemaunagng
\Asandn auisiinisugniinasssutsessadaauuiienivy Wy funnuiftelunues fuai
SURnTeU FuANEAvIY funIPedngdaTn warsumuSuniuiiosdiuaunsavilienyud
wonssuulumuussinguvesdany (nssan lvedseant wavenis, 2508; flowen ugnzmiln uay
Ay, 2551) u,azm'i%’mLﬂaﬂuﬁammLﬁuﬂizmumiﬁ’wumﬂéﬂﬁ
donndesTUNANNSYBIMAL Wileliywd TR s duTiniadn

o WUIANSITUITIYINNTEM T
anAesavas 1 denudufgy wazi
mmmzjﬂﬁLLﬁﬁquuﬁugmmaa@mﬁsiuﬁaﬁsiu?}ammﬁﬂm (ANAL wunwad, 2548; daau Uz,
2552n; daeu Wmgay, 2552%)

Ffrduprananldinisanamisdiey fe nsruaunsmadsauiunainine Feinayili
uywdilyadna nmunuInisiidenndesnis sinliuywdlasunasnusssund Wuuywdid
Fausssu waziunszurunisvesauluderulunisnseriseninedunsdsay nslasugduuues
YATNNIN han1siTeus Nsaniuindinluguuuusin 4 andenuuazngulaguiuuveanisdana
ild 2 e fis msdanamess lunisaeunsaveniaenss 1ty weudasugn Azaeutinsey uaz
mstmnamneden WWunsseuilasondenisdanadeuwuu wu gniseuiannisdunn vse nsils
mse1u Mmadhnguiiou hlsiAnnsuSusuasianyadnam Wiy msiuyudanmsadananls
ogailuszAvBan fladeiiddy 2 Usznis Ae Uadenelu wu stugnssuuazdnuaizmadanm
Hudu wartatenguen fe Jafefifertostuiyana 1y nmaidiesy Awandeuazuainuuiin
wavn nstanavedsautaeadfinutuin 3 egh flo amiieugiau Ingoden1sUfauNuG
fuyanadu  faaulugauai aniiauadiiauduiidony yaraazainan mvesdefinisazilu iile
wansmauin nsduduniwesdiauvesay uardnuUitRnig fe deiteueailuluusasTu e
Hushie wazduaiuanuduiinu IFinauauaules 19y arweany Ssnnstanamnadeny e
Idlanudidgunn winuywduianiseusulmseudsziouiuuunuesdiay uyvdnazlifidnvas
yosmuiduuyud aznaneduauitliannsauivsogimiuauduludsasils msdainamadenuas
HunszuaunsiBouianyaravisllddnyananis yaraladiotgnilszdeadoudmenuios udads
ilvaouaugunslUliujuiause 9 duld iluusanmedsau Tnsdidununisdanaimisdausin
wihilumstanaaindn aisaundnliiinnug mnuaanss fvinwe siauad gaunisal vam Tuwuy
Ndapndosns fumadsauiddnliun aseuath nguileu Tsadou uasngusneds
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8.5 NFAULUIAANITIY

AI5ANWINN

R R ITEERRH
n15U{UR
Adun

N159UTULRLYIN
wuuddany

L BGIEREY
A3Y555UDAAY

A153°UNANTTY
19AdUddany

1NNTOULUIAANITIEAINAIT R URAnlTTuAuduRuS senInedadaduaau
Saanuiifiavdwadenginssuasesssudaainveaisivuyady ImamiammL’gmauuuﬁaamﬁ
NTNANNATIUALLBNTNAN19BURIUNTANYIMIANUIAUBAN NTUURMIAUAD wagns
FAINTTUNNMAUITARN NTANYINIANNIAUBAAWTENSNaN RTINS Nan19d ey
Hiun1suuaaiauia wagn1suuiamauiauazni1ssiufanssuniemaudaaiuidans na
N19NTIRBNGANTTUISETITUTAaa1uveteMvuladuluauTiinyeuaun1ald A1uLuIfn
nauiinuinnisdainamsmauidaansndunszviunsnszduliienauannsoufifnmuasd
wAnssuiignaesmuidsnuaemiazaaménnisvesmaurdaaulifuee1ei Tnstenvuyadui
fnsujiRRanssumsmandiuualuioeiinginssufimnzansnn afiujiRmauialaogng
Lﬂ'ﬁ'm%’mﬂﬂmmﬂﬂiam%’aﬁﬁmiauimngg]LLU‘UaaamLLazmaﬁﬂmmmmié’maamuL.‘fluaem
7 (AT uwunned, 2548; adu wmeuy, 25529; Lacheem, 2014) WA¥NMSOUTMABIGUUY
Saaudmarilienvuldihlanazsonfumiennazussvinguvesdnudiuneifoey uaydvsnae
UL AnssTsesssulueunan (NTsnunn lveusedns 2558 Jundadng wazwasiad Wiaun,
2548;Seas,Nbccoby,8<LeWn,1957;Gn5ec,1992)uazﬂﬂianuL§SGQMWMuu1WWJ§aaWMa$ﬁau
Thiiufsdasssuvosnisdniudin uarausadmienvuluganumaniuiaeuuiiugiuves
ANEIINITYSTINDAY (AT uwunned, 2548) %’Emaa‘usmLgmg]ﬁmmﬁﬁfgLLazﬁﬁw%wamqmﬂﬁu
wanssuiAveseIvulneg (gaiou Wuguuiu, 2546)
wumavilafiazinsduaduuaratuayulienvuyaduingAnssudulunaussingiuves

o

dernauinginssuasessudaauegluseaunin Ao Msduasulviievuiinnuianudilalundned

s
a

douraImaudaany waraasulriin1sufiRRanssuNemauIog1aAsinse (nssunn lveuszans
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15500 Funadng waznasdal wWiawnn, 2548; fewea ugngndin Us1dl Ne9f Uazange AvEey,
2551) HJadeiidamanginssunudtuimaudaau ogwidoddnmneadng 4 fuus loun sedu
Arudiueaun srdunseuTIABIuUUBAaIN nsidhfuRanssimseaundaay wagnnsdnga
pusHAgIUMauIBaniu (Lacheem, 2014) Taiidunaunainniseusudsanu wugih uazugnils
Indniindd fanwinnudlenasivszaunisaliigndesnuussingiuvesdsan dadulmu
nszvIUNsTAnaTsdsandifianenenainud mwdn siuad gauntsal Taiusssy wazyaannm
Lﬁaﬁﬂﬁqﬂﬂaﬁwqaﬂiiumuﬁﬁmmﬁmmi (Broom & Selznick, 1958; Cohen & Orbuch, 1990)
wazvhlsemvuldidlanasseusumiounasussiagruvesdsauiienedeguasisvswanmauinse
anﬂ’iimanLﬁﬂiuﬂﬁ]ﬁ;ﬂ’mmﬂuamﬂm (Sears, Maccoby, & Levin, 1957; Grusec, 1992; aifiou
WiusUNIY, 2546; S1Usd oRTaILAYS, 2545; Undl §RTann, 2547; Tladnual w@3nszqa, 2552) N3
duasulmenyuyaduianuianudilalurdnmaeuvesmauidaniy wazdnsufuRnanssunia
FNEUNBENLATIASAZINANITNGANTINITHTITUDAAIUVD LY 1IVY Fofutadedumaunduiulede
vilsfiagsihliiyamaiifasssuaiosssuifnuuariiniwddndaniaveuind swfumsdanaiuas
WAL YAAN A LAEANEITUATIVNTU M IVHARIDITUNNNITVRIANAUT (FUNT LNNENTT, 2541;
ANAT WUNWIA, 2548; JadU UMLUY, 2552N; JAdU ULUL, 2552%)

9. 3N15378
9.1 FBmanudeyaidelzun
1) nguitesns  nauiegsiililunisisendsdlun meumaﬂuamé’wi’mwLmu
el $1uau 2,160 Au Tasguiegnauuuvansdunou (Multi- -Stage-Sampling) #ie fuil 1 on
sunelngIBnisduuuuutstu (Stratified Sampling) wiudu 3 du fio sunefifiarumuiutiuves
ANgAefeUTEIINIgauaLan (B nedin) sunefiinnamuiuiuresnNgdsseUTzINg
Ununans (Sunedvay) wazsneiimnuvuiuiuvesaugydesieUssensen (§unofifen) fe
Poyauaziuiliuvesnnuiulswesguduhsyindeesdnuianiunisalnnald (2558) uaiaeniun
az 1 gune/dmin lagldisnisidendunguiiogneiuuagnedtg (Simple Random Sampling) A3e
nsvduaanuuulallddu léiomn 9 dune duil 2 dondua Tnel#i8n1sidendunduinedng
WUUDEI94E (Simple Random Sampling) srenvduaanuuulilldiu suneas 2 fua laranun
18 swa il 3 @enwiiinu laeldisniafendundudietisuuuetiedie (Simple Random
Sampling) mamwauammwubﬂaﬂu Auang 3 Uy Iiavun 54 vyjtu uaztudl d Laaﬂ
naudogsugnTientuay 40 au léienun 2,160 au Tnsnisussanuauiudiiyaduiiove
m'mamgLﬂsﬂmmwsuammLLavi'smuﬂ@LaaﬂqmmeuimyaamLwaLUuﬂqumamqmmumi
Felundedl
2) ispsiiofl¥lumaide iwdowdloflilumsidundailldun wuvasuniy $wau 1 aty &
wsoonidu 3 nouldun noudl 1 doyailuveangusiedne neudl 2 Jafeduaauidaaiuiis 4
1 Tngthun91nau3deves Lacheem (2014) wagmeudi3 woinssuadusssudaa TneUsvendld
Fomamananuidevedlaan niuia (2551) Gelidnvazidunuuinnsdudsyanae 7 sedufe 7
mnﬁzj@, 6 110, 5 ABUTN9NNN, 4 Uunaly, 3 ABUTNNTRY, 2 Uay, way 1 ﬁaaﬁqﬂ WAINIAUNN
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Fruaudesiu (Reliability) fe3in1sinnuaenndainielundidasizsinaduussanswean
(Alpha coefficient) vasATRUUIA (Cronbach) TnedAanandesiu 0.872

3) maiusausudeya  {ideeentfvdeyanaauiusiuduninnuivdeya dady
thinwazidugivsraunisallunisifuteyauudmasiFes Tnewinauiudeyasdosriunseusy
iWevhmnuidlafeiuismaiudeyanieausuareaziBenvedornmlunuuasuanslinssty

4) M3AATzidaya Inszvianuduiusvesiiulsideanve aeldnsieseiluesg
Aausanndeunudenadesnauniusevinlumatudeyadaszdng sihnnslinszsiBninaiis
Man5e BvBaveden uardviwanmvesiinsanvg Ssldnsuszinarmnimesieitan
unatdugean (Maximum Likelihood Estimates: ML) tiediasgsiluinamuausdgiudiimun 3
maddddnyilinsaaounuaenndeanaunauveslumanuanud gruiudoyadasedng lngld
inauslunsudannumineanadsdmuneenidu 7 sedu dsil 6.50-7.00 sedumnilan, 5.50-6.49
JEAUNN, 4.50-5.49 SeAUABUTININ, 3.50-4.49 T¥AUUIUNGTN, 2.50-3.49 seRuAput1edeY, 1.50-
2.49 seduties, wag 1.00-1.49 seutiesiian (Lacheemn, 2014)

5) 1N9INITRTAUNANMUAIAAGDIVBLLAanNENNRgIuAUTaYaLdaUsEInY Lned

Y
a

naaTtUNIHANTNAe (wadnwal 35vde, 2542, anuna 9erlud auada nsaTIaN wazsviina
fegleynudnnd, 2551; wansed auadng, 2557)

AYUNTIVEDUANUADAAADY

LNEUIINISNATAUN

AananaaeulAanals (Chi-square)

AlAaLAISEUNNS
( szodel / df model)

AlaawAsnAuulatsgnIleaAIs A1519
39N13041A7 p-value ABININNTT 0.05
fAtasnin 2.00

Goodness of Fit Index (GFI)
Adjusted Goodness of Fit Index (AGFI)
Comparative Fit Index (CFI)

ANUINAIN 0.95

AU1NN31 0.95

AU1NN31 0.95

Tucker — Lewis Index (TLI) %458 Non Norm
Fit Index (NNFI)
Norm Fit Index (NFI)

AU1NN31 0.95

D) ) )

ANUNNI1 0.95

Root Mean square Residual (RMR)
Standardized RMR (SRMR)

Root Mean Square Error of Approximation
(RMSEA)

Y [y

Adlndaud @uegiuszauntdnidedmun)

¥

1a8n31 0.05
JA1taenin 0.05 198 0.08

Parsimony Normed Fit Index (PNFI)

Akaike Information Criterion (AIC)

lissuisulimanisiden (Altemative model)
Tuwnaladidn PNFI gandnazidu lnnadidnin
lissuisulimanisiden (Altemative model)
Tualadian AIC Sosnitrandu lueaiidng



http://libsearch.nida.ac.th/ipac20/ipac.jsp?session=14J17N8949873.250005&profile=main&uri=search=AL@!%E0%B8%AA%E0%B8%A1%E0%B8%96%E0%B8%A7%E0%B8%B4%E0%B8%A5%20%E0%B8%A7%E0%B8%B4%E0%B8%88%E0%B8%B4%E0%B8%95%E0%B8%A3%E0%B8%A7%E0%B8%A3%E0%B8%A3%E0%B8%93%E0%B8%B2&menu=search&submenu=basic_search&source=202.28.16.20@!nidadb
http://libsearch.nida.ac.th/ipac20/ipac.jsp?session=14J17N8949873.250005&profile=main&uri=search=AL@!%E0%B8%A3%E0%B8%B1%E0%B8%8A%E0%B8%99%E0%B8%B5%E0%B8%81%E0%B8%B9%E0%B8%A5%20%E0%B8%A0%E0%B8%B4%E0%B8%8D%E0%B9%82%E0%B8%8D%E0%B8%A0%E0%B8%B2%E0%B8%99%E0%B8%B8%E0%B8%A7%E0%B8%B1%E0%B8%92%E0%B8%99%E0%B9%8C&menu=search&submenu=basic_search&source=202.28.16.20@!nidadb
http://libsearch.nida.ac.th/ipac20/ipac.jsp?session=14J17N8949873.250005&profile=main&uri=search=AL@!%E0%B8%A3%E0%B8%B1%E0%B8%8A%E0%B8%99%E0%B8%B5%E0%B8%81%E0%B8%B9%E0%B8%A5%20%E0%B8%A0%E0%B8%B4%E0%B8%8D%E0%B9%82%E0%B8%8D%E0%B8%A0%E0%B8%B2%E0%B8%99%E0%B8%B8%E0%B8%A7%E0%B8%B1%E0%B8%92%E0%B8%99%E0%B9%8C&menu=search&submenu=basic_search&source=202.28.16.20@!nidadb
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9.2 FBmaiudoyazennnin

1) glodoyavdn {lidayandnililunsidvadsiutsonn 3 ndu Ao wnwulveyaduid
woAnssuasessINdaay 1w 18 au (Jufidezuuugiannuuuianginssuasesssudaamain
n1safiuIdeidauiuna wargiimausiuiuiinnsandaien) guiyadu 91U 18 AU wagrioud
funAses S1uu 18 Au sauviovun 54 au TasussanuaufuangnssunsUsestadavosiiuai
Huidithmnedodndendunuglideyanan

2) maftunusadeya \iunusudoyalnensdunvaiiuuasantudlsitoyandnii 3
nauRsusAeuNgABnIe 2558-unTen 2559 Fadunisaunndnaueaetuszrinedisouas il
foyandn Insannanzdndsmnsusgisazidenitu WunsawiiielvieSuisusngnssiuazuand
wmaUsEnau wiewanmsdanayadnnin 01iUATen ngRnssumeuaa wasdinnanuniy
dieidlunsBusudmanuuasdneu Seldnalumsdunwaiuszana 60-90 uniisiany

3) iwdodleflilumside  nisiteadedliuumenisdunivainuuilassadhadundn
muRFIElFmunTensdni e uazanuiduniwally Welfiduuumandnlunsdniunis
Sunwaimumensdanufitvunliuerannsodanguldmumngautuegfuuunuesdmeuan
Hlideyandn (Hunsduavainuulillassadhe) Tnefidednsfsamifudunnitmual il
yamsdunal TnekednnunedeslifgndunvaismuaulalufiFesanedesdlaFemil

a) mswvinsandglitoya reudumualiideldduadiinguimngldnsuisdnifazidn
sFoliiiinAdemumiualingle nsujasiaylideyalallddnaienisveiuniutiemdsain
AuznsINNTUsEsTaBauazfihmauusiogidle {ldeyalidvsfiaziasulalusswinanisduniual
lnganusaneanisdunvaiuazaeuiilanaeanalaliinansenula 9 Jeyadiuyanavzlign
Dy Mstnauedeyaiioafugivdmsmaundaamduniseusuidion n1sinyimenu N3
UftRmauia uaznssmianssueztauslunms uasliumauilumstiausderlideya

5) MUATIER LﬁumﬁLﬂi'}zﬁﬁqgﬁwé’qmqmam@aamﬁmmsammL‘gmfg N13ANYIM
A3 NMsUfoRmauAs uarn1ssnAanssy JudunsingginannnnisyaneaunuILaznns
Fuanwaliuuangan lnsnshuwaangudfuuumdunsiessinaiionoastanuinguszasd
uazAANMITe wdhIshiauedoyauvunssamunaing lastdeyailduuenyseifiu Snmnemy
foya Tinsziitoya warazuna lnouansmiieidouaseulosmaiunsidofuuuasmauise
maleneienadutuintmunuamensieseiingld ielildunnenzandeyasUssau
wazmmesuielng ¢ sald ﬁﬁﬂi”um'ﬁﬁﬂUﬂ%’j\iﬁaLﬂ’i’]%ﬁ%@;&ﬁiﬂEJﬂ’1’iljﬂ“a}@%aﬁlﬁf\]’lﬂﬂ’liLﬁU%’aiﬂaM’l
Anseiilosiudenisdamnannudssfulgmuenisidenntuishnienesideyade
Frshenesiden Inglivdnassnifieufeuuanudn ngel wasnuidenuguium

a Vv a ¢
10. WanN13BUATIRTAL
10.1 Wan15ABLTIUTU
1) dayanaluvaingasiaagig

& 1 &

wvuyadudunguiegdlunsideasddlngilunayie (Sevay 55.74 ) Tonglae

o

= = %

way 19.27 U (@1giign 15 U wazasnign 24 U) Ins@nwiseaud3aens (Sesar 43.61) uagiie
wifgnunmussuegaieiu (Sesas 80.00) usndniliensuyaduidunguiiegisdinlvads
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Julan (Feway 70.51) uagegseninanisiny (Fesag 41.85) wardneau (Feuay 36.25) 1811%U
uaduingRnssuadesrsudamuegluseAudouttenn (Auadewiriy 5.08) lE¥uniseusuifissguuy
Saawuoglusefuroudrann (Aedewiiy 5.03) SnsAnwmarudiudaaweglusefuiiunas
(Aadowiniu 4.36) fimsujiRmauniaegluszdudeudrsnn (Auadewidu 5.27) uaziinisdisu
Aanssumsmaundaaueglusefudouthenn (Aiadewiiiy 5.13)

2) MSAATTHERFUNUS 529U ATUAIEUNDFAULAT N ANTIUIZUTTTUD U

Fofansanumindanduiugseninsnuusuds wudt fusudsifanuduiusiulusziu
mulusedugenn (r> .80) i 1 ¢ fie mia‘uwL?’{m@LLuuaammﬁ’quaﬂﬁm%'ﬁiiu%ﬁamu (r = .88)
Fuvsurafiaudusiulusefuseiugs (60 < r< .80) 1 2 g Aie MsUfoRmauniatungnssy
3YTITUDEANN (r = .74) LLazmﬁamuLﬁymaLL‘U‘Uaaafmﬁ’umiﬂgjﬁ’amamﬁﬁ] (r = 63) fuUsunad
fanuduiusiuluseiulmnans (40 < r < .60) 1 3 g As M3FnvImMALIAudaaiungAnssy
ﬁaﬁﬁiuﬁaam (r = .58) N15N9INANTTUNNAEUIDFAINAUNGFNIINISUTIIUDAAW (r = .55)
LLa‘”ﬂ’l’iE]‘UilJLaENG]LL‘UUE]aa’lllﬂUﬂ’]’iﬁﬂ‘lﬂ’]Wlﬂ’J’]Mimuaaa’lﬂJ (r = .51) fuUsussifanuduiusiu
Tusedush (20 < r < 40) 1 3 ¢ Ao MIsUIMFBIgUUUBAA UM wAINTTUemaUBaaY
(r =.35) msfnwvanuimudaaiuiun1sudienauiia = .34) 1915 UAINTTUNAIEUT
SaaufiunsUftReaunie (r = 22) wagdudsuslsifiaudusiusiuluseduimnn (< .20) 1 1 ¢
fio MsfinwvAmisnudaaiv) nsidisiuAanssumemaundaay (r = .18) Fauandliiiiiuin
AdusveslUsuanguUUTAimaReaiu fansnedi 1

A3 1 wvsndanduiusszninslladuiumaundaaiuLasnginIsuasesIsudaa

Latent variables MsouUsy  NMsAn¥I NS nea  NOFANTIY

& oo - n13Usus -
BEIAUU AN NANTIU - 35T
.Y .0 ANEUINA -
oaau oaau NNPEUN oea1u

N5OUTUAEIUUUTAA Y 1.00

MSANYIIAINIAUBARY 0.51 1.00

N3NTINAINTIUNANE U 0.35 0.18 1.00

nsUURAEUND 0.63 0.34 0.22 1.00

NYANTIUITLTITUDFA Y 0.88 0.58 0.55 0.74 1.00

3) M3ATIVERUANUNANNAUVBIFUUUUIATIAT9ANUTUNUSL BN

HANNIATINERUAVINADARRDIYRIFULUUlAT AT IANNET LS mnvesTadeaum A
Sanniilidviswarenginssuaiesssudaauveasnvuyadtlumuiminmeununaldiudeyaids
Uszdny wudi susuulassasenudniusaunizduiivguliaenndesiuloyaidausedny {34y
Jeifunsuiuuiuuuulassaiannuduiudlasnsusuganuduiudusraunannndeuilaiil
tfoddny suguuuulassainefimnunaundunaraenadosiudoyaidsUssing deuaannsiasigs
wui1 Tueagavhedimmnaunduseninsguuvulassaiadildannismumuissaunssufuteyaids
Uszdndegluseaud lnerla-auniidusims (' /dn vy 1.018 uaglififeddymeada (p-value
Wiy .439) Ardaiiiasziuanunaundu (GF) winfu 1.000 wazAdadsiniideaeandevosaiiy
uansnalagUszanas (RMSEA) Wiy 003 fams1eil 2
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L2 s

M19199 2 AvllAnugennfeIvaslunanauNAgIuiuTayaIeUsyInyg

e oA . foun1susuluna wasn1susuluna

AIaTd e ANEDR NANITNAITUN ANEnn NANITWAITUN
Y’/ df <200 460.01/57 lisruineust 50.91 / 50 HULNEUA

= 8.070 =1.018

p-value of %’ > 05 .000 Taieinuineuat 439 HULNEU]
CFl > 90 .98 NULAEI 1.000 NN
GFI > 90 97 WA 1.000 NULAEN
AGFI > 99 .95 BHNULNEU 990 HULNEU
RMSEA < 05 057 Tl unouat .003 HULNEU
SRMR < 05 061 Taieinuineus 016 HULNEU

4) myneitasedumaundaanuiifisninadenginsusdesssudaany
NANMTIATIRaLduTuSGavnvesdadefumaundaaunisninadengingsy
FFesssudaauvenenvuyaitluauiminvguauniald wuittdadeauaaudaaiuiisnsnals
UInmMInsLarIdausengRinssaSsTsLBaa et ilTddyeadR ndnie
4.1) ﬂ’lﬁ@‘U‘SﬂJLgﬁlﬂ@LLUU@&ﬁ’]@Jﬁ@W%W@U’JﬂVl’NGI'NGiEl‘Wqaﬂiﬁmﬁﬂﬁﬁiuaﬂa’maﬁi’mﬁ
Hodfyneadafisedu 01 (B = .52) uazdafidnnamsdoudenginssuasesssudaaupiuinys
N13UHURAEUIAY N15ANBIMIAINIAUBAIIN LagN1T19INAINTITUN AU BARINBE ]
Tfudfymaaiaiszdu 01 (B = 36) LLamdwmeuﬁlﬁ%'umiausmLg‘aa@LLUUSaamqq%ﬁwqaﬂism
38557UTAANG wazamNeNYUiinsUURmauiiags In1sfnwmeanuiiudaaiugs wagil
maiiffansammaudaaiugeindisndiidsasshldingfinssusiesssudaaugenntudn
pld
4.2) M3ANYIMMANUIMUBAAUIBNESNAUINNIATIHONGANTTUITTITUD AU
tudndnynaadifiszdu 01 (B = .18) uazdalldvinanedousongAnsIuadesssudaaurusius
msUfRmaunfveshdlififoddymaada (B = .01) uansinenauiifinsdngmmanuiiudaa
geawiinginssueiesssudaaings wazdvniemvuinsujiRmauiiagesamsmeudiideasilng
wgfnssusesssudaaugunniudngae
4.3) N3UNIUAINTIUNNAIAUDAANLDNENAUINN AT BN AN TTUITUFITNDAR Y
agnaiifddnyyneadafisedu .01 (B = .23) uarlagldlduvdnamedonaindiuysduias uanin
mwuiiinadisufanssumemaudaaugaasinginssuadsssaudaaugedudnae
4.4) MsuURMmauIAtanSnauINN IR TIdoNgAnIINATesTIUBaa N 19l e d ATy
neadRfisEsu .01 (B = .30) wazlagldlifudvBnaniedonaindiuusduias uansinesudiinng
UftRmaufageasinginssusiesssudaaugaiudnie
SwazBunfannd 1 wagenaadl 3
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ANSAN®INN
ANUSIUBHAY

M3UHUR
AEUNNT

0.51**

7 0.61%*
N5BUTHUREY 0.18%*

LUUDAaY

0.30**

0.52%*

NEANTTUIIYTITY

0.35%* daany

A5NINAINSTTY 0.23%*

YNAIEUIDARY

AN 1 ARTTAINLEDARABINANNAUYDIULAALAYTINMAINNANTUS UL LULAA

A1319% 3 AuENussE g vesladesumaudaaunisvignaseng AnssuasesIIUBaaY

nsAnemIAINg msdsauianssy | nsufUAenaunfia | weAnIIuasESIIY
fudaana N9AEUN dsany
DE IE TE DE IE TE DE IE TE DE IE TE

N199UIY 0.51 051 |0.35 035 | 061 002 |063 |052 |036 |0.88
Bosauuu | = o - - - - o o -
AU
N3ANYINI 014 | - |04 |018 |00l |0.19
Aradinu - - - -
ddany
QUERTREEH 0.23 - 1023
fangsumg o **
AEUN
N13UGUR 0.30 - 030
AEUIN ** x*
R-Squared 0.26 0.11 0.39 0.90
(R")

**p < 0.01
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‘U’Wﬂwaﬂﬂiﬂﬂ‘iﬂﬂﬂﬂﬂﬁ’]’)%’wLL’d@ﬂI‘VIL‘VI‘U’J’]WJLLﬂiVIiI’E]'Vlﬁ‘WﬁﬂUWQG]ﬂiﬁJ"UiEJﬁiilI’e]ﬁa’]llsU’e)\i
LEJ'T]?I“IJZJWﬂ‘VIﬁ@ﬂ@ ﬂ’]iEJ‘UilILaENﬂLL‘UUE)ﬁanI FIUDNTNAUINTIN NN TILATNIOUNIUAILUTAS
‘U{]‘U(ﬂﬁ']ﬁﬂﬂﬂﬁ] miﬂﬂmmmmgmuaaam WazNITLNSINAINT TUNIAIEUIDAaN Ladlaun

a

BYBNATINIINAY .88 FINAILUIAINANEITLBNTNANINTIHONEANTTUITHTIIUDAAIUVDUE1IVY

a

anme Inensufuienauinafivuindnsnawiiy 30 MsnsuAINTsUNIeAaUIaaIuiuulg
yEmawihiy .23 wagnsinymannuiiudaauiivuindvdnasiuwiiy 19 Sadunisuansliiiiu
d’nmwuﬁiﬁ%’umiauwLgmmLLU‘USaammavﬁwqamim‘%aﬁsimﬁaamm WAZAIMINLEITUTNT
ujjimeauniags finsfinyimanuginudaniugs uasiinmdidaufnssummaudaauges
mEJLLmmw'ﬁ,‘wmwqmﬂiimsaﬁsiuaammmmmuaﬂma
Foduonananldirdadedumautdaanuis 4 AUUTAIULBNTNALTIUINFBNGANTIN
FFesTTUaauvenenvUyaatluauTminmauaunAle fashuusihs 4 Fudusuusfiieadestu
nszvIUMsTanameeaudaauiuaniunmawiaranituaseuasulundnlunisnszduld
Lm'gﬁuuﬂﬁﬁ’amuLLazﬁwqaﬂﬁuﬁgﬂé]’aqmm/iﬁﬂmiéuaﬂmam%amﬂé’tﬂuasﬁqﬁ FawanisAnui
wuIsEFuALITumauILaszuNsdsIAanssuneemaunfodndutlefendsifiavina
ManseRengAnssuveevy Tnefidemdiumauilusefugauasidisuianssum smauly
syiuInnanduiiingAnssuifisszasdnagmuusainguvesdinugs insgamaundusunuiidn
inavideuuziuImsliiinsBamiendalaiedudminglunisnsein Wumsdasuludedifa 1
fasysu fle3ussan FAnRnveutaf Uszwndnulumeiigniims duadulienvuiinuidnazensse
UndeseonisnszviildfAvioiiavdnnisindasssunazvuusssuoudseind uagdamsasiy
Aefunsanduianssumermauinunanmaeusinrualiognesdmau @uns  wwansi, 2541
Laeheem, & Madreh, 2014) LLazmiﬁﬂ"ﬂLﬂaﬂuﬁammmﬂmgLﬂuﬂszmumsﬁLﬂumﬂﬁmmifmm
iilawagmslinsdnuiRetundnnsmaundaay denszurumsdsnanliludnsaienenainug
Uszaunsaivierinvganvuiunisludeiuniasindy  uifinumnedinuasasounqumndiu
savadunsruiunseuswasiumzaRdayan $19ne wardninaio iondmyudiiauysal Ing
nsrUIUNsAnYILdaaREliAUMNNEATEUARENITOUTH N15TANA1ARla Nsaenennus way
nseusuUNddelilnnsssuadesssy  (Wadu ususug, 2552n; BUTEN WIASAWNYR, 2546)
wmavisiaztsdaaiunaraivayuliionvuyaduiingAnssndulumuussingiuvesdnu Ae
n1sduasuiienguiianuianudilalundndraeuvesamauidaay wazduasuliinsu]oa
Aanssuvnemaunegnaasinda (nssan loeuszans 153d fundaing uasnasdad ifsunn, 2548)
MIBUTHAMUMINKVIA AU Baaulaen1sUgnlanisainsiazveuliiuisdasssuvesnisaniu
Fim Wunsaadniyyrauasanuddnaiudn silidale uavs foidunisinenvugaimsnand
WVia3e (AT wunnad, 2548; uydnd 1izidou, 2553)
msfmnanfunszuiumstnimsuazaiaemvulidugedufiauysaluuuiduasssa
wazmsUftimauiia lefidinenuduegvonandunyuaiingdeiinmuuasUntunndaamsu
lidwnazegluaninisallafinny d635msdanaiannsaaiddiionvudugieiessauiigegade
mMsous (F30oza) FadunsiauyadnnmuasInigaauiansesssy uazausnveuludada
o (Fefere) Fadunszuaunsimnamugiunsiaunlitinsufiaganuamfogiaduuds
(ugé’fﬂé 181w, 2553 Migda Yaljan, 2007) wenaNinslasunmseusuids mstanandsla uag
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miujdamuliegnieliniuduasesuazdniesnindaaeslaonisssnginuliseniuainuid
MINA18AI8N1TaE NIEIADINIUAIN WaEYINTe mumawmmuumLﬂu{]maammwmamm
woAnssuaTessIuBaay (uiiiert yeenmes, 2552; wydnd 1feidou, 2553) wagnisUgnilauas
Wannlhenuiinsiauauesmndusgsdeidouaz ainauslnglvaeandosmumdnnismaun
Saanu FadoinduitnsdaatunginssuinAtvesmauidaanlagldnszuiunisdninaidslase
FBnsevsudeaeu uazlirudmnudilafigndes (uydnd 1fxidew, 2553; Migda Yaljan, 2007)

a

swsnszvunstananlasnisugnileaideyan Sedumsduatuuazadvayuliie1vulald

e

a van dd

aftlygyludlasarguarlninsediimsujoRasitounuiindnnisamaudaauimunieiniy

#
adeiidenasrionisugnilangAnssuaiosssudaan (4
Umarahm, 2000)
uaﬂmﬂﬁjmﬁ@LLaLa'nsumgaaﬂuam%’wi’mmaLmumﬂim’iﬁﬁwqaﬂﬁm’%aﬁisuﬁaamu,az
oglunseunundnmsmaundaaudlvgaziifinaduimilunisguale vunaunummig
wagmuiuinvoy  Jadunvunnundeuuimeiifigadunisnseiauiidsauaanialaoiy
nszvrumslinsAnsdumanndaauuniensuiuiiorife mssyaduynaudesdiinuas

nsgninaaenaINsAnyieltuamawdaauluninniyadudesd@nuiliiaiug  arudila

a9t Ysenmes, 2552; Mahmud Muhammad

wdnmsasmsn ndnUFTR uazvdnnusIuesesssl edatoiduszuuuistin uaziinnuiaiaysen
suisluduaruiineuasnszuiums aeontuiaanaiinesaaiies uaraunsntiluufoRly
FAnlszdriuldedragniios amnsaimuiauliluuyudiauysalaamdnnms e wazisnisma
maudaany Agaduliiaudnvauside Aidoy aned wgAnssuuaznsiinufiRmauialu
FAnUszdiu daman1sinwiinudn msuarsmenufidudsivssiaigiedmivaywd  wasiiedu
wiflveayady  winyaduldfunisfinueaundaaiuegnsuiiuuazgniesionisdnuifeafy
vannIAsNeT nanURUR uagndnanssn 338530 Wednfoilussuuwis?in AazviiliiAnaa
3ngsenanusludiuanug nve nsruiums waraunsodsdinegludsaulifenimasuge
muedsedesiulilienvuvadlufvanmnadouuaznssnadeny vinlhemvuyaduiiniuuey
tonteunu uaziiidinmunseviimauidaaruiivualy Gusidy ussdsnwuen, 2546; Sadu
UMEaE, 2552; AANUSIAY VNI Uag 1nunsTY uaity, 2553) nauienvudilaiunisguangingsy

ada

AatdaanuaariingAinssuatusTINBaagelaun nquenvunngAnssuinisujuRmauiialy

seauiige danuianudilandndaeuvesmauidaaiuluseiuigs lasuniseusuidesguuudaany

Y
'
v A

Tuszduiigs waziirsimAanssuuuudaaslusefufigs (Lacheem, 2013a) flésunisquanginssy
mudsaudesnisuaziinsufiRnunuuumumsdsadinlngdudildsunisiienenniu anuda
gaun1sal Jusssn uazyrdnamatnan tunsdiay wu da1unisfine uwaranitumaun Wusy
algFudvnanianauiidile nssenfudifion uazniseouivusTiaguvesdenn (Unndl
§ATaun, 2547; Aladnual EEnsena, 2552)
Fefuagiiuldimannnszviunisdanamedaniineudfunasesuazfuinyaduld
ffluniseusudsaou wuzi uazUgniladndindia susildnguievuyaduiiaauiidile &
Uszaunsalfigniesnaussvingiuvesdeay waziingAngsu muvdnnismaundaarudiudunig
duaduatuayuliemeuinginssusiesssudaauanntu fadnamiinistanamemauidaany

Junszuiunsaienanaiiug AuAa vimuaf gaunisal Jausssu wazyaannm weviliyaaad
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neRnssuaNndIaudeanis Futunsduasulienvulaseud lodile wesseusuadeunazussin
gunedsnuiiondeed wazddnsnanisuindenginssuvendnlulaguuaslusuian  (Uwd
SATaun, 2547; Laeheem, 2014) nisduaSulvienvuyaduiainuinnudilalundndrasuves
Aaudaany In1sURURAMANIAINIIAENIDEINATIATA UN1TLUITINAINTTUNHUNTAILY QY IUN Y
sULuUmaundaany waglisunseusudsaoumukuInnvanMsmawdaauAmualidiuaiunse
o b4 = a &, o [ a £

il mvulinginssululunuussvingiuvesdeny (ns5nn lveusea@ns wazaue, 2548; fluwea
UTNTNUR Lazatly, 2551)

10.2 WHANFIVVLBIAUAMN

NaInAsduNEalluuEAnAule YU lneyaduiingAnssuaTusssudaay S1udu 18
AU fimadu S0u 18 AU uazviowsifunases S1uau 18 au Taemisuiulssiduiaiugfindimis
aundaaFuNToUTIEEY Funisinyimanug funisufoimauiia uasdunindniay
Aanssuvesevulveyaduiiingfinssussussaudaay Uiﬁﬂgwaéﬁﬁ

1) Qﬁwé’emqmauq5amuﬁmmsausuL?:m@%am,m'mu‘lwﬂqaﬁuﬁﬁwqan'siuﬁaﬁisu
aganu

aseuAdLTuanTundenuusniifviousfunasewimiilunisousudeaou uuzih gua
worlald Twsn amnudueses uazmueuguuAyssvanuLiieUgnilanginssuaiesssudaay lny
mstmnandele a¥eion Ugnilsdndiin wazairauuued i suildrudfgvaelviymsmauls
Foufadon  UsTiagIunisdenn Tausssy uazngAnssumedaudify Feainduniuval
ngutmnenuiniseusiAsguasanitunsouaifioidullauddyussmamilsiidearionense
uazsdoueNsENgAnsuaiEs TN aauRve vl veyaRy FutunansduA AU E1 YL
fmginssuasesssudamuiiin “. Wouridhasuguufuimauiosed1iusehuduainnindy uay
uuelinseyuBiiosaaesyindi..” (MrAnwa, Miss.Robiyah, Miss.Yameelah) “ yiousiugn 1
dmsufvinumannismauidaaiuegainsen saisiidudeidesufiiuas dofinisasiiu..”
(Mr.Muhammad, Mr.Nawawee, Miss.Rohanee) “..wWauuinadlnwaye Lﬂéi@'%)ﬂiiagml’)@ lsida
Faon uaznsiIaIsaaRIununannIsAIauI8aa74...” (Mr.Paosan, Mr.Zakariya, Miss.Yaowaree)
oy “ Waui/ﬁ?i/z/snlﬁiﬁmuﬁaw‘fmn"’uaz/'zs/mv‘}%z/w ﬁamm’mwwwﬁwa%min"muw uagnIu
977/77'57/15/7@7@ ” (Mr.Ahmad, Miss. Nureeyah Miss.Adilah) Gmaamﬂamﬂumavwamamumaau
ey W’e]LLlINUﬂﬂSE]W]ﬂa’HTl “ n75@U51/Aa£/o@a77f7ﬂsaumww74Uuﬁwywmﬁwwm?mmawy
WoinssuesesISUEARINIA InenanisnsaunsineanliiynsuaIussngAudvanmmannismau
9d8150819A39ATA...” (Mr.Sofee, Mr.Abdullah, Mrs.Solihah) — “ wnmﬁquﬁnﬁm?aﬁim
aammwmu?wmdw«wlm51/075@1/51/1/1/%& Tainariale uaziluvved19iiiainveu..
(Mr.Sobree, Miss.Padiyah, Mrs.Nureeda) * wazwwynmmzm EIUS&/ZNH@H @@E/?ﬂé‘lJ&LéiJ?W’Nﬁ’]i
U UAnu uamﬁugmma'}’Z’a‘Z’a‘ymiwmuamﬂnam dhaswarian1enseuasnsdouliynsaud
Wqﬁﬁiﬁlﬁﬂﬁiiﬂﬁﬁm&/ﬁﬁ.. ” (Miss.Salma, Miss.Sulaikho, Mrs.Sainab) ta “...msz/gnﬁ%mm?w
Argaundilafetuussiandinuay Suusssulssnd sakinmsevsudiaoulidiansiuiu
Fanmuuundanuivniutieseis g idwanonginssueiusssusaaninye s 129uyasy. . ”
(Mr.Usoh, Mr.Maroning, Mr.Mahmud)
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MnanTITefananisiunanddiiiuinenvulneysduiinginssuaiessmdaam i
Bugildfunisevsuidesguuudany dadulladuddyimianssuaznisdeusiontsd ngingsu
Bosssudanuiia Medidunsginisesuidssgduisnisineudldlunisdainanisla Ugnils
Aflon a3193ndniin uazidouiussriagiuniedeny Taussan uasnginssumadean saviadunis
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ngRnssufiATifeszasd (iydnd 1fedou, 2553; Yaljin, 2007; Lacheem, 2012) n1savsaidesgiag
T¥nszvunsdanadnlaiiougniladnfien Jausssy wazdsemdiifay uazBoudussingiumis
HaauuazngAnssumedsanduidunisatvayulignuatslddnisusswnufindeiineunud
vdnmsmaurdaauimuaieinduiiedeiidimadonisugnilinginssuaiesssudaatu (Umarahm,
2000; Abdullah al-Malikiy, 2005; Laeheem, 2014) wagmsauaduliiensuldiuniseusuiio
wuudaatueg1uduaInnindy wazdszendldvannismauianlilunisgnilinufniruafivay
gauNsaligndesanunsadinadenisiaiuainsadesssudaauunionvuyady (AnAd uunmed,
2548) Fuuoranamliinmssusudsguuudaaumesiaudiiauddydenisduaiuuazatuayy
Tgnmanuiiyadnam guiidelane uasnginssuiidnfisUszasdifusgiann daennvuyaaudilasy
nseUTHABIges Iz aufuan1Insaluaraenndesfundnnismauidaaiu fazdssananis
LanIERNN NG ANITU AR LzaNLazdUTEANS AN

2) piivdmsaraurdaarudiunisingimainuivenenvulneyaduisinginssy
3855UDFA

nsfnyImATIANISFumaundaandeindudsddyedrsdronsiuiudinvesyady
mszanuiumaundaaimidussifovuuuinunsdidudinuss s iuiinaduynaudoauansn
Anudifierianuilafundndiasumauinaz UszngaufUialvigndesamundyg@daaiy
uanInimaudaaudsdaaduuarnseduiiouliuadudnymanuyndunasaaan Tlduen
mnudnslanuazynesssuoenaniy widesdnuimanuiiiiulsylevisonsmssdinedaauga
uazseilles damsAinvmiivenuidnumandaanndutiedeiidfyussmsvilaivihrensudy
fatmaAnssumsdenniitonnazidulumuussiagrumsdsaunaznaneidugfiiingfnssuasosssy
Saanuifnusioly dudunansduntsalvesenvuiinginsiuatesssudaauiiin “. woussalily
Soumauiiigudousuadyssaussduiadasauaiin (11in7) uardludliiseululsuseuenyugou
mIauIBa RIS oA IuFeAn e uUatY LﬁaAf/umu/j’iﬁyungﬁm”umiﬂjﬁﬁ
maudaasnIs Tuandniinvesdinuyas...” (Mrismael, MrAmeen, Miss Rukayah) “...wausitfy
ehliinsinsImaruiAetundnnisasnet inn1TUfuR vanansysussessIuBaa 1 iuYsed)
Ingvinusinesmdenilsdouay JAAe R umaudaaweeumaides suudlusauianisussens
555U8gkaue...” (Mr.Ruyanee, Miss.Laila, Miss.Hasanah) “.gwiodnaiuaulofinyiniaaIuiniu
mauIdanInegUss Tz aeeailos dhveummiidererunenueuasitien susse 85Ty
s i ledensnnisiyadudesdndoufuiuardeiyaaudesay Sutfud tieiduuuanieduns
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Causal Relationships between Islamic Factors Influencing Islamic
Ethical Behavior among Muslim Youth in the Three Southern Border
Provinces of Thailand

ABSTRACT

The objective of this survey research was to investigate causal relationships between Islamic
factors influencing Islamic ethical behavior among Muslim youth in the three southern border
provinces. The study was conducted with 2,160 subjects and the data were analyzed using structural
equation modeling (SEM). The study found that causal relationships influencing Islamic ethical
behavior among Muslim youth in the three southern border provinces is consistent with empirical data
(the relative chi-square value (y*/df) =1.018, p-value =.439, goodness of fit indicators (GFI) = 1.00.
and RMSEA = .003). Islamic ethical behavior was directly and indirectly influenced by Islamic
upbringing, and the study of Islam, of which the total positive influence sizes were .88 and .19,
respectively. Moreover, Islamic ethical behavior was directly influenced by practice of Islam, and
participation in Islamic activities with the total positive influence sizes of .30 and .23, respectively.

Keywords: causal relationships, Islamic factors, Islamic ethical behavior, Muslim youth

INTRODUCTION

Lacking ethics is still a problem in Thai society. Actually it has been a chronic problem and has
become a frightening problem that is complicated and increasingly severe along with technological
advancement that is changing rapidly. As a result, youth receive and accept foreign cultures that are
not suitable into their daily life without knowing it, and practice, apply, and imitate them without
knowing what is right or wrong leading them to being obsessed with unsuitable cultures.
Consequently, there are social problems and a lack of ethics (Juajan, 2005; Suramethee, 2007). Even
Muslim society nowadays is faced with the same problems. Society that is changing rapidly in all
aspects affects Muslim youth’s way of life directly and indirectly. For example, parents do not have
time to closely teach and train their children like they used to in the past. Youth are more interested in
exciting activities presented by the media than in religious activities. This makes youth deviate from
the correct way of life to being slaves of temptations of modernity and Western cultures that flow into
Muslim society. Youth have behaviors that weaken their faith, make them misbehave, do sins and
taboos as a habit without shame, and even do sins openly. Such problems have accumulated in a circle
with no exit (Anmunajid, 2010; Annadwee, 2004).

Superb Islamic ethical behavior is the main goal of the message of Islamic principles which is
an important base used as a rule for the Islamic system of life. The superb value of being Muslims is
measured with ethics. There are four components of Islamic ethics that are emphasized for everyday
life practice: faith, interrelationship with followers of other faiths, Islamic socialization, and self-ethics
(Binkasun, 2001; Rimpeng, 2008; Bungatayong, 2009; Kaypan, 2012). There are various factors
influencing Islamic ethical behavior among Muslim youth. However, the causal factor that is most
influential could be one that is related to the process of Islamic religious socialization: Islamic
upbringing, study of Islam, practice of Islam, and participation in Islamic activities. This can be seen
in studies which found that upbringing is the social socialization process that gives youth
understanding and makes them accept social values and norms of the society they live in. Moreover,
the process can also influence children’s present and future behavior (Sears, Maccoby, & Levin, 1957,
Grusec, 1992; Laeheem, & Baka, 2010). These factors reflect the truths of life, and can lead youth to
true happiness based on Islamic ethics (Khagphong, 2004; Chaiprasit, Chansawang, & Pergmark,
2005; Laeheem, 2014a).

As can be seen, the process of Islamic socialization is an important factor with positive
relationships with Islamic ethical behavior among youth. The reason for this is that Islamic
socialization is a social socialization process based on the religious and family institutions that can
encourage youth to practice and behave correctly as expected by society, and in accordance with
Islamic principles. This will eventually make Muslim youth live their lives the Islamic way and with
Islamic ethical behavior. This is incongruence with the statement that social socialization is a process
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of transferring knowledge, thoughts, attitudes, ideologies, cultures, and personalities to make persons
behave the way that is desired by society (Broom & Selznick, 1958; Cohen & Orbuch, 1990). ) Social
socialization can give youth understanding, enable them to accept values and norms of the society in
which they live, and positively influence their behavior (Adivatanasit, 2002; Thitiwattana, 2004;
Sereetrakul, 2009). Moreover, Islamic socialization is a process that develops people to acquire
personality, ethics, morality, and manners that correspond to religious principles that lead them to the
correct way of life, make society peaceful, and bring them true happiness based on Islamic ethics
(Khagphong, 2004; Mahama, 2009; Laeheem, 2014a).

Thus, the researcher was interested and considered it was necessary to investigate causal
relationships between Islamic factors influencing Islamic ethical behavior among Muslim youth in the
three southern border provinces to determine how Islamic religious factors, which are Islamic
upbringing, study of Islam, practice of Islam, and participation in Islamic activities, directly and
indirectly influence Islamic ethical behavior among Muslim youth. The findings of this study are in
deep and more details which would be useful in forming policy to prevent and solve the problem of
low Islamic ethical behavior among Thai Muslim youth, and to promote and support Thai Muslim
youth to have higher Islamic ethical behavior before the problem becomes more severe and difficult to
solve.

LITERATURE REVIEW

Islamic ethical behavior

To have superb Islamic ethical behavior is the main goal in the message according to Islamic
principles which is a very important foundation used as a rule for management of the system of life for
Muslims. The superb value of being a Muslim is measured with only the person’s Islamic ethical
behavior which can make each person’s religious practice complete, make the person happy, and make
the person a true winner in this world and the next. Behavior exists firmly in the Muslim mind that is
expressed by his or her doing whether it is good or bad, admirable or disgusting. Behaviors expressed
are usually influenced by the person’s training, upbringing, and study of the religion. Reviewing
related literatures, the researcher found that Islamic ethical behaviors that are emphasized and
encouraged for Muslims to practice in their daily life to the best of their ability are in four
components: ethics in faith, interaction with friends of other faiths, socializing the Islamic way, and
self-ethics. Component 1: Ethics in faith are ethics related to respect to Allah. This is to place oneself
under Allah’s protection from all frights, to prevent one from all sins by abandoning all taboos because
principles have been set for Muslims to believe and have faith in, to practice their religion with pure
and chaste mind, to do it regularly, and to thank and love each other (Binkasun, 2001; Rimpeng, 2008;
Bungatayong, 2009; Kaypan, 2012). Component 2: Ethics in interactions with friends of different
faiths. To have good human relation with people who have different faiths refers to treating them with
justification, equality, fairness, without bias nor causing trouble, with kindness, sympathy, assistance,
sacrifice, pubic-mindedness, consideration to public benefit, gentleness, exchange of views and
respect and trust (Rimpeng, 2008; Bungatayong, 2009; Touthern, 2010). Component 3: Ethics in
socializing the Islamic way include giving salaam, asking for permission, keeping the level of eye
contact, welcoming guests, not showing too much curiosity about others, not intentionally looking at
the opposite sex who is not Maharam (is an unmarriageable kin with whom sexual intercourse would
be considered incestuous, a punishable taboo), asking for permission when taking others’ belongings,
knowing the time and place, being careful when doing activities participated by both sexes, having
self-discipline, acting appropriately according to the occasion, facing problems with awareness,
calmness, not acting hastily, and not accepting invitation to parties where haram food is served, or only
the rich are invited, or where there is bad thing (Rimpeng, 2008; Bungatayong, 2009). Component 4:
Ethics in morality to oneself consist of not cheating, not revealing secrets or embarrassment of others,
toleration to temptations and taboos, telling truths not lies, not pretending, being sincere and reliable,
persevering, patient, accepting troubles and take them as designated by Allah, being honest and
humble, feeling ashamed for wrongdoing, being responsible, keeping one’s word, being gentle,
forgiving, and being generous, etc. (Binkasun, 2001; Rimpeng, 2008; Bungatayong, 2009; Kaypan,
2012).
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Islamic factors influencing Islamic ethical behaviors

Islamic factors are factors that contribute to most causal factors that influence Islamic ethical
behavior among Muslim youth. Islamic upbringing has direct and indirect influence through the study
of Islam, religious practice and participation in religious activities. Studying Islam directly and
indirectly influences through practice of religious activities, and practice of and participation in
religious activities directly influence Islamic ethical behavior of Muslim youth in the three southern
border provinces. According to some concepts and theories, Islamic socialization is a process that
stimulates youth to practice and have correct behaviors as expected by society and Islamic principles.
Muslim youth who practice religious activities well tend to have proper behaviors and youth who
strictly practice the religion usually come from families that bring up their children the Islamic way
and have studied Islam well (Khagphong, 2004; Mahama, 2009; Laeheem, 2014a). Moreover, Islamic
upbringing results in understanding and acceptance values and social norms of the society they live in,
and the upbringing influences their future behaviors (Sears, Maccoby, & Levin, 1957; Grusec, 1992;
Chaiprasit, Chansawang, & Pergmark, 2005). Islamic upbringing reflects the truth of living and can
lead youth to true happiness based on Islamic morals and ethics, and upbringing is important and has
positive influence on behaviors among Thai youth (Khagphong, 2004; Laeheem, & Baka, 2010;
Laeheem, 2014a).

One way to promote and support Muslim youth to have behaviors that correspond with social
norms and Islamic ethical behavior at a high level is to promote youth to have knowledge and
understanding of Islamic principles and to promote them to strictly practice the religion (Chaiprasit,
Chansawang, & Pergmark, 2005; Mahamad, Thongkum, & Damcha-om, 2008). Factors significantly
resulting in the Islamic way of life are in four variables: the level of knowledge of the religion, the
level of Islamic upbringing, participation in Islamic activities, and training on Islam (Laeheem,
2014a). These are results of teaching, training, advising, and instilling sense of right and wrong,
correct knowledge, understanding, and experience according to the social norms that are in accordance
with the process of socialization in which there is transfer of knowledge, thoughts, attitudes,
ideologies, cultures, and personalities to enable individuals to have behaviors desired by society
(Broom & Selznick, 1958; Cohen & Orbuch, 1990). They also enable youth to understand and accept
values and norms of the society that they live in, and have positive influence on children at present as
well as in the future (Sears, Maccoby, & Levin, 1957; Grusec, 1992; Adivatanasit, 2002; Thitiwattana,
2004; Sereetrakul, 2009). Promoting Muslim youth to have knowledge and understanding of Islamic
teaching, practice, and strictly practice religious activities can result in Islamic ethical behaviors
among youth. Therefore, religious factors can make individuals to behave with Islamic ethics and to
know right from wrong because they socialize and develop personality, habit, moral, ethics, and
manner corresponding to religious principles (Thepsitha, 1998; Khagphong, 2004; Mahama, 2009;
Laeheem, 2014a).

RESEARCH METHODOLOGY

Subjects

The subjects of this study were 2,160 Muslim youths in the three southern border provinces
recruited using multi-stage sampling as follows. Stage 1) Districts were selected using stratified
sampling divided into three strata which were districts with high and very high levels of population
loss (red districts), districts with a moderate level of population loss (pink districts), and districts with
a low level of population loss (green districts). These levels were determined using the data and trends
of violence provided by the Center of Deep South Watch (2015). Then one district from each strata
was selected using simple random sampling to get nine districts. Stage 2) two sub-districts were
selected from each district through simple random sampling to get 18 sub-districts. Stage 3) Three
villages were selected from each sub-district to get 54 villages. Stage 4), the last stage of subjects
selection, 40 youths totaling 2,160 youths were selected from each village to represent Thai Muslim
youth. They were selected with cooperation from local Muslim leaders in the target areas.
Research instruments

The research instrument was a questionnaire consisting of three parts: Part 1. General
information on the subjects, Part 2: Four Islamic factors from a study by Laeheem (2014a), and Part 3:
Islamic ethical behaviors applied from questions in a study by Rimpeng (2008) with a 7-point scale: 7
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= Highest, 6 = High, 5 = Fairly High, 4 = Moderate, 3 = Low, 2 = Fairly Low, and 1 = Lowest. The
internal consistency reliability test was measured and the Cronbach’s alpha coefficient was 0.872.
Data collection

The researcher collected field data with data collectors who were students with experience in
collecting data for several research projects. They had been trained to have the same understanding
about data collecting methods and details of questions.
Data analysis

Relationships of causal variables were analyzed, and LISREL model analysis was performed to
test the goodness of model fit to empirical data. The analysis was performed with direct and indirect
influence and integrated influence of causal variables. Parameters of the model were estimated with
maximum likelihood estimation (MLE) to analyze the model according to the hypothesis, and
important statistic values were used in testing the goodness of model fit, as hypothesized, to the
empirical data.
Criteria for interpretation

The criteria for interpretation consisted if seven levels: 6.50-7.00 = Highest, 5.50-6.49 = High,
4.50-5.49 Fairly High, 3.50-4.49 = Moderate, 2.50-3.49 = Fairly Low, 1.50-2.49 = Low and 1.00-1.49
= Lowest (Laeheem, 2014b).

RESULTS

Primary data analysis

Most of the Muslim youths who were the subjects of this study were males (55.74 percent) with
the average age of 19.27 years (the youngest was 15 years old, and the oldest was 24 years old), with a
bachelor’s degree (43.61 percent), and with married parents (80.00 percent). In addition, most of these
Muslim youths who were the subjects of the study were single (70.58 percent), still in school (41.85
percent), and unemployed (36.25 percent). The Muslim youths had Islamic ethical behaviors at a
fairly high level (average point of 5.08), had Islamic upbringing at a fairly high level (average point of
5.03), had studied Islam at a moderate level (average point of 4.36), practiced religious activities at a
fairly high level (average point of 5.27), and participated in Islamic activities at a fairly high level
(average point of 5.13).
Analysis of correlation between Islamic factors and Islamic ethical behavior

Considering the correlation matrix between latent variables, one pair of latent variables was
found to be correlated at a very high level (r > .80) which was Islamic upbringing and Islamic ethical
behavior (r = .88). Two pairs of latent variables were correlated at a high level (.60 < r < .80), which
were practice of religious activities and Islamic ethical behavior (r = .74), and Islamic upbringing and
practice of religious activities (r = .63). Three pairs of latent variables were correlated at moderate
levels (.40 < r < .60) which were study of Islam and Islamic ethical behavior (r = .58), participation in
Islamic activities and Islamic ethical behavior (r = .55), and Islamic upbringing and study of Islam (r
=.51). Three latent variables that were correlated at low levels (.20 < r < .40) were Islamic upbringing
and practice of Islamic activities (r = .35), study of Islam and practice of religious activities (r = .34),
participation in Islamic activities and practice of religious activities (r = .22). One pair of latent
variables that was correlated at a very low level (r < .20) was study of Islam and participation in
Islamic activities (r = .18). It can be seen that the correlation of every pair of latent variables was in
the same direction as shown in Table 1).
Testing the goodness of fit of the causal model

The result of the test of goodness of fit of the causal model of Islamic factors influencing
Muslim youth in the three southern border provinces with empirical data revealed that the structural
relationship model according to the construct was not consistent with the empirical data. The
researcher, therefore, modified the structural relationship model by adjusting errors in pairs with
insignificant relationships until the structural model was consistent with the empirical data. The
analysis result showed that the last model obtained from literature reviews was consistent with the
empirical data at a good level. The relative chi-square (y?/df) was 1.018 and was not statistically
significant (p-value =.439). The goodness-of-fit index (GFI) was 1.000 and the root mean square error
of approximation (RMSEA) was .003 as shown in Table 2.
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Analysis of factors of Islam influencing Islamic ethical behavior

The causal relationship analysis of Islamic factors influencing Islamic ethical behavior among
Muslim youth in the three southern border provinces revealed that Islamic factors directly and
indirectly had statistically significant positive influence on Islamic ethical behavior as follows.

1) Islamic upbringing directly had positive influence on Islamic ethical behavior at a statistical
significance at the level .01 (8 = .52), and indirectly had influence on Islamic ethical behavior through
variables of religious practice, study of Islam, and participation in Islamic activities at the level .01 (3
=.36). This indicates that youths who had Islamic upbringing at a high level had a high level of
Islamic ethical behavior. Moreover, if youths had a high level of religious practice, a high level of
study of Islam, and a high level of participation in Islamic activities, they would have a higher level of
Islamic ethical behavior.

2) The study of Islam directly had positive influence on Islamic ethical behavior at a statistically
significance level of .01 (B = .18), directly had influence on Islamic ethical behavior through the
variable of religious practice with no statistically significance (f =.01). This indicates that youths
with a high level of sudy of Islam would have a high level of Islamic ethical behavior, and if youths
also had a higher level of religious practice, they would have even a higher level of Islamic ethical
behavior.

3) Participation in Islamic activities directly had positive influence on Islamic ethical behavior
at a statistically significance level .01 (B = .23), and no other variables had indirect influence on it.
This indicates that youths who had a high level of participation in Islamic activities would have a
higher level of Islamic ethical behavior.

4) Religious practice had direct influence on Islamic ethical behavior at a statistically
significance level of .01 (B = .30), and no other variables had indirect influence on it. This indicates
that youths who had a high level of religious practice would have a higher level of Islamic ethical
behavior.

Details are shown in Table 3 and Figure 1.

CONCLUSION AND DISCUSSION

The results of the study indicate that variables that had influence on Islamic ethical behavior
among Muslim youth most was Islamic upbringing which had direct influence, and indirect influence
through other variables of religious practice, study of Islam, and participation in Islamic activities with
a total influence of .88. These variables also had direct influence on Islamic ethical behavior among
youth. The influence size of religious practice was .30, that of participation in Islamic activities
was .23, and that of Islamic studies was .19. These indicate that youths who had a high level of
Islamic upbringing had a high level of Islamic ethical behavior, and if they also had a high level of
participation in Islamic activities, they would even have a higher level of Islamic ethical behavior.

Therefore, it could be said that all the four variables of Islamic factors had positive influence on
Islamic ethical behavior among youth in the three southern border provinces. These four variables are
related to religious socialization mainly through the religious institution and the family institution that
encourage youth to follow and have correct behaviors according to Islamic principles. Studies have
found that the level of knowledge about the religion and the level of participation in religious activities
are considered factors that have direct influence on youth’s behavior. Youths who have a high level of
knowledge about the religion and a high level of participation in religious activities have a high level
of desirable behavior and behavior that is in accordance with social norms. This is due to the fact that
the religion is a representative that socializes or guides youth to a goal of behavior and to adhere to
good deeds with moral and ethics, to know right from wrong, to have good and proper conduct, to feel
embarrassed to do sins and wrong according to moral and tradition, and to be determined to practice
the religion according to the religious principles and teachings (Thepsitha, 1998; Laeheem, 2012;
Laeheem, & Madreh, 2014). Furthermore, Islamic socialization mostly emphasizes on providing
knowledge, understanding, and education related to Islamic principles. The process does not only
transfer knowledge, experience, or skills from one generation to the next but also covers all aspects. It
is a process of training and nurturing youth’s intelligence, physical and mental growth to make them
complete humans. The Islamic educational process covers training, mental socialization, transfer of
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religious and secular knowledge, and instilling moral and ethics (Narongraksakhet, 1997; Mahama,
2009; Yadegarfard, & Bahramabadian, 2014).

One way of promoting and supporting Muslim youth to have behavior according to social
norms is to promote youth to have knowledge and understanding of Islamic principles and teachings,
and to promote strict religious practice (Chaiprasit, Chansawang, & Pergmark, 2005). Training
according to Islam by instilling faith to reflect the truth of life is creations of spirit, feeling and
contemplation that purify the mind, and is considered taking youth to true happiness (Nabil al-
Samalutiy, 1986; Khagphong, 2004; Touthern, 2010).

Socialization is a process of nurturing and making youth complete Muslims in terms of ethics
and religious practice, and their lives and their living are key to good life and protect them from bad
things no matter what circumstance they are in. Socialization can make youth ethical persons, and
training (Tarbiyah) which develops personality, ethical souls, and love for good things (Tazkiyah) can
be used along with self-development to strongly practice good deeds (Mursiy, 2001; Yaljin, 2007;
Touthern, 2010). In addition, training, socialization, and behaving under the protection of Allah by
staying away from all sins and taboos, and focusing on doing good things. These are important factors
that influence Islamic ethical behavior (Nahlawiy, 2003; Bungatayong, 2009; Touthern, 2010).
Inculcating and developing youth to develop themselves in all aspects continuously and consistently
in accordance with Islamic principles are considered methods of promoting behavior through the
Islamic way using a mental socialization process by training, teaching, and providing correct
knowledge and understanding (Yaljin, 2007; Touthern, 2010). Moreover, a socialization process by
instilling intelligence which promotes and supports youth to use their intelligence in thinking and
introspecting about practicing good deeds according to Islamic principles is considered a factor
influencing inculcating Islamic ethical behavior (Umarahm, 2000; Abdullah al-Malikiy, 2005).

Besides, looking after Muslim youth in the three southern border provinces so that they have
Islamic ethical behavior and behave according to Islamic principles is mostly carried out by Muslim
leaders who look after them as it is their role to play and to be responsible for. It is a model or
guideline that Muslim leaders should follow as expected by society and place emphasis on a process of
educating youth with Islam from the time when they are very young because all Muslims must realize
at all time that it is their duty to study Islam to have knowledge and understanding in the principles of
the faith, practice, moral and ethics and take Islam as the system of life. This gives them prosperity in
knowledge, skills, process, and good attitudes continuously that they can practice correctly in their
daily living, develop themselves to be complete humans according to principles, beliefs, and methods
of Islam that focuses on giving them habits, values, attitudes, behaviors, and religious practice in their
everyday life. Studies have found that seeking knowledge is superb for humans and it is a duty of
Muslims. If Muslims study Islam completely and correctly particularly the principles of faith,
practice, and moral and ethics and adhere to them as the system of life, they will be prosperous with
knowledge, skills, process, and ability to live happily which can help protect them and prevent them
from going astray, and above all, this will make them humble and lead their lives in congruence with
Islamic principles (Narongraksakhet, 1997; Mahama, 2009; Laeheem, & Baka, 2010; Laeheem,
2014a). Youth whose behavior is well looked after in the Islamic way and whose behavior is ethically
Islamic are those who have a high level of religious practice, knowledge and understanding of Islamic
teachings and principles, those who have a high level of Islamic upbringing, and those who have a
high level of participation in Islamic activities (Laeheem, 2013). Most people who have been looked
after to have behaviors desirable in society and who practice according to social norms are those who
have received knowledge, thoughts, ideologies, cultures, and personalities from social institutions such
as educational institutions, religious institutions, etc., and have been influenced by knowledge,
understanding, social values, and social norms (Adivatanasit, 2002; Thitiwattana, 2004; Sereetrakul,
2009).

Thus, it can be seen that the result of a process of socialization that parents or guardians and
Muslim leaders conduct to teach, train, advise, and inculcate in youth makes Muslim youth know,
understand, and experience correct social norms as well as behave according to Islamic principles.
These are the ways to promote and support youth to have more Islamic ethical behavior as it is said
that Islamic socialization is a process that transfers knowledge, thoughts, attitudes, ideologies,
cultures, and personalities to make individuals behave the way desired by society. It is to promote
youth to learn, understand, and accept values and norms of the society they live in which have positive
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influence on children’s present and future behavior (Adivatanasit, 2002; Thitiwattana, 2004,
Sereetrakul, 2009; Laeheem, 2013; Laeheem, 2014). Promoting Muslim youth to have knowledge and
understanding of Islamic principles, practice religious strictly, participate in activities to develop their
souls the Islamic way, and to be trained according to Islamic principles can result in youth whose
behavior is in line with social norms (Khagphong, 2004; Chaiprasit, Chansawang, & Pergmark, 2005;
Mahamad, Thongkum, & Damcha-om, 2008; Mahama, 2009).

Therefore, using the Islamic socialization is a factor of great importance and a factor with direct
and positive causal relationship with promotion of Islamic ethical behavior because it is a socio-
psychological process that can result in youth who have desirable personalities and have changed
naturally through direct and indirect socialization. Direct socialization is teaching or telling directly
such as by parents or teachers while indirect socialization is learning by observing and imitating such
as learning from making observations, searching knowledge on one’s own, listening, reading,
discussing with peers, participating in activities, etc. The results of this study could help individuals
and organizations involved in looking after and promoting Islamic ethical behavior among youth in the
three southern border provinces in forming good policy and concrete strategies for promoting and
supporting youth to have Islamic ethical behavior. In particular, Islamic organizations and state
organizations should make concrete use of the data from this study such as in activities of instilling in
youth the Islamic way of life, activities that develop the mind, emotion, intelligence, and society in the
Islamic way, activities in training, providing knowledge, and practicing according to Islamic principles
for Muslim youth, and activities for promoting and strengthening the family institution so that it can
keep children under the Islamic principles. Furthermore, the data are important for promoting and
supporting social institutions such as the family institution, educational institution, and religious
institution to concretely look after and promote Muslim youth who have risk behaviors to change for
the better, to behave according to the Islamic way more and more, especially through Islamic
socialization such as encouraging youth to strictly practice the religion, providing them with
knowledge and understanding about Islamic principles, promoting Islamic upbringing, and
encouraging youth to participate in Islamic activities and in training related to Islam. This can be seen
from the results of the study that revealed youth’s behaviors could be changed by giving importance to
application of Islamic principles in providing knowledge and understanding, instilling correct
thoughts, attitudes, and ideologies in youth which could make youth behave in the way that is
desirable and corresponds with social norms and Islamic principles that is considered the most suitable
method (Narongraksakhet, 1997; Mahama, 2009; Laeheem, 2013). Moreover, applying Islamic
principles in changing youth’s behaviors that violate religious principles could very well promote
youth to have Islamic ethical behavior. Islamic upbringing, providing knowledge and understanding
of religious principles, practicing religious activities strictly, and participating in Islamic activities are
important factors that enable youth to have Islamic ethical behaviors (Khagphong, 2004; Laeheem, &
Baka, 2010; Laecheem, 2012; Laeheem, 2013).

The results of this study show that all the four variables of the Islamic factors are causal
relationship of Islamic ethical behavior.
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TABLE 1 Correlation Matrix between Islamic Factors and Islamic Ethical Behavior
Latent Variables Islamic Knowledge Participation Practices Islamic
Way of of the in Islamic to Islam Ethics
Upbringing Religion Activities Principle Behavior

Islamic Way of

Upbringing 1.00

Knowledge of the

Religion 0.51 1.00

Participation in

Islamic Activities 0.35 0.18 1.00

Practices to Islam

Principle 0.63 0.34 0.22 1.00

Islamic Ethics

Behavior 0.88 0.58 0.55 0.74 1.00

TABLE 2 Consistent Index of Hypothesis Model and Empirical Data

Index Value Criteria Befo_re_Adjust Model Afte_r Adjust Model
Statistics Result Statistics  Result

¥l df <2.00 460.01/57  Not consistent 50.91/50 Consistent
=8.070 =1.018

p-value of x> > .05 .000 Not consistent 439 Consistent

CFI >.90 .98 Consistent 1.000 Consistent

GFlI >.90 .97 Consistent 1.000 Consistent

AGFI > .90 .95 Consistent .990 Consistent

RMSEA <.05 .057 Not consistent .003 Consistent

SRMR <.05 .061 Not consistent .016 Consistent

Table 3 Causal Relationship of Islamic Religion Factors Influencing on Islamic Ethics Behavior

Knowledge of the | Participation in Practices to Islamic Ethics

Religion Islamic Activities | Islam Principle Behavior

DE |IE |TE |DE |IE |TE |DE |IE TE |DE |IE |TE
Islamic 0.51 0.51 | 0.35 0.35]0.61 | 0.02 | 0.63 | 0.52 | 0.36 | 0.88
Way Of ** skk kk Kok kk **x ** kk sk
Upbringing
Knowledge 0.14 0.14 | 0.18 | 0.01 | 0.19
Of the kk kk *x *%
Religion
Participation 0.23 0.23
in Islamic *x *x
Activities
Practices 0.30 0.30
to Islam *x **
Principle
R-Squared 0.26 0.11 0.39 0.90
(R?)

**p < 0.01
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FIGURE 1 Causal Model of Islamic Religion Factors Influencing on Islamic Ethics Behavior
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Relationships between Islamic Ethics Behavior and Islamic Factors
among Muslim Youth in the Three Southern Border Provinces, Thailand

Abstract

The purpose of this research was to investigate the relationships between Islamic ethics
behavior and Islamic factors (Islamic way of upbringing, knowledge of the religion, participation in
Islamic activities, and practices to Islam principle) among Muslim youth in the three southern border
provinces, Thailand. A cross-sectional survey was conducted in which 2,160 Muslim youth were
interviewed and relevant data collected, and analyzed with the R program to calculate Pearson product
moment correlation coefficients and multiple linear correlation coefficients. The study indicated that
there were statistically significant correlations between Islamic ethics behavior and Islamic way of
upbringing, knowledge of the religion, participation in Islamic activities, and practices to Islam
principle. The practices to Islam principle was clearly the most strongly correlations in explaining the
Islamic ethics behavior (beta value= 0.42). The Islamic way of upbringing, knowledge of the religion,
and participation in Islamic activities were also made some contribution in explaining the variance in
the Islamic ethics behavior (beta value= 0.34, 0.17, and 0.09), respectively.

Keywords: Islamic ethics behavior, Islamic way of upbringing, knowledge of the religion,
participation in Islamic activities, practices to Islam principle

INTRODUCTION

A lack of Islamic ethics is a common behavioral problem occurring within Muslim societies,
and is well known among all parties concerned such as among Muslim youth themselves, parents,
religious leaders, and local leaders. It is a problem that affects Muslim youth’s way and quality of life,
that makes Muslim youth deviate from the correct way of life, weakens their faith, make them
misbehave, commit sins as a habit without shame, and even commit sins openly. Such problems have
accumulated in a circle with no exit (Anmunajid, 2010; Annadwee, 2004). Islamic ethics is one of the
cornerstones of Islam and is one of the fundamental sources of a community’s strength. Islam has
established universal fundamental Islamic ethics that has provided not only legal safeguards but also a
very effective ethical system. Thus, whatever leads to the welfare of the individual or the society and
does not oppose any maxims of the religion is ethically good in Islam, and whatever is harmful is
ethically bad. Given its importance in a healthy society, Islam supports ethical and matters that lead to
it, and stands in the way of best Muslim and matters that lead to it. The guiding principle for the
behavior of a Muslim is “Virtuous Deeds”. This term covers all deeds, not only acts of worship. The
Guardian and Judge of all deeds is God Himself. The most fundamental characteristics of a Muslim
are piety and humility. A Muslim must be humble with God and with other people (Hesamifar, 2012;
Latif, 2008). Islamic ethics is the ethical system formed by the teachings of the Quran and explained
by the Prophet Muhammad through action and words. Islamic ethics deals with those standards that
prescribe what Muslim ought to do. It also addresses virtues, duties and attitudes of the individual and
the society (Hashi, 2011; Zaroug, 1999).

There are many causes of to have high level of Islamic ethics behavior among Muslim youth.
However, the cause of Islamic factor is the most correlated to Islamic ethics behavior among Muslim
youth, such as Islamic way of upbringing, knowledge of the religion, participation in Islamic activities,
and practices to Islam principle. This was consistent with the studies of Khagphong (2004), Laeheem
(2014), and Mahama (2009) who all reported that Islamic factors are factors that contribute to most
causal factors that influence Islamic ethical behavior among Muslim youth, Islamic upbringing, the
study of Islam, religious practice and participation in religious activities. Muslim youth who practice
religious activities well, who routinely strictly practice the religion, whose families bring up their
children in the Islamic way, and who have studied Islam well tend to have highly ethical Islamic
behavior. Chaiprasit, Chansawang, and Pergmark (2005), Khagphong (2004), Laeheem and Baka
(2010), and Laeheem (2013) found that Islamic upbringing results in understanding and acceptance of
the values and social norms of the society in which they live, and the upbringing influences their
Islamic ethical behavior. Islamic upbringing reflects the truth of living and can lead Muslim youth to
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true happiness based on Islamic morals and ethics, and upbringing is important and has positive
influence on behaviors among Thai youth.

According to the studies which found that one way to promote and support Muslim youth to
have Islamic ethical behavior at a high level is to encourage Muslim youth to gain knowledge and
understanding of Islamic principles and to encourage them to strictly practice the religion (Chaiprasit,
Chansawang, & Pergmark, 2005; Mahamad, Thongkum, & Damcha-om, 2008). There are four factors
that significantly result in the Islamic way of life: the level of knowledge of the religion, the level of
Islamic upbringing, participation in Islamic activities, and training in Islam (Laeheem, 2014a).
Promoting Muslim youth to have knowledge and understanding of Islamic teaching, practice, and
strictly practice religious activities can result in Islamic ethical behaviors among youth. Therefore,
religious factors can make individuals behave in accordance with Islamic ethics and to know right
from wrong because the individuals socialize and develop personality, habit, moral, ethics, and manner
corresponding to religious principles (Khagphong, 2004; Laeheem, 2014a; Mahama, 2009; Thepsitha,
1998).

The researcher, thus, was interested in exploring the relationships between Islamic ethical
behavior and Islamic factors (Islamic way of upbringing, knowledge of the religion, participation in
Islamic activities, and practices to Islam principle) among Muslim youth in the three southern border
provinces of Thailand. The results of the study would be useful for related individuals and
organizations in forming policy for preventing and solving the problem of unethical behavior or poor
Islamic ethical behavior among Muslim youth before it becomes more severe and become a social
problems that is difficult to solve in the future, and in seeking ways to solve the problem timely.

LITERATURE REVIEW

Meanings of Ethics

The word “ethics” originates from the Greek word “ethos”, which means “character, spirit and
attitude of a group of people or culture” (Aidaros, Mohd. Shamsudin & Mohd. Idris, 2013; Loeb,
1971). Ethics represent a set of moral principles, rules of conduct or values, the issue of ethics arises
when a person has to make a decision from various alternatives relating to moral principles, and is
concerned with the good worth sought in life and with the rules that ought to govern human behavior
and human interaction (Aidaros, Mohd. Shamsudin & Mohd. Idris, 2013; Burks, 2006; Delaney, 2005;
Rachels & Rachels, 1993). Ethics is reflected in the principles that a person uses in governing his/her
actions and the personal standard by which a person distinguishes the right from the wrong; and as it is
the mission for, and the understanding of, the good life, living well, a life worth living. Thus, he thinks
ethics is largely a matter of perspective by putting every action and goal in its place, knowing what is
important doing and what is not (Aidaros, Mohd. Shamsudin, & Mohd. Idris, 2013; Elegido, 2000;
Ogbonna & Ebimobowei, 2011).
Categories of Ethics

Ethics is generally divided into three main categories and each of these categories deals with a
different facet of ethics such as: (1) meta ethics: the closest attempt to understand the metaphysical,
epistemological, semantic, and psychological presuppositions and pledges of moral thought, talk, and
practice. It is the association between beliefs, causes for action, and human motivation, it might
provide us with reasons to do or abstain from doing as it demands (Abbas, Gondal, Junaid, Rana, &
Aslam, 2012; Ayer, 1946), (2) normative ethics: the word normative is a derivation of the word
"norm." In its pure philosophical context, the word norm generally exemplifies standard, or rule, or
principle, in opposition with what is "normal™ for people to do, in contrast with what they really do.
Normative ethics is in relation with the moral norms and a moral norm is a norm in the sense of being
a regulator with which moral agents should comply (Abbas, Gondal, Junaid, Rana, & Aslam, 2012;
Rawls, 1975), and (3) applied ethics is evidently clear that Ethics is specifically a concrete code which
affects human conduct behavior, while '‘Conduct' is a collective recognition for voluntary actions. It
can be viewed as any action of a being that transforms and re-defined its relationship to its
environment; on the other hand, Behavior provides outputs from the organism to the environment
(Dusenbery, 2009). A voluntary action is that course of an action that a man could have done
differently if he had choice to do so or go for it. Our principle concern is Human conduct that shows
extreme will, wish and direction for which it is taken; it is for sure that human behavior is reactionary
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and most of time our actions are parallel and planned reactions which justify our presence and state of
mind (Abbas, Gondal, Junaid, Rana, & Aslam, 2012).
Conceptual of Islamic Ethics

Conceptually, Islamic ethic includes two meanings; first means the science that deals with the
standards of right and wrong of human conduct, particularly “what humans ought to do”. Ethics as
science refers to the study of the ethical conduct and behavior; and in this case, ethics means the
human effort of studying moral standards and conducts to ensure that man possesses the right
understanding of moral behavior. Second, means “good character” or good human behavior. In this
understanding ethics is the human character that prescribes to refrain from immoral conducts such as
cheating, corruption, discrimination, lying, stealing, murder, assault, slander, rape, fraud, and etc., and
enjoins virtues of honesty, compassion, sincerity and loyalty. As such, Islamic ethics are those
universal standards of right and wrong that prescribe what humans ought to do as taught by the Quran,
and demonstrated in the exemplary life (actions and words) of the Prophet Muhammad. In this sense,
ethics “subsumes all actions that are characterized as virtuous deeds in the terminology of the Quran”
(Haneef, 2005; Hashi, 2011; Zaroug, 1999) Islamic ethics is related to several terms. These terms are
as follows: approved, goodness, truth and right, righteousness, equity, equilibrium and justice, and
piety. However, the term that is most closely related to ethics in the Quran is akhlaq (is an Arabic term
referring to the practice of virtue, morality and manners in Islamic theology and philosophy. It is most
commonly translated in English dictionaries as disposition, nature, temper, ethics, morals or manners)
(Aidaros, Mohd. Shamsudin, & Mohd. Idris, 2013; Beekun 1996).

Source and Origin of Islamic Ethics

In Islam, while the Quran lays the foundation of ethical concepts and standards, the way of life
of the Prophet Muhammad contains the actual practices of such concepts. As ethical concepts taught
by the Quran are embodied in the way of life of the Prophet Muhammad, both the Quran and Sunnah
(is the verbally transmitted record of the teachings, deeds and sayings of the Prophet Muhammad, as
well as various reports about Muhammad's companions) are the sources of the Islamic ethics. Various
Quranic verses and number of Prophetic narrations provide a code of ethics, which covers the
dimensions of human behavior. Islamic ethics is grounded in the Quran and Sunnah. Especially on
Quranic concepts like faith, piety and obedience, and they often quoted the Quran and Sunnah in
support of moral and religious ideas of Muslim (Ali, 1989; Hashi, 2011; Hesamifar, 2012)

Islam offers an ethical system which is unique. In Islam, ethics and religion are rooted to
primordial human nature which is innocent and good unless is corrupted. Similarly, ethics, religion
and law are complementary and do not contradict to each other. In this case, what is morally wrong is
also illegal, and the law permits only what is moral. Similarly, in Islam both morality and law are
derived from religious sources and religious teachings are practiced through morality and law. Second,
Islamic ethical system is unique, because its value-judgments transcend all worldly gains and
relativism interpretations. Transcendentalism, universalism and normative character are among
building blocks of Islamic ethics (Hashi, 2011; Kaypan, 2012)

RESEARCH METHODOLOGY

Participants

The participants of the study consisted of 2,160 Muslim youths in the three southern border
provinces of Thailand recruited using multi-stage sampling. Stage 1) Districts were selected using
stratified sampling divided into three strata which were districts with high and very high levels of
population loss (red districts), districts with a moderate level of population loss (pink districts), and
districts with a low level of population loss (green districts). These levels were determined using the
data and trends of violence provided by the Center of Deep South Watch (2015). Then one district
from each stratum was selected using simple random sampling to get nine districts. Stage 2) two sub-
districts were selected from each district through simple random sampling to get 18 sub-districts.
Stage 3) three villages were selected from each sub-district to get 54 villages. Stage 4), the last stage
of subject selection, 40 youths totaling 2,160 youths were selected from each village to represent Thai
Muslim youth. They were selected with cooperation from local Muslim leaders in the target areas.
Research Instruments

The research instrument was a questionnaire consisting of three parts: Part 1. General
information on the subjects, Part 2: Four Islamic factors from a study by Laeheem (2014a), and Part 3:
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Islamic ethical behaviors applied from questions in a study by Rimpeng (2008) with a 7-point scale: 7
= Highest, 6 = High, 5 = Fairly High, 4 = Moderate, 3 = Low, 2 = Fairly Low, and 1 = Lowest. The
internal consistency reliability test was measured and the Cronbach’s alpha coefficient was 0.872.
Data Collection

This study used a cross-sectional study design involving interviews and surveys of Muslim
youths in the three southern border provinces in Thailand in a sample selected from the target
population studied. Verbal consent to participate in the study was obtained from Muslim youths after
assurance of confidentiality was given to individuals. The data for this study were collected by the
researcher and research assistants who, even though they had experience in data collection and were
locals of the target areas, were retrained in order to have the same data collecting methods and the
same understanding about data collecting methods and details of questions.
Data Analysis

The data were analyzed with the R program. All the determinant variables of interest and the
outcome variable (Islamic ethics behavior) were continues variables. Descriptive statistics was used to
describe the main variables of the study. Pearson Product-moment correlation was conducted to test
the correlations between Islamic ethics behavior and Islamic factors (Islamic factors; Islamic way of
upbringing, knowledge of the religion, participation in Islamic activities, and practices to Islam
principle). Multiple linear regression analysis was performed to investigate any independent
correlations between Islamic ethics behavior and various determinants linked to Islamic factors, and
variables were eliminated from the model by stepwise method.

RESULTS

General Data on the Subjects

Most of the Muslim youths who were the subjects of this study were males (55.74 percent) with
the average age of 19.27 years (the youngest was 15 years old, and the oldest was 24 years old), with a
bachelor’s degree (43.61 percent), and with married parents (80.00 percent). In addition, most of these
Muslim youths who were the subjects of the study were single (70.58 percent), still in school (41.85
percent), and unemployed (36.25 percent).
Descriptive Statistics of Islamic Ethics Behavior and Islamic Factors

In this study, the mean score of Islamic ethical behavior (outcome variable) and Islamic factors
(determinant variables) was interpreted based on Laeheem (2014b) guideline which suggested mean
1.00-1.49 scored as lowest, 1.50-2.49 scored as low, 2.50-3.49 scored as fairly low, 3.50-4.49 scored
as moderate, 4.50-5.49 scored as fairly high, 5.50-6.49 scored as high, and 6.50-7.00 scored as highest.
The result found from the analysis that the level of the Islamic ethics behavior among Muslim youth in
the three southern border provinces, Thailand was at a fairly high level (mean= 5.08). The mean score
of four predictor variables, the Islamic way of upbringing was at a fairly high level (mean= 5.03), the
knowledge of the religion was at a moderate level (mean= 4.36), the participation in Islamic activities
was at a fairly high level (mean= 5.27), and the practices that adhered to Islam principle was at a fairly
high level (mean= 5.13), (see Table 1).
Correlations between Islamic Ethics Behavior and Islamic Factors

Pearson Product-moment correlation was conducted to test the relationships between Islamic
ethics behavior (outcome variable) and Islamic factors (determinant variables) and the interpretation of
correlations is based on Laeheem (2014b) guideline which suggested r =. 01 to .19 as smallest, r =. 20
to .39 as small, r = .40 to .59 as medium, r = .60 to .79 as large, and r = .80 to 1.00 as largest. The
result of the analysis indicate that the Islamic ethics behavior had a statistically significant correlation
with Islamic way of upbringing, knowledge of the religion, participation in Islamic activities, and
practices to Islam principle (p = 0.000). The adherence to Islam principle was a positive and large
correlation with Islamic ethics behavior (r=0.60, 95% C.l. = 0.57, 0.63). The Islamic way of
upbringing was a positive and medium correlation with Islamic ethics behavior (r=0.44, 95% C.I. =
0.41, 0.48). The knowledge of the religion and the participation in Islamic activities were a positive
and small correlation with Islamic ethical behavior (r=0.38, 95% C.I. = 0.34, 0.42; r=0.35, 95% C.I. =
0.31, 0.39), respectively (see Table 1).
Relationships between Islamic Ethics behavior and Islamic Factors, Final Model

Multiple linear regression analysis was performed to determine whether the relationships
between Islamic ethical behavior (outcome variable) and Islamic factors (determinant variables). The



53

results revealed that there were statistically significant correlations between Islamic ethics behavior
and Islamic way of upbringing, knowledge of the religion, participation in Islamic activities, and
practices to Islam principle. The residual deviance of 0.607 on 2155 degrees of freedom (p = 0.000)
and the four determinant variables explain about 47.30% of the variance in Islamic ethics behavior.

As depicted in Table 2, the largest beta coefficient obtained was 0.42 (95% C 1= 0.39, 0.45) for
practices adhering to Islam principles, this means that the practices to Islam principle made the
strongest unique contribution in explaining the Islamic ethical behavior among Muslim youth in the
three southern border provinces of Thailand, when the variance explained by all the other determinant
variables in the model was controlled for. It suggests that one standard deviation increase in practices
to Islam principle is followed by 0.42 standard deviation increase in Islamic ethics behavior outcome.
The Beta value for Islamic way of upbringing, knowledge of the religion, and participation in Islamic
activities were 0.34 (95% C.I. = 0.39, 0.45), 0.17 (95% C.I. = 0.13, 0.21), and 0.09 (95% C.I. = 0.06,
0.12), respectively. This means that the three determinant variables also made some contribution in
explaining the variance in the Islamic ethical behavior among Muslim youth in the three southern
border provinces, Thailand.

DISCUSSION AND CONCLUSION

This study investigated the relationship between Islamic ethical behavior among Muslim youth
in the three southern border provinces of Thailand, and four determinant variables linked to Islamic
way of upbringing, knowledge of the religion, participation in Islamic activities, and practices to Islam
principle. Results indicate that Islamic ethical behavior outcome was statistically significant
correlations with all four determinant variables that explain about 47.30% of the variance in Islamic
ethics behavior. Therefore, it could be said that all the four variables of Islamic factors had positive
influence on Islamic ethical behavior among Muslim youth in the three southern border provinces. The
adherence to Islam principle was clearly the most strongly related determinant in explaining the
Islamic ethics behavior among Muslim youth. The Islamic way of upbringing, knowledge of the
religion, and participation in Islamic activities were also made some contribution in explaining the
variance in the Islamic ethics behavior. This means that all the four determinant variables of Islamic
factors has been found to be related to positive behaviors of Muslim youth; Muslim youth who had
highest level of the four determinant variables of Islamic factors were more likely to have Islamic
ethical behaviors than those who had lowest level of the four determinant variables of Islamic factors.
This is a positive impact indirectly on the Muslim youth’s behavior or Islamic ethical behaviors,
because these four determinant variables are related to religious socialization mainly through the
religious institution and the family institution that encourage Muslim youth to follow and have correct
behaviors according to Islamic principles.

Studies have found that the four variables of Islamic factors which as the level of Islamic way of
upbringing, knowledge of the religion, participation in Islamic activities, and practices to Islam
principle are considered factors that have direct influence on Muslim youth’s behavior. Muslim youth
who have a high level of the four variables of Islamic factors have a high level of desirable behavior
and behavior that is in accordance with social norms and to Islamic principles (Laeheem, 2012;
Narongraksakhet, 1997). This is due to the fact that the Islamic religion is a representative that
socializes or guides Muslim youth to a goal of behavior and to adhere to good deeds with moral and
ethics, to know right from wrong, to have good and proper conduct, to feel embarrassed to commit
sins and wrong doings according to morals and tradition, and to be determined to practice the religion
according to the religious principles (Laeheem, 2012; Laeheem & Madreh, 2014). Furthermore,
Islamic socialization mostly emphasizes providing knowledge, understanding, and education related to
Islamic principles. The process does not only transfer knowledge, experience, or skills from one
generation to the next but also covers all aspects. The Islamic educational process covers training,
mental socialization, transfer of religious and secular knowledge, and instilling moral and ethics
(Mahama, 2009; Narongraksakhet, 1997; Yadegarfard & Bahramabadian, 2014).

One way of promoting and supporting Muslim youth to have behavior in accordance with social
norms is to encourage Muslim youth to have a high level of Islamic way of upbringing, knowledge of
the religion, participation in Islamic activities, and practices to Islam principle (Chaiprasit,
Chansawang, & Pergmark, 2005; Nabil al-Samalutiy, 1986; Touthern, 2010). Islamic socialization is a
process of nurturing and making Muslim youth complete Muslims in terms of ethics and religious
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practice, and their lives and their living are key to good life and to protect them from bad things no
matter what circumstance they are in (Mursiy, 2001; Touthern, 2010; Yaljin, 2007). In addition,
training, socialization, and behaving under the protection of Allah by staying away from all sins and
taboos, and focusing on doing good things. These are important factors that influence Islamic ethical
behavior (Bungatayong, 2009; Nahlawiy, 2003; Touthern, 2010). Moreover, an Islamic socialization
process by instilling intelligence that supports Muslim youth to use their intelligence in thinking and
reflecting upon practicing good deeds according to Islamic principles is considered factors influencing
inculcating Islamic ethical behavior (Abdullah al-Malikiy, 2005; Umarahm, 2000).

Thus, it can be seen that the result of a process of socialization that parents or guardians and
Muslim leaders conduct to teach, train, advise, and inculcate in youth makes Muslim youth know,
understand, and experience correct social norms as well as behave according to Islamic principles.
These are the ways to promote and support youth to have more Islamic ethical behavior (Laeheem,
2013; Laeheem, 2014a). Promoting Muslim youth to have knowledge and understanding of Islamic
principles, strictly practice the religious, participate in activities to develop their souls the Islamic way,
and to be trained according to Islamic principles can result in youth whose behavior is in line with
social norms (Chaiprasit, Chansawang, & Pergmark, 2005; Khagphong, 2004; Mahamad, Thongkum,
& Damcha-om, 2008; Mahama, 2009). Therefore, using the Islamic socialization is a factor of great
importance and a factor with direct and positive relationship with promotion of Islamic ethical
behavior because it is a socio-psychological process that can result in youth who have desirable
personalities and have changed naturally through direct and indirect socialization (Khagphong, 2004;
Laeheem, & Baka, 2010; Laeheem, 2012; Laeheem, 2014a).

The results of this study could help individuals and organizations involved in looking after and
promoting Islamic ethical behavior among Muslim youth in the three southern border provinces in
forming good policy and concrete strategies for promoting and supporting Muslim youth to have
Islamic ethical behavior. In particular, Islamic and state organizations should make concrete use of the
data from this study such as in activities of instilling in youth the Islamic way of life, activities that
develop the mind, emotion, intelligence, and society in the Islamic way, activities in training,
providing knowledge, and practicing according to Islamic principles for Muslim youth, and activities
for promoting and strengthening the family institution so that it can keep children under the Islamic
principles. Furthermore, the data are important for promoting and supporting social institutions such
as the family institution, educational institution, and religious institution to concretely look after and
promote Muslim youth who have risk behaviors to change for the better, to behave according to the
Islamic way more and more, especially through Islamic socialization such as encouraging youth to
strictly practice the religion, providing them with knowledge and understanding about Islamic
principles, promoting Islamic upbringing, and encouraging youth to participate in Islamic activities
and in training related to Islam.
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Islamic Background in Upbringing, Studying, Performing Religious Duties,
and Participating in Activities of Thai Muslim Youth with Islamic Ethical
Behavior in the Three Southern Border Provinces of Thailand

ABSTRACT

The purpose of this research was to explore Islamic background of Thai Muslim youth in the
three Southern border provinces of Thailand in terms of upbringing, studying, performing religious
duties, and participating in activities. Data were collected through discussions and in-depth interviews
with 54 informants consisting of 18 youth who had Islamic ethical behavior, 18 Muslim leaders, and
18 parents and guardians. The data were categorized according to research questions before content
analysis was conducted using logical comparison with related concepts, theories, and research reports
along with the context. The study found that Thai Muslim youth in the three Southern border
provinces of Thailand had good Islamic ethical behavior with good Islamic background in upbringing,
studying, performing religious duties and participating in activities.

Keywords: Islamic Upbringing, Studying Islam, Performance of Religious Duties, Islamic Ethical
Behavior, Muslim Youth

INTRODUCTION

Thai society has rapidly changed and been developed with science and technology including
modern information technology systems and borderless communication that have brought along news,
information and cultures from other countries that people receive and mix with their own in their
everyday life without knowing that they do and without considering whether what they receive is right
or wrong, appropriate or inappropriate. Consequently, youth accept, use, imitate and have been
fascinated by such information and cultures that have become popular and resulted in social problems
and lack of ethics in society (Juajan, 2005; Suramethee, 2007). Globalization has weakened Thai
society which is facing crises on virtually all fronts including political, educational, religious,
economic and social problems. Particularly, moral and ethics among Thais have been weakened
which can lead Thai society to crises in the future (Wonglakha, 2012). A lack of ethics has been a
problem in Thai society for a long time and the problem is chronic and it cannot be solved completely.
At present it is a worrying as it is getting more complex and increasingly more severe because the
problem develops its evolution along with the fast growing development of technology (Suramethee,
2007). Even Muslim society is faced with problems relating to the fast changing social condition that
affects the way of life among Thai Muslims directly and indirectly. For example, parents do not have
time to closely teach and train their children who pay no attention to religious activities and regularly
violate Islamic ethics, commit sins and taboos which has become their habit without feeling
embarrassed (Anmunajid, 2010; Annadwee, 2004). Most Muslim youth do not lead their way of life
in accordance with Islamic principles, and as a result, they become youth with problems relating to
misbehaviors according to Islamic ethics. This is a result of their parents having no time to control,
care for, train and teach them or to corporate good attitudes and ethics in their children. Youth are not
interested in Islamic activities, do not practice the religion and do not study the religion (Lacheem &
Baka, 2010).

Having superb ethical Islamic behavior is the main target of Islamic teaching that is the
foundation and rules for the life management system of Muslims and it is used to measure how
superb individual Muslim is. Only when the individual has good ethics, he or she will be a perfect
Muslim who is happy and a true winner in this world and the next world. The Islamic ethical behavior
which is emphasized and Muslims are encouraged to adhere to for their daily practice consists of four
components: faith, interaction with people of different faith, Islamic socializing, and the moral self
(Rimpeng, 2008; Bungatayong, 2009; Kaypan, 2012). One important factor that is important and can
affect incaltation of Islamic ethical behavior in youth is related to the socialization process through the
religious and the family institutions, especially Islamic upbringing, Islamic studies, performance of
religious duties, and participation in Islamic activities. Studies have found that upbringing is a process
that enables youth to understand and accept social values and norms, and it can influence their present
and future behavior (Sears, Maccoby, & Levin, 1957; Grusec, 1992; Laecheem & Baka, 2010). Islamic
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upbringing, Islamic studies, performance of religious duties, and participation in religious activities
are all processes that develop personality, habit, ethics, and manners for youth to lead their life in
accordance with religious principles. They also reflect the truth of life and can lead youth to true
happiness based on Islamic morality and ethics (Khagphong, 2004; Laeheem, 2014).

Moreover, the background in Islamic upbringing, Islamic studies, performance of religious
duties, and participation in religious activities are causal factors affecting Muslim youth’s Islamic
ethical behaviors. Some concepts and theories show that Islamic socialization is a process that
encourages youth to conduct themselves as expected by society and in congruence with Islamic
principles. Most Muslim youth whose behavior is in accordance with Islamic ethical principles are
usually those who have been brought up in the strict Islamic way, have acquired good Islamic
knowledge through studying, performed religion duties strictly, and participated in religious activities
regularly (Mahama, 2009; Laeheem & Baka, 2010; Laeheem, 2014). One way to help promote and
support Muslim youth to have a high level of Islamic ethical behavior is to promote them to acquire
knowledge and understanding of Islamic teachings and principles, to strictly practice the religion, to
have Islamic upbringing, regularly participate in Islamic activities and Islamic training (Chaiprasit,
Chansawang, & Pergmark, 2005; Mahamad, Thongkum, & Damcha-om, 2008; Laeheem, 2014).
Youth can have a high level of Islamic ethical behavior as a result of training, teaching, and
inculcation they have received that have given them correct knowledge, understanding and experience
according to social norms. This is a socialization process with transfer of knowledge, thinking,
attitude, ideology, culture and personality to give individuals behavior desired by society (Broom &
Selznick, 1958; Cohen & Orbuch, 1990). Thus, Islamic background is a factor that enables Muslim
youth to have morals and ethics, realization of the need to know what is good or bad and what is right
or wrong which is a result of socialization, personality development, moral and ethical training that are
in congruence with Islam.

Therefore, the researcher has been interested in this and seen that it is necessary to study Islamic
background in upbringing, Islamic studies, performance of religious duties, and activity participation
among Thai Muslim youth in the three Southern border provinces who have Islamic ethics to examine
the youth with these four aspects of Islamic background. The findings of this study are detailed and
profound which would be useful for forming policy to prevent and solve problems concerning a low
level of Islamic ethical behaviors among Thai Muslim youth, and to promote and support Thai Muslim
youth to have a higher level of Islamic ethical behavior before the problem gets more severe and
becomes a social problem that is difficult to solve, and to help find ways to solve the problem in time.

METHODOLOGY

Key Informants

There were 54 key informants who were divided into three groups: 18 Thai Muslim youth
consisting of those who had a high score for the Islamic ethical behavior scale from the quantitative
part of the study and those who were chosen by religious leaders; 18 Muslim leaders; and 18 parents
and guardians. These 54 key informants were recruited with cooperation from the Sub-district
Mosque Committee in the target areas.
Data Collection

Data were collected from in-depth interviews with the three groups of informants from
November 2015 to January 2016. The researcher interviewed the key informants using probing
questions to find out details, and to have the informants explain phenomena and give reasons to
support it. Simultaneously, the researcher observed through the informants’ physical and verbal
personalities, manners, and behaviors. Moreover, the researcher reviewed the questions and answers
for confirmation, and therefore the interview lasted about 60-90 minutes for each interviewee or
informant.
Research Instruments

A set of structured interview questions with specified time and places for interviews was mainly
used. However, the sequence of the questions was flexible depending on contexts of the answers
given by each informant, and thus unstructured interview questions were allowed in addition to
structured questions for the interviewer to keep the interviewee focus on one particular topic at a time.
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Protection of Informants’ Rights

Before the interview, the researcher informed the target group about their rights to decide
whether or not to participate in the project, and that their refusal to give any information will in no
way affect any assistance they should receive from the Mosque Committee and the religious leaders.
They were also informed that they have the rights to change their mind and stop participating at any
time without being affected; their personal information will be kept confidential; information about
their background related to their Islamic upbringing, studies, performance of religious duties, and
participation in religious activities will be presented as overall information, and pseudonyms will be
used instead of their real names.
Data Analysis

In data analysis of this study, emphasis was placed on Islamic background in upbringing,
religious studies, performance of religious duties, and participation in religious activities. The data
from conversations and in-depth interviews were analyzed based on related concepts and theories in
order to decode the data according to the research objectives, and finally the data were presented using
a descriptive method. The data were categorized according to the study issues, analyzed, and
concluded. Associations between the questions of the study and theories were identified and analyzed
profoundly and strictly in accordance with the analytical methods that had been set in order to obtain
specific concepts from concrete data and to find new explanations. In short, in data analysis of this
study, the data collected were primarily analyzed by categorizing according to the study issues, then
content analysis was performed with the data by comparing them using principles of logic, concepts,
theories and research reports coupled with the contexts.

RESULTS AND DISCUSSION
The results of the in-depth interviews with 18 Thai Muslim youth who had Islamic ethical
behavior, 18 Muslim leaders, and 18 parents and guardians emphasizing Islamic background among
Thai Muslim youth who had Islamic ethical behavior in their upbringing, studying, performing
religious duties, and participating in religious activities are as follows.
Islamic Background in Upbringing of Thai Muslim Youth who had Islamic Ethical Behavior
Family is the first institution with parents or guardians who train, teach, give advice, care, love,
protect, and warm children to instill in them Islamic ethical behavior by socializing their mind,
building value in their mind, inculcating awareness, and creating good role models that are important
in helping children to learn social value, norms, culture, and good social behavior. Interviewing the
target group, the researcher found that training and upbringing by the family institution is considered
an important factor directly and indirectly affecting Thai Muslim youth’s Islamic ethical behavior. It
was found from interviewees that
“...My parents usually control me strictly to practice my daily religious
routines and advise me to do good things for Allah only... ... 7
(Mr. Anwa, Miss Robiyah, Miss Yameelah)

“...My parents emphasize that I practice strictly according to Islamic
principles both the dos and don’ts...”
(Mr. Muhammad, Mr. Nawawee, Miss Rohanee)

“...My parents always punish me if [ don’t pray, don’t fast, and do tattoos
according to Islamic principles...”
(Mr. Paosan, Mr. Zakariya, Miss Yaowaree).

“...My parents forbid me from being involved in all vices, and tell me to

dress according to the principles and eat halal food...”
(Mr. Ahmad, Miss Nureeyah, Miss Adilah).

These correspond with what Muslim leaders, parents and guardians said.
“...Training and upbringing by family are important factors that make
youth behave with good Islamic ethics, especially families that are strict
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with their children to behave and practice strictly according to Islamic

principles...”
(Mr. Sofee, Mr. Abdullah, Mrs. Solihah)

“...Most youth who have good Islamic ethical behavior have been trained,
their minds have been socialized, and they have their parents as their good

role models...”
(Mr. Sobree, Miss Padiyah, Mrs. Nureeda).

“...Parents who give advice, train, teach, suggest, and care for their
children closely usually have influence on their children directly and
indirectly in the way they behave, especially according to Islamic ethical
principles...”

(Mr. Usoh, Mr. Maroning, Mr. Mahmud).

The results of the study above show that Thai Muslim youth who had good Islamic ethical
behaviors were those who had been trained and brought up the Islamic way which was an important
factor that had direct and indirect influence on good Islamic ethical behavior. This is because
upbringing is a method that parents use in socializing the mind of their children, instilling value,
stimulating awareness, teaching social norms, culture, social behavior, controlling and looking after
their children so that they behave in a desirable way. Thus, it was found that instilling and training
children according to Islamic principles are ways for promoting children to behave in a desirable way
(Yaljin, 2007; Touthern, 2010; Laeheem, 2012). Upbringing using socialization of the mind to instill
value, culture, traditions, social norms, and social behavior is to support children to behave well
according to Islamic principles, and upbringing is a factor affecting instillation of Islamic ethical
behavior (Umarahm, 2000; Abdullah al-Malikiy, 2005; Laeheem, 2013; Laeheem, 2014). Promotion
for youth to have strict Islamic upbringing, and application of religious principles in instillation of the
right attitudes and ideologies can influence reinforcement of Islamic ethics among Muslim youth
(Khagphong, 2004; Laeheem & Baka, 2012). Hence, it can be said that Islamic upbringing is
important to promotion and support for children to have desirable personality, characteristics, and
behavior. Muslim youth who have upbringing suitable to the situation and in congruence with Islamic
principles will have suitable and effective behaviors.

Islamic Background in Islamic Studies of Thai Muslim Youth who had Islamic Ethical Behavior

Studying Islam is considered very important to the way of life for Muslims because Islamic
knowledge is rules for everyday life and all Muslims must seek knowledge to understand Islamic
teachings and conduct themselves according to Islamic principles. Moreover, Islamic knowledge
promotes and reminds Muslims to seek knowledge all the time without separating secular knowledge
from religious knowledge but with emphasis on continuous seeking for knowledge that is well-
balanced and useful for living. However, seeking Islamic knowledge is an important factor that
enables youth to have good social behavior according to social norms and they will become persons
with good Islamic ethical behavior as evidenced by statements obtained from the interviews as
follows.

“...My parents sent me to study the religion at the Ethical Training Center
of the mosque since | was very young (to the Tadika), then to a private
Islamic school for my primary to high school education so that | have
foundation knowledge for religious practice and to be a good member of
Muslim society...”

(Mr. Ismael, Mr. Ameen, Miss Rukayah)

“...My parents always emphasize seeking knowledge about Islamic faith,
practice, and ethics; they usually buy books and VCDs on Islam and they
always attend sermons...”

(Mr. Ruyanee, Miss Laila, Miss Hasanah)
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“...I'm interested in studying Islam and do it regularly and continuously, I
enjoy finding books to read by myself and listen to sermons so | understand
the principles that Muslims must follow and practice and | also understand
what Muslims must not do. This is for me to lead my life in accordance with
Islamic principles...”

(Mr. Sofeen, Mr. Zakariya, Miss Hamidah)

“...My family gives special importance to religious studies and sends
children to study the religion and the Quran at an Institute of Quran
Memorization because they want their children to be good and complete
Muslims who practice the religion strictly and can memorize the entire
Quran very well...”

(Mr. Apendee, Mr. Lukman, and Mr. Abdulrohim)

This corresponds with reflections by Muslim leaders and parents and guardians who said
“...Studying and seeking knowledge to practice and conduct oneself
correctly according to Islamic principles is a duty of every Muslim, and it is
not different from praying, fasting, and paying Zakat. It is an important
factor that enables Muslim youth to have good Islamic ethical behavior as
expected by society...”

(Mrs. Sobeerah, Miss Kareemah, Mrs. Nureen)

“...Studying Islam is part of living that influences behavioral changes
physically, mentally, and intelligently. The important target is to build
responsible Muslims who are good servants to Allah, and who can conduct
religious activities correctly and live as good members of society and good
citizens of the humankind...”

(Miss Aseeyah, Mr. Sulaiman, Mrs. Mareeni)

“...Studying Islam is related to living a complete life to upgrade being
humans and perfect servants, especially studying the teachings in the
dimensions of religion, beliefs, ethical principles, occupation, and
interactions that is related to social condition, and for practice in
accordance with what ones have learned...”

(Mr. Jaruwut, Mrs. Habibah, Mrs. Mulimah)

The aforementioned results of the study indicate that Thai Muslim youth with good Islamic
ethical behavior are those who seek knowledge of Islam which directly and indirectly influences their
possessing good Islamic ethical behavior. This is because studying Islam is a process of training,
knowledge transfer, experience, skill, and nurturing of intelligence, body, and soul to promote youth to
being complete Muslims. Particularly, this is a process of habit training and socialization of the mind
to make youth ethical persons and well-disciplined corresponding with the concept of Islamic ethics
promotion emphasizing a process of socialization of the mind, emotion, intelligence, and Islamic spirit
among Muslim youth. The emphasis is also on a process of establishing knowledge, understanding,
and instilling social norms in youth for them to adhere to and practice it in their everyday life correctly
according to Islam. Moreover, it is for youth to learn about values and regulations to be able to live
with others in society (Mahama, 2009; Laeheem & Baka, 2010; Laeheem & Madreh, 2014; Laeheem,
Baka, Tahe, & Walee, 2015). Promoting youth to learn and understand Islamic principles is to
promote Islamic ethics for them to adhere to as a life system and to practice correctly in everyday life
(Narongraksakhet, 1997; Mahama, 2009; Laeheem, 2015).  Promoting youth regularly and
continuously to have knowledge of the religion and use it in performing religious duties and in living
daily can have influence directly and indirectly on reinforcement and inculcation of Islamic ethical
behavior in Muslim youth (Khagphong, 2004; Mahama, 2009; Laeheem, 2013; Laeheem & Baka,
2012). Thus, it can be said that seeking and studying Islam, a duty for all Muslims, to adhere to and
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take it as the system of life for everyday life practice as required by Islam is an important factor
affecting promotion and support for Muslims to have good Islamic ethical behavior.

Islamic Background in Performing Religious Duties of Thai Muslim Youth who had Islamic
Ethical Behavior
Islam is a religion of faith with performing religious duties and remembrance of Allah with
chaste heart. All Muslims must perform religious duties adhering to the five pillars which are: reciting
the Muslim profession of faith, praying five times a day, alms-giving, fasting during the Ramadan
month, and pilgrimage to Mecca. Islam teaches all Muslims to adhere to and conduct themselves in
accordance with the teachings strictly to make them Muslims who have behaviors of moral, ethics,
good deeds. This is reflected in the results of the interviews.
“...I adhere to performing the religious duties strictly, especially the daily
praying; | go to pray at the mosque regularly as it is very important to
follow sincerely reciting the Muslim profession of faith. It is a religious
pillar that helps wash away sins and cleanse our hearts as well as protect us
from sins...”
(Mr.Yusree, Mr.Pratya, Miss Rinlada).

“...My friends and I give much importance to performing the Islamic
religious duties that makes us remember Allah all the time and makes us
determined to do good deeds, always conduct ourselves according to the
religious principles and social norms because it protects us and prevents us
from doing wrong or violating religious principles...”

(Mr. Afifi, Miss Yumaila, Miss Nuttaya)

“...performing religious duties regularly and continuously makes me spend
my daily life with awareness as | have something to hold on to that reminds
me to do good deeds and not doing bad deeds, and to avoid doing improper
actions. These result in my behavior that is in accordance with Islamic
principles and ethics...”

(Mr. Sukree, Mr. Mayutee, Miss Fareeda)

“...My strict performance of religious duties calms me down amidst chaotic
ways of life, and it prevents me from doing bad deeds, makes me humble,
and it also makes us unite, especially when we perform religious duties
together which gives us brotherhood and equality...”

(Mr. Adinan, Mr. Anuwat, Mr. Sarawut)

This corresponds with Muslim leaders and parents who said
“...Performing religious duties has one important aim which is to instill
Islamic ethical behavior because it is to follow the order of Allah and the
Prophet Muhammad. It is socialization of the mind of Muslims to purify
their hearts, to instill good characteristics in them, to eliminate bad spirits,
and to seek favor from Allah to make society peaceful...”
(Mr. Amadidaris, Mr. Khodafee, Mrs. Nushayatee)

“...doing good deeds is to follow the order given by Allah who has highest

Islamic ethical behavior because Islamic ethical principles come from

Islamic teachings which include orders what to do and what not to do...”
(Mrs. Suwannee, Miss Aida, Mrs. Nureemah)

“...Practicing Islamic teachings in everyday life is the highest goal for
Muslims; it influences development of Islamic ethical behavior among
Muslim youth because it shows their loyalty only for Allah. It instills in
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Muslims the way they are to conduct themselves strictly according to the
principles and to avoid what the principles forbid...”
(Miss Areenun, Mr. Amree, Mrs. Maryam)

“...Muslims’ performance of religious duties indicates that they are loyal
servants who follow commands given by Allah who controls Muslims’
behavior. Emphasis is placed on using Islamic teachings as guidelines for
living to do only good things that are accepted by society and to conduct
themselves with good morals and according to social norms which are
qualifications of persons who have perfect Islamic behavior...”

(Mr. Makoree, Mrs. Solihah, Mrs. Aminah)

The above results of the study show that performing religious duties among Thai Muslim youth
directly and indirectly influences their good Islamic ethical behavior because performing religious
duties instills in youth correct and proper behavior, adherence to good deeds and feeling embarrassed
doing sins or violating religious principles. This is in agreement with the concept that performing
religious duties is socializing the mind to do only good things, to adhere to good deeds, morals, ethics,
knowing right from wrong, and feeling embarrassed to commit sins (Laeheem, 2012; Lacheem &
Madreh, 2014). Performing religious duties is a process that can socialize, nurture, and creates youth
to be Muslims who have perfect Islamic ethical behavior which enables them to live a life with love of
doing good deeds and protects them from bad things. The process develops youth to perform good
deeds so strongly that they become highly ethical persons (Abdul al alim Mursiy, 2000; Hamid al-
Hazimiy, 2000; Yaljan, 2007; Touthern, 2010). Conducting oneself under protection of Allah and
behaving in a way that keep oneself away from all sins by abandoning all taboos, and doing only good
things is an important factor affecting Islamic ethical behavior (Ahmad Ibn al-Husain, 2003;
Bungatayong, 2009; Sayyid Ibn al-Wadi’iy, 2010; ). Furthermore, instilling and developing youth to
have Islamic ethical behavior continuously and consistently in congruence with Islamic principles is
considered a method of promoting behavior through Islam using socialization of the mind with regular
and consistent performance of religious duties (Yaljan, 2007; Touthern, 2010). Emphasizing a process
of instilling social norms in youth for them to hold on to practice daily religious activities correctly
according to Islamic principles can help youth learn about values, rules and regulations, and traditions
to become persons with good Islamic ethical behaviors (Mahama, 2009; Laeheem, & Madreh, 2014;
Laeheem, Baka, Tahe, & Walee, 2015). Moreover, promoting youth to perform religious duties
continuously can influence directly and indirectly reinforcement of Islamic ethical behavior among
Muslim youth (Laeheem, 2013; Laeheem & Baka, 2012). Therefore, it can be said that Muslim youth
who perform daily religious duties focus on only doing good things according to Islamic teachings and
social norms, and it is an important factor that influences inculcation and support for Muslim youth to
have good Islamic ethical behavior.

Islamic Background in Participating in Activities of Thai Muslim Youth who had Islamic
Ethical Behavior
Participating in Islamic activities is another key factor affecting development of Islamic ethical

behavior among Muslim youth because it is a knowledge exchange process that makes youth
understand current circumstances and keep up with the rapidly changing world, know what
alternatives to take, how to solve problems, develop skills, and want to learn unceasingly. As a result,
they will have life skills that enable them to live intelligently and happily in congruence with Islamic
principles. Besides, participating in Islamic activities promotes knowledge and understanding, instills
good attitudes, reinforces correct teachings, and makes youth not only persons who have good Islamic
ethical behavior desired by society but also adapt their behavior to social norms. It can be seen from
the interviews as follows.

“...My friends and I usually spend our free time participating in Islamic

activities to seek religious knowledge, especially activities related to

knowledge and understanding of Islamic religious practice because we want

to practice our religion correctly and perfectly. Moreover, we enjoy

participating in activities of annual ethical camps organized by different
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organizations to get new knowledge, and update our attitudes and

viewpoints...”
(Mr. Dawood, Mr. Rafal, Miss Rattana).

“...Since the time I grew up enough to remember things, my parents have
always allowed me to participate in Islamic activities for me to truly learn
Islamic principles and practice religious activities. I've absorbed true
Islamic principles and never miss practicing religious activities, and I've
always adhered to Islamic ethics and morals...”

(Mr. Amal, Miss Nutlee, Mrs. Khodeeyah)

“...Participating in Islamic activities allows me to discover myself, know
myself better, gives me opportunities to do self-evaluation to know why
performing religious duties is necessary; what my behavior and
characteristics are like; what my good points are and how to maintain
them; and what my weak points are and how to improve them. All of these
can improve my behavior in general and my Islamic ethical behavior,
too...”

(Mr. Somsak, Mrs. Sapita, Miss Nurhakeema)

“...Participating in Islamic activities gives us unity, makes us love each
other, promotes our human relationship and team working. Group
activities help us express ourselves better and blend ourselves with group
members better in addition to making us see importance of society and
living together happily. Moreover, group activities help reduce selfishness,
promote unity and understanding among group members. They also
promote participants to be good citizens, reduce problems concerning
misbehavior or crime as they help participants to spend free time in useful
ways. They help us to learn about duties and responsibilities, social values,
and they help us reduce selfishness, build value and ethics, to be generous,
give services to others, volunteer to help the public, to be able to adapt
ourselves to the environment and they promote us to know how to control
our emotion and improve our personality...”

(Mr. Kamaruddin, Mrs. Rosidah, Mrs. Nurlaila).

These statements are in agreement with those made by Muslim leaders, parents and guardians as
follows.
“...The Mosque Committee emphasizes youth’s participation in group
activities to establish a youth club of the mosque to do activities useful for
society and in accordance with Islamic principles such as calling for and
inviting youth to participate and understand Islam, to improve religious
sites, to promote studying the Quran, learning and practicing religious
duties, to do group activities to develop and organize morals and ethical
camps, and to teach at a Tadika...”
(Mr. Natsarun, Mr. Surading, Mrs. Roseleena)

“...There’re promotion and support to make youth good persons with
morals and ethics as well as to instill in them value of work for the public
and development of their community to be prosperous, to progress and to
have security; and development is to be carried out according to Islamic
principles at the same time as to raise the spirit of sacrifice for society, and
awareness of helping others and do activities that are useful for the
public...”

(Mrs. Katini, Miss Pranee, Mrs. Metta)
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“...Youth cooperate in participating in Islamic activities in the community
because they think it is their duty to cooperate and give importance to such
activities for benefit in developing themselves to perform religious activities
correctly to become youth who have good Islamic ethical behavior...”

(Miss Arree, Mr. Abbas, Mrs. Haleemoh)

“...Experiences received from participation in Islamic activities are
necessary and beneficial to life in the future for Muslim youth because they
widen the perspective of youth making them free to think and decide for
themselves and able to get along better with different types of people. As a
result, their personalities are improved; they can control their emotion
better, have more social skills, and know how to accept other people’s
opinions...”

(Mr. Yabbas, Mrs. Pantipa, Mrs. Kangsada).

The results of the study shown above indicate that Thai Muslim youth who have good Islamic
ethical behavior are those who participate consistently in religious activities. Such participation is
associated directly and indirectly with good Islamic ethical behavior among youth. This is because it
is also associated with socialization of the mind to allow youth to exchange knowledge and to actually
perform religious duties, and to instill in them good deeds, adherence to good things, morals, ethics,
knowing right from wrong, correct behaviors in accordance with Islamic principles, and feeling
embarrassed doing sins. All of these correspond with the concept specifying that participation in
Islamic activities is associated with Islamic ethical behavior because it promotes youth to develop
themselves by applying religious principles in enhancing knowledge and understanding of good
attitudes and correct ideology desirable for society and in agreement with social norms that make
youth individuals who have good Islamic ethical behavior (Narongraksakhet, 1997; Khagphong, 2004;
Mahama, 2009; Laeheem, 2013). The process of promoting activities related to religious principles
for people who have behavioral problems is a process of socializing the mind and nurture intelligence,
body and soul to make them persons who have good behavior with morals, ethics, discipline, and are
recognized in society (Laeheem & Baka, 2012; Lacheem, 2013). Participation in religious activities is
considered a factor influencing directly and indirectly youth’s behavior. Individuals who participated
in religious activities very frequently are those who have desired behaviors according to social norms
because religion is the representative that socializes or gives advice to youth to adhere to as the target
action of doing good things with morals and ethics. In addition, participation in religious activities
promotes youth to behave properly, feel embarrassed doing sins or violating religious principles,
morals, and traditions, and they are determined to do religious activities in accordance with what the
teachings specify clearly (Thepsitha, 1998; Laeheem, 2012; Laeheem & Madreh, 2014). One way to
promote and support Muslim youth to behave according to social norms is promoting them to
participate in religious activities regularly to instill in them faith and to reflect truth of life which is
construction of soul for contemplation that purifies their heart and leads them to true happiness. Thus,
participation in religious activities is an important factor influencing Islamic ethical behavior (Nabil
al-Samalutiy, 1986; Nahlawiy, 2003; Bungatayong, 2009; Touthern, 2010). Therefore, it can be said
that participation in Islamic activities is another significant factor that affects directly and indirectly
Islamic ethical behavior among Muslim youth because it is a rule or method that emphasizes a
construction process of knowledge, understanding, actual practice, and inculcation for youth to adhere
to as their system of life that make them prosperous with good attitudes and ability to practice in their
life correctly. Furthermore, it enables them to develop themselves to be complete or perfect humans in
accordance with principles, beliefs and Islamic methods that emphasize individuals to have
characteristics and behaviors in the Islamic way.

CONCLUSION AND RECOMMENDATIONS
The results shown above indicate that Muslim youth in the three Southern border provinces who
have good Islamic ethical behavior are those who have Islamic background in upbringing, studying the
religion, performance of religious duties, and participation in religious activities. It can be said that
Islamic upbringing, studying to seek knowledge of Islam, performing religious duties, and
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participating in Islamic activities are variables influencing Islamic ethical behavior of Muslim youth.
Youth who have a high level of strict Islamic upbringing, studying Islam earnestly, performing
religious duties solemnly, and participating in Islamic activities intently have a high level of strong
Islamic ethical behavior. Thus, if related individuals and organizations wish to instill Islamic ethical
behavior in Muslim youth, they should promote and support youth to have Islamic upbringing, study
Islam, perform religious duties, and participate in Islamic activities. These are methods associated
with socialization through the religious institution and family institution with the goal of equipping
youth with desirable behavior in accordance with social norms by advising them to adhere to good
things, morals, ethics, knowing right from wrong, embarrassed doing sins or violating religious
principles, morals, and traditions. Furthermore, it is a process that focuses on building knowledge,
understanding, transferring of experiences or skills, training and nurturing intelligence, body and
mind, and instilling faith reflecting truth of life that takes youth to true happiness. Besides, these four
aspects of Islamic background are the processes that focus on giving youth Islamic education from
when they are very young because it is a duty for every Muslim to study and seek knowledge about
Islamic faith, practice, and ethics to take as the system of life to be prosperous in knowledge, skill, and
process as well as continuous good attitudes that they can practice correctly in their everyday life.

The results of this study can help individuals and organizations involved in promotion of
Islamic ethical behavior among youth in the three Southern border provinces in forming concrete
policies and strategies for promotion and support for youth to have good Islamic ethical behavior.
Particularly, Islamic and state organizations should use data obtained from this research to utilize
concretely. For example, they can be applied in promoting youth to have Islamic upbringing by
strengthening the family institution and controlling children to be in the Islamic framework, to receive
Islamic education from the young age continuously by developing the educational system of the
Islamic ethical training center of the mosque so that it has better standards and quality. In addition, the
research results should be used in promoting youth to always have religious training and practice, and
to perform religious duties correctly according to Islamic principles by instilling them in youth’s
awareness, developing their mind, emotion, intelligence, and social awareness in the Islamic way. The
research results should also be used in promoting youth to participate in Islamic activities regularly by
providing support to religious units and organizations in doing activities that are suitable, up-to-date,
and meet the needs of youth, for instance. Additionally, the results of this study are important data for
promotion and support of the family institution, the educational institution, and the religious institution
to look after and encourage Muslim youth who have risk behaviors to change their behaviors to be
more Islamic and more ethical, especially by socializing them the Islamic way, for example,
encouraging youth to perform religious duties strictly, providing knowledge and understanding of
Islamic teachings to youth, promoting families to focus on Islamic upbringing, encouraging youth to
participate in Islamic activities and Islamic training, etc. The reason is that these are methods that
apply Islam in giving knowledge and understanding, instilling correct attitudes and ideology to make
youth behave in the way desired by society and in congruence with social norms and Islamic
principles.

ACKNOWLEDGEMENTS
This work was supported by the budget revenue of Prince of Songkla University according to
contract No. LIA580740S. The researcher is grateful to administrators of Prince of Songkla
University for approving the research grant.

REFERENCES

Abdul al alim Mursiy, M. (2000). Fi al- ‘Usul al- Islamiyah i al-Tarbiyyah Juz’ al-Awwal. Jami’ah al-
Qahirah: al-Maktabah al-Yami’iyyah.

Abdullah al-Malikiy, A. (2005). Maharat al-Tarbiyyah al-Islamiyah. Al-Dawhah: Dar al-Kutub al-
Qat ariyyah.

Ahmad Ibn al-Husain, M. (2003). al-Sunan al-Kubra. Bairut: Dar al-Kutub al-l1imiyah.

Anmunajid, S. (2010). Prohibited relationships. Retrieved from http://www.majlis-
ilmi.org/islam/modules.php?op= modload&name= Sections&file= index&req=
viewarticle&artid=1&page=1


http://www.majlis-ilmi.org/slam/modules.php?op=modload&name=Sections&file=index&req=viewarticle&artid=1&page=1
http://www.majlis-ilmi.org/slam/modules.php?op=modload&name=Sections&file=index&req=viewarticle&artid=1&page=1

67

Annadwee, A. (2004). Dear Muslim intellectuals. Retrieved February 19, 2014, from
http://www.majlis-ilmi.org/ slam/modules.php?op= modload&name = Sections&file =
index&req = viewarticle&artid =8&page=1

Broom, L. & Selznick, P. (1981). Sociology: A Text with Adapted Readings. 7" edition. New York:
Harper & Row.

Bungatayong, M. (2009). Activities for inculcating Islamic ethics in secondary students at Islamic
private school in the Educational Area I, Yala (Unpublished master’s thesis). Prince of
Songkla University, Pattani, Thailand.

Chaiprasit, K., Chansawang, W., & Pergmark, P. (2005). Islamic scripture and practice on sexual
behaviors among high school Muslim adolescents: Narathiwat province. Songklanakarin
Journal of Social Sciences and Humanities, 71(Suppl.), 71-80.

Cohen, J. & Orbuch, T. (1990). Introduction to sociology. Singapore: McGraw Hill.

Grusec, J. E. (1992). Social learning theory and developmental psychology: The legacy of Robert
Sears and Albert Bandura. Developmental Psychology, 28, 776-786.

Hamid al-Hazimiy, K. (2000). ‘Usul al-Tarbiyyah al- ‘Islamiyah. al-Madinah al-Munawawrah: Dar al-
‘Ulum.

Juajan, J. (2005). Ethics: Ethical theories for educational administrators. Bangkok: Odeon Store.

Junger-Tas, J. (1996). Youth and violence in Europe. Studies on Crime and Crime Prevention, 5(1),
31-58.

Kaypan, A. (2012). States of problems and inculcation of Islamic ethics and morals in students at
secondary school in Satun province (Unpublished master’s thesis). Prince of Songkla
University, Pattani, Thailand.

Khagphong, P. (2004). Islamic faith on behavior of child breeding of Thai Muslim family in Bangkok
(Unpublished masters thesis). Prince of Songkla University, Pattani.

Laeheem, K. & Baka, D. (2010). A study of the Thai Muslim youth’s way of life to maintaining peace
in the three southern border provinces of Thailand. Songklanakarin Journal of Social Sciences
and Humanities. 16 (6), 973-988.

Laeheem, K. & Madreh, A. (2014). Youth supervision based on Islam provided by Muslim leaders in
southern Thailand. Kasetsart Journal: Social Sciences, 35(1), 92-102.

Laeheem, K. (2012). Youth supervision based on Islamic belief of Muslim leaders in the communities
of 3 southern provinces. Kasetsart Journal: Social Sciences, 33(3), 454-463.

Laeheem, K. (2013) The Islamic way of youth care by Muslim leaders in the three southern-border
provinces of Thailand. Asian Social Sciences, 9(10), 160-168.

Laeheem, K. (2014). Factors associated with Islamic behavior among Thai Muslim youth in the three
southern border provinces, Thailand. Kasetsart Journal: Social Sciences, 35(2), 356-367.

Laeheem, K. (2015). Effects of participation in activities organized by the Sarong conservation club
on Islamic behavior of youth in Ban Sarong, Khao Tum sub-district, Yarang district, Pattani
province. Asian Social Sciences, 11(5), 58-64.

Laeheem, K., Baka, D., Tahe, H., & Walee, S. (2015). The results of Islamic behavior promotion
through a “Village Youth Club” among youth in Ban Sarong, Khao Tum sub-district, Yarang
district, Pattani province. Asian Social Sciences, 11(5), 80-90.

Mahama, M. (2009). Islam: Way of life. Songkhla: Po-bard.

Mahamad, F., Thongkum, P. and Damcha-om, M. (2008). Roles of Family in Cultivating Morality for
Youth in the Islamic Private Schools, Pattani Province. Songklanakarin Journal of Social
Sciences & Humanities, 14(1): 35-54.

Nabil al-Samalutiy, M. (1986). Al-Tanzim al-Madrasiy wa al-Tahdith al-Tarbawiy. Jidat: Dar al-
Shurug.

Nahlawiy, A. (2003). 'Usul al-tarbiyyah al-’"Islamiyah wa ‘asalibiha. Damishq: Dar al-Fikr.

Narongraksakhet, 1. (1997). History of Islamic education. Pattani : Prince of Songkla University.

Rimpeng, L. (2008). Ethical factors of Muslim students in higher educational institute (Unpublished
master’s thesis). Prince of Songkla University, Pattani, Thailand.

Sayyid Ibn al-Wadi’iy, A. (2010). Al-Tarbiyyah bi al-Qudwah al-Tarbiyyah al-Samitah. Jidat: Dar lbn
alQasim.

Sears, R., Maccoby, E., & Levin, H. (1957). Patterns of child rearing. Evanston, IL: Row Peterson.


http://www.majlis-ilmi.org/%20slam/modules.php?op
http://www.getcited.org/mbrz/10199878
http://www.getcited.org/pub/102127092
http://www.swu.ac.th/
http://www.swu.ac.th/
http://www.swu.ac.th/
http://www.swu.ac.th/
http://www.swu.ac.th/

68

Suramethee, Ph. (2007). Ethical issues: The challenges issues for present Thai education system.
Nakornratchasima: Mahachulalongkornrajavidyalaya University.

Thepsitha, S. (1998). Social control. Bangkok: The National Council on Social Welfare of Thailand.

Touthern, M. (2010). States, problems, and inculcation of Akhlaq into Islamic private schools’s
students under private education office, Pattani province (Unpublished master’s thesis).
Prince of Songkla University, Pattani, Thailand.

Umarahm, M. M. (2000). Tarbiyyah al-Nashi fi Zil al-Islam. Al-Arabiyyah al-Su’udiyyah: al-Sharikah
al-Su’udiyyabh li al-Tawzi’i.

Wonglakha, F. (2012). The inculcation of moral and expectations of Thai community. Daily News,
April, 32012, 8.

Yaljan, M. (2007). Manhaj ‘Usul al-Tarbiyyah al- ‘Islamiyah al-Mutawwir. Al-Riyad: Dar ‘Alam al-
Kutub.


https://www.google.co.th/search?espv=2&q=Nakornratchasima&spell=1&sa=X&ei=zBbcVKqLLpCyuAShy4KQAw&ved=0CBoQvwUoAA
http://www.swu.ac.th/

