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The purposes of this research were to study: 1 ) play patterns leading to the optimum preschool
learning experience, 2) teacher-child relationship patterns providing optimum preschool learning
experience leading to transcendence in play, and 3) conditions enhancing transcendence in play. The
research method was qualitative study, utilizing nonparticipatory observation during young children’s free
play and in-depth interviews with teachers. The findings drew from 13 children and 4 teachers from 18

exemplars out of 284 initial exemplars.

The finding of the first research question concerning play patterns leading to the optimum
preschool learning experience were 2 types of learning experience comprising of 6 tfranscendence play
patterns depending on the characteristics of crisis. The first one was intrapersonal type including 3
patterns: 1) resourcefulness, 2) expressiveness, and 3) problem-solving willfulness; the second one
was interpersonal type consisting of 3 patterns: 1) positive thinking, 2) responsiveness, and

3) sympathy towards others.

The finding of the second research question according to the teacher-child relationship ieading
to children’s transcendence was that teachers’ active sensing all through the play as well as at the
moment of a crisis were most frequently found. Teachers’ adaptive distancing from children’s play ranked

the second.

The finding of the third research question concerning the conditions that enhanced
transcendence in play were that given that the child was playing with close friends under a calm
atmosphere approximately no less than one hourand at the moment of crisis, the teacher could approach
the child with active sensing or adaptive distancing, transcendence would occur. Particularly, if the
existing stimulations in the environment were tlexible enough for various styles of play in different

situations, transcendence could even more readily be achieved.





