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The purposes of this study were : 1) to investigate the use of metacognitive strategies of
Thai students among three groups (high, moderate and low reading proficiency) who studied
English as a foreign language, 2) to investigate the effects of the teaching model emphasising
the use of metacognitive strategies on the students’ English reading comprehension, 3) to
explore to what extent the instructors help raise students’ awareness of metacognitive strategies
to apply them to their reading, 4) to explore the students’ attitude towards using metacognitive
strategies in their reading, and 5) to explore the limitations of using metacognitive strategies in

the students’ reading.
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The population were 207 engineering and science undergraduate students (2, 3, and
4" years) who enrolled on Reading | course of the 2" academic year 2006 provided by the
Languages Department, Faculty of Applied Arts, King Mongkut's Institute of Technology North
Bangkok.

The research instruments employed were as follows: 1) the instrument for the action
research, i.e. the Test of Reading Skills and Comprehension (Pre-test), the Test of Reading Skills
and Comprehension (Post-test), and the Achievement Test; 2) the instrument for the contextual
study, namely the Metacognitive Awareness Questionnaire. The data was then analysed
quantitatively by means of mean, standard deviation, paired samples statistics, Pearson

product-moment correlation coefficient, percentage and frequency, and qualitatively by

description.

The findings of the study revealed that after the 36-hour course the high and moderate
reading proficiency subjects used more metacognitive strategies when reading texts than
before. The mean scores of the post-test gained by the subjects of the high, moderate and low
reading proficiency groups were significantly higher than those of the pre-test at the statistical
level of .05. Moreover, it was found that all groups of students who were raised the awareness of
metacognitive strategies by the teachers in their reading during the course gained higher mean
scores of the achievement test than those of the post-test. This means that they could apply the
use of strategies taught in class to other types of test. In addition, the results from the open-
ended questions revealed that most subjects found metacogntive strategies beneficial to their
reading English texts. Although metacognitive strategies can help the readers to be more
successful in regulating their reading comprehension, the subjects had difficulties using some
strategies which should be taken for granted by the teachers when teaching.

Therefore, in the light of this study, the teachers of a reading course should set the main
goal of an English reading comprehension instructional model using metacognitive strategies to

help the learners to be able to successfully comprehend the English texts.





