Chapter 1

Introduction

Background Study

The use of Internet technology in foreign language learning and teaching has
increased dramatically over the past two decades. New digital literacy tasks have
been integrated into the learning context to support the learner and to enhance
their language development through web-based language learning methods. This
then allows the language learner to access the benefits of the internet, as well as
learn from and explore knowledge content beyond the immediate classroom
environment. Moreover, language instructors are able to provide modern and
relevant language learning tasks to the learners through mobile language learning
which will allow them to engage in useful tasks for language learning both inside and
outside the classroom, at anywhere and anytime. In addition, the use of mobile
internet in language learning is increasing as a more intelligent source, consisting of
interactive and multimedia computer-assisted language learning. The changing role of
computer assisted language learning to be web-based language learning in the 2000s
also advanced the development towards Mobile Assisted Language Learning. The
characteristics of mobile learning are recognized as the potential for learning process
to be personalized, spontaneous, informal, and, ubiquitous.

However, even though web sites and mobile networks can significantly
influence the language learning process and instruction, they cannot substitute for
language instructors but they can be supportive teaching tools. For example, Duffy
and Cunningham (1996) assert, “culture creates the tool, but the tools change the
culture”. Similarly, Nanjappa and Grant (2003) stated, “a complementary relationship
exists between technology and constructivism, with the implementation of each one
benefiting the other”. Obviously, the aim of combining language learning with
technology is to create a learning environment where learners can be interactive
with each other in order to enhance the learning process. Web-based language
learning is considered to be a sources of language learning and teaching in the digital
age; that the effectiveness and reliability in presenting learners with dynamic tasks is
significant because it can push learners to be self-mediated learners.

On the other hand, the notion of high motivation influence in language
learning is a very important factor influencing whether a learner can acquire language

successfully or not; it seem to be that highly motivated learners are more



successful in terms of acquiring language (Dornyei, 2001). In additional, Dornyei (2003)
stated the educational area in term of L2 motivation as two main perspectives:
1) the systematic development of motivational strategies to generate and maintain
learners’ motivation, and 2) self-motivating strategies to take personal control of
affective conditions and experience involved in language learning. Moreover, Dornyei
(2003) pointed out one issue that should reconsidered in the process of L2
motivation is “making the teaching materials relevant to the learners” through
specific learner goals” with the result of “increasing learner satisfaction”. Similarly,
my research study focuses on task- based analysis and raise learning activity to
meet the course and learners goals by applying the motivation theory in web-

based language learning context.

Thai EFL learner’s Characteristics

The Ministry of Education and the Ministry of University coordinate all higher
education in Thailand. As a result, the National Education Commission controls the
curriculum at the 16 state-run universities, 26 private universities, and 36 universities.
In relation to the connection between the curriculum and the development of
English speaking skills, such as in Alan’s (2002) discussion with Thai language
teachers, a number of reasons were proposed as to why Thai students were
repeatedly characterized as unwilling speakers. These reasons included the impact of
the culture-based seniority system, shyness, an over-emphasis on accuracy, and an
attachment to rote memorization as a learning style.

This characterization has clear implications for Thai people seeking to
establish a career in the education setting, and the hotel and tourism industry
because the ability to communicate effectively is a primary skill requirement that
is becoming increasingly more important. However, instilling greater confidence and
improving the skill level in speakers of a foreign language are difficult issues to
resolve. Nonetheless, this study intends to examine these issues in order to
ascertain if there is a particular teaching approach of which will benefit Thai

learners.



Strengths and weaknesses of speaking skills of EFL learners

Boonkit (2010, pp. 1306-1307) proposed that building up the learner’s
confidence and willingness to speak and to eliminate fear of making errors was
priority that the EFL teacher should first consider in order to make the learner feel
comfortable to speak English language. Thus, the learner confidence and
competence in speaking can be first developed through appropriate instruction and
assessment. Boonkit (2010, pp.1306) pointed out that building up confidence in
speaking to an audience is a significant factor that improves speaking performance.
Promoting speaking confidence or willingness to speak was recommended for English
speaking skills development of EFL/ESL learners (Bailey, 2005; Nunan, 2006; Patil,
2008; Trent, 2009; Zhang, 2009). In addition, Boonkit, (2010, p.1308) suggested that
“EFL learners speaking improvement included a variety of course activities,
encouragement for more exposure to both listening and speaking activities in real
world situation appeared to be practical method to promote speaking confidence

and competence”.

Research goals

The research objectives are framed around the learning activities of MALL. In
particularly, Language motivation and MALL can support EFL learners to aid the
learner to improve their English speaking through their MALL application. Moreover,
this research will assist EFL learners to utilize MALL activities and develop English

speaking proficiency in students who are enrolled in English Program at a University.

Aims of study

1. This present research investigate the development of learners’ motivation
for their perceived successes and failures in Mobile Assisted Language Learning

2. This present research investigate and compares interpersonal motivation
toward varies Mobile learning activities in order to develop language learning in the
different aspects of language learner’s competency.

The present study will narrow the variety of factors that might influence
motivation for foreign language learning. The model of motivation investigated in this

study included attitudes towards mobile language learning activities.



Research questions

Undergraduate students enrolled in undergraduate education majoring in the
English program have to study two English courses in the first year as part of
their bachelor degree. However, despite the intensity of the language development
program, a lack of fluency and an unwillingness to speak by the students remains a
significant problem. The survey research methodology approach employed in this
study is designed to examine two research questions.

1. Which learners’ attitudes are affected to Mobile Assisted language learning
activities use?

2. Which Mobile language learning activities can motivate learners to

enhance language learning, which are similarly most and less?

Research significance

The researcher expects the significantly different findings for motivation
factors in M-activities language learning in the MALL context in relation to
interpersonal attitudes. On other hand, the researcher also is expecting significant
results for the attitudes of the learners in various tasks based in E-language learning.
Moreover, the both findings will also be useful resources to contribute knowledge to
create powerful tools to in language materials in the future such as electronic-

task based language learning within a variety of language learning settings.

Term of Definition

1) Computer-assisted language learning

Computer-assisted language learning (CALL) is succinctly defined in the
seminal work of Levy (1997, p. 1) as "the search for and study of applications of the
computer in language teaching and learning”. CALL embraces a wide range of
information and communications technology applications and approaches to teaching
and learning foreign languages, from the "traditional" drill-and-practice programs that
characterised CALL in the 1960s and 1970s to more recent manifestations of CALL, e.¢.
as used in a virtual learning environment and Web-based distance learning. It also
extends to the use of corpora and concordances, interactive whiteboards, computer-
mediated communication (CMC), language learning in virtual worlds, and mobile-

assisted language learning (MALL).


http://en.wikipedia.org/wiki/Information_and_communications_technology
http://en.wikipedia.org/wiki/Virtual_learning_environment
http://en.wikipedia.org/wiki/Distance_learning
http://en.wikipedia.org/wiki/Computer-assisted_language_learning#Corpora_and_concordancers
http://en.wikipedia.org/wiki/Computer-assisted_language_learning#Virtual_worlds
http://en.wikipedia.org/wiki/Mobile_Assisted_Language_Learning
http://en.wikipedia.org/wiki/Mobile_Assisted_Language_Learning

2) Second language motivation
Second language motivation is a multifaceted construct; its role in language
and describing its nature and its core features requires a particularly complex and
unique situation, even within motivational psychology.
3) Facebook
Facebook is a popular free social networking website that allows registered
users to create profiles, upload photos and videos, send messages and keep in touch

with friends, family and colleagues.



Chapter 2

Literature Review

Introduction

The literature to be reviewed in this study will present two key areas: the
theoretical models relevant to EFL learning, particularly in relation to speaking skills;
L2 language motivation and Mobile Assisted Language Learning (MALL) current and
previous research on CALL (Computer Assisted Language Learning), WBLL (Web-
Based Language Learning) in second language motivation which affect the

emergence data they adopt in EFL communication practice.

The Education system in Thailand and the needs for present research study

In Thailand, the formal education system is divided into two levels: basic
education and higher education. Basic education includes pre-primary education,
six years of primary school, three years of lower secondary school, and three years of
upper secondary school (Office of Education Council, 2006, p. 9). Higher education
includes study at a university, tertiary institution or college, where an associate
degree, diploma, or a bachelor’s degree can be attained. A bachelor’s degree
requires two years of study for students who have completed diploma courses, or
four to six years of study for those finishing upper secondary education or equivalent
courses.

English is a language of importance in Thailand as an international language.
At a school level, English is a compulsory course from grades 5-12. In addition,
English is required as a subject for entry to higher education (Wiriyachitra, 2004), with
the compulsory language courses for undergraduate degree programs being
Foundation English | and II, which aim to enable students to develop their reading,
writing, speaking, and listening English language skills. Furthermore, higher education
students can enroll in more advanced courses such as those that focus on the
development of English conversation or essay writing skills.

However, Alderson and Bachman (2005, pp. 9-11) stated that “speaking in
a foreign language is very difficult and competence in speaking takes a long
time to develop”, and such assertions are reflected in the experiences of Thai
learners of English where speaking competence remains an ongoing problem for many

students. In an effort to provide further insight into this issue, Weerarak (2003) claimed



that the problem areas can be classified into two main types: a lack of grammatical
knowledge and/or limited vocabulary; and a lack of self-confidence and/or an
unwillingness to speak out.

Therefore, the additional instruction to support and assist the Thai language
learners success in learning English language, especially speaking skills become more
important in order to facilitate learners to learn English outside the classroom at
anywhere and anytime effectively.

Suan Dusit University recognizes the importance of English language
communication skills among its students, particularly speaking skills. Therefore,
students are actively encouraged to take courses to improve their English speaking
and listening ability. However, studying English in English courses, as part of the
English Program, is insufficient to develop the students’ communication skills in
particular speaking skills. Indeed, EFL students should be given a chance to
practice and train across a broad range of new approaches to develop and support
their speaking skills. The purpose of this study is to investigate the L2 motivation of
learning development: Mobile Assisted Language Learning in speaking skills. The
research will adopt MALL activities as additional tools through which to view their
motivation toward MALL, which integrates activities to support speaking skill

development (Poehner, 2008).

L2 Motivational Theories

The purpose of this literature review is to present an overview of L2 learner
motivation in relation to a task-based approach in the EFL classroom. Therefore, this
review will combine an outline of current motivation theory with task-based teaching
in the EFL classroom with applied web-based language learning. Dornyei’s
motivation theory can be linked to Gardner’s (1985) concept of ‘integrativeness’.
Gardner and Wallace claim it is significant that L2s have common factors between
different ethno-linguistic communities in mixed cultural environments. Moreover,
motivation is not only required to enhance language skills, it is also required to force
learners to contribute to the expression of the language. Thus, Garner’s theory of
integrativeness as a function of motivation relates to the L2 environment in 3
different forms: 1) integrative orientation; 2) imperativeness; and 3) integrative
motive.

However, the most common approach to the study of L2 motivation is to

investicate the differences between interpersonal attitudes, personal beliefs and



intergroup motivation, without seeing how these factors are practiced in the EFL or
ESL classroom. Therefore, an empirical study can provide insight into aspects of the
language learners’ motivational disposition and behaviors toward the L2 community.
Moreover, it can aim to integrate the psychological and emotional elements when
identifying the learner’s beliefs, feelings, and attitudes towards the target language.
Furthermore, an empirical study can also provide an additional definition in cognitive
or psychological terms of either the affective or social context. “Idea self” are key
words represented in the integrativeness concept. As Dornyei and Crizer (2002)
concluded:

“Although further research is needed to justify any alternative interpretation,
we believe that rather than viewing ‘integrativeness’ as a classic, and therefore
‘untouchable’ concept, scholars need to seek potential new conceptualizations and
interpretations that extend or elaborate on the meaning of the term without
contradicting the large body of relevant empirical data accumulated during the past
four decades.”

Dornyei also reviewed six aspects of motivation theory throughout his study:

e Socio-educational motivational model of L2 motivation

e Motivational orientations and self-determination theory

e |2 motivation and attribution theory

e The neurobiology of L2 motivation

e Goal theories

e Trait/state motivation and task motivation

Attitudes of the Learners towards L2 Learning

Belmechri and Hummel (1998) and Gardner (1985) in Schumann (1998)
mention that attitude is a precursor of motivation. ‘Positive attitudes to the target
language and to the speakers and culture of the language being studied usually
enhance learning while negative attitudes impede it’ (University of Leicester, 1998:
11.8). This is also supported by Oxford (1990) who notes that negative feelings can
stunt progress while positive feelings can make language learning far more effective

and enjoyable.



Mobile learning, advantages and disadvantages

Among all modern communication devices, mobile phones are the most
powerful communication medium even richer than email or chat, as they can act
as learning devices despite their technical limitations. With such a learning device a
learner controls the learning process and progress in his/her own space based on
his/her cognitive state. Learning through the computer or e-learning enables the
learners to learn in a non-classroom environment when they are at home in front
of their personal computers online or offline. However, learning through the
mobile phone or m-learning provides the learners with the opportunity to learn
when they are in the bus, outside or at work doing their part-time jobs. In fact, they
can learn anytime and anywhere they are. Two main characteristics of mobile devices
are portability and connectivity. As for connectivity, designing the mobile system
must have the capability to be connected to and communicated with the learning
website using the wireless network of the device to access learning material
ubiquitously including short message service (SMS) and mobile e-mail. Portability
enables learners to change mobile devices and access to learning materials. The
following properties of mobile devices: 1) portability: such devices can be taken to
different places due to small size and weight; 2) social interactivity: exchanging data
and collaboration with other learners is possible through mobile devices; 3) context
sensitivity: the data on the mobile devices can be gathered and responded
uniquely to the current location and time; 4) connectivity: mobile devices can be
connected to other devices, data collection devices, or a common network by
creating a shared network; 5) individuality: activities platform can be customized for
individual learner. The widespread influence of the market increased the popularity
of the mobile phone, and this fulfills the need of teachers to provide tools and
software for the learners in teaching contexts. Moreover, compared with other
wireless devices such as laptop computers, mobile phones are rather inexpensive
and have functions such as Internet browsers available in most devices. With such
inexpensive devices accessible by even the poorest areas and having the
functionalities of e-mail or SMS, it is now possible to transfer information to and
from mobile phones between instructors and learners without any difficulty.
Although learning service through mobile devices has some advantages, it has its
own constraints such as a small screen, reading difficulty on such a screen, data
storage and multimedia limitations, and the like. Many of the mobile phones are not

designed for educational purposes. That is, it is difficult for the learners to use them
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for the task given by the teachers to be carried out. This is partly due to the initial
design of such devices, and partly due to non-existence of such developed mobile
phones. However, those devices which are appropriate for specific learning tasks
are too expensive for most of the learners to buy. Thus, teachers should be aware of
what kinds of tools learners have, and then set to choose or adapt resources
compatible to such tools. In an experiment, Stockwell (2008) demonstrated that the
learners found the activities take too long to complete on the mobile devices,
and consequently, some of them preferred to use their PCs to do their assigned
tasks. In that experiment many learners indicated from the outset that they did not
intend to use the mobile phones for doing their tasks because of the cost of Internet
access, the screen size, and the keypad.

Example of Mobile phone learning

Wireless communication technology is applied to many fields such as GPS
navigation, wireless monitoring system, as well as learning various materials including
learning language skills. Mobile learning can take place either within the classroom or
outside it. In the former case, mobile phones possessing appropriate software are
very effective in collaborative learning among small groups. Although this type of
learning has nothing to do with the mobility property of such devices, it provides
the learners with the opportunity of close interaction, conversation, and decision-
making among the members of their group due to the specific design of the
learning activity on mobile phones. These types of interactions among learners
and their physical movement can hardly be achieved when desktop or laptop
computers are used. Mobile learning technology is more useful for doing activities
outside the classroom. Such activities enable learning to be more directly connected
with the real world experiments. Moreover, learning through mobile phones outside
the classroom has the advantage of better exploiting the learner's free time; even
the students on the move can improve their learning skills. SMS-based learning is
another development in the use of wireless technologies in education; which
receiving wanted text messages supports learning outside of classroom and helps
learners benefit from their teacher's experimentation with mobile technology.
Game-based learning is another theme for mobile learning in which learning
materials are designed to be integrated with aspects of physical environment. In such
environments, learning activities are facilitated using the mobile technology which

serves as a link between the real world of knowledge and the visual world of the
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game. Time Lab, for instance, is a game about climate change and its effects. Players
succeed to get information about the introduction of possible new environmental
laws via their mobile devices in different locations as they progress in the game.
They will later discuss the results of the game in the classroom.

The m-learning games can also be used to teach second language skills such
as vocabulary, pronunciation, grammar, listening and reading comprehension and
spelling. According to Canny, cell phones offer an ideal platform for learning since
they are ubiquitous, affordable, compact and wireless. The researchers of the
project MILLEE at the University of California (UC Berkeley) concentrated on simple
English language skills and designated a series of games that constitute a
curriculum equivalent to an ESL course. They tested their cell phone-based
learning games in North India. They reported that the game play can produce
significant learning benefits, and this type of learning will enhance student's basic
skills and provided clues to the sustainability and scalability of their approach

Microsoft research program approach.

Mobile phones

Many researchers were so interested in MALL approaches that they have
attempted to provide some strong supports to conduct further studies on this
discipline. Today, mobile learning is easily possible by delivery of various learning
materials or content to learners through mobile devices. Various activities are related
to language learning are supported by mobile devices among which we can name
SMS, internet access, camera, audio/video recording, and video messaging (MMS).
Different activities are supported and can be performed by various mobile devices
depending of the model and facilities of the device. One of the advantages of mobile
learning is that collaborative learning is very encourages in this kind of learning. That
is, different learners are able exchange their knowledge, skills and attitudes through
interaction. Collaborative learning helps the learners to support, motivate and
evaluate each other to achieve substantial amounts of learning, the property which is
almost absent in other kinds of learning. One can attain a good collaborative
approach simply by using a mobile device as an environment for learning, which is, of
course, highly dependent of the users than the devices. Devices, in fact, act as pencils
and calculators which are the basic equipment in the learning process of a student.
What is important, here, is the communication between the learners, as an important

factor in language learning is the interaction in the target language. There are different
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mobile devices in the market compatible with the needs of different users. The basic
activities can be performed by many mobile phones. However, for language learning,
the cost and technologies related to the mobile devices should be taken into
consideration. Learners can use their customized mobile devices for language learning

based on their own abilities.

MOBILE-ASSISTED LANGUAGE LEARNING (MALL)

When, in 1973, the mobile devices were invented for the first time, no one ever
thought some day they would become an important part of routine life. As soon as the
mobile phones became a crucial part of our lives, there felt a need for using them in
language learning tasks.

These days mobile devices such as PDAs, phones, and other handheld devices,
are used everywhere for doing everything ranging from voice calling to making short
message, video chat, listening to audio (Mp3, Mp4, Mpeg), web surfing, shopping, and the
like. Apart from these benefits, mobile devices have increasingly grown toward becoming
tools for education and language learning, and all its users from teachers or students are
getting used to this environment to make education as ubiquitous as possible. Moreover,
the emerging of Internet made open and distance learning a means of receiving
education from all parts of the world. In a short period, the attractiveness of distance
learning led to the realization that various mobile devices provide a very effective
resource for education. This way, many researchers tried to make mobile devices a rich
resource for teaching and learning. It was, in fact, a challenging affair to cover learning
tasks by a mobile phone.

MALL deals with the use of mobile technology in language learning. Students
do not always have to study a second language in a classroom. They may have the
opportunity to learn it using mobile devices when they desire and where they are.
As learning English is considered a main factor for professional success and a criterion
for people to learn English is one of the strategic educational goals towards improving
the students' achievement and supporting differentiation of learning needs. There are
many researchers and development towards the use of wireless technology for
different aspects of language learning. In the following lines it has been tried to
demonstrate the benefits of using mobile phones in learning English as a second
language. Areas of mobile-based language learning are diverse among which the most

common ones are vocabulary, listening, grammar, phonetics, reading comprehension, etc.
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Goal Theory

Firstly, Goal Theory is a foundation that has always been a significant aspect
in language learning. In fact, Tremblay and Gardner (1995) recommended the
concept of goal salience be regarded as a core component to any research on
learner motivation in the EFL or ESL classrooms which aims to determine success
in L2 language learning. In turn, the concept of goal salience involves the
composite of specifying the learner’s goals and the frequency of goal-setting
strategies used. Moreover, Pintrich and Schunk (2002) said, “Goal theories is the most
active area research on student motivation in classrooms and it has direct

implications for students and teachers”.

A model of L2 motivational theory

Dornyei and Otto (1998) proposed a model of L2 motivation which aims to
design motivational strategies for classroom interventions in second language (L2)
education. This model generates three dimensions of action sequence: preactional

phrase, actional phrase and post actional phrase. Preactional Phase

Preactional Phrase

The preactional phrase is to refer to the time when a learner chooses and
decodes actions. This phrase is comprised of three sub-phrases: 1) Motivational
influences on goal setting that includes wishes and hopes, desires, and opportunities.
2) Motivational influence on intention formation is refer to motivational movement
when the learner is actually taking action and 3) Motivational influence on initiation of
intention enactment that includes intention, start condition, and means and resources.
Locke and Latham (1990), for example, said, “Believing” or “realizing” that a goal is
desirable and reachable does not automatically force an individual to act.

The individual must choose to put them judgment in action.”

Actional Phrase

The actional step is a major motivational process of “Executive motivation”, the
motivational movement when learners are actually taking action. This phase is comprised
of three basic processes: subtask generation and implementation, a complex ongoing

appraisal process, and the application of a variety of action control mechanisms.
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The first process refers to learning behaviors properly and starts with
implementing subtasks that were specified by the action plan. However, the quality
of subtask generation and accompanying setting of subgoals that is the one of the
principal indicators of effective learning.

The second important process is appraisal to evaluate multitude of stimuli one
receives from the environment and action outcome by comparing actual events in
multilevel nature. Dornyei and Otto (1998) said, “the basic unit of language learning
behaviour is participate in language tasks and these task are embedded in number of
physical and psychological contexts of various breadth such as the language class, the
course, the L2 as a subject matter, language learning in general, learning in the
classroom in general learning in particularly situation, and achievement behaviour in
general”. For example, during the performance a particular task can easily be
generalized to the whole language course such as “I’m just not good at English
language” or “I’'m not quite good computer.” Therefore, the person’s appraisal of
only one level can be transferred to a broader or narrower level.

The third significant process is actional control. Corno (1993) pointed out,
“as a dynamic system of psychological control processes that protect concentration
and directed effort in the face of personal and/or environmental direction.” This
process describes the influence of the learner’s reception of various stimuli during the
advance of the action process.

The final process is controlled by the learner’s self-regulation. This is
particularly important from an educational point of view because as Wong and
Csikszentmihalyi (1991) have found, “studying and school work in general are

considered among adolescents’ to be rewarding activities.

Postactional Phrase

The Postactional evaluation is different from the ongoing appraising process.
Dornyei and Otto (1998) said, “During this phrase, the actor compares initial
expectancies and plan of action to how they turned out in reality and form
casual attribution about extent the intended goal has been reached”. Therefore,
this phrase is regarded as motivational retrospective (Dornyei, 2003). The experiences

during this phase will strongly influence the learner’s further actions.
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Self-Determination Theory

Deci (2002) proposed Self-Determination Theory that is a theory of motivation
to support intrinsic tendencies to behave in effective ways. The theory proposed by
Deci and Ryan (1985, 2002) has been featured prominently in motivational psychology
over the past four years. Both researchers are well known international scholars in
self-determination theory. This theory focuses on intrinsic motivation and extrinsic
motivation. Extrinsic motivation refers to external stimulus elements in language
learning that encourage the individual towards L2 development such as improving
language ability to get a job or to provide family support. Intrinsic motivation is an
internal stimulus to learn a language for reasons of personal ambition or self-
determination, especially in relation to career satisfaction. For L2 motivation,
Dornyei (2001) provides the concept of self-determination theory that provides a
systematic framework on how to set L2 learning goals and also how much autonomy

an L2 teacher should provide for motivating an L2 learner.

Formal Theory: SDT’s Five Mini Theories

Deci (2002) has provided Formally Theory in to SDT’s five mini-theories. They
were developed to engage the motivation based on phenomena. Therefore, they
address one facet of motivation or personality functioning. | will describe SDT’s five
mini theories shortly.

1. Cognitive Evaluation Theory (CET) concerns intrinsic motivation and is
based on the satisfaction of behaving “for own sake”. Specifically, it addresses
the effects of social contexts on intrinsic factors such as rewards, interpersonal
controls and ego- involvements which impact intrinsic motivation and interest.

2. Organismic integration Theory (OIT) engages extrinsic motivation that is
concerned with outcomes extrinsic to the behavior itself that includes external
regulation, introjections, identification, action taking or punishment/rewards and
integration. Moreover, it also includes people either resisting, partially adopting or
deeply internalization values, goals or belief systems.

3. Causality Orientation Theory (COT) elaborates individual differences in
people’s tendencies to orient toward environments and regulate behavior.
It focuses on rewards, gains and interpersonal or motivated orientation characterized

by anxiety concerning competence.
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4. Basis Psychological Theory (BPT) describes concepts of evolved
psychological needs and relation to language learning and teaching. This concept
will be applied in the present research to investigate the basic L2 motivation in
relation to MALL through an on online context with a cell phone.

5. Goal Concern Theory (GCT) regards distinctions between intrinsic and
extrinsic goals and their impact on motivation. Extrinsic goals refer to external
stimulus elements in language learning that encourage the individual towards L2
development such as improving language ability to get a job or to provide family
support. Intrinsic motivation is an internal stimulus to learn a language for
reasons of personal ambition or self-determination, especially in relation to
career satisfaction.

Furthermore, Noel et al, (1998), hypothesized that application of self -
determination theory would make it possible to predict L2 learning outcomes. In
addition, they said that “the outcomes of this study are rational evidence fro
appropriateness of the application of self-determination theory of L2 learning because
the study reported that the more learner had high intrinsic motivation, the more learners

aimed to achieve high scores and actually met their objectives or good scores”.

Mobile Assisted Language Learning (MALL): Language knowledge in hands

Mobile learning or MALL has often defined in terms of use of mobile
technologies, as Kukulska & Shield (2008), stated that “Mobile learning is undergoing
rapid evolution. Early generation of mobile learning projects tented to propose
formally-designed activities by educators and technologist”. However, typically,
M-learning is identified by being available “anywhere and anytime” and “any
educational provision where the sole or dominant technologies handheld or laptop

devices” in the use of mobile devices to support language learning, (Traxer, 2005).

Mobile Assisted Language Learning applications as: A technology-driven

pedagogy

Mobile phone and Tablet PCs

Chinnery (2006 p. 10) has stated, “the dimensions of cell phone have waned
as much as their abilities have waxed. Common features of these now include
Internet access, voice-messages, SMS text-messaging, cameras, and even video-

recording. In language learning all of these features enable communicative language
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practice, access to authentic content, and task completion”.

Thornton and Houston (2002; 2003; 2005; as cited in Chinnery (2006, p. 10)
developed several innovations in language learning at a Japanese university which
focused on providing instructional activities by SMS including vocabulary in three
time a days and also emailed students a short mini lesson sent in discrete chunks
so as to be easily readable on cell phone screens. Their students were received
five vocabularies per week, recycled previous vocabulary and used vocabularies in
various contexts. The participants were tested biweekly and compared to groups that
received identical lessons via on Web and on paper. Their finds had shown that the
SMS participants learned over twice the number of vocabulary words as the web
students, and that SMS participants improved their scores by nearly twice as much
as participants who received their lessons on the paper. They compared groups
among attitudes between SMS participants and participants who  received
vocabulary on the paper, and that found that the vast majority preferred the
SMS instruction, wished to continue such lessons, and believed it to be a valuable

teaching method.

PDAs/Handheld computer

Personal Digital Assistants, (PDAs) are commonly associated from mobile-
learning to promote second language acquisition with access to web-based video clip
explaining glossary, conversation, and grammar in communicative context. Chinnery
(2006, p.12) mentioned that PDAs also offers multi types of uses, including internet
and wireless access, therefore file-sharing between teachers and amongst students
themselves through face book should be taken into account.

As such, foreign courses at the University of Wiscounsin, Madison Chinnery
(2006, p.12) illustrated wireless handheld computers for various classroom activities
such as developed web-based grammar and vocabulary exercises to be accessed with
the handheld, which allowed the learners to integrate technology activities into the

classroom.
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Previous research perspectives on L2 motivational education and Computer

Assisted Language Learning

This section introduces several researches in online context learning
and L2 motivational education. Therefore, this section summarizes nine studies to
examine the framework of motivational studies in online environmental learning.

Firstly, Study by Warschauer (1996) researched in a quantitative study and
how learners showed their motivation when using computers. He surveyed 167 ESL
and EFL students in academic writing classes within twelve universities in the U.S,,
Hong Kong, and Taiwan. Several teachers instructed these classes. Motivational
stimuli of CALL application and computers were used for communication and
writing. To survey the motivational factors, teachers asked students to answer a
questionnaire during one normal class period. The questionnaire asked about the
students’ feelings concerning the use of computers in language learning, the use of a
word processor, or computer mediated interpersonal communication. This section
also asked about their general feelings concerning computer use for language
learning. In the analysis, several elements were assessed: students’ responses
towards computers (positive/negative), the categorization of questions, effect of
personal background, and students’ different perspectives on Computer Mediated
Communication (CMC) based on background and the classes they attended.

Additionally, Warschauer (1996) provided three finding in his research
conclusions. Firstly, students showed positive attitudes towards using computers in
writing and communication, regardless of their background (including computer skills),
within  both ESL/EFL classes. Secondly, the factors that influenced students’
motivation positively were their beliefs in the communicative advantages, control
of learning context, and learning effectiveness. And thirdly, teachers could increase
students’ motivation using computers — especially when they carefully planed the
activities and the aims of courses.

In my view, the Warschauer study and conclusion support my study and also
have a similar idea to raise teacher’s perception to increase students’ motivation
using computer and focus on actually language tasks to suit learners’ needs and the
aim of the course.

Secondly, Felix (2005) criticizes a through discussion on strengths and
weaknesses in CALL research. The strength is that learners’ overall perceptions of
CALL are positive if they are provided with stable technologies and receive good

support in order to deal with the technology (Felix 2005). However, the weaknesses
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are misleading titles; poor previous research, poor choice of variable to be
investigated, overambitious reporting with learning process and technical difficulties
interfering with learning process.

Thirdly, Garcia and Arias (2000) compared paper-based tests and
computer-based tests in terms of motivation and learning outcomes. There were 60
L2 learners at the Extremadura University (Spain) as informants, of which nine were
elementary, 36 were lower intermediate, and 15 were intermediate. In the research,
a pre-test and post-test were conducted. The participants were divided into two
groups: the students in one group were given print-oriented multiple-choice test, and
those in the other group were given the computer-oriented one. The print-oriented
multiple-choice group was given a paper-based test. Students were able to get
feedback from their teacher. Motivational Stimulus was given CALL application and
students were allowed to use (paper-based) dictionaries, a grammar book, and a
reference or exercise book to check their answers after they received their results.
The computer-oriented multiple choice test had similar arrangements to the written
test. However, students received feedback by computer, and also got references
from computer software and an Internet site. The test asked questions relating to
the following linguistic knowledge: some grammatical (syntactic) aspects, vocabulary,
and pronunciation. For validity reasons, students were separated into two groups, and
took the same type of test in the pre/posttest. Tests were conducted over 90
minutes. In the first 15 minutes, the students took the test, and then the teacher,
after which students used the remaining time to expand their knowledge based on
their interests, and gave the answers.

The results showed that students used references more under computer-
oriented settings than under print-oriented settings. In addition, students who took
the computer multiple-choice test took extra exercises compared to students who
took the print-based test. Garcia considered that this outcome was the result of
interactivity and accessibility of information from the computer-based environment
that made students motivated to get more consultation, which was evidence that
CALL worked better in terms of motivation.

Fourth, similarly, Ayres (2002) concluded that learners appreciate and value
the learning uses computer and /or web site resulting in high validity for CALL
and/or WBLL. Otherwise, language learners who see CALL/WBLL as an important
session of the course will also have high motivation and the perceived needs of
WBLL. Margaret and Gardner (2003) disclosed a positive relationship between five

classes of variables such as attitudes towards the learning situation, integrativeness
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motivation, instrumental orientation for teaching and learning and achievement in
foreign language as well as motivation and attitudes that are related to the successful
of web-based language aspect.

Fifth, in addition, Chapelle (2003) characterizes three kinds of research in
Computer Assisted Language Learning and/or web-based language learning, with
respectively a focus on software, on the learning task or task pedagogy and on the
language learners. And Vandewaetere and P. Desmot (2009) said, “Only a few studies
focus on learners and their interaction with the task and presented software and
even smaller part of research takes into account the individual differences between
using an electronic learning environment”. In particular, what are the individual
differences? The most significant aspects are personal attitudes to affect individual
usage of information technology and understanding of users attitudes. This includes
language learners and/or language instructors support and the creation of
appropriate CALL or WBLL-applied for language teaching and learning in EFL/ESL
classrooms (Desmot, 2007; Liaw Huang&Chen, 2007).

Sixth, Jarrell and Freiermuth (2005) investigated how internet chat in language
classrooms stimulated learners’ motivation, especially their willingness to
communicate. They conducted this research by observing 69 students (26 first year
students and 43 second year students) at a women’s university in Japan. Students
were divided into two large groups and each group was separated into smaller groups
during the class for discussion. In the first week, face-to-face conversation was
held in one group, and computer mediated conversation in the other. Both
groups were given the same topics for conversation. The second week, the
settings of the motivational stimulus of the CALL application were reversed -
the group that held face-to-face conversation in week one participated in computer
mediated conversation in week two. After experiencing the two different types of
conversational style, students answered a questionnaire that asked which style they
favoured as a conversational setting.

After this research, Jarrell and Freiermuth (2005), received 39 answers from
the students (this also means 40 students did not answer it). The results of the
analysis showed that most of the students preferred the internet chat based
conversation for several reasons: internet chat provided time to consider, it kept
anonymity (students did not have to be concerned with the senior/junior
relationship), it prolonged communication between students, and it made students
feel more relaxed than face to face. Therefore, internet chat stimulates students’

motivation in a classroom. The result also implies that since an internet chat
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environment supported their production of output and the improvement of
students’ Willingness to Communicate (WTC), which refers to the learners’ temporal
desire to use L2 based on the given situation with more triatic conditions (such as
learners’ character and social situations).

Seventh, Sakai (2007) regards to socio-educational models and self-
determination theory that can express the motivational condition before the action to
achievement and be suitable to frame and describe motivational transfer during a
certain L2 task in a macro dynamic of L2 motivational aspects. In ontrast, self-
determination theory suggests describing a micro level of motivational mechanism to
emphasize on function of motivational movement over a short time period of
synchronous and asynchronous tools. In addition, the flow theory, which describes the
motivational movement as the continuous the process of perception of task flow and
improved performance, is used for analyzing the dynamics of L2 motivation in tasks
which can be applied to mode of web-based delivery in relation to procedural tasks.

Eighth, Elmaziye Ozgur Kufi et al. (2009) conducted research related to the
effectiveness of the most recent web-based tools (Web 2.0) from the student
perspective in learning English. This study employed a survey method to examine
the perception of first year students at EMU by concerning the use of an interactive
approach through web-based environment in learning English. Similarly, an
educational shift can be observed in the use of technology resources. Due to the
development information technology has provided the learning opportunities beyond
the classroom and an educational context has changed the role of Web 1.0 for
creating web sites as “Web-as-information-platform”. Currently, conceptions of
Web 2.0 have changed web sites into a “Web-as-participation platform”, and
seem to be the preferred educationist (web 2.0).

Therefore, the significant study of web based language learning context
research adds the emphasis on the language learners and their attitudes towards
WALL and ensures against failure and allows adaptation (Merisuo-Storm, 2007). In my
opinion, the positive attitudes of language learners toward WBLL can raise learners’
motivation and assist language learning. As individuals’ attitudes on web-based
language learning become more positive, they will have greater behavioral intention
to use it (Liaw, 2007).
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Motivation Research and CALL

Motivation-related CALL Studies

Since this study which investigates the students’ motivation in a CALL context,
it is necessary to review the possible connections between motivation studies and
CALL research. Based on the review of the major theoretical and empirical
approaches to L2 motivation, it is apparent that most of the motivation studies have
been carried out in the traditional educational context, that is, without technology
integration. However, this is contradictory to the current trends of technology
applications in the language classrooms in the past two decades. Especially, with the
claim that technology integration has the potential to increase students motivation
(Ushida, 2005; Warschauer, 1996), it is so surprising to find that only a few empirical
studies have systematically explored motivation in the CALL context. Some studies
have addressed motivation as either a subcategory of affective factors or a by-
product of technology applications, thus not giving the attention it deserves
(e.g. Gruber-Miller & Benton, 2001; Jiang & Ramsay, 2005; Stepp-Greany, 2002; Strambi
& Bouvet, 2003; Weasenforth, Biesenbach-Lucas & Melono, 2002).

The only two exceptions that the researcher has discovered in the process of
reviewing the relevant literature are Ushida (2005) and Warschauer (1996), which have
explicitly and extensively focused on motivation in CALL contexts. In the following,
the two exceptional studies as well as a few other existing studies which have
included the discussion of motivation in CALL context are reviewed. However, all of
the studies reviewed here have been conducted prior to the proposal of the L2
motivational self. Thus, the theoretical approaches adopted or key terms used in
these studies are mainly from the earlier approaches in motivation research. The
studies are reviewed in chronological order, with the purpose to examine the history
and development of motivation research in the CALL context in the past two
decades or so.

Warschauer (1996) was one of the first few that focused on the impact of the
CALL context on students’motivation. This survey study collected data from 167
university students in 12 ESL and EFL writing classes in the United States, Hong Kong,
and Taiwan with a questionnaire created by the researcher. All these classes had
CALL components in which students used computers for writing (e.g. word processing)
and for communication (e.g. emailing the teacher and classmates). In the
introduction, Warschauer briefly mentioned the different lines of studies in L2

motivation research and summarized the major inadequacies of the social
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psychological approach to L2 motivation research, which he referred to as the
traditional framework in this area. Even though he did not explicitly mention which
approach he was adopting, the three research questions apparently focused on the
situation-specific aspects of motivation, similar to those in the framework proposed
by Dornyei (1994). The first research question addressed the effect of context-specific
factors (i.e. computer-assisted writing and communication context) on motivation, the
second research question the effect of student-specific factors (i.e. student
background) on motivation, the third research questions the effect of class-specific,
teacher-specific, SL- vs. FL- specific factors on motivation. The findings from this study
(Warschauer, 1996) indicated that students generally had a positive attitude toward
the computer-assisted writing and communication context. Students’ previous
knowledge and experience with computer and e-mail were shown to be positively
correlated with motivation in the CALL context. That is, students with more computer
knowledge and more previous experience with email were generally more motivated
in using computers and emails for learning. Class- and teacher-specific factors, such as
how the teachers integrated the computer-based projects into the overall structure
of the course, did result in differences in motivation. Regarding the difference
between SL and FL contexts, FL students’ motivation in the CALL context was shown
to be significantly higher than the SL students. But Warschauer suggested that this
might be due to the different activities used in the SL and FL classes, thus still
demonstrating class-specific differences rather than the general SL vs. FL context
differences. A factor analysis of the questionnaire items revealed three themes that
emerged from the factors that were thought to contribute to motivation in the CALL
context:

1. Communication, which motivated students to communicate with other
speakers of the language in the other parts of the world,;

2. Empowerment, that is, students felt that the CALL context helped to
enhance their personal power and made it less threatening to write in the target
language; and

3. Learning, by which students indicated that with computers their learning
was faster and more creative.

In addition, Learners’ motivation can be beyond the traditional social
psychological framework in that they are neither integrative nor instrumental
motivation. As Integrative motivation associated with L2 speakers are interactively
motivated while learners who are interested in functional goals such as getting a good

grades or passing an examination
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In my opinion, they are associated with the specific learning context. Gruber-
Miller and Benton (2001) investigated the application of a MOO (Multi-user Object-
Oriented) project in Latin courses and collected data from students’ daily journals
and evaluations at the end of the course. They found that students in their open-
ended comments mentioned that MOO was motivating. Three themes emerged from
their comments: (a) it provided a different learning resource from the textbook; (b)
the visual and spatial aspects helped them learn Roman culture with a new
prospective; and (c) it was fun to learn with MOO. It is an inadequacy that Gruber-
Miller and Benton did not explicitly mention any theoretical frameworks or previous
studies on motivation in this study. However, from the three themes they identified
about motivation, it is reasonable to relate this study to stimulus appraisal theory in
that the first two themes can be related, to some extent, to novelty, and the third
theme to pleasantness. Stepp-Greany (2002) was a large scale survey study on
student perception of the technology components. Data were drawn from a total of
358 students from 20 sections of the first and second semester Spanish classes. The
technology applications used in these classes included internet activities, CD-ROM,
electronic pen pals, and threaded discussions. There was no explicit statement about
which theoretical framework was used, but from the fact that the researcher
identified language proficiency level, class activity type, structure of curriculum, etc.
as the factors which might have impacted student motivation and that she used
findings from Warschauer (1996) to back up her discussion, this study seemed to be
more in line with the current approach than with other approaches in L2 motivation

research.

Conclusion and further development

The rising speed of mobile technology is increasing and penetrating all aspects
of the lives so that this technology plays a vital role in learning different dimensions
of knowledge. At , a clear present shift from teacher-led learning to student-led
learning that m-learning allowed causes the students feel using the technology more
effective and interesting than before. In fact, we can provide a richer learning
environment through mobile phones for our language learners. Though many
researches have been carried out towards MALL technology as a growing field of
study in language learning, there are still so many works left to be done and a large
amount of information to be uncovered. Moreover, the methods with the help of

which mobile device technology can be used to provide a more robust learning
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environment have to be further improved. The ways through which the barriers of
CALL have been removed can help the MALL technology to grow with less effort and
cost. Some language skills such as speaking and listening skills are mobile-based
activities need some further improvements due to the hardware weaknesses. Mobile-
based learning or m-learning faces many challenges, but it has grown in exponentially
in spite of all its problems to provide a better environment for language learning.
Mobile learning technology, however, has a rapid pace of development from a
teacher-learner text-based approach to a forthcoming multimedia supporting
technology. In addition, podcast lectures and digitized audio comments made the
online interaction between teachers and learners possible in a more convenient way
without any time and space limitations. Although going through language activities on
mobile phones may take longer time compared to computers, the learners feel
a greater sense of freedom of time and place, so that they can take the advantage of
spare time to learn a second language when and where they are. Mobile technology
gets learning away from the classroom environment with little or no access to the
teacher, though the learning process can hardly be accomplished without a teacher's
direction or guidance. As the demand for acquiring a foreign language increases and
the people time for more formal, classroom-based, traditional language learning
courses decreases, the need felt by busy users for learning a foreign language
through MALL will inevitably increases. In other word, MALL can be considered an
ideal solution to language learning barriers in terms of time and place.

According to Yamaguchi, "A computer is better than a mobile phone or
handling various types of information such as visual, sound, and textual information,
but the mobile phone is superior to a computer in portability. Further, some students
do not have their own computers.” There are some limitations in MALL approaches
which are hoped to be handled with some future works, since the discipline has high
potential for further development and improvement. Enhancing mobile devices with
video and voice chat features will make such MALL-based technology more efficient
both for the teachers and the students, as the teachers can use voice or video chat to
provide their students with learning material and receive their feedback. Further
research and experiments on MALL- based techniques should be carried out for
different languages having different properties. Arabic and Persian languages, for
example, are written from right to left and Chinese language is written both from right
to left and from left to right. As a result, mobile devices need to be so devised to be
more compatible with such languages with different orientations, making the scope of

these devices usage greater than before.



Chapter 3
Research Methodology

Introduction

The previous chapters have provided a background to this study and a
description of the objectives. This chapter presents the research methodology
undertaken in this study by providing details of the epistemological setting, research
approach, and data collection strategies. Also included is an analysis of the data in
relation to the central research questions of the study. The primary purpose of this
study is to undertake an intervention into two key components of spoken language
development: instruction and assessment. The intervention will adopt MALL to
support developmental English language, and L2 motivation to understand learner’s
attitudes through Mobile Assisted Language Learning.

In discussing the basis for, and nature of the current research project, I will
adopt basic psychology motivation and Mobile Assisted Language Learning (MALL).
This work argues that researchers need to characterize their research in terms of
mobile activities in order to assist and facilitate learners success in language learning,

in particular speaking skill development in EFL context.

Aims of study

1. This research is to investigate the development of undergraduate learners’
motivation with respect to their perceived successes and failures in Mobile Assisted
Language Learning (MALL).

2. This present research is to investigate an interpersonal motivation toward
various Mobile Learning Activities in order develop different aspects of language

learners competency.
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Research Questions

The survey research methodology employed in this study is designed to
examine two research questions.

1. Which learners’ attitudes are affected to Mobile Assisted Language Learning
activities use?

2. Which mobile activities can motivate learners to enhance language

learning which are similarly most and less?

Participants

This research used purposive sampling of subject handpicked by the
researcher based on the basic of his /her own estimate typicality, (Dunan, 2010,
p. 128) 149 learners who will enroll in English major who used mobile smart phones.
Tablet PCs and IPADs for communication in daily life were selected. The
Researcher will select one hundred who have experience in web based language

learning and/or mobile social network communication.

Research methodology

A mixed mode research method was applied in the study to adopt the
questionnaire with open-ended responses a set of prepared guiding questions and
prompts, (Dornyei, 2001). The researcher divided this methodology into 2 steps as

follows:

Mobile assisted language learning activities

Step 1 Deliver M-activities

The one hundred and forty nine respondents will engage in approximately
five Mobile learning activities a week for 4 weeks. The M-activities will be selected
delivered by the researcher.

The researcher developed the mobile activities for language learning,
including vocabulary with definitions, illustration sentences use in context, and
encompassing video clips, conversation pattern drills, language form and, quizzes

through Face book, specifically for mobile technologies.
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Devices M-Activity(s)
Mobile phone SMS
1. Vocabulary and vocabulary use in context
Face book application
2. Conversation pattern drill
3. Language form
4. Sample and stimulated Video clip

5. Quizzes (pre and post)

Step 2

After the participants are received the five activities each week they will be
invited to participate and to the questionnaire to identify their motivation and
probe, with open-ended questions, their setting area.

However, the respondents are able to respond using their mother language
Thai or English. After that, the respondents will be translated in English language.
Ethically, all response will be volunteers and assured that confidentially of their

answers will be only used in this research.

Instrumental research

Mobile Assisted Language Learning (MALL) and L2 language motivational
approach are going to be combined and used in this present research. Research
instruments consist of two main types as follows:

1. 5 M-activities will be based on the course description of the subject
of English for communication as subject code 1500110 (see appendix C) and will apply
MALL to design them.

Five M-activities will value learners’ attitudes toward M-activities that
based on MALL approach and based on the courses outline of English language
courses in Suan Dusit University and will be applied in the investigation of the

courses described below: English for communication (code 15500110)(see Appendix C)

“This course is designed to enable students to communicate in English

within the conversational context of everyday activities. English listening and
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speaking skills with particular attention to g¢rammar, vocabulary related to
communicative purposes and proper pronunciation and the cultural aspects of
communication are also includes. Students are encourages developing their English

skills through both form-focused and meaning-focused activities.”

In order to maintain motivation of learners are the main study will elicit
particularly answer on issues of Motivation theory. Thus, the researcher will assess
the participants after they have finished the five Mobile learning activities. The

researcher will conduct this during the first academic semester.

2. Questionnaire and open-ended questions investigate attitudes of language
learners in mobile learning activities. The format is open-ended and interviewees are
encouraged to elaborate on the issues raised in an exploratory manner and a set of
prepared guiding questions. The researcher will apply about six questions to elicit

learners’ attitudes toward the five M-tasks.

Indices of consistent innovation and experiment with behavioral objectives of

questionnaire

As a result of bringing three together experts, each figuring the content
validity, is calculated from the correspondence between the measurement points on
the question created with course description of English for Communication (1500110)
(see appendix C). The index shows the correspondence between the IOC and
objective questions. (Item-Objective Congruence Index: 10C) will be evaluated by

experts with the three levels

+1 = Consistency or innovations that ensure the measurement or test
the behavioral objectives.

0 = not sure that innovation or tests that measure the behavioral
objectives stated .

-1 = Inconsistent or ensure that innovation is not an examination or

measurement purposes.
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Behavioral stated I0OC acceptable to have a value of 0.50 or more.

The formula

2R
I0C=——-
N
I0C The index is consistent with the purpose of the exam.
R = Is the expert
2R = Is the sum of the individual experts.
N = The number of specialists

Data analysis

Analysis of questionnaire data

Statistical analysis was done using the SPSS package. Factors are analyzed to
determine relationship and categories among both mobile language learning activities
and motivational 5 scales. The data will be put into the computer and then will be
analyzed. Descriptive statistics (mean, frequency and standard deviation), ANOVA
techniques were used to examine differences in variables of interest across a variety

factors, all data will be carried out for all items involved in this research study.



Chapter 4
Findings

This chapter will present the findings and results that are based on the aims
and research questions of study as follows:

1. This present research investigates the development of undergraduate
learners’ motivation with respect to their perceived successes and failures in Mobile
Assisted Language Learning (MALL)

2. This present research investigates how interpersonal motivation toward
mobile Learning Activities contributes to language learning in the different aspects

of language competency.

Research Questions

The present research methodology employed in this study is designed to
examine two research questions.

1. Which learners’ attitudes are affected by Mobile Assisted Language
Learning activities use?

2. Which Mobile activities can motivate learners to enhance language

learning?

Results

1. Mobile learning affecting motivation of English language learning

Comparison between the mean scores of the questions on the
questionnaire illustrated that students were strongly motivated in most of the
questions; the top five of the highest MALL activities questions were 1) getting
feedback from a teacher through mobile communication (M=3.69), 2) practicing
conversation in conversation in various contexts through mobile devices (M+3.65), 3)
receiving SMS in English language (M=3.46), 4) practicing speaking skill and language
pattern due (M=3.42), and 5)watching VDO clip in English language learning
through Mobile Assisted Language Learning (MALL) (M=3.42). It was shown the
students’ motivation was moderate for only one question that was listening to a
conversation from mobile communication. With the overall means score of 3.27,
respondents have quite high attitudes that were affected to Mobile Assisted

Language Learning (MALL) activities use.
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Table 4.1 The overall means on the activities toward preference mobile communication.

Part 1 Preferences Mobile Learning Activities

Statements

Mean

SD

SMSs about English language learning are the motivational

language activities.

3.46

0.58

Watching video clips through mobile phone, PDAs

and/or Tablet PCs are the motivational language

3.42

0.81

Practice speaking skill and the language from pattern
drills through mobile phone, PDAs and/or Tablet PCs is

the most motivational language activities.

3.42

0.64

Practice conversations in various contexts through
mobile phone, PDAs and/or Tablets PCs are the

motivational language activities.

3.65

0.69

Listening stimulated VDO clips in various situations to
practice speaking skill are the motivational language

activities.

2.69

0.84

Read the story through your mobile phone and PDAs

and tablets PC is the motivational language activities.

3.04

0.66

Doing quizzes over your mobile phone, PDAs, and

tablets PC are the motivational language activities.

3.12

0.86

Asking and discussing with teacher through mobile
phone communication or social network systems, e.g.

Facebook is the motivational language activities.

292

0.80

Getting feedback from the teacher through mobile
communication or social network, e.¢. Facebook, email

are the motivational language learning activities.

3.69

0.55

2. The learners’ attitudes toward Facebook mobile communication.

Comparison between the mean scores

of the questions

on the

questionnaire illustrated that students were strongly motivated in most of the

questions; the top five of the highest motivated questions among their attitudes were
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1) | enjoy when | can spend time outside classroom to study English
through Mobile learning activities (M=3.88).

2) | prefer to spend much time outside classroom to self-study English
M=3.85).

3) Online communications through social network are the waste of time,
because | really need to learn in the class only (M=3.81). 4) | don’t prefer much time
outside classroom to study English anymore (M=3.77). 5) | don’t prefer much time
outside classroom to study English anymore (M=3.62). With the overall means score
of 3.43, respondents have quite high motivation that was affected to Mobile Assisted

Language Learning (MALL) attitudes.

Table 4.2 The overall means on the attitudes toward preference mobile communication
Activities.

Statements

Part 2 Attitudes towards Mobile Assisted Language Learning

Mean SD
Mobile learning activities are the most useful when emphasis are
put on speaking practice. 3.19 0.57
Online communications through social network are the waste
of time, because | really need to learn in the class only. 3.81 0.40
| prefer an English classroom in which there are lots mobile 3.35 0.56
support activities that allow me to participate actively.
| prefer to sit and listen in the class, and don’t like being
forced to participate mobile learning activities outside 3.42 0.58
classroom.
| always learn from my mistakes in using English on mobile 3.31 0.55
learning activities by trying to understand the reasons from
them.
When | do not understand a word in something | always 3.54 0.58
search the unknown vocabularies from the internet.
| am enjoyable when spend time outside classroom to study 3.88 0.59
English through Mobile learning activities.
| prefer spend much time outside classroom to self-study 3.85 0.67
English.
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Table 4.2 The overall means on the attitudes toward preference mobile commmunication
Activities. (cont.)

Statements Mean SD

Learning activities on social network systems promote social 3.77 0.71
communication of a different kind.

I will need to learn to use social network systems to learn 3.62 0.62

English because communication via social network systems is a

new skill in today’s globalized world.

Conclusion

Therefore, success in learning through Mobile Assisted Language Learning
(MALL) will determine one’s of future learning style progression. The students will
like English and make more communication on social network systems or via mobile
devices. The students had become more motivated to learning English via mobile

activities, and it can motivate learners to enhance language learning.




Unit 5

Discussion

Introduction

Results of the study showed that the motivation of the learners had high
motivation towards Mobile Assisted Language Learning. The students who
performed well in English course seemed to hold high on attitudes toward activities.

This means that the grades obtained by the students are more likely related
to their background knowledge and attitudes rather than their motivation. In
addition, their high motivation raise them get a better performance in their English
language learning. They are slightly more instrumentally motivated than
integratively motivated. In spite of the World Englishes or lingua franca of today’s
world in establishing foreign relations, it is simply neglected in Thailand, therefore
SDU students don’t have the opportunity to benefit from native speakers’ language
teaching.

According to responses collected in the questionnaire, one of their responses
as they mentioned, getting feedback from teacher through mobile communication
(M=3.88), was the highest items toward the activities preferences mobile
communication. However, to maintain the students’ positive attitudes toward and
motivation to learn English via mobile devices or Mobile Assisted Language Learning
(MALL) and motivation to learn English and ultimately improve their English
proficiency, it might be beneficial for the universities to offer additional course to
learn English with a native community and English MALL contexts throughout the
university years so non-English majors because in the limited hours for instruction
normally do not have the chance of learning English. This is especially true for the
most favored skills of listening and speaking, as the program is not designed to do
this on MALL.

Better systems to support the new environment toward Mobile Assisted
Language Learning (MALL) may emulate what’s app program which the students can
upload easily and costs less money. If the university also has a better realization of
English language as an international language and understands its different variations
and the effect of the native language on them then we can have a better plan for
future consideration of Mobile Assisted Language Learning in the language setting and
the standards for it. Recognizing learners’ motivation can be easily achieved by

preparing learners for examination and focusing more on practical skills such as how
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communicative with other people when travelling abroad.

On the other hands, for their interests and motivation toward Mobile Assisted
Language Learning activities can be done by various activities such as giving some
online stories that are based on their lifestyle, geography, literature of ASEAN and
native cultural background through an internet system especially via social
network systems, or even organizing group-share-chatting for learners who have
been to English speaking countries.

How Changing Mobile to Language Learning Contexts

As long as there have been portable audio-video and computing devices,
there has been interest in exploring their use in language learning. As portable
cassette players yielded to iPods and MP3 players, the new capabilities of the
hardware led to enhanced use of audio-based leaning such as language podcasts with
integrated transcripts. As PDA’s (personal digital assistant) became more widespread
with the advent of the Palm Pilot and its successors, language dictionaries, e-book
grammars, and flashcard programs began to appear. Palm also was the product of
some of the first smartphones, which integrated PDA function with new capabilities
including SMS messaging, built-in cameras, and voice recording. With a small internal
grant, | was able in 2002 to purchase smartphones for each of the participants in a
study abroad program in Austria. The picture taking, text messaging, and dual-
language dictionaries proved to be very useful, but the main point of having the
phones for the students to write travel diaries proved to be problematic as the text
input system (T9 keyboard) was too slow and error-prone for writing longer texts
efficiently. This kind of issue was not unusual at the time. Five years ago in LLT,
George Chinnery (2006) surveyed the state of mobile language learning. He reported
on projects using mobile phones for vocabulary practice, quiz delivery, live tutoring,
and stylus text entry. In many of these instances, Chinnery reported that technical
problems arose due to the limitations inherent in the devices, in particular small,
low-resolution screens (problematic for image/video display or even good text
reading), poor audio quality (both in phoning and audio playback), awkward text
entry, limited storage/memory and slow Internet connectivity. Many of the language
learning projects were seriously hampered by these issues. Moreover, the
predominant operating systems (OS) for phones and PDA's at the time, namely Palm

OS, Windows Mobile, and Nokia Symbian, offered limited features and expandability.
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All did allow, however, apps to be loaded onto devices, but they were few in
number and limited in functionality. Web browsing was constrained and slow; Web

navigation using a mini-joystick or a stylus was awkward and error-prone.

Mobile Learning, Advantages and Disadvantages

Among all modern communication devices, mobile phones are the most
powerful communication medium even richer than email or chat as it can act as a
learning device despite its technical limitations. With such a learning device the
learner controls the learning process and progress in his/her own space based on
his/her cognitive state.

Learning through the computer or e-learning enables the learners to learn in a
non-classroom environment when they are at home in front of their personal
computers online or offline. However, learning through the mobile phone or m-
learning provides the learners with the opportunity to learn when they are in the bus,
outside or at work doing their part-time jobs. In fact, can learn every time and
everywhere they are.

Two main characteristics of mobile devices are portability and connectivity. As
for connectivity, designing the mobile system must have capability of being
connected and communicated with the learning website using the wireless network
of the device to access learning material ubiquitously including short message service
(SMS) and mobile e-mail. Portability enables learners to move mobile devices and
bring learning materials. The following properties of mobile devices: 1) portability:
such devices can be taken to different places due to small size and weight; 2) social
interactivity: exchanging data and collaboration with other learners is possible through
mobile devices;, 3) context sensitivity: the data on the mobile devices can be
gathered and responded uniquely to the current location and time; 4) connectivity:
mobile devices can be connected to other devices, data collection devices, or a
common network by creating a shared network; 5) individuality: activities platform
can be customized for individual learner.

The widespread influence of the market increased the popularity of the
mobile phone, and this fulfills the need of teachers to provide tools and software for
the learners in teaching contexts. Moreover, comparing with other wireless devices
such as laptop computers, mobile phones are rather inexpensive having functions as
Internet browsers available in most devices. With such inexpensive devices accessible

to even the poorest areas and having the functionalities of e-mail or SMS, it is now
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possible to transfer information to and from mobile phones between instructors and
learners without any difficulty.

Although learning service through mobile devices has some advantages, it has
its own constraints, as small screen, reading difficulty on such a screen, data storage
and multimedia limitations, and the like. Many of the mobile phones are not
designed for educational purposes. That is, it is difficult for the learners to use them
for the task given by the teachers to be carried out. This is partly due to the initial
design of such devices, and partly due to non-existence of such developed mobile
phones. However, those devices which are appropriate for specific learning tasks are
too expensive for most of the learners to buy. Thus, teachers should be aware of
what kinds of tools learners have, and then set to choose or adapt resources
compatible to such tools.

In an experiment, Stockwell (2008) demonstrated that the learers found the
activities take too long to complete on the mobile devices, and consequently, some
of them preferred to use their PCs to do their assigned tasks. In that experiment many
learners indicated from the outset that they did not intend to use the mobile phones
for doing their tasks because of the cost of Internet access, the screen size, and the

keypad.

Using Facebook on a mobile phone as a supplementary tool for teaching and

learning in English Language

Language teachers adopt Facebook application as an informal educational
tool for learning outside the classroom or even outside the university to share
information in a study group, and ask and questions about how to learn English.
Formal education should use the XML and web services foundation course for
undergraduates to share useful information related to the course material with
others. It also asks users to submit the assignment that assigned students do.

Another use that it can apply Facebook for learning and teaching is
programming for android, it will become an interesting to many people who did not
take the foundation course in undergraduate level that called Wireless Devices
Programming which the most common ones are vocabulary, listening, grammar,

phonetics, and reading comprehension.
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How to apply Learning Vocabulary

The Vocabulary learning activities are focusing on Facebook application via
mobile phone differs from one research project to another, depending on the level
of language proficiency of learners. Teachers can give the leaners the option to post
the messages on teacher’s timeline covering known words in new contexts through
amounting nine or ten messages per a day. This activity is very helpful for learning
vocabularies. Similarly, teachers can post on teacher’s timeline and learners can
access via their mobiles two times a day. They use new words in multiple contexts
for the learners to infer meaning. The learners will improve ranges of new vocabulary

which were very encouragins.

How to apply Listening comprehension

Listening exercises may be considered the first stage in learning an
international language. With the creation of an international language generation of
mobile phones it is now possible to design a mobile multimedia system for listening
skills through listening exercises. A creation multimedia materials Facebooks that
uploaded and maintained video materials, and set of multimedia English listening
exercise on Facebooks for learners to repeat exercises | English listening in a
ubiquitous learning environment. They can attempt to implement the Facebooks
multimedia English listening practice system based on capabilities of the mobile
technology devices. According to Huang and Sun (2010) designed mobile multimedia
English listening exercises system can enhance learners’ English listening abilities to a
high degree. It is also possible to design a platform in which learners listen to a text
by vocal service on their mobile phones, followed by listening comprehension quiz

based on text and language proficiency level of learners.

Recommendation for further research

Researchers have reviewed the major theoretical approaches to motivate
research in SLA in the past half century. To capture the various components of L2
motivation as comprehensively as possible, Dornyei (2005-2009) has proposed a new
reconceptualization of SLA L2 motivation study and a new direction in other
psychological aspects. In addition, the further consideration on motivation in MALL

(Mobile Assisted Language Learning) context has revealed that most of these studies
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have not adopted any theoretical framework in a systematic way, and with more
technology integration in to L2 motivation on teaching and learning through social
network. As the immediate learning contexts, may play an important role in shaping
learners’ motivation, as a systematic study clearly euided on the theoretical

framework investigation.

Conclusion

The findings of the study present a beneficial picture which establishes that
the SDU students in English major were highly motivated toward attitudes and
activities via Mobile Assisted Language Learning (MALL). This confirms the
researcher’s belief that the activities on Mobile Assisted Language Learning (MALL)
that apply the internet properly are very important for Thai students. Mobile-Assisted
Language Learning (MALL) can deal with the use of mobile technology in language
learning. In contrast to classroom learning, in MALL there is no need for learners to sit
in a classroom or at a computer to get learning materials. Actually, MALL can be
considered an ideal solution to language learning barriers in term of time and place.

In order to take full advantage of the hardware and OS capabilities of a
mobile device, developers need to create an app using an approach consistent with
that device’s programming environment. For Apple iOS devices (iPhone, iPod Touch,
iPad), that means using Objective-C and Apple’s XCode developers’ tool. However,
such apps will not run on Android devices, for which apps are written in Java running
on a version of Linux. IOS apps are available exclusively from the Apple App Store
(unless the iPhone is “jailbroken,” i.e., unlocked for open access), while Android apps
are more widely available, from the official Android Market, Amazon’s Appstore for
Android, Handango, and other repositories. As is the case with iOS apps, Android apps
are free or available for a price, usually under ten US dollars. Some apps are
considerably more expensive—buying all the add-ons to Pleco costs US $149. Apps
are usually available in English only, few are localized for other languages. Other
smartphone environments (Blackberry, WebOS [Palm/HP], Windows Phone 7) use
different programming environments, all mutually incompatible. All of the different
smartphone software companies make development tools available, which typically
include a desktop phone simulator. Most are free, or available for a modest cost.
Except for iOS development, which is Mac OS only, app development can be done

on Windows or Macintosh machines, and, in some instances, on Linux.
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App development is currently progressing at a feverish pace, and app
developers are in high demand. However, for language learning purposes, native app
development may not be the best choice. Not only are the programming
environments different, each also involves knowing or learning a programming
language such as Objective-C or Java. Moreover, there is little carryover from
developing an app in one environment to re-creating that app for a different
platform. Obviously, the fundamental functionality and user interface design could be
the same, but the programming will be altogether different and done using different
tools. For educational use, as things stand now, it would seem that one at the least
would want to have an iOS and Android version of an app, probably a Windows
Phone 7 app as well, and possibly WebOS or Blackberry versions, depending on one’s
user base and the market rise and fall of the various companies’ products. This could
prove to be a time-consuming and expensive development process.

An alternative to developing native apps is to create instead a Web app. This
involves using more familiar and easier-to-learn HTML, JavaScript and CSS. All are scripting
rather than programming languages, hence do not involve compilation into byte-code.
The only tool needed is a text editor. Web apps will run and perform similarly in most
smartphone environments, particularly as all but Microsoft now use WebKit. The look
and feel can be quite similar to built-in apps, particularly if one uses relatively new
HTML/CSS tags such as the “viewport” meta tag and CSS “webkit-border” rules.
lcons/shortcuts to the Web app on the home screen allow it to be launched in a similar
way to native apps. Distribution for Web apps is through a Web server, rather than from
an app store. What does one sacrifice creating a Web app rather than “going native”?
Execution speed is likely to be slower and the user interface not as slick. There will also
be more limited access to the device hardware, including its camera, audio player or GPS.
These considerations may or may not be of consequence, depending on the nature of
the application. They may be outweighed by the advantage of creating one app which
can be universally deployed. My second year German students have been using for the
past year a simple flashcard Web app | created, which is linked both from the Blackboard
course Web site and from an open, mobile-friendly link. This allows the students to use
the app both from desktop browsers and mobile devices, something not doable with
native iPhone or Android apps.

For practicing personal devices, smartphones are ideal for individualized
informal learning. The user determines which apps to acquire and how to use them.
As language educators, we should encourage and assist the learner autonomy this

enables and provide means for learners to combine formal and informal learning.
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Song and Fox (2008) describe a project which features an open-ended, student-
oriented approach to vocabulary learning in which EFL students were provided access
to and guidance on using a variety of vocabulary building tools. The article describes
the considerable variety of tools and approaches eventually chosen by the students.
This kind of activity becomes even more powerful when coupled with the ability for
students to show or discuss their methods and findings with their peers. The photo
blogging project described by Wong, Chin, Tan, and Liu (2010) involved students using
iPhones to take photos to illustrate Chinese idioms being studied and to share their
photos and comments with the class though a wiki. Students were encouraged to
take photos based on their daily lives using their immediate surroundings. This use of
the student’s actual environment improves upon similar projects that have used an
artificial space such as a lab (Stockwell, 2008) or a classroom (Liu, 2009). We know
that learning becomes more real and permanent when tied to learners’ lives outside
the academic environment. Mobile devices are a great way to achieve that goal. Of
course, it’s important to keep in mind that we are far from seeing universal ownership
of smartphones-they are still too expensive for many budgets. Designing exclusively
for smartphone usage will necessarily exclude many users. Smartphone penetration
will likely gain worldwide in coming years, but not at the same pace everywhere. At
the same time, phone and tablet models-both hardware and software-will evolve
from their current state. Given how competitive and profitable that market has
become, the pace of innovation is likely tp be rapid. As mobile devices become even
more powerful and versatile, we are likely to see more users make them their
primary, perhaps their sole computing devices. This is not a trend language educators
can ignore.

The study is clear that language teachers have to adopt the class
atmosphere; the course content, material and facilities, as well as personal
characteristics of the SDU students influence the individuals’ classroom learning
motivation and attitudes toward Mobile Assisted Language Learning (MALL). There is
much work to be done before researchers, teachers and language learners will fully

understand motivation and its relevance to MALL.
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The questionnaire

Part 1

The questionnaire is composed of some statement concerning your attitude
about learning language with Mobile device. Please indicate your language
motivation towards Mobile Assisted Language Learning on a target language.

Name Year Gender:
Male or Female GPA Age

1= strongly disagree

2= disagree
3= Neutral
4= Agree

5= strongly agree

Part 1 Preferences Mobile Learning Activities

[tems Statements 1 2 3 4 5

1. | SMSs about English language learning is

the motivational language activities.

2. | Watching video clips through mobile
phone, PDAs and/or Tablet PCs are the

motivational language activities.

3. | Practice speaking skill and the language
from pattern drills through mobile phone,
PDAs and/or Tablet PCs is the most

motivational language activities.

q. Practice conversations in various contexty
through mobile phone, PDAs and/or Tablet;

PCs are the motivational language activities|
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[tems

Statements

Listening stimulated CD clip in various
situation to practice speaking skill are thg

motivational language activities.

Read the story through your mobile phone
and PDAs and tablets PC is the

motivational language activities.

Do the quizzes over your mobile phone,
PDAs, and tablets PC are the motivational

language activities.

Asking and discussing with teacher through
mobile phone communication or social
network systems, e.g. Facebook is the

motivational language activities.

Getting feed back from the teacher through
mobile communication or social network,

e.g. facebook, email are the motivational

language learning activities. learning.

Part 2

Attitudes towards Mobile Assisted Language Lear

ning

10.

Mobile learning activities are the most
useful when emphasis are put on speaking

practice.

11.

Online communications through social
network are the waste of time, because |

really need to learn in the class only.

12.

| prefer an English classroom in which there
are lots mobile support activities that allow

me to participate actively.

13.

| prefer to sit and listen in the class, and
don’t like being forced to participate

mobile learning  activities outside

classroom.
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[tems Statements 1 2 3 4 5

14. | I always learn from my mistakes in using
English on mobile learning activities by
trying to understand the reasons from

them.

15. | When | do not understand a word in
something | always search the unknown

vocabularies from the internet.

16. | I am enjoyable when spend time outside
classroom to study English through Mobile

learning activities.

17. |1 prefer spend much time outside

classroom to self-study English.

18. |1 don’t prefer much time outside

classroom to study English anymore.

19. | Teacher should not criticize students who
make mistakes when students send

messages to ask teacher.

Part 3 Open-end gquestionnaires

Read each statement in relation to Mobile language activities and answer to
which you believe the statement applies to you, are able to alternate language to
answer in Thai language or English language.

20. Are there any more or less mobile phone, PDAs, and tablets PC motivations on

English language learning?

End of questionnaire. Thank you for your cooperation!
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Criteria

The questionnaire

+1 The activity is related to English for Communication course.

0 The activity may relate to English for Communication course.

57

-1 The activity is not related to English for Communication course.

Part 1 Preferences Mobile Learning Activities

[tems

Statements

+1

1.

SMS about English language learning is

the motivational language activities.

Watching video clips through mobile
phone, PDAs and/or Tablet PCs are the

motivational language activities.

Practice speaking skill and the language
from pattern drills through mobile phone,
PDAs and/or Tablet PCs is the most

motivational language activities.

Practice conversations in various contexts
through mobile phone, PDAs and/or Tablets

PCs are the motivational language activities|

Listening stimulated CD clip in various
situation to practice speaking skill are thg

motivational language activities.

Read the story through your mobile
phone
and PDAs and tablets PC is the

The quizzes over your mobile phone,
PDAs, and tablets PC are the motivational

language activities.

Asking and discussing with teacher
through mobile phone communication or

social network systems, e.g. Facebook is

the motivational language activities.
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Getting feedback from the teacher
through mobile communication or social
network, e.g. facebook, email are the

motivational language learning activities.

Part 2 Attitudes towards Mobile Assisted Languag

e Learning

10.

Mobile learning activities are the most
useful when emphasis are put on speaking

practice.

11.

Online communications through social
network are the waste of time, because |

really need to learn in the class only.

12.

| prefer an English classroom in which
there

are lots mobile support activities that

13.

| prefer to sit and listen in the class, and
don’t like being forced to participate
mobile  learning  activities  outside

classroom.

14.

| always learn from my mistakes in using
English on mobile learning activities by
trying to understand the reasons from

them.

15.

When | do not understand a word in
something | always search the unknown

vocabularies from the internet.

16.

| am enjoyable when spend time outside
classroom to study English through

Mobile learning activities.

17.

| prefer spend much time outside

classroom to self-study English.

18.

| don’t prefer much time outside

classroom to study English anymore.
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19.

messages to ask teacher.

Teacher should not criticize students who

make mistakes when students send

Part 1 Preferences Mobile Learning Activities

Results from Professional IC
ltems no.1-3 Total

Statements 1 0 1 3 1
SMS about English language learning is the
motivational language activities. L 0 L 2 0.6
Watching video clips through mobile
phone, PDAs and/or Tablet PCs are the 1 1 1 3 1
motivational language activities.
Practice speaking skill and the language
from pattern drills through mobile phone, 3 1
PDAs and/or Tablet PCs is the most ! ! !
motivational language activities.
Practice conversations in various context:
through mobile phone, PDAs and/or Tablet: 1 1 1 3 1
PCs are the motivational language activities.
Listening stimulated CD clip in various
situation to practice speaking skill are 1 1 1 3 1
the motivational language activities.
Read the story through your mobile phone
and PDAs and tablets PC is the 1 1 1 3 1
motivational language activities.
Do the quizzes over your mobile phone,
PDAs, and tablets PC are the motivational 1 1 1 3 1
language activities.
Asking and discussing with teacher through
mobile phone communication or social . : . 3 1

network systems, e.g. Facebook is the

motivational language activities.
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Getting feedback from the teacher through
mobile communication or social network,
e.g. facebook, email are the motivational

language learning activities.

Part

2 Attitudes towards Mobile Assisted Language Learn

ng

Total

10.

Mobile learning activities are the most useful

when emphasis are put on speaking practice.

11.

Online communications through social
network are the waste of time, because |

really need to learn in the class only.

12.

| prefer an English classroom in which
there

are lots mobile support activities that

13.

| prefer to sit and listen in the class, and
don’t like being forced to participate
mobile learning  activities  outside

classroom.

14.

| always learn from my mistakes in using
English on mobile learning activities by
trying to understand the reasons from

them.

15.

When | do not understand a word in
something | always search the unknown

vocabularies from the internet.

16.

| am enjoyable when spend time outside
classroom to study English through Mobile

learning activities.

17.

| prefer spend much time outside

classroom to self-study English.

18.

| don’t prefer much time outside

classroom to study English anymore.
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19.

Teacher should not criticize students who

make mistakes when students send 1 1 1 3

messages to ask teacher.

The formula
2R
I0C=——-
N
I0C The index is consistent with the purpose of the exam .
R = Is the expert
2R = Is the sum of the individual experts .

N = The number of specialists
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PARTICIPANT INFORMATION STATEMENT AND CONSENT FORM

Using Mobile Phone Learning Activities to Motivate English
Language Learning of the Third Year English Major Students
at Suan Dusit University

You are invited to participate in a study which involves investigate the development
of undergraduate learners’ motivation with respect to their perceived successes and
failures in Mobile Assisted Language Learning (MALL).

This present research is to investigate an interpersonal motivation toward various
Mobile Learning Activities in order develop different aspects of language learners’

competency.

You are being invited to participate in this study because you are the third year of
English major student in Suan Dusit University. All activities undertaken by you for
the purpose of this study are separate to the formal course curriculum at the

university.

If you decide to participate in the study you will be asked engage in approximately
five Mobile learning activities a week for 4 weeks. The M-activities will be selected

delivered by the researcher.
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Devices M-Activity(s)
Mobile phone SMS
1. Vocabulary and vocabulary use in context
2. Conversation pattern drill
3. Language form
4. Sample and stimulated Video clip

5. Quizzes (pre and post)

After the participants are received the five activities each week they will be invited to
participate and to the questionnaire to identify their motivation and probe, with

open-ended questions, their setting area.

It is expected that you will not suffer any discomfort or inconvenience as a result of

the study, and the proposed research involves no real or potential risks to you.

The study itself is framed around the following three activities:

a) You will be asked for viewing the Facebook page on Mobile language learning

every week

b) Every week for five weeks and the investigator will work with me individually via

my face book mobile application.
c) You will be asked to respond the questionnaire.

The potential benefit to you from your involvement in this study is that you will
learn to develop your language motivation through mobile assisted language learning

contexts.
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Any information that is obtained in connection with this study that can be identified
with you will remain confidential and will be disclosed only with your permission,
except as required by law. If you give your permission by signing this document, it is

the intention of the study to discuss/publish the results in the form of a PhD thesis.

The investigator also anticipates that some results may be published in relevant
scholarly publications such as conference proceeding or language teaching journals.
In any publication, the information will be provided in such a way that you cannot

be identified.

Complaints may be directed to the Ethics Secretariat, Suan Dusit University, Bangkok
(phone 02 244 5858). Any complaint you make will be investigated promptly and you

will be informed of the outcome.

Your decision whether or not to participate will not prejudice your future relations
with Suan Dusit University If you decide to participate, you are free to withdraw your

consent and to discontinue participation at any time without prejudice.

If you have any questions, please feel free to contact researcher, Ms. Kwahathai
Choedchoo, English Program, SDU, (kwanhathai 1@hotmail.com) and/or research
supervisor, Prof. Dr. Sompoet Panawas, English Program, Faculty of Humanities and
Social Sciences. This information statement should be read carefully and you should
ensure that you understand its content before providing consent to participate. If
there is anything you do not understand, or if you need additional information
regarding this research project, please do not to hesitate to contact the investigators

who will answer any enquiries.


mailto:kwanhathai_1@hotmail.com
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PARTICIPANT INFORMATION STATEMENT AND CONSENT FORM (continued)

Using Mobile Phone Learning Activities to Motivate English
Language Learning of the Third Year English Major Students
at Suan Dusit University

You are making a decision as to whether or not to participate in the study. Your
signature indicates that, having read the information provided above, you have

decided to participate.
You acknowledge to engage in three activities:

a) | will be asked for viewing the Facebook page on Mobile language learning every

week

b) Every week for five weeks and the investigator will work with me individually via

my face book mobile application.

o) I will be asked to respond the questionnaire.

(Please PRINT name) (Please PRINT name)
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REVOCATION OF CONSENT

Using Mobile Phone Learning Activities to Motivate English
Language Learning of the Third Year English Major Students

at Suan Dusit University

| hereby wish to WITHDRAW my consent to participate in the research proposal
described above and understand that such withdrawal WILL NOT jeopardise any

treatment or my relationship with Suan Dusit University

Signature Date
Please PRINT name

The section for Revocation of Consent should be forwarded to Kwanhathai

Choedchoo, English Program, SDU, Bangkok, 10300
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Research project information flyer

A research project is being conducted in relation to frame around the learning
activities of MALL. In particularly, Language motivation and MALL can support EFL
learners to aid the learner to improve their English speaking through their MALL
application. Moreover, this research will assist EFL learners to utilize MALL activities
and develop English proficiency in students who are enrolled in English Program at a

University.

The present study will narrow the variety of factors that might influence motivation
for foreign language learning. The model of motivation investigated in this study

included attitudes towards mobile language learning activities.

The project has been approved by the University of New South Wales Human

Research Ethics Advisory: approval number (when available).

Please be aware that attitudes with the participants in the study may be analysed as
part of the research project. The data process is necessary as it provides the
researchers and the participants with real examples of their language in use for
future analysis. Also, should you wish to lodge a complaint about the manner in

which the research is conducted please contact Suan Dusit University ,
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Researcher

Miss Kwanhathai Choedchoo is a lecturer at the program of English language,
Faculty of Humanities and Social science, Suan Dusit University, Bangkok, Thailand.
Her research interests include online Language learning, E-Language learning,
Computer Assisted Language Learning (CALL), Sociocultural theory; ZPD, Self-
regulation and dynamic assessment; TEFL, teaching listening and speaking strategies
and phonics in childhood. She had taught English for specific purposes, including
English for tourism and tourist guides and English for Hotel and hospitality industry.



