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CHAPTER I

INTRODUCTION

1.1 Background and Rationale 

Adolescence is one of important periods of human development since it is 

time of linking between childhood and adult state. It has been frequently found that 

adolescence is the age of experiencing several difficulties of adjustment due to great 

changes in all aspects, including physical, intellectual, personality and social changes 

(1). At present, adolescents in Thailand have faced many problems under rapid social 

and economic changes. According to the Child and Adolescent Situation Annual 

Report, Year 2006 – 2007 prepared by the Bureau of Youth Promotion and Protection, 

the Ministry of Social Development and Human Security (2), the adolescent problems 

were summarized that Thai adolescents had many problems such as health problems, 

e.g. teenager pregnancy, sexual risk behavior, excessive nutrition, alcohol drinking, 

use of addictive drugs and AIDs epidemic, mental health problems, e.g. anxiety, 

depression and suicide, delinquent and indiscipline behavior, problem of social 

adjustment, and sexual problems. Female adolescents have confronted the above 

problems most, which have been greatly found in the southern region of Thailand. In 

addition, there are some social value, cultural, moral and religious problems. It was 

found that the adolescents had high consumerism behavior, no discipline of spending, 

and teenager sexual intercourse. Those problems deem important problems affecting 

self-development in teenagers. In the meantime, they take effect to the social and 

national development because adolescents would be key manpower for the national 

development in the future. Some scholars have studied causes of problems in 

adolescents; they came from several reasons, including adolescents and their 

surroundings. One important factor is the mental factor, especially self-esteem, which 

affects behavior in adolescents (3). As mentioned above, those adolescent problems 

are general ones found in the society, which do not include problems of disadvantaged 

adolescents that have been gradually increasing. The Bureau of Special Education, the 
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Ministry of Education (4) summarized that the number of disadvantaged students from 

Year 2002 to 2007 has increased from 39,530 students in 2002 to 41,596 students in 

2007. In 2003, the statistic reported that over 50% of child populations were ignored, 

and they have been usually bullied by the society, starting from parents, relatives and 

close persons as well as community and society surrounding them. These people have 

hammered disadvantaged adolescents until they have less self-esteem (5) although, at 

present, many governmental and private agencies have offered assistance to the 

adolescents confronting these problems in form of welfare. In what extent the quality 

of welfare locations retains, the adolescents are provided only four basic living factors. 

However, other psychological factors such as love, comprehension, respect from 

surrounding people, etc. are not given sufficiently. Love and warmth are important 

factors molding children and youths to be growing perfectly. But, it is so difficult that 

every officer or child caretaker in those welfare locations is able to give love and 

warmth to every child equitably whereas they cannot share love and warmth to these 

children like their real parents. This obstructs these officers to help develop children’s 

feeling of possession or attachment, which is the basis of emotional and psychological 

security development in the future and these children may have consequent mental 

problems such as maternal deprivation, attention-seeking behavior, anti-society 

behavior, fawning, rejecting people unreasonably, etc., which are main reasons of low 

self-esteem and improper adjustment (6, 7). 

Self-esteem is one major factor in the adolescence development stages, 

and it must exist in every adolescent, either much or little depending on cultivating 

and promoting by receiving acceptance from parents and surrounding society. Self-

esteem may be higher or lower during the period of adolescence (8, 9) when it will be 

most emphasized if compared with other life periods. Coopersmith (10) studied the 

important components of self-esteem, which may be divided into internal components 

and external components. Self-esteem partially comes from self-perception subject to 

one’s state by comparing with other similar persons in term of skills, capabilities, gift 

and expertise. After comparison, if one possesses higher capabilities, learning and 

activity skills or expertise in any area than his friends at the same age, he will have 

more self-esteem. Self-esteem and adjustment take high roles in adolescence. Erikson 

compared the period of adolescence like the period allowing children to try roles 
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before stepping to the adult stage. Adolescents would seek for their identities and ego 

ideal by imitating persons they prefer before developing them to be their own 

identities. Erikson believed that, at each stage, the children would experience some 

problems; if they could solve them successfully, they would have good feelings (self-

pride) before going to next stages. But, if they fail to solve problems, they would feel 

embarrassed and have some development problems (cited in 11). Most researches 

confirm that self-esteem correlates with adjustment. One with high self-esteem would 

have good adjustment as well although he may confront some problems or deficiency. 

This is consistent to what Pope (12) stated that children and adolescents with high self-

esteem were correlated to the adjustment of those children and adolescents. Children 

and adolescents with low self-esteem would usually have anxiety and bad adjustment. 

Meanwhile, high self-esteem children and adolescents would have good adjustment 

and no anxiety; if they are shaken by some situations, they would not be flooded or 

worsened by those problems but they could handle them efficiently and view that 

these problems are challenging, exciting and paths to success not loss.

Adolescents in welfare schools are educational disadvantaged adolescents 

who are unable to enter into the normal school system, e.g. tribesman, islanders, 

children in wilderness areas or areas with geographical problems, so poor children, 

orphans, children without benefactors, street children, children in slums, children to 

persons threatened by harm, children to persons involving in the national security 

promotion, children to persons facing floods and storms, children to Leprosy patients 

or other educational disadvantaged adolescents. These welfare schools consist of 

boarders and day-school students. However, these adolescents have not been 

developed appropriately. When adolescents who have different backgrounds live 

together (4), they must have adjustment to several changes, including physical changes 

subject to the adolescence development, etc. In order to adjust themselves to the 

boarding-school system, they may have anxiety in certain issues while some students 

are unable to adjust themselves until they feel unhappy to live with others. By these 

reasons, the researcher was interested in examining the level of self-esteem,

adjustment as well as correlation between self-esteem and adjustment of adolescents in 

welfare schools. The sample group covered the adolescents in welfare schools at 

junior and senior high school levels, who are disadvantaged adolescents. The benefits 
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expected from this research were to understand self-esteem and adjustment, to learn 

the correlation between self-esteem and adjustment as well as factors relating to self-

esteem and adjustment of adolescents in welfare schools. The results of this research 

would be a guideline of promoting correct understanding about self-esteem and 

adjustment of adolescents in welfare schools. In addition, these results would guide the 

personnel involving with adolescents in welfare schools such as teachers, instructors 

and caretakers to understand and promote self-esteem and adjustment of adolescents in 

welfare schools.

1.2 Research Questions

1. Which level does self-esteem of adolescents in welfare schools stay?

2. Which level does adjustment of adolescents in welfare schools stay?

3. Is self-esteem correlated to adjustment of adolescents in welfare 

schools? How? 

4. Which factors affected self-esteem and adjustment of adolescents in 

welfare schools?

1.3 Objectives of the Research

1. To examine the level of self-esteem of adolescents in welfare schools.

2. To examine the level of adjustment of adolescents in welfare schools.

3. To examine correlation between self-esteem and adjustment of 

adolescents in welfare schools.

4. To examine factors affecting self-esteem and adjustment of adolescents 

in welfare schools.

1.4 Scope of the Research

This research was to examine self-esteem and adjustment of adolescents in 

welfare schools, and to find out correlation between self-esteem and adjustment of 

adolescents in welfare schools. The sample group included the adolescents studying in 

junior and senior high-school levels at the southern welfare schools. The sample group 

was selected by the Multi-Stage Random Sampling.
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1.5 Preliminary Agreement

This research involved the adolescents at junior and senior high-school 

levels studying at the southern welfare schools, who were disadvantaged children with 

no record of mental health deficiency.

1.6 Limitation of the Research

This research involved the adolescents studying at the southern welfare 

schools only; so it could not be referred or represents other disadvantaged children 

under the supervision of other agencies.

1.7 Definitions 

Self-esteem means the positive feelings of adolescents at the southern 

welfare schools; for example, considering themselves as capable, important and 

respectable persons.

Adjustment means adolescents at welfare schools who understood their 

own state, were able to change and serve themselves, comply with rules and 

regulations, were able to get along with others and environment confidently, and were 

able to live in the society happily.

Physical image means feelings or expression of acceptance relating to 

physical body, personality and external appearance of adolescent students at welfare 

schools; the physical image comes from the relationship between persons, 

environment and cultural components.

Relationship with guardians means the good expression of behaviors of 

adolescents at welfare schools and the good expression of parents or guardians (other 

persons who are not parents such as relatives or caretakers) such as love, attention and 

care.

Relationship with teachers means the good expression of behaviors of 

students to most teachers in school such as understanding self-feeling and feelings of 

teacher, understanding self-role and duty and appropriate practice, dare to ask 

questions or ask for advice when one has anxiety, either in studying or personal 

matters.
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Relationship with friends means the expression of behaviors of students 

leading to good relationship with friends, either inside or outside the class, as it is 

appropriate for oneself and circumstances such as understanding feelings of friends 

and oneself, dare to share one’s opinions, accepting opinions of friends, and accepting 

interpersonal difference, giving and taking and help with each other.

School environment means studying circumstances, both inside and 

outside the classroom, affecting the students such as studying location and teaching 

materials as well as activities arranged in school to serve students’ interest.

1.8 Expected Benefits

The results of this research would allow us to know the level of self-

esteem, level of adjustment, correlation between self-esteem and adjustment, as well 

as factors affecting self-esteem and adjustment of adolescents at welfare schools. 

These results would allow related persons such as teacher, guardian, social welfare 

worker or psychologists working with adolescents at welfare schools. They would be 

useful for anyone applying them for further studies.
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CHAPTER II 

LITERATURE REVIEW 

 

 
 This chapter presets concepts, theories and related research as the 

guideline of this research. The contents of this chapter are as follows: 
  

2.1 Setting of welfare school 

2.2 Definitions of self-esteem 

2.3 Theories relating to self-esteem 

2.4 Development of self-esteem 

2.5 Components influencing self-esteem 

2.6 Ways of promoting self-esteem 

2.7 Definitions of adjustment 

2.8 Significance of adjustment 

2.9 Theories about adjustment 

2.10 Ways of adjustment and characteristics of good and bad adjustment 

2.11 Correlation between self-esteem and adjustment, and related research  

2.12 Researches relating to other variables correlated to self-esteem 

2.13 Conceptual framework 

2.14 Research hypotheses 

 

2.1 Setting of welfare school 
 From the papers of the Bureau of Special Education, the Department of 

General Education, the Ministry of Education explained about the welfare schools (4) 

that may be summarized below. 

A welfare school means a school providing education for disadvantaged 

children who are unable to attend common schools. These children include the 

foresters, hill tribe children, boatmen, islanders, children at wilderness places or at 

areas where there are geographical problems, so poor children, orphans or children 
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with no benefactors, street children, children in slums, children to persons threatened 

by harm, children to persons involving in the national security promotion, children to 

persons facing floods and storms, children to Leprosy patients or other educational 

disadvantaged adolescents. At present, the welfare school is the juristic person under 

the supervision of the Office of Educational Zone. There are 50 welfare schools in 42 

provinces, which may be divided into 2 groups: 25 welfare schools and another 25 

royal public schools. 

 A welfare school means the school providing education for 10 types of 

disadvantaged children coming from all over the country to attend the class at every 

educational level starting from the kindergarten level to senior high school level. The 

disabled children are also accepted as the school boarders. This school focuses on 

professional learning, practices these disabled children to rely on themselves, have 

discipline and leadership in each local area under the democratic form of government 

with the King as Head of State, e.g. welfare school, Piboonprachasan School (day 

school for disadvantaged children only) and Somdej Prapiyamaharat Romaneeket 

School (accepting children with good studying results only). There are 25 welfare 

schools around the country. 

 A royal public school means the school established as the royal project of 

His Majesty the King and Somdej Phra Sri Nakarindra Boromarajajoinnani as the 

boarding school to support youths who have poor economic and social status or are 

affected by any natural disaster, and to strengthen the national security.  This type of 

school was first established in 1988. There are total 25 schools in 22 provinces. 

 An objective of establishing welfare schools and public royal schools is to 

provide opportunities to disadvantaged children. The disadvantaged student means the 

student who is confronting difficulties and inferior living if compared with general 

children and this disadvantaged child must be helped specially for better life and 

proper development. The disadvantaged children may be divided into 10 types as 

follows: 

 1. Poor children (highly) mean children of poor people who have 

insufficient income for living (average family income not exceeding baht 2,000 per 

year). Each family has many members but lacks basic materials; so the family 

members have difficult living. These poor children include those living in slums or 
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those of construction workers or those from families in wilderness areas; so they have 

not received any education or other services. 

 2. Children confronting narcotic problems mean children addicting to 

volatile substance or addictive narcotics or children risky to be persuaded to have 

improper conduct, to be involved with groups of criminals, influential people or 

people seeking for profit by performing illegal occupations. These disadvantaged 

children are likely to cause social problems. 

3. Waif or abandoned child means a child forsaken by his mother after 

giving birth at the hospital or other place, as well as a child left by parents to live alone 

or to live with others and not to receive the parents’ care due to the parents’ divorce or 

broken family; so this child lives among confusion, no love and warmth.  

 4. Cruelly abused children mean the children who are abused physically, 

sexually or mentally and they live unhappily, suspiciously and fearfully because they 

have been bullied or pressed from their parents or guardians; so their mental or 

emotional condition becomes abnormal or the children may be sexually abused from 

persons surrounding them. 

 5. Children affected by AIDS or other critical communicable diseases 

disgusted by the public mean the children who are infected by AIDS or their parents 

have AIDS. These children are usually disgusted and cannot enter into school or 

receive other services with normal children. 

 6. Children in minor groups mean the children to people who have culture 

different from most general people. These children have the problem of possessing 

Thai nationality; so they have no opportunities to receive education or other services. 

Most minor groups usually immigrate to settle at the borders of Thailand. 

 7. Street children mean the children who have no exact living places, live 

purposelessly, lack basic living factors, and are risky to danger and they become social 

problems. 

 8. Forced labor children or child labor mean the children who must work 

or be forced to use their labor or to seek for income by selling their labor before their 

maturity. These children are taken advantage by employers and they have no chance of 

development according to the principle of child development. 
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 9. Children in the sexual service business or child prostitutes mean the 

children who are willing or are forced to sell the sex service or they are persuaded to 

sell the sex service or they are persuaded to stay in the conditions risky to sell the sex 

service. 

 10. Children in the juvenile observation and protection center mean the 

children who perform illegal actions and are legally controlled to stay in the juvenile 

observation and protection center. This includes the children who have out of wedlock 

pregnancy, which is likely to cause subsequent problems such as abortion, suicide and 

forsaken infant. 

 Because the objectives of providing the welfare education cover people 

receiving the education broadly; the welfare schools are established to serve such 

objectives differently, which may be classified into 9 types as follows: 

 1. Welfare schools of educational zones – These schools enroll children 

from provinces in each educational zone, as enforced by the Primary School Act, who 

are unable to attend the school normally because their houses are far away from 

communication routes and far away from any primary school more than 2,000 meters 

because their houses are located in the forest, on hill or island or the students are 

children to unsettling fishermen. 

 2. Welfare schools for hill tribe children – These schools provide the 

education to hill tribe children and children at plain areas from the provinces near 

these schools. 

 3. Welfare schools for children whose parents are threatened by terrorists 

or the children have no benefactors. 

 4. Welfare schools for children whose parents have Leprosy – These 

schools are located at the Leprosy settlements. 

 5. Welfare schools for slum children in Bangkok – They are day schools. 

 6. Welfare schools for children whose parents are victimized by unrest at 

the south of Thailand. 

 7. Welfare schools for children whose parents are affected by storms at the 

south of Thailand. 

 8. Welfare schools for students who are poor but achieve good studying 

results, and good-talented students from every area around the country. 
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 9. Schools established by the royal thought of His Majesty the King and 

Somdej Phra Sri Nakarindra Boromarajajoinnani to support youths who have poor 

economic and social status or are affected by any natural disaster, and to strengthen 

the national security 

 The welfare education is provided in form of boarding school, except 

Piboonprachasan School that is the day school. At present, there are classes from the 

kindergarten level to high school level. 

 At present, there are 14 southern welfare schools, including: 

1. Narathiwat Welfare School 

2. Pattalung Welfare School 

3. Surat Thani Welfare School 

4. Rajaprachanugroh 19 Nakhon Si Thammarat School 

5. Rajaprachanugroh 20 Chumpon School 

6. Rajaprachanugroh 35 Phang-gna School 

7. Rajaprachanugroh 36 Phukhet School 

8. Rajaprachanugroh 37 Krabi School 

9. Rajaprachanugroh 38 Ranong School 

10. Rajaprachanugroh 39 Narathiwat School 

11. Rajaprachanugroh 40 Pattani School 

12. Rajaprachanugroh 41 Yala School 

13. Rajaprachanugroh 42 Satun School 

14. Rajaprachanugroh 43 Songkhla School 

 

 These 14 welfare schools are boarding and day schools, and boarding 

schools only. All 14 schools provide the education from the kindergarten level up to 

senior high school level for the educational disadvantaged students as mentioned 

above. These schools are subsided by the Ministry of Education. 
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2.2 Definitions of self-esteem 
 From the literature review, self-esteem was defined by several authors as 

summarized below. 

 

 Taff (13) stated that self-esteem is an evaluation or judgment of self-value 

by relying on 2 stages of self-esteem process: 

• Inner self-esteem – This is to perceive self-esteem by evaluating 

capabilities, abilities and performance, and their results are relevant to one’s desire or 

expectation. This kind of pride is set up permanently from the experience from the 

early stage of life. 

• Outer self-esteem – This is to perceive self-esteem by evaluating 

attitude and acceptance of others to one. This kind of self-esteem may be changed by 

social roles and abilities in confronting problems of that person. 

 

 Maslow (14) stated that self-esteem is the feeling of an individual who has 

self-confidence and feels his value, has strength and performance in acting, and has 

expertise and abilities. Self-esteem may be divided into 2 parts: 

 1) Self-respect – This is the attitude of an individual to himself; he has 

self-respect that he has some importance and abilities in completing things, which may 

be shown out in various aspects such as self-esteem, strength, abilities, self-praise, 

self-confidence, self-reliance and independence. 

 2)  Esteem from others – This esteem comes from honor, fame, title, 

power, prosperity, respect, attention, prestige and praise from others. 

 

 Coopersmith (10) stated that self-esteem means considering and judging 

self-esteem; showing one’s attitude towards accepting or not accepting oneself, and 

showing the scope of belief that one has to his importance, success and self-esteem, 

which is the personal experience that each person transfers to others through words 

and behaviors. 
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 Rosenberg (15) defined self-esteem as positive and negative directions 

that one considers himself, and evaluation of self-esteem. High self-esteem means that 

one has high self-respect, not egocentric or selfish. This self-esteem is one element of 

self-concept or what Rosenberg defines as the overall image of what one sees, thinks 

and feels about oneself. Apart from self-esteem, self-efficacy or mastery and self-

identities deem important parts of self-concept. 

 

 Sawitri Thayansin (16) summarized the definition of self-esteem that it is 

the value or good feelings that an individual has to oneself as a result of judging his 

own value subject to success and failure in various situations. Self-esteem also 

includes the respect from others by analyzing self-esteem in real situations along with 

self-esteem in one’s expectation. One will have self-esteem when he experiences 

various situations in his life until he feels his self-esteem. Self-esteem gives value to 

both one’s life and other surrounding persons. If one faces any event that does not go 

on as expected or that event makes his self-esteem valueless or meaningless, his self-

esteem will be lower finally. 

 

 Nuchlada Rojprapun (17) summarized the meaning of self-esteem as the 

feeling that one has abilities, self-satisfaction and is respected by others, which will 

make him have motivation or enthusiasm to have proper conducts and to have success 

as intended. 

 

 Siriwan Taveewatanapreecha (18) summarized the meaning of self-esteem 

as what one judges or evaluates his own value that is shown out through belief, abilities, 

importance and self-esteem. Self-esteem should be promoted from past to present. 

 

 From various definitions given by several authors mentioned earlier, they 

could be summarized that self-esteem means the feeling that one understands and 

accepts oneself, and views him as one who has abilities, self-esteem, is required and 

accepted by others. This self-esteem is an inner feeling as one perceives that others 

view him positively. One’s self-esteem will be shown out through value, emotions, 

thought such as optimism, creativity and control of one’s emotions. 
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2.3 Theories relating to self-esteem 

 
 2.3.1 Maslow (cited in 19) proposed the Theory of Hierarchy of Needs by 

dividing human needs into 5 steps: 

 

 1) Physiological needs, e.g. needs for food, water, air, sex and relaxation. 

 2) Self and security needs, e.g. needs for protection from danger, threat, 

forcing and rash act. 

 3) Belonging and love needs that are social needs, e.g. belonging, society, 

love, respect from friends, giving and taking from friends and close persons. 

 4) Self-esteem needs, e.g. admiration and praise, recognition of one’s 

importance such as self-confidence for success, knowledge, prestige and fame, 

admiration, etc. 

 5) Self-actualization needs – Needs to form satisfaction for oneself in 

every aspect to recognize one’s completeness. 

 

 From Maslow’s Theory of Needs, needs in Step 3 and 4 are basic needs of 

love and self-esteem, which would lead to needs in Step 5 or self-actualization needs, 

which make one have good mental health and live in the society confidently and 

happily. 

 

 2.3.2 Roger’s concept about self-regard (cited in 19) consists of: 

 

 1) Openness to experience involving satisfaction of an individual to the 

experience he receives regardless positive or negative experience. 

 2) Existential living. This is not to resist or hinder any experience passing, 

but to accept happenings at each life period in order to live happily. Self-regard at this 

level enables one to confront new and more important things to be occurring in the 

future. 

 3) Organismic trusting. This is to believe in one’s abilities that he is able to 

do things without relying on others, to accept the actual conditions that he is ready and 

opens mind to others’ opinions, and he does not let others to set up his directions. 
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 4) Experiential freedom. This is to have freedom to make decisions by 

oneself, not depending on others or to hope for assistance from others or society that is 

honest to himself. 

 5) Creativity. One will always good creativity, and know how to avoid or 

confront things. 

 From Roger’s Theory, it is apparent that to develop a person to be a real 

and happy human, one must be developed to regard reality, especially self-regard. If 

one regards oneself as per the principle mentioned above, he will feel his self-esteem 

more, adjust himself to live with others and accept that the society has been changing 

always. 

 

2.4 Development of self-esteem 
 From the literature review regarding self-esteem, it is apparent that the 

basic self-esteem is developed from the child’s emotional basis and factors responding 

that child, which come from receiving love and acceptance in the child by parents. 

These root the feeling of security, self-love, and expecting love from others. Later, the 

child’s good feeling about himself would extend his parents’ love and attention to 

other family members and friends. Self-esteem at this period depends on the 

achievements as targeted. At the primary stage, the child would behave to satisfy his 

parents. Later, the targets would be gradually extended to be based on the group 

standard. The child will want to engage self-esteem by self-learning. The child will 

start his intellectual and social skill development and better self-confidence. If these 

issues are reinforced by the groups of friends or others, his self-esteem will be 

gradually developed. When this child grows to be the adolescent, his self-esteem will 

be similar to the adults he is familiar with, respects, praises and starts having his new 

sex role. This is the period when one seeks for oneself, wants to find out the 

conclusion of conflicts between personal identities and confusion. An adolescent will 

have more feelings about his value and potential, which are kept inside him and 

become a part of personality structure as called by Erikson as self-identity (19). 

 This could be concluded that self-esteem is developed after the birth of 

child and that infant receives love, attention and warmth from his parents or caretaker 

until the child has trust because he receives acceptance from those persons. When the 
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child grows up and meets his new society comprising friends, teachers, school or 

persons surrounding him, these persons make the child feel about security and self-

regard, and that child will extend these things to others finally. 

 

2.5 Components influencing self-esteem 
 Coopersmith (10) studied self-esteem and found that there are 2 important 

components influencing self-esteem: 

 

 2.5.1. Inner components mean the identities of each person, which make 

self-esteem of each different. Inner components include: 

 

 2.5.1.1 Physical attributes – One’s physical attributes are 

correlated with self-esteem. Some partial physical attributes help one have more self-

esteem, e.g. beauty, attractive appearance, etc. Some physical attributes also help one 

meet success in the activities valued by that person such as strength and rapidity. Both 

strength and rapidity result to self-esteem in men like athletes. However, any physical 

attributes correlated to self-esteem depend on the social value of that person. If one 

has good physical attributes, he will have more self-satisfaction than one with bad 

physical attributes.  

 2.5.1.2 General capacity, ability and performance – These 

components are inter-correlated and result to self-esteem of individuals. Each 

component shows the frequency of one’s success while staying in the school system 

and in the society. In the meantime, intelligence as motivator of academic ability is an 

important criterion judging the competence of school-age children. The results of 

success or failure in studying deal with several reasons. Apart from teaching and 

learning materials, there are other factors such as teachers, parents and friends. These 

persons are so important to make one achieve studying performance, which clearly 

indicates one’s success. The academic achievements, therefore, are used to test the 

future success of individuals and to indicate one’s self-esteem as well. 

 2.5.1.3 Affective status – The affective status reflects 

satisfaction, happiness and anxiety of individuals. Such affective status comes from 

the interactions with others that result to self-evaluation. One with positive self-
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evaluation will show and communicate satisfactory feelings and affective status. 

Meanwhile, one with negative self-evaluation will not be satisfied with his present 

status and views that he is unable to meet success in the future. 

 2.5.1.4 Self-value – One will value many things differently. 

When valuing anything, he usually believes that it is an important standard for 

evaluating self-value. For example, one values his academic achievement results. If he 

does not meet success in this aspect, he will have less self-value. It is also found that 

one is likely to use the social standard to judge his self-value as well. One will value 

things as he values earlier. 

 2.5.1.5 Aspiration – Self-value arises when one compares his 

performance and ability with the success criteria one sets up. If his performance and 

ability are relevant to the criteria established, one will have self-value. In the contrary, 

if the performance and success are not relevant to the criteria one establishes, one will 

view that he fails and judges that he is valueless. 

 

 2.5.2 Outer components mean the outer environment that one has 

interactions, which makes one have different self-esteem. Such outer components 

consist of: 

 2.5.2.1 Relationship with family or parents – The experience 

that one receives from relationship in the family is an important life basis of 

individuals, and this factor helps the children develop self-esteem. The relationship 

between family and parents and children must be under the following circumstances: 

• Parents accept all or most of thought, affection and value of 

their child. 

• Parents set up the scope of performance clearly and take 

care of children to follow it to feel secure and safe. 

• Parents give respect and freedom to their children under the 

scope of performance set up and the parents emphasize on the reward rather than 

punishment. 

 2.5.2.2 School and educational institute – These places help 

develop self-esteem in children after the children’s family. These places allow the 

children to do activities independently with no contrary to the preset rules and 
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regulations. Giving help to children to solve problems will encourage children to have 

self-confidence, self-reliance and to develop self-esteem. 

 2.5.2.3 Social status – Social status shows one’s social level by 

regarding his occupation, income, title, social role, family lineage, etc. Normally, if 

mentioned about the social status, one will consider occupation, income, and residence 

because these matters indicate one’s success in life and make him recognize his self-

esteem. However, some studies reveal that the correlation between the social status 

and self-esteem is not apparent because the persons from low social status may have 

high self-esteem or low self-esteem. 

 2.5.2.4 Society and friends – Self-esteem partially comes from 

perceiving one’s state and comparing his state with other persons similar to him in 

term of skills, abilities, gift and skills. After comparison, if finding that he has higher 

abilities, skills in learning or doing activities or expertise in any matter than his friends 

at the same age, he will have higher self-esteem. 

 

2.6 Ways of promoting self-esteem 
 Self-esteem cannot arise naturally, but it must be learned, cultivated and 

promoted by that person and by respect from others surrounding him. The promotion 

and development of self-value will be different depending on situations and 

experiences that each person receives. Several scholars or psychologists mentioned 

about the guideline of promoting self-esteem as follows: 

 Coopersmith (10) stated that there are 4 components making individuals 

have self-esteem. He also mentioned about the guideline of developing self-esteem to 

promote anyone who has low self-esteem as described below. 

 The components making individuals to have higher self-esteem are: 

 1. Receipt of respect and attention from persons important for one’s life, 

success as per established objectives. Recognition will result to one’s social status and 

position. 

 2. Power, importance, morality, trust, faith and abilities 

 3. Performing what is relevant to one’s value and desire. 

 4. Not care for what lessens ones’ self-pride; for example, ignoring others’ 

criticism. 
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 2.6.1 Guideline of developing self-esteem for anyone with low self-

esteem 

 2.6.1.1. Accepting such person as he actually is. 

 2.6.1.2. Accepting the interpersonal difference in confronting 

and solving problems. We should understand each person’s problem solutions and 

absolutely allow each to show his abilities in solving his problems because each 

person has thinking appropriate to his age and he must be responsible for the problems 

he faces. In addition, we should give such person opportunities of selecting his 

problem solutions so that he can find out other appropriate solutions. 

 2.6.1.3. Avoiding sudden and harsh changes shaking one’s 

confidence. 

 2.6.1.4. Allowing such person to see model persons who are 

efficient in solving problems, which will help him develop problem solutions 

creatively such as release of murkiness. 

 2.6.1.5. Valuing self-esteem of that person. 

 2.6.1.6. Supporting close persons to have knowledge and 

understanding about such person, and coordinating in promoting strength of such 

person in solving problems. Excessive expectation may press one to have tension and 

anxiety rather than to solve problems, and this will finally destroy self-esteem. 

 Coopersmith (10) proposed the principles of promoting self-esteem as 

follows: 

• Admitting individuals’ feelings as they actually are and receiving the 

respect from others. According to the concept of Coopersmith, this is to promote one 

to know about oneself, accept mistakes, failure and criticism of others by focusing on 

his positive attributes and inner experience in regarding himself positively, accepting 

feelings, responses and evaluation as they actually are. These are consistent to the 

concept of Brook in admitting failure or mistakes. These are also consistent to 

Bradshaw regarding admitting and regarding others’ value. Bruno and Brook also 

stated that receiving positive supports, esprit, thought and suggestions help individuals 

feel about others’ admission (cited in 41). Moreover, if an individual can release his 

feelings according to the concept of Denis Lawrence, this will help him admit his 

feeling as it actually is (cited in 20). 
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• Attaining achievements as per one’s preset targets and desire according 

to the concept of Coopersmith and consistent to the concept of Bruno that one must 

know how to set up his life success, and the concept of Bradshaw regarding receipt of 

expected success experience. These are also consistent to Sassee (cited in 19) that 

forming one’s self-confidence would help him have targets and esprit to tackle 

hindrance in order to achieve success and pride as he desires and expects. 

• Promoting the consideration and problem solving as per the concept of 

Coopersmith. This is consistent to the concept of Brook allowing individuals to 

consider choices and make decisions. Girdano and Every advised individuals to 

practice the assertive behavior. Brashaw allowed individuals to show behaviors 

consistent to the personal value that one can do activities independently as per his 

thought and desire. Denis Lawrence asked individuals to confront and meet 

experiences that are risk factors. Promotion measures pursuant to these concepts are 

consistent in promoting individuals to receive experiences, and to show positive 

behaviors. These practice individuals to dare thinking and making decision on 

confronting obstacles, problems or situations that are risk factors coming into their 

life. If individuals receive these experiences, they would have more self-pride. 

• Avoiding and ignoring what lessens one’s self-pride or reducing over-

expectation. According to the concept of Coopersmith, this measure helps one not be 

unsatisfied or not feel that he is not successful as expected. This is consistent to the 

concept of Bruno that one should reduce his expectation or self-evaluation because if 

one has high self-expectation but does not meet success as expected, he will feel 

disappointed, loss and sad. Consequently, one will have low self-evaluation and thinks 

that he has no abilities. Finally, his self-pride will be less (20). 

 

 However, self-esteem is good, but if it is excessive, it may cause some 

disadvantages. For example, if one has over self-confidence but he faces 

disappointment or failure in life, he will be unable to control himself and will have 

deep sorrow because he thinks that he can do it. Meanwhile, if one has slight 

confidence, he may have some mental problems (21). Bias to oneself makes one feel 

unsatisfied with oneself when doing anything. When comparing with others, one will 

feel that he is valueless. This person may further have the mental disorder until he 
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becomes the bully to replace his lost self-confidence. Thus, only self-esteem in a 

balance state could help an individual meet success in doing activities, create good 

image for himself; so he will have mindset and effort in working successfully, and 

view others by good affection and good mental health. 

 

2.7 Definitions of adjustment 
 Adjustment is one important activity of life. Adjustment of each person 

depends on the personality of that person and environment or situation he is facing. 

Each person certainly has some obstacles in life; so he may have tension and 

discouragement. Thus, to maintain the balance of life, the individual must adjust his 

behaviors or it is called “adjustment”. Several scholars defined adjustment as follows: 

 

 Lazarus (22) explained about adjustment that it came from biology 

initiated by Charles Darwin in his Theory of Evolution in 1859. Darwin insisted that 

living things able to adjust to the dangerous environment would be surviving. Other 

biologists continued conducting studies regarding the physical adjustment as well 

many physical illnesses. They viewed that those physical illnesses derive from the 

adjustment process to life tension (such as Selye, 1956). These illnesses include some 

blood circulation diseases, e.g. heart attack, strokes or even gastrointestinal tract 

diseases. Later, the psychologists borrowed “adaptation” used in biology for the 

psychological meaning. Adaptation is used to study and understand human behaviors. 

The psychologist paid attention to the psychological survival rather than physical 

adaptation. Like the physical adaptation, human behaviors are interpreted that they 

come from the psychological survival subject to demand or pressure, mainly deriving 

from the society or interpersonal interactions. This pressure may be divided into 2 

parts: external pressure and internal pressure. The external pressure arises out when 

humans must live together and interact with others. Thus, we must adjust to the 

environment and society since we are young. We must always face some requests to 

do or not to do something, starting from simple behaviors; for example, being 

instructed to have food, not to bully other children and not to destroy things. At ages 

of 2-3 years, a child is trained to have the appropriate excretion. When we grow up, 

the requests will be more complicated, which include thought and value. More 
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complicated requests will include conduct patterns in the society. If we fail to follow 

these requests, we will not be accepted and will face negative interactions. Internal 

pressure is the inner demand from human anatomy. If we do not respond to this 

pressure, we may feel frustrated or may be dead. Such pressure includes the needs of 

water, food, sleeping or appropriate warmth, etc. From the child development, there is 

another part of internal pressure deriving from the psychological state involving 

experience or social learning rather than physiology. For example, we want to be 

partially involved in the society, to be accepted by the society, to have love and 

success, etc. 

 

 Sombat Tapanya (23) mentioned about adjustment that it is a process 

arising out continuously when one is still alive. Whenever the adjustment fails, life is 

in danger and leads to sickness and death finally. Adjustment may be viewed as an 

integrated portion consisting of physical part, psychological part, cognition and 

spiritual part or this may be viewed as attempts relating to health such as adjustment of 

mind, adjustment to sickness and loss, etc. For the psychological or emotional 

adjustment, it is mentioned in several psychological theories. For example, The Client-

Center Therapy of Carl Rogers states that a human will have happiness, good 

adjustment and full function person depending on how self-concept and perception of 

facts or experiences are consistent. Under the thought of Sigmund Freud, founder of 

the Psychoanalytic Theories that human mind consists of 3 important parts: superego, 

ego and id, which must fight and adjust to each other at all time. The id will show 

many demands, which are not acceptable by the society; for example, wanting to take 

others’ belongings, being aggressive, etc. The superego is the decency and morality 

taking role of blaming or reminding an individual to have acts as instructed by his id. 

The ego takes role as comprising coordinator between the id and the superego to have 

satisfied and acceptable agreement finally. Sometimes, if an appropriate solution could 

not be found, human may have anxiety. Defense mechanism helps reduce the anxiety 

temporarily. For the social adjustment, one with good adjustment will be living with 

others in the community or society surrounding him creatively and happily. One with 

bad adjustment may have unbalanced expressions such as isolation, loneliness, be 

unable to have intimacy with others or have aggression, and have conflicts with others 
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frequently. In contrast, someone may be unable to stay alone, but go out for meetings 

with others (such as one who is over sociable). But, in the meantime, this person 

cannot have sincere and deep relation with anyone. He contacts with others 

superficially (But, in his deep mind, he still feels alone and lonely although it seems 

that he has many friends and so sociable). Maslow, a psychologist interested in self-

actualization, proposed a thought that one with the best adjustment in this aspect will 

have deep and sincere relationship with some persons (not so many); meanwhile, he 

feels happy and enjoys staying alone and doing anything by himself. Sometimes, this 

person may sometimes seek for calmness or loneliness to consider important things in 

his life. 

 

 Chakkrit Lueankathin (24) talked about the adjustment of students that it 

was effort and ability of students in changing their behaviors to be consistent and 

relevant to situations and problems appropriately in order to block tension and anxiety, 

and to live in the society and environment happily. 

 

 Chatri Laksanasiri (25) said that the adjustment means turning and 

changing behaviors after one experiences and perceives various problems arising out 

in the surrounding environment such as problems found at school or residence, 

financial problems, problems about relationship with friends and general people. 

Adjustment must be suitable for one’s demand and environment so that he survives 

happily in the society and environment where he is a member. 

 As mentioned earlier, it may be concluded that the adjustment means a 

person’s abilities in changing himself appropriately according to changing 

circumstances, either external factors or internal factors to live in the society happily. 

An individual’s adjustment causes some changes for survival. Kanya Suwansaeng (26) 

mentioned about the origins of adjustment as follows: 

  

• Reinforcement and needs. Since each person has basic needs such as 

physical needs and psychological needs. Both needs reinforce a human to struggle to 

respond his desire. If his struggle is hindered and his desire is not responded, his 
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physical body will show out various behaviors to release anxiety. These behaviors are 

called the adjustment. 

• Social motivation. This arises out due to rapid social changes or 

changing environment; so some persons have difficulties of adjustment to correspond 

to changing social state, e.g. being, communications, material prosperity, etc., which 

lead to some frustration that needs various adjustment methods. 

• Attitude, interest and purposes of changing life; a person must 

change his behaviors to be relevant to his value, desire and changing behaviors. This 

process must be relevant to his existing value. 

 

2.8 Significance of adjustment 
 Human must have adjustment because it is important for human’s living at 

every age. According to the literature review, it could be summarized that the 

adjustment is important because (27): 

 

 2.8.1. Adjustment to discharge the frustration, conflict, pressure and stress. 

When one has some stress and unhappiness, the good adjustment can help balance his 

life so that he does not have any physical or mental sickness. Adjustment is an 

essential attribute for everyone’s living. 

 2.8.2. Efficient adjustment helps reduce the psychological health problems. 

Humans, naturally, are born with some inner motivations such as needs of food, water, 

pure water and others for daily living. These motivations stimulate everyone to make 

the adjustment at all time. But, each person’s adjustment is different depending on 

each one’s thought, belief and abilities. If one can have the good adjustment, he will 

have happiness and normal behaviors. If one cannot have adjustment, he will lose 

happiness and the subsequent behavior may be the deviant behavior, which may be the 

mental problem later. 

 2.8.3. Knowing of adjustment leads to good physical and psychological 

health. One who can adjust to changes of physical and psychological circumstances 

will have both physical and psychological happiness, which will also give good results 

to living of surrounding people, including children, husband, wife, parents and others 

in the society. 
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 2.8.4. Knowing of adjustment results to good personalities. One who 

knows how to adjust in various situations will not have stress or frustration, and he 

will be able to wide out the sorrow from his mind. This will make his personality 

reliable, respectable by general people, and be trusted by the department he woks for 

and will be responsible in higher titles because he has the good adjustment and 

solutions. One who fails to have adjustment will lose self-confidence and always rely 

on others. 

 This could be concluded that the adjustment is essential for individuals’ 

living, either physical or psychological aspect. Good and efficient adjustment leads to 

good physical and psychological health. In contrast, bad adjustment will make 

individuals’ living unsmooth, have physical and psychological sickness. This deems 

the loss of population quality and expenses for treating diseases arising out due to the 

lack of good adjustment. The adjustment could discharge emotions, reduce stress and 

more happiness. The adjustment would make individuals not be frustrated, 

disappointed and unhappy. Without the adjustment, individuals must tolerate the 

frustration alone. If some undesirable emotions are not discharged, but they are 

accumulated so long, they would destroy their personalities and psychological health. 

The more they are accumulated, the more individuals will have mental disease or 

neurosis. 

 

2.9 Theories about adjustment 
 The essence of Roy’s Adaptation Theory may be summarized as follows: 

 

 Human life consists of life, mind and society that must be interacting with 

changing environment at all time. These motivations must be responded, which may 

be adaptive or maladaptive. Roy emphasizes that individuals’ adjustment depends on 

the degree of changes of the environment or violence of stimulus, and the degree of 

abilities of personal adjustment. Each individual would have specific attributes and 

limitation. Such stimulus may be divided into 3 types: focal stimulus such as stimulus 

humans confront directly; contextual stimulus such as stimulus generally existing in 

the environment apart from focal stimulus; and residual stimulus, which means the 

individual’s specific attributes such as belief, attitude, habit, value, etc. When humans 
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make the adjustment for their physical, psychological and social securities, they will 

show out 4 behaviors as follows: 

 2.9.1. Adaptive behavior subject to physiological needs. This behavior is 

based on the physiological security to respond to human basic needs such as needs of 

doing exercises and relaxation, food, excretion, water, minerals, oxygen, balance of 

physical body, endocrine system, physical temperature control system, emotional 

control systems and blood circulation system that are so essential for humans. The 

ultimate living objective in a normal state is the appropriation. Humans make the 

adjustment to maintain such state. But, if the adjustment could not lead to positive 

responses, the negative or maladaptive behavior will occur. 

 2.9.2. Adaptive behavior in term of self-concept. Since humans needs the 

psychological security and what takes an important role for maintaining the 

psychological security is self-concept deriving from experience and learning as well as 

interactions with others. In the psychology, it is believed that all human behaviors are 

the result of concepts that an individual has regarding himself. Self-concept deals with 

attitude, thought, feelings, comprehension and conscience one has. If one has the 

psychological security and self-concept as it actually is, has confidence, and realize his 

self-concept, his adjustment to various pressures would be better than others who have 

negative self-concept, resentment and feeling of worthlessness. 

 2.9.3. Adaptive behavior in term of role function. Roles played by each 

person are to respond to needs of role function in the society, of involvement in the 

society, and of working with others in order to sustain his social security. In any 

situation where a person is unable to perform his duties, he must make the adjustment 

so that he could play his role normally. But, this would be successful or not; it depends 

on the adjustment of each person. 

 2.9.4. Adaptive behavior in term of interdependence relation. One social 

fact is that humans must have the interdependence relation, which is one basic need to 

sustain his social security. The appropriateness between interdependence and 

dependence and reliance for others would form the psychological and social security. 

Normally, an individual would try to sustain his self and rely on others on the scope 

that he and the society could accept. 
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2.10 Ways of adjustment and characteristics of good and bad adjustment 

 Lazarus (22) classifies the adjustment for problem solutions into 2 forms: 

 

 2.10.1. Direct-action tendencies.  

 These are efforts to make the adjustment to directly solve problems or 

difficulties one faces, or to wipe out or reduce the conditions of problems or 

difficulties. The direct-action tendencies may be shown out by tackling those 

problems, changing situations, as well as curbing or ceasing the expression of 

behaviors to wipe out or reduce the problems. If the behaviors expressed may widen 

problems or difficulties, one may solve them by avoiding or running away from that 

situation. Or, if one cannot express any behaviors, he may stay still to let those 

problems or difficulties fade out. The adjustment to solve problems by way of direct-

action tendencies may be divided into 4 ways: 

 2.10.1.1 Preparing against of harm. This is the adjustment to 

solve problems by way of self-development to confront them. Self-development 

involves the development of emotions, thought and expression of behavior. 

 2.10.1.2 Attacking on against of harm. This is the adjustment 

to solve problems or prevent oneself by showing behaviors of destroying, attacking, 

regressing, reducing or wiping out problems, which may be the behaviors of fights 

with anger or calmness. 

  2.10.1.3 Avoidance of harm. This is the adjustment to solve 

problems by avoiding or running away from any problematic situation or difficulty 

when one evaluates that it is problematic or such difficulty exceeds his ability. The 

avoidance of harm may come from fear or careful consideration that there is no other 

solution to wipe out those problems or difficulties. Thus, one avoids or runs away 

from the problems in stead of attacking them. 

 2.10.1.4 Inaction or apathy toward harm. This is the 

adjustment to solve problems by having no actions or apathy toward harm or avoiding 

it when one evaluates that those problems or problematic situations could not be 

overcome or he has no other alternatives. 
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 2.10.2. Defensive adjustment.  

 This is the adjustment to solve problems by tuning the individual’s 

feelings or thought in order to reduce the anxiety resulted by those problems for the 

balance of mind. Such person may use the rejection, pressure or accusation against 

others or things in order to lure himself. The defensive adjustment is a psychological 

process in any person who is not conscious of it. This adjustment is made by not 

solving the problem or difficulty occurring directly. 

 

 2.10.3 Characteristics of good adjustment 

 Lazarus (22) proposes 6 components showing individuals’ adjustment: 

 

 2.10.3.1. Analytic thought. A person is happy to solve 

problems by making plans carefully. 

 2.10.3.2. Social skills. A person could get along with others 

easily, is lively and enjoys the sociability. 

 2.10.3.3. Emotional security. A person does not fall into over-

fear or over-anxiety, but he could relax and avoid the stress, and views his life on 

reality rather than fancy. 

 2.10.3.4. Confidence. A person realizes the value of his 

decision-making, makes the adjustment easily in new or difficult situations, is ready to 

confront the present or future condition, feels no inferiority, and feels satisfied with his 

shape and manner. 

 2.10.3.5. Personal relationship. A person is tolerant, not angry 

frequently, optimistic, does not criticize others too much. 

 2.10.3.6. Satisfaction in family. A person has good family 

relationship, feels satisfied in his house condition, is respected and understood by the 

family. 
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 Nipa Nithyayon (27) gave a brief conclusion that the adolescents’ success 

in their adjustment provoked features of good heath as follows: 

 1. Confidence and feeling of security, which make adolescents have self-

pride, no inferiority, no fear of title, greatness or aggression of others. In the 

meantime, these adolescents learn how to accept the ability and success of other 

superior people; sincerely extend good wishes to others; and dare to counter anything 

in life with no discouragement to obstacles. 

 2. Warmth and friendly. Those adolescents are friendly, kind to others, 

sincere, not seeking for returns, not selfish, and concern about others’ mind. 

 3. Recognition of value of duties performed. The daily life goes on with 

value and no boredom. 

 4. Readiness for new experience and interest in surrounding activities. The 

adolescents are happy in things subject to their skills and interest such as playing 

sports, playing music and participating in various activities. 

 5. Regular care of hygiene and health in eating, sleeping and doing 

exercise, etc. 

 6. Brave to confront the reality in life. The adolescents dare to confront the 

reality in their conditions causing unhappiness such as failure and error in life by not 

blaming others or concealing their errors. 

 7. Strong, encouraging and fearless mind to solve problems and obstacles 

with full abilities. 

 8. Adjustment abilities. The adolescents are able to make the adjustment to 

the family and social environment easily; they are open-minded to receive others’ 

opinions and arguments. At the meantime, they adhere to good principles, have high 

practice standards, and adhere to good social value. 

 9. Good emotions, which help promote rather than hinder the safety of life, 

make the adolescents not have hate, resentment or jealousy, know how to curb and 

control their emotions, have love and friendly to the opposite sex. 

 10. No psychological habits affecting the personalities by not punishing 

themselves when doing mistakes, but remembering them as valuable lesson, not 

doubting others, not being fuzzy for petty things, not too serious or worried. 
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 Characteristics of bad adjustment 

 Roger (cited in 18) divided the bad adjustment in adolescents into 3 types: 

 1. Adolescents not being interested in joining the group. For example, the 

adolescents who are mature quickly will not be interested in doing activities with their 

friends at the same age. Some may be afraid of their friends’ straightforward; so they 

must avoid those friends. Some may be hated by friends when they are young; so they 

do not know how to get along with them. These adolescents may replace this 

desolation by admiring what they have done instead. These adolescents feel unhappy 

for their loneliness, and they feel torment and do not have the group involvement. 

 2. Adolescents ignored by the society. They lack the stimulus to participate 

in the group. They may be more sociable. If they work in small groups and hold some 

positions and responsibilities, they would have self-confidence and have sufficient 

social skills to get along with situations. 

 3. Adolescents hated by the society. These adolescents want to be a part of 

the group, but they are blocked and they do not know how to deal with others because 

they lack essential qualifications or social skills to meet success. 

 

 Kaplan (29) stated that there are 5 behaviors resulted by good and bad 

adjustment as follows: 

 1. Persons blinking eyes frequently, licking lips, plucking hair, biting nails, 

wagging legs, and urinating frequently as the results of their worrisome. 

 2. Persons being absorbed in sorrow and sadness, over-excited, not 

responsible for their tasks as the results of aggression. 

 3. Persons relying on others, being unable to work alone, being doubtful, 

being unreasonable, being unable to make decisions, and feeling that they lack abilities 

and have inferiority. These behaviors result from no emotional maturity. 

 4. Persons showing aggression to others, blaming, talking turkey and 

believing that they are superior to others. 

 5. Persons using offensive languages, being impolite, violating 

instructions, bullying and torturing animals, protesting school rules and being anti-

social. 
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2.11 Correlation between self-esteem and adjustment, and related 

research  

 
 According to the review of local and international literature, there are few 

studies about correlation between self-esteem and adjustment in adolescents. Some of 

those few studies are as follows: 

 

 Kaplan (29) found that the persons with low self-esteem and experience of 

failure would have behaviors of disruption to promote their self-esteem so that they 

could go back into the group. He also found that, from the long-term study in 3,000 

Grade 7-students, the low degree of self-esteem resulted to protest and stubbornness. 

The low degree of self-esteem originates anger and antagonism that result to 

aggression. 

 

 Daskalopouloul (30) studied self-esteem, social adjustment and suicide in 

affective disorder people. The sample group included the patients who had both 

bipolar and unipolar affective disorders, and tried to commit suicide in the past 3 

months. In the meantime, the control group included some normal people. The 

research instruments were the self-esteem inventory and adjustment inventory 

developed by Rosenberg. The results showed that all three sample groups had the 

different degree of self-esteem at the statistic significance of 0.003. But, the 

adjustment of these 3 groups was not different at the statistic significance. The patients 

with bipolar affective disorder and low self-esteem were correlated with the attempt of 

suicide (failure of adjustment). 

 

 David L. (31) studied 213 adolescents and found that those who had a high 

degree of self-esteem would have better adjustment than those with low self-esteem. 

 

 B. Ann (32) et al. studied if self-esteem could predict the adjustment in 

students. The results showed that self-esteem was a factor being able to predict the 

studying adjustment in the students. 
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 Barbara (33) et al. studied on the adjustment, social skills and self-esteem 

in 20 college students diagnosed by the physicians that they had ADHD. This group of 

students was compared with another 20 students who were not diagnosed that they had 

ADHD. The results showed that ADHD students had the adjustment and social skills 

and self-esteem at a low level. 

 

 Jongkolnee Tuicharoen (34) compared the adjustment scores based on the 

degree of self-esteem. She found that the adolescents who had a high degree of self-

esteem had the highest adjustment means at 84.4. The adolescents with the middle 

degree of self-esteem had the adjustment means at 80.0. But, the adolescents who had 

the low self-esteem had the lowest adjustment means at 72.3. According to the paired 

test, the means of adjustment for each group were different at a statistic significance of .001. 

 

 Siriwan Taveewatanapreecha (18) analyzed the correlation between self-

esteem and adjustment in the society in university students of the Faculty of 

Pharmacy, Chulalongkorn University. She found that the scores of self-esteem and 

adjustment in the society were significantly correlated at a statistic level of .01. This 

showed that higher self-esteem made the adjustment in the society better. 

 

 In conclusion, most researches indicated that self-esteem was correlated 

with the adjustment. Individuals with high self-esteem helped them make the good 

adjustment either they might face problems or have defects. This result was consistent 

to Pope (12) that the children and adolescents with high level of self-esteem were 

related to their adjustment ability. But, the children and adolescents with low level of 

self-esteem would have worrisome and bad adjustment. The children and adolescents 

with high level of self-esteem would make the good adjustment and would not have 

stress in the situations shaking their feelings. These persons would not be influenced 

or worsened by the problems, but, in contrast, they handled them efficiently. These 

persons also viewed that the problems were challenges. Life was exciting and the 

problems were chance of success rather than loss. Mooney, Sherman and Lo Presto 

(35) found that adolescent students with high level of self-esteem would make the 

good adjustment in other aspects, including studying and social skills. This is the same 
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to Hickman (36) et al. who found that self-esteem could predict the academic 

achievement results and social adjustment in the adolescent students after controlling 

other factors. 

 

2.12 Researches relating to other variables correlated to self-esteem 
 From studying components affecting self-esteem as proposed by 

Coopersmith mentioned earlier, it could be concluded that both internal and external 

factors affected self-esteem were: 

 

 Gender 

 Gender is one factor correlated to self-esteem. From local and international 

studies on the correlation between gender and self-esteem, most of them found that 

gender was correlated to self-esteem. 

 Susan (37) et al. studied the attributes of self-esteem as well as factors 

predicting self-esteem in 16,489 adolescents. The result showed that male adolescents 

had higher self-esteem than female adolescents at the statistic significance of .001. 

 Jongkolnee (34) studied the correlation between the relationship of 

adolescents and parents and self-esteem and the adjustment of early adolescents. The 

result showed that male students had higher means of self-esteem than female 

students. 

 Nuchlada (17) studied the correlation between family relationship and 

brining-up by parents and self-esteem in early adolescents. The result showed that 

gender was not correlated to self-esteem in early adolescents. 

 Mutha (38) conducted a comparative study on self-esteem in senior high-

school students studying in co-education schools and boy or girl schools. The result 

showed that gender was not correlated to self-esteem. 

 

 Age 

 Richard (8) et al. conducted a study on Global Self-esteem across The Life 

Span. He found that the different ranges of age, individuals had different self-esteem. 

Self-esteem during the childhood would be lower than that during late adolescents and 

early adults. Self-esteem would be lower if individuals become elderly. 
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 Religion 

 Vijitra (39) studied the correlation between faith in Buddhism and self-

esteem of the elderly in the Elderly Club of Viharn Daeng District, Saraburi Province. 

She found that the faith in Buddhism was positively correlated to self-esteem at the 

statistic significance of .05 (r = .299).  

 

 Level of Education 

 Amporn (40) studied the factors influencing self-esteem of 147 teachers at 

the Community Learning Center, Bangkok Region Non-Formal Education Center, 

Semester 1, Educational Year of 2004. She found that the level of education was not 

correlated to self-esteem. 

 David (41) studied the differences between age, gender and self-esteem of 

Chinese boys and girls studying at junior and senior primary school levels. The result 

showed that girls at senior primary school level had lower self-esteem than boys and 

girls at the junior primary school level at the statistic significance of .01. 

 

 Average scores (Academic achievements) 

 Nuchnapa (21) studied the correlation between academic achievements, 

relationship with the family, relationship with friends and self-esteem in ill-treated 

children. The result showed that the academic achievements were correlated to self-

esteem at the statistic significance of .05 (r = .17). 

 Brandy (42) studied academic achievement factors affecting self-esteem in 

64 adolescent students. The result showed that the academic achievement factors were 

positively correlated to self-esteem. 

 Thomas and Betty (43) studied the correlation between self-esteem and the 

academic achievements of 150 students with different academic achievements. The 

result showed that self-esteem was positively correlated to their academic 

achievements. 
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 Illness profile 

 According to the literature review, there were no researches directly 

describing about the illness profile and self-esteem. But, there were other similar 

researches as follows: 

 Siriwan (18) studied self-esteem and correlation between self-esteem and 

social adjustment in students of the Faculty of Pharmacy, Chulalongkorn University. 

After the analysis of correlation between personal factors and self-esteem, the 

congenital disease was a factor mutually predicting self-esteem at the statistic 

significance of .05. 

 Mutha (38) conducted a comparative study on self-esteem in senior high-

school students studying in co-education schools and boy or girl schools. The result 

showed the congenital disease could predict self-esteem in students at senior high-

school level at girl schools at the statistic significance of .05. 

 Seigel (44) studied the correlation between depression, self-esteem and life 

situations in adolescents who had congenital diseases. The sample group included the 

adolescents at ages of 12-18, divided into a group of 20 adolescents who had sickle 

cell disease, a group of 40 adolescents who had Asthma and a group of 20 adolescents 

who had diabetes. Each adolescent diagnosed by the physicians that they have had 

such congenital diseases not less than 2 years. The control group covered 100 

adolescents who had normal health condition. The results showed that the adolescents 

with those congenital diseases had high degree of depression and low degree of self-

esteem if compared with the control group. 

  

Body Mass Index (BMI) 

 Sucheerapan (45) studied the correlation between the body image and self-

esteem in senior secondary level in Bangkok. The result showed that BMI was not 

correlated to self-esteem. 

 Oksoo and Kyeha (46) studied weight, self-esteem and depression in 

Korean female adolescents. The sample group covered 303 persons. The researchers 

found that BMI was not the factor predicting self-esteem or depression. But, BMI 

could predict the adolescents’ dissatisfaction in their appearance. 
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 Nazrat (47) studied the correlation between dissatisfaction in body shape, 

self-esteem and over-weight in children and adolescents in Spain. The sample group 

covered 113 subjects. The result showed that BMI was correlated to dissatisfaction 

with their body shape and self-esteem. 

 

 Body Image 

 Sucheerapan (45) studied the correlation between the body image and self-

esteem in senior secondary level in Bangkok. The result showed that self-esteem 

affected the satisfaction in term of body image at the statistic significance of .01. 

 Thomas and Hmmon (cited in 45) studied the body image and self-esteem 

in contestants in the drama playing, which covered 131 female contestants. The result 

showed that about 57% of women in the sample group wanted to be slimmer. In 

addition, self-esteem dealt with the increase or decrease of weight. 

 Nazrat (47) studied the correlation between dissatisfaction in body shape, 

self-esteem and over-weight in children and adolescents in Spain. The sample group 

covered 113 subjects. The result showed that self-esteem was negatively correlated to 

dissatisfaction with their body shape. 

 

 Relationship with the guardian 

 Sawitri (16) studied the family influence to self-esteem in the adolescents. 

She found that the intimacy with the family was correlated to self-esteem at the 

statistic significance. 

 Thapanee (48) studied the factors correlated to self-esteem and despair in 

children and youths in the Central Observation and Protection Center. She found that 

the factor related to self-esteem was: expression of intimacy between parents and 

children. The children receiving the parent’s intimacy and having good relationship 

with their parents would have higher self-esteem than the children whose relationship 

with the parents was under conflicts. 

 Nuttakarn (11) compared self-esteem in the adolescents living in Khlong 

Toei slum with different relationship with the parents. She found that the adolescents 

having good relationship with their parents had higher self-esteem than the adolescents 

with bad relationship with their parents at the statistic significance of .05. 
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 Relationship with the teacher 

 School is a kind of important social systems in charge of providing the 

education to children and youths. It is a place that the children must stay and live after 

their home. For several years, the children must be attached to school and teachers. 

The expression, habits and everything shown out or treated by the teachers to the 

children are so influent towards children. The school not only takes ole in providing 

knowledge to children, it also develops the children in all aspects, including physical, 

psychological and social. 

 Nuttakarn (11) compared self-esteem in the adolescents living in Khlong 

Toei slum with different relationship with the class teachers. She found that the 

adolescents having good relationship with their class teachers had higher self-esteem 

than the adolescents with bad relationship with their class teachers at the statistic 

significance of .05. 

 Cogan (49) studied the relationship between teachers and students. It was 

found that friendship between teachers and students could improve the students’ 

learning. The better the teachers and students had relationship, the higher the students 

could develop their learning abilities. The characteristics of relationship between 

teachers and students influenced the students’ interest in the subjects they studied; so 

their learning results become better. 

 

 Relationship with friends 

 Membership of the group of friends for the adolescents is an important 

adolescence development or it is a social development because the children take more 

emphasis on friends. Their group includes the friends in the same and opposite sexes. 

The children who could join the group and had the group of friends since the middle 

childhood would join the group and have the social life better than the children who 

did not have such development during the past age. The children had less interest in 

people at different ages, either older or younger. At this period, the children are 

actually at the gang age. The rapid and great physical changes stimulate the children to 

join the group because they could share the hardship and solve problems between 

people at different ages who have different frustration. (1) 



Sujinda Youngjeen                                       Literature Review /38 
 

 Sakonwan (50) studied the linear structural relationship of factors 

influencing self-esteem in the students at M. 6 of schools under the supervision of 

Nakhon Si Thammarat Eductional Zone Office, Region 2. The result showed that the 

relationship with friends positively influenced self-esteem at 0.59. 

 Keunho and Thomas (51) studied the relationship between the quality of 

relationship with friends and self-esteem in early adolescents. The sample group 

included 297 students. The result showed that the good and consistent relationship was 

correlated to self-esteem in the early adolescents and their self-esteem in the 

subsequent stages. 

 

 School environment 

 According to the literature review, there were no researches regarding the 

direct correlation between residence environment and self-esteem. But, there were 

some documents stating the development and adjustment of adolescents. For example, 

Sakonwan and Somsri (50, 52) stated that the school location resulted to the mental 

health of children. The schools located in slums, air pollution, marsh, crowded areas or 

farm from any community would cause some mental health problems. When the 

children go to school, they hope to meet a new environment that was better than that 

of their home or to feel happy. If the school was located in the air-polluted area, close 

to the cinema theater, or close to entertainment places, they would have mental 

problems. 

 Sanit (53) conducted a comparative study between self-concept and school 

environment in aggressive students at the primary schools. The result showed that self-

concept was positively correlated to the perception of school environment at the 

statistic significance of .01. 
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2.13 Conceptual framework 
 Adolescence is an age facing difficulties in several aspects of adjustment 

due to many great changes, including physical body, intellect, personality and society. 

One important factor allowing the adolescents to make the good adjustment and to live 

in the society happily is the self-esteem. According to the study of Coopersmith (10), 

there were internal and external factors affecting self-esteem. The internal factors 

included the physical attributes, general abilities, emotional state, personal value, 

aspiration or desire, external environment that individuals have interactions such as 

relationship with the family or parents, school and educational institute, social status, 

society and friends. 

 This research aims at the factors affecting self-esteem and adjustment, and 

correlation between self-esteem and adjustment in the adolescents in the welfare 

schools. The factors affecting self-esteem, either internal or external factors, were used 

as variables of this research. The variables selected for this research consisted of the 

demographic attributes such as age, religion, level of education, length of studying, 

illness profile, monthly income and causes of attaining the welfare school. The 

physical attribute factors included gender, body image and body mass index. The 

general ability factors included the academic achievements. The external factors 

included the relationship with parents, relationship with friends, and relationship with 

teachers. The school environment was also used as a variable of this research. 
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Conceptual Framework 
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Figure 1: Conceptual Framework 

 

 

 

 

 

 

 

1. Internal factors 

1.1 Demographic attributes, e.g. age, 

religion, level of education, length of 

studying, illness profile, total years 

inwelfare school, monthly income and 

causes of attaining the welfare school. 

1.2 Physical attributes, e.g. sex, body 

image and body mass index. 

1.3 General abilities, e.g. studying 
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2. External factors 

- Relationship with guardians 

- Relationship with teachers 
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2.14 Research hypotheses 
 

 According to the conceptual framework, the research hypotheses were as 

follows: 

 1. Self-esteem was positively correlated to the adjustment in adolescents in 

the welfare schools. 

 2. The factor regarding demographic attributes such as age, religion, level 

of education, length of studying, illness profile, monthly income and causes of 

attaining the welfare school; the factor regarding physical attribute such as gender, 

body image and body mass index; the factor regarding general ability such as 

academic achievements; the external factors such as relationship with guardians, 

relationship with teachers, relationship with friends; and the factor regarding school 

environment affected self-esteem and adjustment in adolescents in the southern 

welfare schools. 
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CHAPTER III

RESEARCH METHODOLOGY

3.1 Research design

This research was a cross-sectional survey research which aimed to study 

the self-esteem, adjustment, relationship between self-esteem and adjustment, and 

factors affecting self-esteem and adjustment of adolescence in southern welfare 

school. The data were collected by using the questionnaires. The research 

methodology was described below.

3.2 Research population

The population of this research were students in southern secondary school 

year 1 to year 6 at ages of 12-18 and studying high school level in 2008 educational 

year. Number of students in 14 southern welfare schools in the total of  4,652 students 

which is boarder students.

3.3 Sampling Method

The sample size was calculated using a Taro Yamene’s statistical formula (54)

n =           N 

        1+Ne2

n = Sample size

N           = Population

e = Accepted Standard Error of the study, in this 
study setting, e = .05

n = 4,652 = 368.33 

           1+ 4,652(0.05)2

Sample sizes   =  369 students
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3.4 Sampling Procedure

The researcher planed to capture 369 students for this study. By the Multi -

Stage Random Sampling was applied under the following step: 

1.  There are 14 schools in southern welfare schools, which are 5 school

inclusion criteria : have students year 1-6 which are boarder students.

2.  Randomly sampling was performed to select 3 schools representative.

3. The number of samples were divided by each class and each school as shown by table 1.

Table 1: Number of sample size.

Welfare 
school

Number 
of all 

student

Number of students 
in each class

A sample size of 
student

Total of 
sample 

size

M.1-3 M.4-6 M.1-3 M.4-6

1 399 284 115 73 29 102

2 568 386 182 103 47 150

3 630 418 212 119 63 182

Total 1,597 1,088 509 295 139 434

4.  Using random sampling  one classroom  from Mathayoumsuksa 1 - 6 of 

each school. The students who voluntarily were recruited as participants. Thus in this 

study all samples are 434 people who want to participants. However, because some of 

the questionnaires are not complete. The researcher selected out incomplete 

questionnaires. Finally, the analytic samples of this study are 401 students. (278 

students year 1-3, and 123 students year 4-6).
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3.5 Research Tools

In this research, there were 5 sets of questionnaire and assessment 

inventories:

Set 1: Questionnaire about personal characteristics of adolescence in 

southern welfare school, including sex, ages, religion, level of education, grade point 

average (GPA), talent, weight, height, history of illness, income, year enrolled, and 

reason that study in welfare school.

Set 2: Questionnaire factors affecting self-esteem and adjustment of 

adolescence in southern welfare school:

- Part 1 : Body image questionnaire, which were developed from the 

body image questionnaire as constructed by Duangrat K.(55) which measures feelings 

about the body shape consists of 34 questions with nature is an estimated six-level 

scale. The researcher selected only 15 items and adjust to a query that is similar to a 

four-point scale estimate is actually quite a lot actually. The scales were divided into 4 

point scale : strongly true, true, medium true and less true. The   tryout of 

questionnaires  with 40 students  similar sample, the reliability of this questionnaire 

was 0.81.

The body image questionnaire consisted of 6 positive questions 

(5,8,10,12,13,14)  and 9 negative questions (1,2,3,4,6,7,9,11,15). The scoring for each 

level was as follows: 

Positive questions Scoring: strongly true = 4, true = 3, medium true = 2 

and less true = 1

Negative questions: Scoring: strongly true = 1, true = 2, medium true = 3 

and less true = 4

Interpretation

These responses were combined to get a summed index for each item.

- Hight level Body image satisfaction = (Mean + S.D.) = 42.27 + 7.65 = 

49.92 or higher.

- Moderate level Body image satisfaction = (Mean - S.D. to Mean + 

S.D.) =   42.27 - 7.65 to 42.27 + 7.65 = 34.62 to 49.92 or between 34.62 to 49.92

- Low level Body image satisfaction = (Mean - S.D.) = 42.27 - 7.65) = 

34.62 or less
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- Part 2 The relationships with guardians questionnaire, which were 

developed from Sappaisal N. (11) It is a query that resembles a scale estimate of fourth 

level study be updated and removed the remaining 14 items, and update messages to 

suit the context of samples to study. The tryout to sample with similar samples for this 

research reliability of the questionnaire was 0.85

The relationships with guardians questionnaire consisted of 7 positive 

questions (1,2,3,4,8,13,14)  and 7 negative questions (5,6,7,9,10,11,12). The scoring 

for each level was as follows: 

Positive questions Scoring: strongly true = 4, true = 3, medium true = 2 

and less true = 1

Negative questions: Scoring: strongly true = 1, true = 2, medium true = 3 

and less true = 4

Interpretation

These responses were combined to get a summed index for each item.

- Good level relationship with guardians: = (Mean + S.D.) = 46.78 + 

7.30 = 54.08 or higher.

- Moderate level relationship with guardians: scores between (Mean -

S.D. to Mean + S.D.) = 46.78 - 7.30 to 46.78 + 7.30 = 39.48 to 54.08

- Low level relationship with guardians = (Mean - S.D.) = 46.78 - 7.30 = 

39.48 or less

- Part 3 The relationship with teachers questionnaire, were developed 

from Tongchan A. (56) 14 items school environment questionnaire of students’ 

relationships with teachers in schools, nature of the query as a four-level. The tryout to 

sample with similar samples for this research reliability of the questionnaire was 0.80

The relationships with teachers questionnaire consisted of 10 positive 

questions (1,3,4,6,7,8,9,10,12,14  )  and 4 negative questions (2,5,11,13). The scoring 

for each level was as follows: 

Positive questions Scoring: strongly true = 4, true = 3, medium true = 2 

and less true = 1

Negative questions: Scoring: strongly true = 1, true = 2, medium true = 3 

and less true = 4
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Interpretation

These responses were combined to get a summed index for each item.

- Good level relationship with teachers : = (Mean + S.D.) = 41.40 + 7.89

= 49.28 or higher.

- Moderate level relationship with teachers : scores between (Mean -

S.D. to Mean + S.D.) = 41.40 -  7.89 to 41.40 + 7.89 = 33.52 to 49.28

- Low level relationship with teachers = (Mean - S.D.) = 41.40 -  7.89 = 

33.52 or less

- Part 4 The relationship with friends questionnaire, were developed 

from Tongchan A. (56) 14 items school environment questionnaire of students’ 

relationships with teachers in schools, nature of the query as a four-level. The tryout to 

sample with similar samples for this research reliability of the questionnaire was 0.84

The relationships with friends questionnaire consisted of 8 positive 

questions (1,3,5,7,10,11,12,13)  and 6 negative questions (2,4,6,8,9,14). The scoring 

for each level was as follows: 

Positive questions Scoring: strongly true = 4, true = 3, medium true = 2 

and less true = 1

Negative questions: Scoring: strongly true = 1, true = 2, medium true = 3 

and less true = 4

Interpretation

These responses were combined to get a summed index for each item.

- Good level relationship with friends : = (Mean + S.D.) = 43.44 + 7.91

= 51.35 or higher.

- Moderate level relationship with friends : scores between (Mean - S.D. 

to Mean + S.D.) = 43.44 - 7.91 to 43.44 + 7.91 = 33.53 to 51.35

- Low level relationship with friends = (Mean - S.D.) = 43.44 - 7.91 = 

33.53 or less
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- Part 5 School environment questionnaire including internal and 

external classroom environment, activities within school were developed from 

Phudhom P. (57) , nature of the query as a four-level 17 items. The tryout to sample 

with similar samples for this research reliability of the questionnaire was 0.82

      The school environment questionnaire consisted of 12 positive questions 

(1,4,5,6,8,9,10,11,13,15,16,17)  and 5 negative questions (2,3,7,12,14). The scoring 

for each level was as follows: 

- Positive questions Scoring: strongly true = 4, true = 3, medium true = 2 

and less true = 1

- Negative questions: Scoring: strongly true = 1, true = 2, medium true = 

3 and less true = 4

Interpretation

These responses were combined to get a summed index for each item.

- Good level school environment : = (Mean + S.D.) = 50.38 + 8.11 = 

58.49 or higher.

- Moderate level school environment : scores between (Mean - S.D. to 

mean + S.D.) = 50.38 – 8.11 to 50.38 + 8.11= 42.27 to 58.49

- Low level school environment = (Mean - S.D.) = 50.38 – 8.11 = 42.27

or less

Set 3 : Self esteem questionnaire

The researcher used the Coorpersmith  self esteem  questionnaire by 

Chaithep W.(58),which was translated by Phituksirikul J.(cite in 58),used for 

measuring self esteem. The researcher was developed massage to match the sample 

and tryout this questionnaire. The reliability of this questionnaire was 0.84. There 

were 15 positive items, 29 negative items, and 8 lying items.

1. Self esteem regarding general matter: there were 7 positive items (1,3,25,35,36,38,41)

and 18 negative items (5,6,9,11,12,14,17,22,23,28,29,31,32,42,45,49,50,51)

2. Self esteem regarding society and friends : there were 5 positive items 

(4,7,13,26,27) 4 negative items (13,19,43,46).
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3. Self esteem regarding, guardians or caretakers : there were 2 positive 

item (8,18) 2 negative items (10,20).

4. Self esteem regarding school or education: there were there were 1 

positive item (34) 5 negative items (2,15,16,21,48).

5. Lying items : they were 8 items which were not in line with the fact. 

These items were 24,30,33,37,40,44,47,52, of which the scores will not be counted. 

By comparison, the respondents to rate more than four Lie Scale score indicates that 

an answer does not match actual or respond to protect themselves.

Scoring criteria

Positive items with yes answer got 1 score and with no answer got 0 score

Negative items with yes answer got 0 score and with no answer got 1 score

Interpretation

The score of self esteem ranged from 0 – 44 item. The researcher divided 3 

level with following scoring level:

1. Height level of self esteem : score (Mean + 1SD.) 29.93 + 7.442 = 

37.37 or higher.

2. Medium level of self esteem : score (between Mean – 1 SD. To Mean + 

1SD.) 29.93 - 7.442 To 29.93+7.442 = between 22.48 – 37.37

3. Low level of self esteem : score (Mean - 1SD.) 29.93 - 7.442 = 22.48 or less.

Set 4 Adjustment questionnaire

The adjustment questionnaire was developed from Luankatin J (23).There 

were negative 45 items. The researcher was developed massage to match the sample 

and tryout this questionnaire. The reliability of this questionnaire was 0.94.

Adjustment 

- Concern  : 1,2,3,4,5,6,7,8,9,10,11,12,13,14,25,45

- Relationship with others : 15,16,17,18,19,20,21,22,23,24,25,26,27,28,29,30 ,42

- Study : 31,32,33,34,35,36,37,38,39,40,41,43,44
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Interpretation

The score of adjustment  ranged from 45 – 180. The researcher divided 3 

level with following scoring level:

1. Height level of adjustment (Mean + 1SD.) 139.19 + 21.75 = 160.94 or 

higher.

2. Medium level of adjustment : score (between Mean – 1 SD. To Mean + 

1SD.) 139.19 - 21.75 To 139.19 + 21.75 = between 117.44 – 160.94

3. Low level of adjustment: score (Mean - 1SD.) 139.19  - 21.75 = 117.44

or less.

Set 5 Body Mass Index Z (BMI) 

Body Mass Index was calculate by Garrow (59)

BMI = Wt .(Kg.)/HT.(m)2

Underweight = <18.5 

Normal weight = 18.5-24.9 

Overweight = 25-29.9 

Obesity = BMI of 30 or greater

3.6 Quality of tools.

All questionnaires were the standard test which improved both content 

validity and reliability test, however this study also tested the reliability of 

questionnaires with 40 students in Southern Welfare School. For the questionnaire on 

body image, relationship with parents, relationship with teachers, relationship with 

friends, school environment, and adjustment, the reliability value is from Cronbach 

Alpha Coefficient. For the reliability gained on self esteem the scoring was 0 and 

1.The reliability value gained via the formula of Kuder-Richardson. Reliability value 

for all questionnaire is as follows:
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1. Body image = 0.81

2. Relationship with parents = 0.85

3. Relationship with teacher = 0.80

4. Relationship with friends = 0.84

5. School environment  = 0.82

6. Self esteem = 0.84

7. Adjustment = 0.94

3.7 Variables and Measurement

Table 2: Summary of types and coding of all variables used in the analyses

Variables Type of variable Coding

Internal factors

Demographic attributes

Age Interval Range from 12 - 18

Religion Categorical

1 = Buddhism

2 = Chris

3 = Islam

Level of education Dichotomous
1 = M.1-3

0 = M.4-6

Length of studying Dichotomous
1 = Primary

0 =Secondary

Total years in welfare school Interval Range from 1 - 12

Illness profile Dichotomous
1 = Have

0 = No have

Monthly income Interval Range from 0 - 3000 

Causes of attaining the welfare 
school

Categorical

1 = Poverty

2 = Orphan

3 = Natural disaster

4 = others
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Table 2: Summary of types and coding of all variables used in the analyses (Cont.)

Variables Type of variable Coding

Physical attributes

Gender Dichotomous 0 = Male

1 = Female

Body image satisfaction Interval Range from 0 - 60

Body Mass index (BMI) Categorical

1 = Underweight

2 = Normal weight

3 = Overweight

4 = Obesity

General abilities

Studying achievements Categorical

1 = Height

2 = Medium

3 = Low

Talent
Dichotomous

1 = Have

0 = No have

External factors

Relationship with guardians Interval Range from 0 - 56

Relationship with teachers Interval Range from 0 - 56

Relationship with friends Interval Range from 0 - 56

School environment Interval Range from 0 - 68
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3.8 Data collection

The data collection process was as follows:

3.8.1 Submit letter to the director of the southern welfare 

school for the permission to collect data.

3.8.2 The data would be collected from student who willing to 

be a sample.

3.8.3 The participants were informed about the purpose of the 

study and asked to signed a consent form and completed the self-administered 

questionnaire. To ensure participants’ comfort ability, the questionnaires were 

distributed and collected by the researcher.

3.8.4 The 401 completed questionnaires were kept for the 

statistical analysis.

3.9 Protection of Human Subjects 

Following approval of the study by the Mahidol University Institutional 

Review Board (MU-IRB 2009/011.2402). The researcher informed the samples of 

their right to participate in this research. The researcher also explained to the samples 

that their participated or non participated had no effect on them. Their information 

would be kept confidential.

3.10 Data analysis 

1. Descriptive statistics are used to describe distributions of individual 

characteristics, self-esteem, and adjustment.

2. Pearson Product Moment Correlation are used to analyze the 

relationship between self esteem and adjustment. 

3. The Multiple regression are used to analyze the factors affecting on 

self-esteem and adjustment. However, before testing influence of all factors on self-

esteem and adjustment, Correlation between all those factors are presented to the 

examine their association.
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CHAPTER IV

RESULTS

The results of factors affecting self-esteem and adjustment of adolescents 

as well as correlation between self-esteem and adjustment of adolescents in the 

southern welfare schools were divided into 5 sections as follows:

4.1 General information about students at the southern welfare schools;

4.2 Self-esteem of adolescents at the southern welfare schools;

4.3 Adjustment of adolescents at the southern welfare schools;

4.4 Correlation between self-esteem and adjustment of adolescents in the 

southern welfare schools in each aspect and as a whole; and

4.5 Factors affecting self-esteem and adjustment of adolescents in the 

southern welfare schools.
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4.1 General information of the sample group

Section 1: General information about students at the southern welfare schools subject to the 

percentage

Table 3: Number and percentage of the sample group by general information. (N = 401)

General 

information

Male Female Total

N % N % N %

Age (year)

12 2 1.6 0 0 2 0.5

13 16 13.1 33 11.8 49 12.2

14 44 36.1 113 72 157 39.2

15 28 23 25 9 53 13.2

16 11 9 51 18.3 62 15.5

17 15 12.3 50 17.9 65 16.2

18 18 4.9 7 2.5 13 3.2

Total 122 100 279 100 401 100

Mean  14.81 14.97 14.93

Religion 

Buddhism 107 87.7 257 92.1 364 90.8

Chris 9 7.4 9 3.2 18 4.5

Islam 5 4.1 13 4.7 18 4.5

Other 1 0.2 0 0 1 0.2

Total 122 100 279 100 401 100

Education level

Year 1- 3 88 72.1 190 68.1 278 69.3

Year 4-6 34 27.9 89 31.9 123 30.7

Total 122 100 279 100 401 100
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Table 3: Number and percentage of the sample group by general information (N = 401) 

(Cont.)

General 

information

Male Female Total

N % N % N %

First enrolled in 

welfare school

Primary 40 32.8 97 34.8 137 34.2

Secondary 82 67.2 182 65.2 264 65.8

Total 122 100 279 100 401 100

Total year in 

welfare school

More than 6 years 26 21.3 45 16.1 71 17.7

  2 – 6 years 72 59 184 65.9 256 63.8

Less than 2 years 24 19.7 50 17.9 74 18.5

Total 122 100 279 100 401 100

Mean 3.63 3.49 3.54

Main reason of 

enrollment at the 

welfare schools 

Poverty 80 65.6 221 79.2 301 75.1

Orphanage 14 11.5 30 10.8 44 11

Natural disasters 3 2.5 3 1.1 6 1.5

Other 25 20.5 25 9 50 12.5

Total 122 100 279 100 401 100
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Table 3: Number and percentage of the sample group by general information (N = 401) 

(Cont.)

General 

information

Male Female Total

N % N % N %

Income per month

Less than  400 Baht 27 22.1 15 5.4 43 10.7

401 – 999 Baht 85 69.7 231 82.8 316 78.8

More than 1000 

Baht

10 8.2 33 11.8 42 10.5

Total 122 100 279 100 401 100

Mean 643.85 713.8 692.52

According to Table 3, the sample group of this research included 401 

students from at the junior secondary level and senior secondary level at 3 southern 

welfare schools. The results showed that the sample group included both male and 

female students at ages of 12-18. The average age of all students was 14.93. Two fifths 

of students were at age of 14 (39.2%) and there were female students more than male 

students (72.0% and 36.1% respectively). Almost all of them were Buddhists (90.8%). 

In addition, the number of female and male students who were Buddhists was not 

different (92.1% and 87.7% respectively). Most students (69.3%) were studying at the 

junior secondary level while the remaining students (30.7%) were studying at the 

senior secondary level. At the junior and secondary levels, the number of male and 

female students was not so different (at 68.1% and 72.1% for the junior secondary 

level and 31.9% and 27.9% for the senior secondary level). Over a half of entire 

students (65.8%) first enrolled the welfare schools at the secondary level. The students 

of the sample group enrolled the welfare schools at the secondary level more than the 

primary level. This is consistent to the information about the main reason of 

enrollment at the welfare schools due to poverty of family (75.1%) whereas few 

students had other reasons such as parental orphanage, natural disaster and others like 
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broken home. In respect with the students’ gender, male students enrolling the welfare 

schools due to other reasons; male students indicated their reason regarding the 

parents’ divorce more than female students (20.5% and 9.0% respectively). Therefore, 

the sample group has been studying at the welfare schools for 2-6 years (63.8%) or, on 

average, the students have been studying at the welfare schools for 3.54 years. Almost 

a half of students (41.1%) had the monthly income in the range of baht 401 – 999 or 

they got the average income at baht 692.52 per month. If considering the income 

subject to the students’ gender, there were more male students with the monthly 

income lower than baht 400 than female students (22.1% and 5.4% respectively). 

There were more female students with the monthly income in the range of baht 401 –

999 than male students (82.8% and 69.7% respectively).

Table 4: Number and percentage of the sample group by illness profile, body mass 

index and satisfaction with body image.

General data male Female Total

N % N % N %

Illness profile

No have 74 60.7 203 72.8 277 69.1

Have 48 39.3 76 27.2 124 30.9

Total 122 100 279 100 401 100

Body Mass Index

Under weight (<18.50) 70 57.4 115 41.2 185 46.1

Normal(18.50 – 24.99) 49 40.1 156 55.9 205 51.1

Overweight (25.00 – 29.99) 3 2.5 7 2.5 10 2.5

Obesity >30 or greater 0 0 1 0.4 1 0.2

Total 122 100 279 100 401 100
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Table 4: Number and percentage of the sample group by illness profile, body mass 

index and satisfaction with body image. (Cont).

General data male Female Total

N % N % N %

Body image satisfaction

High (>49.92) 15 12.3 47 16.9 62 15.5

Medium (34.62 – 49.92) 90 73.8 194 69.5 284 70.8

Low(< 34.62) 17 13.9 38 13.6 55 13.7

Total 122 100 279 100 401 100

Mean 41.79 42.48 42.27

Table 4: Illness profile of the sample group – It was found that most 

students did not have the congenital diseases (69.1%). For the students of the sample 

group with congenital diseases (30.9%), they had gastritis, gastroenteritis and anemia. 

One of them indicated that he had leukemia. Male students had more illness profile 

than female students (39.3% and 27.2% respectively). Most male students reported 

that they had gastritis. Almost a half of students (46.1%) had under-standard nutrition 

(body mass index less than 8.5). There were more male students than female ones who 

had body mass index less than 18.5 (slim) (57.4% and 41.2% respectively). Most 

students of the sample group felt satisfied with their body image at the medium level 

(70.8%) with the average scores of 42.27 from 60 scores in total.
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Table 5: Number and percentage of the sample group by academic achievement and 

talents.

Capabilities Male Female Total

N % N % N %

Academic 

achievement

Low (< 2.00) 34 27.9 47 16.8 81 20.2

Medium (2.01 –

2.99)
59 48.4 103 36.9 162 40.4

High (3.00 – 4.00) 29 23.8 129 46.2 158 39.4

Total 122 100 279 100 401 100

Talent

Have 56 45.9 116 41.6 172 42.9

No have 66 54.1 163 58.4 229 57.1

Total 122 100 279 100 401 100

Table 4 showed that the academic achievements of the sample group at the 

welfare schools were in the range of 2.01 – 2.99 and 3.00 – 4.00, which might be 

ranked at the medium and good level at the same proportion (40.4% and 39.4% 

respectively). But, the average scores of female students at 46.2% were in the range of 

3.00 – 4.00 while only 23.8% of male students could get such average scores.

Regarding the talents of the sample group, the number of students clarifying that they 

had no talents and the number of those clarifying that they had talents were slightly 

different (42.9% and 57.1%). The talents most reported by these students dealt with 

the status of school athletes and musicians.



Sujinda Youngjeen Results /60

Table 6: Number and percentage of the sample group by relationship with guardians, 

relationship with teachers, relationship with friends and school environment.

Relationship and 

school environment

Male Female Total

N % N % N %

Relationship with 

parents

High(>54.08) 7 5.7 46 16.5 53 13.2

Medium (39.48-54.08) 85 69.7 186 66.7 271 67.6

Low (< 39.48) 30 24.6 47 16.8 77 19.2

Total                122 100 279 100 401 100

44.94 47.58 46.78

Relationship with 

teachers

High (> 49.28) 9 7.4 50 17.9 59 14.7

Medium(33.52-49.28) 88 72.1 187 67 275 68.6

Low(< 33.52) 25 20.5 42 15.1 67 16.7

Total 122 100 279 100 401 100

44.94 42.19 41.4

Relationship with 

friends 

High (> 51.35) 16 13.2 49 17.6 65 16.2

Medium(35.53-51.35) 73 59.8 196 70.3 269 67.1

Low(< 35.53) 33 27 34 12.2 67 16.7

Total 122 100 279 100 401 100

41.66 44.23 43.44



Fac. of Grad. Studies Mahidol Univ. M.Sc.(Human Development)/61

Table 6: Number and percentage of the sample group by relationship with guardians, 

relationship with teachers, relationship with friends and school environment. (Cont.) 

Relationship and 

school environment

Male Female Total

N % N % N %

School environment 

high(>58.49) 13 10.7 55 19.7 68 17

Medium (42.27-58.49) 86 70.5 184 65.9 270 67.3

Low (< 42.27) 23 18.9 40 14.3 63 15.7

Total 122 100 279 100 401 100

Mean 49.38 50.82 50.38

Table 6 showed the students’ relationship with others; namely, guardians, 

teachers and friends. Most students had relationship with their guardians, teachers and 

friends at the medium level or at 67.6%, 68.6% and 67.1% respectively. When 

comparing between the correlation between guardians, teachers and friends, it was 

found that the students had higher relationship, at the high level, with friends than that 

with teachers and guardians, but with no great different proportion (16.2%, 14.7% and 

13.2% respectively). Regarding the school environment, most students (67.3%) felt 

that their school environment was good at the medium level.



Sujinda Youngjeen Results /62

4.2 Self-esteem of adolescents at the southern welfare schools.

This section presented the level of self-esteem, as a whole and by each aspect, as 

divided by the students’ gender in Table 7 to Table 11.

Table 7: Number and percentage of the sample group by the level of total score of 

self-esteem.

Level of self esteem Male Female Total 

N % N % N       %

Total score (0 -44)

High (>37.37) 15 12.3 52 18.6 67 16.7

Medium (22.48-37.37) 78 63.9 173 62 251 62.6

Low (< 22.48) 29 23.8 54 19.4 83 20.7

Total 122 100 279 100 401 100

Mean 29.15 30.27 29.93

From Table 7 showing the analysis results of self-esteem of the sample 

group as a whole, most subjects of the sample group felt self-esteem at the medium 

level (62.6%) with the mean at 29.9, which may be interpreted that they had self-

esteem at the high level. The female and male students did not have different self-

esteem (18.6% and 12.3% respectively). This result was consistent to self-esteem of 

female students at the low level was lower than that of male students (19.4% and 

23.8% respectively).
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Table 8: Number and percentage of the sample group by the level of self-esteem

regarding general matters.

Self esteem Male Female Total

N % N % N %

Regarding general 

matter(0-25 score )

High (>21.32) 16 13.1 46 16.5 62 15.5

Medium (12.30-21.32) 84 68.9 185 66.3 269 67.1

Low (<12.30) 22 18 48 17.2 70 17.5

Total 122 100 279 100 401 100

     Mean     16.52       16.93           15.89

According to the analysis results of self-esteem regarding general matter of 

the sample group, most subjects had self-esteem at the medium level (67.1%) with the 

mean at 15.89 scores. The levels of self-esteem between male and female students 

were not so different (68.9% and 66.3%). For self-esteem in respect with general 

lifestyle at the high level, it was found that female students had slightly higher self-

esteem, at the high level, than male students (16.5% and 13.1% respectively). 

Regarding self-esteem in respect with general lifestyle at the high level, it was found 

that self-esteem between female and male students was almost the same (17.2% and 

18.0% respectively).
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Table 9: Number and percentage of the sample group by the level of self-esteem 

regarding society and friends.

Self esteem Male Female Total

N % N % N %

Society and friends   

(0-9 score )

High (> 8.37) 13 10.7 48 17.2 61 15.2

Medium (4.48-8.37) 85 69.7 185 66.3 270 67.3

Low (< 4.48) 24 19.7 46 16.5 70 17.5

Total 122 100 279 100 401 100

Mean 6.2 6.54 6.73

Regarding the analysis results of self-esteem regarding society and friends

of the sample group, it was found that most subjects felt self-esteem regarding society 

and friends at the medium level (67.3%) with the mean at 6.43 scores. Self-esteem 

between male and female students was not so different (69.7% and 66.3%). Regarding 

self-esteem at the high level in regarding society and friends, the female students had 

more self-esteem at the high level than male students (17.2% and 10.7% respectively). 

For self-esteem at the low level in respect with association, female and male students 

had the same proportion of self-esteem (16.5% and 19.7% respectively).
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Table 10: Number and percentage of the sample group by the level of self-esteem 

regarding education.

Self esteem Male Female Total

N % N % N %

Education (0-6 score )

High (> 5.61) 19 15.6 70 25.1 99 24.7

Medium (2.58-5.61) 74 60.7 150 53.8 218 54.4

Low (< 2.58) 29 23.8 59 21.1 84 20.9

Total 122 100 279 100 401 100

Mean 3.8 4.23 4.1

From the analysis results of self-esteem of the sample group in term of 

education, most subjects had self-esteem in term of studying at the medium level 

(54.4%) with the mean at 4.10 scores. Regarding self-esteem at the medium level in 

term of studying, female students had higher proportion of self-esteem at the high 

level than male students (25.1% and 15.6% respectively). For self-esteem at the 

medium level in term of studying, female and male students had no different self-

esteem in term of association (21.1% and 23.8% respectively).
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Table 11: Number and percentage of the sample group by the level of self-esteem 

regarding receipt of love and care from daily caretakers.

Self esteem Male Female Total

N % N % N %

Love and care for 

daily caretakers

High (> 3.84) 29 23.8 51 18.3 70 17.5

Medium (1.32-3.84) 68 55.7 190 68.1 264 65.8

Low (< 1.32) 25 20.5 38 13.6 67 16.7

Total 122 100 279 100 401 100

Mean 2.56 2.63 2.58

For the analysis results of self-esteem among the sample group in 

regarding the receipt of love and care from daily caretakers, it was found that most 

subjects felt self-esteem in respect with the receipt of love and care from daily 

caretakers at the medium level (65.8%) with the mean at 2.58 scores. The female 

students had higher self-esteem in respect with the receipt of love and care from daily 

caretakers at the medium level than male students (68.1% and 55.7% respectively). 

Meanwhile, for self-esteem in respect with the receipt of love and care from daily 

caretakers at the high level, female students had lower self-esteem in respect with the 

receipt of love and care from daily caretakers at the high level than male students 

(18.31% and 23.8% respectively). For self-esteem in respect with the receipt of love 

and care from daily caretakers at the low level, male students had higher self-esteem in 

respect with the receipt of love and care from daily caretakers at the low level than 

female students (20.5% and 13.6% respectively).
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4.3 Adjustment of adolescents at the southern welfare schools

This section presented the adjustment as a whole and by each aspect as 

divided by students’ gender as shown in Table 12 and Table 15.

Table 12: Number and percentage of the sample group as the level of total score of 

adjustment.

Adjustment Male Female Total

N % N % N %

Total (0 – 180 scores)

High (> 160.94) 15 12.3 55 19.7 70 17.5

Medium (117.44-160.94) 78 63.9 182 65.2 260 64.8

Low (< 117.44) 29 23.8 42 15.1 71 17.7

Total   122 100 279 100 401 100

Mean 134.88 141.08 139.19

From Table 12 illustrating the analysis results of adjustment of the sample 

group as a whole, it was found that most subjects had the adjustment at the medium 

level (64.8%) with the mean at 139.19 scores. The adjustment between male and 

female students was not so different (63.9% and 65.2%). Regarding the adjustment at 

the high level, it was found that female students had higher adjustment than male 

students (19.7% and 12.3% respectively). For the adjustment at the low level, the male 

students had more adjustment, as a whole, at the low level, than female students 

(23.8% and 15.1% respectively).
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Table 13: Number and percentage of the sample group by adjustment regarding self-

concern.

Adjustment Male Female Total

N % N % N %

Self-concern(0-64)

High (> 38.27) 18 14.8 47 16.8 65 16.2

Medium (22.54-38.27) 79 64.8 187 67 266 66.3

Low (< 22.54) 25 20.5 45 16.1 70 17.5

Total 122 100 279 100 401 100

Mean 46.17 47.67 47.22

According to the analysis results of adjustment regarding self-concern of 

the sample group, it was found that most subjects had the adjustment regarding self-

concern at the medium level (66.3%) with the mean at 47.22 scores. The adjustment 

between male and female students was not so different (64.8% and 67.0%). 

Adjustment regarding self-concern at the high level, it was found that male and female 

students had the slightly different adjustment regarding self-concern at the high level 

(14.8% and 16.8% respectively). Adjustment regarding self-concern at the low level, it 

was found that male students had more adjustment regarding self-concern at the low 

level than female students (20.5% and 16.1% respectively).
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Table 14: Number and percentage of the sample group by regarding relationship with 

others.

Adjustment Male Female Total

N % N % N %

Relationship with 

others (0 –72 scores) 

High (> 32.07) 18 14.8 51 18.3 69 17.2

Medium (16.13-32.07)
78 63.9 191 68.5 269 67.1

Low (< 16.13)
26 21.3 37 13.3 63 15.7

Total
122 100 279 100 401 100

Mean 56.39 59.01 58.21

From the analysis results of the adjustment of the sample group in respect 

with relationship with others, most subjects had the adjustment in respect with 

relationship with others at the medium level (67.1%) with the mean at 58.21 scores. 

The adjustment between male and female students was not so different (63.9% and 

68.5%). Meanwhile, the adjustment in respect with relationship with others at the high 

level between male and female students was slightly different (14.8% and 18.3% 

respectively). For the adjustment in respect with relationship with others at the low 

level, male students had, apparently, more adjustment in respect with relationship with 

others at the low level than female students (21.3% and 13.3% respectively).



Sujinda Youngjeen Results /70

Table 15: Number and percentage of the sample group by regarding education.

Adjustment Male Female Total

N % N % N %

Education (0 –52 scores)

High (> 40.36) 20 16.4 49 17.6 69 17.2

Medium (22.63-40.36)
71 58.2 190 68.1 261 65.1

Low(< 22.63) 31 25.4 40 14.3 71 17.7

Total
122 100 279 100 401 100

Mean 38.16 40.26 39.62

From the analysis results of adjustment of the sample group in respect with 

studying, it was found that most subjects had the adjustment group in respect with 

studying at the medium level (65.1%) with the mean at 39.62 scores; male and female 

students had the slightly different adjustment (58.2% and 68.1% respectively). 

Meanwhile, regarding the adjustment at the high level in respect with studying, male 

and female students had no difference of adjustment in respect with studying (16.4% 

and 17.6%). For the adjustment at the low level in respect with studying, male students 

had, apparently, more adjustment at the low level in respect with studying than female 

students (25.4% and 14.3% respectively).
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4.4 Correlation between self-esteem and adjustment 

Table 16: Correlation between self-esteem and adjustment as a whole and in each 

aspect

Self-esteem Adjustment

Total
self-

concern

relationship 

with others
education

Total 0.605(**) 0.562(**) 0.468(**) 0.598(**)

general matters 0.576(**) 0.547(**) 0.455(**) 0.547(**)

society and friend 0.507(**) 0.481(**) 0.439(**) 0.436(**)

education 0.403(**) 0.335(**) 0.276(**) 0.475(**)

love guardians 

or care taker
0.247(**) 0.215(**) 0.128(*) 0.330(**)

** p < 0.01, * p < 0.05

From Table 16, it was found that self-esteem was apparently correlated to 

the adjustment of the sample group as a whole and in each aspect. It was found that 

self-esteem, as a whole, and the adjustment of the sample group was significantly 

correlated at a statistic level of .01 (r = 0.605) and their correlation went in the same 

direction, that is, the more the scores of self-esteem increased, the more the adjustment 

rose. This meant that one who had high self-esteem would have a good adjustment as 

well.

When considering the correlation between each aspect of self-esteem and 

each aspect of adjustment, it was found that the correlation was significantly positive 

at the statistic level as described below.

Self-esteem regarding general matter

 Self-esteem regarding general matter and adjustment regarding self-

concern were significantly correlated at a statistic level of .01 (r = 0.547) and their 

correlation went at the same direction, that is, the more the scores of self-esteem 

regarding general matter increased, the more the adjustment regarding self-concern 
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rose. This meant that one who had high self-esteem regarding general matter would 

have a good adjustment in part of self-concern as well.

 Self-esteem regarding general matter and adjustment regarding

relationship with others were significantly correlated at a statistic level of .01 (r = 

0.455) and their correlation went at the same direction, that is, the more the scores of 

self-esteem regarding general matter increased, the more the adjustment in part of 

relationship with others rose. This meant that one who had high self-esteem in part of 

general matter would have a good adjustment in part of relationship with others as 

well.

 Self-esteem regarding general matter and adjustment regarding 

education were significantly correlated at a statistic level of .01 (r = 0.547) and their 

correlation went at the same direction, that is, the more the scores of self-esteem 

regarding general matter increased, the more the adjustment in part of education rose. 

This meant that one who had high self-esteem regarding general matter would have a 

good adjustment in part of education as well.

Self-esteem regarding society and friends

 Self-esteem regarding society and friends and adjustment regarding

self-concern were significantly correlated at a statistic level of .01 (r = 0.481) and their 

correlation went at the same direction, that is, the more the scores of self-esteem 

regarding society increased, the more the adjustment in part of self-concern rose. This 

meant that one who had high self-esteem in part of association would have a good 

adjustment in part of self-concern as well.

 Self-esteem regarding society and friends and adjustment in regarding 

relationship with others were significantly correlated at a statistic level of .01 (r = 

0.439) and their correlation went at the same direction, that is, the more the scores of 

self-esteem regarding society and friends increased, the more the adjustment in part of 

relationship with others rose. This meant that one who had high self-esteem regarding 

society and friends would have a good adjustment in part of relationship with others as 

well.

 Self-esteem regarding society and friends and adjustment regarding 

education were significantly correlated at a statistic level of .01 (r = 0.436) and their 
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correlation went at the same direction, that is, the more the scores of self-esteem 

regarding society and friends increased, the more the adjustment in part of education

rose. This meant that one who had high self-esteem in part of association would have a 

good adjustment in part of education as well.

Self-esteem regarding education

 Self-esteem regarding education and adjustment regarding self-

concern were significantly correlated at a statistic level of .01 (r = 0.335) and their 

correlation went at the same direction, that is, the more the scores of self-esteem in 

part of education increased, the more the adjustment in part of self-concern rose. This 

meant that one who had high self-esteem in part of studying would have a good 

adjustment in part of self-concern as well.

 Self-esteem regarding education and adjustment regarding 

relationship with others were significantly correlated at a statistic level of .01 (r = 

0.276) and their correlation went at the same direction, that is, the more the scores of 

self-esteem in part of studying increased, the more the adjustment in part of 

relationship with others rose. This meant that one who had high self-esteem in part of 

studying would have a good adjustment in part of relationship with others as well.

 Self-esteem regarding education and adjustment regarding education

were significantly correlated at a statistic level of .01 (r = 0.475) and their correlation 

went at the same direction, that is, the more the scores of self-esteem in part of 

studying increased, the more the adjustment in part of studying rose. This meant that 

one who had high self-esteem in part of studying would have a good adjustment in 

part of studying as well.

Self-esteem regarding receipt of love and care from daily caretakers

 Self-esteem  regarding receipt of love and care from daily caretakers 

and adjustment regarding self-concern were significantly correlated at a statistic level 

of .01 (r = 0.215) and their correlation went at the same direction, that is, the more the 

scores of self-esteem regarding receipt of love and care from daily caretakers 

increased, the more the adjustment in part of self-concern rose. This meant that one 
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who had high self-esteem in part of receipt of love and care from daily caretakers 

would have a good adjustment in part of self-concern as well.

 Self-esteem regarding receipt of love and care from daily caretakers

and adjustment regarding relationship with others were significantly correlated at a 

statistic level of .01 (r = 0.128) and their correlation went at the same direction, that is, 

the more the scores of self-esteem in part of receipt of love and care from daily 

caretakers increased, the more the adjustment in part of relationship with others rose. 

This meant that one who had high self-esteem in part of receipt of love and care from 

daily caretakers would have a good adjustment in part of relationship with others as 

well.

 Self-esteem regarding receipt of love and care from daily caretakers

and adjustment regarding education were significantly correlated at a statistic level of 

.01 (r = 0.330) and their correlation went at the same direction, that is, the more the 

scores of self-esteem in part of receipt of love and care from daily caretakers

increased, the more the adjustment in part of studying rose. This meant that one who 

had high self-esteem in part of receipt of love and care from daily caretakers would 

have a good adjustment in part of studying as well.

4.5 Factors affecting self-esteem and adjustment of adolescents in the 
southern welfare schools

Before the analysis of factors affection self-esteem and adjustment as well as 

the Regression Analysis which is the main objective of this study, the researcher tested 

the multicollinearitly between independent variables by correlation analysis in Table 17 as 

below. Table 17 showed that sex was significantly  related to  caues of attaining the 

welfare school (p-value < 0.01 r = -0.15), body mass index (p-value < 0.01, r = -0.11), 

relationship with teachers  (p-value < 0.01, r = -0.15), and relationship with friend (p-

value < 0.01 r= -0.15), age was significantly  related to caues of attaining the welfare 

school (p-value < 0.05, r = 0.09), religion was signifantly  related to body image (p-

value < 0.05, r = 0.06), talent () and relationship with teachers (p-value < 0.05, r = -

.15)
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Level of education  was significantly  related to body mass index (p-value 

< 0.05, r = -.154), body image (p-value < 0.05, r = -.088), and relationship with 

guardians (p-value < 0.05, r = .023).

Length of studying was significantly  related to relationship with guardians 

(p-value < 0.05, r = -0.7) and relationship with teachers (p-value < 0.05, r = -0.81).

Total years in welfare school was significantly related to monthly income 

(p-value < 0.05, r = -0.76),  body image (p-value < 0.05, r = -0.22) and relationship 

with guardians (p-value < 0.05, r = -.125).

Caues of attaining the welfare school was significantly related to studying 

achievement (p-value < 0.05, r = -.05) and relationship with guardians (p-value < 0.01, 

r = .114).

Body mass index was signifantly related to illness profile (p-value < 0.05, 

r = .049), relationship with guardians (p-value < 0.05, r = .048) and relationship with 

teachers (p-value < 0.0, r = .037).

Illness profile was significantly related to talent (p-value < 0.05, r = .205)

and relationship with teachers (p-value < 0.05, r = -.044).

Studying achievement was significantly related to relationship with friends 

(p-value < 0.05, r = .178).

Talent was significantly related to relationship with guardians (p-value < 

0.01, r = .068), relationship with teachers (p-value < 0.01, r = .09) and relationship 

with friends (p-value < 0.01, r = .01).

Relationship with guardians was significantly related to relationship with teacher 

(p-value < 0.01, r = .296) and relationship with friends (p-value < 0.01, r = .299).

Relationship with teachers was significantly related to relationship with 

friends (p-value < 0.01, r = .378)

Conclusion, from the analysis of correlation between independent 

varaibles, it was found that independent variables was positively and negatively 

correlated (with non-significant) to the other independent variables which  was 

correlation coefficient between .010 to .378. Thus, the results showed that non  

independent variables had the problem of multicolinearlity .
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Table 18: Factors affecting self-esteem of adolescents in the southern welfare schools. 

 

variables  Self-esteem 

 
B Beta Sig 

Sex  0.517 0.032 0.474 

Age 0.635 0.121 0.069 

Religion  1.476 0.057 0.186 

Level of education  0.334 0.021 0.732 

Length of studying  -1.057 -0.067 0.266 

Total years in welfare school -0.02 -0.007 0.911 

Causes of attaining the welfare school  -1.009 -0.059 0.18 

Monthly income 0.001 0.052 0.246 

Body mass index -0.05 -0.019 0.661 

Body image 0.223 0.23 .000** 

Illness profile  -1.253 -0.078 0.087 

Academic achievements  1.624 0.088 .049* 

Talent  1.336 0.089 .045* 

Relationship with guardians 0.104 0.102 .039* 

Relationship with teachers 0.208 0.221 .000** 

Relationship with friends 0.196 0.208 .000** 

School environment  0.038 0.041 0.43 

R=0.575  R2=0.331 

constant = 12.598 

** p < 0.01, * p < 0.05 
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 From Table 11, after the analysis of factors affecting self-esteem as well as 

the Regression Analysis, it was found that the factors positively affecting self-esteem 

of adolescents in the southern welfare schools at a statistic significance; namely, body 

image, academic achievement, talents, relationship with guardians, relationship with 

teachers and relationship with friends. That is, the adolescents viewing their image 

positively and accepting it with the high level of academic achievements, talents, 

relationship with guardians, relationship with teachers and relationship with friends 

would have high self-esteem as well. For the variables influencing self-esteem of 

adolescents in the sample group as mentioned earlier, it was found that the satisfaction 

in respect with body image (Beta = 0.230) was a variable most influencing self-esteem 

of adolescents. Other influencing variables were the relationship with teachers (Beta = 

0.221), relationship with friends (Beta = 0.208), relationship with guardians (Beta = 

0.102), talents (Beta = 0.089) and academic achievements (Beta = 0.088) 

respectively). All variables could mutually predict self-esteem of adolescents in the 

sample group at 33.1%. 

 From the Multiple Regression Coefficient of all variables, they could lead 

the prediction equation used to expect self-esteem among adolescents in the welfare 

school as shown below  

 

Self-esteem 

 Y= 12.598 + 0.233X1 + 1.624X2 + 1.336X3 + 0.104X4 + 0.208X5+ 0.196X6 

Y = Self-esteem 

X1 = body image  

X2 = studying achievement 

X3 = talent 

X4 = relationship with guardians 

X5 = relationship with teachers 

X6 = relationship with friends 
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Table 12: Factors affecting adjustment of adolescents in the southern welfare schools. 

 

variable  Adjustment  

B Beta Sig 

Sex  -1.307 -0.028 0.412 

Age 1.59 0.104 0.04* 

Religion  -1.987 -0.026 0.421 

Level of education  -0.55 -0.012 0.798 

Length of studying  5.374 0.117 0.051 

Total years in welfare school -0.317 -0.036 0.426 

Causes of attaining the welfare school 0.607 0.012 0.715 

Monthly income 0.001 0.019 0.575 

Body mass index 0.155 0.021 0.537 

Body image 1.225 0.431 0.001** 

Illness profile  0.83 0.018 0.608 

Academic achievements 3.064 0.057 0.093 

Talent  1.754 0.04 0.234 

Relationship with guardians 0.36 0.121 0.001** 

Relationship with teachers -0.158 -0.057 0.149 

Relationship with friends 0.577 0.21 0.000** 

School environment  0.255 0.095 0.016* 

Self-esteem 1.082 0.37 0.000** 

R=.787  R2=.602 

constant = 21.27 
** p < 0.01, * p < 0.05 
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 The variables positively affecting the adjustment of adolescents at the 

southern welfare schools at statistic significance were age, satisfaction with body 

image, talents, relationship with guardians, relationship with friends, school 

environment, and self-esteem. These variables gave positive influence to self-esteem 

of adolescents in the sample group. To elaborate, the adolescents who were older, had 

the high level of body image, had good relationship with guardians and friends, 

studied in a good school environment and had self-esteem would have a good 

adjustment. Among these variable, the satisfaction with body image (Beta = 0.431) 

was the variable most influencing the adolescents’ adjustment. Other influencing 

variables were self-esteem (Beta = 0.370), relationship with friends (Beta = 0.210), 

relationship with guardians (Beta = 0.121), age (Beta = 0.104) and school environment 

(Beta = 0.095). These variables could mutually predict the adolescents’ adjustment at 

60.2%. 

 From the Multiple Regression Coefficient of all variables, they could lead 

to the prediction equation used to expect problems of adjustment among adolescents in 

the welfare schools as shown below. 

 

Adjustment  

Y= 21.27 + 1.590X1 + 1.225X2  + 0.360X3 + 0.577X4 + 0.255X5+ 1.082X6 

Y = Adjustment   

X1 = age 

X2 = body image  

X3 = relationship with guardians  

X4 = relationship with friends  

X5 = school environment 

X6 = self-esteem 
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 CHAPTER V  

CONCLUSION, DISCUSSION AND RECOMMENDATIONS 

 

 
 This research aimed to examine the characteristics of self-esteem, 

adjustment, and correlation between self-esteem and adjustment as well as factors 

affecting self-esteem and adjustment of adolescents in the Southern welfare schools. 

This research covered 401 adolescents at ages of 12-18 and studying at M. 1-6 at the 

Southern welfare schools. The results of this research would indicate the 

characteristics of this studied group only; they did not represent other general 

adolescents. 
 The instrument for data collection of this research was the questionnaire 

constructed by the researcher, which was revised from the questionnaire constructed 

by other researchers. The questionnaire constructed by the researcher was checked by 

some qualified experts. The questionnaire consisted of 7 sections: questionnaire about 

general information, self-esteem inventory, questionnaire about adjustment, 

questionnaire about body image, inventory on relationship with guardians, inventory 

on relationship with teachers, inventory on relationship with friends, and questionnaire 

about school environment. The constructed questionnaire was tested with 40 students 

who were similar to the sample group in order to check the understanding about 

questions, language usage and reliability of the questionnaire. 

 For the data collection, it has been done in the southern welfare schools 

located in 3 provinces; namely, Phatthalung, Krabi and Surat Thani. The data 

collection took one week. The Researcher prepared the letter asking permission for 

data collection in those selected schools, which was issued by the National Institute for 

Child and Family Development, Mahidol University. This letter was submitted to the 

schools selected as the sample group. After receiving permission, the Researcher 

coordinated with the related school officers to make the appointment. Then, the 

researcher met each school director or deputy school director to explain the objectives 

of this research, and to collect the data. The researcher met the students at each class 
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as calculated earlier in order to explain objectives of this research. The explanation 

letter was submitted to the sample group to make understanding and put signature in 

the consent letter for participation in the research. The class teachers or assigned 

teachers were duly representatives. After signing, the students in the sample group 

would answer the questionnaire by themselves. They were given 1 hour to complete 

the questionnaire for each classroom. The Researcher would finally check for the 

completeness of each questionnaire. 

 In this research, the data was analyzed by the descriptive statistics, 

including frequency, percentage, means and Standard Deviation to explain the general 

information, degree of self-esteem, degree of adjustment. The analytic statistics 

included the analysis of correlation between self-esteem and adjustment by using 

Pearson Correlation. The correlation between variables affecting self-esteem and 

adjustment was analyzed by the Multiple Regression. The statistics used in the 

research was able to answer the research questions completely and reliably pursuant to 

the objectives of this research. 

 

5.1 Conclusion 
 

 5.1.1 General attributes of the sample group 

 The sample group consisted of 401 adolescents. It consisted of female 

adolescents at 69.6% aged 12-18. Two fifths were at the age of 14 (39.2%). Almost 

adolescents were Buddhists (90.8%). Most adolescents or at 69.3% were studying at 

the junior secondary level while 30.7% were studying at the senior secondary level. 

Over a half of adolescents (65.8%) attended the welfare schools for the first time at the 

secondary level. The main reason of enrollment in the welfare schools was the family 

poverty (75.1%). Most adolescents have studied in the welfare schools for 2-6 years 

(63.8%). Almost a half of adolescents (41.1%) had the monthly income in the range of 

baht 401 – 999 or the average income at baht 692.52. 

 Regarding the illness profile, most adolescents did not have congenital 

diseases (69.1%). But, when considering the sample group who had the congenital 

diseases (30.9%), almost a half of them (46.1%) had the nutritional condition lower 

than the standard criteria (BMI less than 18.5). Male adolescents had more nutritional 
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deficiency than female adolescents (57.4% and 41.2%). Most subjects of the sample 

group had satisfaction in their body image at the medium level (73.6%) with the 

average scores at 32.74% from 60 full scores. 

 The average academic scores of the sample group of adolescents at the 

welfare schools were at the range of 2.01 – 2.99 and 3.00 – 4.00, which were at the 

medium level and good level (40.4% and 39.4% respectively). According to the talents 

of the sample group, the proportion between the adolescents indicating that they had 

no talents and those indicating that they had talents was slightly different (42.9% and 

57.1%). 

 For the students’ relationship with other persons, e.g. guardians, teachers 

and friends, it was found that most students had relationship with guardians, teachers 

and friends at the medium level or at 67.6%, 68.8% and 67.1% respectively. When 

considering the students’ relationship with others at the high level, the number of 

students who had high relationship with guardians, teachers and friends did not reach 

20% or at 13.2%, 14.7% and 16.2% respectively. It was apparent that the students had 

the relationship with friends higher than the relationship with guardians or teachers. 

Regarding the school environment, most students (67.3%) felt that their school 

environment was good at the medium level. 

 

 5.1.2 Self-esteem of adolescents in the southern welfare schools 

 Most adolescents of the sample group had self-esteem, either general self-

esteem or specific aspect of self-esteem, at the medium level. The adolescents in the 

sample group had self-esteem in respect of learning at the highest level. This result 

was consistent to the academic achievements of most students of the sample group that 

were at the medium level and high level. When considering self-esteem between male 

and female adolescents, it was found that female adolescents had higher self-esteem 

than male adolescents in most aspects, except self-esteem in respect with love and care 

from their caretakers in the daily life.  

 

 5.1.3 Adjustment of adolescents in the southern welfare schools 

 Most adolescents in the sample group had the adjustment, either in general 

or each specific aspect, at the medium level. The adolescents in the sample group had 
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the highest adjustment in term of relationship with others and learning at the same 

amount. Female adolescents had higher adjustment than male adolescents at all 

aspects, especially the adjustment in term of relationship with others, that is, female 

adolescents had so higher adjustment in this aspect than male adolescents. 

 

 5.1.4 Correlation between self-esteem and adjustment of adolescents in 

the southern welfare schools 

 According to the analysis of correlation between self-esteem and 

adjustment, both in general and each specific aspect, of adolescents, it was found that 

self-esteem was positively correlated to the adjustment of adolescents in the sample 

group, either in general and specific aspect, at the statistic significance. In particular, 

the correlation between self-esteem in term of general living and adjustment in term of 

anxiety and learning gained the coefficient correlation at 0.547. In the meantime, self-

esteem in term of love and care from caretakers in the daily life and adjustment in term 

of relationship were correlated at the lowest level with the value of coefficient 

correlation at 0.128. 

 

 5.1.5 Variables affecting self-esteem and adjustment of adolescents in 

the southern welfare schools 

 

5.1.5.1 Variables affecting self-esteem of adolescents in the southern 

welfare schools 

From the analysis of variables affecting self-esteem of adolescents in the 

southern welfare schools, it was found that the body image, academic achievements, 

talents, relationship with guardians, relationship with teachers and relationship with 

friends, etc. were the variables positively influencing self-esteem of the sample group 

at the statistic significance. 

 

5.1.5.2 Variables affecting and adjustment of adolescents in the 

southern welfare schools 

From the analysis of variables affecting adjustment of adolescents in the 

southern welfare schools, it was found that age, body image, talents, relationship with 
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guardians, relationship with friends and school environment were the variables 

positively influencing adjustment of the sample group at the statistic significance. 

 

5.2 Discussion 
 

 5.2.1 General attributes of the sample group 

 There were total 401 students in the sample group; 122 male students and 

279 female students. The average age of students was 15. Almost students were 

Buddhist. Most students were studying in the junior secondary level. Over a half of 

students (65.8%) attended the welfare schools for the first time at the secondary level 

because the study at this level needed high expenses. Most children came from the 

families confronting several limitations such as economic and family problems. As a 

result, the students in the sample group enrolled in the welfare schools at the 

secondary level more than at the primary level. This result was consistent to the 

information about the main reason of enrolling in the welfare schools due to family 

poverty (75.1%) while the orphanage of parents, natural disaster and other reasons 

such as broken home were minor reasons. Most students in the sample group have 

been studying at the welfare schools for 2-6 years (63.8%). For their monthly income, 

almost a half of students (41.1%) gained the monthly income in the range of baht 401 

– 999 or their average income was at baht 692.52 given by their guardians as monthly 

allowances. For the students who could not contact their guardians, they would gain 

the monthly income from doing school activities; for example, being the school 

athletes. The schools also helped generate some special income for these students by 

encouraging the students to create local handicraft products for sales, which is relevant 

to the objectives of establishing the welfare schools by promoting the students to earn 

the income while studying. By this regard, the students could practice their 

occupations and develop them after completing the education. 

 Regarding the illness profile, most students had no congenital diseases 

(69.1%). But, if considering the students indicating that they had the congenital 

diseases (30.9%), their diseases included the peptic ulcer, enteritis and anemia and one 

student answered that they had leukemia. The students in the sample group at the 

welfare schools were the boarders. However, there was a limitation on giving the 
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budget for food to these students although the lunch project or school agricultural 

project have been established. The students who had congenital diseases that were also 

their chronic diseases arising out before enrolling in the welfare schools resulted by 

economic limitation of their family. As a result, almost a half of students in the sample 

group (46.1%) had the nutritional deficiency (BMI less than 18.5). Male adolescents 

had more nutritional deficiency than female adolescents (57.4% and 41.2%). Most 

subjects of the sample group had satisfaction in their body image at the medium level 

(73.6%) with the average scores at 32.74% from 60 full scores. 

 The average academic scores of adolescents in the sample group at the 

welfare schools were at the range of 2.01 – 2.99 and 3.00 – 4.00, which were at the 

medium level and good level (40.4% and 39.4% respectively). According to the talents 

of the sample group, the proportion between the adolescents indicating that they had 

no talents and those indicating that they had talents was slightly different (42.9% and 

57.1%). Most talents of the sample group were the sport and music talents. 

 For the students’ relationship with other persons, e.g. guardians, teachers 

and friends, it was found that most students had relationship with guardians, teachers 

and friends at the medium level or at 67.6%, 68.8% and 67.1% respectively. When 

considering the students’ relationship with others at the high level, the number of 

students who had high relationship with guardians, teachers and friends did not reach 

20% or at 13.2%, 14.7% and 16.2% respectively. It was apparent that the students had 

the relationship with friends higher than the relationship with guardians or teachers 

because the students at the welfare schools at the secondary level were the adolescents 

valuing the good relationship with their friends at the same age rather than guardians 

or teachers when they have stayed at the boarding school and have been far from the 

parents or guardians. In addition, in the adolescence development, the adolescents 

think that their friends at the same age were so important. The attachment occurs 

among friends in the same or opposite sex and this is the real gang age. The group is 

the process greatly responding the adolescents’ social needs such as being VIP, protest 

powerful persons, running away from boring rules and regulations. The children 

would feel happy and pleasant to eat, travel, study, sleep and work with friends at the 

same age rather than the adults. The children not only form the group, they also want 

to create the attachment between members like the adults because they recognize that 
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they have grown up already (1). In addition, there were few teachers or caretakers in 

the schools if compared with the total of students to be cared. Regarding the school 

environment, most students (67.3%) felt that their school environment was good at the 

medium level such as wide area, shady climate and sufficient recreation corners. But, 

there were some shortages, e.g. readiness of classrooms and learning materials like 

computer, table, chair, which did not match to the number of students. 

 

 5.2.2 Self-esteem of adolescents in the southern welfare schools 

 From studying the characteristics of self-esteem of adolescents in the 

southern welfare schools, it is apparent that most adolescents of the sample group had 

general and specific self-esteem at the medium level for three fifths of the sample 

group. Only few adolescents had self-esteem at the high level and low level at the 

similar portion. This was consistent to the actual characteristics of general people, that 

is, most people would have self-esteem at the normal level or close to other similar 

people. Only few people would have their specific or special attributes (16). When 

considering self-esteem subject to the number and percent of the sample group as 

divided by gender, it is apparent that male and female adolescents had similar general 

and specific self-esteem at the similar portion. For general and specific self-esteem at 

the high level, the female adolescents had general self-esteem in respect with general 

life spending, society and learning higher than male adolescents. To elaborate, female 

adolescents had the satisfaction in life, communications with others, good academic 

achievements. Because most adolescents in the sample group who have studied in the 

southern welfare schools were female; thus, associating with friends or group forming 

of female adolescents was one important factor causing higher self-esteem than male 

adolescents. The reason is that group forming of female adolescents is stronger than 

that of male adolescents. That is, the social development or associating with friends of 

female adolescents is serious; they have close friends who they could share hardship 

and assistance more than male adolescents, either in personal matters, learning or daily 

life. As a result, female adolescents have confidence and trust in self-esteem (60, 61), 

except self-esteem in respect with love and care from their caretakers in the daily life. 

That is, male adolescents felt that they were well cared in the daily life although the 

teachers and caretakers have treated male and female adolescents identically. 
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However, due to the different emotional development of female and male adolescents, 

female ones especially disadvantaged ones who lacked appropriate love and attention. 

Regardless how much they were responded, these female adolescents felt that they 

have not been cared appropriately and wanted more and unlimited love and care. This 

behavior may be developed from needs of love and warmth from the parents, 

guardians, teachers, and opposite sex (7). 

 

 5.2.3 Adjustment of adolescents in the southern welfare schools 

 From studying the characteristics of adjustment of adolescents in the 

southern welfare schools, it was found that the adolescents in the sample group had the 

adjustment at the medium level. The proportion of adjustment between male and 

female adolescents was close. This may be explained that the adolescents in the 

welfare schools had similar disadvantages, that is, the family was quite poor. Besides, 

most of them have stayed at the welfare schools so long (4 years on average); so they 

felt familiar with and were able to make the adjustment like other friends. This means 

that when the adolescents of the welfare schools had similar lifestyles, the living 

quality there was likely to be the same. This is consistent to the research of 

Kanchanaporn Uamsam-ang (61) studying the quality of life of adolescents in the 

welfare schools at the central region. She found that the adolescents in the welfare 

schools at the central region had the general quality of life at a good level because they 

stayed under the same rules and regulations, educational administration system, 

environment and practice. Thus, these adolescents had the similar familiarity and 

adjustment. For the adjustment in each aspect, the proportion of female adolescents 

with high adjustment in term of self-concern, relationship with others and learning was 

higher than that of male adolescents. This reason may be that there were more female 

adolescents than male ones; so the former formed the group, had confidence in life and 

learning, felt self-esteem and respect of others, dared to think and express in binding 

relationship with others. Associating with friends in the group of female adolescents 

was serious and they shared hardship; so female adolescents had strong mind and were 

ready to make the adjustment to various situations (61, 62).  

 According to the results of examining self-esteem and adjustment of 

adolescents in the southern welfare schools, their self-esteem and adjustment were at 
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the medium level. This may be explained that the adolescents of the southern welfare 

schools did not have different self-esteem than other adolescents in other general or 

welfare schools. Like the research of Uthaiwan Pitakvorapan (cited in 20) about self-

esteem of 428 adolescents in the sample group who were specifically selected from 

every class at the secondary level from 3 co-education governmental schools at Tak 

Province. She found that most adolescents studied had self-esteem at the medium 

level. The research of Jaroonrat Rodnium (63) regarding the correlation between 

situations in life, social supports and self-esteem of adolescents of Rajaprachanugroh 

19 School, Tung Song District, Nakhon Si Thammarat Province. The results showed 

that most adolescents had self-esteem at the medium level as well. This is the same to 

the adjustment, that is, the adolescents of welfare schools had the adjustment at the 

medium level, which was not different from other general adolescents. Like the 

research of Chakkrit Lueankathin (24) about the general and specific adjustment of M. 

1 students at Princess Chulabhorn College. He found that the students had the 

adjustment at the medium and strong levels. This may be said that although the 

adolescents of welfare schools had daily environment different from other general 

adolescents, adolescence attributes with indifferent changes and development, the 

adolescents of the southern welfare schools had indifferent self-esteem and adjustment 

from other adolescents. 

 Meanwhile, this research showed that the adolescents of welfare schools 

had the general and specific self-esteem and adjustment at the low level and high 

levels at the similar proportion. Although the number of adolescents with general and 

specific self-esteem and adjustment at the low level and high levels was quite close, 

such number may cause some problems to the adolescents of the southern welfare 

schools. That is, there were few adolescents with low self-esteem and adjustment, they 

may cause subsequent and more severe problems because those who have low self-

esteem and adjustment usually express some problematic behaviors such as 

aggression, request for attention, bullying, quarrels or anti-society behavior, which 

lead to problems and block any good development. 
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 5.2.4 Correlation between self-esteem and adjustment of adolescents in 

the southern welfare schools 

 The results showed that self-esteem was correlated to the adjustment of 

adolescents in the sample group. The adolescents with good self-esteem would make 

the good adjustment. This result was consistent to Siriwan Taveewatanapreecha (18). 

She found that there was the correlation between self-esteem and adjustment in the 

society in university students of the Faculty of Pharmacy, Chulalongkorn University. 

This means that the individuals with high level of self-esteem would have high 

adjustment as well. This is the same to David (31) studying 213 adolescents and found 

that those who had a high degree of self-esteem would have better adjustment than 

those with low self-esteem. Jongkolnee Tuicharoen (34) compared the adjustment 

scores based on the degree of self-esteem. She found that the adolescents who had a 

high degree of self-esteem had the highest adjustment means at 84.4. The adolescents 

with the middle degree of self-esteem had the adjustment means at 80.0. But, the 

adolescents who had the low self-esteem had the lowest adjustment means at 72.3. 

According to the paired test, the means of adjustment for each group were different at 

a statistic significance of .001. Most researches about the correlation between self-

esteem and adjustment of adolescents showed that self-esteem was correlated to the 

adjustment; persons with high self-esteem would have the good adjustment, either they 

might face problems or have defects. This result was consistent to Pope (12) that the 

children and adolescents with high level of self-esteem were related to their 

adjustment ability. But, the children and adolescents with low level of self-esteem 

would have worrisome and bad adjustment. The children and adolescents with high 

level of self-esteem would make the good adjustment and would not have stress in the 

situations shaking their feelings. These persons would not be influenced or worsened 

by the problems, but, in contrast, they handled them efficiently. These persons also 

viewed that the problems were challenges. Life was exciting and the problems were 

chance of success rather than loss. Mooney, Sherman and Lo Presto (35) found that 

adolescent students with high level of self-esteem would make the good adjustment in 

other aspects, including studying and social skills. This is the same to Hickman (36) et 

al. who found that self-esteem could predict the academic achievement results and 

social adjustment in the adolescent students after controlling other factors. 
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  5.2.5 Variables affecting self-esteem and adjustment of adolescents 

in the southern welfare schools 

 

  5.2.5.1 Variables affecting self-esteem of adolescents in the 

southern welfare schools 

 The results showed that the variables enabling to predict self-

esteem of adolescents in the welfare schools at the statistic significance were the body 

image, academic achievements, talents, relationship with guardians, relationship with 

teachers and relationship with friends as per the following details. 

 

 1. Body image 

 The results showed that satisfaction in the body image gave 

positive influence on self-esteem at the statistic significance. That is, the adolescents 

with high satisfaction in body image would have high self-esteem as well. This result 

was consistent to Sucheerapan (45) studying the correlation between the body image 

and self-esteem in senior secondary level in Bangkok. The result showed that self-

esteem affected the satisfaction in body image at the statistic significance. The 

students with high self-esteem would gain more satisfaction scores in the body image 

than those with low self-esteem. The satisfaction in one’s body image is judged from 

his own thought and value. Accepting to all kinds of his own image shows that he has 

self-confidence, self-respect and self-esteem. The result of this research showed that 

the satisfaction in body image dealt with self-esteem of adolescents of the sample 

group in the southern welfare schools, that is, regardless how they judged their body 

and shape, if they could accept them; their self-esteem would occur. 

 

 2. Academic achievements 

The result showed that the academic achievements put influence on self-

esteem of adolescents in the sample group. The adolescents with academic 

achievements at low level and medium level were likely to have lower self-esteem 

than those with high academic achievements. This result was consistent to the result of 

research conducted by Nuchnapa Wongsasana (21) who studied the correlation 

between academic achievements, relationship with the family, relationship with 
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friends and self-esteem in ill-treated children. The result showed that the academic 

achievements were correlated to self-esteem at the statistic significance of .05 (r = 

.17). Besides, Brandy M. (42) studied academic achievement factors affecting self-

esteem in 64 adolescent students. The result showed that the academic achievement 

factors were positively correlated to self-esteem. Thomas and Betty (43) studied the 

correlation between self-esteem and the academic achievements of 150 students with 

different academic achievements. The result showed that self-esteem was positively 

correlated to their academic achievements. To elaborate, the academic achievement is 

one factor leading to self-esteem of adolescents in the educational system. Because, 

generally, the students with good academic achievements would be accepted and 

admired by teachers and friends; so they are usually selected as school representatives 

to do academic activities such as academic contests, etc. When these adolescents are 

accepted, they would feel self-esteem as capable persons. 

 

 3. Talents 

 The result showed that the talent was positively correlated to 

self-esteem at the statistic significance. The adolescents in the sample group who had 

talents were likely to have higher self-esteem than those with no talents. Adolescence 

is at age of seeking for personal attributes. Talent deems one of identities of 

adolescents. When an adolescent finds out what he is keen on, he will devote for it he 

is successful and accepted. He will continue doing that because it originates his self-

esteem. Howard Gardner (cited in 64), a psychologist, found that the gifts or human 

quotients may be divided into 7 types: language quotient, reasoning and mathematic 

quotient, dimension and relation with surroundings quotient, musical quotient, 

physical quotient, communication quotient and being oneself quotient. These quotients 

could drive individuals to meet success in life. For this research, most adolescents in 

the welfare schools indicating that they had talents had the physical quotient that 

would be shown out by way of physical movements and their emotions could be 

expressed through body movements such as being the school athletes or school shows 

on art and culture, etc. The physical quotient may be shown out without needs of 

special equipment or promotions like other quotients that must rely on many other 

factors or environment supporting the child learning, either teaching and learning 
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materials, toys or love and care of guardians, which have not been extended to the 

adolescents at the welfare schools sufficiently. 

 

 4. Relationship with guardians 

 The result showed that the relationship with guardians put 

positive influence on self-esteem of adolescents in the sample group. This means that 

if the adolescents have good relationship with their guardians, receive acceptance, love 

and care, and show concerns to each other, these adolescents would feel that they are 

needed by the guardians. This result was consistent to the research of Savitree (16) 

about the family influence to self-esteem in the adolescents. She found that the 

intimacy with the family was correlated to self-esteem at the statistic significance. 

Thapanee Tangjitpakdeekul (48) studied the factors correlated to self-esteem and 

despair in children and youths in the Central Observation and Protection Center. She 

found that the factor related to self-esteem was the expression of intimacy between 

parents and children. The children receiving the parent’s intimacy and having good 

relationship with their parents would have higher self-esteem than the children whose 

relationship with the parents was under conflicts. 

 

 5. Relationship with teachers 

 The result showed that the relationship with teachers put 

positive influence on self-esteem of adolescents in the sample group. This means that 

the adolescents with good relationship with teachers would have good self-esteem as 

well. The reason is that the adolescents in the sample group who were studying at the 

welfare schools, where are boarding schools, had to stay at school throughout each 

semester. During the summer, some adolescents might have to stay with the teachers 

at school due to some limitations that they could not go back home. The setting of 

teaching and learning environment done by teachers, intimate staying with students, 

expression of sincere attention to students, as well as teachers’ personalities in term of 

physical appearance, emotional attributes and attitude to students all affect the 

students’ self-esteem. This result was consistent to the research of Cogan (49) about 

the relationship between teachers and students. It was found that friendship between 

teachers and students could improve the students’ learning. The better the teachers and 
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students had relationship, the higher the students could develop their learning abilities. 

The characteristics of relationship between teachers and students influenced the 

students’ interest in the subjects they studied; so their learning results become better. 

This is the same to the research of Piyada Damkhaew (65) about the factors affecting 

self-esteem of students at Range 4 at Na Tavee Vitayakom School, Na Tavee District, 

Songkhla Province. She found that the factor regarding relationship with teachers was 

positively correlated to self-esteem of students at the statistic significance of .01. 

 

 6. Relationship with friends 

 The result showed that the relationship with friends put 

positive influence on self-esteem of adolescents in the sample group. This means that 

the adolescents with good relationship with friends would have good self-esteem as 

well. This result was consistent to knowledge about human development that humans 

deem that friends take an important role and influence the adolescents most. 

Particularly, for the adolescents in the welfare schools, the friends are so important for 

life because each adolescent must live and do activities with his/her friends almost all 

time. These adolescents also have similar backgrounds; so they have the sympathy, 

which results to comprehensive and respectful expression and interactions leading to 

good relation with each other finally. This result was the same to the research of 

Piyada Damkhaew (65) that the student’s relationship with friends affected self-esteem 

of students at Range 4 at Na Tavee Vitayakom School, Na Tavee District, Songkhla 

Province at the statistic significance of .01. 

 

 5.2.5.2 Variables affecting adjustment of adolescents in the 

southern welfare schools 

 The results showed that the variables enabling to predict the 

adjustment of adolescents in the welfare schools included age, body image, talents, 

relationship with guardians, relationship with friends, school environment and self-

esteem. 
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 1. Age 

 The result showed that age put influence on the adjustment of 

adolescents in the sample group, that is, when the adolescents become older, their 

adjustment would be higher because when one becomes older, his maturity will be 

higher, particularly emotional maturity, which directly deals with the brain 

development of adolescents although all human brain sections will be growing fully at 

ages of 20-25. In this research, the adolescents in the sample group at age of 15 on 

average had the complete limbic system. This brain section usually grows completely 

at age of 13. This brain section deals with various basic instincts in human such as 

eating, sleeping, fighting, running away for survival, reproduction, control of 

emotions, memory and all kinds of learning in humans (66). 

 

 2. Body image 

 The results showed that the body image gave positive 

influence on the adjustment of adolescents in the sample group at the statistic 

significance. That is, the adolescents with high satisfaction in body image would have 

high adjustment as well. The result indicated that if the adolescents in the sample 

group had optimism, satisfaction with themselves and happiness would have good 

adjustment. The body image is very important for individuals’ psychological security; 

it deems the center of experience in individuals. If one is optimist, he will be self-

respect and self-confident and is able to make the adjustment to any situations in his 

life (56). This is the same to the research of Chakkrit Lueankathin (24) about the 

factors affecting the adjustment of M. 1 students at Princess Chulabhorn College. 

When all variables were analyzed by Canonical Method, the result showed that self-

image was a variable influencing all aspects of adjustment of the sample group at the 

statistic significance. 

 

 3. Relationship with guardians 

 The result showed that the relationship with guardians put 

positive influence on the adjustment of adolescents in the sample group at the statistic 

significance. This means that the adolescents who have good relationship with 

guardians would have good adjustment as well, although they may not be staying with 
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their guardians or parents. Not staying with guardians or parents does not mean that 

their relationship will be bad, but, in the contrary, both sides have good wishes to each 

other because these adolescents understand the restriction blocking them to live 

together. According to Dr. Suriyadevatripati (67), the development of good 

relationship between adolescents and guardians start when the adolescents are young 

or when they are brought up with acceptance and love. Thus, the children feel firmly 

attached to good relationship between themselves and guardians. No one can replace 

their guardians. 

 

 4. Relationship with friends  

 The result showed that the relationship with friends put 

positive influence on the adjustment of adolescents in the sample group at the statistic 

significance. This means that the adolescents who have good relationship with friends 

would have good adjustment as well. This was consistent to the research of Kamonpan 

Chanpayom (68) that the relationship with friends put positive influence on the 

adjustment of adolescent students. According to the development of adolescence, the 

group of friends deems the most important factor because the friends of adolescents 

hold the same social position, equitable relationship and roles clearer than friends in 

childhood (1). Especially, the sample group of this research included the adolescents 

who had to live together, solve problems together and have similar backgrounds; so 

they had good understanding, sympathy and relationship until they are able to make 

the adjustment to various situations well. 

 

 5. School environment  

 According to the research, the school environment put positive 

influence on the adjustment of adolescents in the welfare schools at the statistic 

significance. Good physical environment in the school helped the adolescents make 

the good adjustment. Good physical environment means the environment in the school 

where is shady, have facilities and utilities, pleasant teaching and learning 

environment and recreation activities to be participated by the students. The school 

environment is a factor affecting the adjustment of adolescents in the welfare schools, 

which is not different from other normal schools. It is apparent in the research of 
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Arisra Jarurat (69) that the internal and external classroom environment affected the 

academic adjustment of M. 1 students at the Nonthaburi Educational Zone at the 

statistic significance because the good internal and external environment made the 

students have good mind and adjustment. The research of Arisra Viriyapramote (70) 

also dealt with the adjustment problems of junior secondary students at the welfare 

schools for hill tribes. She found that the location of welfare schools at undeveloped 

areas where there was little water, no shady school environment, insufficient services 

for the students could make them face all aspects of adjustment problems. 

 

 6. Self-esteem  

 The result showed that self-esteem put positive influence on 

the adjustment of adolescents in the sample group at the statistic significance. This 

means that the adolescents who have good self-esteem would have good adjustment as 

well. Individuals with high self-esteem helped them make the good adjustment either 

they might face problems or have defects. The children and adolescents with high 

level of self-esteem would make the good adjustment and would not have stress in the 

situations shaking their feelings. These persons would not be influenced or worsened 

by the problems, but, in contrast, they handled them efficiently. These persons also 

viewed that the problems were challenges. Life was exciting and the problems were 

chance of success rather than loss. Mooney, Sherman and Lo Presto (35) found that 

adolescent students with high level of self-esteem would make the good adjustment in 

other aspects, including studying and social skills. 

 

In conclusion, the variables affecting self-esteem and adjustment of 

adolescents in the welfare schools include the body image, relationship with guardians 

and relationship with friends. 
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5.3 Recommendations 
 

 5.3.1. Policy recommendations 

 This research indicates that self-esteem was correlated to the adjustment of 

adolescents in the welfare schools. The variables affecting self-esteem and adjustment 

of adolescents in the welfare schools included the body image, relationship with 

guardians, and relationship with friends. All these variables may be promoted or 

improved, which will consequently affect the development of self-esteem and 

adjustment of adolescents in the future. The following are the recommendations of this 

research. 

 

  5.3.1.1 The result showed that the body image affected self-

esteem and adjustment of adolescents in the welfare schools. Thus, the adolescents 

should be cultivated to have the value that they should accept their physical 

appearance whatever it becomes. In the welfare schools, the consultant teachers or 

teachers involving the development activities should arrange the activities promoting 

the adolescents to feel satisfied with their own face, shape and personalities. Those 

activities may be a group activity or individual one to promote the adolescents to know 

how to develop their personalities, self-care so that they have good health and hygiene. 

The adolescents should have the value in being satisfied with their body image, except 

being beautiful, handsome, fat, slim or different skin color.  

 5.3.1.2 Although the adolescents in the welfare schools have 

spent most life there, they miss for and concern about and want to interact with their 

own guardians. Thus, the factor regarding relationship with guardians should be 

promoted always. The school should arrange the school activities allowing the 

adolescents to meet their guardians and to do the activities together in key days.  

 5.3.1.4 Relationship with friends is one factor allowing the 

adolescents to meet life success. The class teachers, instructors, consulting teachers 

and dorm teachers should arrange the activities promoting the adolescents in the 

sample group to have good relationship with their friends, either group relation 

activity, sport activity, group consultation activity, etc. These activities should place 

emphasis on relationship rather than quality. In addition, the students should be 
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promoted to form the relationship with friends in other schools such as camp activity 

with other school, community relation activity, etc. to prepare the adolescents to make 

the adjustment when they must spend their life outside the welfare school. 

 

 5.3.2 Recommendations for further studies 

 5.3.2.1 There should be experimental studies on programs or 

innovations that can promote self-esteem, and reduce the adjustment problems of 

adolescents in the welfare schools so that the results enable the consulting teachers or 

teachers involving learner-based development activities to further have the guideline 

of promoting self-esteem and adjustment of adolescents in the welfare schools. 

 5.3.2.1 There should be some studies on factors affecting self-

esteem and adjustment of adolescents in the other organization about disadvantage 

children to find out the factors actually enabling to promote self-esteem and 

adjustment. 

 5.3.2.2 Since this research is the quantitative research and the 

data is the extensiveness, there should be further qualitative studies on the lifestyle of 

adolescents in the welfare schools, which can encourage them to have self-esteem and 

good adjustment. 
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APPENDIX B

Questionnaires

ID……….
แบบสอบถามเพื่อการวิจัยเรื่อง

ความรูสึกมีคุณคาในตนเอง และปจจัยที่เกี่ยวของที่สงผลตอการปรับตัวของวัยรุน
ในโรงเรียนศึกษาสงเคราะหภาคใต

......................................................................................................................................................

คําชี้แจง

1. แบบสอบถามนี้เปนแบบสอบถามเพื่อการวิจัยเรื่องความรูสึกมีคุณคาในตนเอง และปจจัยที่เกี่ยวของที่
สงผลตอการปรับตัวของวัยรุนในโรงเรียนศึกษาสงเคราะหภาคใต แบบสอบถาม แบงออกเปน   4 ตอนไดแก

ตอนที่ 1   ขอมูลสวนตัว จํานวน   13 ขอ

ตอนที่ 2   แบบวัดความรูสึกมีคุณคาในตนเอง    จํานวน   52 ขอ

ตอนที่ 3  แบบสอบถามการปรับตัว จํานวน   45 ขอ

ตอนที่ 4  แบบสอบถามปจจัยที่เกี่ยวของกับความรูสึกมีคุณคาในตนเองและการปรับตัว

4.1 ภาพลักษณดานรูปราง   จํานวน   15 ขอ

4.2 สัมพันธภาพกับบิดามารดา      จํานวน  14 ขอ

4.3 สัมพันธภาพกับครู จํานวน  14 ขอ

4.4 สัมพันธภาพกับเพื่อน จํานวน   14 ขอ

4.5 สิ่งแวดลอมภายในโรงเรียน จํานวน   17   ขอ   

2 . ในการตอบแบบสอบถามนี้  ใหนักเรียนเลือกคําตอบในขอที่ตรงกับความรูสึกของ      นักเรียนมาก
ที่สุด คําตอบของนักเรียนจะนําไปใชประโยชนในทางวิชาการตอไป และขอมูลเหลานี้จะถูกเก็บเปนความลับ

ขอขอบคุณที่ใหความรวมมือในการตอบแบบสอบถามครั้งนี้
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ตอนที่ 1

แบบสอบถามขอมูลทั่วไปของนักเรียน
คําชี้แจง   โปรดใสเครื่องหมาย P ลงในกรอบ และเติมคําลงในชองวางตามความเปนจริงมากที่สุด

1. เพศ                      ชาย               หญิง
2. อายุ……………..ป
3. น้ําหนักปจจุบัน.............................กิโลกรัม
4. สวนสูง.....................เซนติเมตร
5. ศาสนา                พุทธ               คริสต              อิสลาม               อื่นๆ ระบุ..................
6. ระดับการศึกษา มัธยมศึกษาปที่................................
7. คะแนนเฉลี่ย (GPA) ในเทอมลาสุด.....................................
8. ความสามารถพิเศษ                 ไมมี           มี ระบุ………………………………
9. นักเรียนมีประวัติการเจ็บปวย หรือเปนโรคประจําตัวหรือไม   

            ไมมี                               มี ระบุ............................................................................
10. นักเรียนเขาเรียนในโรงเรียนนี้ตั้งแตชั้น............................................................................
11. สาเหตุที่นักเรียนเขามาเรียนในโรงเรียนนี้

 ทางบานมีฐานะยากจน
 กําพรา
 ไดรับผลกระทบจากภัยธรรมชาติ
  อื่นๆ

12. รวมจํานวนปที่เขาเรียนในโรงเรียนนี้.....................................ป
13. นักเรียนมีการใชจายเงินเดือนละประมาณ……………………บาท
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ตอนที่  2 แบบวัดความรูสึกมีคุณคาในตนเอง

คําชี้แจง   ขอใหตอบแบบสอบถาม ฉบับนี้ ซึ่งประกอบดวย ขอความทั้งหมด 52 ขอ โดยพิจารณา
ขอความแตละขอวาเหมือน หรือไมเหมือนตนเอง ตามความเปนจริง แลวทําเครื่องหมาย √ ลงใน
ชองคําตอบ “ใช” หรือในชองคําตอบ “ไมใช” หากไมเหมือนตนเอง 

แบบสอบถามนี้เปนการสํารวจความรูสึกของนักเรียนตามความเปนจริง ไมมีคําตอบถูกผิด 
ผูวิจัยและเก็บขอมูลของนักเรียนไวเปนความลับ ขอความกรุณาตอบตามความเปนจริง 

ขอความ ใช ไมใช

1. ฉันไมคอยหวั่นไหวตอเหตุการณตางๆ

2. ฉันรูสึกลําบากใจในการพูดหนาชั้นเรียน

3. ฉันสามารถตัดสินใจกระทําสิ่งตางๆไดโดยไมรูสึกหนักใจ
จนเกินไป

4. ฉันรูสึกวาใครๆรูสึกสนุกเมื่ออยูกับฉัน

5. ฉันรูสึกหงุดหงิดและอารมณเสียงาย

6. ฉันตองใชเวลานานกวาจะคุนเคยกับสิ่งใหมๆ

7. ฉันเปนที่นิยม หรือเปนขวัญใจในหมูเพื่อนวัยเดียวกัน

8. ฉันรูสึกวาครูผูดูแลเขาใจความรูสึกของฉัน 

9. ฉันลมเลิกความตั้งใจ หรือยอมแพตอสิ่งตางๆไดงายมาก

10. ฉันรูสึกวา ตนเองทําไมไดตามที่ครูผูดูแลคาดหวัง

11. ฉันรูสึกวาคนอื่นดีกวาฉัน

12. บอยครั้ง ชีวิตของฉันเต็มไปดวยความสับสนวุนวาย

13. ฉันรูสึกวาเพื่อนๆมักคลอยตามความคิดของฉัน
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ขอความ ใช ไมใช

14. ฉันรูสึกวาตนเองต่ําตอย

15. ฉันมักถูกครูดุวาบอยๆเมื่ออยูในหองเรียน

16. บอยครั้งที่ฉันไมอยากเรียนหนังสือ

17. เมื่อเทียบกับคนสวนใหญแลวฉันหนาตาไมดี

18. ฉันรูสึกวาครูในโรงเรียนใหความรักตอฉัน

19. ฉันรูสึกวาคนอื่นๆไดรับการชื่นชมมากกวาตัวฉัน

20. ฉันรูสึกวา ครูที่ดูแลฉันตั้งกฎเกณฑและเขมงวดกับฉัน         
มากเกินไป

21. ฉันรูสึกวาผลการเรียนของฉันไมดี

22. ฉันรูสึกวาฉันอยากเปนคนอื่นที่ดีกวานี้

23. ฉันไมสามารถเปนที่พึ่งของใครได

24. ฉันไมเคยวิตกกังวลกับเรื่องใดๆเลย

25. ฉันมีความมั่นใจในตนเอง

26. ฉันเปนที่รักใครของผูอื่น

27. ฉันมีความสุขที่ไดอยูรวมกับผูอื่น

28. ฉันมักนั่งใจลอย

29. ฉันอยากเปนเด็กกวานี้

30. ฉันทําในสิ่งที่ถูกตองเสมอ
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ขอความ ใช ไมใช

31. ฉันไมกลาตัดสินใจในการทําสิ่งตางๆดวยตนเอง

32. ที่ผานมาฉันมักทําผิดอยูเสมอ

33. ฉันไมเคยมีความสุขเลย

34. เวลาทําอะไรฉันจะทําอยางเต็มความสามารถ

35. โดยปกติฉันสามารถดูแลตนเองได

36. ฉันเปนคนที่คอนขางมีความสุข

37. ฉันชอบทุกคนที่ฉันรูจัก

38. ฉันรูจักตัวเองดี

39. ไมมีใครใสใจในตัวฉันเลย

40. ฉันไมเคยถูกดุวาเลย

41. ถาฉันมั่นใจวา สิ่งที่ทําอยูนั้นถูกตอง ฉันก็จะไมเปลี่ยนความ
ตั้งใจ

42. ฉันรูสึกทอถอยกับทุกสิ่ง

43. ฉันไมชอบอยูกับผูอื่น

44. ฉันไมเคยประหมาเลย

45. บอยครั้งที่ฉันรูสึกละอายตัวเอง

46. เพื่อนวิพากษวิจารณฉันในทํานองไมดีบอยๆ
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ขอความ ใช ไมใช

47. ฉันพูดความจริงเสมอ

48. ฉันรูสึกวาครูสวนใหญไมชอบฉัน

49. ฉันปลอยชีวิตใหเปนไปตามดวง

50. ฉันไมเคยทําอะไรประสบความสําเร็จ

51. ฉันอารมณเสียงายเมื่อถูกดุ

52. ฉันรูอยูเสมอวา ฉันควรพูดอะไรกับผูอื่น
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ตอนที่ 3 แบบสอบถามการปรับตัว
คําชี้แจง  ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   

นักเรียนคิดวาเหมาะสมกับนักเรียนมากที่สุด โดยใหนักเรียนทําเครื่องหมาย P ลงใน
ชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมายดังตอไปนี้ 
จริงมาก    ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด

ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

1 โรงเรียนนี้ไมเหมาะกับฉัน

2 ฉันชอบคิดแตเรื่องอยากกลับบาน

3 ฉันคิดวาการทําตามกฎระเบียบของ
โรงเรียนเปนเรื่องยาก

4 ฉันกลัวการลงโทษจากครูหอพัก

5 ฉันรูสึกจริงจังกับสิ่งตางๆมากเกินไป

6 ฉันกลัวการตัดสินใจทําสิ่งตางๆดวย
ตนเอง

7 ฉันคิดวาไดรับการดูแลจากโรงเรียนใน
เรื่องตางๆนอย เกินไป

8 ฉันลําบากใจในการอยูรวมกับคนอื่น

9 ฉันรูสึกไมสนุกเหมือนคนอื่นๆ

10 ฉันคิดวาไมสามารถดูแลตนเองไดดี

11 ฉันวิตกกังวลกับการเปลี่ยนแปลงของ
รางกาย
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

12 ฉันมักจะนอนฝนราย

13 ฉันนอนหลับนอยเกินไป

14 ฉันรูสึกปวดศีรษะบอยครั้ง

15 ฉันไมชอบการนอนรวมกับคนอื่น

16 ฉันเขากับคนอื่นๆไมได

17 เพื่อนไมชวยกันทําความสะอาดหองพัก

18 ฉันไมสามารถเขากับกลุมเพื่อนไดดี

19 ฉันมักจะถูกเพื่อนๆหรือรุนพี่รังแก

20 ฉันไมกลาพูดคุยกับคนอื่นๆ

21 ฉันมักจะโดนใชใหไปตักอาหารเสมอ

22 ฉันรูสึกถูกเอาเปรียบจากคนอื่นๆ

23 เพื่อนไมอยากใหฉันรวมกลุมดวย

24 ฉันรูสึกถูกจองจับผิดจากเพื่อนและครู

25 ฉันวิตกกังวลกับการเปลี่ยนแปลงของ
รางกาย

26 เมื่อมีปญหากับเพื่อนฉันไมกลาบอกครู

27 ฉันไมอยากรับประทานอาหารรวมกับคน
อื่น

28 ฉันไมอยากทํากิจกรรมตางๆรวมกับคน
อื่น

29 ฉันลําบากใจที่ตองใชของรวมกับคนอื่น
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

30 ฉันไมพอใจเมื่อคนอื่นมายืมของใช
สวนตัวของฉัน

31 ฉันไมคอยมีสมาธิในการเรียน

32 ฉันรูสึกทําสิ่งตางๆไดชา และขี้ลืม

33 ฉันมักจะรูสึกกลัววาจะทําการบานไมทัน

34 ฉันรูสึกเบื่อกับการเรียน

35 ฉันไมอยากเรียนหนังสือ

36 ฉันไมสนใจวิชาที่เรียน

37 ฉันไมชอบทํางานกลุม

38 ฉันรูสึกอายเมื่อตองออกไปรายงานหนา
ชั้น

39 ฉันคิดวากิจกรรมตางๆในเวลาเรียนเปน
กิจกรรมที่นาเบื่อ

40 ฉันมักใจลอยในเวลาเรียน

41 ฉันมักทํางานไมเสร็จภายในเวลาที่กําหนด

42 ฉันรูสึกโกรธคนอื่นไดงาย

43 ฉันมักจะเขากับครูผูสอนในรายวิชาตางๆ
ไมได

44 ฉันกลัวเรียนไมทันเพื่อน

45 ฉันมักจะตัดสินใจผิดพลาด
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ตอนที่ 4 แบบสอบถามปจจัยที่เกี่ยวของกับความรูสึกมีคุณคาในตนเองและการปรับตัว

ชุดที่ 1 แบบวัดภาพลักษณดานรูปราง

คําชี้แจง   ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   
นักเรียนคิดวาตรงหรือใกลเคียงกับความรูสึกของนักเรียนมากที่สุด โดยใหนักเรียน       
ทําเครื่องหมาย P ลงในชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมาย
ดังตอไปนี้ 
จริงมาก    ถานักเรียนคิดวา    นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา    นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา    นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด

ซึ่งความรูสึกเกี่ยวกับภาพลักษณดานรูปรางเกิดขึ้นกับกับนักเรียนอยางนอย 4 สัปดาห 
ขอ ขอความ จริงมาก จริง

คอนขาง
มาก

จริง
คอนขาง

นอย

จริงนอย

1 ความรูสึกเบื่อหนายทําใหฉันคิดมากเกี่ยวกับ
รูปรางของตนเอง

2 ฉันรูสึกกังวลเกี่ยวกับรูปรางของฉันมากจนคิด
วาจะควบคุมน้ําหนัก

3 ฉันกลัววาฉันจะกลายเปนคนรูปรางนาเกลียด
4 ฉันรูสึกแยมากเกี่ยวกับรูปรางของฉันจน

รองไห
5 ฉันรูสึกวารูปรางของฉันมีความสมสวน
6 ฉันมักจะเปรียบเทียบรูปรางของตนเองกับคน

อื่นเสมอๆ
7 ความคิดเกี่ยวกับรูปรางเขามารบกวนสมาธิ

ของฉันเสมอๆ
8 เมื่อฉันเห็นภาพของตัวเองในกระจก ฉันรูสึก

พอใจกับรูปรางของฉัน
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

9 ฉันไมอยากรวมกิจกรรมกับเพื่อนๆเพราะรูสึก
วารูปรางฉันไมดีเหมือนคนอื่น

10 ฉันรูสึกภูมิใจกับรูปรางของฉัน 
11 ฉันรูสึกวาตนเองสูงหรือเตี้ยมากจนนาเกลียด

เมื่ออยูกับเพื่อนๆ
12 ฉันรูสึกวาฉันเปนคนหนาตาดีเมื่อเทียบกับ

เพื่อนๆ
13 ฉันรูสึกพอใจกับน้ําหนักสวนสูงในปจจุบัน
14 ฉันรูสึกพอใจกับสีผิวของฉัน
15 ฉันกังวลกับรูปรางหนาตาของตัวเองจนนอน

ไมหลับ
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ชุดที่2 แบบสอบถามสัมพันธภาพกับผูปกครอง

คําชี้แจง   ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   
นักเรียนตรงหรือใกลเคียงกับความรูสึกของนักเรียนมากที่สุด โดยใหนักเรียนทํา
เครื่องหมาย P ลงในชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมาย
ดังตอไปนี้ 
จริงมาก    ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด
ผูปกครองหมายถึง พอแม ญาติพี่นอง หรือผูอุปการะเลี้ยงดู

ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขา
งนอย

จริงนอย

1 ผูปกครอง หวงใยเรื่องความปลอดภัยของฉัน
2 ผูปกครองติดตอกับฉันอยูเสมอๆ
3 ผูปกครองสงของขวัญมาใหฉันเนื่องใน

โอกาสพิเศษ เชน วันเด็ก วันเกิดเปนประจํา
4 ผูปกครอง มาเยี่ยมฉันทุกเดือน
5 ผูปกครองไมเคยเขียนจดหมายหรือโทรศัพท

มาหาฉันเลย
6 ผูปกครองพูดจาไมดีกับฉัน
7 ผูปกครองไมเคยแสดงความรักตอฉันเชนการ

กอด ลูบหัว   หอมแกม เปนตน
8 ผูปกครองมาเยี่ยมฉันเมื่อฉันไมสบาย
9 ผูปกครองไมเคยสนใจเรื่องการเรียนของฉัน

เลย
10 ฉันเชื่อฟงคําสั่งสอนของผูปกครอง
11 ฉันไมชอบพูดคุยเรื่องตางๆกับผูปกครอง
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขา
งนอย

จริงนอย

12 ฉันไมชอบใหผูปกครองมารวมกิจกรรมที่
โรงเรียน

13 ฉันดีใจทุกครั้งที่ผูปกครองมาเยี่ยม
14 ฉันยิ้มแยมแจมใสทุกครั้งที่ไดเจอกับ

ผูปกครอง
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ชุดที่ 3 แบบสอบถามสัมพันธภาพกับครู
คําชี้แจง   ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   

นักเรียนตรงหรือใกลเคียงกับความรูสึกของนักเรียนมากที่สุด โดยใหนักเรียนทํา
เครื่องหมาย P ลงในชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมาย
ดังตอไปนี้
จริงมาก    ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด

ครูหมายถึง  ครูโดยสวนใหญในโรงเรียน

ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

1 ครูใสใจทุกขสุขของฉัน
2 ครูไมเคยใหโอกาสชี้แจงเมื่อฉันทําผิดพลาด
3 ครูพูดกับฉันดวยคําพูดที่ไพเราะนาฟง
4 ครูตักเตือนฉันอยางมีเหตุผล
5 ครูไมเคยปลอบใจเมื่อฉันมีความทุกข
6 ครูเปนมิตรที่ดีกับนักเรียน
7 ครูใหกําลังใจฉันในการปรับปรุงตนเอง
8 ฉันและเพื่อนๆไดรับความชวยเหลือจากครู

เสมอๆ
9 ฉันยิ้มแยมและแสดงความเคารพทุกครั้งที่พบ

กับครู
10 ฉันเต็มใจชวยเหลือครูทุกครั้งที่มีโอกาส
11 ฉันไมชอบคุยกับครู
12 ฉันมีความตั้งใจเรียนเวลาครูสอน
13 ฉันไมเคยปรับปรุงตนเองตามคําแนะนําของ

ครู
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

14 ฉันปฏิบัติตามกฎระเบียบของครูดวยความเต็ม
ใจ

ชุดที่ 4 แบบสอบถามสัมพันธภาพกับเพื่อน 
คําชี้แจง ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   

ตรงหรือใกลเคียงกับความรูสึกของนักเรียนมากที่สุด โดยใหนักเรียนทําเครื่องหมาย P 
ลงในชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมายดังตอไปนี้
จริงมาก    ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด

เพื่อนหมายถึง เพื่อนในหองเรียนของนักเรียน
ขอ ขอความ จริงมาก จริง

คอนขาง
มาก

จริง
คอนขาง

นอย

จริงนอย

1 ฉันคิดวาเพื่อนๆมีความสามัคคีกัน
2 คําพูดของฉันมักทําใหเพื่อนโกรธ
3 ฉันมีเพื่อนสนิทในหองเรียน
4 เพื่อนๆมักแสดงอารมณหงุดหงิดใสฉัน
5 เพื่อนๆเปดโอกาสใหฉันแสดงความคิดเห็น         

ไดเต็มที่
6 ฉันมักถูกละเลยจากเพื่อนๆในการเขารวม

กิจกรรมตางๆ
7 เพื่อนๆใหความเปนกันเองกับฉัน
8 เพื่อนสวนใหญชอบนินทา และประชด

ประชันกัน
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

9 เพื่อนไมยอมรับความคิดเห็นของฉัน 
ในขณะทํางานรวมกัน

10 เพื่อนๆมักจะชวนฉันเขารวมกลุมดวย
11 เมื่อฉันมีปญหา เพื่อนๆจะใหคําแนะนํา
12 ฉันและเพื่อนใหกําลังใจซึ่งกันและกัน
13 ฉันและเพื่อนชวยกันทบทวนบทเรียน
14 เพื่อนรังเกียจและไมคอยใหความชวยเหลือ

ฉัน

ชุดที่ 5 แบบสอบถามสิ่งแวดลอมภายในโรงเรียน

คําชี้แจง   ขอใหนักเรียนอานขอคําถามแตละขออยางละเอียด แลวพิจารณาดูวาขอคําถามใดบางที่   
ตรงหรือใกลเคียงกับความรูสึกของนักเรียนมากที่สุด โดยใหนักเรียนทําเครื่องหมาย P 
ลงในชองทางขวามือ ชองใดชองหนึ่ง โดยแตละชองมีความหมายดังตอไปนี้ 
จริงมาก    ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นมากที่สุด
จริงคอนขางมาก ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความมาก
จริงคอนขางนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอย
จริงนอย ถานักเรียนคิดวา นักเรียนมีความรูสึกตามขอความนั้นนอยที่สุด

ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

1 สภาพหองเรียนมีอากาศถายเทสะดวก
2 ภายในหองเรียนมีสภาพไมเรียบรอย
3 หองเรียนมีขนาดเล็กเมื่อเทียบกับจํานวน      

นักเรียน
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

4 ภายในหองเรียนมีมุมใหนักเรียนแสดงผล
งานของตนเอง

5 บริเวณโรงเรียนมีสนามกีฬาใหนักเรียน     
ออกกําลังกาย

6 บริเวณอาคารเรียนมีสถานที่พักผอนที่รม
รื่น

7 โรงเรียนมีลานกิจกรรมไมเพียงพอกับ       
ความตองการของนักเรียน

8 โรงเรียนมีการจัดกิจกรรมใหนักเรียนแสดง
ความสามารถของตนเองเปนประจํา

9 โรงเรียนมีสถานที่อานหนังสือเพียงพอ
สําหรับนักเรียน

10 โรงเรียนมีสื่อการเรียนการสอนที่ทันสมัย
เชนคอมพิวเตอร ที่สามารถใชงานไดดี

11 บริเวณอาคารเรียนมีการจัดสื่อการเรียนรูที่
ชวยสงเสริมการเรียน

12 โรงเรียนมีอุปกรณการเรียนไมเพียงพอกับ
จํานวนนักเรียน

13 โรงเรียนมีการจัดกิจกรรมพัฒนาบริเวณ       
โรงเรียนเปนประจํา

14 โรงเรียนขาดแคลนหองกิจกรรมชมรม
ตางๆ

15 มีครูคอยแนะนําสนับสนุนใหนักเรียนได
ทํา กิจกรรมตามความสนใจของนักเรียน 
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ขอ ขอความ จริงมาก จริง
คอนขาง

มาก

จริง
คอนขาง

นอย

จริงนอย

16 โรงเรียนจัดกิจกรรมตามความสนใจของ      
นักเรียนเปนประจํา

17 โรงเรียนมีระบบรักษาความปลอดภัยที่ดี

ขอขอบคุณนักเรียนทุกคนที่ใหความรวมมือในการตอบแบบสอบถามในครั้งนี้
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