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ABSTRACT 

The purposes of the study were to investigate the problems, needs, and 

wants of a practicum course of the fifth year EFL student teachers at the Faculty of 

Education in Nakhonsawan Rajabhat University. This study also examined student 

teachers’ opinions regarding teaching practice to be emphasized in the practicum 

course. The sample of this study included two groups.  

The first group included 78 fifth year EFL student teachers who completed 

all courseworks and enrolled their practicum course in the first semester of the 2013 

Academic Year. The second group included six EFL student teachers, two university 

teachers who had different years of experiences, and two teachers from a secondary 

school and an elementary school. The participants were selected by simple random 

sampling and purposive sampling.   Two research instruments were used in this study: 

questionnaires and semi-structure interview. The questionnaires included four 

sections: demographic data, problems, needs, and wants during students’ teaching 

practice. Quantitative data were analyzed by descriptive statistics (frequency, mean, 

and standard deviation); whereas, qualitative data were analyzed by content analysis.  

The findings were as follows. EFL teacher students at Nakhonsawan 

Rajabhat University stated that English classroom action research was their main 

problem. The study also found that English classroom action research was most 

necessary in teaching practice. Moreover, EFL student teachers wanted English 

knowledge regarding listening and speaking strategies. 
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CHAPTER I 

INTRODUCTION 

 

 

Quality and achievement in education are a reflection of the teachers’ 

quality and achievement (Basturk, 2009). The teacher factor is one of the most 

influential in the success of any educational institution. This is because the quality of 

instruction depends on the quality of the teacher instructional processes and has a 

direct impact on students’ learning and achievement in the classroom (Jusoh, 2013). 

Teacher quality involves the inputs that teachers bring to the school, including their 

demographics, aptitude, professional preparation, and prior professional work 

experiences (Kaplan & Owings, 2001). Teaching quality also includes creating a 

positive learning environment, selecting appropriate instructional goals and 

assessment, using the curriculum effectively, and employing varied instructional 

behaviors that help the students learn at the higher levels (Tok, 2010). These 

qualifications are acquired by the perspective teachers at the university level, in what 

is called a teacher education program.  

This study aims to survey the current problems, needs, and wants of the 

practicum course, an important part of the Education Program provided for EFL 

student teachers in the Faculty of Education, Nakhonsawan Rajabhat University. This 

chapter presents the background to the study, the rationale for the study, the problem 

statement, the objectives, the research questions, the significance of the study, the 

limitations, the conceptual framework, and a definition of terms.    

 

 

1.1 Background of the study  

“…[T]teaching is both an art and science”; it can be inferred that teaching 

is basically activities carried out in an organized way (Cuban, 1990). Many educators 

(Sinlarat, 1995; Klibngern, 2012) believe that teaching lacks a unified or commonly 
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shared set of rules, and as such cannot even be considered a discipline. Freeman 

(1998) point out that, 

“When we speak of people ‘teaching a discipline’ such as math or biology, 

we are separating the knowledge or content from activity or the teaching. 

These traces of activity that teachers accumulate through the doing of 

teaching are not seen as knowledge; they are referred to as experience. 

Experience is the only real reference point teacher share: experiences as 

students that influence their views of teaching experiences in professional 

preparation, experience as members of society. This motley and diverse 

base of experience unites people who teach, but it does not constitute a 

disciplinary community.” (Freeman, 1998:10) 

It is this motley and divers base of experience that makes teaching challenging as well 

as engaging, fulfilling as well as frustrating. 

Engagement: In general, any teacher education program provides teaching 

experience for student teachers to explore concepts and practice techniques learned in 

coursework. Teaching experience or teaching practice plays an important role in 

student teachers’ acquisition of teaching skills (Tok, 2010). Teaching practice serves 

as a culmination of the teacher education process. Teaching practice provides a time 

for individual student teachers to prepare for a career in education and to apply the 

theories and methods that they have studied during their teacher preparation program 

(Norris, Larke, & Briers, 1990). Teaching practice is an initial opportunity for student 

teachers to take part in activities involved in teaching in actual situations (Tok, 2010). 

Huling-Austin (1990) reported that although teacher education programs have ways of 

providing support, such as seminars by supervising teachers and cooperating teachers, 

most of the interventions failed to help student teachers to develop knowledge and 

skills to solve problems effectively. It is also recognized as an experience in guided 

teaching in which the student teachers assume increasing responsibility for directing 

the learning of a group of students over a specific period of time (Tok, 2010). 

Teaching practice is designed to provide opportunities and guidance in a school setting 

for student teachers to develop their professional competencies, personal 

characteristics, understanding, knowledge, and the skills of a teacher (Olaitan & 

Agusiobo, 1981). 
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Fulfillment: According to Schon (1987), the practicum course plays a 

crucial role in supporting student teachers in many ways, especially developing 

themselves as reflective practitioners parallel with their intellectual and professional 

development. The practicum course gives student teachers the opportunity to gain real 

teaching experiences and the chance to experience the classroom atmosphere 

(Armutcu & Yaman, 2010). For a long period (almost two semesters), student teachers 

receive insights into how to deal with unexpected situations, puzzling, or problematic 

situations; student teachers are teaching learners who can do anything at anytime. 

Valencia, Martin, Place, and Grossman (2009) say that, during student teaching, 

interns must pull together all they have learned in their coursework and teaching 

practice (i.e., classroom management, subject matter knowledge, effective 

instructional strategies, or pacing and curriculum selection), and then they must learn 

to attend simultaneously to these multiple facets of teaching, carry out instruction, and, 

hopefully learn from the experience. One important facet is knowledge of how to teach 

particular subjects, including subject matter knowledge and pedagogical knowledge. 

The practicum can open the door to real-life like teaching experiences with up and 

down feelings that foster inwards and outwards thinking (Armutcu & Yaman, 2010).  

Frustration: When considering teaching practice, some of researchers 

(Calderhead & Shorrock, 1997; Hascher & Moser, 2004; Karamustafaoglo & Akdeniz, 

2002; Austin-Martin, Bull, & Molrine, 1981; Ozkilic, Bilgin,& Kartal, 2008) 

conducted research about the evaluation of student teachers through their teaching 

practice. The researchers found both positive and negative aspects to the practicum 

course. Austin-Martin, Bull, and Molrine (1981) found that student teachers get 

positive results from teaching practice and that “a student teacher participating in a 

pre-teaching course is better equipped to establish a more effective relationship with 

administrators, teachers and pupils than her counterpart who did not participate in such 

a course”. Hascher and Moser (2004) asked student teachers and cooperating teachers 

to evaluate student teachers’ professional development in teaching practice. Their 

evaluation shows that student teachers’ learning increases and improves in practice 

classes. In addition, when student teachers’ attitudes toward students before and after 

the teaching practice were measured, it was observed that they appeared to have a 

more positive attitude after the practicum course.  
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However, according to Calderhead and Shorrock (1997), student teachers 

seemed dissatisfied with the gap between theory and practice. Some research was 

conducted in this area examining the problems that the student teachers faced in 

relating theory and practice. MacDonald (1993) states that student teachers felt that 

they were not prepared to deal with the problems involved in real teaching. 

Karamustafaoglo and Akdeniz (2002) studied the degree to which physics student 

teachers were able to transfer the behaviors that they were required to acquire in the 

practice school. The results indicate that physics student teachers failed to find the 

opportunity to transfer certain behaviors, such as using metaphors, making use of the 

laboratory, developing simple tools and equipment, and selecting and evaluating an 

instructional document to the teaching situation (cited in Ozkilic, Bilgin, Kartal, 

2008). In their study, Ozkilic, Bilgin, and Kartal (2008) found that student teachers, 

who participated in the practicum viewed themselves as ineffective in dealing with 

individual differences among students. Maynard and Furlong (1995) report that 

student teachers need a lot of support in the practicum or they will not be able to 

develop further as a result of possible burnout.  

 In a teacher education program, teacher educators have to make sure the 

teachers produced are professional and of high quality (Yunnus, Hashim, Mahamod & 

Ishak, 2010). During training, the teaching practicum is an essential component for the 

preparation of beginner teachers. The roles of the teaching practicum in preparing 

these teachers are numerous. Nevertheless, there are still a lot of beginner teachers 

who are not ready to face the challenges of the classroom. 

 

 

1.2 Rationale of the study 

In Thailand, three bodies--the Ministry of Education, the Office of Higher 

Education, and public universities—are given the responsibility of training student 

teachers to become prospective teachers. The Faculty of Education is responsible in 

handling the program for the Ministry of Education and the Office of Higher 

Education while in universities, it is offered by the Faculty of Education. 
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In general, teacher education in Thailand consists of five years, divided 

into two phases of learning, both at the university and in a real school setting. The two 

phases make up the process which helps the student teachers to prepare themselves for 

their future career. It exposes student teachers to new perspectives as well as prepares 

them in the knowledge and skills of teaching (Wilke, 2004).  

The first phase of the program includes four years of coursework at the 

university level. The purpose of coursework is to prepare these student teachers for 

their future career. For coursework, student teachers have to learn both pedagogical 

knowledge and content knowledge. Pedagogical knowledge refers to educational 

policy, psychology, classroom management, the nature of the learner, theories of 

learning and development, critical use of technology it interacts with all other content 

areas. Pedagogical knowledge is linked closely to teachers’ beliefs in that there are 

factors that influence teacher attitudes and beliefs toward the implementation of a 

variety of instructional strategies. Content knowledge for English majors includes the 

skills of English teaching, linguistics, culture, and literature. All knowledge at this 

stage is useful and can be challenging to adapt or employ in their teaching practice in 

the second phase. Student teachers have to pass all pedagogical and content subjects 

before moving on to the second phase, the practicum.  

The second phase consists of one year of teaching practice in a real school 

setting, which is called the practicum course; it provides practical work experience in 

areal classroom. Practicum courses or field experiences provide a time for student 

teachers to explore concepts and practice teaching techniques which they have learned 

in their education courses. This is a time for them to express themselves as teachers in 

real situations at schools (Armutcu & Yaman, 2010; Norrish et al., 1990; Olaitan & 

Agusiobo, 1981; Schon, 1987; Valencia at al., 2009). At this stage, student teachers 

have the opportunity to combine both pedagogical knowledge and content knowledge 

in a real classroom environment.  This is quite important for providing student 

teachers with this artistry to open them to the ways of critical thinking, problem-

solving, and applying knowledge and theories in action on their way to becoming 

professional teachers (Armutcu & Yaman, 2010).  

Focusing on the present situation, teachers and students face many 

problems in English teaching practice or the practicum just  as others do (Applegate & 
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Lasley, 1985; Calderhead & Shorrock, 1997; Saricoban, 2010; Wright, 1988). For 

example, Saricoban (2010) conducted a study regarding the problems encountered by 

student teachers during the practicum course. The student teachers reported five 

problems in the practicum course, which included a lack of materials and equipment, 

the course books, differences among learners, the curriculum, and the classroom 

environment.   Therefore, problems which EFL student teachers encountered 

concerning teaching practice have been explored. In the 1960s, researchers in applied 

linguistics began to employ needs analysis procedures in language teaching and 

learning with the purpose of improving the educational program. As a result, the rate 

of the curriculum was developed increasingly (Stufflebeam, Brinkerhoff, McCormick, 

Nelson, 1985). At this point, the needs and wants of EFL student teachers for their 

practicum courses need to be investigated.  

The new curriculum for English education which is offered by 

Nakhonsawan Rajabhat University will be accredited in two years (2015) and the 

curriculum needs to be revised and evaluated. This revision and evaluation must be 

done systematically and scientifically, so a needs analysis, which in the first step in 

curriculum development, must be conducted. Therefore, the results of this study of the 

problems, needs, and wants of EFL student teachers during their teaching practice will 

a useful source of information for curriculum development.  

Needs analysis in language teaching may be used for many purposes 

(Richards, 2001). Need analysis of EFL student teachers is used to find out what 

language teaching skills, language teaching methods, and language skills that EFL 

student teachers need in order to perform a their role of teacher in the real practice 

classroom.  Kusumoto (2008) suggested that the first step in developing teacher 

training is to do a needs analysis (NA) of the students. Similarly, Grier (2005) reported 

that a needs analysis enables the practitioners and educators to shape curriculum 

development. The content of a language course is based on the wants, needs, and 

interests of the learners. The study of student teachers’ problems, needs, and wants in 

the practicum course will help the directors of the English education program at the 

Faculty of Education, Nakhonsawan Rajabhat University to be aware of the causes of 

unexpected situations in the real practice classroom as a result of this analysis of the 

student teachers. 
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1.3 Statement of the problem 

Teacher educators have indicated that teacher education programs have not 

been designed to educate student teachers appropriately to be teachers for the future 

generation (Lee, 2005). Valencia et al. (2009) report that teacher educators often 

criticize education programs as problematic and cooperating teachers regret that 

student teachers are not prepared well for the real settings of the school and classroom. 

The main problems are that student teachers cannot teach effectively, so the   the 

education program does not achieve its objectives (Applegate & Lasley, 1985; 

Calderhead & Shorrock, 1997; Saricoban, 2010).  

Student teachers have to work in the real world which is a complex setting 

where everything seems to be new and unfamiliar for them. The complex setting 

involveds an array of people with varied histories, understandings of the students, 

perspectives on instruction and curriculum (Valencia et al., 2009). Evan and Tribble 

(1986) found that student teachers expressed concerns about the practicum regarding 

tasks and impact (e.g., motivation, the problems of individual learners, and subject 

matter knowledge). The same problems are also found in Thailand. 

In Thailand, the teacher education program is expected to be the place that  

produces and student teachers and transforms them into quality teachers (Klibngern, 

2012). Prof. Paitoon Sinlarat (1995), a prominent Thai educator, said that the Thai 

teacher education program lacks a concern for the ethics of the perspective teachers. 

Moreover, content knowledge and teaching skills are taught separately and it is 

expected that student teachers will be able to combine these two things by themselves 

after graduation. Charearnwongsak (1996) stated that Thai teachers cannot teach 

effectively and their students cannot develop their abilities as well as they should. 

Moreover, Dr. Direk Pornsima (1999), the former Chief of the Thai Teacher Council, 

found three problems in teacher preparation programs and teacher professional 

development, as follows:  

1) Education programs seem to be the last program selected by students. 

Some students in the program do not want to be teachers. Thus, poor or low ability 

students are the input into the program. 

2) Teaching practice: Teachers do not receive on-going training while they 

are teaching (Klibngern, 2012). They do not have the opportunity to develop 
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themselves professionally. Thus, their teaching methods, materials, teaching skills, and 

subject matter knowledge are not up to date. 

3) Management of teacher education program: Teacher education 

programs are the major factor influencing the characteristics of the future teacher. The 

failures of the programs include curriculum design, instructional design, and practicum 

design; these directly affect the teachers and their students and the whole education 

system (Klibngern, 2012).  

The practicum is a core course in the TESOL teacher education program 

(Crookes, 2003). As many have suggested (Armutcu & Yaman, 2010; Olaitan & 

Agusiobo, 1981; Schon, 1987; Norrish et al., 1990; Valencia et al., 2009), the 

practicum is the most worrying component for majority of student teachers, it is their 

first teaching experience. It gives them experience in teaching in a classroom of 

language learners, and receiving reaction through the feedback provided by the 

practicum. The student teacher has a chance to apply knowledge and teaching skills or 

to develop teaching strategies for use in the different dimensions of a language lesson 

(Richards and Nunan, 1990). It is also one of the biggest influences of the teacher 

education program in terms of teacher development (Farrell, 2008). The appropriate 

management of the education program also helps to create an effective teacher 

(Klibngern, 2012). 

At a time student teachers continue their teaching to be a mainstay of 

teacher education programs, administrators and faculty members need to better 

understand the complex interactions (problems, needs, and wants) of the practicum 

setting as well as other forces that interact to create or limit opportunities for student 

teachers to learn. The information is important for the English majors, the Faculty of 

Education, Nakhonsawan Rajabhat University because universities may be not aware 

of what is happening in a real school setting. Therefore, this study should be done to 

understand the teaching experience of these the EFL student teachers. Thus, the 

present study was undertaken to investigate the problems, needs, and wants 

encountered during the practicum in order to provide better support for English majors 

and for the curriculum for the teacher education program during the next two years. 
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1.4  Objectives of the study 

The study has three main objectives: 

1. To identify the problems in the practicum course faced by EFL student 

teachers in the Faculty of Education, Nakhonsawan Rajabhat University. 

2.  To explore the needs for the practicum course felt by EFL student 

teachers in the Faculty of Education, Nakhonsawan Rajabhat University. 

3. To examine the extent of wants for the practicum course expressed by 

EFL student teachers in the Faculty of Education, Nakhonsawan Rajabhat University. 

 

 

1.5 Research Questions 

There are three research questions that help to frame this study: 

1. To what extent do EFL student teachers have problems in teaching 

practice concerning the objectives of the practicum course, the school activities 

provided, the Faculty of Education activities provided, and the role of three related 

persons of the practicum course? 

2. To what extent do EFL student teachers have needs in teaching practice 

concerning the objectives of the practicum course, the school activities provided, the 

Faculty of Education activities provided, and the role of three related persons of the 

practicum course? 

3. To what extent do EFL student teachers have wants for the practicum 

course concerning the teaching of English and classroom management skills, 

evaluation, and knowledge of English? 
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1.6 Conceptual Framework of the Study 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.1: Diagram of the Conceptual Framework 

 

The model (Figure 1) shows the Conceptual Framework for this study. The 

problems, needs, and wants of fifth year EFL student teachers in the Faculty of 

Education, Nakhonsawan Rajabhat University during their teaching practice were 

investigated. This study was based on a needs analysis developed by Hutchinson and 

Waters (1987).  Needs analysis is considered as a strategy for evaluating and revising 

a curriculum. The result of this needs analysis will be an informative source of data. 

The problems, needs, and wants of the fifth year EFL student teachers in the practicum 

course in the Teacher Education Program at the Faculty of Education in Nakhonsawan 

Rajabhat University will be investigated. 

 

 

Problems 
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Teacher Students 
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Supervisors and 

Cooperating teachers 
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Course 
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1.7 Significance of the Study 

The results of the present study can offer helpful information in the 

following ways: 

1. The study will reveal the problems, needs, and wants for the practicum 

course provided for EFL student teachers. This data will be beneficial for teacher 

educators or administrators in the Teacher Education Program, for English majors at 

the Faculty of Education, Nakhonsawan Rajabhat University in helping to shape the 

curriculum for English majors in next two years.  

2. The results will point out the existence of problems, needs, and wants, 

for the practicum course and be helpful in providing information to find possible 

solutions for those problems and the possible support for meeting the needs and wants 

of EFL student teachers in this context. 

3. The results of this study will provide useful recommendations for future 

study, such as other major planners, instructors, and administrators can apply need 

analysis to develop their curriculum in future situations. 

 

 

1.8 Limitations of the study 

The present study aimed to investigate the problems, needs, and wants for 

the practicum course provided for EFL student teachers at Nakhonsawan Rajabhat 

University during the academic year of 2013. The study was limited to EFL student 

teachers in their fifth year. The target population was selected because they have 

completed all coursework and were practicing their teaching in a real school setting. 

The present study was conducted with English student teachers. Thus, in a future 

study, an investigation into other majors might be interesting. In addition, a study 

similar to the present one should be conducted for other EFL student teachers at the 

same level and sharing a similar academic background.  
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1.9 Definitions of terms 

Coursework is four years of study in the teacher education program at the 

university. It involves both pedagogical knowledge and content knowledge. 

The Practicum Course is the period of time provided for student teachers 

to apply all knowledge and skills from their coursework in a real school or classroom. 

Needs Analysis or Needs Assessment (NA) is a set of procedures for 

specifying the parameters of a course of study. 

Problems refer to the difficulties caused by the gap between the EFL 

student teachers’ teaching competency and the level required in the academic target 

situation. 

Needs refers to what the EFL student teachers need to know, learn, and 

master in order to work effectively in a real school setting. 

Wants refers to the preferences of EFL student teachers concerning the 

practicum course. 

An EFL student teacher is a fifth year EFL student teacher who is now 

enrolled in the practicum in a real school setting in the academic year 2013. 
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CHAPTER II 

LITERATURE REVIEW 

 

 

This study investigates the problems, needs, and wants of the practicum 

provided for EFL student teachers at Nakhonsawan Rajabhat University. It is 

necessary, then, to consider information relevant to practicums in Thailand so as to 

provide the readers with the related background information.  This review is divided 

into four parts: 

1. Background to the practicum of the Faculty of Education Nakhonsawan     

    Rajabhat University 

2. The Practicum 

3. Needs analysis 

4. Previous studies regarding the problems, needs, and wants for   

    practicum. 

 

 

2.1 Background to the practicum at the Faculty of Education, 

Nakhonsawan Rajabhat University 

The Center for Student Teacher Professional Development of 

Nakhonsawan Rajabhat University provides instructional books for the practicum to 

school administrators, cooperating teachers, university teacher supervisors, and EFL 

student teachers. The objectives of the practicum, the role of student teachers, the role 

of cooperating teachers, the role of university teacher supervisors, and the 

qualifications for EFL student teachers are stated in these books. The precise roles of 

the three people involved in the practicum are defined explicitly. The objectives and 

the roles for this trio involved in the practicum are presented below. 
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2.1.1 Objectives of the practicum 

Actually, the goal of this practicum is to provide the opportunity for EFL 

student teachers to practice teaching based on the theories which they have studied. 

The major aim can be divided into three objectives which pertain to practice. The three 

objectives of the practicum are set as follows: 

1) To gain knowledge, experience, and skills from teaching practice to 

develop students’ ability to teach in the future 

2) To learn extensively by working as a teacher in a school using  the 

curriculum in their field 

3) To develop a positive attitude toward the teacher profession and 

become aware of the value of the teaching profession.  

These objectives guide the people involved in the practicum (EFL student 

teachers, cooperating teachers, and university teacher supervisors) to perform their 

functions to the best of their ability. These three related individuals will work together 

in order to achieve the goals of the course. To meet the objectives, the course roles of 

each individual must be carried out.  

 

2.1.2 The role of EFL student teachers 

The practicum provides the opportunity for EFL student teachers to work 

as teachers in a real school setting. Their work in the school covers four areas as 

follows. 

1) The teaching area 

During teaching practice EFL student teachers have the opportunity to 

perform as teachers by teaching in a real classroom. They have to teach at least 10 

hours a week in the classroom. The maximum for teaching hours is not more than 12 

hours per week. One teaching hour is equal to 50 minutes and is counted as one 

operational hour.  EFL student teachers have to practice teach for at least 16 weeks or 

450 hours per semester. The subjects which they usually teach are related to their 

major such as English, Thai, science, or physical education. On the other hand, if they 

do not have enough teaching hours in their own field of study, EFL student teachers 

can teach other subjects which the cooperating teachers considers appropriate. 
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Moreover, EFL student teachers have to do other jobs such as producing a knowledge 

board and developing teaching materials. These are required in the practicum.  

2) Producing a knowledge board and developing teaching materials 

In the school context, EFL student teachers have to do three jobs apart 

from teaching. They have to produce a knowledge board and develop teaching 

materials during their practicum.  

 EFL student teachers have to create at least two knowledge boards per 

semester which are useful and up to date for primary or secondary students (Picture 

2.1). EFL student teachers also have to produce teaching materials or teaching aids 

which support learning activities and are suitable for use in class. Moreover, teaching 

materials and teaching aids should be strong and durable, so they can be kept and used 

the next semester. At least three sets of teaching materials or teaching aids must be 

produced per semester (Picture 2.2). Teaching materials must be useful and serve to 

stimulate the students’ interest in the lesson. The next paragraph describes the other 

jobs EFL student teachers must carry out in order to encourage the students to learn 

outside the classroom. 

 

 

 

 

 

 

 

 

 

 

 

 

                                              

Picture 2.1: Knowledge Board 
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Picture 2.2: Teaching Materials 

 

3) Student development activities  

 Student development activities are activities which are conducted for a 

group of primary or secondary students who have the same interests. EFL student 

teachers have to select or design activities which match students’ interest and skills, 

especially English skills, and help improve these skills. These activities help students 

to learn outside the classroom. Examples include English clubs, English camps, or 

special day celebrations (Picture 2.3). 

 

 

 

 

 

 

 

 

 

 

 

Picture 2.3: Other special day celebrations (Christmas day) 

 

Three activities support the teaching and learning of EFL student teachers. 

The next paragraph describes other jobs of EFL student teachers in their roles as 

supporters of learning. 
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4) Other jobs 

Apart from teaching in the classroom, EFL student teachers have the 

opportunity to do other teaching tasks. Other jobs are the school tasks such as serving 

as homeroom teachers, nursing teachers, or academic teachers. Actually, one teacher 

has two or more jobs. These jobs are assigned to each EFL teacher student teacher, 

and are traded among the student teachers on a weekly or monthly basis, depending on 

the school’s requirement. The evaluation of the practicum course involves the 

performance of EFL student teachers, which is evaluated by two people (cooperating 

teacher and supervisor). The next paragraphs describe the roles of these two people 

who play important roles in teaching practice in order to evaluate EFL student 

teachers’ performance. They are the cooperating teacher and university teacher 

supervisors. 

 

2.1.3 The role of cooperating teachers 

In a real school, cooperating teachers are people who are very close to EFL 

student teachers. The Center for Student teachers Professional Development of the 

Faculty of Education has assigned the following role to cooperating teachers. 

Cooperating teachers serve as consultants for the EFL student teachers 

during their teaching practice. The role of cooperating teachers is divided into three 

periods: before teaching, during teaching, and after teaching. These three periods 

cover the whole semester or the entire practicum.   

The first period is called before teaching practice. Cooperating teachers 

have to introduce important people in the school to the EFL student teachers such as 

school administrators, the head teachers in each department in the school, and other 

teachers in the school. Moreover, other issues such as the history of the school, the 

school community, and the important people in the community (if any) are presented 

by cooperating teachers. Then, the existing policies, rules, teacher responsibilities, and 

other regulations of the school are presented. Finally, EFL student teachers are 

introduced to the real classroom before their teaching begins.  

The second period is called during teaching practice. The cooperating 

teachers have to schedule a week before teaching practice starts for EFL student 

teachers to observe teaching and learning in the classroom. This is a chance for EFL 



Neranchala  Jarujit                                                                                                    Literature Review / 18 

student teachers to form a relationship with the students in the classroom. This is a 

useful way for EFL student teachers to plan their own teaching for the whole semester. 

After that, the cooperating teachers have to consider which subject is appropriate for 

each EFL student teacher and assign the subject to that teacher.  

The third period is called teaching evaluation. During this period, the 

cooperating teachers have to evaluate the EFL student teachers’ work and teaching 

performance. Cooperating teachers evaluate EFL student teachers’ performance in 

three areas: teaching ability, planning the lesson, and teacher professional 

development and teaching responsibilities. However, the cooperating teachers have to 

give feedback, suggestions, encourage a positive attitude to the teaching profession, 

and train the student teachers to be good teachers. Moreover, the cooperating teachers 

have to report the results of the EFL student teachers’ work and teaching performance 

to the university teacher supervisors in order for the student teachers’ teaching practice 

to be evaluated correctly. Finally, the cooperating teachers have to cooperate with the 

university teacher supervisors in order to solve problems in the teaching practice of 

EFL student teachers. 

 

2.1.4 The role of university teacher supervisors 

The university teacher supervisor is one of three important people (EFL 

student teachers, cooperating teachers, and university teacher supervisors) in teaching 

practice. The practicum instruction book defines the roles of university teacher 

supervisors in the practicum as can be seen in the following paragraph. 

University teacher supervisors play an important role in the evaluation of 

EFL student teachers’ teaching performance. The university teacher supervisors play 

two major roles in the practicum. The first role of the university teacher supervisors is 

to supervise the EFL student teachers both in their teaching performance and in their 

other jobs as teachers in the school. The criteria are based on the policies of the 

Faculty of Education. University teacher supervisors have to observe EFL student 

teachers’ performance at least three times per semester. Supervising teaching 

performance covers checking lesson plans, observing teaching practice in the 

classroom, giving feedback and suggestions, and consulting with the cooperating 

teaching about EFL student teacher’s problems in teaching practice. The second of the 
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university teacher supervisors is to monitor other EFL student teachers’ tasks such as 

serving as academic teachers or nursing teachers in order to see how responsible the 

student teachers are in carrying out their duties. 

These two major roles of university teacher supervisors play a part in 

evaluating the teaching performance of the EFL student teachers in teaching practice. 

However, the Faculty of Education has specific criteria to identify which EFL student 

teachers are qualified qualify to take the practicum.  

 

2.1.5 Qualification of EFL student teachers 

The Faculty of Education, Nakhonsawan Rajabhat University has listed in 

the practicum course instruction bookin the practicum course instruction book the 

qualifications EFL student teachers need to have to enroll in the practicum. The 

qualifications for EFL student teachers involve their pedagogical knowledge, content 

knowledge, and their personal characteristics. Eight things are needed to qualify for 

the practicum. 

First, EFL student teachers have to be education majors in the Faculty of 

Education. Second, EFL student teachers have to have completed all pedagogical and 

language coursework. Third, EFL student teachers must not be subject to disciplinary 

measures or suspension. Fourth, EFL student teachers must be in good health. Fifth, 

EFL student teachers must have the characteristics of teacher, for example, having 

good morals and a good personality, and being neat and responsible. Sixth, EFL 

student teachers have to submit an application for the practicum by the date indicated. 

Seventh, EFL student teachers have to attend all activities which the Faculty of 

Education provides before enrolling in the practicum. In case of the EFL student 

teachers cannot participate in any activity, they should inform the Center for Student 

Teachers Professional Development a week before the activity starts. Finally, EFL 

student teachers must select the school where they will do teaching practice and level 

of the students by themselves. 

All EFL student teachers who have these qualifications are be able to 

enroll in the practicum. These qualifications are necessary if the EFL student teachers 

are to work appropriately in the schools.  
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2.2 The practicum 

The practicum is central to any teacher education program. The practicum 

provides the opportunity for EFL student teachers to try out in a real situation what 

they have learned from the theories they have studied. EFL student teachers have to 

apply both pedagogical knowledge and content knowledge in the classroom situation 

(Valencia et al., 2009). The practicum is a place for student teachers to demonstrate 

how the theories can be applied to the target situation.  

The teacher education program must ensure that the student teachers are 

well prepared both physically and mentally.  After four years of core coursework for 

student teachers, these student teachers must select a school where they can practice 

their teaching for one year. Their sense of identity as teachers will increase or decrease 

depending on how they perform at this stage. That means the student teachers will fail 

to develop as teachers because of the problems during teaching practice or become 

full-fledged members of the teaching profession. The teacher education program must 

be structured to provide opportunities to develop skills which encourage socialization 

during the initial year of teaching (Gratch, 2001). 

The practicum is useful for the professional development of student 

teachers. Student teachers gain considerable experience through this course in order to 

develop as teachers. Willard-Holt (2001) investigated elementary school student 

teachers’ perceptions of one week of teaching experience. The student teachers in the 

program felt that they gained an understanding of other people, had personal growth, 

gained substantial knowledge of other cultures, and made interpersonal connections 

(Ozek, 2009). The practicum enables student teachers to get a clear idea of the 

education system, and be well-prepared before the start of their teaching career. 

Armutcu and Yamen (2010) concluded that the practicum can open the doors to real-

life good and bad experiences and that teaching practice fosters insides and outsides 

thinking. 

The practicum is also known as clinical training, internship, or practical 

experience, depending on the discipline (Azeem, 2011). The most common objectives 

use  of the practicum  are for student teachers to use, adapt, create, or employ their 

knowledge and their teaching skills in a real classroom (Azeem, 2011). Khan (1993) 

said that an internship is the time when a teaching institution provides a learning 
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experience for student teachers so that they may be able to identify, select, innovate 

and organize activities to develop their teaching competence. The internship is a new 

experience in which student teachers are able to observe activities in the classroom 

and participate actively in the role of a teacher inside and outside of the classroom.   

According to Dreeben (1970) this phase of training contributes not only to 

the development of occupational norms but also to reducing anxiety about teaching 

and to leads to learning classroom techniques. It also seems to contribute most of 

discover workable conduct, where workable becomes characteristically is defined as 

classroom management, following fixed schedules of instruction, simplifying lesson 

plans, getting through the material and cutting back on the breadth and richness of the 

material presented. Cohen and Manion (1983) described the need of teaching practice 

in these words. The theory and training in college prior to first practice cannot 

possibly provide answers for all the problems and unforeseen events student teachers 

are likely to encounter in the school and the classroom. Student teachers not only teach 

in the classroom during the practicum, they also do other jobs as do other teachers in 

the school. 

Student teachers experience the role of a teacher in the practicum. Practice 

training provides an opportunity to gain confidence in teaching and have the 

opportunity to put theories into practice. Moreover, student teachers have the 

opportunity to learn the skills and attitudes of a competent and affective teacher. In 

real schools, student teachers have a chance to learn about children in real life and the 

opportunity for self-evaluation and to discover the strengths and weaknesses in their 

teaching (Brown and Brown as cited in Azeem, 2011). In the practicum, student 

teachers develop the skills for teaching and undergo teacher professional development.  

Farrell (2003) found that teacher education courses could help out by providing 

examples of various different contexts in which beginning teachers may find 

themselves. 

The practicum plays important and a half role in teacher education 

program. One important point in the practicum is that it is hard for inexperienced 

teachers to capture the concept of teaching alone. The next paragraph aims to identify 

the challenges of the practicum.  
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2.2.1 Challenges of the practicum 

The practicum is the time for student teachers to practice and have the 

opportunity to try out their knowledge in a real situation. The first time someone 

teaches, he or she faces a lot of challenges (Jusoh, 2013). This is because learning to 

teach is a complex activity as there are so many unknown and unexpected things.    

In general, the objective of a teacher education program is for the student 

teachers to become good teachers. Dochy, Gielen, Janssens, Schelfhout, and Struyven 

(2006) listed five learning goals for teacher training. Firstly, student teachers have to 

master all content knowledge in the course which they wish to teach. Secondly, 

student teachers need to have skills and knowledge about learning and teaching in 

order to teach appropriately. Thirdly, student teachers have to work in a school setting; 

this is important for developing teaching skills. Fourthly, student teachers must 

become aware of their experiences and their decision making through teaching 

practice to improve their future performance. Finally, the teacher training program 

must also prepare students for taking on wide pedagogical and moral responsibilities. 

These common goals of teacher training are challenges for student teachers in teaching 

practice.   

Student teachers have many concerns when they take practicum (Yunnus, 

Hashim, Mahamod, & Ishak, 2010). They fear what will happen to them during the 

practicum. The student teachers encounter problems in their new environment. This 

new environment consists of school administrators, the cooperating teacher, other 

teachers in the school, and the students. Student teachers are also concerned about 

their own content knowledge and the teaching knowledge, and how to combine those 

two bodies of knowledge. Novice teachers face these challenges because they are 

entering a new profession and have no experience. These challenges and concerns 

cause them problems during their teaching practice. 

 

2.2.2 Problems of the teacher education program affecting the 

practicum 

A number of factors, including teaching methodology, are involved in 

teacher education programs. The structure and content of the teacher education 

program itself may contribute to student teachers’ unrealistic expectations about the 
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difficulties of teaching in general and their own immediate effectiveness in particular 

(Sinlarat 1995). Those factors are given below: 

First, teacher education programs generally do not provide everything tht 

is need for professional preparation:  precise admissions criteria, a complete general 

education program, an academic major, graduate training, a well-supervised 

introduction period, and a performance test (Wise, 1986). As Lanier and Little (1986) 

observe, few individuals are denied access to teacher education programs, and few are 

denied recommendations for certification: the curriculum offers easy access and 

implicit assurances of success provide the opportunity to learn and promote the idea 

that anybody can teach. 

Second, another source of unrealistic expectations may be the years of 

observation (Lortie, 1975) that student teachers have completed; sixteen years of 

classroom experience may encourage the student teachers to believe that those who 

have been students are equipped to be teachers. 

Third, teacher preparation itself is often guilty of downplaying the 

difficulties of teaching (Carter, 1987). Teacher education programs and textbooks 

convey the notion that learning is non-problematic if certain methods are applied and 

generally avoid discussion of what to do when faced with failure (Good, 1983). In 

addition, student teachers are often encouraged to find their own personal teaching 

style or to discover the instructional and managerial strategies that feel right to them 

(Feiman-Nemser & Buchmann, 1985). The implication is that teaching is instinctive 

rather than learned, that there are no particular patterns of behavior that are more 

effective than others.  

The purpose of the practicum is to enable student teachers to work 

effectively in a real school setting, that is, the practicum the situation in which the 

student teachers will apply the content that they have learned in a real school. The 

practicum should therefore be proceed by “first identifying the target situation and 

then carrying out a rigorous analysis of that situation” (Hutchinson & Waters, 1987). 
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2.3 Needs Analysis 

During the 1970s, according to Nunan (1988), needs analysis procedures 

made their appearance in language planning. While such procedures have a long 

tradition in other areas of adult learning, their use in language teaching became 

extensive with the agreement and support of the Council of Europe’s modern language 

project. In the documents of the Council of Europe, needs analysis is used as the initial 

step in establishing behavioral objectives. It is from these objectives that more detailed 

aspects of the syllabus, such as functions, notions, topics, lexis, and structural 

exponents, are derived. According to Brown (1995), conducting a needs analysis is an 

important first step in the development of a curriculum. 

In the field of program planning, needs analysis refers to a range of 

procedures for identifying and validating needs, and establishing priorities among 

them. Richards (1990) stated that needs analysis serves the three main purpose of: 

1) providing an instrument for obtaining a wider range of input into the 

content, design, and implementation of a language program 

2) identifying general or specific language needs that can be addressed in 

developing goals, objectives, and content for a language program 

3) providing data that can serve as the basis for reviewing and evaluating 

an existing program. (Richards, 1990, p1) 

As stated by Richards (1990), needs analysis in language teaching is used 

for many purposes, for example, to find out what knowledge and teaching skills a 

learner needs in order to perform a particular role, to help determine if an existing 

course adequately addresses the need of potential student teachers, to identify the gap 

between what student teachers are able to do and what they need to be able to do, and 

to collect information about the problems that they will experience.  

 

2.3.1 Meaning of needs analysis 

A number of people have proposed different definitions of needs analysis, 

for example, needs analysis in Richards and Rogers’s term (1986) is described thus: 

“Needs analysis is concerned with identifying general and specific 

language needs that can be addressed in developing goals, objectives, and 

content in language program. It may focus either on the general 
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parameters of a language program e.g., by obtaining data on who the 

learners are, their present level of language proficiency, teacher and 

learner goals and expectations, the teacher teaching skills and level of 

proficiency in the target language, constraints of time and budget, 

available instructional resources, as well as societal expectations or on a 

specific needs, such as the kind of listening comprehension training 

needed for foreign students attending graduate seminars in biology.” 

(Richards & Roger, 1986: 156) 

Another definition of needs analysis with a more detailed specifications is 

presented by Brumfit and Roberts (1987). 

“An investigation, in light of specification of the tasks a learner or group 

of learners will be required to perform in the target language, of what 

particular aspects of the target language need to be learned in order to 

bring about proficiency in these particular tasks. The results of needs 

analysis can be used to determine a syllabus and suitable teaching 

techniques.” (Brumfit & Roberts, 1987: 199)  

The definition of Brumfit and Roberts (1983) focuses on the discovery specification of 

tasks that learners will perform in the target situation. According to Iwai et al., (1999), 

the term needs analysis generally refers to the activities that are involved in collecting 

information that will serve as the basis for developing a curriculum that will meet the 

needs of a group of students.  

Brindley (1989) and Berwick (1989) offer definitions of different types of 

needs and accounts of various problems and limitations in making use of this concept, 

including ways in which we might usefully distinguish between needs identified by 

analysts and those expressed or experienced by learners. Brown (1995) defines needs 

analysis as the systematic collection and analysis of all subjective and objective 

information necessary to define and validate defensible curriculum objectives that 

satisfy the language learning requirements of students within the context of particular 

institutions. The outcome of a needs analysis should be a list of aims and objectives 

for the particular context.  

According to Iwai, Kondo, Limm, Ray, Shimizu, and Brown (1999), 

formal needs analysis is relatively new to the field of language teaching. However, 
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informal needs analyses have been conducted by teachers in order to assess what 

language functions their students needs to master in the target situation. In fact, the 

reason why different approaches were born and then replaced by others is that teachers 

have planned to meet the needs of their students during their learning.  

In order to look more deeply into the matter of needs analysis we need first 

to seek an answer to the question: what do we mean by needs? Many people in applied 

linguistics have offered different definitions of needs. 

First, according to Widdowson (1981), needs analysis can refer to 

students’ study or job requirements, that is, what they have to be able to do at the end 

of the course. This is a goal-oriented definition of needs. Needs in this sense are 

perhaps more appropriately described as objectives (Berwick, 1989). 

Second, Mounford (1989) said that needs can mean “what the user-

institution or society at large hold as necessary or desirable to be learned from a 

program of language instruction”. 

Third, Hutchinson and Waters (1987) explained that in language centered 

education, needs means the ability to comprehend and produce the necessary 

linguistics features in the target situation. 

Fourth, Robinson (1991) pointed out that it refers to what the students 

would like to gain from the language course. This view of need implies that students 

may have personal aims in addition to the requirements of their studies or job. 

Personal needs may be devalued by being viewed as wants or desires (Berwick, 1989). 

These definitions of needs are open to contextual interpretations and 

contain value judgments. It is essential in the field of course development to examine 

the needs since this process provides data which can be used to shape the syllabus and 

other factors in the curriculum. Moreover, if deficiencies appear in the course, needs 

can be established to improve or evaluate the course. 

 

2.3.2 When should the needs analysis be carried out? 

Based on a proposal by Robinson (1991), there is general agreement that, 

as much as possible, the needs analysis should be completed before any course or 

series of courses start. Richterich and Chancerel (1980) and Holliday and Cooke 

(1983), however, also suggest that needs analysis needs to be repeated during the 
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existence of the course. Brown (1995) stated that needs analysis serves as a basis for 

developing tests, materials, teaching activities, and evaluation strategies, as well as for 

reevaluating the accuracy of the original needs assessment. Moreover, some 

researchers have demonstrated that needs analysis can best be employed in curriculum 

development (Bosher & Smalkowski, 2002). This is evident because the present 

situation analysis findings will change. For example, as students become more a part 

of the course, their attitudes and approaches to learning may change. Their supporters 

may also become more motivated and broaden the target which they are aiming. For 

instance, in a large institution or university, the needs analysis may need to be repeated 

on a smaller scale annually or every five years or so. This repeated needs analysis can 

be built into the formative evaluation. 

 

2.3.3 Target Situation Analysis (TSA) 

Determining the needs of students at the end of the course is called target 

situation (Robinson, 1991). With the publication of Munby’s Communicative Syllabus 

Design (1978), needs analysis and focusing on learners’ purposes became central to 

curriculum design. Accordingly, the notion of target needs became vital and research 

proved that functions and situations were also fundamental. The term target situation 

analysis (TSA) was first used by Chambers in Munbys’ article (1980) in which he 

tried to simplify the confusion in terminology. For Chambers, TSA is communication 

in the target situation. Munby (1978) introduced the communicative needs processor 

(CNP), as Hutchinson and Waters (1987) say: 

“With the development of the CNP it seemed as if ESP had come of age. 

The machinery for identifying the needs of any group of learners had been 

provided: all the course designers had to do was to operate it”. 

(Hutchinson & Waters, 1987:54) 

In Munby’s CNP, the target needs and target level performance are established by 

investigating the target situation, and his overall model clearly established the place of 

needs analysis as central to ESP, indeed the necessary starting point in materials or 

course design (West, 1998). 

Hutchinson and Waters (1987) divided target situation analysis into three 

types: necessities, lacks, and wants. The description of each is as follow: 
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1) Necessities 

Necessities are the type of need determined by the demands of the target 

situation. That is, “what learner has to know in order to function effectively in the 

target situation”. 

2) Lacks 

The target proficiency in other words, needs to be matched against the 

existing proficiency of the learners. The gap between the two can be referred to as the 

learner’s lacks. 

3) Wants 

Wants are the needs of the learners related to course designers or teachers. 

In other words, wants are the perceptions of the learner as seen by other interested 

parties such as school administrators, cooperating teachers, and university teacher 

supervisors.    

 

2.3.4 Present Situation Analysis (PSA) 

In order to improve on target situation analysis (TSA), Robinson (1991) 

developed present situation analysis (PSA), which Hutchinson and Waters (1987) call 

learning situation analysis. The needs of learners to process their learning are learning 

needs. Learning needs are the knowledge or skills which they have and use in order to 

learn the new information. A present situation analysis requires determining what the 

students are like at the start of their course and investigating their strengths and 

weakness. Richterich and Chancerel (1980) give the widest range of devices for 

establishing the present situation.  These involve three basic sources of information: 

the students themselves, the language teaching establishment, and the user-institution, 

for example, the students’ place of work. For each of these, we need to seek 

information regarding their respective levels of ability; their resources, for example 

financial and technical; and their views on language teaching and learning. We might 

also study the surrounding society and culture: the attitude held towards English and 

towards the learning and the use of a foreign language. 

To conclude, Hutchinson and Waters (1987) state that needs analysis is a 

complex process because it involves target situation needs and learning needs. 

Analysis of target situation needs is concerned with language use, while analysis of 
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learning needs is concerned with language learning – how people learn to do, what 

they do with language.  

For the purpose of this review, the term needs analysis is thus used in a 

broader sense, encompassing both the target situation and learning situation. In this 

study, the researcher investigated the target situation in terms of problems, needs, and 

wants. This present study also examined some factors constraining syllabus 

implementation such as students’ wants, previous experience, and the purpose for 

learning English, instructors’ expectations, content, time, and respondents’ attitudes to 

English teaching.  

Based on the concept of needs analysis, it is appropriate to find 

information on the subject matter, including English teaching problems, needs, and 

wants for the practicum from fifth-year EFL student teachers in the Faculty of 

Education, Nakhonsawan Rajabhat University. These EFL student teachers are 

involved in a real situation, so they are able to give the most useful information for the 

present research.  

This study has been undertaken by researcher. She has carefully designed 

all the processes by consulting her thesis advisors. The researcher has made every 

effort to complete the study by means of topic selection: content, sample sampling 

(fifth-year EFL student teachers), methodology (questionnaires and semi-structured 

interviews), and statistical analysis (SPSS) were all taken into consideration.  

 

 

 2.4 Previous studies on the problems of the practicum 

Problems in the practicum have been found by many researchers in 

different contexts. Based on a review of the research, the problems of the practicum 

can be divided into three types, each related to the  three people involved in the 

practicum (student teachers, university teacher supervisors, and cooperating teachers).  
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2.4.1 Problems of the practicum in the Thai context 

In Thailand three major types of problem regarding the practicum have 

been. Those problems involve teaching skills, the relationship between cooperating 

teachers and university teacher supervisors, and classroom management. 

Problems Involving Teaching Skills 

Problems of the practicum regarding teaching skills cover subject matter 

knowledge, teaching activities, teaching materials, and assessment. Pinitka (1978) 

conducted a study regarding the opinions of student teachers about teaching skills 

during the practicum. The study reported that student teachers reported a high degree 

of problems involving teaching skills, explanation skills, and sequencing teaching 

materials. Phusara (1984) examined the problems of the practicum regarding the 

intension and attitudes of Ramkamhang University student teachers. The research 

shows that student teachers confronted problems regarding introducing lessons, 

learning motivation, teaching techniques, and learning assessment.  

Watchanasalikakul (1983) found that student teachers at a teacher training 

institution in Loei reported the highest degree of problems teaching skills, including 

lesson planning, choosing a teaching methodology, teaching activities, teaching 

materials, and learning assessment. Similarly, a study by Pinkesorn (1996) found that 

student teachers at Rajamongkol Institute of Technology had problems in the 

practicum regarding the objectives of the lesson, teaching methodology, and teaching 

activities. Moreover, Theprenu (2002) found that student teachers had low content 

knowledge, lacked confidence in their ability to teach, and their academics opinions 

were in conflict with those of the cooperating teachers.  

 

Problems in the Relationship between Cooperating Teachers and 

University Teacher Supervisors 

Prakaew (1986) found that cooperating teachers and university teacher 

supervisors had problems in the practicum in Thailand. Charearnsuk (1982) examined 

the problems of student teachers at Ramkamhang University and Chiang Mai 

University in their practicum. His study found that some cooperating teachers did not 

dare give comments to student teachers. On the other hand, some research shows that 

cooperating teachers and university teachers assumed no responsibility (Charearnsuk, 
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1982). A study by Prompen (1983) found that this lack of responsibility on the part of 

cooperating teachers included failure to always observe student teachers’ teaching in 

the classroom and not providing an appropriate model for materials to be used in the 

lesson. Phothiyanun (1999) found that cooperating teachers did not give advice to 

student teachers in terms of how to be a good teacher. Based on his study, university 

teacher supervisors did not always supervise student teachers’ teaching. In contrast, a 

study by Chumpaphad (1984) found that there were not enough cooperating teachers 

and university teacher supervisors to supervise all student teachers during the 

semester.  

 

Problems in Classroom Management 

Meaung-Wong (1974) conducted a study regarding the problems of the 

practicum. His study found that teachers could not control the classroom and were not 

prepared to go into the classroom. According to Phusara (1984), student teachers 

reported the highest level of problems in classroom management. Rupawichet (2003) 

conducted a study regarding the practicum of student teachers in the Faculty of 

Education, Chiang Mai University. His study found that student teachers evaluated 

themselves as lacking the skills need to control the classroom.  

 

Other Problems 

Dangsoong-nern, Kobsiriphat, and Limsuthakul (2002) conducted a study 

regarding best practices for the practicum in Rajabhat universities. There were two 

problems involving the practicum department. The first problem was that the 

objectives of the practicum were not put into practice. The second problem was that 

university teacher supervisors did not have sufficient time to supervise student 

teachers and each university teacher supervisor had different objectives and goals in 

supervising. These elements cause problems in the practicum. 

 

2.4.2 Problems in the practicum in other countries 

Tok (2010) conducted a study into the problems student teachers had in 

teaching skills during practice teaching. The purpose of his study was to determine the 
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problems of student teachers who were taking the practicum. The study found that the 

problems the student teachers experienced during practice teaching were planning the 

lesson, subject matter knowledge, using instructional materials, motivation, 

communication, time management, and behavior management skills.  

Applegate and Lasley (1985) conducted research into the problems of 

student teachers during the practicum. They found that seven problems were related to 

practice teaching: classroom management, working with cooperating teachers, student 

needs, time management, timing practice, workload and clear communication in the 

classroom. However, the most significant problem was finding effective methods for 

dealing with student needs.  

  Saricoban (2010) conducted a survey of the potential problems student 

teachers encounter during their practicum. A questionnaire was employed in the study; 

the questions covered five areas: (a) lack of support in terms of materials and 

equipment, (b) problems resulting from the course book, (c) problems resulting from 

the students, (d) problems resulting from the curriculum, and (e) problems resulting 

from the classroom environment. He found that most problems are due to a lack of 

audio-visual materials; other supplementary materials needed; pronunciation; 

translation; and reading, speaking, and writing activities.  

On the one hand, the way that student teachers see themselves is the one 

thing affecting the practice teaching. A few studies have shed light on this issue. 

Grossman and Mcdonald (2008) found that student teachers come into the classroom 

with two visions; one vision was that student teachers viewed themselves as guests in 

the classroom and that the cooperating teacher had the real power in the classroom. 

Bork and Mayfield (1995) examined the relationship between student teachers and 

their university supervisors and cooperating teachers. The results show that all 

participants indicated their cooperating teachers played a role in their learning to 

teach. Teaching and learning in the classroom were the same both before they arrived 

and after they left. The other goal was that they had some time to try out some of the 

concepts and strategies that they had learned in their coursework. That was the extent 

of some student teachers’ achievement. Chen and Chen (2001) found that student 

teachers reported feeling frustrated over conflicts between cooperating teachers and 

student teachers, relationships with other people in the school, uncertainty about their 
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professional status, students’ attitudes and student discipline, and the work ethics of 

teachers and staff. 

This review of the studies above shows the types of problems which 

occurred during the practicum. From the previous research, it can be seen that the 

problems during practicum are due to the lack of knowledge and teaching skills that 

student teachers bring to the school setting. Based on the studies, the problems can be 

divided into three types: lack of teaching skills, the relationship with cooperating 

teachers and university teacher supervisors, and classroom management. The first 

concerning of the cause of the problem is the preparation course of the program. Based 

on need analysis, it is widely used in research in curriculum development. The basis of 

need analysis is to training program and development program (Dudley-Evans & St 

John, 1998).    

 

 

2.5 Chapter Summary 

This chapter has presented a review of the related literature and concerning 

the practicum, problems in the practicum, and needs analysis. The review of the 

previous literature shows that student teachers have problems during the practicum. 

The practicum plays an important role in teacher education programs and provides the 

opportunity for student teachers to gain professional experience.  Student teachers 

have to combine pedagogical knowledge and content knowledge in a real classroom 

(Valencia et al., 2009). Therefore, EFL student teachers encounter both good and bad 

experiences and face problems in their teaching. These experiences and problems may 

reduce or increase their perceptions of themselves as teachers. On the other hand, the 

literature reviews regarding course design have suggested ways to develop or improve 

curricula. Needs analysis was used in this study in order to evaluate the practicum.  
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CHAPTER III 

METHODOLOGY 

 

 

This chapter presents the research methodology.  This chapter starts with 

the rationale for the mixed methods research design. Details about the population, the 

research instruments, the data analysis procedures, and the statistical devices for data 

analysis will then be given.  

 

 

3.1 Research Design 

The present study employed a mixed method research design to gather 

both quantitative and qualitative data to understand the problems, needs, and wants of 

a practicum course provided for EFL student teachers in the Faculty of Education, 

Nakhonsawan Rajabhat University. The reason that the researcher employed mixed 

method research design was that “although qualitative data provided a detailed 

understanding of a problem while quantitative data provide a more general 

understanding of a problem, each has its limitations” (Creswell & Clark, 2007). “… 

[M]mixed methods research is the type of research in which a researcher or team of 

researchers combines elements of qualitative and quantitative research approaches 

(e.g., use of qualitative and quantitative viewpoints, data collection, analysis, inference 

techniques) for the broad purposes of breadth and depth of understanding and 

corroboration” (Onwuegbuzie & Turner, 2007). 

 

 

3.2 Population and Sample 

Both groups of participants, fifth-year student teachers and teachers were 

involved in this present study. The target population of student teachers was 90 fifth-

year EFL student teachers in the Faculty of Education, Nakhonsawan Rajabhat 
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University. The reasons for selecting these fifth-year EFL student teachers were as 

follows:  

1. These fifth-year EFL student teachers had completed the compulsory 

courses at the university level. They had received preparation in the theory, 

techniques, and teaching methods which are related to their profession.  

2. These student teachers were taking the practicum course in the first 

semester of the 2013 academic year and were practicing their teaching in a real school 

setting. In this setting, the student teachers had to apply the teaching skills and content 

knowledge which they had learned in their classes to a real classroom. These student 

teachers faced problems, difficulties, and unexpected situations and had to deal with 

them alone or with little support. Moreover, many of the problems, difficulties, and 

unexpected situations were different from the theories they had learned.  

 In one year of practice teaching in a real school environment, they faced 

with and many obstacles in teaching English in the classroom. Specifically, they were 

in a context which could make the reflect on the problems, needs, and wants for their 

practicum. Therefore, it is suitable to collect data from this group.   

The exact number of EFL student teachers is shown in Table 3.1. There 

were four university teacher supervisors and cooperating teachers. They were asked to 

volunteer for the semi-structured interviews. The reasons for selecting these teachers 

were as follows:  

1. These teachers were experts in teaching English. 

2. These teachers had worked or supervised for at least five years. 

3. These teachers were willing to participate in the research. 

 

Table 3.1 The sample size for the study 

Sample Population Sample Size 

1. Fifth-year EFL student teachers* 90 78 

2. University teacher supervisors 20 2 

3. Cooperating teachers 52 2 

* Based on the table of sample size (Krejcie & Morgan, 1970) 
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3.2.1 Sampling 

In this study, purpose sampling and simple random sampling were used to 

obtain a representative sample size from the population, as shown in Figure 3.1. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3.1 The sampling process 

 

Firstly, the fifth-year EFL student teachers, Faculty of Education, 

Nakhonsawan Rajabhat University were identified as the best representatives for the 

needs of the present study, based on purposive sampling. McMillan and Schumacher 

(2001) describe this technique in the following way: “The researcher selects particular 

elements from the population that will be representative or informative about the topic 

of interest. The judgment is made about which subject should be selected to provide 

the best information to address the purpose of the research” (p.175).   

Secondly, random sampling was used to choose the sample for the study 

among fifty-year student teachers. Krejcie and Morgan’s (1970) table was used to 

figure out the number of subjects. The total population was 90; thus the sample size 

was 78.  

Finally, the student teachers, university teacher supervisors, and 

cooperating teachers were asked to volunteer in the semi-structured interviews. In 

total, six fifth-year EFL student teachers, two university teacher supervisors, and two 

cooperating teachers from the school took part in the interviews.  

Purposive Sampling Faculty of Education 
Nakhonsawan Rajabhat 

University 

Purposive Sampling English Majors 

Purposive Sampling Fifth-year student 
teachers 

Simple Random 
Sampling 

Sample Group 
(Teacher Trainees) 



Fac. of Grad. Studies, Mahidol Univ.                                                        M.A. (Applied Linguistics) / 37 

In the semi-structured interviews, there were two groups of interviewees. 

The first group was six fifth-year EFL student teachers who volunteered for of the 

semi-structured interview. The second group was two university teacher supervisors 

and two cooperating teachers from the school who had the following characteristics: 

The two university teacher supervisors in the semi-structured interview 

had been supervising EFL student teachers for five years. They had master’s degrees 

in educational program supervision and curriculum development. Their bachelor’s 

degrees were in English education. They were also willing to participate in the semi-

structured interview because they wanted to reflect on the real problems in the 

practicum for EFL student teachers in order to further develop the curriculum. 

One cooperating teacher worked in an elementary school and the other in a 

secondary school. They had been cooperating teachers for five years. They had 

bachelor’s degrees in English education. They also had master’s degrees in curriculum 

development. The two cooperating teacher were willing to participate in the semi-

structured interview because they had cooperate extensively with the EFL student 

teachers for five years.  They thought that their opinions would be useful for the 

practicum and for a new generation of teachers. 

 

3.2.2 Human subjects 

The present research required permission from the Mahidol University 

Institutional Review Board (MU-IRB) before the study could be conducted with 

human subjects. The researcher prepared the research proposal agreed to by the three 

thesis advisors and submitted it to the IRB.  The IRB was asked to examine the 

proposal to verify that: 1) the human subjects’ rights were protected if they 

participated in the research; and 2) the research plan was appropriate. The proposal 

submitted consisted of reasons for conducting the study, the population, the research 

instruments, the data collection procedures, and the data analysis. After the research 

plan was approved by the IRB, the actual research was conducted. The researcher sent 

letters of consent to the Faculty of Education, Nakhonsawan Rajabhat University, in 

order to explain the purpose of the study. The purpose of the study was told to all 

participants so that they could understand why the researcher needed the data 

regarding their experiences involving the problems, needs, and wants of the practicum. 
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In addition, the researcher informed the participants that they should answer all 

questions by giving their own opinions. Moreover, their personal information would 

remain anonymous. After the present study was finished, the information obtained 

from the returned questionnaires was destroyed.   

 

 

3.3 Research instruments 

The research instruments employed in this study included questionnaires 

and semi-structured interviews. In the present study, the quantitative data were 

obtained from a series of questionnaires which consisted of four parts. The first part 

was demographic data about the EFL student teachers in the Faculty of Education, 

Nakhonsawan Rajabhat University who were doing their practice teaching in a real 

school setting. The second part was a questionnaire used to investigate the current 

problems and needs which those EFL student teachers confronted during their practice 

teaching. The third part was a questionnaire used to investigate the wants of those EFL 

student teachers in regard to their practice teaching.  

A series of semi-structured interview questions made up the qualitative 

part of the study; these questions were use to collect in-depth data about the problems, 

needs and wants of the EFL student teachers. The fifteen semi-structured interview 

questions were asked to the six EFL student teachers, two university teacher 

supervisors, and two cooperating teachers. The semi-structured interviews were 

conducted to discover their opinions about the problems, needs, and wants for the 

practicum which could not be obtained from the questionnaires. 

 

3.3.1 Preliminary Interview 

Ten fifth-year EFL student teachers were interviewed by the researcher. 

Those EFL student teachers were asked about the problems of the practicum and the 

situations that they worried about. Then, the data from the interviews were used to 

design the first questionnaire for a pilot study for this study. 
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3.3.2 Questionnaire  

Construction and Development of the Questionnaire 

Firstly, the curricula for the practicum both in the Thai context and the 

foreign context, the practicum instructional book, the data from the preliminary 

interview, and the need analysis were reviewed. Secondly, the researcher analyzed all 

the documents related to the practicum in order to design the questions for the 

questionnaire. Third, the initial questionnaire was prepared and then sent to three 

experts in the practicum for checking item objective congruence index (IOC). Fourth, 

the data obtained from the three experts and the interviews with the EFL student 

teachers concerning the problems, needs, and wants of the practicum were used to 

develop the final questionnaire. 

The two main instruments in this study, the questionnaire and the semi-

structured interview were in Thai in order to minimize problems of ambiguity and 

misinterpretation. 

 

3.3.3 Pilot Study 

A pilot study using a questionnaire as the research tool was designed to 

obtain information relevant to the design of the final questionnaire. The questionnaire 

in the pilot study was distributed to 15 fifth-year EFL student teachers in both an 

elementary school and a secondary school.  

These student teachers were asked to answer the questions and give 

comments on the questionnaire content and terminology. They were asked to express 

other opinions concerning of the practicum. The student teachers in this pilot study 

were asked to answer without being informed that this was pilot study. This is in order 

to for them to take the questions as seriously as if they had been actual subjects in a 

study. Problem items were excluded and all seemingly ambiguous wordings were 

clarified, and the final questionnaire was developed under the supervision of three 

experts: the thesis advisor and co-advisors. Finally, the questionnaire was distributed 

to all subjects. 
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3.3.4 Description of the Questionnaire 

For many good reasons questionnaires are the most widely technique for 

obtaining information from subjects. McMillan and Schumacher (2001) say that a 

questionnaire is relatively economical, has the same questions for all subjects and can 

ensure anonymity. Questionnaires can use statements or questions, but in all cases the 

subject is responding to something written for specific purposes.    

The questionnaire used in this study was developed by the researcher to 

suit the particular context and the purposes of the study. To ensure the appropriateness 

and comprehensibility of the questionnaire items, the thesis advisor and co-advisors 

were consulted. The questionnaires were written in Thai in the hope that problems of 

ambiguity and misinterpretation could be kept to a minimum. The questionnaires were 

divided into three parts (Table 3.2): 

The first part was constructed to obtain demographic data about the 

participants. The questions covered their gender, the level of the students, the location 

of the school, and their English teaching ability. 

The second part was designed to discover the problems they encountered 

in the practicum. The questions covered the objectives of the curriculum, lesson 

planning, and other activities in the school. 

The third part was designed to discover their needs for the practicum. The 

questions covered to the objectives of the curriculum, lesson planning, and other 

activities in the school. 

The fourth part was designed to discover their wants for the practicum. 

The questions covered their teaching skills, materials, evaluation, and their knowledge 

of English.  
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Table 3.2 Questionnaire items 

Topics No. of Items 

First part: Demographics of the participants 

- Gender 

- Level of the students 

- Location of the school 

- English teaching ability 

4 

Second part: Problems in the practicum 

- Curriculum 

- School activities 

- Faculty of Education activities 

- Roles of the three participants in the practicum 

92 

 

Third part: Needs for the practicum 

- Curriculum 

- School activities 

- Faculty of Education activities 

- Roles of the three participants in the practicum 

92 

Third part: Wants for the practicum 

- English teaching and managing skills 

- Evaluation 

- Knowledge of English 

32 

Total 220 

 

All questions were related to the purpose of the research, which was to 

find the problems, needs, and wants of EFL student teachers for their practicum. The 

questionnaire uses a five-point Likert scale. EFL student teachers were asked to 

indicate their opinions on 128 items and rate item. The  mean score obtained from this 

scale was interpreted according to the following ranges: 
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Scale Problem Need Want Mean range 

5 Most problematic Most needed Most wanted 4.50 – 5.00 

4 Very problematic Strongly needed Very wanted 3.50 – 4.49 

3 Problematic Needed Wanted 2.50 – 3.49 

2 Somewhat 

problematic 

Somewhat 

needed 
Slightly wanted 1.50 – 2.49 

1 Not at all 

problematic 

Not at all 

needed 
Not at all wanted 1.00 – 1.49 

 

3.3.5 Validity and Reliability of the Questionnaire 

To ensure the validity of the questionnaire, the following steps were taken: 

1. The questionnaire was developed based on the practicum instructional 

book, a review of the literature, and interviews with EFL student teachers.  

2. The item objective congruence index of the questionnaire was 

determined by three experts.  

3. The questionnaire was modified and revised after consultation with the 

thesis advisory committee.  

4. The questionnaire also was piloted with 15 EFL student teachers. 

Comments from the respondents in the pilot study were used to develop the final 

questionnaire.  

Thus, it would be reasonable to claim content validity for the 

questionnaire. 

To ascertain the reliability of the present questionnaires, Cronbach’s alpha-

coefficient was calculated. A Cronbach’s alpha coefficient of 0.80 was obtained. 

 

3.3.6 Semi-structured interview 

Interviews are used often in policy research. The purpose of the interview 

is “to gather information or bits of data” (Mutchnick & Berg, 1996).  The richness in 

both breadth and depth from the responses given in interviews can help researchers not 

only better understand what goes on in classroom or schools, but also better elicit 

participants’ feelings, interpretations, reactions, or life experiences (Lodico, 

Spaulding, & Voegtle, 2006). 
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 In the present study, semi-structured interviews were employed to gain 

more insightful data concerning the problems, needs, and wants for the practicum; 

guidelines were used, with questions and topics that must be covered. The interview 

allowed the EFL student teachers and teachers to express their opinions about the 

practicum. The interview questions in the present study were developed according to 

the purposes of the study on the basis of the questionnaire. The interview questions 

were piloted with 10 EFL student teachers who volunteered for pilot interviews. Then, 

the comments from those participants were discussed with thesis advisor and the 

interview questions were edited. Finally, 15 interview questions were used for this 

study.  

 

 

3.4 Data Collection Procedures 

The data collection procedure in the present study is described in full 

below: 

Quantitative data procedures 

Firstly, to conduct the present study, a consent letter was sent to those 

responsible for the English major in the Faculty of Education, Nakhonsawan Rajabhat 

University. The consent form asked for permission in order to make an appointment 

withfifth-year EFL student teachers to administer the questionnaire.  

Secondly, the questionnaire was sent by mail to fifth-year EFL student 

teachers at the school. At this time, the researcher asked the EFL student teachers and 

the teachers to volunteer as interviewees in the semi-structured interview stage and to 

make an appointment for the interview. 

 

Qualitative data procedures 

Firstly, the fifth-year EFL student teachers were asked to indicate when 

they would be available for an interview. They were available every day after classes 

finished at their school. The researcher scheduled approximately 15 minutes for each 

student teacher. The interview was audio recorded. 
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Secondly, two cooperating teachers were asked when they would be 

available for an interview. They were available on Saturday at 09.00 in Room 911, 

Faculty of Education, Nakhonsawan Rajabhat University. The approximate amount of 

time for each interview was 15 minutes. The interview was audio recorded. 

Thirdly, two university teacher supervisors were interviewed in the 

afternoon after the two cooperating teachers. Each of them was interviewed for 15 

minutes. The interview was audio recorded. 

During the interview, all the interviewees felt free to express their opinions 

about the practicum. The audio recording was transcribed after the interview was 

finished. 

 

 

3.5 Data Analysis 

3.5.1 Data  Analysis of the Questionnaire 

All answers to the questionnaire were coded as quantitative data. The raw 

data were analyzed by using the Statistical Package for Social Science (SPSS). 

Descriptive statistics were used to analyze the findings of the study. Then mean (M) 

and standard deviation (SD) were calculated to determine the prevalence of fifth-year 

EFL student teachers’ opinions toward their practicum. 

Mean (M): The mean is the most frequently used measure of central 

tendency. The mean is simply the arithmetic average of all the scores. It sums up all 

the scores (McMillan & Schumacher, 2001). This study used the mean to interpret the 

finding by comparing items. 

Standard Deviation (SD): The standard deviation is a numerical index that 

indicates the average variability of the scores. It describes the distance, on the average, 

of the scores from the mean (McMillan & Schumacher, 2001).  

 

3.5.2 Data Analysis of the Semi-structured Interview  

Strauss and Corbin’s (1990) theoretical concepts of open and axial coding 

were used in the present study to analyze the data from the semi-structured interviews. 

Open coding was the initial stage for qualitative data analysis in the present study; this 
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involved the naming and categorization of phenomena by closely examining existing 

data. After completing open coding, axial coding and selective coding were 

undertaken to put the fractured data back together in new ways by making connections 

between categories (Stauss & Cobin, 1990) and attempting to formulate one or more 

core categories, as shown in figure 3.2.  

 

 

 

 

 

 

 

 

 

 

Figure 3.2 Data analysis of the semi-structured interview 

 

 

 

 

 

 

 

Code 1 Code 5 Code 3 Code 4 Code 2 Code 6 Code 7 

Category 1 Category 2 Category 3 Category 4 

Code 8 

Problems Needs Wants 
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 CHAPTER IV  

RESULTS 

 

 

This chapter presents the findings of the present research. The data 

obtained from responses to the questionnaires and the semi-structured interviews were 

analyzed using descriptive statistics and content analysis. This section first presents a 

summary of the demographic data for the respondents. The subsequent parts discuss 

the results in an attempt to answer the research questions proposed in Chapter One. 

The last section presents the overall findings of the study. 

The three research questions are as follows: 

1. To what extent do EFL student teachers have problems in teaching 

practice concerning the objectives of the practicum course, the school activities 

provided, the Faculty of Education activities provided, and the role of three related 

persons of the practicum course? 

2. To what extent do EFL student teachers have needs in teaching practice 

concerning the objectives of the practicum course, the school activities provided, the 

Faculty of Education activities provided, and the role of three related persons of the 

practicum course? 

3. To what extent do EFL student teachers have wants for the practicum 

course concerning the teaching of English and classroom management skills, 

evaluation, and knowledge of English? 

 

 

4.1 Demographic Data 

 The total sample size was 78 EFL student teachers; 10 EFL student teachers 

were males while   68 EFL student teachers were females.  There were 60 EFL student 

teachers teaching elementary schools and 18 EFL student teachers were teaching 

secondary schools. Forty-four schools were located in urban areas, while 34 schools 
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were located in the rural area. Most EFL student teachers believed that they had 

sufficient ability to teach in a real school. Only a few EFL student teachers were not at 

all confident and felt themselves under stress when having to teach. The demographic 

data related to the participants is summarized in Table 4.1. 

 

Table 4.1 Demographic Data 

Student teachers Gender School 

Male Female Elementary Secondary 

Fifth-year EFL  

Student teachers 
10 68 60 18 

   N = 78 

 

 

4.2 Finding One 

Research Question One: what extent do EFL student teachers have 

problems in teaching practice concerning the objectives of the practicum course, the 

school activities provided, the Faculty of Education activities provided, and the role of 

three related persons of the practicum course?  

This section describes the problems experienced by EFL student teachers 

during practice teaching. Descriptive statistics were used to analyze the data obtained 

from the 78 questionnaires. The problems encountered during practice teaching are 

presented in terms of 1) problems encountered during practice teaching 2) the sub-

categories of the problems encountered during the practicum 3) the sub-scales for the 

problems encountered during the practicum. 

The extent of problems in practice teaching is classified according to the 

following criteria and the mean score derived from this scale is interpreted according 

to the following ranges:- 
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4.2.1 Problems encountered during the practicum 

The extent  of the problems encountered during the practicum is presented 

in Table 4.2 (problems encountered during the practicum), Table 4.3 (the sub-

categories of the curriculum problems encountered during the practicum), Table 4.4 

(the sub-categories for the  problems involving the goals  of the practicum), Table 4.5 

(the sub-categories for management problems encountered during the practicum), 

Table 4.6 (the sub-categories problems in evaluation encountered during the 

practicum), Table 4.7 (the sub-categories for operational problems encountered during 

the practicum operation), Table 4.8 (the sub-categories problems in planning lessons), 

Table 4.9 (the sub-categories for problems in delivering the lesson), Table 4.10 (the 

sub-categories for problems in evaluation), Table 4.11 (the sub-categories for 

problems involved in classroom action research), Table 4.12 (the sub-categories for 

problems involving other activities in school), Table 4.13 (the sub-categories for 

problems involving activities held by the Faculty of Education during the practicum), 

Table 4.14 (the sub-categories of problems involving the roles and responsibilities of 

the people involved in practice teaching), Table 4.15 (the sub-categories for the 

problems involving cooperating teachers), Table 4.16 (the sub-categories for the  

problems involving university teacher supervisors), Table 4.17 (the sub-categories for 

the  problems involving the  student teachers themselves). 

 

 

 

 

Rank Problem Mean range 

5 Most problematic 4.50 – 5.00 

4 Very problematic 3.50 – 4.49 

3 Somewhat problematic 2.50 – 3.49 

2 Not so problematic 1.50 – 2.49 

1 Not at all problematic 1.00 – 1.49 
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Table 4.2 Problems encountered during the practicum 

Problems M SD Level 

Curriculum of tpracticum 2.13 1.09 Not so problematic

Operational problems with the practicum 2.25 1.07 Not so problematic

Other activities in school 2.04 1.08 Not so problematic

Activities held by the Faculty of Education 

during the practicum 

2.13 1.14 Not so problematic

Roles and responsibilities of people involved 

in  practice teaching 

1.98 1.03 Not so problematic

N = 78 

  

Table 4.2 reports the average extent of the problems encountered by 78 

EFL student teachers during practice teaching. The results show that EFL student 

teachers experienced only a low level of problems during the practicum. Operational 

problems in the schools (M = 2.25) received the highest mean score of all the 

categories. Problems involving the curriculum of the practicum and activities held by 

the Faculty of Education (M = 2.13) tied for second, other activities in school (M = 

2.04) ranked fourth, and roles and responsibilities of people involved in  practice 

teaching (M = 1.98) was ranked fifth. 

 

Table 4.3 Sub-Categories for the curriculum problems encountered during the 

practicum 

  Curriculum of practicum M SD Level 

1. Purposes of practicum 2.20 1.21 Not so problematic 

2. Practicum management 2.15 1.11 Not so problematic 

3. Practicum evaluation 2.04 0.99 Not so problematic 

N = 78 

  

Table 4.3 presents the extent of the problems involving the practicum 

curriculum encountered during practice teaching in terms of the following categories: 

purposes of the practicum, management of the practicum, and evaluation in the 

practicum. EFL student teachers experienced only a low level of problems in all areas 
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involving the curriculum of the practicum. The highest rating among these problems 

was for the goals of the practicum (M = 2.20). Practicum management (M = 2.15) 

ranked second, while evaluation in thepracticum (M = 2.04) was ranked third. 

  

Table 4.4 Sub-categories for problems involving the goals of the practicum 

Purposes of practicum M SD Level 

1. Employing knowledge and  experiences gained  

    from practice teaching in the school to improve  

    the teaching of English 

2.24 1.21 Not so problematic 

2. Learning work and teacher’s duties for which  

    the curriculum gives the student teacher      

    responsibility 

2.24 1.09 Not so problematic 

3. Having positive attitudes and realizing  

    the value of teaching profession 

2.14 1.19 Not so problematic 

N = 78 

 

Table 4.4 presents the extent of the curriculum problems in terms of the 

goals for the practicum. The EFL student teachers reported that the knowledge and 

skills specified in the objectives of the practicum which they had obtained during the 

practicum could be applied to their work in the future, while their attitudes toward the 

teaching profession seemed positive. 
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Table 4.5 Sub-categories for management problems encountered during the 

practicum 

Practicum management M SD Level 

4. Providing schools in which student teachers  

    could practice teaching 

2.26 1.15 Not so problematic 

5. Providing cooperating teachers for  

     student teachers 

2.23 1.13 Not so problematic 

6. Assigning classes to student teachers 2.22 1.08 Not so problematic 

7. Assigning student teachers to teach 10 hours 

    a week 

2.03 1.01 Not so problematic 

8. Assigning student teachers to teach at the  

    primary level   

2.08 1.13 Not so problematic 

9. Assigning student teachers to teach at the  

    secondary level 

2.14 1.15 Not so problematic 

10. The preparedness of schools where teacher 

       students have to do their practice teaching 

2.14 1.12 Not so problematic 

N = 78 

 

Table 4.5 presents the extent of problems involving the curriculum of the 

practicum in terms of management of the practicum. EFL student teachers reported 

experiencing a low level of problems. The highest mean score was for providing an 

appropriate school for their practice teaching (M = 2.26), while the lowest mean score 

was for the appropriate number of hours for practice teaching hours (10 hours/week) 

(M = 2.03). EFL student teachers reported that not enough schools had been provided 

for the practicum. Three or four student teachers were assigned to the same school, 

thus some of them had to teach in inappropriate classes or teach inappropriate subjects. 

Some cooperating teachers were not expert or did not have an EFL major because of 

the large number of EFL student teachers. However, the EFL student teachers felt 

comfortable with the time allocated for their practice teaching (10 hours/week).  
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Table 4.6 Sub-categories for problems in evaluation encountered during the 

practicum 

Evaluation in the practicum M SD Level 

11. The time provided time by the school for  

       supervision of student teachers 

2.24 1.05 Not so problematic 

12. The time provided by the  university  

       for supervision of student teachers 

1.95 0.96 Not so problematic 

13. Explaining the evaluation of practice teaching 2.13 0.99 Not so problematic 

14. The assessment of characteristics and  

      the student teacher’s performance of the  

      teacher’s duties 

1.92 0.97 Not so problematic 

15. The assessment of lesson plans 1.97 0.98 Not so problematic 

16. The assessment of the ability to  manage  

       learning and teaching 

2.00 0.92 Not so problematic 

17. The appropriateness of the allocation of  

       grades proportion in the assessment of  

       practice teaching 

2.01 1.02 Not so problematic 

N = 78 

 

Table 4.6 presents the extent of curriculum problems encountered during 

the practicum in terms of evaluation in the  practicum. Student teachers reported a low 

level of problems for all these categories. They were felt unsure of the supervision 

provided by the school, while the supervision provided by  the university seemed 

clear. All the evaluation forms used during the practicum were clear and appropriate. 
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Table 4.7 Sub-Categories for the operational problems encountered during the 

practicum  

Operational problems in the schools M SD Level 

 Lesson planning 2.15 1.04 Not so problematic 

Delivering the lesson 2.21 1.07 Not so problematic 

Evaluation 2.02 0.98 Not so problematic 

English classroom action research 2.62 1.18 Somewhat problematic 

N = 78 

 

Table 4.7 presents the extent of the problems of the practicum in terms of 

practice teaching categories: lesson planning, delivering the lesson, evaluation, and 

English classroom action research. EFL student teachers reported experiencing a low 

level of problems in these categories. The highest mean score for these categories was 

for English classroom action research (M = 2.62). Second was for delivering the lesson 

(M = 2.15). Lesson planning (M = 2.15) was third, while evaluation (M = 2.02) was 

fourth.   

 

Table 4.8 Sub-categories problems involving lesson planning 

Lesson planning M SD Level 

18. Specify learning objectives 2.18 1.01 Not so problematic 

19. Specifying learning content 2.09 1.00 Not so problematic 

20. Specifying learning activities 2.23 1.01 Not so problematic 

21. Specifying learning and teaching materials 2.14 1.15 Not so problematic 

22. Specifying assessment of learning   

      achievement 

2.12 1.04 Not so problematic 

N = 78 

 

Table 4.8 shows that EFL student teachers reported a low level of 

problems with lesson planning. The highest mean score was for specifying learning 

activities (M = 2.23). They felt that specifying the content was not a problem for them 

because the textbook provided the content for every hour. 
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Table 4.9 Sub-categories for problems in delivering the lesson 

Delivering the lesson M SD Level 

23. Warm-up (Introducing the lesson) 2.17 1.13 Not so problematic 

24. Managing learning activities 2.15 1.03 Not so problematic 

25. Precision of content 2.21 1.07 Not so problematic 

26. Teaching grammar 2.28 1.01 Not so problematic 

27. Teaching listening 2.24 1.03 Not so problematic 

28. Teaching speaking 2.31 1.06 Not so problematic 

29. Teaching reading skills 2.60 1.50 Somewhat problematic 

30. Teaching listening 2.33 1.02 Not so problematic 

31. Learner-centered learning management 2.37 1.14 Not so problematic 

32. Using appropriate materials 2.18 0.96 Not so problematic 

33. Confidence in teaching 2.23 1.10 Not so problematic 

34. The capacity in specify problems in  

      teaching 

2.14 1.07 Not so problematic 

35. Applying learning activity theories to  

      the classroom 

2.12 1.06 Not so problematic 

36. Capacity to solve problems while  

      teaching 

2.13 1.09 Not so problematic 

37. Classroom management 2.21 1.10 Not so problematic 

38. Reinforcement and moral support 2.09 0.98 Not so problematic 

39. Creating opportunities for student  

       participation 

2.08 0.96 Not so problematic 

40. Using questions and activities to  2.12 0.99 Not so problematic 

       promote thinking skills    

41. Wrap-up 2.04 0.99 Not so problematic 

N = 78 

 

 Table 4.9 presents the extent of problems involved in delivering the 

lesson. Teaching reading was reported as somewhat problematic by the EFL student 

teachers. The EFL student teachers reported that one hour for teaching reading was not 

enough. They had no time to approach all students in the classroom to complete the 
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reading tasks. They just assigned more reading texts for the students to do at home. 

Some EFL student teachers expressed concern about their knowledge of English; this 

concern affected their teaching performance and classroom management. They felt 

that the students did not respect them because they made mistakes while beginning to 

teach. However, for sub-categories of delivering the lesson were found to be not so 

problematic. The EFL student teachers were qualified from the school and classroom 

environment. 

 

Table 4.10 Sub-categories for problems in evaluation 

Evaluation M SD Level 

42. Assessing students’ knowledge  before the 

      lesson (Pre-test) 

2.13 1.02 Not so problematic 

43. Assessing students’ knowledge  during the 

      lesson 

1.95 0.95 Not so problematic 

44. Assessing students’ knowledge  after the    

      lesson (Post-test) 

1.96 1.01 Not so problematic 

45. Assessing whether students met the  

      defined objectives 

1.97 0.91 Not so problematic 

46. Retesting students who do not pass the  

      initial assessment 

2.12 1.00 Not so problematic 

N = 78 

 

As can be seen in Table 4.10, EFL student teachers reported that learning 

assessment was not so problematic. Assessing students’ ability before teaching 

received the highest ranking. Dealing the unsuccessful students ranked second; EFL 

student teachers sometimes had no idea of how to deal with students who did not pass 

the exam and frequently missed class. They asked the cooperating teachers for help in 

solving this problem. 
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Table 4.11 Sub-categories for problems involving classroom action research 

Classroom action research M SD Level 

47. Finding a title 2.51 1.10 Somewhat problematic 

48. Specifying research areas 2.76 1.15 Somewhat problematic 

49. Specifying research objectives 2.71 1.26 Somewhat problematic 

50. Identifying variables 2.65 1.26 Somewhat problematic 

51. Choosing a sample group 2.59 1.24 Somewhat problematic 

52. Specifying the length  of time to be  

     devoted to research 

2.54 1.15 Somewhat problematic 

53. Defining technical terms 2.56 1.23 Somewhat problematic 

54. Reviewing the literature 2.58 1.20 Somewhat problematic 

55. Choosing statistical devices for data 

     analysis 

2.71 1.19 Somewhat problematic 

56. Choosing research instruments 2.58 1.13 Somewhat problematic 

57. Writing the conclusion 2.74 1.22 Somewhat problematic 

58. Writing the discussion 2.72 1.11 Somewhat problematic 

59. Writing an abstract in Thai 2.54 1.10 Somewhat problematic 

60. Writing an abstract in English 2.55 1.21 Somewhat problematic 

N = 78 

 

As shown in Table 4.11, the EFL student teachers reported more problems 

for English classroom research than for the other categories. The EFL student teachers 

reported that English classroom action research was somewhat problematic. They 

expressed concern with this category, because the objectives of the practicum required 

that EFL student teachers conduct an English classroom research project. They 

reported that they had no idea about how conduct a study. Most of their time was 

devoted to teaching in the classroom and to doing other school activities. English 

classroom action research was a problem for them. They were not confident about 

their ability to conduct research by themselves without any help from experts. Finally, 

they reported that they were not well prepared for the English classroom action 

research. 
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Table 4.12 Sub-Categories for problems involving other activities in school 

Other activities in school M SD Level 

61. Standing at the school gate in the morning  

      and evening to ensure the safety of students 

1.86 1.10 Not so problematic

62. Making students stand in rows and conduct 

      activities in front of the flag-pole in the  

      morning 

1.87 1.06 Not so problematic

63. Organizing exhibitions on various  

      important days 

1.90 1.05 Not so problematic

64. Training students to participate in various  

       academic competitions 

1.92 1.01 Not so problematic

65. Substituting for other teachers 2.08 1.09 Not so problematic

66. Performing the duties of a class  teacher 2.03 1.09 Not so problematic

67. Performing the duties ofa subject teacher 2.15 1.10 Not so problematic

68. Performing the duties assigned  in the  

      registration and measurement department 

2.27 1.14 Not so problematic

69. Performing the duties assigned in the  

      Student affairs department 

2.21 1.10 Not so problematic

70. Performing duty as a nursing  teacher 2.19 1.07 Not so problematic

N = 78 

 

The EFL student teachers reported a low level of problems for other 

activities in school, as shown in Table 4.12. The participants reported that they were 

not concerned about these activities or duties in the context of their school. They did 

not find these duties difficult; all such activities were found to be routine.  
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Table 4.13 Sub-Categories for problems involving activities held by the Faculty of 

Education during practice teaching 

Other activities held by  

the Faculty of Education 
M SD Level 

71. Student teacher orientation (sending  

      student teachers to schools)  

2.26 1.25 Not so problematic 

72. Mid-semester seminar 2.13 1.10 Not so problematic 

73. Seminars and exhibitions after  

      practice teaching in schools 

2.13 1.16 Not so problematic 

74. Training involving  case studies 2.01 1.05 Not so problematic 

N = 78    

 

As can be seen in Table 4.13, the EFL student teachers reported a low 

level of problems regarding the activities held by the Faculty of Education. The results 

show that the EFL student teachers gave highest mean ranking to student teacher 

orientation activities. They explained that opening day at different schools were not 

the same; some student teachers had to be at school and carry out teachers’ duties 

before orientation. Moreover, some schools did not require the teachers or cooperating 

teachers to participate in this activity. The student teachers in those context felt that 

they were not part of the school.  

 

Table 4.14 Sub-Categories for problems involving the roles and responsibilities of 

the people involved in practice teaching 

Roles with in the school M SD Level 

Cooperating teachers 1.95 1.06 Not so problematic 

University teacher supervisors 2.15 1.02 Not so problematic 

Student teachers 1.85 1.00 Not so problematic 

N = 78 

  

As seen in Table 4.14, the people involved in the practicum were reported 

as being not so problematic. The university teacher supervisors received the highest 
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mean score M = 2.15. Cooperating teachers (M = 1.95) placed second. The student 

teachers themselves (M = 1.85) received the lowest mean score. 

 

Table 4.15 Sub-categories for problems involving cooperating teachers 

Cooperating teachers M SD Level 

75. Giving advice and consulting with student 

       teachers about teaching problems 

2.06 1.21 Not so problematic 

76. Giving advice and consulting with student 

      teachers about performing teachers’  

      duties 

1.86 1.04 Not so problematic 

77. Checking lesson plans 1.90 1.00 Not so problematic 

78. Having a good relationship with student  

      teachers        

1.99 1.09 Not so problematic 

N = 78 

 

 As can be seen from 4.15, the EFL student teachers reported that the 

relationship with the cooperating teachers   was not so problematic. They reported a 

few problems with cooperating teachers regarding giving advice and consulting about 

teaching problems. They explained that that cooperating teachers had little time to 

consult with them or supervise them because of their workload. However, cooperating 

teachers always checked and corrected their lesson plans before they were carried out 

in the classroom. 
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Table 4.16 Sub-categories for problems involving university teacher supervisors 

University teacher supervisors M SD Level 

79. Supervision of  teaching at least 3  

      times per semester 

2.12 1.08 Not so problematic 

80. Observation of teaching in class and  

      always nothing the supervision 

1.97 1.01 Not so problematic 

81. Always explaining strong points  

      and weak points to student teachers after 

      the supervision of teaching 

1.90 0.98 Not so problematic 

82. Offering useful opinions to cooperating 

       teachers and school administrators to  

       solve problems students’  practice  

       teaching  

1.90 1.00 Not so problematic 

83. Having a good relationship with student  

      teachers  

1.87 1.01 Not so problematic 

N = 78 

 

Table 4.16 shows that the EFL student teachers were concerned with the 

supervision given by university teacher supervisors. They mentioned that most 

university teacher supervisors supervised them only twice per semester. Moreover, in 

some schools, the university teacher supervisors did not supervise them at all during 

the semester. However, the EFL student teachers also understood how great a 

workload the university teachers at Nakhonsawan Rajabhat University had. In 

addition, the school also took care of them very well. 
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Table 4.17 Sub-categories for problems involving the EFL student teachers 

EFL student teachers M SD Level 

84. Conducting case studies 2.03 1.04 Not so problematic

85. Making learning material models and  

      providing how to use them 

1.96 0.99 Not so problematic

86. Making weekly diary entries 1.87 1.06 Not so problematic

87. Working before school starts and after  

      school 

1.81 1.03 Not so problematic

88. Regularly checking work after teaching  1.79 0.99 Not so problematic

89. Following the rules of the institution 1.74 0.94 Not so problematic

90. Working with cooperating teachers 1.74 0.94 Not so problematic

91. Working with other teachers in the  

      school 

1.87 0.99 Not so problematic

92. Working with other student teachers in  

     the school 

1.86 1.05 Not so problematic

N = 78 

 

As shown in Table 4.17, the EFL student teachers reported a low level of 

problems of problems concerning themselves. They were concerned about conducting 

case studies. Working with other people in the school seemed to cause few problems 

for them. Their relationships with other people in the school seemed positive. 
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4.3 Finding Two 

Research Question Two: To what extent do EFL student teachers have 

needs in teaching practice concerning the objectives of the practicum course, the 

school activities provided, the Faculty of Education activities provided, and the role of 

three related persons of the practicum course? 

This section describes the needs for practice teaching reported by EFL 

student teachers. Descriptive statistics were used to analyze the data obtained from 90 

questionnaires. The needs for practice teaching are presented in term of 1) needs for 

practice teaching 2) the categories of needs for the practicum 3) the sub-categories  of 

needs of practicum. 

The extent of needs for practice teaching is classified according to the 

following criteria and the mean score derived from this scale is interpreted according 

to the following ranges:- 

 

 

 

 

 

 

 

 

 

4.3.1 Needs of practicum 

The Levels of needs for the  practicum is presented in the Table 4.18 

(needs for the  practicum), Table 4.19 (the sub-categories of curriculum needs for the 

practicum), Table 4.20 (the sub-categories of needs involving  the goals of the 

practicum), Table 4.21 (the sub-categories  of needs involving practicum 

management), Table 4.22 (the sub-categories of needs involving practicum 

evaluation), Table 4.23 (the sub-categories of needs involved in the operation of tehe 

practicum schools), Table 4.24 (the sub-categories for needs for lesson planning), 

Table 4.25 (the sub-categories involving needs involving the delivering the lesson), 

Table 4.26 (the sub-categories for evaluation needs for), Table 4.27 (the sub-categories 

Rank Need Mean range 

5 Most needed 4.50 – 5.00 

4 Strongly needed 3.50 – 4.49 

3 Needed 2.50 – 3.49 

2 Rarely needed 1.50 – 2.49 

1 Not  at all needed 1.00 – 1.49 
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for needs involving  classroom action research), Table 4.28 (the sub-categories for 

needs involving other activities in school), Table 4.29 (the sub-categories for needs 

involving activities held by the Faculty of Education during the practicum), Table 4.30 

(the sub-categories of needs regarding the roles and responsibilities of the people 

involved in practice teaching), Table 4.31 (the sub-categories of needs involving 

cooperating teachers), Table 4.32 (the sub-categories of needs involving university 

teacher supervisors), Table 4.33 (the sub-categories of needs involving the student 

teachers themselves). 

 

Table 4.18 Needs for the practicum 

Problems M SD Level 

Curriculum of the practicum 4.12 1.05 Strongly needed 

Operation of the practicum  in the schools 4.26 0.92 Strongly needed 

Other activities in school 4.07 1.03 Strongly needed 

Activities held by the Faculty of Education 

during the practicum 

4.04 1.07 Strongly needed 

Roles and responsibilities of the people 

involved in  practice teaching 

4.25 1.02 Strongly needed 

N = 78 

  

Table 4.18 shows the average level of needs for practice teaching as 

expressed by 78 EFL student teachers. The results show that the EFL student teachers 

reported a high level of needs for the curriculum of the practicum. The operation of the 

practicum schools (M = 4.26) had the highest level of needs for all those categories. 

The roles and responsibilities of the people involved in practice teaching (M = 4.25) 

ranked second, the curriculum of the practicum (M = 4.12) was third. Other activities 

in school (M = 4.07) was fourth, and activities held by the Faculty of Education during 

the practicum was ranked fifth. 
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Table 4.19 Categories of needs for curriculum for the practicum 

          Curriculum of practicum M SD Level 

1. Goals of  the practicum 4.19 1.01 Strongly needed 

2. Management of the practicum management 4.07 0.94 Strongly needed 

3. Evaluation in the practicum evaluation 4.11 1.26 Strongly needed 

N = 78 

  

Table 4.19 presents the level of needs for practice teaching in terms of the 

curriculum for the following categories: goals of the practicum, management of the 

practicum, and evaluation in the practicum. The EFL student teachers expressed strong 

needs for all categories related to the curriculum of the practicum. The strongest level 

of needs was reported for the goals of the practicum (M = 4.19). Evaluation in the 

practicum (M = 4.07) ranked second, while management of the practicum (M = 4.11) 

was ranked third. 

  

Table 4.20 Sub-categories of needs for goals of the practicum 

Goals  of the practicum M SD Level 

1. Employing knowledge and experience from   

    practice teaching  in the school to improve the 

    teaching of English 

4.35 1.01 Strongly needed 

2. Learning the work and teacher’s duties for  

    which the student teach has responsibility  

    according to the curriculum 

4.19 0.94 Strongly needed 

3. Having a positive attitude and realizing the  

    value of the teaching profession 

4.04 1.26 Strongly needed 

N = 78 

 

Table 4.20 presents the level of needs for the practicum curriculum in 

terms of the goals of the practicum. The EFL student teachers expressed the highest 

need for on employing knowledge and experience from practice teaching in the school 

to improve the teaching of English. The EFL student teachers reported that the 
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experience and knowledge gained from the practicum would be very useful in their 

career. The EFL student teachers strongly needed to learn to work real teachers and 

had a positive attitude toward the teaching profession. 

 

Table 4.21 Sub-categories of needs for management of the practicum 

Practicum management M SD Level 

4. Providing schools where student teachers to can 

    practice teaching 

4.18 1.10 Strongly needed 

5. Providing cooperating teachers for student  

    teachers     

4.09 1.13 Strongly needed 

6. Assigning courses for student teachers 3.99 1.08 Strongly needed 

7. Assigning student teachers to teach 10 hours a  

    week 

4.03 1.11 Strongly needed 

8. Assigning student teachers to teach at the  

    primary level   

4.01 1.09 Strongly needed 

9. Assigning student teachers to teach at the  

    secondary level 

4.10 1.06 Strongly needed 

10. The preparedness of schools where student  

   teachers have to practice teaching 

4.12 0.93 Strongly needed 

N = 78 

 

Table 4.21 presents the level of needs for the management of the 

curriculum of practicum. The EFL student teachers expressed a strong need for all 

these items. The highest mean score was for providing an appropriate school for their 

practice teaching (M = 4.18). The EFL student teachers reported that they needed a 

wider variety of schools to choose from for the practicum. They needed to practice 

teaching in schools located near their hometown or in the city. The lists of available 

schools were limited in some areas.  
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Table 4.22 Sub-categories for the evaluation needs for the practicum 

Evaluation in the practicum M SD Level 

11. The time provided by the school for  

      supervision of student teachers 

4.09 0.92 Strongly needed 

12. The time provided by the university for  

      supervision of student teachers 

4.03 1.05 Strongly needed 

13. Explaining the evaluation process for  

      practice teaching 

4.13 1.03 Strongly needed 

14. Assessment of characteristics and  

       performance of teacher duties 

4.06 1.08 Strongly needed 

15. Assessment of lesson plans 4.17 1.06 Strongly needed 

16. Assessment of the ability to manage  

       learning and teaching 

4.13 1.13 Strongly needed 

17. Appropriateness of the allocation of grades    

       proportion in the assessment of 

       practice teaching  

4.22 1.04 Strongly needed 

N = 78 

 

Table 4.22 presents the level of needs for evaluation in the practicum 

curriculum of practicum. The EFL Student teachers expressed strong needs for all 

items in this category. They needed a clear explanation of the allocation of grades for 

practice teaching assessment and an explaining of the process for evaluation in 

practice teaching. They explained that clear scoring and an explanation of the 

evaluation process for the course would help them clarify their goals. Moreover, all of 

works were finished on time. 
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Table 4.23 Sub-Categories for needs for the operation of the practicum in schools 

Operation of the practicum in schools M SD Level 

Lesson planning 4.24 0.92 Strongly needed 

Delivering the lesson 4.29 0.95 Strongly needed 

Evaluation 4.20 0.98 Strongly needed 

Classroom action research 4.32 0.84 Strongly needed 

N = 78 

 

Table 4.23 presents the level of needs for practicum in term of practice 

teaching categories: lesson planning, delivering the lesson, evaluation, and classroom 

action research. The EFL student teachers experienced strong needs in all these 

categories. The highest mean score for this category was for classroom action research 

(M = 4.32). The second was for delivering the lesson (M = 4.29). Lesson planning (M 

= 4.24) was third, while evaluation (M = 4.20) was fourth.   

 

Table 4.24 Sub-categories for needs for lesson planning 

Lesson planning M SD Level 

18. Specifying learning objectives 4.21 0.93 Strongly needed 

19. Specifying learning content 4.32 0.91 Strongly needed 

20. Specifying learning activities 4.29 0.94 Strongly needed 

21. Specifying learning and teaching materials 4.22 0.87 Strongly needed 

22. Specifying assessment of learning  

      Achievement 

4.19 0.95 Strongly needed 

N = 78 

 

Table 4.24 shows that the EFL student teachers had strong needs for lesson 

planning. The highest mean score was for specifying learning content (M = 4.32). 

TheEFL student teachers needed more content knowledge of English to plan their 

lessons effectively. The EFL student teachers also needed to provide a learning 

environment in the classroom and to encourage their students during the lesson. 
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Table 4.25 Sub-Categories for needs for delivering the lesson 

Delivering the lesson M SD Level 

23. Warm-up (Introduce the lesson) 4.27 0.94 Strongly needed 

24. Managing learning activities 4.18 1.02 Strongly needed 

25. Precision of content 4.31 0.88 Strongly needed 

26. Teaching grammar 4.27 0.87 Strongly needed 

27. Teaching listening 4.26 0.91 Strongly needed 

28. Teaching speaking 4.28 0.88 Strongly needed 

29. Teaching reading 4.23 0.92 Strongly needed 

30. Teaching listening 4.14 0.99 Strongly needed 

31. Learner-centered learning management 4.22 0.93 Strongly needed 

32. Using appropriate materials 4.27 0.98 Strongly needed 

33. The confidence in teaching 4.26 0.99 Strongly needed 

34. Capacity to specify problems in teaching 4.22 1.02 Strongly needed 

35. Applying learning activity theories to the  

      classroom 

4.26 0.90 Strongly needed 

36. Ability to solve problems while  

       teaching 

4.26 0.95 Strongly needed 

37. Classroom management 4.23 1.06 Strongly needed 

38. Reinforcement and moral support 4.19 1.08 Strongly needed 

39. Creating opportunities for student  

      participation 

4.33 0.90 Strongly needed 

40. Using questions and activities to  4.22 0.98 Strongly needed 

      promote thinking skills    

41. Wrap-up 4.28 0.96 Strongly needed 

N = 78 

 

 Table 4.25 presents the level of needs for delivering the lesson. 

Teaching reading was reported as strongly needed by the EFL student teachers. The 

EFL student teachers expressed the highest needed for precision the content. In the 

schools where they taught, the EFL student teachers were assigned to teach in contexts 

they had not expected. The content which they have learned during their coursework 
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was sometimes insufficient for their needs. In the interviews, the EFL student teachers 

explained that they needed more time each week or month to learn, review, or repeat 

the content so as to be better prepared for the classroom. The second need for 

delivering the lesson was for teaching speaking. The EFL student teachers ‘words in 

front of the class and that the speaking activities in their coursework had been limited. 

They needed extra courses for teaching pronunciation and teaching speaking and 

listening activities before or during their practice teaching.  Warm-up and wrap-up 

activities were expressed as their third need for delivering the lesson. The EFL student 

teachers found that warm-up and wrap-up activities for English class were important 

in order to prepare for and check their students’ understanding of the lesson. A variety 

of warm-up and wrap-up activities would help them to achieve the purposes of the 

lesson.  

 

Table 4.26 Sub-categories of needs for evaluation 

Evaluation M SD Level 

42. Assessing students’ knowledge before the    

      lesson (Pre-test) 

4.15 1.00 Strongly needed 

43. Assessing students’ knowledge during the   

      Lesson 

4.17 1.02 Strongly needed 

44. Assessing students’ knowledge after the lesson  

      (Post-test) 

4.23 0.95 Strongly needed 

45. Assessing students’ ability to meet the  

     defined objectives 

4.28 0.97 Strongly needed 

46. Retesting students who did not pass the  

     Assessment 

4.18 0.97 Strongly needed 

N = 78 

 

As can be seen in Table 4.26, the EFL student teachers expressed a strong 

need for evaluation. Assessing students’ knowledge to meet the defined objectives was 

rated highly. The EFL student teachers needed suitable materials for testing for every 

kind of adjectives or goal of the lesson. The EFL student teachers found that they 
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sometimes designed tests or activities which failed to meet objectives of the lesson. 

They needed formal materials or forms of testing for each kind of objective. 

 

Table 4.27 Sub-Categories of needs for English classroom action research 

English Classroom action research M SD Level 

47. Giving a title to the research project 4.36 0.77 Strongly needed 

48. Specifying research areas 4.38 0.85 Strongly needed 

49. Specifying research objectives 4.42 0.81 Strongly needed 

50. Identifying variables 4.28 0.88 Strongly needed 

51. Choosing a sample group 4.29 0.92 Strongly needed 

52. Specifying the length of time in which to  

      conduct the research 

4.32 0.83 Strongly needed 

53. Defining technical terms 4.28 0.88 Strongly needed 

54. Reviewing the literature 4.38 0.87 Strongly needed 

55. Choosing statistical devices for data  

      Analysis 

4.22 0.92 Strongly needed 

56. Choosing research instruments 4.35 0.85 Strongly needed 

57. Writing the conclusion 4.36 0.91 Strongly needed 

58. Writing the discussion 4.32 0.87 Strongly needed 

59. Writing an abstract in Thai 4.27 0.93 Strongly needed 

60. Writing an abstract in English 4.29 0.83 Strongly needed 

N = 78 

 

Table 4.27 shows that the EFL student teachers expressed a strong need 

for English classroom action research. They needed extra courses for conducting 

English classroom action research because the knowledge they had gained from their 

coursework was not sufficient for the situation in which they found themselves and 

some EFL student teachers forgot what they had already learned. The highest mean 

score went to specifying the research objectives (M = 4.42). As can be seen from the 

table, all the sub-categories, including the process of giving a title to the research, 

specifying the research areas and writing the abstract, were rated as strongly needed. It 
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can be implied that the EFL student teachers needed in-depth information and advice 

from experts to conduct English classroom action research. 

 

Table 4.28 Sub-Categories of needs for other activities in the school 

Other activities in the school M SD Level 

61. Standing at the school gate in the morning  

      and evening to ensure the safety of students 

4.19 1.00 Strongly needed 

62. Making students stand in rows and carry  

      out activities in front of the flag-pole in the  

      morning 

4.15 1.04 Strongly needed 

63. Organizing exhibitions on various  

      important days 

4.21 1.06 Strongly needed 

64. Training students to participate in various  

       academic competitions 

4.23 1.12 Strongly needed 

65. Substituting for other teachers 4.05 1.09 Strongly needed 

66. Performing the duties of a class teacher 4.08 0.99 Strongly needed 

67. Performing the duties of an academic  

      Teacher 

3.88 0.99 Strongly needed 

68. Performing duty as a teacher in the  

      registration and measurement department 

3.99 1.01 Strongly needed 

69. Performing the duties of a teacher in the  

      student affairs department 

3.96 1.01 Strongly needed 

70. Performing duty as a nursing teacher 3.96 1.01 Strongly needed 

N = 78 

 

The EFL student teachers a strong need for other activities in school, as 

shown in Table 4.28. The participants reported they needed the skills to do activities at 

the school context. Training students to participate in various academic competitions 

(M = 4.23) received the highest mean score for needs for other activities in school.   

 

 

 



Neranchala  Jarujit                                                                                                              Results / 72 

 

Table 4.29 Sub-Categories of needs for activities held by the Faculty of Education 

during practice teaching 

School activities provided M SD Level 

71. Student teacher orientation (sending student  

      teachers to schools)  

4.01 1.03 Strongly needed 

72. Mid-semester seminar 3.97 1.13 Strongly needed 

73. Seminars and exhibitions after 

      practice teaching in schools 

4.06 1.09 Strongly needed 

74. Training about case studies 4.15 1.04 Strongly needed 

N = 78    

 

The EFL student teachers expressed strong needs regarding the activities 

held by the Faculty of Education. They gave highest mean score to the need for 

training about case studies. A case study is one requirement in the practicum 

evaluation process. The EFL student teachers needed to learn well how to conduct a 

case study in order to get a good grade in the practicum. 

 

Table 4.30 Sub-Categories of needs involving the roles and responsibilities of the 

people involved in  practice teaching 

School activities provided M SD Level 

Cooperating teachers 4.41 1.03 Strongly needed 

University teacher supervisors 4.11 1.00 Strongly needed 

EFL Student teachers 4.24 1.03 Strongly needed 

N = 78 

  

As Table 4.30 shows, problems involving the people involved in the 

practicum was expressed as a strong need for the practicum. Problems with the 

cooperating teacher (M = 4.41) was ranked first. The EFL student teachers themselves 

placed second, and the university teacher supervisors (M = 4.11) were third. 
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Table 4.31 Sub-categories of needs for cooperating teachers 

Cooperating teachers M SD Level 

75. Giving advice and consulting with  

      student teachers about teaching problems 

4.14 1.01 Strongly 

76. Giving advice and consulting with student  

      Teachers about performing the duties of a  

      Teacher 

4.14 1.02 Strongly needed 

77. Checking lesson plans 4.22 1.05 Strongly needed 

78. Having a good relationship with student  

      Teachers 

4.17 1.07 Strongly needed 

N = 78 

 

 As can be seen from Table 4.31, the EFL student teachers expressed a 

strong need for their relationship with the cooperating teacher. They needed a fixed 

time for the cooperating teacher to check their lesson plans (M = 4.22) before using 

them in class. They wanted the cooperating teachers to have a good relationship  

(M = 4.17) with the student teachers and for the sometimes give advice and consult (M 

= 4.14) with the EFL student teachers about teaching problems. They also needed 

advice from the cooperating teachers about the duties of teachers in the school (M = 

4.14). 
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Table 4.32 Sub-categories of problems involving the university teacher 

supervisors 

School activities provided M SD Level 

79. Supervision of teaching at least 3 times a     

      Semester 

3.96 1.03 Strongly needed 

80. Observation of teaching in class and always    

       nothing the supervision 

3.96 1.02 Strongly needed 

81. Always explaining strong points and weak  

      points to student teachers after the supervision  

      of teaching 

4.08 1.00 Strongly needed 

82. Offering useful opinions to cooperating  

      teachers and school  administrators to solve  

      student teachers’ problems  during practice  

      teaching 

4.26 0.99 Strongly needed 

83. Having a good relationship with student  

      Teachers 

4.33 0.96 Strongly needed 

N = 78 

 

Table 4.32 shows that the EFL student teachers expressed a high need for a 

good relationship with their university teacher supervisors (M = 4.33). Offering useful 

opinions to cooperating teachers and school administrators to solve problems in 

practice teaching (M = 4.26) was rated as the second needs. The EFL student teachers 

needed an explanation after their teaching about their weak points and strong points in 

teaching (M = 4.08) in order to improve their teaching. 
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Table 4.33 Sub-categories of needs for EFL student teachers 

EFL student teachers M SD Level 

84. Conducting case studies 4.21 0.95 Strongly needed 

85. Making learning material models and  

      providing how to use them 

4.26 0.97 Strongly needed 

86. Making weekly diary entries 4.09 1.05 Strongly needed 

87. Working before school starts and after  

      school 

4.06 1.06 Strongly needed 

88. Regularly checking work after teaching  4.08 1.10 Strongly needed 

89. Following the rules of the institution 4.10 1.07 Strongly needed 

90. Working with cooperating  teachers 4.12 1.04 Strongly needed 

91. Working with other teachers in the school 4.13 1.03 Strongly needed 

92. Working with other student teachers in the 

      schools 

4.18 1.01 Strongly needed 

N = 78 

 

Table 4.33 shows that the EFL student teachers a strong level of need 

about themselves. The needs for learning the methods for making teaching materials 

and for using materials appropriate to the lesson (M = 4.26) received the highest mean 

scores for needs. They also needed the skills of forming good relationships with other 

teachers and student teachers in the school. The skill of giving feedback to the students 

was also needed. 
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4.4 Finding Three 

Research Question Three: To what extent do EFL student teachers have 

wants for the practicum course concerning the teaching of English and classroom 

management skills, evaluation, and knowledge of English? 

This section describes the wants experienced by EFL student teachers 

during practice teaching. Descriptive statistics were used to analyze the data obtained 

from 78 questionnaires.  

The scale for the extent of wants for  practice teaching is classified 

according to the following criteria and the mean score derived from this scale is 

interpreted according to the following ranges:- 

 

 

 

 

 

 

 

 

 

4.4.1 Wants for practice teaching 

The level of wants for practice teaching is presented in Table 4.18. All of 

the categories focus on the knowledge that the EFL student teachers want before or 

during their practice teaching. The level of wants for the practicum are presented in 

Table 4.34 (Sub-categories of wants for the practicum), Table 4.35 (Sub-categories of 

wants for teaching skills and  classroom management), Table 4.36 (Sub-categories of 

wants for teaching materials), Table 4.37 (Sub-categories of wants for evaluation), and 

Table 4.38 (Sub-categories of wants for knowledge of English). 

 

 

 

 

Rank Want Mean range 

5 Most wanted 4.50 – 5.00 

4 Strongly wanted 3.50 – 4.49 

3 Wanted 2.50 – 3.49 

2 Rarely wanted 1.50 – 2.49 

1 Not at all wanted 1.00 – 1.49 
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Table 4.34 Sub-Categories of wants for the practicum 

Wants M SD Level 

Teaching skills and classroom management  3.99 0.82 Strongly wanted 

Teaching materials 3.96 0.82 Strongly wanted 

Evaluation 4.01 0.81 Strongly wanted 

Knowledge of English 4.12 0.78 Strongly wanted 

N = 78    

 

Table 4.34 shows that knowledge of English was the highest want for the 

practicum (M = 4.12). Evaluation skills for the language classroom  

(M = 4.01) was second. Teaching skills and classroom management (M = 3.99) was 

the third, and teaching materials (M = 3.96) was the fourth. 

 

Table 4.35 Sub-categories for wants for teaching skills and classroom 

management 

Teaching skills and classroom management M SD Level 

1. Teaching listening 4.13 0.81 Strongly wanted 

2. Teaching  speaking 4.10 0.74 Strongly wanted 

3. Teaching reading 4.03 0.85 Strongly wanted 

4. Teaching writing 3.99 0.87 Strongly wanted 

5. Use of Problem-Based Learning 4.03 0.80 Strongly wanted 

6. Use of Brain-Based Learning 3.95 0.80 Strongly wanted 

7. Use of Cooperative Learning 3.99 0.76 Strongly wanted 

8. Use of jigsaw activities 3.92 0.86 Strongly wanted 

9. Use of 4MAT learning 3.91 0.84 Strongly wanted 

10. Use of mind maps 3.92 0.87 Strongly wanted 

N = 78 

 

Table 4.35 shows that the EFL student teachers rated strongly their want 

for teaching skills and classroom management. Teaching listening (M = 4.13) was the 

highest want for the practicum and teaching speaking (M = 4.10) was selected as the 

second want. Teaching reading (M = 4.03) was third and teaching writing (M = 3.99) 
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was fourth. Using cooperative learning (M = 3.99) was the highest want in the  sub-

category of teaching methods and techniques. Brain-Based learning (M = 3.95) was 

second. Using jigsaw activities and mind maps (M = 3.92) tied for third and 4MAT 

learning (M = 3.91) was fifth.  

 

Table 4.36 Sub-Categories for wants for teaching materials 

Teaching materials M SD Level 

11. Choosing teaching materials that match  

      teaching objectives 

4.05 0.82 Strongly wanted 

12. Making simple materials  4.05 0.78 Strongly wanted 

13. Using technology to make teaching  3.91 0.79 Strongly wanted 

14. Using games in teaching 4.04 0.84 Strongly wanted 

15. Using songs in teaching 3.83 0.87 Strongly wanted 

16. Choosing useful websites for making  

      teaching materials and worksheets 

3.88 0.85 Strongly wanted 

N = 78 

 

Table 4.36 shows that the EFL student teachers expressed strong wants for 

teaching materials. The highest wants for teaching materials were for choosing 

teaching materials that matched the teaching objectives and making simple materials 

(M = 4.05). Using games (M = 4.04) placed third. Using technology to make materials 

(M = 3.91) was the fourth want. Choosing useful websites for making teaching 

materials and worksheets (M = 3.88) ranked fifth and using songs in class (M = 3.83) 

was sixth. During the interviews, the EFL student teacher students reported that 

materials were useful for teaching and learning in the classroom. They increase the 

interest of the students in the lesson. Learning in the classroom flow from the lesson 

plan and reaches the objectives of the lesson. However, their knowledge about 

teaching is sometimes based on out-of-date theories. At the real school setting, the 

EFL student teachers wanted to learn about innovations in the use of teaching 

materials from the outside world outside and to be able to exchange information with 

their friends in order to develop their teaching. 
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Table 4.37 Sub-Categories for  wants for evaluation 

Evaluation M SD Level 

17. Creating integrative tests 4.00 0.80 Strongly wanted

18. Creating listening tests 4.04 0.79 Strongly wanted

19. Creating speaking tests 4.08 0.78 Strongly wanted

20. Creating reading tests 3.96 0.90 Strongly wanted

21. Creating writing tests 3.99 0.79 Strongly wanted

N = 78 

 

Table 4.37 shows that the EFL student teachers expressed strong levels of 

want for evaluation. Creating speaking tests (M = 4.08) was expressed as the highest 

want for evaluation. Creating listening tests (M = 4.04) was the second want for 

evaluation. Creating integrative tests (M = 4.00) was the third want for evaluation. 

Creating writing tests (M = 3.99) was rated as the fourth want and creating reading 

tests (M = 3.96) was the fifth want for evaluation. The responses given during the 

interview show that the EFL student teachers to learn various designs for the 

evaluation of students’ performance. They wanted to learn about different forms of 

testing the students’ performance after each lesson or unit. They mentioned that the 

type of evaluation they learned about in their theoretical classes was too old-fashioned 

and not appropriate for some groups of students because the students had individual 

differences. 
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Table 4.38 Sub-Categories for wants for knowledge of English  

Knowledge of English M SD Level 

22. English grammar 4.13 0.77 Strongly wanted

23. Culture of native speakers 4.05 0.71 Strongly wanted

24. English conversation 4.15 0.70 Strongly wanted

25. English songs 4.13 0.82 Strongly wanted

26. Listening strategies and techniques 4.12 0.82 Strongly wanted

27. Speaking strategies and techniques 4.12 0.88 Strongly wanted

28. Reading strategies and techniques 4.19 0.82 Strongly wanted

29. Writing strategies and techniques 4.19 0.85 Strongly wanted

30. Technical terms in other fields  

      such as science, early childhood education, 

      music, dance, physical education,  

      social studies, and art 

4.08 0.67 Strongly wanted

31. English activities that are suitable for every  

       age of learner 

4.10 0.76 Strongly wanted

32. Teaching English with native-speaking 

      Teachers 

4.09 0.84 Strongly wanted

N = 78 

 

Table 4.38 shows that the EFL student teachers expressed a strong level of 

want for knowledge of English. The highest wants were for reading and writing 

strategies (M = 4.19). English conversation (M = 4.15) was third. English songs and 

English grammar (M = 4.13) tied for fourth. Listening and speaking strategies (M = 

4.12) tied for sixth. English activities that are suitable for every age of learner (M = 

4.10) placed seventh. Teaching English with native-speaking teachers (M = 4.09) was 

eighth. Technical terms from other fields such as science, early childhood education, 

music, dance physical education, social studies, and art (M = 4.08) ninth  knowing 

about the culture of native speakers was tenth.  
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CHAPTER V 

DISCUSSION 

 

 

This chapter discusses the findings of the present study based on the 

following research questions:  

1. To what extent do EFL student teachers have problems in teaching 

practice concerning the objectives of the practicum course, the school activities 

provided, the Faculty of Education activities provided, and the role of three related 

persons of the practicum course? 

2. To what extent do EFL student teachers have needs in teaching practice 

concerning the objectives of the practicum course, the school activities provided, the 

Faculty of Education activities provided, and the role of three related persons of the 

practicum course? 

3. To what extent do EFL student teachers have wants for the practicum 

course concerning the teaching of English and classroom management skills, 

evaluation, and knowledge of English? 

 

 

5.1 Discussion of Finding One 

Research Question 1: To what extent do EFL student teachers have 

problems in teaching practice concerning the objectives of the practicum course, the 

school activities provided, the Faculty of Education activities provided, and the role of 

three related persons of the practicum course? 

This part discuses the problems involved in practice teaching as 

experienced by 78 EFL student teachers at Nakhonsawan Rajabhat University, and 

analyzes the reasons for those problems.  

The findings show that EFL student teachers had a moderate level of 

problems in dealing with operational issues in the practicum (M = 2.25). These 

problems included lesson planning (M = 2.15), delivering the lesson (M = 2.21), 
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evaluation (M = 2.02), and classroom action research (M = 2.62). Among the five 

categories of operational problems for the practicum, English classroom action 

research had the highest mean score.  

It can be said that the EFL student teachers had difficulties conducting 

English classroom action research. The interviews revealed two major causes for these 

results. First, the EFL student teachers spend most of their time teaching in the 

classroom and doing other activities sponsored by the school. They reported that they 

could only do English classroom action research after the other activities had finished. 

Second, the EFL student teachers reported that they had not been prepared to conduct 

English classroom action research. The theories that they had learned in class and the 

reality of the actual classroom were not the same. In a real classroom, the EFL student 

teachers could not specify research problems, specify research objectives, or write the 

discussion part of their action report.  

Some research supports this finding. MacDonald (1993) states that student 

teachers felt that they were not prepared to deal with the problems involved in real 

teaching. Calderhead and Shorrock (1997) found that the concepts learned on campus 

are difficult to apply in a real classroom. Huling-Austin (1990) reported that although 

teacher education programs have ways of providing support, such as seminars by 

supervising teachers and cooperating teachers, most of the interventions failed to help 

student teachers to develop knowledge and skills to solve problems effectively. 

In contrast, the results of the present investigation do not correspond with 

the following results: those of Pinitka (1987), who found that the problem in the 

practicum were teaching skills, which includes subject matter knowledge, teaching 

activities, teaching materials, and learning assessment; those of Phusara (1984), who 

found that student teachers confronted problems regarding introducing lessons, 

learning motivation, teaching techniques, and learning assessment. Similarly, study by 

Watchanasalikakul (1983) revealed that student teachers had problems regarding 

teaching skills, including lesson planning, choosing a teaching methodology, teaching 

activities, teaching materials, and learning assessment; and Theprenu (2002), who 

found that student teachers had a low levelof ability regarding content knowledge, 

confidence in their ability to teach, and in having academics opinions in conflict with 

those of the cooperating teachers.  
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Prakaew (1986) found that cooperating teachers and university teacher 

supervisors were problems in the practicum in Thailand. Charearnsuk (1982) found 

that cooperating teachers and university supervisors did not assume any responsibility 

in their supervision of student teachers. Phothiyanun (1999) found that cooperating 

teachers did not give advice or comments about the teaching of the student teachers. 

Moreover, Ibrahim (2013) found that university teacher supervisors had a negative 

view of student teachers. Similarly, Chen and Chen (2001) found that student teachers 

reported feeling frustrated over conflicts between cooperating teachers and student 

teachers, relationships with other people in the school, uncertainty about their 

professional status, students’ attitudes and student discipline, and the work ethics of 

teachers and staff. 

 Rupawichet (2003) found that student teachers evaluated themselves as 

lacking the skills needed to control the classroom. Student teachers were found to be 

under-preapred to go into the classroom (Meaung-Wong, 1974). Darling-Hammond 

(2006) states that teachers in the initial stage were found to lack professional 

experience. Dansoong- Nern, Kobsiriphat, and Limsuthakul (2002) revealed that the 

problems involved in the practicum were that the objectives of the course were not 

related to actual practice, and that the university teachers did not have enough time to 

supervise the student teachers.  Farrell (2003) found that teacher education courses 

could help out by providing examples of various different contexts in which beginning 

teachers may find  themselves.  These examples could cover school culture, 

administrative procedures and practices of the school and a description of the 

community (parental involvement and community support). 

The researcher found two reasons for this problem. First, English 

classroom action research became a requirement for EFL student teachers when the 

new curriculum for  the teacher education program was established; the new 

curriculum increased the number of years of instruction from four to five. Second, 

previous research did not include English classroom action research issue into their 

research instruments. English classroom action research is quite new for EFL student 

teachers involved in the practicum or practice teaching. 
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5.2 Discussion of Finding Two 

Research Question Two: To what extent do EFL student teachers have 

needs in teaching practice concerning the objectives of the practicum course, the 

school activities provided, the Faculty of Education activities provided, and the role of 

three related persons of the practicum course? 

This part presents the findings regarding the needs for practice teaching as 

experienced by 78 EFL student teachers at Nakhonsawan Rajabhat University, and 

analyzes the reasons for those needs. The findings show that EFL student teachers 

expressed strong needs, with the highest mean score for operation issues in schools in 

the practicum operating (M = 4.26). It can be said that practice teaching in real schools 

was found as essential for EFL student teachers. Issues involved in the operation of the 

practicum in schools included lesson planning (M = 4.24), delivering the lesson (M = 

4.29), evaluation (M = 4.20), and English classroom action research (M = 4.32).  

This need is related to the problems found in the answers to research 

question one. The EFL student teachers experienced problems with the English 

classroom action research, so they needed to find the skills to conduct English 

classroom action research. Moreover, the EFL student teachers need authentic 

examples of English classroom action research during their coursework. In real 

schools they found that the situation in the classroom was very different from that 

found in their book or theoretical classes; thus, they felt that it was hard to specify the 

problems in order to design an English classroom action project by themselves. 

Maynard and Furlong (1995) report that student teachers need a lot of support in the 

practicum or they will not be able to develop further as a result of possible burnout.  

The researcher found the following reasons for this result.  Classroom 

action research was an additional burden imposed on the EFL student teachers in 

addition to their obligation to do practice teaching for a year practice teaching. The 

EFL student teachers had to conduct a English classroom action research project. In 

their coursework, the EFL student teachers had learned theories about conducting 

classroom action research, but they had never put those theories into practice. In the 

real situation they faced, the EFL student teachers had to apply the knowledge and 

skills to conduct classroom action research learned during their coursework to the 

classroom. In our discussion of finding one, it was found that the EFL student teachers 
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reported that English classroom action research was a problem. To complete the 

requirements of the practicum, the EFL student teachers have to submit an English 

classroom action research project, so they expressed a strong need for the skills needed 

to conduct classroom action research.  

 

 

5.3 Discussion of Finding Three 

Research Question Three: To what extent do EFL student teachers have 

wants for the practicum course concerning the teaching of English and classroom 

management skills, evaluation, and knowledge of English? 

This part presents the finding for wants for practice teaching as 

experienced by 78 EFL student teachers at Nakhonsawan Rajabhat University, and 

analyzes the reasons for those wants. This part focuses on the courses which EFL 

student teachers should take before or during practice teaching.  

The wants for practice teaching are divided into four categories: teaching 

skills and classroom management, teaching materials, evaluation, and knowledge of 

English. The EFL student teachers reported strong wants for all categories. The 

highest mean score was for knowledge of English (M = 4.12). It can be said that the 

EFL student teachers wanted an appropriate level of knowledge of English to be able 

to meet their needs for teaching English in the classroom.  

The EFL student teachers reported the highest mean scores for reading 

strategies and reading techniques, and writing strategies and writing techniques (M = 

4.19). This means that , in the real classroom, the EFL student teachers found  that 

their ability to read and write was not high enough for them to teach effectively in the 

classroom. They wanted extra courses in those skills during their practice teaching.  

The results for wants for the practicum do not parallel those of other 

studies. A study of wants for the practicum at  Ruprawichet (2003) showed that the 

student teachers wanted extra courses regarding teaching materials and the selection of 

teaching materials in order to support teaching and learning in the classroom. 

Noomprasert (1999) reportedthat student teachers wanted some help from the Center 

for Teacher Professional Development to help them solve problems encountered 
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during the practicum. Moreover, Ibrahim (2013) found that student teachers wanted a 

collaborative approach to supervision. The collaborative approach was used by 

cooperating teachers, but a directive approach was used by university teacher 

supervisors. 

The researcher found that there has been no previous research conducted 

regarding the wants of EFL student teachers. The previous research has been 

conducted with teachers of other subjects, but not specifically with EFL student 

teachers. The contents and the skills in the research instruments in the previous studies 

were different, so results also differ. The previous research shows different wants for 

the practicum. Those wants may depend on the context and of the schools and the 

discipline being taught.  

 

 

5.4 Chapter Summary 

Actually, the practicum itself had no negative impact on EFL student 

teachers or schools. The problems encountered during the practicum reflect the roles 

of student teachers: being a good model, effectively applying teaching methods, 

performing self-evaluation, and assuming responsibility for their duties. The EFL 

student teachers had to be able to adapt the knowledge gained from the theories they 

had studied to a real classroom.  

EFL student teachers in the Faculty of Education, Nakhonsawan Rajabhat 

University reported problems and needs for skills regarding English classroom action 

research and wants for knowledge of English. The theories learned during their 

coursework differed from actual practice in the classroom. They encountered many 

problems in the language classroom, but they could not specify a problem for their 

English classroom action research. The EFL student teachers were aware of their low 

level of knowledge of English. In the category of knowledge of English, the highest 

wants were for listening and speaking. 
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CHAPTER VI 

CONCLUSIONS AND RECOMMENDATIONS 

 

 

Chapter VI presents a summary of the findings for the three research 

questions. It aims to summarize the previous chapter. Recommendations for further 

studies are also put forward. 

 

 

6.1 Summary of the study 

English teaching has long been a part of the Thai educational system. The 

present curriculum for primary and secondary level includes English as one of eight 

compulsory subjects. Since English is of great importance, the teaching and learning 

system should be as practical as possible. 

However, numerous problems have occurred over the years. Many causes 

have been discussed: teachers, students, schools, and curriculum. Recently, in 

Thailand, prospective EFL teachers have been trained at the university level, in teacher 

education programs. These EFL student teachers are enrolled in a program with two 

phases. The first phase presents them with theories for teaching and important skills 

for a language teacher. The second phase focuses on practical training; these EFL 

student teachers have to adapt all their knowledge and theories to a real classroom. At 

this stage, the EFL student teachers meet unexpected situations and find that their 

practice teaching is effective. However, no investigation has ever been conducted to 

study what the EFL student teachers in Nakhonsawan Rajabhat University have 

experienced during the practicum.  

The purpose of this study was to investigate the problems, needs, and 

wants for the practicum provided for EFL student teachers at Nakhonsawan Rajabhat 

University. Based on the findings of the study, suggestions are provided as to what 

should be done to solve the problems and what should be taken into account if the 

English teaching program in the Faculty of Education, Nakhonsawan Rajabhat 
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University wishes to reform its English teaching program taking into consideration  

the problems, needs, and wants of these EFL student teachers. 

Specifically designed questionnaires were sent to 78 fifth-year EFL 

student teachers, some by mail and some by hand delivery. After that, three fifth-year 

EFL student teachers doing practice teaching in elementary schools, three fifth-year 

EFL student teachers practice teaching in secondary schools, one cooperating teacher 

from an elementary school, one cooperating teacher from a secondary school, and two 

university teachers with differing years of experience were interviewed. All 

questionnaires were completed and the semi-structured interviews were conducted. 

The data obtained were analyzed, and the results, including explanations, have been 

presented. 

6.1.1 Conclusions for Research Question One 

 The findings regarding practicum were consist of five components: the 

curriculum for practicum,  the operation of the practicum in schools, other activities in 

the schools, activities held by the Faculty of Education, roles and responsibilities of 

three related people. The EFL student teachers in the Faculty of Education, 

Nakhonsawan Rajabhat University perceived problems regarding the operation of the 

practicum in schools (Figure 6.1). The EFL student teachers reported that conducting 

English classroom action research was difficult. The theory had been presented to the 

EFL student teachers, but they had not had a chance to apply it in a real situation. In 

real practice teaching, the EFL student teachers could not specify teaching and 

learning problems in order to design English classroom action research. 

 

 

 

 

 

 

 

 

Figure 6.1: Problems in the Practicum 
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6.1.2 Conclusions for Research Question Two 

Among the five components—the curriculum of the practicum, the 

operation of the practicum in schools, other activities in school, activities held by the 

Faculty of Education, and roles and responsibilities of three related people—the EFL 

student teachers viewed the operation of the practicum operating schools (Figure 6.2) 

as the greatest need. The EFL student teachers reported that English classroom action 

research skills were needed in order to complete the practicum. Theoretical knowledge 

did not cover all the aspects of the English classroom action research.  In their real 

practice teaching, the EFL student teachers had time to try out ideas regarding English 

classroom action research were aware of the skills they lacked which were needed for 

them to be able to conduct this kind of research. 

 

 

 

 

 

 

 

 

 

Figure: 6.2 Needs for the Practicum 

 

6.1.3 Conclusions for Research Question Three 

The discussion of the practicum is divided into four areas of wants: 

teaching skills and classroom management, teaching materials, evaluation, and 

knowledge of English. The EFL student teachers reported the highest level of wants 

for knowledge of English (Figure 6.3). The EFL student teachers expressed strong 

wants for listening and speaking strategies and techniques. In the real school setting, 

the EFL student teachers were aware of their lack of ability to teach those two skills. 

They wanted more training courses regarding listening and speaking in order to 

survive in a real school.  

 

   Needs 
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Figure 6.3: Wants for the Practicum 

 

 

6.2 Recommendations for further study 

 On the basis of this study, the following is recommended for future 

research. 

1. An investigation of the problems, needs, and wants regarding the 

practicum should be conducted in other Rajabhat universities. The results should be 

considered in relation to those found in the present study so that the most useful 

suggestions can be properly implemented. 

2. A comparison of the problems, needs, and wants regarding the 

practicum should be conducted in different Rajabhat universities. The results could be 

compared to those found in the present study. 
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APPENDIX A 

QUESTIONNAIRE (ENGLISH VERSION) 

 

 

A Study of Problems, Needs, and Wants of Practicum Course Provided 

 for EFL student teachers at Nakhonsawan Rajabhat University 

Objectives: The questionnaire was developed to investigate problems, needs, and wants of practicum 
course provided for EFL student teachers in the Faculty of Education at Nakhonsawan Rajabhat 
University 
The questionnaire was divided into three parts. 
Part 1: Background information 4 items 
Part 2: Problems and needs of EFL student teachers on practicum course  
Part 3: Wants of EFL student teachers on practicum course   

Part 1: Background information  
Discussion: Please mark  into  that best describe yourself 

1. Gender    Male    Female 
2. Teaching degree  Primary School   Secondary School 
3. School Location  In town   In suburb 
4. Please answer items number 4.1 – 4.3 to describe your English teaching ability.  

What is the level of your English teaching ability? 
4.1  My English teaching ability is sufficient. I can teach well in school. (If you answer 

this item, please skip to Part 2.) 
 4.2   My English teaching ability is not sufficient. I cannot teach well in school 

because…  
  I am not confident in using English.  
  I am worried about teaching English. 
  I feel tense when teaching English.  

4.3 Do you have any problems in choosing the lessons?   
  Yes 
  No 
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Part 2: Problems and needs of EFL student teachers on practicum course 
Please mark  in the circle that best indicates your problems and needs in practicum course. 
The description is following.  

Purposes of practicum course     Item no. 1-3 
Practicum course management     Item no. 4-11 
Practicum course evaluation      Item no. 12-18 
 Practicum course operation in School     Item no. 19-23 
Learning management      Item no. 24-42 
Evaluation       Item no. 43-46 
Classroom action research       Item no. 47-60 
Other activities in school      Item no. 61-70 
Activities held by the Faculty of Education during practicum course  Item no. 71-74 
Roles and responsibilities of persons related to teaching practice  Item no. 75-78 
Roles and responsibilities of University teacher supervisors  Item no. 79-83 
Roles and responsibilities of student teachers     Item no. 84-93 

 = The greatest problem  = Greater problem   = Fair problem 

 = Less problem  = The least problem 

How much do you have problems and needs in practicum course based on the following topics? 

No. Problems and Needs in Practicum Course Problems Needs 

          

1 
Employing knowledge and experiences from 
teaching practice in the school to develop future 
English learning and teaching  

          

2 
Learning work and teacher’s duty that you are 
responsible based on the curriculum clearly  

          

3 
Having positive attitudes and realize the value 
of teaching profession  

          

 Other, please specify..........................................           

4 
Providing schools for student teachers to 
practice teaching  

          

5 
Providing cooperating teachers for student 
teachers  

          
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No. Problems and Needs in Practicum Course Problems Needs 

          
6 Assigning teaching subjects for student teachers             

7 
Assigning student teachers to teach 10 hours a 
week  

          

8 
Assigning student teachers to teach in a Primary 
level  

          

9 
Assigning student teachers to teach in a 
Secondary level 

          

10 The readiness of schools where student teachers 
have to practice their teaching  

          

 Other, please specify..........................................           

11 The provided time that the school supervises 
student teachers  

          

12 The provided time that the university supervises 
student teachers  

          

13 Explaining the evaluation of  teaching practice            

14 The  assessment of characteristics and 
performance in teacher’ s duty  

          

15 The assessment of lesson plans           

16 The assessment of the ability in managing 
learning and teaching  

          

17 
The appropriateness of score proportion in the 
teaching practice assessment   

          

 Other, please specify..........................................           

18 Specifying learning objective           

19 Specifying learning substance            

20 Specifying learning activities            

21 Specifying learning and teaching materials            

22 Specifying the assessment of learning 
achievement  

          

 Other, please specify..........................................           
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No. Problems and Needs in Practicum Course Problems Needs 

          
23 Warm up (Introduction to the lessons)           

24 Managing learning activities           

25 Precision of substance            

26 Teaching  Grammar           

27 Teaching listening skills            

28 Teaching speaking skills            

29 Teaching reading skills            

30 Teaching writing skills            

31 Learner centered learning management            

32 Using appropriate learning and teaching 
materials  

          

33 The confidence in teaching            

34 The capacity in specifying problems in teaching            

35 Applying learning activity theories to teaching             

36 The capacity in solving problems during 
teaching  

          

37 Classroom management            

38 Reinforcement and moral support            

39 Creating opportunities for student participation           

40 Using questions and activities to promote 
thinking  

          

41 Wrap up           

 Other, please specify..........................................           

42 Assessing students’ knowledge before the 
lesson (Pre-tests) 

          

43 Assessing students’ knowledge during the 
lesson 

          

44 Assessing students’ knowledge after the lesson 
(Post-tests) 

          

45 Assessing students’ knowledge to meet the 
defined objectives  

          
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No. Problems and Needs in Practicum Course Problems Needs 

          
46 Retest students who do not pass the assessment            

 Other, please specify..........................................           

47 Naming a research title            

48 Indicating research problems            

49 Specifying research objectives             

50 Indicating variables            

51 Choosing a sample group           

52 Specifying the period of time for conducting 
research  

          

53 Defining technical terms            

54 Reviewing literature           

55 Choosing statistical devices for data analysis            

56 Choosing research instruments            

57 Writing conclusion            

58 Writing discussion           

59 Writing Thai abstract            

60 Writing English abstract           

 Other, please specify.........................................           

61 Standing at a school gate in the morning and 
evening to ensure the safety of students 

          

62 Controlling students to stand in row and do 
activities in front of the flag pole in the morning  

          

63 Doing exhibitions on various important days           

64 Training students to participate in various 
academic skill competitions 

          

65 Teaching for other teachers            

66 Performing duty as a class teacher            

67 Performing duty as an academic teacher           

68 Performing duty as a teacher in the registration 
and measurement department  

          

 



Neranchala Jarujit   Appendices / 104 

No. Problems and Needs in Practicum Course Problems Needs 

          
70 Performing duty as a nursing teacher           

 Other, please specify..........................................           

71 Student teacher orientation (Sending student 
teachers to schools)  

          

72 Holding a mid-semester seminar            

73 Holding seminars and exhibitions after the 
teaching practice in schools 

          

74 Training about  a case study            

 Other, please specify..........................................           

75 Giving advice and consult with student teachers 
about teaching problems  

          

76 Giving advice and consult with student teachers 
about performing teachers’ duty 

          

77 Checking lesson plans           

78 Having a good relationship with students            

 Other, please specify...........................................           

79 Having supervision of teaching at least 3 times 
per a semester  

          

80 Observing the teaching in class and always 
noting the supervision  

          

81 Always explaining strong points and weak 
points to student teachers after the supervision 
of teaching  

          

82 Offering useful opinions to  cooperating 
teachers and school administrators to solve 
problems of teacher students’ teaching practice 

          

83 Having a good relationship with student 
teachers 

          

 Other, please specify...........................................           

84 Conducting a case study            

85 Making learning material models and providing 
how to use them  

          
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No. Problems and Needs in Practicum Course Problems Needs 

          
86 Writing weekly diary             

87 Working before a school starts and after school           

88 Regularly checking work after teaching            

89 Following the rules of the institution            

90 Working with cooperating teachers           

91 Working with other teachers in school            

92 Working with other student teachers in school            

 Other, please specify...........................................           

 

Part 3: Wants of EFL teacher students on practicum course   
Please mark  in the circle that best indicates what you want in the practicum course. The 

description is following.  
Teaching skills and English learning management Item no. 1-10 
Teaching materials     Item no. 11-16 
Evaluation     Item no. 17-21 
English knowledge     Item no. 22-32 
 

 = The greatest want  = Greater want   = Fair want 

 = Less want   = The least want 

How much do you want in practicum course based on the following topics? 

No. Wants in  Practicum Course Wants 
     

1 Teaching  listening skills        

2 Teaching speaking skills      

3 Teaching  reading skills        

4 Teaching  writing skills        

5 Problem Based Learning management      

6 Brain Based Learning management      
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No. Wants in  Practicum Course Wants 
     

7 Cooperative Learning management      

8 Jigsaw learning management      

9 4MAT learning management      

10 Mind Map learning management       

 Other, please specify...........................................................................      

11 Choosing teaching materials that match with teaching objectives       

12 Making simple teaching materials       

13 Making teaching materials by using technology       

14 Using games as teaching techniques       

15 Using songs as teaching techniques       

16 Choosing useful websites for making teaching materials and knowledge 
sheets  

     

 Other, please specify...........................................................................      

17 Creating integrative tests      

18 Creating listening tests      

19 Creating speaking tests      

20 Creating reading tests      

21 Creating writing tests      

 Other, please specify...........................................................................      

22 English grammar      

23 Native speakers’ culture       

24 English conversation      

25 English songs      

26 Listening strategies and techniques      

27 Speaking  strategies and techniques      

28 Reading  strategies and techniques      

29 Writing  strategies and techniques      

30 Technical terms in other fields such as Sciences, Primary Education, Music,  
Dancing Art ,  Physical Education, Social, and Art  

     

31 English activities that are suitable for each age of learners      

32 Teaching English with native speaker teachers      

 Other, please specify...........................................................................      
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APPENDIX B 

QUESTIONNAIRE (THAI VERSION) 

 

 

การศึกษาสภาพปัญหา ความจําเป็น และความต้องการในการฝึกประสบการณ์วชิาชีพครู ของนักศึกษาฝึก
ประสบการณ์วชิาชีพครู สาขาวชิาภาษาองักฤษ คณะครุศาสตร์ มหาวทิยาลยัราชภัฏนครสวรรค์ 

วตัถุประสงค์: แบบสอบถามฉบบัน้ีตอ้งการสาํรวจ ปัญหา ความจาํเป็น และความตอ้งการในการฝึก
ประสบการณ์วชิาชีพครู      ของนกัศึกษาฝึกประสบการณ์วิชาชีพครู  สาขาวชิาภาษาองักฤษ  
คณะครุศาสตร์ มหาวทิยาลยัราชภฏันครสวรรค ์
แบบสอบถามฉบับนีม้ทีั้งหมด 3 ตอน ดังนี ้
ตอนที ่1: คาํถามเก่ียวกบัขอ้มูลทัว่ไปของผูต้อบแบบสอบถาม 4 ขอ้ 
ตอนที่ 2: คาํถามเก่ียวกบัปัญหาและความจาํเป็นในการฝึกประสบการณ์วชิาชีพครู ของนกัศึกษาฝึก 
            ประสบการณ์วชิาชีพครู สาขาวิชาภาษาองักฤษ 
ตอนที ่3: คาํถามเก่ียวกบัความตอ้งการในการฝึกประสบการณ์วชิาชีพครู ของนกัศึกษาฝึกประสบการณ์   
             วิชาชีพครู สาขาวิชาภาษาองักฤษ  
 

ตอนที ่1: ข้อมูลทัว่ไปของผู้กรอกแบบสอบถาม 

คาํช้ีแจง โปรดทาํเคร่ืองหมาย  ลงใน   

5. เพศ   ชาย    หญิง 

6. ระดบัช้ันทีส่อน  ประถมศึกษา   มธัยมศึกษา 

7. ทีต่ั้งของโรงเรียน  ในเขตอาํเภอเมือง   นอกเขตอาํเภอเมือง 

8. โปรดตอบคาํถามข้อ 4.1 – 4.3 เพือ่อธิบายความสามารถในการสอนภาษาองักฤษของท่าน 

ความสามารถในการสอนภาษาองักฤษของนักศึกษาอยู่ในระดบัใด 

4.1   เพียงพอท่ีจะสามารถสอนในโรงเรียนไดเ้ป็นอยา่งดี หากท่านตอบขอ้น้ี โปรดขา้มไปตอบ ตอน

ท่ี 2 

4.2   ไม่เพียงพอท่ีจะสอนในโรงเรียนไดเ้ป็นอยา่งดี เน่ืองจาก 
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  ไม่มีความมัน่ใจในการใชภ้าษาองักฤษ 

  มีความกงัวลในการสอนภาษาองักฤษ 

  รู้สึกเครียดเม่ือสอนภาษาองักฤษ 

4.3  ท่านมีปัญหาในการกาํหนดบทเรียนหรือไม่   

  มี 

  ไม่มี 

ตอนที ่ 2: คาํถามเก่ียวกบัปัญหาและความจาํเป็นในการฝึกประสบการณ์วิชาชีพครู ของนกัศึกษาฝึก
ประสบการณ์วชิาชีพครู  

โปรดทาํเคร่ืองหมาย  ในช่องท่ีตรงกบัปัญหาและความจาํเป็นในการฝึกประสบการณ์วชิาชีพครู 
รายละเอียดดงัต่อไปน้ี 
ดา้นวตัถุประสงค ์       ขอ้ 1-3 
ดา้นการจดัประสบการณ์วิชาชีพครู     ขอ้ 4-11 
ดา้นการประเมินผลการฝึกประสบการณ์วชิาชีพครู   ขอ้ 12-18 
ดา้นการดาํเนินการฝึกประสบการณ์วชิาชีพครูในโรงเรียน   ขอ้ 19-23 
ดา้นการดาํเนินการจดัการเรียนรู้     ขอ้ 24-42 
ดา้นการวดัและประเมินผล      ขอ้ 43-46 
ดา้นการทาํวจิยัในชั้นเรียน      ขอ้ 47-60 
กิจกรรมอ่ืน ๆ ในโรงเรียน      ขอ้ 61-70 
กิจกรรมท่ีทางคณะจดัในระหวา่งการฝึกประสบการณ์วชิาชีพครู  ขอ้ 71-74 
บทบาทและหนา้ท่ีของบุคคลท่ีเก่ียวขอ้งในการฝึกประสบการณ์วิชาชีพครู ขอ้ 75-78 
บทบาทและหนา้ท่ีของอาจารยนิ์เทศ     ขอ้ 79-83 
บทบาทของของนกัศึกษาฝึกประสบการณ์วิชาชีพครู   ขอ้ 84-93 

 
 = เป็นปัญหามากท่ีสุด    = เป็นปัญหามาก  = เป็นปัญหาปานกลาง  

    = เป็นปัญหานอ้ย  = เป็นปัญหานอ้ยท่ีสุด 

นกัศึกษามีปัญหาและเป็นความจาํเป็นในการฝึกประสบการณ์วชิาชีพครูตามหวัขอ้ดงัต่อไปน้ีมากนอ้ยเพียงใด 
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ลาํดบัที ่
ปัญหาและความจําเป็นในการฝึกประสบการณ์

วชิาชีพครู 
ปัญหา ความจําเป็น 

          
1 นาํความรู้และประสบการณ์จากการ

ปฏิบติัการสอนในสถานศึกษาไป
พฒันาการเรียนการสอนในอนาคต 

          

2 เรียนรู้งานและหนา้ท่ีของครูตาม
หลกัสูตรในระดบัท่ีสอนไดอ้ยา่งชดัเจน
และกวา้งขวาง 

          

3 เกิดเจตคติท่ีดีต่อวชิาชีพครู และ
ตระหนกัถึงคุณค่าของวิชาชีพครู 

          

 อ่ืน ๆ โปรดระบุ ................................           

4 
การช้ีแจงระเบียบขอ้บงัคบั ขอ้ตกลง
หรือกติกาของโรงเรียนท่ีตอ้งยดึถือเป็น
แนวปฏิบติั 

          

5 การจดัสถานท่ีทาํงานใหก้บันกัศึกษา           
6 การจดัครูพ่ีเล้ียงใหน้กัศึกษา           
7 การมอบหมายวิชาสอนใหน้กัศึกษา           
8 การใหน้กัศึกษาสอน 10 ชัว่โมง/ 

สัปดาห์ 
          

9 การจดัใหน้กัศึกษาปฏิบติัการสอนใน
ระดบัประถมศึกษา 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

10 การจดัใหน้กัศึกษาปฏิบติัการสอนใน
ระดบัมธัยมศึกษา 

          

11 ความพร้อมของโรงเรียนเครือข่ายศนูย์
ฝึกประสบการณ์วชิาชีพครู 

          

 อ่ืน ๆ โปรดระบุ ...............................           
12 การกาํหนดระยะเวลาการนิเทศการสอน

ของโรงเรียน 
          

13 การกาํหนดระยะเวลาการนิเทศการสอน
จากทางมหาวิทยาลยั 

          

14 การช้ีแจงการประเมินผลการฝึก
ประสบการณ์วชิาชีพครู 

          

15 แบบประเมินคุณลกัษณะและการ
ปฏิบติังานในหนา้ท่ีครู 

          
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ลาํดบัที ่
ปัญหาและความจําเป็นในการฝึกประสบการณ์

วชิาชีพครู 
ปัญหา ความจําเป็น 

          
16 แบบประเมินแผนการจดัการเรียนรู้           
17 แบบประเมินสมรรถภาพการจดัการ

เรียนรู้ 
          

18 
ความเหมาะสมของสัดส่วนคะแนนใน
การประเมินการฝึกประสบการณ์วชิาชีพ
ครู 

          

 อ่ืน ๆ โปรดระบุ ...............................           
19 การกาํหนดวตัถุประสงค ์           
20 การกาํหนดเน้ือหาสาระ           
21 การกาํหนดกิจกรรมการเรียนรู้           
22 การกาํหนดส่ือการเรียนรู้           
23 การกาํหนดวธีิการประเมินผล           

 อ่ืน ๆ โปรดระบุ .....................................           
24 การนาํเขา้สู่บทเรียน           
25 การจดักิจกรรมการเรียนรู้           
26 ความแม่นยาํในเน้ือหา           
27 การสอนไวยากรณ์           
28 การสอนทกัษะการฟัง           
29 การสอนทกัษะการพดู           
30 การสอนทกัษะการอ่าน           
31 การสอนทกัษะการเขียน           
32 การจดักิจกรรมการเรียนรู้ท่ีเนน้ผูเ้รียน

เป็นศนูยก์ลาง 
          

33 การใชส่ื้อการเรียนการสอนท่ีเหมาะสม           
34 ความมัน่ใจในการสอน           
35 ความสามารถในการตดัสินปัญหาใน

การสอน 
          

36 การประยกุตท์ฤษฏีดา้นการจดักิจกรรม
การเรียนรู้มาใชใ้นการสอน 

          

37 ความสามารถในการแกไ้ขปัญหา
ระหวา่งการสอน 

          

38 การจดัการในชั้นเรียน           
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ลาํดบัที ่
ปัญหาและความจําเป็นในการฝึกประสบการณ์

วชิาชีพครู 
ปัญหา ความจําเป็น 

          
39 การสร้างแรงเสริมและกาํลงัใจ           
40 การสร้างโอกาสใหผู้เ้รียนมีส่วนร่วม           
41 การใชค้าํถามและการจดักิจกรรมเพ่ือ

ส่งเสริมการคิด 
          

42 การสรุปบทเรียน           
 อ่ืน ๆ โปรดระบุ .....................................           

43 การประเมินความรู้นกัเรียนก่อนการ
สอน 

          

44 การประเมินความรู้นกัเรียนขณะการ
สอน 

          

45 การประเมินความรู้นกัเรียนหลงัการ
สอน 

          

46 การประเมินความรู้ตรงตาม
วตัถุประสงคท่ี์กาํหนด 

          

47 การปรับแกน้กัเรียนท่ีไม่ผา่นการ
ประเมิน 

          

 อ่ืน ๆ โปรดระบุ .....................................           
48 การตั้งช่ือเร่ืองงานวจิยั           
49 การกาํหนดประเดน็ปัญหางานวจิยั           
50 การกาํหนดวตัถุประสงคก์ารวจิยั           
51 การระบุตวัแปร           
52 การเลือกกลุ่มตวัอยา่ง           
53 การระบุระยะเวลาในการศึกษาวิจยั           
54 การกาํหนดนิยามศพัทเ์ฉพาะ           
55 การสืบคน้เอกสารและงานวิจยัท่ี

เก่ียวขอ้ง 
          

56 การเลือกใชส้ถิติท่ีใชใ้นการวิเคราะห์
ขอ้มูล 

          

57 การเลือกเคร่ืองมือในการวจิยั           
58 การสรุปผลการวจิยั           
59 การอภิปรายผล           
60 การเขียนบทคดัยอ่ภาษาไทย           
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ลาํดบัที ่
ปัญหาและความจําเป็นในการฝึกประสบการณ์

วชิาชีพครู 
ปัญหา ความจําเป็น 

          
61 การเขียนบทคดัยอ่ภาษาองักฤษ           

 อ่ืน ๆ โปรดระบุ 
...................................... 

          

62 ยนืเวรหนา้ประตโูรงเรียนเชา้-เยน็ เพ่ือ
ดูแลความปลอดภยัของนกัเรียน 

          

63 ควบคุมนกัเรียนขณะเขา้แถวทาํกิจกรรม
หนา้เสาธงในตอนเชา้ 

          

64 จดันิทรรศการในวนัสาํคญัต่าง ๆ            
65 ฝึกซอ้มเดก็เพ่ือทาํการแข่งขนัทกัษะทาง

วชิาการต่าง ๆ  
          

66 ปฏิบติัการสอนแทนอาจารยท่์านอ่ืน           
67 การปฏิบติัหนา้ท่ีครูประจาํชั้น           
68 การปฏิบติังานในหนา้ท่ีครูฝ่ายวิชาการ           
69 การปฏิบติัหนา้ท่ีครูฝ่ายทะเบียนและ

วดัผล 
          

70 การปฏิบติัหนา้ท่ีครูฝ่ายกิจการนกัเรียน           
71 การปฏิบติัหนา้ท่ีครูพยาบาล           

 อ่ืน ๆ โปรดระบุ .....................................           
72 กิจกรรมปฐมนิเทศนกัศึกษาฝึก

ประสบการณ์วชิาชีพครู (ส่งตวั
นกัศึกษา) 

          

73 กิจกรรมสัมมนากลางภาคเรียน           
74 กิจกรรมสัมมนาและแสดงนิทรรศการ

หลงัฝึกประสบการณ์วชิาชีพครูใน
สถานศึกษา 

          

75 การอบรบการศึกษารายกรณี           
 อ่ืน ๆ โปรดระบุ .....................................           

76 การใหค้าํแนะนาํ ปรึกษาปัญหาดา้นการ
สอน 

          

77 การใหค้าํแนะนาํ ปรึกษาดา้นการ
ปฏิบติังานในหนา้ท่ีครู 

          

78 การตรวจแผนการสอน           
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ลาํดบัที ่
ปัญหาและความจําเป็นในการฝึกประสบการณ์

วชิาชีพครู 
ปัญหา ความจําเป็น 

          
79 การมีมนุษยส์ัมพนัธ์ท่ีดีกบันกัศึกษา           

 อ่ืน ๆ โปรดระบุ .....................................           
80 นิเทศการสอนไม่นอ้ยกวา่ 3 คร้ัง/ ภาค

เรียน 
          

81 สังเกตการสอนในชั้นเรียนและมีการ
บนัทึกผลการนิเทศทุกคร้ัง 

          

82 ช้ีแจงขอ้ดีและขอ้ดอ้ยใหน้กัศึกษาฝึก
ประสบการณ์วชิาชีพครูไดรั้บทราบหลงั
การนิเทศทุกคร้ัง 

          

83 เสนอแนะขอ้คิดเห็นท่ีเป็นประโยชน์กบั
ครูพ่ีเล้ียงและผูบ้ริหารสถานศึกษาเพ่ือ
แกไ้ขปัญหาการฝึกประสบการณ์วชิาชีพ
ครูของนกัศึกษาฝึกประสบการณ์วชิาชีพ
ครู 

          

84 มีมนุษยส์ัมพนัธ์ท่ีดีกบันกัศึกษาฝึก
ประสบการณ์วชิาชีพครู 

          

 อ่ืน ๆ โปรดระบุ .....................................           
85 การจดัทาํแบบศึกษารายกรณี           
86 การจดัทาํแบบแสดงส่ือการเรียนรู้ และ

วธีิการใชส่ื้อ 
          

87 การจดัทาํบนัทึกประจาํสัปดาห์           
88 การปฏิบติัราชการก่อนเวลาโรงเรียนเขา้

และกลบัหลงัโรงเรียนเลิก 
          

89 ตรวจผลงานภายหลงัการสอนอยา่ง
สมํ่าเสมอ 

          

90 ปฏิบติัตนตามระเบียบของสถานศึกษา           
91 การทาํงานร่วมกบัครูพ่ีเล้ียง           
92 การทาํงานร่วมกบัครูท่านอ่ืนใน

โรงเรียน 
          

 อ่ืน ๆ โปรดระบุ .....................................           
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ตอนที ่ 3: คาํถามเก่ียวกบัความตอ้งการในการฝึกประสบการณ์วชิาชีพครู ของนกัศึกษาฝึกประสบการณ์
วชิาชีพครู สาขาวชิาภาษาองักฤษโปรดทาํเคร่ืองหมาย  ในช่องท่ีตรงกบัปัญหาและความจาํเป็นในการฝึก
ประสบการณ์วชิาชีพครู รายละเอียดดงัต่อไปน้ี 

ดา้นทกัษะการสอน และการจดัการเรียนรู้ภาษาองักฤษ  ขอ้ 1-10 
ดา้นส่ือการสอน      ขอ้ 11-16 
ดา้นการวดัผลประเมินผล     ขอ้ 17-21 
ดา้นความรู้ทางภาษาองักฤษ     ขอ้ 22-32  
 
 = ตอ้งการมากท่ีสุด   = ตอ้งการมาก   = ตอ้งการปานกลาง   

 = ตอ้งการนอ้ย    = ตอ้งการนอ้ยท่ีสุด 

ลาํดบัที ่ ความต้องการในการฝึกประสบการณ์วชิาชีพครู 
ความต้องการ 

     
1 ทกัษะการสอนการฟัง      
2 ทกัษะการสอนการพดู      
3 ทกัษะการสอนการอ่าน      
4 ทกัษะการสอนการเขียน      
5 การจดัการเรียนรู้แบบกรณีปัญหา (Problem Based Learning)      
6 การจดัการเรียนรู้แบบสมองเป็นฐาน (Brain Based Learning)      
7 การจดัการเรียนรู้แบบกลุ่มร่วมมือ (Cooperative Learning)      
8 การจดัการเรียนรู้แบบแนวคิดต่อภาพ (Jigsaw)      
9 การจดัการเรียนรู้โดยใชกิ้จกรรม 4MAT      

10 การจดัการเรียนรู้ตามแผนท่ีความคิด (Mind Map)      
 อ่ืน ๆ โปรดระบุ ...........................................................................      

11 การเลือกส่ือการสอนใหส้ัมพนัธ์กบัวตัถุประสงคข์องการสอน      
12 การผลิตส่ือการสอนแบบง่าย ๆ       
13 การผลิตส่ือการสอนโดยใชเ้ทคโนโลย ี      
14 เทคนิคการสอนโดยใชเ้กม      
15 เทคนิคการสอนโดยใชเ้พลง      
16 การเลือกเวบ็ไซตท่ี์มีประโยชน์ในการผลิตส่ือการสอนและใบ

ความรู้ 
     

 อ่ืน ๆ โปรดระบุ ...........................................................................      
17 การออกขอ้สอบแบบทกัษะสัมพนัธ์      
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ลาํดบัที ่ ความต้องการในการฝึกประสบการณ์วชิาชีพครู 
ความต้องการ 

     
18 การออกขอ้สอบเพื่อใชว้ดัทกัษะการฟัง      
19 การออกขอ้สอบเพื่อใชว้ดัทกัษะการพดู      
20 การออกขอ้สอบเพื่อใชว้ดัทกัษะการอ่าน      
21 การออกขอ้สอบเพื่อใชว้ดัทกัษะการเขียน      

 อ่ืน ๆ โปรดระบุ ...........................................................................      
22 ไวยากรณ์ภาษาองักฤษ      
23 วฒันธรรมของเจา้ของภาษา      
24 การส่ือสารสนทนาภาษาองักฤษ      
25 เพลงภาษาองักฤษ      
26 กลยทุธ์และเทคนิค – การฟัง      
27 กลยทุธ์และเทคนิค  - การพดู      
28 กลยทุธ์และเทคนิค  - การอ่าน      
29 กลยทุธ์และเทคนิค  - การเขียน      
30 คาํศพัทเ์ฉพาะสาขา เช่น วทิยาศาสตร์ ปฐมวยั ดนตรี นาฏศิลป์ พละ

ศึกษา สังคมศึกษา ศิลปะ  
     

31 กิจกรรมทางภาษาท่ีเหมาะสมกบัแต่ละช่วงวยัของผูเ้รียน      
32 การสอนภาษาร่วมกบัครูชาวต่างชาติ      

 อ่ืน ๆ โปรดระบุ ...........................................................................      
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APPENDIX C 

INTERVIEWS (ENGLISH VERSION) 

 

 

FIRST  EFL STUDENT TEACHER 

INTERVIEWER EFL STUDENT TEACHERS 

Can I ask questions about the teaching 
practice in the practicum course? There 
are not many questions. Let’s start with 
the first one. What problems do you have 
when practicing teaching? 

I cannot control students…the controlling 
of the class. 

How? Can you explain more? ah…I don’t know how to 
explain…sometimes students walk around 
in the class while I’m teaching… I cannot 
control them. I assign the work but they 
didn’t do it.   

So the main problem that you have is the 
controlling of the class. Well, any other 
problems? 

I have…the problem about students’ 
understanding of knowledge. That is … in 
the lesson plan. When I teach, students 
cannot follow. The students stop at the 
unit until they understand it. Then, they 
go the next one.   

What school do you teach? Wat Ta Thong School. Primary school 
students. 

Do you think what is the most necessary 
in the teaching practice?  

For me, I think…the controlling of the 
class is the most significant for real 
teaching. If I cannot control the class, I 
think learning hardly happens. The 
subject content is the minor issue. 
Because if the students are ready for 
learning, they can receive the knowledge I 
transmit. But in fact, suppose I prepare 10 
portions. They just get five. I myself don’t 
dare to scold or hit them. I’m afraid that 
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the cooperating teacher will blame me 
and say, “Even I, the cooperating teacher, 
didn’t scold or hit students.”       

Well, what about the want in this teaching 
practice? Do you want the course to add 
anything to help you solve those 
mentioned problems?  

I want to know techniques in controlling 
the class. Although, I had learned it in the 
past, it’s really different in the real 
situation. Sometimes, I cannot do it well. 
It’s different from learning in the class. 
Really different! I don’t have any other 
wants. I should improve my own teaching 
to be better. One thing, I need the faculty 
to visit the school frequently, ask the 
teacher students what’s going on, don’t 
need to check anything, just go to meet us 
frequently.   

So, if you have a chance to be a 
curriculum developer of the English 
Education major, what do you want to 
add in the curriculum?  

I want the curriculum to emphasize the 
clearness in the teaching practice because 
some affairs the school and the university 
understand differently such as the issues 
about cooperating teachers and 
responsible work. Nowadays, I don’t have 
any work table to sit.    

How do you work? Where to sit?  When other teachers go to teach, I sit at 
their seats. In my case, I have my 
cooperating teacher. My cooperating 
teacher sits at the ASIEN center. I’m 
responsible for Prathomsuksa 1 while my 
cooperating teacher takes care 
Prathomsuksa 5. I have to be stationed at 
Prathomsuksa 1. At Prathomsuksa 1, there 
is a class teacher. There is also a teacher 
assistant teaching LD (Learning 
Disability). They have two work tables, 
so including me, it’ going to be three 
persons. There is no seat left. I can go to 
sit with my cooperating teacher at 
ASEAN center, but I cannot look after 
Prathomsuksa 1. The class teacher 
sometimes sulks me. It makes me hardly 
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adjust myself. When I’m going to sit with 
my cooperating teacher at Prathomsuksa 
1, he complained me why I didn’t stay in 
the room. I don’t know what to do. I 
know he is not the person who evaluates 
or gives me scores but it’s hard to avoid. 
Actually, I should help my cooperating 
teacher to do work. But mostly, teachers 
at Prathomsuksa 1 ask me to help in case 
that I think it is not a matter related to me.   
For example, ask me to teach Thai subject 
in the morning. I didn’t graduate from 
Thai major. But I have to tutor the Thai 
subject, teach them to read Thai and 
practice them to be able to 
read…………….It’s hard to say. If I say, 
“can I go to sit at my cooperating 
teacher’s room?”, I’m afraid that 
Prathomsuksa 1 teachers will be 
unsatisfied.   

Hmm, can I ask about your teaching? 
Suppose, there is a situation that you need 
to solve problems in the class, what will 
you do? Can you give me some 
examples? It can be a real situation that 
happens in the class.  

Let’s talk about this situation. I teach 
Prathomsuksa 1. I’m really serious. I 
teach students and the cooperating teacher 
comments that the content exceeds. Five 
vocabularies, he says it is too much. 
Then, I used two vocabulary words, he 
told it is fewer. I didn’t change because as 
I see two words are suitable. The students 
can remember. Three or five words, 
students cannot memorize.    

The last question. What do you think is 
the most important in the teaching 
practice?  

I think the controlling of the class is the 
most important because as I said if we can 
control the class, the learning can go well. 
However, it needs knowledge and self-
experience. Sometimes, we need to learn 
by ourselves. I understand the university 
hasn’t taught us everything.   

Thank you very much for your 
participation in the interview.  

You’re welcome. 
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SECOND EFL STUDENT TEACHERS 

Can I ask questions about your teaching 
practice in the practicum course? All 
information is preserved confidentially. 
The first one, I want to know about the 
problems you face in practice teaching?  

The students, in the school I practice 
teaching, are not good at English. They 
don’t know it at all.   

Is your problem related to the subject 
content? 

They didn’t get even simple vocabulary 
or A-Z.  

Aren’t the controlling of the class and 
lesson planning your problems?   

: In controlling of the class, I always use 
voice to control students. I don’t know it 
is a right way or not. Sometime, I hit 
them. I don’t think there is a problem for 
me in controlling the class.   

I want to know that what you get from 
learning for four years in the university is 
sufficient for future teaching or not. What 
do you want the curriculum to add for 
you?  

Mostly, I want to learn teaching games 
because games are very important and 
necessary for drawing primary school 
students’ attention….I think they are quite 
interested when managing game 
activities. But when assigning work or 
practices, not much work is done at the 
end of the class. They learn nothing, just 
do what I told.   

Well, as you practice teaching, what do 
you think is the most necessary for the 
teaching practice?  

For me, as I teach primary level, I think 
learning activity management is the most 
necessary. Because I think the students 
seem to be happy and enjoyable if that 
day I prepare activities and new strange 
tools. However, it cannot be like that 
every day because sometime I have no 
idea and much work to do. So, I try to do 
activities at least two days a week.       

If you have a chance to develop a 
curriculum of the English Education 
major, what do you want to add in the 
curriculum?  

Let’s me think…. I think actually it’s 
enough. Something we need to learn by 
ourselves. If ask me at this moment, I 
only think of the teaching. I need a lot of 
games. It could be a seminar during a 
teaching practice about the arrangement 
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of English games because it’s really 
useful for drawing primary school 
students’ attention.   

Can you talk about problems that happen 
in the class and give some solutions that 
you use to solve those problems? Show 
me one sample?  

Let it be this issue. It’s about assigning 
practices. When I assign the work, they 
rarely do. So, I tell the answers with all 
students. Let every student do the work 
together, along with the explanation. 

What do you think is the most significant 
in practice teaching?  

Actually it includes many things such as 
content, activities, and controlling 
students to participate in the activities. It 
needs lots of skills and knowledge to help 
students learn. The teacher needs to have 
much ability to succeed in teaching. And I 
think now I don’t do it well as I should.     

Thank you very much for your 
participation in the interview. 

You’re welcome. 

THIRD EFL STUDENT TEACHERS 

Can I ask questions about teaching 
practice in the practicum course? All 
information is preserved confidentially. 
The first question, I want to know about 
the problems you face in practice 
teaching?  

For me, it’s about students. Sometimes, 
the students in this school study together. 
In one room, it includes both excellent 
and not excellent students. There is not a 
separation of students’ competency. 
Moreover, it includes LD (Learning 
Disability) students. My class, 
Prathomsuksa 5, is as well; there are four 
LD students learning with general 
students. There is no separation. If ones 
learn well, they get knowledge. If ones 
cannot catch the lesson, they are left 
behind.  And, and, and another thing is 
learning and teaching.  There are 
Foundation English courses and 
Supplementary English courses. The 
Supplementary English courses 
emphasize listening and speaking skills 
which are taught by foreigners. In my 
part, I teach Foundation English which 
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focuses on sentences and grammar. 

So, your problem is related to students? Yes, it’s also related to the controlling of 
students.    

How? For example, I try to mix students 
together. I have excellent students to be in 
a group with poor students in order to 
help each other learn. It is like when the 
good students finished their own work, 
they are asked to help other students. But 
when doing this, it is really hard to 
control. Noise is the big problem 
especially with Primary school students. 
And some students are selfish. They think 
if their friends cannot do the work, it’s not 
their business. They don’t help. The 
technique that I use sometimes is 
successful, but sometimes not. I try many 
techniques.     

Do you want the curriculum to add 
anything? Is the knowledge in four years 
you have learned sufficient for going to 
practice teaching?   

After practice teaching, I need more songs 
and games because they can be used to 
control students to focus on the same 
thing. However, it needs to accept that we 
cannot control students to be calm 
because the noise from the games disturbs 
the other classrooms.   

What is the most necessary in the 
teaching practice?  

The techniques for controlling the class as 
in a real environment. What I have 
learned in class sometimes cannot be used 
because the situations are different. At the 
university, we try those techniques with 
our peers who are grown up. They can 
understand what we told. But in the real 
classroom teaching, it’s really different. 
As I said, grouping is the big problem. 
When the students are grouped up, they 
are very noisy. Sometimes, I want to try 
out how to control the students to be quiet 
when managing group activities. But 
trying every time is impossible. The 
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students won’t get knowledge and start 
learning because of scolding. Songs and 
games are used to teach students because 
they are not boring; however, it is over 
enjoyable sometimes.     

If you have a chance to develop a 
curriculum of the English Education 
major, what do you want to add in the 
curriculum? 

I think what to add are the techniques for 
controlling the class because one thing 
that really happens is student differences. 
It should be added…to be variety. The 
students are not just what we think of. 
They are more than that. Another issue is 
the arrangement of activities that are used 
to draw students’ attention to mostly 
focus on me. Sometimes, when we 
manage the activities, some students have 
an opportunity to play, but some not. 
Some students are upset. Therefore, I 
want to have an activity that everyone can 
join together. Every student can play, so 
no problem happens. Games or materials 
make students not to be boring because as 
I teach in the real teaching environment, 
teaching only cannot grab students’ 
attention. Materials and activities can help 
a lot. It may not be all games and 
materials, but add to some parts.         

The last question, in your opinion, what is 
the most necessary in the teaching 
practice? 

I think it may be daring in making 
decision. I’m not sure what part it is in, 
but when we are in the class, besides 
teaching, all happening situations we need 
to handle by ourselves and need to deal 
with them fairly because students will 
trust in us.  It’s everything because at that 
moment we are the oldest person in class. 
Even students are peevish, our statement 
is the final decision. So, I think we should 
practice this thing hardly to be able to 
control the class and students. We need to 
show them how much we are persistent 
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and purposeful.    

Thank you very much for your 
participation in the interview. 

You’re welcome. 

FOURTH EFL STUDENT TEACHERS 

Good morning. Today, I’m going to ask 
you some questions about your teaching 
practice. Not many questions. The first 
one, do you have any problems in practice 
teaching?  

For Muttayomsuksa 2 (Grade 8), I assign 
them to bring a textbook, but they forget 
every time. They did not obey me. They 
listen, but do nothing. So, I solve the 
problem by having them run. As hitting is 
not allowed, the cooperating teacher and 
the class teacher tell me to punish by 
other ways. The students in this school 
study in the air conditioner room. If they 
go outside, they will feel hot. They don’t 
like it. So, after punishing by running 
outside, the next class they bring their 
books.   

Hmm, anything else?   Well…the controlling of the class. The 
amount of students in Muttayomsuksa 1 is 
quite a lot, around 38 students. Male 
students are quite many. The students are 
noisy, so I use scores to force them. The 
secondary students strongly need scores. 
Then, after finishing teaching, I ask 
questions. If one can answer, they will get 
score. Using this technique, the students 
pay more attention to class.     

I want to know what you want other than 
what the curriculum provided for you for 
the past 4 years. What do you want?  

I want games and websites that will be 
used to do work sheets and knowledge 
sheet. For secondary students, using 
games is not much proper. Mostly, I teach 
grammar. So, I need the knowledge sheet 
about grammar.  

Games are quite boring, right? For 
secondary students?   

Using games can control only at the 
beginning. Mostly, I teach grammar. All I 
have to do is making work sheet. For 
example, about ‘tense’, I have to do the 
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work sheet for 12 tenses. Then, I 
summarize the lesson, including making 
pre- and post-tests. I need more 
knowledge and materials as I said above.    

Is the knowledge that you gained from the 
university during the past 4 years 
sufficient for being a real teacher?  

I think it’s enough for me because the 
knowledge that I bring to teach is mostly 
from the university. The thing that I really 
want after practice teaching with 
foreigner teachers is the pronunciation. I 
feel I have problems with the 
pronunciation. It’s not inability to 
communicate, but the communication is 
not much clear. I want the curriculum 
emphasize this issue.   

Well, in this teaching practice, do you 
think what the most necessary is?  

For me, it’s the management of students 
who are very different…the punishment 
that is not boring. Sometime, forcing so 
much doesn’t work. They did not fear. 
The same way used with the same group 
doesn’t work. I have to keep changing the 
techniques. Overall, one technique cannot 
be used much long to control the students, 
especially the older ones. They listen 
what I told but it spends that they will do 
or not. I can control, but not all.     

Out of questions. Thank you very much 
for your cooperation in interviewing. 

You’re welcome. 

FIFTH EFL STUDENT TEACHERS 

Good morning. Can I ask questions about 
your teaching practice? The first question, 
do you have any problems with the 
teaching practice?  

The first thing is the controlling of the 
class because I teach Muttayomsuksa 1, 2, 
and 3.  

How is it?  The students lose attention when studying 
in the afternoon, but I understand them. 
They just ate lunch, want to be home, and 
want to play. Some playful students 
knock the tables and sing songs.   
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How do you deal with it?  Formerly, I did not dare to punish the 
students, but now I sometimes hit them. I 
have them to be a leader by reading 
sentences and have their peers repeat 
those sentences after. Then, they pay 
attention when I’m teaching because they 
fear that they will read incorrectly when 
being a reading leader. Sometime, I hit 
them because I really can’t stand. 
Actually, their teacher doesn’t allow me 
to hit the students. He told me that if the 
students are really naughty, hit their hands 
instead. Later I hit them at time, but 
formerly I didn’t because I don’t want to 
hit students. But now I sometimes need to 
hit them to control them. These students 
are strange. Even I hit them, they are not 
angry me. It may be because they know 
they are guilty. Sometime, the students 
are paired and have to have conversation 
in front of the class. These students are 
confident…these naughty students. They 
like when I do this.          

Do you have any other problems?  Yes, writing lesson plans. When I write 
the lesson plans, the cooperating teachers 
always add comments and it hasn’t been 
used. Sometimes, I’m tired. I didn’t make 
only the lesson plans, but I also need to 
make teaching materials and teach in 
class. Sometime, I think the cooperating 
teacher is too much. I’m tired because he 
didn’t let my plan pass. Few plans are 
accepted at once. In my opinion, there is 
no right or wrong in writing the lessons 
plan. It depends on us what we will teach 
and what will be evaluated. If the subject 
content is correct, it’s ok. But what I meet 
is not like that. Formerly, I’m really 
obsessed, think why the cooperating 
teacher is too much, and question, “Can’t 
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what I have learnt be used?”       

How’s going on now? It gets better. It seems like I’m used to it 
because it’s the same like this every time. 
Sometimes, I print out the plan with the 
recycle paper because it wastes 
(laughing). After the cooperating teacher 
said it passed, then I print out with the 
real paper. But he said to me to edit again. 
I think in my mind that I had handed the 
plan to him to check before I print out. 
However, I didn’t dispute him. It’s good 
that he is meticulous. I learn much from 
him. But sometimes, I think it’s too much 
(laughing) because I’m tired. I also do 
teaching materials for both him and me. 
When he has things to do, he always asks 
me to do for him. But he didn’t think 
whether I can do or not. Actually, I can do 
some, but something he should teach me a 
bit, not having me do all. I cannot do 
everything.    

Hmm…Do you want the curriculum to 
add anything? 

For me…I want activities, making 
teaching materials, and teaching which 
techniques should be used in class.   

Anything else?  Ahh…document. I need to be trained 
about all documents from the school such 
as quality assurance, administration, and 
academic. All of these I don’t know how 
to do if the school does not teach.  
Moreover, there is some work such as 
grading or calculating scores. I cannot do 
it well because they didn’t teach me. I’m 
confused with it.  

Such as ‘Grade Report’?  Yes. Except writing tests, I cannot do 
other documents.  

Other document! Such as?  Like…the class teachers need to write 
documents such as students’ grade points. 
I think they should have some 



Fac. of Grad. Studies , Mahidol Univ.                                                      M.A. (Applied Linguistics)/ 127 
 

background knowledge to do so, but I 
haven’t had such knowledge before. 
When someone asks about this, I can’t 
answer.   

Thank you very much for your 
participation in the interview. 

You’re welcome. 

SIXTH EFL STUDENT TEACHERS 

Good morning. Can I ask questions about 
your teaching practice? There are not 
many questions. Let’s start with the first 
one. In this teaching practice, do you face 
any problems?  

For secondary? 

Yes.   Some students didn’t pay attention to the 
learning………….even when assigning 
homework, they didn’t do it.  

How do you deal with it? Ah…….such as…….punishing them in 
front of the class by having them stand up 
and sit down many times. If ones don’t do 
it or don’t pay attention, they are assigned 
more work and have to finish it in the 
class. Then, they have more work to 
submit.   
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APPENDIX D 

INTERVIEWS (THAI VERSION) 

 

 

คนที ่1 

ผู้สัมภาษณ์ นักศึกษาฝึกประสบการณ์วชิาชีพครู 

อาจารยข์ออนุญาตถามคาํถามเก่ียวกบัการฝึก

ประสบการณ์วชิาชีพครูนะคะ คาํถามมีไม่มาก เด๋ียวเรา

เร่ิมคาํถามแรกนะคะ  ปัญหาท่ีนกัศึกษาพบในการฝึก

ประสบการณ์วชิาชีพครูมีอะไรบา้งคะ 

กมี็เร่ืองคุมเดก็ไม่อยูค่รับ เร่ืองการคุมชั้นเรียน 

 

เป็นอยา่งไรคะ ลองอธิบายใหอ้าจารยฟั์งไดรึ้เปล่า คือ….มนัอธิบายไม่ถกูอ่ะครับ…คือบางทีเดก็กจ็ะเดิน

เล่นเดินในหอ้งระหวา่งท่ีเราสอน คือ…คุมไม่อยูเ่ลยอ่ะ

ครับ สั่งงานไปแลว้กไ็ม่ค่อยจะทาํ 

คือปัญหาหลกัๆ ของเราคือการคุมชั้นเรียน แลว้มี

ปัญหาอยา่งอ่ืนอีกหรือเปล่าคะ 

กมี็เร่ือง…ไอน่ี้อ่ะครับ ความรู้ความเขา้ใจของเดก็ คือ…

ในแผนอยา่งน้ีอ่ะครับ ในแผนตามท่ีผมสอนก ็เดก็กจ็ะ

แบบ…เรียนไม่ทนัอยา่งน้ีอ่ะครับ เดก็กจ็ะแบบอยู ่อยู ่ณ 

บทนั้นอ่ะครับ จนกวา่จะเขา้ใจถึงจะไปบทต่อไปได ้ 

เราสอนโรงเรียนอะไรคะ โรงเรียนวดัท่าทองครับ เป็นเดก็ประถมครับ 

เราคิดวา่อะไรท่ีจาํเป็นท่ีสุดในการฝึกประสบการณ์

วชิาชีพครูคะ 

ส่วนตวัผม ผมคิดวา่….การคุมชั้นเรียนน่ีแหละครับ

สาํคญั คือ สาํหรับในการสอนจริง ๆ นะครับ ถา้เราคุม

ชั้นเรียนไม่อยูผ่มคิดวา่การเรียนรู้มนัจะเกิดไดย้ากมาก ๆ 

ครับ เน้ือหากเ็ป็นเร่ืองรองลงมาเพราะถา้เดก็เคา้พร้อม

เคา้น่ิงกจ็ะรับความรู้ท่ีเราส่งใหไ้ดค้รับ แต่ทุกวนัน้ีคือเรา

เตรียมไปสิบรับไดอ้ยา่งมากก ็5 เท่านั้นครับ ผมเองกไ็ม่

กลา้ไปดุเดก็ไม่กลา้ไปตี เพราะวา่กลวัวา่ครูพ่ีเล้ียงครู
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ประจาํชั้นเคา้จะวา่วา่ขนาดเคา้ยงัไม่ดุยงัไม่ตีเลย 

แลว้ความตอ้งการในการฝึกประสบการณ์คร้ังน้ีล่ะคะ 

เราตอ้งการใหห้ลกัสูตรเพ่ิมเติมอะไรใหห้รือเปล่า 

เพ่ือท่ีจะช่วยลดปัญหาเหล่าน้ี 

ผมอยากทราบเร่ืองเทคนิคการคุมชั้นเรียนครับ คือท่ีผา่น

มากเ็คยเรียนแต่มนัแตกต่างเม่ืออยูใ่นสถาณการณ์จริง 

บางคร้ังผมไม่สามารถปรับไดดี้เท่าท่ีควร มนัแตกต่าง

จากในหอ้งอ่ะครับ แตกต่างจริง ๆ นอกจากนั้นกไ็ม่มี

แลว้เหลือท่ีผมควรจะปรับปรุงการสอนของตวัเองใหดี้

ข้ึน อีกเร่ืองผมอยากใหท้างคณะเขา้ไปดูบ่อย ๆ ครับ ไป

ซกัถามวา่นกัศึกษาเป็นอยา่งไรบา้ง ไม่ตอ้งไปตรวจ

อะไรหรอกครับผมแค่อยากใหเ้ขา้ไปหาบ่อย ๆ  

ค่ะ แลว้ถา้เรามีโอกาสไดเ้ป็นคนพฒันาปรับปรุง

หลกัสูตรครุศาสตรบณัฑิตสาขาวิชาภาษาองักฤษ เรา

อยากจะเพ่ิมอะไรไวใ้นหลกัสูตร 

ผมอยากจะใหห้ลกัสูตรเพ่ิมความชดัเจนในเร่ืองการฝึก

ประสบการณ์วชิาชีพครูเพราะบางเร่ืองทางโรงเรียนกบั

ทางมหาวทิยาลยัเขา้ใจไม่ตรงกนั อยา่งเช่นเร่ืองของผม

ในส่วนของครูพ่ีเล้ียงกบังานในหนา้ท่ีครับ คือทุกวนัน้ี

ผมไม่มีโตะ๊นัง่นะครับ  

แลว้เราทาํงานอยา่งไรคะ นัง่ตรงไหน อยา่งสมมุติเวลาอาจารยเ์คา้ไปสอนผมกเ็ขา้ไปนัง่ อยา่ง

กรณีผมเน่ียะผมมีครูพ่ีเล้ียง ครูพ่ีเล้ียงเคา้กจ็ะนัง่ท่ีศนูย์

อาเซียน ส่วนผมเน่ียะโดนประจาํชั้น ป. 1 ครูพ่ีเล้ียงผม

อยู ่ป.5 คือผมตอ้งประจาํชั้น ป. 1 ซ่ึงป.1 เคา้กจ็ะมีคู

ประจาํชั้นอยูแ่ลว้นะครับ แลว้กมี็พ่ีอยูค่นนึงเคา้เป็น

ผูช่้วยสอนเดก็ แอลดี (Learning Disability) เคา้กจ็ะมี

โตะ๊อยู ่2 โตะ๊ ซ่ึงหอ้งน้ีพอมีผมไปดว้ยกจ็ะเป็น 3 ซ่ึงไม่

มีท่ีนัง่ จะไปนัง่กบัครูพ่ีเล้ียงท่ีอยูศ่นูยอ์าเซียนกน็ัง่ไดน้ะ

ครับแต่คือ ผมกจ็ะไม่ไดท้าํหนา้ท่ีคุมชั้นเดก็ ป.1 ครู

ประจาํชั้นเคา้กจ็ะมีงอนบา้งอะไรแบบน้ีอ่ะครับ แลว้มนั

ทาํใหผ้มปรับตวัลาํบากนิดนึงอ่ะครับ คือเวลาผมจะไป

นัง่กบัครูพ่ีเล้ียงครู ป.1 เคา้กเ็หมือนแบบมาวา่ผมวา่ทาํไม

ไม่อยูก่บัหอ้ง คือผมกไ็ม่รู้วา่จะทาํยงัไง คือผมกรุ้็นะครับ

วา่เคา้ไม่ไดใ้หค้ะแนนผมแต่วา่มนักเ็ล่ียงไม่ได ้คือความ

เป็นจริงผมควรจะอยูช่่วยงานครูพ่ีเล้ียงแต่ส่วนมาก ครูป.
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1 เคา้กจ็ะใชผ้ม ใชแ้บบวา่ผมวา่มนักไ็ม่ใช่เร่ืองนะครับ 

แบบใหผ้มมาสอนภาษาไทยตอนเชา้แบบน้ี  แลว้ผม

ไม่ไดจ้บภาษาไทยมา แลว้เชา้มาผมตอ้งเอาเดก็มาติว

แบบเน่ียะอ่านหนงัสือภาษาไทย ฝึกใหอ้่านใหไ้ด ้

……………………………………. คือมนัพดูลาํบากอ่ะ

ครับ คือถา้ผมจะไปพดูวา่ผมขอไปนัง่หอ้งครูพ่ีเล้ียงได้

ไหม ผมกก็ลวัครูป.1 เคา้เป็นแบบน้ีอีก  

อืมค่ะ อาจารยข์อถามเก่ียวกบัการสอนของเราบา้งนะ

คะ ถา้สมมุติวา่มีเหตุการณ์ท่ีเราตอ้งแกไ้ขปัญหาในชั้น

เรียนเน่ียะ เราทาํอยา่งไรคะ ช่วยยกตวัอยา่งใหอ้าจารย์

ฟังหน่อย เอาเหตุการณ์จริง ๆ ท่ีเกิดข้ึนในชั้นเรียนมาก็

ไดค้่ะ 

คือเอาเหตุการณ์น้ีเลยละกนันะครับ ผมสอนป.1 ผม

เครียดมาก คือผมสอนไปแลว้แลว้ครูเคา้คอมเมน้มาวา่

มนัเยอะเกินไป คาํศพัท ์5 คาํ เคา้บอกวา่มนัเยอะเกินไป 

พอผมให ้2 คาํ เคา้กบ็อกวา่มนันอ้ยเกินไป ผมกไ็ม่ได้

ปรบหรอกครับเพราะท่ีผมสอนผมประเมินดูแลว้วา่ 2 คาํ

น่ีแหละครับท่ีเดก็เคา้สามารถจาํไดดี้ 3 คาํ 5 คาํ เคา้จาํกนั

ไม่ไดเ้ลยครับ 

คาํถามสุดทา้ยแลว้นะคะ นกัศึกษาคิดวา่ส่ิงใดสาํคญั

ท่ีสุดในการฝึกประสบการณ์วชิาชีพครู 

ผมคิดวา่เร่ือง การคุมชั้นเรียนน่ีแหละครับสาํคญัท่ีสุด 

เพราะวา่อยา่งท่ีผมบอกไปวา่ถา้เกิดเราคุมชั้นเรียนไดดี้

แลว้การเรียนรู้กจ็ะเกิดข้ึนไดดี้ ครับ แต่อยา่งวา่แหละ

ครับมนักต็อ้งอาศยัความรู้และประสบการณ์ส่วนตวัซ่ึง

บางคร้ังเราอาจจะตอ้งเรียนรู้ดว้ยตวัเอง ผมเขา้ใจครับวา่

มหาลยักไ็ม่ไดส้อนเราทุกส่ิง 

ขอบคุณมากนะคะท่ีใหค้วามร่วมมือในการสัมภาษณ์

เป็นอยา่งดี 

ดว้ยความยนิดีครับ 

คนท่ี 2 

อาจารยข์ออนุญาตถามคาํถามเก่ียวกบัการฝึก

ประสบการณ์วชิาชีพครูของเราหน่อยนะคะ ขอมูลทุก

อยา่งท่ีเราใหจ้ะถกูเกบ็เป็นความลบัค่ะ คาํถามแรกนะ

คะอยากทราบเก่ียวกบัปัญหาท่ีเราพบในการฝึก

เดก็ในโรงเรียนท่ีหนูไปฝึกสอนนะคะ เคา้ไม่ค่อยเก่ง

ภาษาองักฤษ คือไม่ไดเ้ลย  
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ประสบการณ์วชิาชีพครูคร้ังนึงค่ะ 

ปัญหาของเราเป็นเร่ืองของเน้ือหาหรอคะ แค่คาํศพัทง่์าย ๆ หรือวา่ A-Z เคา้กย็งัไม่ไดเ้ลยค่ะ 

การคุมชั้นเรียน การเขียนแผน ไม่เป็นปัญหาสาํหรับ

เรา 

การคุมชั้นเรียนหนูใชเ้สียงข่มเดก็ตลอดเลยค่ะ หนูไม่รู้วา่

มนัเป็นวธีิท่ีถูกตอ้งหรือเปล่า กมี็ตีบา้ง หนูเลยคิดวา่มนั

ไม่เป็นปัญหาสาํหรับหนู 

อาจารยอ์ยากทราบวา่ส่ิงท่ีเราไดรั้บไปจากหลกัสูตร

ตลอดระยะเวลา 4 ปีในมหาลยัเน่ียะมนัเพียงพอหรือ

เปล่าท่ีเราจะออกไปสู่โลกภายนอก อะไรท่ีเราตอ้งการ

ใหห้ลกัสูตรเพ่ิมเติมใหเ้รา 

ส่วนมากแลว้หนูอยากไดเ้กมส์เพ่ิมเพราะวา่มนัสาํคญั

และจาํเป็นมากสาํหรับการดึงความสนใจจากเดก็

ประถม………..หนูรู้สึกวา่เคา้จะสนใจมาก ๆ เวลาจดั

กิจกรรมท่ีเป็นเกม  แต่ถา้เป็นการสั่งงานหรือใหท้าํ

แบบฝึกหดัมนัไม่ค่อยไดง้านเลยค่ะตอนทา้ยชัว่โมงแลว้

หนูกรู้็สึกวา่เคา้ไม่ไดเ้รียนรู้อะไรแค่ทาํตามท่ีเราบอก 

แลว้นกัศึกษาคิดวา่ จากท่ีเราฝึกสอนเน่ียะเราคิดวา่

อะไรจาํเป็นท่ีสุดสาํหรับการฝึก 

สาํหรับหนูท่ีสอนประถมนะคะ หนูคิดวา่การจดักิจกรรม

การเรียนการสอนมั้งคะ เพราะหนูรู้สึกวา่เดก็เคา้จะสนุก

ถา้วนัไหนเราเตรียมกิจกรรมมาพร้อมมีอุปกรณ์มีอะไร

แปลก ๆ แต่มนัจะใหเ้ป็นแบบนั้นทุกวนักไ็ม่ได ้เพราะ

หนูกคิ็ดไม่ค่อยออก แลว้งานอ่ืนกเ็ยอะมาก ๆ เลยค่ะ หนู

กพ็ยายามจดัใหเ้คา้สัปดาห์ละ สองวนั ประมาณน้ีค่ะ 

ถา้เรามีโอกาสไดช่้วยในการปรับปรุงหลกัสูตรครุศา

สตรบณัฑิต สาขาวิชาภาษาองักฤษ อะไรบา้งท่ีเรา

อยากเพ่ิมเติมเขา้ไปในหลกัสูตร 

คือ…..หนูขอคิดก่อนนะคะอาจารย ์ หนูวา่จริง ๆ แลว้

หนูกไ็ดรั้บมาพอแลว้นะคะ บางอยา่งมนัอาจจะเป็นส่ิงท่ี

เราตอ้งเรียนรู้เอง ถา้ถามตอนน้ีหนูกคิ็ดถึงแต่เร่ืองการ

สอน หนูอยากไดเ้กมเยอะ ๆ ค่ะ อาจจะเป็นการจดัอบรม

เพ่ืมเติมใหร้ะหวา่งการฝึกเก่ียวกบัการจดัเกมส์

ภาษาองักฤษ เพราะวา่มนัมีประโยชน์มากนะคะ สาํหรับ

การดึงความสนใจของเดก็ประถมศึกษา 

ถา้ใหน้กัศึกษาพดูถึงปัญหาท่ีเกิดข้ึนในชั้นเรียนแลว้

ลองยกตวัอยา่งวิธีท่ีเราใชแ้กไ้ข ลองยกตวัอยา่งให้

อาจารยฟั์งมาหน่ึงตวัอยา่งสิคะ 

เอาอนัน้ีละกนันะคะอาจารย ์คือเร่ืองทาํแบบฝึกหดัน่ี

แหละค่ะ คือเวลาสั่งไปแลว้ไม่ค่อยไดง้าน หนูกจ็ะใชว้ธีิ

เฉลยพร้อม ๆ กนั คือใหทุ้กคนในหอ้งทาํพร้อม ๆ กนั 
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แลว้หนูกอ็ธิบายไปดว้ยเลยค่ะ  

นกัศึกษาคิดวา่อะไรสาํคญัท่ีสุดในการฝึก

ประสบการณ์วชิาชีพครูคะ 

การสอนน่ีแหละคะ จะวา่ไปกร็วมหลายอยา่งนะคะ ทั้ง

เน้ือหา ทั้งกิจกรรม และกก็ารเกบ็เดก็ใหอ้ยูใ่นกิจกรรม 

มนัใชท้กัษะความรู้หลายอยา่งเลยค่ะเพ่ือใหเ้ดก็เกิดการ

เรียนรู้ คือครูตอ้งมีความสามารถมาก ๆ เลยจึงจะประสบ

ความสาํเร็จในการสอนซ่ึงตอนน้ีหนูยงัรู้สึกวา่ทาํไดไ้ม่ดี

เท่าท่ีควร ถา้วดักนัจริง ๆ อ่ะนะคะ 

ขอบคุณมากนะคะสาํหรับความร่วมมือในการ

สัมภาษณ์ 

ดว้ยความยนิดีค่ะ 

คนท่ี 3 

ค่ะ คืออาจารยข์ออนุญาตถามคาํถามเก่ียวกบัการฝึก

ประสบการณ์วชิาชีครูหน่อยนะคะ ขอ้มูลทุกอยา่ง

รวมทั้งขอมูลส่วนตวัของนกัศึกษาจะถกูเกบ็เป็น

ความลบัค่ะ คือถามแรกนะคะ อาจารยอ์ยากทราบวา่

ปัญหาท่ีนกัศึกษาพบในการฝึกประสบการณ์วชิาชีพครู

คืออะไรคะ 

สาํหรับหนูกจ็ะเป็นเร่ืองเก่ียวกบัเดก็อ่ะค่ะ บางที

โรงเรียนน้ีเคา้เรียนรวมอ่ะคะอาจารย ์ในหอ้งนึงกจ็ะมี

เดก็เก่งกบัเดก็ไม่เก่ง ไม่มีการคดัแยกค่ะ แลว้ในหอ้งนึงก็

จะมีเดก็ แอลดี (Learning Disability) อยา่งหอ้งหนู่อ่ะคะ 

ป.5 เดก็ แอลดี 4 คน เรียนรวมกนักบัเดก็ธรรมดา กคื็อ 

เคา้ เคา้ ไม่แยกเดก็อ่ะค่ะ แลว้คือ ถา้เดก็คนไหนไดก้คื็อ

ไดไ้ปเลย คนไหนไม่ไดก้คื็อจะชา้ไปเลย แลว้กเ็ร่ือง 

เร่ือง เร่ือง เรียนอยา่งน้ีอ่ะค่ะ มนัจะแบ่งวา่ ภาษาองักฤษ

พ้ืนฐาน กบัภาษาองักฤษเสริม ภาษาองักฤษเสริมจะเป็น

เหมือน ฟัง พดู กจ็ะเรียนกบัชาวต่างชาติ ส่วนหนูอ่ะจะ

สอนเก่ียวกบัภาษาองักฤษพ้ืนฐาน จะเนน้ประโยค แก

รมม่า  

คือปัญหาของเราคือจะเป็นปัญหาท่ีตวัเดก็เลย ค่ะ มนักร็วมไปถึงการเกบ็เดก็ดว้ยนะคะ 

คือมนัเป็นอยา่งไร คือกพ็ยายามอยา่งเดก็ท่ีไดห้นูกจ็ะพยายามจดักลุ่มใหเ้คา้

อยูด่ว้ยกนักบัเดก็ท่ีไม่ได ้ใหช่้วยกนั คือถา้ส่วนของ

ตวัเองเสร็จแลว้กจ็ะใหช่้วยเพ่ือนทาํ แต่พอมนัมารวม ๆ 

กนัแลว้ มนัคุมลาํบากมาก ๆ เลยค่ะ เสียงดงัน่ีปัญหาใหญ่
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มากเพราะเป็นเดก็ประถม แลว้ความเห็นแก่ตวัเคา้กมี็สูง 

คือไม่ไดก้ไ็ม่ไดสิ้ ไม่ช่วยหรอก คือวธีิการท่ีหนูใชม้นัก็

ประสบความสาํเร็จบา้งไม่สาํเร็จบา้ง กล็องไปหลายวธีิ

ค่ะ (หวัเราะ) 

แลว้เราตอ้งการท่ีจะใหห้ลกัสูตรเพ่ิมเติมอะไรใหเ้รา

ไหม 4 ปีทีเราเรียนมาเน่ียะความรู้มนัเพียงพอไหมกบั

การออกฝึกประสบการณ์วิชาชีพครู 

ตอนน้ีพอมาสอนจริง ๆ แลว้หนูอยากไดเ้พลงกบัเกมส์

เยอะ ๆ เลยค่ะอาจารย ์เพราะมนัทาํใหน้กัเรียนในหอ้ง

โฟกสัไปในเร่ืองเดียวกนั แต่กต็อ้งยอมรับนะคะ วา่เราก็

ไม่สามารถควบคุมเดก็ใหอ้ยูใ่นความสงบได ้เพราะ

บางคร้ังเสียงท่ีดงัจากการเล่นเกมมนักก็วนหอ้งขา้ง ๆ  

แลว้เราคิดวา่อะไรท่ีจาํเป็นสาํหรับการฝึก

ประสบการณ์วชิาชีพครู 

เทคนิคการปกครองชั้นเรียนแบบชั้นเรียนในสภาพจริง

ค่ะ เพราะท่ีเรียนมาบางคร้ังมนัใชไ้ม่ไดคื้อมนั มนั 

สถานการณ์มนัแตกต่าง ท่ีมหาลยัเราลองใชก้บัเพ่ือนใน

หอ้งซ่ึงเคา้กโ็ตแลว้ มนัพดูรู้เร่ืองค่ะ แต่พอมาในชั้นเรียน

จริงมนัคนละเร่ืองเลยค่ะ เร่ืองการเขา้กลุ่มน่ีอยา่งท่ีหนู

บอกนะคะวา่เป็นปัญหาใหญ่เลย พอเขา้กลุ่มไดก้เ็สียงดงั

เลย บางคร้ังหนูอยากลองนะคะวา่จะเกบ็เดก็ใหไ้ม่มีเสียง

อยา่งไรเวลาเราจดักิจกรรมกลุ่ม แต่จะลองทุกคร้ังมนัก็

ไม่ไหวค่ะ เดก็ไม่ไดค้วามรู้ไม่ไดส้อนกนัพอดี มวัแต่ดุ

กนั อยา่งเพลงกบัเกมส์เน่ียะ หนูกใ็หเ้ดก็เล่นนะคะ 

เพราะมนัไม่น่าเบ่ือแต่วา่มนักอ็ดไม่ไดท่ี้จะข้ึนหนา้ข้ึนตา 

สนุกเกินเหตุ อีก 

ถา้เรามีโอกาสไดช่้วยในการปรับปรุงหลกัสูตรครุศา

สตรบณัฑิต สาขาวิชาภาษาองักฤษเราอยากจะเพ่ิมเร่ือง

อะไรเขา้มาในหลกัสูตรคะ 

หนูวา่น่าจะเพ่ิมเน่ียะ เทคนิคการควบคุมชั้นเรียนน่ีแหละ

ค่ะ เพราะวา่อยา่งนึงคือจริง ๆ อ่ะค่ะ อาจารย ์เดก็อ่ะมนั

แตกต่างกนัอ่ะค่ะอาจารย ์คือน่าจะเพ่ิมให ้ให ้ดู

หลากหลายวา่เดก็อ่ะมนัไม่ไดเ้ป็นแค่ท่ีเราคิดอยา่งเดียว 

มนั มนั มากกวา่นั้น และอีกเร่ืองนึงกคื็อพวก พวกการจดั

กิจกรรมท่ีจะทาํใหเ้ดก็สนใจเรามากท่ีสุด บางทีเราจดั

กิจกรรมไปเดก็บางคนไดเ้ล่นบางคนไม่ไดเ้ล่น บางคน

เกิดอาการนอ้ยใจ หนูเลยอยากไดกิ้จกรรมอะไรท่ีทุกคน
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สามารถมีส่วนร่วมได ้ไดเ้ล่นทุกคนมนจะไดไ้ม่เกิด

ปัญหา พวกเกม พวกส่ือ ท่ีสามารถท่ีจะทาํใหเ้ดก็ไม่เบ่ือ 

เพราะพอหนูไดม้าสอนจริง ๆ แลว้นะคะ การท่ีแบบเรา

สอนอยา่งเดียวเน่ียะ มนัไม่สามารถดึงความสนใจของ

เดก็ไดเ้ลย ส่ือและกิจกรรมช่วยไดม้าก ๆ อาจจะไม่

ทั้งหมด แต่กค็วรสีสอดแทรกบา้ง 

คาํถามสุดทา้ยนะคะ เราวา่ส่ิงท่ีสาํคญัท่ีสุดในการฝึก

ประสบการณ์วชิาชีพครูคะ 

หนูคิดวา่คงเป็นเร่ืองของความกลา้ตดัสินใจมั้งคะ

อาจารย ์คือหนูไม่แน่ใจวา่มนัอยูใ่นส่วนไหนนะคะ แต่

วา่เวลาท่ีเราอยูใ่นหอ้งเน่ียะ นอกจากสอนแลว้เหตุการณ์

ต่าง ๆ ท่ีเกิดข้ึนเราตอ้งเป็นคนจดัการทุกอยา่ง แลว้ตอ้ง

ใหอ้อกมายติุธรรมดว้ยนะคะเดก็ถึงจะศรัทธาในตวัเรา 

มนัทุกอยา่งเลยค่ะ เพราะในตอนนั้นแลว้เราโตท่ีสุดใน

หอ้งถึงเดก็เคา้จะงอแงยงัไง คาํพดูเรากถื็อเป็นท่ีสุดแหละ

ค่ะ เพราะฉะนั้นหนูวา่ควรฝึกตรงน้ีใหม้าก ๆ ถึงจะ

ควบคุมชั้นเรียนอยูถึ่งจะเกบ็เดก็ได ้ตอ้งแสดงใหเ้คา้เห็น

วา่เราเดด็เด่ียวและเดด็ขาดมากแค่ไหน 

ขอบคุณมากนะคะท่ีใหค้วามร่วมมือในการสัมภาษณ์  

คนท่ี 4 

สวสัดีค่ะ คือวนัน้ีอาจารยข์ออนุญาตถามคาํถาม

เก่ียวกบัการฝึกประสบการณ์วชิาชีพครูของเราหน่อย

นะคะ คาํถามมีไม่มากค่ะ คาํถามแรกนะคะ ในการฝึก

ประสบการณ์วชิาชีพครูของพวกเราเน่ียะเรามีปัญหา

อะไรรึเปล่าคะ 

คืออยา่งเดก็ ม.2 อยา่งเน่ียะนะคะอาจารย ์หนูบอกใหเ้อา

หนงัสือมาเคา้กจ็ะลืมเอามาทุกคาบเลยค่ะ เคา้ไม่ค่อยเช่ือ

ฟัง คือฟังกฟั็งแบบน่ิง ๆ แต่ไม่ทาํไม่อะไรเลย หนูกเ็ลย

ใชว้ธีิแกปั้ญหาใหเ้คา้ลงไปวิง่ คือตีไม่ไดใ้ช่ไหมคะ คือ

ครูพ่ีเล้ียง ครูประจาํชั้นเคา้กเ็ลยบอกใหห้นูคือแกปั้ญกา

โดยการลงโทษแบบอ่ืน คือเดก็โรงเรียนน้ีคือจะอยูแ่ต่ใน

หอ้งแอร์ใช่ไหมคะ คือถา้จะออกไปขา้งนอกคือเคา้จะ

แบบร้อนอ่ะ คือเคา้กลวั เคา้ไม่ชอบ พอลงโทษแบบนั้น

แลว้พอคาบหนา้เคา้กจ็ะเอามาค่ะ 

อาจารยอ์ยากทราบถึงความตอ้งการทีเราอยากได้ หนูตอ้งการเกมแลว้กเ็ก่ียวกบัเวป็ไซตท่ี์ทาํใบงาน ใบ



Fac. of Grad. Studies , Mahidol Univ.                                                      M.A. (Applied Linguistics)/ 135 
 

นอกเหนือจากท่ีหลกัสูตรจดัใหเ้ราใน 4 ปีท่ีผา่นมา เรา

ตอ้งการอะไรคะ 

ความรู้ คืออยา่งเดก็มธัยมอยา่งเน่ียะ คือใหเ้ล่นเกมมาก

มนักไ็ม่เท่าไหร่เพราะส่วนมากหนูจะสอนเก่ียวกบัแก

รมม่านะคะ หนูเลยอยากไดใ้บงานท่ีเก่ียวกบัแกรมม่า 

คือเกมค่อนขา้งน่าเบ่ือใช่ไหมคะ สาํหรับเดก็มธัยม คือมนัจะคุมไดแ้ค่ช่วงแรก ๆ ค่ะ ส่วนใหญ่หนูจะสอน

แกรมม่าคือหนูจะตอ้งทาํใบงานหมดเลยค่ะ อยา่ง tense 

อยา่งน้ี คือ 12 tense คือหนูตอ้งทาํใบงานหมดเลยค่ะ 

แลว้กส็รุปรวมใหเ้ดก็แลว้ไหนจะแบบฝึกหดัก่อนเรียน

หลงัเรียนอีก คือหนูอยากใหม้นัมีอะไรหลากหลายมก

กวา่น้ีอ่ะค่ะ 

สาํหรับความรู้ท่ีเราไกรั้บจากมหาวทิยาลยัน้ีตลอด 4 ปี

ท่ีผา่นมา เราคิดวา่ความรู้ท่ีไดรั้บมนัเพียงพอไหม 

สาํหรับการออกไปเป็นครู 

หนูคิดวา่มนัเพียงพอแลว้นะคะ สาํหรับหนูนะคะ 

เพราะวา่ทุกวนัน้ีความรู้ท่ีหนูนาํไปใชส้อนกม็ากจากท่ี

มหาวทิยาลยัน้ีทั้งนั้น แต่ถา้หนูอยากจะไดจ้ริง ๆ พอมา

ฝึกสอนมาไดใ้ชภ้าษากบัครูต่างชาติจริง ๆ หนูรู้สึกเลยวา่

การออกเสียงมีปัญหา ไม่ใช่วา่ส่ือสารไม่ไดน้ะคะแต่มนั

ยงัไม่ค่อยชดัเจน หนูอยากใหห้ลกัสูตรเนน้ตรงน้ีดว้ยค่ะ 

แลว้ในการฝึกประสบการณ์คร้ังน้ีนะคะ เราคิดวา่อะไร

จาํเป็นมากท่ีสุดคะ 

สาํหรับหนูนะคะ คงเป็นเร่ืองวธีิการจดัการกบัเดก็ท่ีมี

ความแตกต่างมาก ๆ น่ีแหละค่ะ การลงโทษท่ีแบบไม่น่า

เบ่ือคือบางคร้ังเราขู่มาก ๆ เน่ียะเคา้กไ็ม่กลวัเราแลว้ วธีิน้ี

ใชก้บักลุ่มน้ีไม่ไดผ้ลอีกแลว้เปล่ียนไปเร่ือย ๆ ค่ะ

อาจารย ์คือรวม ๆ คือมนัจะคุมไดไ้ม่นานค่ะ โดยเฉพาะ

เดก็โตน่ีแบบอารมณ์ด้ือเงียบ บอกไปฟังนะคะแต่จะทาํรึ

เปล่าน่ีอีกเร่ืองนึง มนัคุมไดค้่ะ แต่ไม่ทั้งหมด 

หมดคาํถามแลว้นะคะ ขอบคุณมากนะคะสาํหรับความ

ร่วมมือในการสัมภาษณ์ 

 

คนท่ี 5 

สวสัดีค่ะ คืออาจารยข์ออนุญาตถามคาํถามเก่ียวกบัการ

ฝึกประสบการณ์วชิาชีพครูของเราหน่อยนะคะ คาํถาม

อยา่งแรกเลยนะคะอาจารยก์ารคุมชั้นเรียนค่ะ เพราะหนู

สอน ม. 1, 2, 3 
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แรกเลย เรามีปัญหาอะไรเก่ียวกบัการฝึกประสบการณ์

วชิาชีพครูบา้งคะ 

อยา่งไรคะ คืออยา่งน้ีค่ะอาจารย ์ถา้ยิง่สอนตอนบ่ายเดก็กจ็ะไม่ฟัง

กนัเลย แต่หนูกเ็ขา้ใจนะคะบางคร้ังกกิ็นขา้วอ่ิมอยาก

กลบับา้นอะไรแบบน้ี เดก็เคา้กจ็ะเล่น กจ็ะมีพวกกวน ๆ 

ชอบเคาะโตะ๊ร้องเพลง 

แลว้หนูจดัการอยา่งไรคะ เม่ือก่อนกไ็ม่กลา้ทาํอะไรนะคะอาจารยแ์ต่เด๋ียวน้ีกมี็ตี

บา้ง แลว้กใ็หเ้คา้มีโอกาสเป็นผูน้าํบา้งโดยการอ่าน

ประโยคแลว้ใหเ้พ่ือนอ่านตามแบบน้ีอ่ะค่ะ เพราะเคา้ก็

จะไดต้ั้งใจฟังเวลาเราสอนเพราะเวลานาํเพ่ือนจะไดไ้ม่

ผดิ บางคร้ังกตี็บา้งเพราะมนัไม่ไหวจริง ๆ แต่ครูเคา้จริง 

ๆ กไ็ม่ใหตี้หรอกนะคะ แต่เคา้บอกวา่ถา้ด้ือกใ็หตี้มือเอา 

หลงั ๆ น่ีแหละค่ะท่ีหนูตี แรก ๆ หนูไม่เคยตีเลย เพราะ

หนูกไ็ม่อยากไปตีอ่ะนะคะลูกเคา้ แต่หลงั ๆ ไม่ไหวค่ะ 

ตอ้งมีตีบา้ง แต่เดก็พวกน้ีกแ็ปลกนะคะ ตีเคา้กไ็ม่โกรธ

อาจจะเป็นเพราะวา่เคา้กรู้็ตวัวา่เคา้ทาํผดิ แต่หลงั ๆ กใ็ห้

เคา้จบัคู่ออกมาพดูบทสนทนาใหเ้พ่ือนดู พวกน้ีเคา้จะ

กลา้แสดงออกอ่ะนะคะ สาํหรับเดก็ท่ีมีปัญหาแบบน้ีอ่ะ

นะคะ เคา้จะชอบ  

แลว้เรามีปัญหาเร่ืองอ่ืนอีกไหมคะ หนูมีค่ะ คือเร่ืองการเขียนแผน คือเวลาหนูเขียนมาอยา่ง

เน่ียะครูพ่ีเล้ียงกจ็ะเหมือนเสริมตลอดอ่ะ คือยงัไม่ใชซ้กั

ที แต่จริง ๆ บางคร้ังหนูกคิ็ดนะหนูกเ็หน่ือย เราไม่ได้

ตอ้งมาเขียนแผนอยา่งเดียวอ่ะ ส่ือเรากต็อ้งทาํ สอนเราก็

สอนให ้จนหนูรู้สึกวา่บางคร้ังเคา้เยอะไปรึเปล่า มนัก็

เหน่ือยค่ะอาจารยคื์อแบบไม่ผา่นซกัที นอ้ยคร้ังมากท่ีจะ

ผา่นทนัที คือในความเขา้ใจของหนูคือการเขียนแผน

เน่ียะไม่มีผดิไม่มีถกูนะคือมนัแลว้แต่เราอ่ะ วา่เราจะวดั

อะไรจะสอนอยา่งไร เพียงแต่เน้ือหามนัไม่ผดิเท่านั้นพอ 

แต่น่ีไม่ใช่นะคะ แรก ๆ หนูทุกขใ์จมากเลยค่ะ ทาํไมครู



Fac. of Grad. Studies , Mahidol Univ.                                                      M.A. (Applied Linguistics)/ 137 
 

เคา้เยอะกบัหนูจงัเลยทาํไมเรียนมาแลว้มนัใชไ้ม่ไดเ้ลย

หรอ 

แลว้ตอนน้ีเป็นอยา่งไรบา้งคะ กเ็บาลงค่ะ แต่มนัเหมือนเราชินมั้งคะมนัเป็นอยา่งน้ีทุก

รอบเลยค่ะ คือบางคร้ังน่ีหนูเอาไปใหดู้โดยหนูจะปร๊ิน

กระดาษเสียไปใหก่้อน เพราะหนูเสียดายกระดาษ 

(หวัเราะ) พอผา่นแลว้ปร๊ินกระดาษดีไป เอาอีกและเด๋ียว

หนูแกต้รงน้ีหน่อยนะ หนูคิดในใจเอา้กเ็อามาใหดู้แลว้น่ี

คะ แต่หนูกไ็ม่ไดเ้ถียงเคา้ออกไปหรอกนะคะ มนักดี็นะ

คะท่ีเคา้เป็นคนละเอียดเรากไ็ดอ้ะไรจากเคา้เยอะ แต่แบบ

มนัเยอะไปไหม (หวัเราะ) เพราะเราเหน่ือค่ะอาจารย ์

แลว้อยา่งส่ือเน่ียะ เราทาํใหเ้คา้ดว้ยนะคะ ทั้งของเคา้แลว้

เรากต็อ้งทาํของเราเองส่งดว้ย คือเห็นอะไรมากจ็ะใหเ้รา

ทาํ คือบางคร้ังไม่คิดเลยวา่เราจะทาํไดรึ้เปล่า คือจริง ๆ 

เรากท็าํไดแ้หละค่ะ แต่บางอยา่งเน่ียะตอ้งสอยเราซกันิด

สิ ไม่ใช่ใหเ้ราทาํหมดเลย มนักไ็ม่ใช่วา่เราจะทาํเป็นทุก

อยา่งนะ ถา้ถามวา่เคา้ใจไหมเคา้ใจดีนะคะ จะเยอะอยู่

เร่ืองพวกน้ีแหละค่ะ  

อืม แลว้มีเร่ืองอะไรไหม่ีเราตอ้งการเพ่ิมเติมจาก

หลกัสูตร 

สาํหรับหนูนะคะ อยากไดเ้ร่ืองกิจกรรม การทาํส่ือ อะไร

พวกน้ีแหละค่ะ เทคนิคการสอนเดก็ดว้ยนะคะวา่ควรใช้

วธีิไหนดี  

แลว้มีเร่ืองไหนเพ่ิมเติมอีกรึเปล่าคะ อ่อ เร่ืองเอกสารค่ะ เร่ืองงานเอกสารต่าง ๆ ของทาง

โรงเรียน งานประกนัคุณภาพ งานธุรการ งานวชิาการ 

เร่ืองพวกน้ีเราทาํไม่เป็นเลยถา้ครูท่ีโรงเรียนไม่สอน งาน

ท่ีนอกเหนือจากการสอนเน่ียะพวกคิดเกรดคิดอะไรเน่ียะ 

หนูทาํไม่ค่อยไดเ้ลยเพราะเคา้ไม่ไดส้อนเราไป เราไปเจอ

น่ีงงเลยค่ะ  

พวก ปพ. อะไรพวกน้ีใช่รึเปล่าคะ ใช่ค่ะอาจารย ์งานเอกสารอ่ืนท่ีนอกจากการออกขอ้สอบ

อยา่งเน่ียะ พวกหนูกท็าํไม่เป็น 
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เอกสารอ่ืนเช่นอะไรบา้งคะ เอกสารอ่ืนเช่น การเป็นครูประจาํชั้นตอ้งไปกรอก

เอกสารต่าง ๆ ผลการเรียนนกัเรียนอะไรพวกน้ี คือมนัน่า

จะตอ้งมีความรู้พ้ืนฐานมาบา้ง แต่น่ีเหมือนพวกหนูไม่มี

กนัมาเลย เวลาเคา้ถามอะไรมาหนูกต็อบไม่ไดเ้ลย 

ขอบคุณมากนะคะสาํหรับความร่วมมือในการ

สัมภาษณ์ 

 

คนท่ี 6 

สวสัดีค่ะ อาจารยข์อนุญาตสอบถามขอ้มูลเก่ียวกบัการ

ฝึกประสบการณ์วชิาชีพครูนะคะ คาํถามมีไม่มากค่ะ 

เร่ิมท่ีขอ้แรกนะคะ ในการฝึกประสบการณ์วิชาชีพครู

เน่ียะ นกัศึกษาพบปัญหาอะไรบา้งคะ 

สาํหรับมธัยมใช่ไหมคะ  

ใช่ค่ะ  กจ็ะมีเดก็ท่ีไม่สนใจเรียนน่ะค่ะ………… สั่งการบา้น

แลว้เดก็ไม่ทาํส่ง 

แลว้เราจดัการอยา่งไรคะ ก…็..อยา่งเช่น….ใหท้าํโทษหนา้ชั้นเรียน เหมือนใหลุ้ก

นัง่อะไรอยา่งน้ีค่ะ แลว้กอ็ยา่งเช่นใครท่ีบางคนกย็งัทาํ

เล่น ๆ กจ็ะแบบวา่สั่งงานเพิ่มค่ะ คือใหเ้คา้ทาํในชัว่โมง

เลย กจ็ะมีส่งมากข้ึน 
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