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Lesson

Goal

Metacognitive Strategies

Input

Conditions

Processes

Outcomes

1
Are sharks
dangerous

to humans?

Stage 1:
Managing for pre-task

1. Setting
2. Activating

3. Planning
Stage 2: Encouraging in

doing task
Predicting

Stage 3:
Training for post-task

Checking,
Repairing
Stage 4: Assessing
Reflecting

- a set of
reading texts
- a picture of
different kinds
of sharks

Group work,
shared
information,

comparisons

linguistic and
cognitive,

brainstorming

- a complete
comparison
detail table
- a complete
true or false
answering

sentences.

2
Vague

Language

Stage 1:

Managing for pre-task
1. Setting

2.Activating

3. Planning
Stage 2: Encouraging in

doing task
Connecting, Questioning

Stage 3:

Training for post-task
Checking

Stage 4: Assessing
Applying

a sheet of
authentic
material from

the Internet

Pair work,
shared

information

linguistic and
cognitive
brainstorming

expressions

a complete
identify table
both English
and Thai

3

Which is
colder: the
North Pole
or the
South Pole?

Stage 1:
Managing for pre-task
1. Setting

2. Activating
3.Planning

Stage 2: Encouraging in
doing task

predicting, questioning

Stage 3:
Training for post-task

Summarizing
Stage 4:

Assessing,

Applying

- aset of
reading texts
- pictures of
world map

and poles

Pair work,
group work,
shared
information,

comparisons

linguistic and
cognitive,
brainstorming,

decision-making

- a summary

passage
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msnauiInssuunssnulagldnaisedtyyndavidumusliuy
Lesson Goal Input Conditions Processes Outcomes
Metacognitive Strategies
q Stage 1: Managing for - a set of group work, linguistic and - a complete
Type of pre-task reading texts, | shared cognitive, diagram,
Robots 1. Setting - pictures of information brainstorming - a complete
2. Activating different kind notes of three
3. Planning of robots types of robots
Stage 2: Encouraging in - an affix table
doing task Questioning,
Connecting
Stage 3: Training for
post-task
Checking,
Repairing
Stage 4: Assessing
Reflecting
5 Stage 1: Managing for a set of group work, linguistic and - a complete
The pre-task reading texts pair work, cognitive summary
Green- 1. Setting shared brainstorming passage,
house 2. Activating information, expressions - a complete
Effect 3. Planning comparisons extension idea
Stage 2: Encouraging in passage,
doing task Questioning Presentation
Stage 3: Training for
post-task
Summarizing , Checking,
Repairing
Stage 4: Assessing
Reasoning, Applying
6 Stage 1: Managing for - a set of group work, linguistic and - a complete
Preparing pre-task cloze reading | shared cognitive, cloze passage,
to Visit 1. Setting texts. information, brainstorming, - a complete
Foreign 2. Activating comparisons decision-making | words order
Countries 3. Planning sentences,
Stage 2: Encouraging in - a complete

doing task Predicting
Stage 3: Training for
post-task

Checking

Stage 4: Assessing
Reflecting,

Applying

preparation
sheet,

Presentation
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Yoy Weanudnlalunisenu

Social system

Managing for pre-task

META Model
Task-based
Instructional

E:

Model by using

Assessing ncouraging

the

outcome

Metacognitive
in doing

task

Strategies

Principle of reaction

Trainine for post-task

Support system

Adult learners will be able to:

enhance reading comprehension,

enable to use metacognitive strategies,

and have satisfaction in Task-Based Instructional Model.

UNTTAMAUIY

ASTUIUNSTITBUNSEDY

Tl unumgiseu unumgaeuy
(The student’s role: SPRI) (The teacher’s role: FMCC)
1| nsedu g1wLAuAzAIN VT UgSeY
(Stimulate) (Facilitate participation)

2 | wigusn avayulvifiSouladanldnais
(Prepare) (Support students in using strategies)
57897 (Report) HnrugiSeu (Coach students)
Uszgndld afsussenAlieunany
(Implement) (Create relaxing environment)

fufi 1 fudansreuufoRan
(M: Managing for pre-task)

1.1 AvueingUszasdnisenu
(Setting a purpose)

1.2 MINTEAUANINIIAN
(Activating Background
Knowledge)

1.3 MIINUAUNITE
(Planning)

til 2 ﬁ?uaﬁ’uaﬂgummz

UjURu (E: Encouraging in

doing task) wialu

- ms@eules (Connecting)

waz/n3e

- M391A078 (Questioning)

waz/M3e

- 13AIAAN (Predicting)

duil 3 drindun U foRny

(T: Training for post-task)

wiadu

- M3agUgaAIU (Summarizing)
uas/ wse

- MnsvdeuAIgila
(Checking comprehension)
UaT/130

- msudlvanadleiiae
(Repairing faulty
comprehension)

it 4 Fuussiiunadng

(A: Assessing the outcome)

wiadu

- MydinduTngUszad
(Judging the objectives)
WaY/939

- MsdzTiaunau (Reflecting)
UaT/N30

- M3UseendalY (Applying)

suwuunsasusutunssulaglinaiseflayadmiuglveg (META model)
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HAavRINTHAUIFURUURANTIUNTaRuiun s ulagldnaisefilayadmiu
flvg Weduaduanandlalumssiuniwdingy  (META Model) lsnannmsdansies
LuaAnuazNguivesinivn1seiiag UsznoudisuuiAniisafunguilasiatianinug
(Schema Theory) ~ gufjn15a319AIU3 (Creative construction theory) Nauinsiseus
dmsuglvg) Aanssuiduniseau nseukuunaisedlan) wasNRIuIMINANNIT LUIAA
N1509NHUUTULUUNISIEUNTTABUYRS Joyce, Weil, and Calhoun (2009) $ufiu
nszUILN1TISuaEiaIL (Research and Development) Tneguuuudl 5 asdUsznay deil

peAUsENRUT 1 ndnn1s

sUuuumsaeusuiuntssauiifunisaousuiunissauiiduyuaimg
Anudlunseunwdingy sasnunsegdlaludaun msiulssleviiasAnAIveInIs
sruuuulinaiBodtlayy TngligEsuduiunszauduguianislungudes fnsduugi
NnAsuaztiiou wWumsuiRnuitaadnsunnninguuuuaemvseriuaamanenianim
uniguiuy Tngldfoniseuiidasefuanueniemmnsfuiouasvainvansawaulaves
AEE)

edUsENaUT 2 Fnguszasd

susuunsasuautunszaulaglinaifedlyandmiugivg \iedaaSuniy
drlalunssunmwsangy Tingusrasdilofmuianuannsonssnlagyinnszen ua
T¥naiseatyiiierudlalunmssiunivdangs

3 d' 3 o a
29AUILNAUN 3 IUNITALTRUIU
N159ANTSISEUNTTARUANFULUY META Model i 4 Yumau fe

1. Fudan1sneuUfuReu (M: Managing for pre-task)

o = v va =1 yaa 1 a A ] %

Fuililunswieumigiseulagnisseiluauinieginuiieldlunisresenninug
Tval s2uadin1snanauIRgeuegalsuasaeingUssasdiionisenunagatiuneluiiion e
N seuiiusyanSamia Usenaume 3 nals Aall

11 msivuainguszasd  (Setting) lunisitnundnguszasdnisenu

(Setting a purpose) H8 il Ny wazAIAIUAIANTITUNITEIY WaETia1TUNEAREUI
AspufeInTsiseuidde uazaveuegreliusednsamemeisie

¥ ¥

1.2 M3nseAuANiAYN (Activating) unsnsedudeyaniuiiduiayauly

)
nUszaunsalluedn (Activate Background Knowledge) Niianswasionissuslulagdu

(%

YoeAuY W ialledideyalvaly weznaunaunduiuaudiduniogua Wunisyiugiunis
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1.3 M9uHuN38U (Planning) Tunouiliintulassnlusfi WWun1siige
Nuukuors i miodudlvu nieavsuedidls wu groviusn agu vdegzunw iile
Fremsenu 1unismanisdsiazlduannisenu inviunsenuielfidriuidmned
fmuald iletaslieumvana Tnguszasd viadmune Weludunouiugiuiilugnsg
Ufduiusiuternuiien dee1aliinguszasdniseuiienuindamdu ilemdoya ile
atfuayuing finus videreneudaitdny Wud

Qe

2. YuaiuayuvzufjUAu (E: Encouraging in doing task)

[V
v A &

Juilfunsaduayuliihnaisliuilam lutuiilunisauauuasasiaaeunis

] P =

81w 1 utuigeuianunseninlunssuiunisinvesnuesiuvaseu Hrglileuaunse

Y
¥
a =

Anduunldidesuliiinla uazazngauazsinisdndulainazidenldnaisniseuediyan
ogls feuiafnlilinaisides udegldmareq nadslunanfediu iilewfinyszansawly
mse1u ngluduilfidouasdinaefoudaionsnunsufifeu SuiFoulinmsldnaisod
toenisnaisdeluil

- msdenlesanuiuesnues (Connecting) iunsuenmnuduiuduasds
#199 uazauduiussnindlasaunruiitutudeyalminnidedosiien lnsause
a3u81984 (Inferring) fie Awausalun1sihauivieUsvaunsaiiiuuldlunisasuas
amaiuiefuiloifesiis sus masesmniiomildeuwsuay (nference) sisil fgudid
zisuiiisuanumiloutazanuunndefuauiuazszaunisaiveaiuniislog e
nszuIunsiannsnviilvianuasowaraudlaniseiuivy

- m3anudana (Questioning) Tasiinsanunutesfienadmmielaiimaflain

Manuiifegvnzeuiianumieuniosnannuszaunisalifuvdeal wazasihluidoules
fudemnuitetusgnsls uazivselovindeduiusiunuiesedisls fnmynsiuuaznig
mwaamﬂumm (Clarifying and Corrective strategies) Lﬂumiﬁmﬁmimﬁﬂﬂ%ﬂLﬁamm
iilauaziielldrnumneanmsusziiutenna minudaiuauesfiiionsiaaeuainy
ilalunseutiuies

- msmaen (Predicting) viseAanziuasiiaiind uaritiviodsiiunay
Guldldanidedesiiern vionnussaumsaififogifundunas fvaelieuesineiudae
AmnunsEiosedu o1adinmsmmmianuvane Tasmsairenndunuinisiuniesiiofifedie
vikwoseruiinszivareu Inglametemnufiswilifiuamuszney sewineeiugeu
o1adiainsainsnm ddnual 1asetne viouuiidniudeyaiistuey

3. TUNUMIUNAIUURSU (T: Training for post-task)
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vagiseu waghilonagiseularnauiiennudnlusseze {i38U8A03518UNANTS
U URnu nglutuilaginislinaisedateeninaigseluil
.. < 1 a <@ o w dy =
- M3a3U (Summarizing) Wun1sasugeanuiiveinulannuddgueiloses
guuathuseuisedlinginsauazaseuAquatsEdAYIIINe LaYIeRe U NNTaaY
audlalusesianu WunsldanuAnsiveendnasmdiniseu
- 1197193388 U (Checking) Wunisnsiaaeualnuidnla (Checking
comprehension) FgliinAnyiieuisansafnduinlaiiosuliiila wazagneauazyi
nsdnduladnageslely dnAnwindusegddasmdnlifinnsvenuaznivaeunuiaaiana
lngenfyeazidunvesteyanilegil WUy N155¢Y (Identifying) ABNSUBNAMGNYMLYDIF
#1199 viBmRN1selNeiuEeInsule nsdkunyszan (classifying) Aon15un&en1ee 910
\Wesesneueanuuendungquanunasinlasuniseeusulaeinly nsi3esasu (ordering)
A o w = = & A a v v & a = Y
Ae MsiteyansestuaziBenainilesesiatuindnsediidululufianiasediu n1s
\W3guLiiey (Comparing) fia NMITILUNKAYTEYRIVBINTBLUANITAIA1IY vasiiialTaeiauly
Aanilouiu Amsineiu
- nmsuily (Repairing) 1umsudloainadnlafiiie (Taking steps to repair
faulty comprehension) #asaInasIadEUANLLET LAY e iR naalF
nauldunlulvignaesivelituneuniseruaiiuluegiesiuiy

4. PuUsIAUNAENS (A: Assessing the outcome)
Juilidutuigarunsiaasuanudilandiniseu iedseliuauinaniing

] Yy a ) A o 1 o A o 9 Vo ! 19
91uvenued WiiSsudsnuiiuazagveunduiiethluussyndldiunueswaly lagld
nanoegNUpnlanalsne Ul

- mMsfnduinguszasd (Judging the objectives) lun1sdnduininguszaa
Aovve & a I3 1y a f A a 4 g a
aslidusanaiiasda \Wunisiiivsraveniiuiveamgnsainsedaiiduanuesngfinssy
Hunieisesnenula

- M3aziounau (Reflecting) WWumsaziounduiilonsiadeulnUszasnves

! ASyva = oA a a o = oA 1

n139uNAIlII ussqranselil wisde Jeglsimsusulsamseld wWeldaiunsaveneniny
(Elaborating) Ao NSILLANAY 098AT 1399517 druruaniteisesionulniinumingeenly
nenumneinliduniseSuieeaziBeniuty wienseunaululiyuaie) 1InTu

- mM3Uszend (Applying) {Wun1sUssynaldniaseninauasnaIn1seu Aueu
nadnauAnuiesdt “duihteyansulildliegnals” “Sessineuianuvinydedu
p819ls”  “ISostlanndasiuaniunisalous) agelstng” sl Welinsenullagviounduuas
) Y o 1 Y v Id a 1% o/ 1 Ao o
undszynaldiuduesialule dudunisussiuanuiianiluniseuvemulesini s
nadseuldiethlulssyndiutinasasely
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1. UNUMVBEI3eY (The student’s role: SPRI)

uil 1 n1snsedu (Stimulation)  egludunouufoRnuniodunisianisg
f3sugnnazduandaeuliimadsinguszasd Aemumuanufify uazraununseiudu
MsguiATBanouiFey

il 2 Mswwdons (Preparation) egluduaiiuayuvnzufoifnu §iFeud
TemaiFeuideiunazfuannisdoulasnisdug vieutangy Fsanmnunaduainnisaou
LUUTINIINMsHesmaUmAILIINAgEneIFisd il unsiSeunifiiouduaiuiuessening
WioulutwiSou (peer approval) usnaini Aiseudalalseusdnnaiseneg LA 1Wunis
Woulesanu anuannilosiu ahenmdusuinig wazldnman Wus Inodieuazsos
fnmswseunsenudsiiliannmsuiifnulududelude

uil 3 n1331897U Report) aq“lu%wé’aﬂg‘jﬁﬁmuﬁamiﬁﬂr;Ju ALTEULADS
$1691UNAINNTUFIRNL wazdoudinnaTBiiiutu iwu asuau naaeuarandle vie
mmgndsnda Tnefinmsasrsanuiila Usuugaudly wag Ans

fuil 4 n3Uszgndld (Implementation)  aglutulssifiu §i3suvsziiiu
autes Ingiuuunadey vievianandile viehAiufiRnissauluussgndld dee1adl
nsThRanssunseuisinsensSuiuluiud 1 ieerldnainifiuty wazilrudiungy
usioly

2. UNUMYaLaau (The teacher’s role: FMCC)
uil 1 maduddruneauazainliiuiseu (Facilitating  participation)
TJunoulURunIaTUNITINNIT ﬁaauﬁuwmmé’mmﬁﬂuﬂé’maﬂmmazmﬂiﬁﬁ’uﬂﬁau
elrgiseulailonafnandmauedoguailudi uwazdielriinsnwnunITeuwaEns
Aeingusvasdnisenulaegegniianig Im;}’aamzL?Ju@:ﬂaaﬂfaaLwﬁaIﬁ;gL%suLﬁmﬂmuﬁm 9
919978138U mind map n3eAAnsiuemNdwudesldluniseruiieSeseliuunseau
YNINNU Q’aau%Lﬁuéémstmazmnﬁzhmmwbmmmmu LAY maﬁﬁmqﬂixaqﬁiu
\ A v ' a v 1 ~ a a Yy a Yy o acda o & ' A
nsguitelviniseusuduegeiiusyansam WS eulasdnnaisninduune sgenvae
Tnlaniiaisesannnisenu
& A @) Y v VY a VY v ada 1 . . .
Ju 2 nsilugaduayulvdiseulaidnldnaidaneg (Motivating  using
strategies) lutuatvayuvagiRnu gaeudunumiunaludadvayuligiseuladdn

o ea

19na35 Menstuugnaisene diseuldasdnidenldiinanudilalunisey wiiiddneia
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o1n ieLdudesilifuinefiniy JailelinaisniseulseneuiumuiiiegifufazdiFeu
wannsammusneanuiunldlaglisududodianuynsuansly

fufl 3 msfindugi3ou (Coaching students) tundaUfiRaunionisiindy
i{aauﬁwmméﬁumiLLwﬁflmﬂ%’ﬂaiﬁémguﬂ ﬁﬂLﬁa;:]if%auﬂizauﬁzgmmiémam%'ﬂ LU
nsaguany msdounduludruiiansaraauaudila sauenisusudgsdoRananaly
gndes il 019finsldnwnd 1 deaeluniseiude venaind fasudaimiidugiin
domfmngausuiizeulunsindudizou TWaaanudiunglumslénaisame fidnwlulu
fuigou

Uil 4 msatrausserneliiiounans (Creating Relaxing Environment)
ofluduussifiunadng faouiunumiunisdudaisussenialiieunas ilelfnns
Uszifiuldnadifian demngieuiinnueien fna uazduau agsilvazuuuildainnng
fanasinianduass uenand eradinmsdsmnuligidouldasfoudsiifousifen
nauludszgnaldiuiinusednusielume

dwifuaulumshguuuululdusznaudae

1. seuudeny (Social system)

WhunsianuiidaaduufauiusseninadSoududiSou wazseninadFoudy
Haeuannsufoinssanusufuiduiondsunasuanionion

2. ¥aNN13MBUaAUDY (Principle of reaction)

unmmestiaeunsvauesiugusiudsiusmuazain Tunseuliizeu
YinAnuagliteyadoundufiSou Weiudnsnmuuudeeidudeslunuulfadudoninud
(Scaffolding) MuALLANILazANLFIMIHToY uiaindulsgFouiinudwngun
Ty

3. iwuaﬁuayuﬁa?qaﬁuaw (Support system)

mMsaousuiunszuIzfoslinnnisunsieatuayulinisldsuuuunis
SrutunssnuuTTaagUsvasdmuiinild Usznousedaedentangunsaflunisufoale
wieu wefivafunnudesnisvediSou danan demsenliminzaufussiuninuives
fi3eu mavisdaanuiiuazadiausseinmaniseuiideunans

sdUsENaUTl 5 MsdauazUssifiuna
nsasiuuaugUsuuri S eulnalanadnslaeinig
1. mnanuansalunisen

2. Wwnenuansalunisidnaisendayan

A

3. whuaseanuitanelasienisldgunuy
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Lesson Plan

Lesson 1: Are sharks dangerous to humans?

Class Background: Intermediate adult learners, ages 20 upwards,

monolingual learners, mixed ability, part-time class

Class: Reading

Time: 90 minutes

Goal:
Students will be able to use metacognitive strategies as follow:
Stage 1: Managing for pre-task (15-20 minutes)
1. Setting
2. Activating
3. Planning
Stage 2: Encouraging in doing task  (20-25 minutes)
Predicting
Stage 3: Training for post-task (20-25 minutes)

Checking, Repairing

Stage 4: Assessing (15-20 minutes)

Reflecting
Input:

- A set of reading texts

- A picture of different kinds of sharks
Conditions:

Group work, shared information, and comparisons
Processes:

Linguistic, cognitive, and brainstorming
Outcomes:

- a complete true or false answering sentences.

- a complete comparison detail table

Note: This lesson is modified from

http.//www.teachingenglish.org.uk/think/articles/reading-information-motivating-

learners-read-efficiently



http://www.teachingenglish.org.uk/think/articles/reading-information-motivating-learners-read-efficiently
http://www.teachingenglish.org.uk/think/articles/reading-information-motivating-learners-read-efficiently
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Procedure

This lesson is to illustrate the first lesson in a series based on task-based activities models
by using metacognitive strategies. The managing for pre-task will therefore be longer than

usual due to introducing task-based activities and metacognitive strategies.

Stage 1: Managing for pre-task (M-Stage)
The teacher introduces the topic and gives the students clear instructions

on what they will have to do at the following stages which provide the students a
clear model of what will be expected of them. The students can make short notes
and prepare for the task. In this stage, students will do three of the following
strategies:

a. Setting a purpose.
This is an important strategy. Either the teacher can suggests a reason or students
can set their own reasons why they read the passage. The aim of reading can be for
pleasure, to get good scores, to get information, or just for a test. Learners can set a
purpose for this strategy for only a few seconds.

b. Activating prior knowledge.
Learners are built on prior information to create new and fuller meanings from the
passage; moreover the teacher can introduce new vocabulary preparing for reading

passage or asking them some questions like these:

Are sharks dangerous to humans?

Which sharks are dangerous?

Are most sharks dangerous, or is it only a small minority?
How big are sharks?

Where do they live?

c. Planning what to do and visualize.
Students see characters, settings, situations, ideas, and mental models. The students

plan to read quickly or in slow paces, and are ready themselves to do the next stage.

Thus learners are allowed for a few minute to plan what to do next by

themselves. Then the teacher asks some learners to tell the class.
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Stage 2: Encouraging in doing task (E-Stage)

The students do a task or tasks individually, in pairs, or in groups by using
the language resources that they have while the teacher monitors and offers
encouragement. Also, students prepare a short oral or written report to tell the class
what happened during their task. They then practice what they are going to say in
heir groups. Meanwhile the teacher is available for the students to ask for advice to
clear up any language questions they may have. In this stage students will be
encouraged in doing one or more than one of these strategies--connecting,

questioning, or predicting.

In this lesson, let learners work in group of three and answer eight
statements whether each one is true or false by using predicting strategy; Predicting
is guessing the contents of the text to understand what information students’ expect
to find.

There are nearly two hundred different species of sharks.
The smallest sharks are about 20 centimetres in length.

Most sharks are less than a metre in length.

A

The biggest sharks are around 6 metres in length and weigh up to 2000
kilograms.

The biggest sharks are the most dangerous of all.

Sharks are found in rivers as well as in the seas and oceans.

Only about two hundred people are killed by sharks each year.

S

More people are killed by dogs than by sharks.

Then the teacher gives learners an article—Are sharks dangerous to humans?

-- to read and let them discuss the task in the same groups of three.

The teacher tells each group to prepare their answering by oral report in the

next stage.
Answer key
1.F (par.3) 2.T (par.3) 3.T (par.3) 4.7 (par.2)
5.F (par.3) 6.T (par.1) 7.F (par.4) 8.T (par.4)
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Stage 3: Training for post-task (T-Stage)

In this stage, students will report by presenting their tasks. Representatives
of students’ in small groups report to the class orally or read the written notes. The
teacher will give the students some quick feedback on the content. Then teacher
selects language areas to practice based upon the needs of the students, and lets
them do practice activities to increase their confidence and makes a note of useful
language. In this stage students will be trained in doing one or more than one of the
following strategies—summarizing, checking, or repairing.

In this lesson, the teacher use checking strategy with them during their
report; checking is to check predictions in order to find answers to students’ posed
questions.

After that let learners use repairing strategy; repairing is to repair faulty
comprehension. The teacher asks them to correct the false statements to make

them true.

Stage 4: Assessing the outcome (A-Stage)

The last stage for task-based language performance is evaluating the
outcome, which evaluating are mostly based on authentic material. In this stage
students will be assessed in doing one or more than one of these following
strategies—reasoning, reflecting, or applying.

In this lesson, the teacher uses reflecting strategy; reflecting is reacting on
what learners have learnt from the text.

Let learners work in the same small groups and fill in the table “What |

know about sharks” and hand in to the teacher.

What | know about sharks

Before reading After reading




256

Students’ Handout

Lesson 1: Are sharks dangerous to humans?

This lesson is modified from http://www.teachingenglish.org.uk/think/articles/reading-

information-motivatine-learners-read-efficiently

|| Stage 1: Managing for pre-task

Discussion: Discuss whether each statement is true or false.

1. There are nearly two hundred different species of sharks.

2. The smallest sharks are about 20 centimetres in length.

3. Most sharks are less than a metre in length.

4. The biggest sharks are around 6 metres in length and weigh up to 2000 kilograms.
5. The biggest sharks are the most dangerous of all.

6. Sharks are found in rivers as well as in the seas and oceans.

7. Only about two hundred people are killed by sharks each year.

8. More people are killed by dogs than by sharks.

|| Stage 2: Encouraging in doing task ||

Work in groups of three to read the following article and check your answers.

Then select a representative from your group to report on the discussion.


http://www.teachingenglish.org.uk/think/articles/reading-information-motivating-learners-read-efficiently
http://www.teachingenglish.org.uk/think/articles/reading-information-motivating-learners-read-efficiently
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Are sharks dangerous to humans?

'Sharks have been around for hundreds of millions of years. Even before dinosaurs roamed the
earth there were sharks swimming in the sea. 2They live in oceans and seas all over the world.
Some sharks live near the surface, some live deep in the water, and others on or near the
ocean floor. 3They are even found in fresh water, sometimes swimming many miles up rivers like

the Mississippi in the USA and the Amazon in Brazil.

‘We tend to think of sharks as big dangerous creatures. We sometimes read about shark attacks
in the newspapers, and in 1975 the film Jaws terrified a whole generation of moviegoers with
the story of a great white shark which attacked holidaymakers in a small seaside town in the
USA. The great white is certainly a fearsome creature. It can reach 6 metres in length and up to
2000 kilograms in weight. It has as many as 3000 needle sharp teeth arranged in five rows, so it

can sever a man's leg in a single bite.

°But not all sharks are like the great white. "The pigmy shark, for example, is only about 20
centimetres in length. “There are almost 400 species of shark and more than half of these are
under a metre in length. "The biggest sharks of all are not at all dangerous to humans. “The
basking shark and the whale shark grow to around 12 metres, but they are quite harmless,

feeding on plankton and small fish.

11Only about 25 species are dangerous to people. 12Of these the bull shark is the one that is

most likely to attack people. It swims in very shallow waters where people swim and is much
more numerous than the great white, which is very rare. Less than one hundred people are
attacked by sharks each year. “Indeed you are far more likely to be killed by a dog or by bees
than by a shark, and some scientists believe that sharks only attack people because they

mistake them for seals and sea lions, the shark's favourite food.
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Stage 3: Training for post-task

Report

Listen as one classmate from each group reports on the discussion. The teacher will
elicit the answers and you check your answers. If the answers are incorrect, the

teacher will let you correct them.

Stage 4: Assessing the outcome

Work in the same group and fill in the information in the table.

What | know about sharks

Before reading After reading
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