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The objectives of the present study are 1) to investigate the motivations of
Kasetsart University students in learning English in the English through Songs course;
and 2) to study the influence of the motivations of these students on their learning

performance in this ‘English through Songs course’.

This research project used mixed methods. A set of questionnaires was used
to collect data about Kasetsart University students’ motivations in learning English in
the English through Songs course. The other instrument was an interview which was
used to acquire further in-depth information about how and why motivations play a

role in learning English in the English through Songs course.

The results showed that all students in English through Songs possessed high
levels of motivation. Motivation played a role in learning English in the English
through Songs course. The songs which were used in this course increased the
motivation of students, as well as their learning performance, because the students had
fun learning English using English songs. In addition, it seems that there was a
relationship between the students’ learning performance and their motivation in this
course. That is, the students who obtained high grades had high levels of motivation,
and as the students’ grades decreased, their motivation also decreased. However, this
relationship did not always hold because some of the students who had the lowest

scores indicated that they had high levels of motivation.
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CHAPTER |

INTRODUCTION

Statement of the Problem

English learning in Thailand has a long history. English also has its own
significance as an important subject which has to be learnt by every Thai student from
kindergarten to graduate levels. At present, there is a lot of concentration on English
learning and teaching in Thailand because English is one of the qualifications required
for getting good jobs, applying to schools or universities and communicating with
foreigners for social, academic and professional purposes. Moreover, it is very
significant in international politics, international businesses and international relations
since it is used as a lingua franca among people involved. However, English learning
and teaching in Thailand are still beset with problems, as seen in Thai students’ low

levels of proficiency in English.

There are many factors that influence the achievement of learners (Spolsky,
1998). Spolsky stated that there are many components that facilitate or obstruct
second language learning, including social context, attitudes, motivation, age,
personality, capabilities, previous knowledge, language learning aptitude, learning
styles and strategies and learning opportunities. These factors influence the learning
abilities of learners. Many recent studies discovered that Thai students have low
levels of achievement in English language learning, as seen from the results of the
Ordinary National Educational Test, or O-NET, in English of all Thai Mathayomsuksa
6 learners in 2007, which revealed that the students, on average, had low scores in this
subject (National Institute of Educational Testing Service, 2007). In addition,
previous studies (Sararat, 1981; Liu, 2007) have indicated that student motivation can

influence learning ability.



Many language educators have tried to explore the relationship between
motivation, and learning ability. Research conducted by Sararat (1981) revealed that
the students who got low grades in English courses had low motivation to learn the
language. Another study conducted by Wiriyakarun (2001) revealed that most of the
undergraduate students at King Mongkut’s University of Technology Thonburi who
obtained low scores in English had experienced a teacher-dominated chalk and talk
method of teaching while they were studying in their high schools. Most of the
lessons focused on grammar and the exercises were boring. Some of the students
pointed out that they had negative attitudes towards studying English in the university.
Recent research by Sommath (2001) indicated that students had negative attitudes
towards studying English. Attitudes are one of the four components of motivation

(Gardner, 1985) which promote or obstruct English language learning.

As seen from the research above, students’ motivation influenced their
language learning ability. Many students who had low motivations and negative
attitudes towards English obtained low scores in English language learning. In other
words, the two negative features, namely motivations and attitudes, can lead to
students’ having low ability in learning English. The average mean score of the O-
NET (National Institute of Educational Testing Service, 2007) in English was 30.93%
which was the lowest mean score compared to all other subjects. The result of this
test revealed the fact that the English ability of Thai students was very low; therefore,

it is interesting to study the influence of students’ motivation on their learning ability.

As mentioned earlier, it appears that among the main causes of low English
ability among Thai students are low motivation and negative attitudes toward English.
Gardner (1985) points out that motivation plays an important role in learning a
language. He defines the term motivation as the extent to which the individual works
or strives to learn the language due to a desire to do so and the satisfaction
experienced in this activity. Motivation includes goals of learning, effortful behavior,
a desire to obtain the goal and favorable attitudes. Gardner also indicates that students

with low motivation in learning a language are likely to perform poorly when learning



that particular language. In contrast, students who have high levels of motivation to
learn a foreign language are likely to perform well when learning the language,
particularly English. In short, motivation plays a significant role, both positively and

negatively, in language learning, as seen from student learning performances.

Although motivation plays important role in learning English, there are some
other factors that promote language learning. Spolsky (1998: 172) states that
“comfortable physical surroundings make concentration possible”. This means that
students who are in a pleasant and comfortable environment while they are studying
are likely to have more motivation in learning. Consequently, they are able to learn
better. Such a pleasant situation can be seen in a subject called English through
Songs. English through Songs is a subject that is provided for Kasetsart University
undergraduate students to select as an elective course. In this class, students learn
English by listening to songs and studying the meaning of their lyrics and the usage of
language in the lyrics. Students reserve a place in this course a semester or a year in

advance in order to learn English in such a relaxed environment.

English through Songs was developed based on the notion that learning occurs
in a relaxed and supportive atmosphere (Good and Brophy, 1994). Students get
involved in the activities, interact with their teacher and peers and learn the language,
linguistic features, and cultures through audio and video clips. The intimate, pleasant
and relaxed atmosphere creates positive learning environments that contributes to
positive language learning performance. As mentioned earlier, it can be seen that
many students are interested in this course. In a preliminary survey, many students
who intended to study this course revealed that they loved to listen to songs and
thought that songs helped them learn English. It seems that students demonstrated
their high motivation in learning English by taking this course. As stated above,
positive motivation is a factor in fostering language learning; therefore, it can be
assumed that students who studied in the “English through Songs” class were likely to
demonstrate positive learning performance. Many researches have studied motivation

in language learning but the study of students’ motivation in a pleasant classroom



atmosphere particularly like that in the English through Songs class is rare. As a
result, the researcher became interested in exploring the effect of motivation on
learning English in this course. The results of the study may shed light on this
important factor in promoting English language learning. This would benefit many

language educators and course designers in developing English courses.

Objectives of the Study

There are two main objectives of this study:

1. To investigate the motivation of Kasetsart University students in learning

English in the English through Songs course.

2. To study the influence of the motivation of these students on their learning

performance in the English through Songs course.

Research Questions

The following are the research questions of the study:

1. What is the motivation of Kasetsart University students in learning English

in the English through Songs course?

2. How does the motivation of these students influence their learning

performance in the English through Songs course?
Scope of the Study
There are many factors that influence language learning such as social context,

motivation and previous knowledge. In this study, the researcher focused on

motivation and learning performance of the students in the English through Songs



course in which a relaxed and supportive atmosphere is created to motivate students in

the hope that students would learn English better in this positive environment.

Significance of the Study

The findings can help in expanding the body of knowledge about the influence
of motivation on learning English particularly in courses where a pleasant learning
environment is created for students. The results may be beneficial for teachers and
course planners for they may employ the method of using songs in learning and

teaching English when it is appropriate.

Definition of Key Terms

Before proceeding, it is essential to give definitions for a few terms used in
this thesis. The framework for motivation used in this study is based on the work of
Gardner (1985).

Motivation

Motivation considered according to the framework of Gardner (1985) was
studied in this research. In this study, motivation refers to the extent to which
Kasetsart University students in the English through Songs course made choices about
goals in learning English and the effort they devoted to learning the language.
Motivation consists of four components: goal, effortful behavior or motivational

intensity, a desire to attain the goal and favorable attitudes toward the activity. .

Kasersart University Students

In this study, Kasersart University students refer to a group of students who

were enrolled in Section 1 of the English through Songs course in the second semester
of 2008.



English through Songs

The English through Songs course is a bachelor’s degree level English course
provided by the Department of Foreign Languages, Faculty of Humanities at Kasetsart
University, which is located in Bangkok, Thailand. Classes were held on Monday and
Wednesday from 1.00 p.m. to 2.30 p.m. There were 27 students in the first section of
this course in the second semester of the academic year 2008 during which time the

researcher collected the data for this study.



CHAPTER Il

LITERATURE REVIEW

This chapter is divided into four parts: a review of the relevant
theories, which are second-language learning and acquisition theory, motivation
theory, learning performance theory, and theories underlying the English through
Songs and assessments; an overview of the “English through Songs” instruction; an

assessment of students’ learning performance; and a review of related research.

Relevant Theories

The first theory that is relevant to language learning is second language

learning and acquisition theory which is presented below.

1. Second Language Learning and Acquisition

There are many factors that influence second or foreign language learning
and acquisition. According to Spolsky (1998), there are many components that lead to
second language learning. These components are social context, attitudes, motivation,
age, personality, capabilities, previous knowledge, language learning aptitude,
learning styles and strategies, learning opportunities and linguistic and non-linguistic

outcomes for the learner.

The social contexts of both the family or the home, and the community,
city, or the state are involved. Components such as the sociolinguistic situation, the
general exposure of learners to other languages, the roles of the target language and
other languages in the outside community and in the home, and the general perception
of the values of the target language and of bilingualism are included in the social

context. The social context forms a learner’s attitudes and provides opportunities for



language learning. An individual’s attitude can be defined as an evaluative reaction to
some referent or attitude object, inferred on the basis of the individual’s beliefs or
opinions about the referent while motivation in the present context refers to the
combination of effort plus desire to achieve the learning goal plus favorable attitudes

towards learning the language (Spolsky, 1998 cited Gardner, 1985).

Personality can be defined as a manifestation and as an engine of that
intricate and many-colored fabric (Spolsky, 1998 cited Guiora, 1983). Learning
strategy or style can be defied as identifiable individual approaches to learning
situations. Opportunities for language learning may be divided roughly into formal
and informal situations. Formal situations are the various institutionalized
educational opportunities which are provided by a society for language learning. The
availability of formal or informal learning opportunities ranges from formal
instruction to the language in use. When there is formal instruction in a school, the
social context and various parent factors determine rationales, goals and priorities of
parents. Linguistic outcomes are linguistic and communicative competence of
variable nature. Non-linguistic outcomes, include changes in attitudes and satisfaction

or frustration of personal learning goals (Spolsky, 1998).

As can be seen from the previous discussion, Spolsky describes factors that
influence second or foreign language learning; however, he does not emphasize any
particular factors. Another well-known language educator, Rod Ellis, is also
interested in this area of study. Ellis (1995) explained that the various components or
interrelated factors of the framework for investigating second language acquisition are

situational factors, input, learner differences, learner processes and linguistic output.

Situational factors influence both the linguistic input’s nature and the
strategies which are used by the learner. The situation and the input together establish
the linguistic environment in which learning takes place. Naturalistic second
language acquisition and classroom second language acquisition can be identified

with respect to environmental factors. The input establishes the language to which the



learner is exposed. It may be spoken or written or both. Input serves as the data
which the learner has to use to determine the rules of the target language. Learner
differences comprise a whole range of learner factors that potentially affect the way in
which a second language is acquired. The main ones are age, aptitude and

intelligence, motivation and needs, personality and cognitive style.

Learner processes tend to be cognitive or linguistic. Cognitive learner
processes can be divided into three categories, which are learning strategies,
production strategies and communication strategies. The linguistic output is the main
source of information about how much of a second language a learner has acquired.
This output is developmental and changes as the learner gains more experience of the

language.

Both Spolsky and Ellis have similar ideas about the potential factors that
influence second language learning although they use different terms to refer to the

same things.

2. Motivation

As mentioned earlier, Spolsky points out that motivation is one of the
important factors that influences language learning whereas Ellis places this
phenomenon among the learner differences. Many research studies on both
motivation and attitude and in both foreign and Thai contexts have indicated that
motivation correlated with language learners’ proficiency (Wittenborn, Larsen, and
Mogil, 1945; Lukmani, 1972; Sararat, 1981; Chalermpatarakul and Wasanasomsithi,
2006; Liu, 2007).

According to Gardner (1985), motivation can be defined as the extent to
which the individual works or strives to learn the language due to a desire to do so and
the satisfaction experienced in this activity. To him, motivation consists of four

components which are a goal, effortful behavior or motivational intensity, a desire to
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attain the goal and favorable attitudes toward the activity. These four components can
be divided into two conceptually distinct categories, which are the goal and the other

components, which are needed to achieve the goal.

The goal is the ultimate objective of language learning. It is reflected in
the individual’s orientation to language learning. Reasons to reach the goal could be
listed such as to be able to speak with members of the language community, to get a
job, to improve one’s education, to be able to travel, to please one’s parents, to meet a
language requirement, to gain social power etc. However, orientations are divided
into two categories which are integrative and instrumental orientations (Gardner, 1985
cited Gardner and Lambert, 1959).

The integrative orientation toward language learning stresses a sincere and
personal interest in the people who speak that language and their culture. On the other
hand, the instrumental orientation reflects the practical value and advantages of
learning a new language (Gardner, 1985 cited Lambert, 1974). The integrative
orientation emphasizes meeting and conversing with more and varied people or as a
means of better understanding a people and their way of life while the instrumental
orientation reflects the language learning in order to enable people to get a job or to
become better educated (Gardner, 1985 cited Gardner and Lambert, 1959).

According to Gardner (1985), the other components for achieving a goal
comprise effortful behavior or motivational intensity, desire to achieve the goal and

attitudes toward the activity involved in achieving the goal.

Motivational intensity can be defined as the degree of effort the individual
expends to achieve the goal (Gardner, 1985 cited Dunkel, 1948). Motivational
intensity can be assessed by determining the amount of effort the individual expends
in order to learn a second language. The assessment tends to focus on questions

dealing with the amount of effort spent on homework, willingness to take on special
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assignments, activity directed to improving one’s level of knowledge, and intentions

about using available opportunities to improve one’s knowledge (Gardner, 1985).

The third component is the desire to achieve the goal. It refers to the
degrees or levels of desires or wants that the learner has to achieve the goal of learning
the language. The fourth component is the attitudes toward the activity involved in
achieving the goal. To Gardner, attitude refers to a mental and neural state of
readiness, organized through experience, exerting a directive or dynamic influence
upon the individual’s response to all objects and situations with which it is related
(Gardner, 1985 cited Allport, 1954). Variables such as the teacher, the textbook,
classroom activities, classmates and so forth could be included in the learning
situation in the context of a language classroom. The learner’s attitude toward these
variables will affect the learner’s core motivation as well as the orientation of the
learner. Positive attitudes toward the learning situation will likely produce more
enjoyment in language learning, more desire to learn the language, and more effort
expended in learning the language (Liuoliené and Metitiniené, 2006 cited Gardner,
1985). Therefore, the learning situation can foster positive attitudes in learners.
According to Spolsky (1998: 172), “comfortable physical surroundings make
concentration possible”. Therefore, the learners will have more concentration in

language learning if they have comfortable physical surroundings.

These components can also cause a person to have more positive
cognitions about learning and to find the total experience more pleasant (Gardner,
1985).

Individual differences in desire to learn tend to correlate with differences
in attitudes toward learning and motivational intensity. However, there are instances
which could occur where they are not in agreement. For example, motivational
intensity might be high due to impending examinations or a strict teacher while the

levels of desire to learn and attitudes toward learning may be low. Although this kind
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of example might be given, the significant point is that in order to explain the

phenomenon of motivation adequately, the four components are required.

The work of Robert Gardner and his colleagues strongly influenced
research on motivation in the field of second language acquisition research. Their
works discuss integrative and instrumental orientations. An integrative orientation is
desire to learn a language stemming from a positive feeling toward its speakers’
community while an instrumental orientation is desire to learn a language in order to
get a certain jobs or reach educational or financial goals. The integrative orientation
was more strongly related to success in learning a second language than the
instrumental orientation (Brown, 2001 cited Gardner and Lambert, 1972). However,

later studies reflected that both orientations could be associated with success.

Gardner and his associates’ research distinguishes orientation from
motivations. Orientation can be defined as a context or goal for learning while
motivation means the intensity of one’s drive to learn. Another educator who is
interested in motivation in language learning is Brown. He suggests that motivation is
the extent to which people make choices about goals to pursue and the effort they will
devote to that pursuit. He said that motivation was composed of intrinsic and
extrinsic motivation. He also points out that orientations are not to be confused with
intrinsic and extrinsic motivation. They are different issues. The intrinsic and
extrinsic motivation designate a continuum of possibilities of intensity of feeling or
impetus, ranging from deeply internal, self-generated rewards to strong, externally

administered rewards from beyond oneself (Brown, 2001).

Brown (2001 cited Deci, 1975) defined intrinsic motivation in this way:

Intrinsically motivated activities are ones for which there is no apparent reward

except the activity itself. People seem to engage in the activities for their own sake

and not because they lead to an extrinsic reward. ...Intrinsically motivated
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behaviors are aimed at bringing about certain internally rewarding consequences,

namely feeling of competence and self-determination.

On the other hand, extrinsically motivated behaviors are carried out in
expectation of a reward from outside and beyond the self. Money, prizes, grades and
even certain types of positive feedback are typical extrinsic rewards. Behaviors which
solely involved punishment avoidance are also extrinsically motivated. Many
convincing research studies on motivations strongly support intrinsic motivation as
being more powerful than extrinsic motivation, especially for long-term retention
(Brown, 2001).

Therefore, the explanations of motivations of Gardner and of Brown are
different. Garner stated that motivation comprises four components, which are a goal,
effortful behavior or motivational intensity, a desire to attain the goal and favorable
attitudes toward the activity. Additionally, the goal is reflected in the individual’s
orientation which is divided into integrative and instrumental orientations. On the
other hand, Brown divides motivation into intrinsic and extrinsic motivation and says

nothing about the components of motivation.

Gardner (1985) explained the relationship among desire, motivational
intensity, attitudes toward learning the language and goals by stating that motivation
occurs when learners have desire to learn and attitudes toward learning the language
in order to achieve the motivational intensity to reach the goal (see Figure 1).
Although motivational intensity could be affected by both wants and attitude
components, it seems that other situational variables such as a strict teacher or
personality variables such as a need for achievement and compulsiveness could also
affect the assessment if not the actual level of this component. As already stated, the
goal is the ultimate objective of language learning. The goal is not viewed as the goal
of learning the language, but rather the reasons for learning that language. Once

reasons are categorized in some way, the classifications of the reasons are referred to
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as ‘orientation’. Moreover, it can be seen that Gardner also focuses on the

significance of attitude which makes learners want to achieve the goal.

Attitudes toward learning

the language Goal
‘Learning the

Motivational Intensity language is
important to me
because...’

Figure 1 Schematic representation of the concept of motivation as it relates to
second language acquisition
Source: Gardner (1985)

As mentioned earlier, the learners’ attitudes toward learning situation
variables such as the teacher, the textbook, classroom activities and classmates will
influence the learner’s core motivation and orientation. Moreover, positive attitudes
toward the learning situation will likely produce more fun in language learning, desire
to learn the language, and effort expended in learning the language (Liuoliené and
Metiiiniené, 2006 cited Gardner, 1985). In this study, the learning situation in English
through probably fosters positive attitudes among the students because of its

entertainment value.

However, Gardner is also concerned with the importance of intelligence in
achievement. Although some learners may make little effort, they may have high
achievement if they have high intelligence. On the other hand, some learners can have

low achievement if they have low intelligence even though they make a lot of effort.

In this study, motivation refers to the extent to which an individual student
works or strives to learn a language because of a desire to do so and the satisfaction
experienced during the English through Songs course offered by the Faculty of

Humanities at Kasetsart University in the second semester of the 2008 academic year.
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Motivation is composed of four components which are a goal, effortful behavior or
motivational intensity, a desire to attain the goal and favorable attitudes toward the
activity. The goal can be reflected in orientations, which are integrative and
instrumental orientations. The framework of motivation from Gardner (1985), which
is composed of desire, effort, attitude and goal, is used in this study because of the
nature of the course, which provides the opportunity for the students to create internal

concepts through these four factors.

3. Learning Performance

Chomsky (1965) states that performance is the real world linguistic output.
Performance may accurately reflect competence, but it also may include language
errors. Performance may be flawed because of memory limitations, distractions, shifts
in attention and interest, errors (random or characteristic), or other psychological
factors. Chomsky’s explanation focuses on the linguistic aspect of performance
because language was defined only in terms of linguistic components during that era.
However, the notion of learning a language has shifted from learning linguistic
components to learning a language for the sake of communication. Therefore,
language learners are expected to use the acquired language for communication via

four skills: listening, speaking, reading, and writing.

In this study, learning performance is defined as students’ linguistic
learning output which is measured via their listening, speaking, grammar and

vocabulary abilities.

In this study, learning performance is the students’ real world linguistic
and non-linguistic output in the “English through Songs” course. Learning
performance is assessed via participation, presentations, midterm and final
examinations, class attendance, and a notebook by using four grading levels. Based
on this grading system, the students are classified into three groups according to their

levels of learning performance; these are high, average, and low performance.


http://everything2.com/title/speech+error
http://everything2.com/title/speech+error
http://everything2.com/title/speech+error
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Moreover, learning performance focused on listening ability and knowledge of

grammar, and vocabulary.

4. Theories Underlying the English through Songs

The researcher has analyzed the course description, syllabus, objectives, and
information obtained in an interview with the instructor about the English language
teaching theories and methods employed in the course and discovered that the PPP
paradigm, grammar-based teaching, communicative language teaching, task-based
instruction, and learner-centered instruction were used in the English through Songs
course. The PPP paradigm is used as the framework for this course. Other theories
and methods are used to support the PPP paradigm in the course. The details of these

theories and methods are as follows:

4.1 The PPP Paradigm

The PPP Paradigm was introduced by Willis (1996). She stated that
there are three stages in PPP. The stages are presentation, practice and production
stages. The PPP paradigm starts with teachers’ presentation of an item of language in
a context or situation which helps to clarify its meaning. Presentation may consist of
pattern sentences which are given by teachers, read from a textbook, or heard on
recordings. The next stage is the practice of a small sample of language. Finally,
learners are expected to produce in a ‘free’ situation language items they have just
studied, together with other previously learnt language. This ‘free’ situation may be a

role play, a simulation activity or a communication task.

The PPP paradigm, which consists of presentation, practice and
production stages, is used in the teaching of English through Songs. Firstly, the
instructor presents songs and explains them. Then, the students practice by analyzing
sentence structures and tenses and finding the meaning of vocabulary and themes of

the songs. Finally, they produce their own presentations of songs for the class.
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4.2 Communicative Language Teaching

According to Brown (2001), the six interconnected characteristics of

communicative language teaching, or CLT, are as follows:

4.2.1 Classroom aims are concentrated on all of the components
(grammatical, discourse, functional, sociolinguistic, and strategic) of communicative
competence. Therefore, the aims have to intertwine the organizational aspects of

language with the pragmatic.

4.2.2 Techniques of language are designed to engage learners in the
pragmatic, authentic, functional use of language for meaningful purposes.
Organizational language forms are not the central focus, but rather aspects of language

that enable the learner to accomplish those purposes.

4.2.3 Fluency and accuracy are presented as complementary
principles underlying communicative techniques. At times, fluency may have to take
on more significance than accuracy in order to keep learners meaningfully engaged in

the use of language.

4.2.4 Students in a communicative class absolutely must be able to
use the language, productively and receptively, in unrehearsed contexts outside the
classroom. Therefore, classroom tasks have to equip learners with the skills which are

necessary for communication in such contexts.

4.2.5 Learners are given opportunities to concentrate on their own
learning process through an understanding of their own learning styles and through the

development of suitable strategies for autonomous learning.
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4.2.6 The teacher has a role as a facilitator and guide not an all-
knowing bestower of knowledge. Therefore, learners are supported in constructing

meaning through genuine linguistic interaction with others.

Communicative language teaching is used in the English through
Songs course. The instructors use songs and song lyrics as authentic materials which
students can listen to in everyday life. This will engage them in the pragmatic,
authentic and functional use of language for a meaningful purpose. The instructor has
the role of a facilitator and guide. The students are supported in analyzing the
grammar and structure of songs, finding the theme and translating the songs

themselves.

4.3 Task-Based Instruction

A task is an activity in which meaning is primary, in which there is
some communication to solve problems and some sort of relationship comparable to
real-world activities, in which task completion has some priority and in which the
assessment of the task is in terms of outcome (Skehan, 1998). There are six main
types of task. These types are listing, ordering and sorting, comparing, problem

solving, sharing personal experiences and creative tasks (Willis, 1996).

Tasked-based instruction is also used in English through Songs since
there is some communication to solve problems, some sort of relationship comparable
to real-world activities and some priority attached to completion of tasks. The types
of task which are used in this course are ordering and sorting, comparing and problem
solving. In ordering and sorting tasks, the students have to categorize sentences in
song lyrics on the basis of tenses and structures. Students engage in comparing tasks
when they find the similarities and differences of the sentences in the lyrics. They are
involved in problem solving tasks when they analyze the structure and tenses of their
own lyrics, translate the lyrics and find theme of the songs by themselves and prepare

and give their in-class presentations.
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4.4 Learner-Centered Instruction

According to Brown (2001), learner-centered instruction includes

techniques and curricula as follows:

4.4.1 Techniques which concentrate on or account for learners’ needs,

styles and goals.

4.4.2 Techniques which give some control to the learners (group work

or strategy training, for instance).

4.4.3 Curricula which include the consultation and input of learners

and which do not presuppose objectives in advance.

4.4.4 Techniques which allow for learner creativity and innovation.

4.4.5 Techniques which enhance a learner’s sense of competence and

self-worth.

The English through Songs course also uses learner-centered
instruction. This is because the course uses techniques which concentrate on or
account for students’ needs, styles and goals, give them some control, allow for
student creativity and innovation, and enhance their sense of competence and self-
worth and because it also uses curricula which include consultation with and input by
the students. In every class period, the instructor asks the students to analyze tenses
and structures of the lyrics, find difficult vocabulary, translate the lyrics and find the
theme of the songs. Moreover, the students construct knowledge by preparing,

analyzing and presenting the songs by themselves as in-class presentations.
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4.5 Grammar-based Teaching

According to Azar (2007), grammar-based teaching or GBT uses
grammar as the base, the starting point and foundation, for the development of all
language skills which are speaking, listening, writing, and reading. GBT provides
information about English grammar which is accompanied by numerous and varied

practice opportunities.

GBT makes available explicit linguistic information about the
structure of the English language in order to help speed and otherwise facilitate the
development of the students' interlanguage. GBT describes how English works.

Grammar is not taught as subject matter to be memorized.

Practice of GBT ranges from simple manipulation of form to open
communicative interaction. GBT uses a wide variety of exercise types to encourage
and accommodate a variety of student language-learning strategies. The purposes of
practice are multifaceted, but all lead toward the goal of creating successful

communication experiences.

GBT seeks to engage students in communicative practice that ideally
provides ample opportunity for creative use of target structures (which may or may
not occur). GBT often uses the classroom as context, building language practice

around the people and objects and activities in the here-and-now classroom.

Grammar-based teaching is used in English through Songs to provide
information about English grammar and is accompanied by numerous and varied
practice opportunities such as analyzing sentence structures and tenses of the songs. It
develops the students’ linguistic achievement by helping them increase the speed with
which they process the language and otherwise facilitates the development of the

students' interlanguage.
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As seen from the above explanation, English through Songs course
uses the PPP paradigm, grammar-based teaching, communicative language teaching,
task-based instruction and learner-centered instruction as underlying theories on the

bass of which the activities of the course are designed.

One important factor that increases the components of motivations in
English through Songs course is the songs, which were used as media and which help

create a relaxed and supportive atmosphere.

5. Assessment

There are many kinds of assessments (Ward and Murray-Ward, 1999) but the
assessments which are used in this course are achievement tests and authentic learning

assessment.

5.1 Achievement tests

An achievement test is involved directly with classroom lessons, units, or
even a total curriculum. It is limited to specific material covered in a curriculum
within a specific time frame, and is offered after a course has covered the aims in
question. An achievement test can also serve as an indicator of features which a
learner needs to work on in the future. However, the primary role of an achievement
test is to determine acquisition of course aims at the end of an instruction period
(Brown, 2001). According to Ward and Murray-Ward (1999), an achievement test
measures what learners have learnt, usually as the outcome of direct instruction.

Achievement testing has an important role in the school program (Gronlund, 1985).

5.2 Authentic Learning Assessment

The authentic learning assessment is a kind of assessment determining the

depth of a learner’s understanding by challenging the learner with real-world tasks
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that not only require the recall of information but also knowledge construction or
organization to solve problems requiring higher order thinking and metacognition
(Borich and Tombari, 2004).

An Overview of ‘English through Songs’ Instruction

In general, all undergraduate students of Kasetsart University have to study
three fundamental English courses and one elective English course such as Reading
for Mass Communications in English or Basic English Structure. The English
through Songs course is an elective English course. There are three hours of class per
week divided into two class periods, each of which is 90 minutes long. One or two
sections of this course are offered every semester. Usually, students who want to
study in this course have to reserve a place one or two semesters in advance because

many students want to take it. This indicates that the course is very popular.

The main objectives of the course are practising listening skills through songs,
learning new vocabulary, idioms and correct pronunciation and learning grammatical
points and sentence structures from songs. The course description states that the
learners practice listening and speaking skills by focusing on songs and music as a
mean of communication. Besides enhancing listening comprehension and helping
students learn new vocabulary, idioms and correct pronunciation including stress,
rhythm and intonation, the course aims to improve students’ verbal and non- verbal

communication abilities.

In this class, students are presented a variety of English songs to teach them
English especially English grammar and listening. Not only songs but also pictures
such as cartoons and movies are shown to students during the lesson. The lyrics of
English song are distributed for the learners to study. The teacher usually explains the
grammar, structures and vocabulary which are used in the songs to students. There

are also handouts for learners to study along with the lessons. The teaching methods
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include lectures, class discussions, individual presentations, self-study, practicing in

class presentation and assignments.

The following is how a lesson is conducted. A sheet with the lyrics of the
song “If I Never Knew You” is distributed to the students. Then, the teacher lets the
students listen to the song. After that she asks the learners to find difficult vocabulary
items, translate the lyrics, analyze the tenses, grammar and structures and find the

theme of the song. She then gives further explanation as necessary.

An Assessment of Students’ Learning Performance

In this course, the students’ learning performance is measured in two ways:

achievement tests and authentic learning assessments.

To evaluate students’ learning performance in this course, two achievement
tests, midterm and final examinations, which count for 40 percent of students’ grades,
are used to assess students’ vocabulary, grammar, and listening abilities. In addition,
a project presentation, class participation, and a summary of lessons, which count for
60% (20% for each task) of student’s grades, are used to assess students’ abilities in

speaking, grammar, and vocabulary.

The midterm and final examinations are achievement tests that show the
linguistic output of the students. The mid-term and final examinations aim to measure
students’ grammar, vocabulary, and listening abilities by having them write down the
tenses and themes of the songs, fill in missing words in the lyrics, and answer
guestions. The examinations reflect the learning and teaching of the course because
they are similar to the materials covered in the classes, although the lyrics in the

examinations have not been presented to the students in the class.

In-class presentations are also authentic learning assessments that show the

linguistic output of the students. Each student must present two projects. The first
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one is presented before the mid-term examination, and the other is presented before
the final examination. In the presentation, the student presents a song; explains its

grammar, structures, tenses, theme, and vocabulary; and translates the lyrics.

Another measurement is the in-class participation of the students during the 45
hours of lessons. In addition, summaries of each lesson, which students record during

the lesson, are evaluated.

A Review of Related Research

Sararat (1981) compared attitudes toward the English language study and
motivation between M.S.5 science program and language —arts program learners of
government schools in academic area 9. A questionnaire was used for data collection
for this thesis. The results were that the means and percentages of attitudes and
motivation related to the studying were very low, but all of them were positive
attitudes. The students who had higher grades in their English courses had higher
scores in motivation and attitudes, and the learners who had lower grades had lower
scores. There was no significant (p = 0.05) difference between the science program
and the language-arts program learners in attitudes and motivation related to the

English language study.

Nakwanit (1983) conducted a study on the use of audio-visual aids in the
English class and its effect on the attitudes toward learning English of Matayom Suksa
I11 government school students in Educational Zone V of metropolitan Bangkok. A
questionnaire was used for data collection for this thesis. The findings were that the
students preferred lessons in which audio-visual aids were used. They enjoyed and
learned English from multimedia. However, there was no significant (p = 0.05)
difference between students whose teachers used more audio-visual aids and those

whose teachers used fewer audio-visual aids in their attitudes toward learning English.
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Liu (2007) conducted the study on Chinese students’ motivation to learn
English at the tertiary level. The instruments were a motivation survey and an English
proficiency test. The results showed the learners had positive attitudes toward
learning English and were highly motivated to study it. The learners were more
instrumentally than integratively motivated to learn English. In addition, the learners’

attitudes and motivation were positively correlated with their English proficiency.

From this review of related studies, it can be concluded that motivation plays a
role in the English language learning of both Thai and Chinese students. Lessons
which provided students audio-visual materials seemed to be favorable method for
learning. Besides, many of the studies indicated that there was a positive relationship

between motivation and English learning ability.



CHAPTER III

RESEARCH METHODOLOGY

This chapter presents the research methodology employed in this study. It
begins with the presentation of the research design. Then, descriptions of the
participants, data collection and data analysis and the research instruments, which
were a questionnaire and an interview protocol, are given. Another instrument is tests
prepared by the instructor of the course. Finally, the grades obtained by the

participants in this course were also used in this study.

Research design

This research is a study which used a mixture of both quantitative and
qualitative methods. A questionnaire designed based on the framework of Gardner
(1985) was used to collect data about Kasetsart University students’ motivation in
learning English in the English through Songs course. The other instrument was an
interview which was used to gather data about the Kasetsart University students’
motivation as well as the influence of motivation on their learning English. The
interview elicited further in-depth information about how and why motivation played
arole in learning English in the English through Songs course. The questionnaires
were analyzed and interpreted using the SPSS computer program in order to find the
frequencies, mean scores, percentages and standard deviations. Content analysis was

used to analyze the data obtained from the student interviews.

The next section describes the participants, data collection and data analysis. A

detailed explanation will be given when each instrument is discussed.
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1. Participants

The participants for the questionnaire were 27 students while the participants

for the interview were seven participants of these students.

For the questionnaire, the participants, who were 27 students, purposively
selected to enroll in the English through Songs course in the second semester of
academic year 2008. As the minimum number for a quantitative statistic is 30 (Gay,
1996), the number of participants in this research, 27, was less than the minimum and

this is considered a weak point of this research.

For the interview, the participants, who were seven students, constituted 30
percent of the total of 27 students. They were selected by using purposive sampling
technique in accord with the pre-determined criteria set for selecting the participants.
The researcher wanted to interview three groups of students, consisting of those with
low, those with average and those with high performance to investigate whether the
students who had different language abilities would hold the same opinions.
Therefore, the total number of the participants for the interview comprised two from

the low, three from the average and two from the high-performance groups.

2. Data Collection

The data collection methods of this study were a questionnaire and an

interview, as well as the grades the participants earned during this course.

2.1 Questionnaire

The student questionnaire was a five-Likert scale questionnaire which
was adapted from Gardner (1985) as the objectives of this questionnaire were quite
similar to the ones of this study, which were to reveal the motivation of Kasetsart

University students in learning English in the English through Songs course and to
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study the influence of motivation of the Kasetsart University students on their learning
performance in ‘English through Songs’. The following is a description of the
questionnaire.
2.1.1 Objectives and Construction

The objective of this questionnaire was to investigate Kasetsart
University students’ motivation in learning English in English through Songs. The
items in the questionnaire were divided into five parts as follow:

Part 1: General background information

Part 2: Goals in studying the English through Songs course

Part 3: Effort in studying the English through Songs course

Part 4: Desire to learn in the English through Songs course

Part 5: Attitudes towards the study of English through Songs

course

The following are the details of the five parts of the

questionnaire.

Part 1: General background information

The background information section aimed at eliciting data

regarding the students’ demographic characteristics to establish a profile of the

students in the study. There were seven items in this part.
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Part 2: Goals in studying the English through Songs course

This part was composed of seven items which asked the
students to rate their goals in learning English in the English through Songs course.
The responses were presented in a five-point Likert scale with the following

descriptors: “very important” to “important”, “quite important”, “not so important”

and “unimportant”.

Part 3: Effort in studying the English through Songs course

There were eight items in this part which required the students
to choose the best of three choices to indicate the effort they made in learning English

in the English through Songs course.

Part 4: Desire to learn in the English through Songs course

The objective of this part was to elicit the information about the
students’ desire in learning English particularly in the English through Songs course.
There were nine items in this part and the students had to choose the best choice from

among three.

Part 5: Attitudes towards the study of English through

Songs course

To investigate the students’ attitudes towards the English
through Songs course, this part of the questionnaires listed a series of statements and
asked the students to rate each sentence on a five-point Likert scale, ranging from

29 ¢

“strongly agree” to “agree”, “not sure”, “disagree” and “strongly disagree”
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2.1.2 Validation Process

To guarantee the validity of the instrument, the conformation of
item contents and objectives of the questionnaires were evaluated by three experts,
who were an English language teaching lecturer, a linguistics lecturer and a native-
speaking lecturer, all of whom had taught for several years. They were asked to mark
a checklist to indicate items they thought acceptable, those they thought unacceptable,
and those they thought questionable. Afterward, the Item Congruence Index (10C)
was used to calculate the content validity of the questionnaire in accordance with the
experts’ comments and suggestions. Some items were revised if their [OC value was
lower than 0.67. Items whose 10C values were lower than 0.33 were eliminated from
the final version of the questionnaire. The questionnaire was revised according to the

experts’ suggestions.

Then, the questions were translated into Thai by the researcher
so0 as to avoid the problems of a language barrier and misinterpretation by the students
and the Thai-language version of the questionnaire was validated by a native speaker

who was teaching translation at Kasetsart University.

2.1.3 Implementation

The questionnaires were distributed to the students in the
English through Songs course near the end of the semester before they took the final
examination. After the students had completed the questionnaires, the researcher
collected them right away. As a result, all of the 27 questionnaires were received for

data analysis.

2.2 Interview

The instrument used to collect qualitative data from the students in this

study was the semi-structured student interview protocol. The purpose of the student
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interviews was to obtain more in-depth and broader information to expand upon data
furnished by the students in their responses on the questionnaire. The interview
protocol was also utilized to further investigate the students’ opinions on the influence
of motivation on their learning performances in ‘English through Songs’. The

interview protocol contained five main questions.

2.2.1 Objectives and Construction

The interviewer’s objective was to explore the students’
perceptions concerning the influence of motivation on English language learning in
the English through Songs course. There were five items in the interview protocol,
and these were constructed based on the questionnaire protocol and translated into

Thai by the researcher.

2.2.2 Administration

The participants were interviewed in Thai after they took the
final examination. All the interviews, which lasted approximately between thirty and
sixty minutes, were recorded and transcribed. The transcripts of the interviews were
shown to the students for clarification and verification. After that, key extracts of the
transcripts of the interviews were translated into English, and the transcription was

submitted to the researcher’s supervisor and then discussed for its accuracy.
3. Data Analysis
3.1  Analysis Procedure of the Data Gathered from the Questionnaire
The data collected from the 27 questionnaires were analyzed and
interpreted using the SPSS computer program. The first part of the questionnaire,

which concerned the participants’ backgrounds, was analyzed by using frequencies,

mean scores and percentages.
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The rest of the data were analyzed and interpreted using the SPSS

computer program to calculate descriptive statistics, namely, frequencies, percentages,

means, and standard deviations. The following criteria were used in the interpretation

of the results.

Criteria for Part 2.

1-1.49 Unimportant

1.50-2.49  Not so important
2.50-3.49  Quite important

3.50-4.49 Important
450-5 Very important

Criteria for Parts 3

1.00 -1.49 Never
1.50-2.49 Often
2.50-3.00 Always

Criteria for Parts 4
1.00-1.49 Low
1.50-2.49 Moderate
2.50-3.00 High
Criteria for Part 5.
1-149 Very positive

1.50-2.49 Negative
2.50-3.49  Quite positive
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3.50-4.49 Positive
450-5 Very positive

3.2 Analysis Procedure for the Data Gathered from the Interview

According to Leedy (2001), content analysis was used to analyze the
data obtained from the student interviews. After verification of the interview
transcripts was completed, the data obtained from the interviews were categorized into
themes. Then, the categorized data from the interview were used to elaborate the data

from the questionnaire.



CHAPTER IV

RESULTS AND DATA INTERPRETATION

The quantitative and qualitative data obtained through the different data
collection instruments, which were a questionnaire and interviews, were analyzed. In
this chapter, both the quantitative and qualitative results are presented in relation to

each of the research questions formulated at the beginning of the study.

In order to determine Kasetsart University students’ motivation in learning in
the course English through Songs, a survey was conducted of 27 Kasetsart University
students who enrolled in English through Songs in the second semester of the
academic year 2008. A questionnaire was used to gather data, and it was analyzed to
obtain frequencies, mean scores, standard deviations, and percentages. After the
completion of the questionnaire, seven students were random sampling for the

interview.

The results of the questionnaire and interview indicated that the students’
levels of motivation in learning in the English through Songs course were high. In
this study, the goal and effort of the students in English through Songs course were
high, and their attitudes were positive. However, their desire was moderate. The

details of the results are explained in the following paragraphs.

The following are the results from the first instrument—the questionnaire. The

general background information is provided as follows.

General Background Information

The objective of presenting this part is to give information about the students’

characteristics. The students were asked to supply the information regarding
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demographic characteristics including their gender, age, faculty, major and year. The

general background information is presented in Appendix Table 1.

As shown in Appendix Table 1, more than half of the participants, or 55.56%,
were female, and 44.44% were male. It was also revealed that the largest proportion
(37.04%) of the participants was 22 years old. The participants were from two
faculties: 48.15 percent were from the Faculty of Humanities and 51.85 percent were
from the Faculty of Social Sciences. The largest proportion (55.56%) of the students
was in their fourth year and the next largest proportion (40.74%) was in their third

year.

In order to answer Research Question number 1, the results derived from the
questionnaire were presented and the data from the interview were employed to

support some particular aspects as follows.

Research Question 1: What Is the Motivation of Kasetsart University Students in

Learning English in the English through Songs Course?

As explained in Chapter 2, motivation consists of a goal, an effort, a desire and
attitudes (Gardner, 1985). The result of this study shows that the overall levels of
motivation of Kasetsart University’s students in English through Songs were high. To
explain this in detail, the average scores from the analyses of goal, effort, desire and
attitudes as derived from the questionnaire were interpreted. Then, the results with
respect to goals, effort, desire and attitudes of the students are presented in Table 1 to
Table 5.

1. Goals in studying in the English through Songs course
The objective of this part was to learn about the students’ goals in studying the

English through Songs course before studying the course. As mentioned earlier, a

goal is the ultimate objective of language learning (Gardner, 1985). Goals can be
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divided into two types-- integrative orientation and instrumental orientation. The
integrative orientation stresses a sincere and personal interest in the people and culture
which are represented by the language. It emphasizes meeting and conversing with
more and more varied people or as a means of getting to know people and their way of
life better. The instrumental orientation, on the other hand, reflects the practical value
and advantages of learning a new language. This orientation aims at enabling people

to get a job or further their education.

In the questionnaire, the participants were asked to rate the importance of each
goal in studying in the English through Songs course. There are seven items in this
part of the questionnaire. The first four items were evaluated by using average mean
score and the standard deviation to learn about the students’ integrative orientation.
The other three items were evaluated to learn about the students’ instrumental

orientation. The following criteria are used in analyzing the data in Table 2.

1-1.49 Very low
1.50-2.49 Low
2.50-3.49 Moderate
3.50-4.49 High
450-5 Very high

The results of the overall goal, the integrative orientation and the instrumental

orientation are presented in the following tables.

Table 1 Goals in studying in the English through Songs course

Orientation Mean S.D.
1. Integrative orientation 3.75 0.79
2. Instrumental orientation 4.09 0.91

3. Goal (Integrative + Instrumental orientation) 3.92 0.85




37

As depicted in Table 1, the students’ goal in learning English in the English
through Songs was ‘high’; the mean score was 3.92 and the standard deviation was
0.85. They revealed that their main aim in studying English was for its practical value
in getting a job or furthering their education with the mean score of 4.09, which was at
the ‘high’ level. Nevertheless, they revealed that their goal in learning English was
for their personal interest in English-speaking people and culture, though less at 3.75,
is still considered ‘high’. However, the goal for studying English of this group of
students leans more towards the ‘instrumental orientation’ rather than the ‘integrative

orientation’. Detailed descriptions of both orientations are presented in Table 2

Table 2 Goals in studying in the English through Songs course in details

Integrative orientation statements Mean S.D.
to communicate with people who speak English. 400 111
to enhance the chances to get to know people who speak 356 0.93
English.
to better understand the way of life of people of English- 3.70 0.87

speaking nations.

to be able to express myself in English to foreign friends. 3.74 094

Total 3.75  0.79

Instrumental orientation statements

to have a better opportunity for my future career. 411  0.97
to be able to gain more knowledge and technology. 389 101
to be able to understand English in films and videos and on, 4.26 1.02
TV or radio.

Total 4.09 091

Apart from the mean scores given above, some students revealed their opinion
on this point in the interview. As mentioned earlier, the goal is the ultimate objective

in language learning and consists of two orientations, namely the integrative
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orientation and the instrumental orientation. In this study, most of participants
indicated their goal was the instrumental orientation rather than the integrative
orientation. They explained that they would like to study English through Songs in
order to have a better chance in their careers in the future, to acquire more knowledge
and technology and to understand English-language films, videos, television
programs and radio programs as can be seen in the following extracts (P =

participant):

| studied this course in order to have a better chance in my career in
the future, to understand films, to acquire more knowledge and technology to
understand videos, television programs and radio programs, particularly

English movies, videos, television and radio. (P6)

| would like to improve my English listening by studying the English
through Songs course. This is in order to have better chance in my career in
the future. (P1)

| studied this course in order to understand English films, videos,

television programs and radio programs. (P2)

2. Effort in studying the English through Songs course

The objective of this part was to reveal the students’ effort in studying in the
English through Songs course. Effortful behavior or motivational intensity can be
defined as the degree of effort the individual expends to achieve the goal. In the eight
items of this part of the questionnaire, the participants were asked to rate the effort
that they made while they were studying the English through Songs course on a three-
point rating scale. The following criteria were adopted from the work of Johnson

(2006) and used for the interpretation; the results are presented in Table 3.

1.00-1.49 Low



1.50-2.49 Moderate
2.50-3.00 High

Table 3 Effort in studying the English through Songs course
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Statements Scale of Three
Mean S.D.
1. When | have a problem understanding something we are learning 256  0.64
in English through Songs class, | immediately ask the teacher for
help.
2. When | have to do homework or prepare for a presentation in 278 042
English through Songs, | work very carefully, making sure |
understand everything.
3. Considering how I study English through Songs, | can honestly 289 042
say that | really try to learn in English through Songs.
4. If my teacher wanted someone to do an extra English through 274  0.44
Songs assignment, 1 would definitely volunteer.
5. After | get my English through Songs assignment or feedback on 278  0.42
my presentation, | always rewrite it or correct my mistakes.
6. When | am in English through Songs class, | volunteer to answer 226  0.59
as much as possible.
7. 1 try to improve my English by watching English television 256  0.57
programs or listening to English radio programs.
8. When | hear an English song, I listen carefully and try to 2.33 0.62
understand all the words.
Average 2.61 0.52

As illustrated in Table 3, students indicated that they expended ‘effort’ in

learning the course with the mean score of 2.61 and the standard deviation at 0.52.

They invested high effort when they studied in the course and the figure of the
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standard deviation shows that most of the students indicated that they expended a lot
of effort in learning in this course. It is also depicted in the table that these students
made very high effort in trying to learn in the course, students’ preparation for
presentation and students’ correction of their mistakes with the mean scores of 2.89,
2.78 and 2.78 respectively. However, students indicated that they did not do much in

volunteering to answer questions in the classroom with the mean score of 2.26.

The results derived from the interview supported the results from the
questionnaire. Most of the participants in this group made a high level of effort in the
English through Songs course. They made their effort in studying this subject by
listening to the English lectures attentively in the classroom and to English music both
in class and in their free time in order to practice their listening skill as can be seen in

the following extracts:

| paid attention to study this subject by concentrating on listening to

the English music and lectures in and outside classes. (P6)

| prepared myself very well for the examination because | understood

the lessons and did well in class. (P3)

| prepared before class very well by listening to English music every
day. (P4)

3. Desire to learn in the English through Songs course

The objective of this part was to reveal the students’ desire in Studying in the
English through Songs course. Desire to achieve the goal refers to the degrees or
levels of desires or wants that the learner has in order to achieve the goal of learning
the language (Gardner, 1985 cited Allport, 1954). The questions in this part were
composed of nine items to which students responded by using a three-point rating

scale. The participants were asked to rate the degree or level of the desire they had to
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achieve the goal they established for studying the course. The following criteria were

adapted from the study of Johnson (2006) and used for analyzing the results, which

are presented in Table 4.

1.00-1.49 Low
1.50-2.49 Moderate
2.50-3.00 High

Table 4 Desire to learn in the English through Songs course

Statements Scale of Three

Mean S.D.

1. If | have opportunity to translate English songs outside the class, |  2.59  0.57
often translate them.

2. If there were an English through Songs club in my university, | 215 071

would be most interested in joining.

3. If there was an English through Songs Il course, | would 259  0.63
definitely take it.
4. | find studying English through Songs very interesting. 293 0.26
5. I watch an English music television program or listen to English 241  0.50
music as often as possible.
6. If I have the opportunity to see an English musical play, I will 241  0.63
definitely go.
7. If there were English-speaking families in my neighborhood, | 2.37 0.56
would speak English with them as much as possible.
8. If I had the opportunity and knew enough English, I would 2.00 0.67
compose English songs as often as | could.

Average 2.43 0.57

As illustrated in Table 4, students indicated that they had ‘desire’ in learning

the course with the mean score of 2.43 and the standard deviation at 0.57. This shows
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that the participants had “moderate” desire in studying in the English through Songs
course. As depicted in Table 4, students demonstrated their desire in learning English
in the course different ways, and these can be divided into two categories. The first
category was the desires which directly related to the study. These were their interest
in the course, their desire to study English through Songs Il and their desire to
translate the songs with the mean scores of 2.93, 2.59 and 2.59 respectively. These
desires were high. On the other hand, the second category was desires which were
indirectly related to the study. These desires, which were moderate, were watching an
English music television program or listening to English music as often as possible,
going to see an English musical play if the students had the opportunity, speaking
English with English-speaking families if there were such families in the student’s
neighborhood, being interested in joining an “English through Songs” club if there
was such a club in the university, and composing English songs as often as they could
if they had the opportunity and knew enough English. The second category, which

was moderate, made the total levels of desire moderate as well.

In line with the findings given above, it was discovered from the interview that
the students in this group had a high level of desire to learn English through Songs as

seen in these excerpts from the interview record:

Before | studied English through Songs, | had wanted to study this
course very much because I liked to listen to English music. | had to check
several times if | could study in this course since there were many many students
who wanted to do the same thing but there was always a limited number of seats

each semester. However, | managed to do it, finally. (P6)

Before I took this course, I really wanted to study it. Therefore, |

reserved a place in the course in advance. (P3)
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| really wanted to study in this course because | had wanted to
improve my English listening skill before | was able to register for the course.
(P5)

4. Attitudes towards the study of English through Songs course

The objective of the sixth part was to learn about the students’ attitudes
towards the English through Songs course. Attitude refers to a mental and neural state
of readiness, organized through experience, exerting a directive or dynamic influence
upon the individual’s response to all objects and situations with which it is related
(Gardner, 1985 cited Allport, 1954). The participants were asked to rate their
attitudes towards studying in the English through Songs course in four items having
five-point rating scales on the questionnaire. The following criteria were used for

analyzing the results, which are presented in Table 5.

1-149 Very negative
1.50 - 2.49 Negative
2.50-3.49 Neutral
3.50-4.49 Positive
450-5 Very positive

Table 5 Attitudes towards the study of English through Songs course

Statements Mean S.D.

1. I think I have been able to improve my English listening skill from  4.48  0.70
learning English through Songs.

2. | feel good learning English through Songs because I can learn 448 0.80
English in an interesting way enjoyably and happily by listening to
English songs.

3. English through Songs makes me like English more. 456 0.70
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Table 5 (Continued)

Statements Mean S.D.

4. | concentrate more on learning English and am more willing to 444 0.80
learn English in this course because | feel good learning English

through Songs.

Average 449 0.70

As depicted in Table 5, the participants had ‘positive’ attitudes towards the
English through Songs course with the mean score of 4.49 and the S.D. of 0.70. To
explain in more detail, it can be seen from the table that the students liked English
more because of the English through Songs course (item 3) with the mean score of
4.56 and the S.D. of 0.70. This means most of the students’ attitudes towards the
course were ‘very positive’. Moreover, the students’ attitudes in items 1, 2 and 4 were

also ‘positive” with the mean scores of 4.48, 4.48 and 4.44, respectively.

In addition, the results from the previous tables demonstrate that among the
four components of motivation comprising goal, effort, desire and attitude, students

rated ‘attitude’ the highest.

Apart from the evidence from the questionnaire, the interview protocol
revealed that most of the participants demonstrated their readiness and exerted their
dynamic responses while studying. The following excerpts were taken from the record

of the interviews:

I liked this subject very much because | liked to listen to English

music and it was not too difficult for me to study in this course. (P6)

| like to study this course very much since I have fun learning the

lessons, and also the way the lecturer teaches is also fun. (P1)
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I like this course very much because it was taught by using English

songs, and the lecturer taught very well. (P2)

Research Question 2: How Does the Motivation of Kasetsart University Students

Influence Their Learning Performances in Learning English through Songs?

In order to determine how motivation influenced students’ learning
performance, students’ levels of motivation was compared with their learning
performance. The students’ levels of motivation were accessed by using the
questionnaire and are presented in terms of the average scores in the previous section.
Assessment of the learning performance of the students was carried out through two
examinations, a mid-term at the end of week eight and a final examination at the end
of week 15. The structure of these examinations was parallel to the activities in class.
In addition, students’ performances while they were working and doing their
assignments both in and outside classes were also accessed. Besides, students were
assigned to do a final project about the song that impressed them most, and they gave
individual presentations in class. The scores from these measurements were then
calculated and grades were assigned. The grades consisted of A, B+, B, C+, C, D+, D

and F and were assigned to each of the students on the basis of the following criteria:

100 - 80 =A 79-75 =B+
74-170 =B 69 — 65 = C+
64 — 60 =C 59 - 55 =D+
54 -50 =D 49-0 =F

The students’ grades are presented in the table below:
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Grade Number of Students Percent
A 2 7.41
B+ 4 14.81
B 6 22.22
C+ 5 18.51
C 8 29.63
D+ 2 7.41

Total 27 100

The largest proportion of the students in this class, or 29.63%, got ‘C’ while
14.81% of the students obtained ‘B’, 18.51% of the students got ‘C+’, and 22.22% of
the students got ‘B+’. In addition, 7.41% of the students obtained ‘A’, and an equal

proportion obtained ‘D+’.

The following section discusses the relationship between learning performance

and motivation.

Table 7 The grade and average components of motivation results

Grade Number of Students  Goal Attitude Effort Desire
A 2 4.50 4.87 2.82 2.78
B+ 4 4.50 4.75 2.75 2.72
B 6 4.19 4,71 2.64 2.35
C+ 5 3.63 4.55 2.47 2.26
C 8 3.25 3.97 2.57 2.31
D+ 2 4.43 4.86 2.57 2.50

In Table 7 it can be seen that there is a relationship between students’ learning

performances and their levels of motivation. The first two components of motivation

of the students who obtained grades from A to C+ decreased as their grades fell.

However, it was a surprise to learn that the students who got D+ stated that they had

higher average motivation than the students who got B, C+ and C in terms of ‘goal’

and ‘attitude’.
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The other components, which were ‘effort’ and ‘desire,” of the students in
groups who received A to C+ declined dramatically; however, the students who
obtained C and D+ said they exerted higher effort than the students who got C+ did,
and these two score groups of students also indicated that they had higher ‘desire’ in

learning in the English through Songs course.

3 \0\‘/:/ Goal
i —= Attitude
2 i
1 :
0 T T T T E
A B+ B c+ c D+

Figure 2 Relationship of the students’ performance and their goal and attitude in

learning in the English through Songs course.

It can be seen in Figure 2 that students who obtained A had very high goals
and very positive attitudes with mean scores of 4.50 and 4.87, respectively, while
those who got B+ had slightly lower scores in those two components. The scores of
goals and attitudes continued declining in relation to students’ performance.
However, the mean score of attitude and goal of the students who obtained D+ were
very high at 4.43 and 4.86.
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Figure 3 Relationship of the students’ performance and their effort and desire in

learning in the English through Songs course.

It can be seen in Figure 3 that students who obtained A had high effort and
desire with the mean scores of 2.82 and 2.78, respectively, while those who got B+
had slightly lower scores in those two components. The scores of effort and desire
continued declining in relation to students’ performance. However, the mean score of

attitude and goal of the students who obtained C and D+ slightly increased.

In sum, all students possessed high levels of motivation to learn in the English
through Songs. In addition, it seems that there is a relationship between the students’
learning performance and their levels of motivation in this course. That is, the
students who obtained the highest grade have highest motivation. The motivation
decreased as the students’ grades decreased. This can be seen in the students who
obtained grades from A to C+. However, this relationship did not always hold
because some groups of students who had lower grades indicated that they had high
levels of motivation as can be seen in the groups of students who obtained grades

from C to D+.



CHAPTER V

SUMMARY, DISCUSSION, AND RECOMMENDATIONS

This chapter is divided into four main parts, which are a summary, discussions

of findings, implications of the findings and recommendations for further research.

Summary

This research was a study to investigate the motivation of Kasetsart University
students in learning English and to study the influence of their motivations on their
learning performances in a course named English through Songs. The participants of
the study were 27 Kasetsart University students who were registered in Section 1 of
English through Songs in the second semester of the academic year 2008. Although
there were many factors that influenced the students’ learning performance, only
motivation according to the framework of Gardner (1985) was investigated in this

study.

This research used a mixture of both quantitative and qualitative methods. A
purposive sampling was used to collect the quantitative data from all of the 27
students who enrolled in the English through Songs course by using a questionnaire
designed to reveal the students’ motivation. Additionally, a qualitative method was
used in data collection and data analysis to shed light on the reasons that underlay
students’ motivation. An interview protocol was employed to gather in-depth
information from seven participants, who constituted 30% of the total number of

participants in the quantitative study.

The results from the questionnaire yielded data regarding the four components
of motivation, which were goals of the students in studying in the course, the effort

they invested in studying, their desire and their attitudes. The students’ goals in
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learning English in this course were ‘high’. To explain in more detail, as described in
Chapter 2, goals are divided into two types--integrative and instrumental orientations.
Based on the results the main goals of the students in studying in English through
Songs course indicated that they had instrumental orientations. This means that
students were concerned primarily with external factors in learning English, such as
getting a job or furthering their education rather than internal factors, such as personal
interest in the people who speak the language and their culture. The mean score of
instrumental orientation was 4.09, which was higher than that of the integrative
orientation at 3.75. The students mentioned in the interview that their goals in
studying the course were to have better chance for career success in the future, to
acquire more knowledge and technology, and to enable themselves to enjoy various

forms of entertainment.

In terms of effort, which means the amount of effort the individual expended
to achieve the goal, the result revealed that students invested ‘high’ effort in studying
in the course. They spent time and effort in doing a variety of tasks in learning English
both inside and outside the classroom; for example, they listened to lectures
attentively, and they listened to English music both in class and in their free time in

order to improve their listening skill.

As for the last two components of motivation, which are desire and attitudes,
the results from the questionnaire indicated that the students had ‘moderate’ desire in
studying in the course and they had ‘positive’ attitudes towards it. They indicated that
English through Songs was very interesting; the mean score of 2.93 is considered

‘high’. These results were confirmed in the interview record.

Apart from the investigation of the students’ motivation in learning in the
English through Songs, the present study also aimed at studying the influence of the
students’ motivation on their learning performance. To determine how motivation
influenced the students’ learning performance, the students’ motivation was accessed

by using the questionnaire as explained above. The learning performance of the
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students was assessed with two examinations, a mid-term and a final examination;
their performance while they were working and doing their assignments both in and
outside class; and a final project, for which students gave individual presentations in
class about the song they found most impressive . The scores from these measures
were then calculated and one of eight letter grades from A to F was then assigned to

each of the students.

The results of the study showed that the students who achieved the highest
grades had the highest levels of motivation. The levels of motivation decreased as the
students’ grades decreased. This means that students’ levels of motivation are
correlated with their learning performance. However, this correlation did not always
hold because some groups of students who obtained low scores indicated that they had
high levels of motivation. In the interview, the students said that they thought that
their motivation influenced their learning performance and agreed that the grade they

received was affected by their motivation.

Discussion of Findings

The present study explored the four components of motivation. The goals in
studying English of this group of students indicated that they had an instrumental
orientation rather than an integrative orientation. Students may have realized that
having good English language skills increases their chances of getting a good job after
graduation or of furthering their studies. This may be the reason why these students
had an instrumental orientation in studying English. The result from the present study
in this area is similar to that of Konig (2006), who did a study of university students in
Turkey, where English is a foreign language. The researcher studied the orientation,
motivation and attitudes of Turkish university students learning English as a second
foreign language. The participants’ instrumental orientation was very strong. They
learnt this language in order to get a job, to get a better position, to prepare for

graduate studies either at home or abroad, or to realize other objectives in life. The
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integrative orientation seems to take a secondary place in learning English as a foreign

language.

Furthermore, the present study revealed that the participants made a high effort
in studying English in this course. As can be seen in the previous section, students
rated their effort high among the four factors of motivation. They pointed out that they
invested both time and effort in doing not only the tasks required by the teacher but
also activities that they did for pleasure. They listened to songs and viewed musical
movies in class attentively and they paid attention to the song lyrics. Additionally,
they did the same things in their leisure time. Improving one’s foreign language
ability is not an easy job; it requires countless hours of practice and great effort.
Making more effort may consequently help a person make progress in learning the
language. The result from the study concerning Kasetsart University students’ effort
was quite similar to the study by Nuchnoi (2005), which revealed that Rangsit
University students made high effort, particularly in writing multiple drafts of English

assignments.

With respect to desire, the students indicated moderate levels of desire in
studying in the English through Songs course. As explained by Gardner (1985),
learners start by having the desire to learn a language. Then, they formulate the goal
for studying by incorporating effort and attitude into the desire they already have.
However, the results from this study show that the students have ‘high’ levels of
motivation but ‘moderate’ levels of desire. The questionnaire results may explain
this. Students had low levels of desire to compose English songs and join English
through Songs clubs. Students indicated that they had very high levels of desire to
study in this course, but they may not have the ability to compose songs, because one
needs to have a special ability to write songs. They also had low levels of desire to
join English through Songs clubs. Joining a club is a time-consuming activity. Most
of the students in this study may not have wanted to spend time on this kind of

activity.
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They reported that using songs as a medium for studying English increased
their desire in learning English. This finding is similar to that of Kénig (2006), who
used magazines and newspapers as materials for the students to use in studying
English and found that this improved students’ desire in learning English as a second
language. The magazines and newspapers were used to increase students’ desire
because they were a kind of media and created a pleasant environment which can help
students have fun and enjoy learning English. In the present study, another kind of
media, songs, had a similar influence on English language learning creating a pleasant

environment for study.

The final component was attitudes. The participants indicated positive
attitudes in studying English through Songs. This may be because the course made
them like English more and they had good feeling about learning the course, were able
to improve their English listening skills from learning the course, and had more
concentration on English learning due to the good feeling they had in learning in this
course. This finding is similar to that of Kdnig (2006), who provided magazines and
newspapers as materials for the students to use in studying English and found that this
improved students’ attitudes in learning English as a second language. The magazines
and newspapers were used to improve students’ attitudes because they were a kind of
media and created a pleasant environment in which students had fun and enjoy
learning English. Songs had a similar influence on English language learning in the

present study as another kind of media which made learning more pleasant.

Among the four components of motivation, attitudes received the highest
average score. For this group of students, attitudes played significant roles in learning
English from songs. The positive attitudes may have arisen from the students’
preferences for listening, singing, and learning a language from songs. They create a
pleasant atmosphere in the classroom, and as mentioned by Good and Brophy (1994),
learning occurs in a relaxed and supportive atmosphere. From the interviews, the
students indicated that they liked the course very much because they liked to listen to

English music, it was not too difficult for them to study in this course, and learning
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the lessons and the way the lecturer taught by using English songs were also fun.

They were not disappointed in studying English through Songs at all.

While studies on motivation have approached the issue from a variety of
viewpoints, several studies have focused on revealing relationships between
motivation and other factors. One of the most important factors that have been under
investigation is learners’ performance. It has been found that motivation is a
determining factor in ultimate language performance. Many studies have suggested
that students with high levels of motivation tend to perform well in learning a
language (Gardner and Lambert, 1972; Brown, 1980; Harmer, 1985.) This was also
true in this study because it revealed that the participants who obtained the highest
grades had the highest levels of motivation and that motivation decreased as the
students’ grades decreased. The students’ levels of motivation seem to influence their

learning performance as seen from the results of the study.

However, this conclusion does not always hold because some groups of
students who received low scores indicated that they had high levels of motivation.
Therefore, motivation is a factor that supports learning performance but it does not
correlate with learning performance. As pointed out above, motivation seems to
influence learning performance but it is not possible to explain the finding in this case.
Spolsky (1998) points out that there are other components which influence students’
learning performance, such as capability, previous knowledge, and language learning
aptitude. The students who got low grades in this course had also received low grades
in their other English courses. Therefore, previous knowledge seems to play a very
important role in learning a foreign language as explained by Spolsky. However, in
the interviews, the students who obtained low grades reported that the grade they
received was higher than the grades they had received in their other English courses.
Moreover, the better grades of the students may have been the result of the pleasant

environment, which also influences motivation according to Spolsky (1998).
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Implications of the Findings

In order to make the English language learning process more motivating,
teachers may wish to consider using songs in teaching English. The study indicated
that English through Songs had a positive effect on learning performance. The
positive results can be attributed to the students’ motivation. Therefore, it is
suggested that students, teachers and course planners employ songs in their learning
and teaching when it is appropriate. Firstly, it is suggested that students who love
songs and would like to improve their listening ability take the course ‘English
through Songs’. Students are able to learn English while they happily listen to the
songs. Secondly, English teachers may use songs and theories underlying the English
through Songs in their teaching in order to help learners develop their knowledge of
grammar and listening ability. In addition, teachers should provide students more
opportunities to learn English using songs. Thirdly, course planners can incorporate
songs into the curriculum. Moreover, using songs in learning can be adapted to other
languages and subjects in order to increase the students’ motivation and learning

performance.

Recommendations for Further Research

1. The findings of this study provide a guideline for further research on
development of other English skills by using other kinds of media which have

characteristics similar to songs.

2. Further research can be conducted using other kinds of instruments such as

tests or observation in order to investigate more aspects of the topic of this study.

3. Further research can be conducted by studying other factors involved in
second language learning such as capability, previous knowledge, and language

learning aptitude.
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Questionnaire

A questionnaire of the motivations of Kasetsart University’s students
in English through Songs course.

The objective of this questionnaire is to explore Kasetsart University
students’ motivations towards the English through Songs course. Your answer will be
kept confidentially and they will have nothing to do with your grade of this course.

Part 1 General Background Information

Instructions: Please fill in the blanks provided and / or mark v" in the boxes

provided.

1. First Name Surname

2. Gender 0 Male 0 Female 3. Age

4. Faculty 5. Major

6. Year

7. For further information, please provide your mobile phone number

and home phone number

Part 2 Goals towards English through Songs course

Instructions: Put X on the number by using the scale below.

5 =Very important 4 = Important 3 = Quite important 2 = Not so important

1=Unimportant



8. How would you rate your own purposes of learning English in the following

situations?

a. | to communicate with people who speak English. |5 4 3 2 1

b. | to enhance the chances to get to know peoplewho |5 4 3 2 1

speak English.

c. | to better understand the way of life of people of 5 4 3 2 1

English-speaking nations.

d. | to be able to express myself in English to foreign (5 4 3 2 1

friends.

e. | to have a better opportunity for my future career. |5 4 3 2 1

f. | to be able to gain more knowledge and 5 4 3 2 1
technology.

g. | to be able to understand English speaking films, 5 4 3 2 1

videos, TV or radio.

Part 3 Effort towards English through Songs course

Instructions: Put X on the best choice which is the most suitable for you

9.  When I have a problem understanding something we are learning in English

through Songs class, I:

a) immediately ask the teacher for help.

b) only seek help just before the exam.

c) just forget about it
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10. When | have to do homework or prepare for presentation of English through
Songs, | :

a) work very carefully, making sure I understand everything.

b) put some effort into it, but not as much as | could.

C) just skim over it.
11. Considering how I study English through Songs, | can honestly say that I:

a) really try to learn English through Songs.

b) do just enough work to get along.

c) will pass on the basis of luck or intelligence because I do very little

work.

12. If my teacher wanted someone to do an extra English through Songs

assignment, | would:

a) definitely volunteer.

b) only do it if the teacher asked me directly.

c) definitely not volunteer.

13. After I get my English through Songs assignment or the feedback of my

presentation, I

a) always rewrite them or correct my mistakes.



b) look them over, but do not correct mistakes.

) just throw them in my desk and forget them.

14. When | am in English through Songs class, I:

a) volunteer to answer as much as possible .

b) answer only the easier questions.

C) never say anything .

15. How often do you watch an English music television or listen to an English

music radio:

a) try to watch or listen to it often.

b) turn it on sometimes.

c) never watch or listen to it.

16. When | hear an English song on the radio, I:

a) listen carefully and try to understand all the words.

b) listen to the music and pay attention only to the easy words.

c) change the station.

67
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Part 4 Desire towards English through Songs course

Instructions: Put X on the best choice which is the most suitable for you

17. If | had opportunity to translate English songs outside the class, | would:

a) often translate them.

b) sometimes translate them.

C) never translate them.

18. If there were an English through Songs club in my university, | would:

a) be most interested in joining.

b) attend meetings once in a while.

c) definitely not join.

19. If there was an English through Songs Il course, I:

a) would definitely take it.

b) do not know whether I would take it or not.

c) would not take it.

20. 1 find studying English through Songs:

a) very interesting.
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b) no more interesting than most subjects.

c) not interesting at all.

21. How often do you watch an English music television program or listen to

English music:

a) as often as possible.

b) sometimes.

C) never.

22. If I had the opportunity to see an English musical play, | would:

a) definitely go.

b) go only if I had nothing else to do.

C) notgo.

23. If there were English-speaking families in my neighborhood, | would:

a) speak English with them as much as possible.

b) speak English with them sometimes.

c) never speak English with them.

24. If I had the opportunity and knew enough English, 1 would:



a) compose English songs as often as | could.

b) compose English songs not very often.

c) not compose English songs.

Part 5 Attitudes towards English through Songs course

Instructions: Put X on the number by using the scale below.

5 = Strongly agree 4 = Agree 3 = Neutral 2 = Disagree 1 = Strongly disagree

70

26. | I think students should be able to listento English |5 4 3 2
easier by developing listening skills from learning

English through Songs.

27. | | feel good to learn English through Songs because |5 4 3 2
I can learn English knowledge with fun, interest

and happiness by listening to English songs.

28. | English through Songs makes me like 5 4 3 2

English more.

29. | I have more concentration on English learningand |5 4 3 2
more willingness to learn English in this course
because | feel good to learn English through

Songs.
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Appendix C

General Background Information



Appendix Table 1 General background information

Demographic Frequency Percentage

Characteristics

Gender
Male 12 44.44
Female 15 55.56
Age
20 5 18.52
21 6 22.22
22 10 37.04
23 5 18.52
24 1 3.70
Faculty
Humanities 13 48.15
Social Sciences 14 51.85
Major
English Literature 3 11.11
Geography 5 18.52
History 9 33.33
Hotel 2 7.41
Thai 2 741



Appendix Table 1 (Continued)
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Demographic Frequency Percentage
Characteristics
Thai Music 6 22.22
Year
3 11 40.74
4 15 55.56
5 1 3.70
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