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The purpose of this research was to develop the English writing ability of third year Japanese-majored students with a
minor of English at Faculty of Industrial Education, King Mongkut’s Institute of Technology Ladkrabang, and to compare the
English writing ability of the third year Japanese-majored students with a minor of English at Faculty of Industrial Education,
King Mongkut’s Institute of Technology Ladkrabang, before and after learning through genre-based approach. The population
were 12 third year Japanese-majored students with a minor of English at Faculty of Industrial Education, King Mongkut’s Institute
of Technology Ladkrabang, The research tools were 5 genre-based approach lesson plans, 12 English writing tests, and an
interview of opinion and satisfaction towards genre-based approach learning. The obtained data from the writing tests were
analyzed by means of arithmatics means and standard diviation, and then were compared via t-test, while the generic structures of
the students’ papers, and the obtained data from the interview of opinion and satisfaction towards genre-based approach learning
were analyzed and presented in prose. )

When the genre-based approach was implemented, it was found that:

Part §

1. The writing ability of the 12 third year Japanese-majored students with a minor of English has been developed. That
is, the average score of the writing ability of Japanese-majored students with a minor of English, both overall and each genre:
narration, travel guides, recipes, classification-focus reports, and comparison and contrast-focus reports, was significantly higher
at the statistical level of .05,

2. The average score of the writing ability of the 12 third year Japanese-majored students with a minor of English on
recipes was the highest. Next were the average score of the writing ability on travel guides, classification-focus reports, narration,
and comparison and contrast-focus reports, respectively.

Part 2

Almost all of the third year Japanese-majored Qtudents followed the generic structures of genre-based approach on five
genres: narration, travel guides, recipes, classification-focus reports and comparison and contrast-focus reports.

Part 3

1. All of the third year Japanese-majored students thought that genre-based approach learning was appropriate on the
aspect of difficulty and order of content.

2. Most of the third year Japanese-majored students thought that instructional activities and exercises of leatning on
travel guides and recipes were appropriate on the aspect of difficulty, numbers, and presentation. They also thought that
instructional activities and exercises of learning on narration and reports, especially comparison and contrast-focus reports, were
appropriate on the aspect of difficulty and presentation, but not on the numbers of activities and exercises on language use and
vocabulary. However, some of the students thought that instructional activities and exercises of learning on each genre were
appropriate in every aspect.

3. All of the third year Japanese-majored students thought that their writing ability has been developed.

4. Most of the third year Japanese-majored students thought that time limitation was a major factor that led to
insufficient practice, while some of the students thought the organization of ideas was their problems.

5. Most of the third year Japanese-majored students were satisfied with learning on recipes, while some of the students

were satisfied with learning on reports. Least of the students were satisfied with narration.





