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ABSTRACT

This research aimed to examine: 1) cyber-bullyitifuales of female
students; 2) the influence of family towards théeaybullying attitudes of female
students; 3) the correlation between self-esteethcgber bullying attitudes among
female students; and 4) guidelines for problemisghand confrontation with the
cyber bullying experienced by female students. $ample consisted of 400 female
senior secondary students in Bangkok in the 201L@atnal year. The research tpol
was an open-ended and close-ended questionnaiee stlistics for data analysis
included percentages, means, standard deviatiotestst ANOVA, Multiple
Comparisons Tamhane’s 2, correlation and regressiatysis.

The results showed that: 1) the female students thadright attitude
toward cyber bullying 72.8% of the time whereas sd@i% of students had had |an
experience with cyber bullying. Spreading inforroati reflecting upon one’s
reputation, and disclosure of personal informatosecrets, were the most commonly
reported cyber bullying while the main cause ofaybullying was detestation; 2) the
family relationship had an effect on cyber bullyiadgtitudes, e.g. experience |of
violence in the family and not receiving enouglestion from the guardians, whi¢ch
often resulted in the wrong kind of cyber bullyiagfitudes among female students;
3) female students with high self-esteem had tjiat Gyber bullying attitude; and 4)|if
female students were bullied in the cyber world,stmof them (63%) solved thjs
problem by informing others about it, and thoseviating the best assistance were the
parents. Blocking persons on the internet or rigjgcthe receipt and delivery of
messages would help prevent such cyber threats.

KEY WORDS: CYBER-BULLYING / FAMILY CONTEXT / SELF-ESTEEM /
FEMALE SENIOR SECONDARY STUDENTS
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CHAPTER |
INTRODUCTION

1.1 Background and Rationale of the Research

At present, violence is one of critical social deshs, especially violence
in adolescents who tend to be the offenders andteslvipersons. A number of
adolescents have been involved in committing cranéave been the crime victims,
have used the narcotics, have had assembling aidinfy. In 2008, 46,981
adolescents aged 10-18 were proceeded with the arademost of them lived in
Bangkok (Department of Youth Observation and Ptaiac Ministry of Justice,
2008). Most offences relate to the offence aggngperties, narcotics and assault.

Advanced communication technologies partially andirectly allow the
youths to do the violence in different ways. Cyhkmillying is one violence;
meanwhile, on-line community threat ignored fordoimhis threat has still existed in
the electronic communication network system, biiais not been disclosed publicly.
The threat has been done via computer and mobdeepbr it is called “cyber bully”,
email, message writing, chat room and website, lwhie used to threaten the safety
or to bully other youths such as writing condemnmgssages, looking down on,
mocking or spreading photos or video clips contajnbthers’ personal data via
internet or mobile phone to interrupt or harm @gdace others about 45% and 57%.
The origin of this cyber bullying starts from théat room (The National Crime
Prevention Center USA, 2008). Currently, the iné¢social networks, e.g. Face Book
and My Space, have been growing rapidly. It is etgubthat cyber bullying would be
spread from such network instead of chat room andould be the biggest cyber
bullying of the on-line community. Moreover, theepent mobile phone technologies
can support the use of internet; so the youthsatbreothers more conveniently and
rapidly. Although cyber bullying is the violencarang at attacking human relations
rather than bodily injury, it may result to be tadily injury later.
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Female youths are more bullied than male ones, ihatome 60% of
female youths are victimized while bullies for 528 male. Bullying behaviors of
male youths may be the delivery of sex messagéisreat, challenge for fighting or
making anyone painful. For female youths, the cydmnmunity is used as a tool of
rumor spreading, sending messages to mock or kdogione from the group, and
secret divulging (The National Crime Prevention teetSA, 2008).

Cyber bully deems a form of violence getting alongh the female
adolescents’ aggression; so it is used by fematdeadents to threaten others; for
example, distribution of obscene photos, mobildupes showing bodily attack, etc.
This event is consistent with a survey of The Miffoundation with a finding that the
peeping clips shot by youths are disseminated mowa websites in over 3,000
guestions. In each month, there are more than @Q0Q;Bitors to those peeping clips.
In 2009, the word “peeping photograph” is searcf@dover 4 million times. The
youths for 53.2% admitted that they used to vieevdhscene media via internet.

Cyber bullying in the Thai society has been morldsed to the public
via various media. In 2009 — 2010, a number of fenstudents had bodily injuries,
got the sex harassment and were shot in the vilile® for threats and dissemination
through mobile phone and internet network, whictkenthose female students feel
ashamed, lead to quarrels and had to receive tloh@®gical recovery. Among these
events, one female student committed suicide. iBhe®nsistent with the research on
Cyber Bullying Behaviors of Thai Youths in Bangkaonducted by Vimonthip
Musikpan (2009), the National Institute for ChilddaFamily Development. She found
that the sample youths showed the violence viarcyloeld most were the vocational
students (50%). Most youths have seen and beereafayber bullying behaviors
such as sending scolding messages, sending medbafjege secrets of others via
mobile phone and internet, and threatening othiarglectronic media. 30% of victims
counteracted such cyber attacks. This showedith#te youths’ opinion, this act was
common to be done by everyone’s pleasure, andwiaeyed to see more violent acts.

Cyber bullying gives widespread effects as therimgtion is disseminated
so quickly and any other persons can be involvedhtare opinions freely. If cyber
bullying occurs repeatedly, such violence will éxisthe internet system at all time.

In addition, the internet technologies on mobileomd allow the youth to commit
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cyber bullying unlimitedly, either time or place.ok& cyber bullying behaviors
escaped the guardians’ monitoring. The bulliesdaltouraged because no one could
catch their bullying. Besides, the seniors areaveare of what happens in the cyber
community involved by children. The cyber bullyimgtims could not counter against
or charge against anyone because they did notatedibe bullies exactly. As a result,
the victims had tension, shame and lose of condieen

From the above situations and problems, the Reseapaid attention to
examine the female students’ cyber bullying atgtudivhen the youths value and
respond to new technologies quickly whereas comeoatiion technologies become a
partial lifestyle; cyber bullying is likely to beare violent and causes the widespread
damages when other related seniors have not beare afthe problems occurred in
the on-line community of youths. The findings ofstliesearch would help female
youths have the right cyber bullying attitude, dr@e chance in receiving assistance
and protection from the violence hidden in thatlioe-network. By this regard, the
guardians would be able to confront and solve ytheicbullying problems appropriately
before the indirect cyber bullying will be transfoed to be the bodily attack or it will
press the victims to find out any wrong solutioaasing unexpected loss.

1.2 Research Questions

1. What is the female students’ cyber bullyingtatte?

2. Does the family influence the cyber bullyingtitatle of female
students?

3. Does the different self-esteem give the difieedfect to cyber bullying
of female students? How?

4. How do female students have the guideline ofirsgp problems and

confronting cyber bullying?
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1.3 Research Obijectives

1. To examine the female students’ cyber bullyitifuale.

2. To examine the influence of family to the feenatudents’ cyber
bullying attitude.

3. To examine the correlation between self-estaach female students’
cyber bullying attitude.

4. To examine the guideline of solving problems aonfronting cyber

bullying for female students.

1.4 Research Hypothesis

1. The family has influence to the cyber bullyingitade of female
students.

2. The different family factor of female students/eg effect to the
different cyber bullying attitude.

3. Self-esteem puts influence on the cyber bullyatgtude of female
students.

4. The different self-esteem of female studentegeffect to the different

cyber bullying attitude.

1.5 Scope of the Research

This research focuses on studying the cyber buyjhattitude of female
students; hence, this research covered the fenmaiérssecondary students in
Bangkok.

1.6 Operational Definitions

Cyber bullying behaviors: aggressive behaviors daaeelectronic media
with aims at discomforting other people, smearimgl dhreatening to make others
ashamed, and spoil others’ reputation. Cyber mglynust have the following characters:

1. Gossip or scolding others via mobile phone, cbatn or website.
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2. Repeatedly sending messages annoying otheraokide phone, emalil
or website.

3. Disseminating harmful information through melihone or internet.

4. Disclosing or forwarding personal informationdasecrecy via mobile
phone or internet.

5. Mentioning others’ names to smear, scold orfoper other acts
mentioned in other clauses via mobile phone ormete

6. Mocking, bluffing or threatening others via ¢feaic device.

7. Deleting or blocking others from the group, rurspreading or protest
against anyone via mobile phone or internet.

Cyber bullying attitude: knowledge deriving from analyzing what one
sees, hears and responds to a situation about bylgng.

Female students:a group of female students studying at senior reday
level in Bangkok in the educational year of 2008.

Self-esteem: positive feeling or attitude that one has to h&édue and
importance in the manner of acceptance, respectsalieconfidence. This feeling
comes out from self-evaluation and acceptance bsosnding people. If one sees
himself as a capable, important and beloved onwjilhbave self-esteem.

Family relations: level of relation or intimacy the female studenéve to
their parents and family members in the manner rideustanding, sympathy and

frequency of doing activities together.

1.7 Expected Benefits

1. To have awareness of cyber bullying attitudéeofale senior secondary
students.

2. To have a guideline for the family in providiagsistance to children
bullied in the cyber world.

3. To help female students solve and confront cyhelying problems
appropriately.

4. To obtain the information to other agenciestmey to solving cyber

bullying problems, especially IT agencies, for th@oblem solving and prevention.
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1.8 Conceptual Framework

Independent Variables Dependent Variable

Family

- Guardians’ marriage status
- Guardians’ education
- Guardians’ occupation

- Number of family members Cyber bullying attitude

of female students

A 4

staying together

- Number of brothers/sisters %
- Types of residence

- Family relations

Self-esteem

1.9 Limitations of the Research

This research was to examine the cyber bullyingtudt of female
students. The sample group of this research mightave any direct experience in
cyber bullying. By this reason, this research fedusn studying the family and self-esteem
influencing the cyber bullying attitude of genefamale students, not only female
students with experience in cyber bullying.
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CHAPTER Il
LITERATURE REVIEW

This research aimed at studying the correlatiomwéen family factor and
self-esteem and the cyber bullying attitude of feemgenior secondary students in
Bangkok. The research has studied the concepttlaew related researches to guide

the study as fallows:

2.1 Definitions of adolescence
2.2 Development of adolescents
2.3 Behavior of adolescents

2.4 Self-esteem

2.5 Definitions of cyber bully

2.6 Related researches

2.7 Impact by cyber bully

2.1 Definitions of adolescence

Supatra Sooparb mentioned about adolescence tlstaih age starting
from puberty up to attainment of majority, whiclveg effect to other growths such as
emotional disorders that is a cause originatingngfe behaviors, for example, one
may love anything or anyone so much that he becarresy. This is because the
adolescents have sensitivity; if they feel disapfam or get as they wish, they will
have much sorrow and may show a desire for revengevere counter attack.

Sucha Chan-aim (1999) stated that the adolescsribe iperiod when one
has many emotional changes. His confidence, demandsdesires go on seriously
without consciousness. The adolescents want tasdbey desire or think. They want
to be respected by friends by trying to have sinalets or imitation. The adolescent is
in a range of 12-20 years with physical, emotiosakial and intellectual changes.
These rapid changes are called by the psychologssthe age of storm and stress
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because the adolescents have no emotional stabiitych gives effect to their
adaptation, anxiety, emotional tension; so theywshmut various unacceptable
behaviors until they become the deviated behaviors.

In addition, Stone and Church (1998) defined tldofascence” as a period
when a child grows up to be an adult in physicaiellectual, emotion and social
aspects. People at this age start paying attetdidhemselves, seeking for self, and
seeking for value and philosophy of life; meanwhileey may have anxiety about
themselves. For the psychological aspect, the adefs have the great thinking and
emotional development, either love, anger, hapgingsrow.

The development of adolescence may be separated3ipieriods: early
adolescence (10-13 years old), middle adolescefidel§ years old) and late
adolescence (17-20 years old) as described beloehéSChan-aim, 1993):

1. Early adolescence (10-13 years old). At thisgoerone has changes in
all physical systems. He/she has concerns aboutphggical changes, which give
effect to mind and make him/her frustrated andrdisoeasily.

2. Middle adolescence (14-16 years old). At thisiqae the adolescents
can accept their physical changes while they hawepcehensive thinking, and try to
find out their identities. At this period, some &fzents may be stubborn and be
highly influenced by friends. The adolescents wotrlgd to overcome their child
feelings that they attach and rely on their paresighe adolescents would have many
conflicts against the parents.

3. Late adolescence (17-20 years old). The adolesdeave the mature
growth of sex organs and they have more psychabgievelopment than physical
one. At this period, most adolescents return tadlationship with the parents and
guardians. These adolescents have high self-expnessccept seniors in term of
experience, and accept any advice easier than péngrds of life. This is the time of
occupational practice, making decision on selectiregappropriate occupations, and
having intimacy with opposite sex friends. Theselescents have mature physical
body and attain majority legally.

From the above ideas, the adolescence means peagedsl10-20 years,
which may be separated into 3 stages: early adatescat a range of 10-13 years,

middle adolescence at a range of 14-16 years aolil|ate adolescence in a range of
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17-20 years old. The adolescence is a period whenatlolescents have physical,
emotional, social and intellectual changes, andnwhe children have development to
the adulthood. These rapid changes and emotiorscumity give effect to the
adolescents’ adaptation, anxiety and tension; &ir thehaviors expressed are not
acceptable in the society and these adolescentdlyubave deviated behaviors. These
deviated behaviors range from the low level sucktaisbornness and aggression up to
the high level such as offences committed by ceiidand youth.
Moreover, the adolescents require security and tysafeespect and

independence. They want to do anything by themsedwel want to take part in the
group by doing similarly to imitate their friendsthe same age.

2.2 Development of adolescents

The adolescents have many changes in various gewelt aspects
(Panom Ketmarn, 1992:

2.2.1 Physical Development

It consists of general physical changes and sechalges since, at this age,
the sex hormones are created and released, agbtit hormone is much and rapid.

Size and height At the adolescence, male adolescents have mgstqgalh
growth at the shoulder while female adolescent® mawst physical growth at hips. In
addition, the adolescents at this period have rgpavth, particularly at neck and
limbs rather than body, so the adolescents mayttieekthey are gangling.

Fat and muscles Boys and girls would have similar thickness dfiader
the skin until at the age of 8, the children’s miesavould be growing rapidly; male
adolescents would have stronger muscles than fearss. For female adolescents,
although they have more muscles, more fat undeskirewould be accumulated that
accounts for 25% of body weight, particularly fatamulated at their breast and hips;
so 50% of female adolescents feel unsatisfied thigir body shape.

Face structure At this period, the nose bone will be bigger;tse nose

bridge becomes straight and the top and bottonbaves are growing rapidly like the
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larynx, neck and alloy bones. It is found that madelescents have more growth than
female adolescents apparently; this causes malesadmts have voice crakes.

Hormone changes both growth hormone and hormones from the hydroid
gland influence the body growth and sex hormonée [€vel of hormones not only
takes direct effect to the physical growth and eggans in the adolescents, it affects
their emotions, mind and learning interactionshem. The adolescents who could
pass this critical period, they must have adaptatiotheir physical changes and also
have understanding and control their restless em®ticaused by changes of
hormones, especially sebaceous gland and sweat glanld function more actively
that leads to problems about acnes and body odor.

Changes of sex organsFemale adolescents would have rapid growth
during one year before their first menstruatiopeeslly the growth of breast that will
become bigger at ages of 8-13. It takes arounge&abs for the mature growth. At the
ages of 11-13, most female adolescents (80%) lnvull feminine shape while male
adolescents still have small physical body; so radl@escents may feel confused and

concerned about their body.

2.2.2 Psychological Development

The adolescents’ emotion may be changing easilytheyp are sensitive,
hot-tempered, have strong emotion, have not goaatienal control. Sometimes, the
adolescents are stressed, but sometimes are haglitgonfident and restless. These
emotions are all called storm and stress (Suchan-@m, 1993; Sriruen
Kaewkangwan, 1995). By these emotions, the adadscesually have contrary
opinions against the adults easily; so the adofgscanderstand that the persons
understand them best are their same-age friendsubedhey have similar opinions
and pay respect to each other. These emotionalgesacome from several factors
such as adaptation and physical changes, changesxpsé€ssion behavior from
childhood to adulthood in the society with rapicobes, etc.

Moreover, the adolescents adhere to self-awaremésthis period, the
adolescents start having self-perception in mapgas as follows (Panom Ketmarn,
1992).
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Identity: The adolescents start expressing what ike and what are their
expertise that shows their outstanding identitieshsas subjects they like studying,
sports, hobbies, spending of free time for plegsamd friends beloved and intimate.
The adolescents may associate with friends sinbdaor get along with them. The
adolescents would have learning and transfer safee patterns from friends,
including concept, value, ethics, expression atatisos in life.

Acceptance: The adolescents want much respect fioemds. The
acceptance makes the adolescents feel secure ded hsave self-esteem and
self-confidence. Therefore, the adolescents atghrsod want to be popular and be
recognized.

Self-esteem: This comes from the friends and otlerseptance; so the
adolescents feel that they have the esteem, arg, goold benefit others and have
achievements.

Self-independence: The adolescents at this peaee independence and
liberty. They dislike staying under any rules gyufations, but they want to create, do,
rely on, and believe in themselves while they hhigh interactions to seniors who
force them. The eager hikes on the peak at thi®gieso the adolescents may have
some risky behaviors if they have no consciousnBssg able to do anything and
accomplish it would drive the adolescents to halenfidence.

Self-control: The adolescents at this period ledrout how to control their
thinking, to think over and to think systematicaib/have efficient consideration and
stay with others.

Mood: The adolescents’ emotions may be in disordersensitive, easily
frustrated, stressful, angry and may be depres#bowt reasons. These bad emotions
may make the adolescents roguish and aggressivechwiake effect to the
adolescents’ studying and living. At the early &dgckence, the emotional control may
not be good; the adolescents sometimes do asikeey |

Moral development: The adolescents at this periadehhigh idealism,
could identify goodness and evil, have their ownrahgystem to get rightness and
equality in the society, like give help to otheasd want to be good persons and to be
favored by others. However, the adolescents mdyefebarrassed with unfairness in

the society or at home. Some adolescents mayHaetheir parents are no perfect like
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they feel earlier. Sometimes, the adolescents mxg@yess, criticize the parents or
teachers directly and harshly; so the protest astance could be frequently seen at
this period when the adolescents see any impropent® or maltreatment or
inequality. At the early adolescence, the adoletsceray not have good self-control.
But, when they pass this period, self-control wobkl better until they have the

complete moral development like general adults.

2.3 Behavior of adolescents

Brain is a body organ with the development of glowthe growth of brain
shows abilities of behavior, that is, brain hasftirectioning system. The development
of brain growth must take time to fulfill the querit at each age efficiently.

The structure and development of brain relatingthe adolescents’
behavior are at the pre-frontal cortex with funeicof using reasons and discretion,
rational thinking, analysis abilities, and imaginat According to the neuroscience
research report, this part of brain could be dgyedoup to the ages of 20-25. This
brain part would be fully developed at the age®fThis brain part is developed at the
latest in adolescents; so the adolescence deveidpoosild be explained that the
behaviors deriving from this incomplete brain paiy. planning, problem analysis
and self-restraint, are not efficient enough beeath® cerebral cortex is not fully
developed.

Limbic system is a part of brain dealing with eroo8. This system
consists of several brain parts connected likeng. ri.imbic system would reach its
full development at the ages of 12-13. This braan gets up humans’ behaviors and
basic emotions or it is called “limbic brain” witfunctions about various basic
instincts, e.g. eating, fighting and escaping farvval, reproduction, controlling
emotions and behaviors, memories and learning. Whisnsystem is stimulated by
sex hormones, one will have sexual desire. Theidinslgstem also takes effect to
another brain part located above the limbic braimich is called “cerebral cortex that
has slower development. Thus, the adolescents’'sideciis based on emotions
(Prapapun Jucharoen, 2008).
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Kulaya Tantiplachiva (2008) conducted a researduitfAggression as Brain
is Stimulated”. She found that touching, perceiyiiegling, hearing, seeing and listening
would be transmitted to the limbic system. The mespive information would be sent and
stored in the positive brain. Meanwhile, the desive information would stimulate the
reptile brain, which is a brain part of emotionahter accumulating hate in form of
aggression. If this brain part is more stimulasegjyression would be accumulated. If such
aggression is not wiped out, it may become thegeént aggression.

Adolescence is an age when adolescents are mest tix have deviated
behaviors. The psychologists summarized that tloéeadents’ behaviors come from 3
desires (Sucha Cham-aim, 1999):

1. Physical desire or physical body desire, e.gicbdesire for life such as
desire for food to lessen hunger, desire to elibminaastes. If one is not served
satisfactorily, he may show behaviors to get wieastil lacks.

2. Social desire. Because humans are social asjintiaky must live
together in the society, which originates variousan behaviors.

3. Psychological desire. It is the desire when isnsure that he will be
surviving as a result of thinking or learning beloas. This desire includes the desire
for love, security and safety, respect, desirake tpart in a group, and desire for self-

independence.

2.4 Self-esteem

Self-esteem means the positive feeling or attitindé one has to his value
and importance. Self-esteem is a feeling arisirtigrom an evaluation or reflection of
one’s real personalities in many aspects, inclugisgjormance, ability, characters,
acceptance by the family, friends and society, af§ as success or failure in life,
which are compared to the image he expects. Afedf-esaluation, if the real
personalities are relevant to the self he expéetsyill have confidence in his ability.
When he feels confident that he will live by hinisbis self-esteem will be higher as
well (Savitri Tayarnsilp, 1998). In addition, onethv high self-esteem will have
abilities in solving problems, have confidence i &bilities and will be able to select
right decision methods.
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2.5 Definitions of Cyber Bully

Cyber bully means aggressive behaviors done vietreldc media with
aims at discomforting other people, smearing anebtiening to make others ashamed,
and spoil others’ reputation. Cyber bullying muavé the following characters:

1. Gossip or scolding others via mobile phone, obain or website.

2. Repeatedly sending messages annoying othersofide phone, emalil
or website.

3. Disseminating harmful information through meljphone or internet.

4. Disclosing or forwarding personal informationdasecrecy via mobile
phone or internet.

5. Mentioning others’ names to smear, scold orfoper other acts
mentioned in other clauses via mobile phone ormetie

6. Mocking, bluffing or threatening others viaatenic device.

7. Deleting or blocking others from the group, nimspreading or protest

against anyone via mobile phone or internet.

Statistics of Cyber Bully

At present, the communication technologies takeemoles in the youths’
life. Most youths use the internet and mobile phohecording to the statistics of
Europe Union in 2009, 70% of European populatiogedal2-13, owned mobile
phones; 23% of children aged 8-9 owned mobile pbomeénich is close to the
proportion of possessing mobile phones by Germgoulption aged 12-19 or it
accounted for 92%. In Thailand, the data from askbold survey of information
technology and communication from 2003 to 2006H®y National Statistic Bureau, it
was found that, in 2006, among the population wivoexd mobile phones, some 42%
of population were adolescents (15-24 years oltie Pproportion of mobile phone
users has been sharply increasing in every gro@ges$ or from 25% in 2003 to 52%
in 2006. In 2009, the proportion of possessing meopihones was likely to be rising.
97% of youths could access into the mobile phorkthe youngest youths being able
to access into the mobile phone were at age oVirBdnthip Musikpan, 2009). In

addition, according to a survey of mobile phone berm done by Kasikornthai
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Research Center in 2009, there were 65.83 milliobile phone numbers in Thailand
and it was expected that 33 million Thai citizemsied the mobile phone.

According to the Telecommunication Consumer Praiacinstitute (TCI)
in 2003 — 2006 in its survey of youth’s behaviarghe use of mobile phone by the
subjects aged 16-18, most youths possessed ttgtinfobile phones at the age of 14.
Some 53% of mobile phone users were female. Théesoents for 50% used the
mobile phones to send messages, photos (The Nafbat#stic Bureau). Some 30%
of adolescents did not prefer sending SMS due éoetkpensive service fee. The
youth’s selection of mobile phone promotion paclsag®inly depended on the cost-
effectiveness. At present, the mobile phone serprowiders respond this demand,
which allow Thai youths to possess more mobile plore.g. free calling buffet
promotion or free SMS, etc.

For the use of internet, the youths need to havee nmberactions with the
internet network and they could access into therm&t system easier. According to
the project of information technology and commutiararesearch and development
for development of Thai society, it was found thlére were 23,000 registered
internet cafés in Thailand. If there are 15 compstds at each shop, Thai children
would use at least 345,000 computer sets per Adus. means that 345,000 children
have chance in using the internet per hour. Thia das consistent with the survey of
TRICAP, which found that Thai adolescents regularhed the internet around 20
days per month or they used the internet about bei2s a day.

Moreover, Pathumthip Thongcharoen (2009) conduciedesearch on
behaviors of the use of internet by university stud. She found that university
students for 95% used the internet on a daily balme activities involving the
internet included email, chatting, distant confessrinformation searching, watching
films, listening songs, playing games, horoscopeljrte commerce and dissemination
of organization information. The poll survey of ABAResearch Institute (2007)
showed that 28% of adolescents, aged 15-24, stasiag the internet when they were
at ages of 13-15. Some 25% of adolescents stasied the internet when they were
under 12. Regarding the behaviors of using thenete 54% used the internet to play
on-line games; and 51% to have chats through MSdgram, Yahoo and ICQ.
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Children for 90% used the internet service in thiernet cafes to play on-line and
off-line games. Most internet games focused orewicd such as shooting, fighting, etc.

Youths wusually value and respond to new technotograpidly.
Technologies and telecommunication technologiesomeca partial lifestyle. The
survey of TRICAP in 2006 showed that 78% of addess believed that the
technologies could facilitate their life. Some 6% adolescents thought that the
technology was important for life. Although thesehnologies provide convenience
and benefits, they have some hidden harm threaehi@ youths. E-mails, texting,
chat rooms, mobile phones and websites were ussthéar and threaten the safety,
and to bully other youths. At present, the mobiteome could support the use of
internet; so the youths may threaten others mangeraently and rapidly.

This survey was consistent with a survey done by Nhtional Children’s
Home Charity and Tesco Mobile in 2005, covering Y@0ths at ages of 11-19, which
indicated that 20% of youths were affected by cyindtying. Some 73% of youths
were aware of the bullies while another 26% werédalby the strangers. About 10%
was bullied by sending of photos or clips througbbite phone. The impacts from
cyber bullying were the feelings of discomfort, stleaand threat. Many youths felt
embarrassed if they had to disclose their cybeimvization to others; 41% told this
event to their friends; 24% to the guardians artd 1d the teachers while 28% did not
tell this to anyone.

The telephone-based survey of safety from the disaternet in youths
done by The Crimes Against Children Research Ceatethe University of New
Hampshire (2005) covering 1,500 youths at agesOef7l found that 9% of youths
surveyed had the experience in cyber bullying; 3f&3 stressful for the events,
especially young children. If compared with youthgh no experience in cyber
bullying, the bullied youths were likely to have macsocial problems or, in other
words, these victims would bully others as well.

In 2006, ABC News Agency disseminated the infororasurveyed by I-
safe Organization as conducted in 2004 coverin@Ql pouths (Grade 4-8). The
survey showed that 42% were bullied in the cyberldyamne fourths of youths were
bullied more than 1 time; 35% of youths were theaatl while they were on-line; one

fifths of threatened youths were bullied more thaime; youths for 21% received the
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threatening messages via email; 58% accepted tima¢ strangers made them feel
bad; one fourths of youths were bullied more tham; and bullied youths for 58%
in the cyber world dared not tell the seniors altbist cyber bullying.

Similarly, the survey of Harris Interactive (200&)owed that American
youths for 43% just had experience in cyber budlyin the previous year. This is
consistent with Canadian youths who were bullied @mail, that is, 23% in chat
rooms; 35% via message sending through mobile pheme bullied youths at 41%
could not indicate the bullies.

The statistics of cyber bullying have been present®ntinuously.
According to a survey of The Net Alert Helpine aMitiemsn (2007), youths for 16%
were bullied on-line; 14% were bullied via mobild\gme; most youths (56%)
indicated that cyber bullying could be done eas3l§%6 of bullied youths were aware
of bullies while youths at only 15% disclosed thogber bullying to their guardians.

In 2008, Sameer Hinduja and Justin Patchin pubdistiee information
from studying about cyber bullying. The sample grancluded 2,000 youths at the
south of the United States (Middle School). Thesetlys for 10% indicated that they
were just bullied in the cyber world in the pastntip 17% had experience in cyber
bullying; youths at 16% used to bully others; 41%revdespised and satirized; 19%
were mocked for their names; and 12% were bodifgatened that made 5% of
youths feel unsafe.

The research of Hinduja and Patchin (2005) alsadothat the bullied
youths got some impacts, i.e. tension, anxietyesuhpe from these problems such as
running away from home, not paying attention toos&thtendency of using alcohol
and narcotics.

The research of The National Crime Prevention Gg2@08) showed that
adolescents over 40% using the internet were loutie-line during the past year. It
was likely that female youths were bullied morentimaale youths, that is, victims for
60% were female and male youths for 52% were laullitiese results were consistent
with a statistic that female youths used the irgemrmore than male youths. Male
youths were bullied by being sent sex messagesthardtening messages to make
pain. For female youths, the bullies were in foringossip, rumor spreading and

divulging others’ secrets. The survey results alsowed that bullied youths for 10%
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told those bullying behaviors to their guardiang, énly 15% of guardians understood
the on-line cyber bullying behaviors and they wanere of cyber bullying situations
from the internet assistance network.

The on-line communication networks causing such ecylbullying
behaviors included the chat rooms, websites, esnzaill internet sites providing the
chat service. Chat rooms were areas where cybgjiruloccurred most frequently.
At present, Face Book and My Space are the favoeteorks and growing rapidly. It

is expected that cyber bullying is hidden in thaseas instead of chat rooms.

Cyber Bully in Female Youths

Cyber bullying is favorable among female youthsieatthan male youths
since the feminine custom does not encourage girlsvomen to show out any
aggression openly because cyber bullying deals natative relations and indirect
threat of friendship whereas the bullies and vistimave no confrontations with each
other; so cyber bullying is so widespread in thdioa community.

If mentioning about bullying, boys are considerkdt tthey tend to be more
aggressive than girls because bullying is defimaitEldly with a focus on the use of violence
whereas girls’ violence is hidden, not open or lmdily attack; so the girls’ violence is

ignored. As a result, the girls’ aggression ismedi as ‘what any girls have done.’

Hidden Culture of Aggression in Girls

The girls have aggression, but it is not shownasuive may know because
when aggression could not be shown and hit theetaligectly (physically or verbally)
either by any reasons, those persons must findthetr ways. The rules and culture
protesting the expression of aggression, the ginew aggression in other forms,
which is not the bodily attack. Aggression is deddinto 3 types: relational

aggression, indirect aggression and social aggmessi

Definitions of Indirect Aggression
Relational aggression means “harming others thralaghages (or threat to
damages) relations or feelings of receiving acce@afriendship, companionship or

social group.
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Rational aggressive behavior means the ignorancatammeone to give
punishment or to get what one wants, excluding fremgeial groups as revenge,
verbally insulting or using hostile body languaglemaging relations of others or
threatening to stop relations if not acting as megli The bullies use the relation as
weapon to attack the victims.

What is close to the relational aggression is tigiréct aggression and
social aggression. The indirect aggression allowsggressor to confront with the
target person. This is a hidden behavior like thgr@essor does not intend to attack the
opposite side. One attack method is to use otlesestaol harming any target persons
such as rumor spreading. Social aggression aimgestroying self-confidence or
social status in the group, including rumor spregdir group excluding or this may
be called “indirect aggression” (Kaj Bjoerkqvist,irgt M.J. Lagerspetz, and Ari
Kaukiainen, “Do Girls Manipulate and Boys Fight?vielpment Trends in regard to
Direct and Indirect Aggression”, Aggressive Behai8 (1992): 117-27).

Relation takes a very dominant role in the soceledopment of girls. The
girls view that the isolated life is dangerous, exsally fear of ignorance if they
become too outstanding. On the contrary, the boy®faview that aggression is a way
of controlling the environment and prestige, bue trls believe that aggression
makes the relation end. The girls fear that théy dainflicts result to the loss of their
beloved persons; so they try their best to avaadigblation. This means that the girls
willingly stand on the cruel relation.

The seniors may be of view that aggression is ano@mbehavior among
girls; it should not be worried. This is a commaond the girls will pass and overcome
it finally. This deems an old belief in the inditeggression among girls that bullying
among girls occurs as it's time of that and it yidlss by. Some believe that bullying
among girls seems an unfavorable rite in their bgment. We have no other
choices, but accept it. We cannot prevent the imldrom such behavior because it is
the natural development. To elaborate, many gsésthe indirect aggression because
it is the natural tendency.

The school scholars believe that childhood is am afg‘practice for the
preparedness of life’ instead of considering thasithe real life. No-intervention

strategy is to not accept the fact of friendshipaggirls. If we step away from the
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inter-personal problems and do not care for ematiconditions, it will leave a scar
on self-esteem of children. The teachers usua#iw\the bullying more committed by
boys than girls. The schools do not have appareategies to handle the indirect
aggression. There are no specific terms indicaang criticizing the children’s

behaviors.

The victims to girls’ malice are assessed as defedh the socialization.
The children bullied may do some mistakes; so thgsact the maltreatment from
others. That is, bullied children are excluded fritva group. This seems to shift the
responsibility to the victims by telling the victarthat they must be stronger or learn
to be socialized. The victims may not corresponddoial situations appropriately,
could not read others’ feelings and attitude cdlyec

General people have a misunderstanding that aggnessa problem of
socialization skills. If a girl behaves cutely tgdaut becomes cruel on the next day or
shows ownership or shows overacting to other abildthese behaviors are interpreted
as the delayed development in this child. Thigiadvice the victim to be tolerant and
respect to the bullies. By this reason, the aggredsehavior is neglected and the
bullies could escape. A wrong consideration thdlying means no socialization skill
seems reasonable in the cultures forcing the tprlsave smooth relations whatever
happens. One who has the socialization skill massupported and agreed by others.
This reflects the girl's potential that she is wedlucated.

Aggression expressed through electronic commuicgtiin women'’s
society looks like the verbal aggression in mendety. Naturally, men like the overt,
open and direct physical and verbal argumentswauben show their aggression in
the different ways. Cyber bullying, therefore, bees an electronic medium showing
affections and relational aggression among womeartAfrom using the electronic
medium to bully others, the women use it as adbshowing their social power.

The culture of secret telling is a symbol showihg value and reliability
with each other among women. Secret indulging & éhectronic media used by
women indirectly signalizes that it's time of deees battle, and it means those
bullying girls are able to control and protest agaiothers. Cyber bullying of girls is
committed by their close friends; so the girls amere anxious about confronting

cyber bullying than boys.
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According to the research of Mouttapa, Valente,ldba&lr, Rohrbach and
Unger (2004), girls aged 7-15 with bullying behasidad social skills at the good
level and high leadership. Meanwhile, bullied ggtemed to have no self-confidence,
introvert, shy and sensitive. It was expected thatbullied girls accounted for 2-10%
while the bullied and bullying girls accounted #40% as well. This group of bullied
girls was excluded from the group; they had lowiaoskills and emotional control,
and had studying problems.

The research of Elizabeth Englander (2008) showatifemale secondary
students committed the cyber bullying for 41% ad@oc5committed cyber bullying
due to anger and revenge. Meanwhile, boys for 448aght that cyber bullying was

teasing only.

2.6 Related Researches

Sombat Tapanya (2006), the Faculty of Medicine a@giMai University,
surveyed the violence in schools among 3,047 psireanool students from Pathom 4
to Muttayom 3 in February-March 2006 at 8 provincEse survey showed that over
40% of students were bullied for 2-3 times a moMhbst bullying behaviors occurred
at Pathom 4 and they were reducing up to highetegalhe similar behaviors found
in every region were: verbal indulging (47.9%),uling race and color (27.9%) and
sex harassment (10.7%), except students at thereasigion where they scrambled
monies and objects as well. Over 41.2% of studemkated that the teachers or
seniors have rarely helped them. The students 3429 stated that, in the past, the
guardians have never contacted the school to askset up the measures stopping
bullying.

When violence exists among students, violent actuoin the vertical
pattern or the teachers did the violent acts ag#iesstudents through “punishment”.

This survey also identified punishment methods ipgttviolence to
children, starting from using hands, cloths, olgd@otgag on students’ month or nose,
using some hot water or object to burn studentdybargans, using feet to kick, using
blunt objects or fists to strike, threatening byngsthe knife or gun, locking students
in a dark room, forcing students to take some meelior have alcohol beverages,
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putting some pepper or spicy or bitter objectshia thildren’s mouth, forcing the
children to act in uncomfortable manners or to ltasm, slapping the face, kicking,
pinching, pulling hair or forcing the children tm dver exercising, e.g. push-up,
running around the field or using hot objects tonbihe children’s body.

Apart from violence to the physical body, the syeainformation showed
that the teachers had the mental maltreat as wellwvay of scolding, insulting,
condemning, being separated or ignorance. Somehées! accepted that they did
these behaviors repeatedly. The survey indicated the place where violence
occurred most frequently was the classroom whendheher was out, and another
place of violence was the path in front of the staem or ladders.

Vimonthip Musikpan (2009), The National Instituter fChild and Family
Development, studied the cyber bullying behavidrdleai youths in Bangkok. She
interviewed 2,000 youths who were studying in staté private educational institutes.
The results showed that over 50% of youths in #rmepde group were aware of cyber
bullying behaviors such as sending scolding messagending messages that are
secrets of others via mobile phone and internet,threatening others via electronic
media. Youths for 48% were both bullies and victi®sme 30% of victims countered
such cyber attacks. In the youths’ opinion, thi$ was common to be done by
everyone’s pleasure, and they wanted to see motentiacts. Among youths having
bullying behaviors, 39% of them knew that the witgiwould stay still and victims for
35% countered back. Some 54% of bullied youthsctaol indicate the bullies while
39% of them knew that they were bullied by frien@lse youths in the sample group
showed the violence via cyber world most were theational students; these youths
for 25% came from the nuclear family while 48% si@alone in dorms. The families
of most youths were labors and completed the pyiraehool. This level of education
reflects the family warmth and strength. The ecoiedactor of the family is a critical
factor blocking the parents and guardians to hanamigh time to care for and teach
morals to the children. Besides, it was found thia¢ children spent 5-12
hours/time/day in using the internet. Most intet@e was spent to chat with friends,
which is entertainment activities, not educatiooaés. Moreover, it was found that
some 97% of youths could access into the mobilen@hdhe lowest age in accessing

into the mobile phone was 12. It was also found tver 60% of youths viewed that
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violence in the family was common, and youths f69®used the mobile phone for
nonsense matters.

David-Ferdon & Hertz (2007) stated that cyber hollyis an advanced
technology used to attack victims everywhere aratyetime. The research from Year
2000 — 2005 showed that the number of cyber bglyiictims has been up to 50%
and it was likely to be higher subject to the tesbgical advances. Over 80% of
American teenagers have been involved with teclyiedp either mobile phone or
computer. They have more relied on technology-basetmunications such as email,
SMS, blog, on-line websites, etc. (cited in Jenmifle Johnson, 2009).

Raskauskas & Stoltz (2007) defined cyber bullying the indirect
aggression by which the bullies use technologieattack, threaten or harm others.
The authors studied 15,686 American students adé58al10, and found that students
for 30% have been involved with cyber bullying baywf sending photos from the
mobile phone through email and websites or of fodivey the photos to others
students’ mobile phones. The impacts to victims ewtgnsion and loss of self-
confidence; 31% felt sad; 19% felt fearful; and 189 ashamed. Cyber bullying also
gave effects to students’ academic achievements sittdents might have depression,
anxiety or they may commit suicide. For child beds, they usually had decision-
making problems, which might lead to other offenfmted in Jennifer M. Johnson,
2009).

Berger (2007) mentioned about cyber bully that i&swan indirect
aggression because of no confrontation. Cyber imgllyaimed at destroying
interpersonal relations. The cyber bully adolessemtre the outcome of defective
social and emotional development; so they wereyriekdrinking alcohol and were
likely to have quarrels and fight against othere¢tin Jennifer M. Johnson, 2009).

Qing Li (2006) studied 264 students at Grade 7 flesults showed that
students at 34% were bullied; 17% were bulliedha tyber world; over 54% of
students were aware that their friends were bulheitie cyber world; and nearly 50%
of students were threatened through electronic anetbre than 3 times. The boys
(22%) were more likely to be bullies. Most bullistidents and students seeing cyber
bullying did not tell cyber bullying behaviors tbet seniors. Most students (64%)

believed that the seniors at school could help $tolying through the electronic
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media. About 30% of male and female students seaitiging told this event to the
seniors at the same proportion; meanwhile, fematémized students were more
likely to tell it to the seniors than male students

Faye Mishna (2009) studied 2,186 Canadian stuggr@sade 6, 7, 10 and
11. The results showed that the cyber bullyingimistfor 55% were female students.
The students about 67% played the internet ovesu2sha day. The students nearly
50% placed the computer in the bedroom and modgimacdid not tell bullying
behaviors to the seniors. For bullier studentsy tyeve reasons of bullying that they
felt fun, respected and powerful. However, somelestts (one fifths) felt guilty to
what they have done. Young students were usuakiatbned or were followed suit in
the on-line world. For senior students, they wer@ some secret photos or got the sex
harassment. For female students, they got the remp@ading, obscene pictures and
sex harassment; meanwhile, male students wergéheghby the strangers.

The National Crime Prevention Center USA (NCPC&thade a survey
for cyber bullying behaviors among American studgmiddle & high school). The
results showed that most adolescents at ages d¥ 13:re the majority of populations
in the on-line community. They used the internad ambile phone for SMS, chats,
report preparation, sport checking and practicesasfialization skills. The students
were able to play the internet at home, schoognfis’ houses, library, and public
WiFi. The adolescents for 78% have played the maelonger than 3 years. However,
the guardians did not know how to prevent the childfrom certain dangerous
websites. In addition, the guardians did not lithé internet surfing time, and they did
not know why the children surfed the internet. Foe students aged 10-12, the
guardians at 90% knew that their children wereine-IThe guardians to the students
aged 13-15 for 41% knew the children’s on-lineiing. The students aged 10-12 for
7% thought that their guardians knew the objectigbgheir internet surf, but the
guardians might not know actually. However, thedenis aged 13-15 about 27%
thought that their guardians knew the objectivestldir internet surf, but the
guardians did not care for it. For students at éigrades, they thought that their
guardians should pay attention to the childrendim® community.

Furthermore, the mobile phone is an important comoation tool for this

group of children. NCPC made the survey and founad the students aged 13-15 for
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59% and those aged 16-17 for 74% possessed theemaione. About 60% of
students preferred sending SMS and those for 2%%eped sending messages while
staying at school.

The female students aged 15-16 were ones mosedthutlithe cyber world.
The impacts to these victims were anger and shaiee students for 56% felt angry;
33% felt painful; 32% felt ashamed; and 13% feblirfel. In particular, the victims
who were female students aged 13-15 were sengditkese feelings and they got
more impacts than the students at other ages.

The victims were unable to know that the bulliegeviheir close friends,
school colleagues or strangers. The students far ®@re threatened via chat rooms,
emails and SMS without knowing of bullies.

The sample students gave reasons of cyber bullying:for bullies for
81%; dislike for 64%; wanting to hurt victims fo6%; not knowing what they’'ve
done for 58%; not knowing the impacts for 47%; #imdking that the bullies would

not be arrested for 45%.

Researches relating to Family Relations

The research on Personality and Family RelationShafdren Who Bully
was conducted by Irene Connolly and Mona O’Moor@0@3 in 2001 covering 228
youths. The research compared the differences ketwaild bulliers and general
children by using the Eysenck Personality QuesamenJunior (1975) and The
Family Relations Test (1957). The results showe the child bulliers had lower
abilities in emotional control than general childrehad bad relations with
brothers/sisters and guardians. The research htseesl that the child bulliers came
from the broken home. If any child bullied theilefrids over 3 times, he/she was likely
to have family problems. Aggression in the childtiaeas resulted by the fatherless
family, parents’ divorce or parents’ death, motkeduick temper and parents’
quarrels. Any child having conflicts with his/herother would express his/her
aggressive behavior through his/her playing (Olwei®80). The theory of Bandura
(1959) stated that if the parents had the negatitiride toward their child, he/she
would be aggressive and unfriendly with others. ghardians of boys who bullied
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were the ignorant guardians, and those boys mighbe able to get along with the
father (Andry, 1960).

The mother's emotions result to the child’s perséitira. The mother’s
coldness is like a silent violence, which take®@ffto her son’s behaviors (Olweus,
1980). The child bulliers are likely to be contealland oppressed at home. If the
family does not take care of the child, he/she Wwél out of sympathy with others
(Manning et al.). The fatherless boys usually shoare aggression than fatherless
girls, especially at the age of adolescence. Atféimaily having violence, the fathers
giving harsh punishments were correlated to sons uged violence with others like
their fathers. If the parents were strict to diBogs and punishment, the child would
respond to aggression more.

The research on Cyber Bullying Behaviors of Thaiuths in Bangkok
conducted by Vimonthip Musikpan showed that som# ©f the sample group used
to see the violent acts in the family, scolding asthg the vulgar word. Among these
youths, 7% of them saw their family members usedvitrbal violence more than one
time a week. For the physical violence, the youths17% used to see violence in
form of bodily injury. Some youths thought that leioce in the family was common.
In particular, the youths for 48% in the vocatiosahool thought that violence in the
family was common.

The research on Bullying Behaviors of Junior SeemydStudents at
Patttani Province was conducted by Boonyapat Youp(@2007). She examined the
factors influencing bullying behaviors in juniorcemdary students aged 12-19 in the
total of 244 students. The results showed thatsthdents for 18.5% had bullying
behaviors. Either female or male students had fferdnt bullying behaviors. The
factors influencing bullying behaviors included agece, school location and parents’
quarrels. If the parents used violence against edllr, the children would have
bullying behaviors, and their bullying behaviorsulbbe less if their parents did not

have quarrels.
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Disclosure of Bullying Behaviors

Anti-Bullying Alliance (ABA) made a survey for assance given to cyber
bullied students in 2009. The survey showed thatsthbjects, aged 10-11, 21% were
bullied in the past year. The survey also indicdted 22% of students did not know
how to prevent themselves from cyber bullying; nvelaite, the students for 18% were
bullied while they were on-line at home. About 38¥%students were unsure that they
could talk to their guardians about cyber bullyiigpe students for 61% believed that
cyber bullying could be stopped if their guardi&nsw how to handle it.

Furthermore, ABA surveyed 1,163 guardians to sttelaged 8-14. The
result showed that the guardians for 89% thougdttditber bullying was as serious as
other bullying types. The guardians for 54% haveengalked to their children about
self-prevention or solution of cyber bullying. Theardians for 45% have never been
known the information about cyber bullying while%23ermitted their children aged
less than 10 years surfed the internet at home.guhedians for 38% permitted their
children aged less than 10 years to have the mphdee.

The results from the research conducted by Nati@rahe Prevention
Council (NCPC), 2007 indicated that the counteactmethods used by the bullied
students were: asking to stop bullying, blockingmcious persons from the on-line
system, and telling cyber bullying to friends, glians and other seniors. The students
thought that the cyber bullying problems could b&ved in 3 sections. For the first
section, the students about 71% thought that tbejdgrevent themselves from such
bullying by blocking on-line bulliers; students f@&2% rejected to receive bad-
intention messages; and 56% of those thoughtfttiaey knew the bullies, they would
ask them to stop such bullying behaviors. In treosd section, the students for 56%
believed that the on-line service providers cowdtplstop the sending of bad-intention
messages. In the last section, the students for #6Ught that the guardians should
give warning to their children about cyber bullyinigg addition, the students had
opinions that cyber bullying was not suitable topog in the school problem solving
process as cyber bullying was different from otalying behaviors found at school.

According to the research on bullying behaviorsdumted by Marilyn A.
Campbell, she talked about different viewpoints attitude between children and
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seniors toward cyber bullying. The children had eidb that the seniors had no
knowledge about communication technologies sineesiniors did not use on-line
communications. The teachers might be unable teedgntyber bullying via SMS
since they did not have the mobile phone (Campbeélardner, 2005). The children
thought that cyber bullying could not be solveceliather bullying forms. Also, the
guardians thought that the computer was a toolskilt practice, but the children
viewed the computer differently; the children thbughat the computer could link
them to the society and friends.

The above result was consistent with the researdiailand conducted by
Dr. Vimonthip Musikpan that, for solving bullyingrgblems, youths for 36% had
prompt counter attack; 35% told bullying behavitwsothers; and 19% did not tell it
to anyone. If talking about cyber bullying to othethe youths at 50% told it to their
friends; 13% to guardians; 8% to lovers; and 3%é&zhers.

The youths in the sample group indicated that thraes81% of teachers

were not aware of cyber bullying and some 72% afrdians were not aware of it.

2.7 Effects of Cyber Bully

Cyber bullying is different from other bullying tgp because bullies are
anonyms, are arrested difficultly or could not kentified promptly. Bullying
behaviors are hidden in the on-line network arotimel clock. In addition, cyber
bullying could not be solved by the school systeetduse there is no apparent
evidence. Also, the bullies and victims could radet role fully while staying at school
due to rules and regulations; so electronic compaiitns are used so that bullying
can be done in class or at home.

The cyber bullying victims face more pressure beeawhen the bullies
could not be identified, the punishment is impadssibThe impact would be
widespread in the interaction network quickly. So81€46 of youths victimized felt
sad and disappointed; 19% had fear at the higheatrémely high levels; and 18%
accepted that they felt so ashamed when beingkatfathrough the cyber network
(Raskauskas & Stoltz, 2007). Female youths got nmopact than male youths. In
addition, cyber bullying threatens the studyingogéhcy and self-confidence. Further,
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cyber bullying makes the victims stressful up taloléul, and it makes them avoid
interactions with others because they fear andbodlying. American students with
experience in bullying for 7% fear to go to schantl they may change the school due
to shame. When the students lose their social sstatul have no assistance from
friends, they fall in the cycle of bullying. The stcritical impact may be the suicide.

For bullier youths, they admitted that cyber buityicould be committed
easily and the bullies may be arrested difficul@yber bullying makes the bullies feel
fun, get respect from friends and feel powerfulmomes, the bullies may want to
take revenge and to hurt others. The youths witlyihg behaviors were likely to
have bad decision-making, and have lower emotianal social development than
normal children. It is likely that these childrerer@ misled such as use of narcotics
and use of violence (Raskauskas & Stoltz, 2007% Yduths might get the impacts
like counter attack, e.g. revenge, bodily injung, e
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CHAPTER 11l
METHODOLOGY

3.1 Methodology

This research was conducted to survey the data &male students at the
senior secondary level in Bangkok in the total @ 4y using open-ended and close-
ended questions. The data obtained was processa&lgized and summarized into the

research report.

3.2 Targeted Populations

This research covered the targeted populationswére female students at
the senior secondary level in Bangkok in the edooat year of 2008 in the total of
64,536 students (Action Center of the Ministry afuEation, Commission on Higher
Education, 2009).

3.3 Sample Group and Sampling Method

This research covered the targeted populationswére female students at
the senior secondary level in Bangkok. The sampbeig size representing female
students at the senior secondary level in Bangkak fixed at 400 students. This
sample group size was calculated subject to thedlar of Taro Yamane (Kanlaya
Vanichbancha, 2000).

n = N
(1 + Né&)
n = Number of subjects
N = Number of populations

Acceptable errors at 0.05
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whereas
n = 64,536
1+64,536 (0.05)
n = 64,536
162.34
n = 397.53

From the number of female students at the senioorskary level in
Bangkok in the educational year of 2008 totaling588, the sample group size
calculated equaled 397.53 persons; so the popusatd this research were fixed at
400 persons, who were female students at the seewondary level in Bangkok.

The selection of sample school was based on tleeclor area sampling.
The areas were divided by the educational zoneaimgBok into the Educational Zone
1-3. The selection of the sample group was baseth@rsimple sampling to get 8
schools: 3 schools in the Educational Zone 1, ddshin the Educational Zone 2 and 3
schools in the Educational Zone 3 (3 girls’ schaoid 5 co-educational schools). The

sample group, thus, consisted of 50 female seamrglary students in each school.

3.4 Research Instrument

The data collection relied on the open-ended aoseeknded questions to
be answered by the sample group. Any queries fdanthe questionnaire were
explained by the Researcher. The questionnairdstedf 5 parts:

Part T Questions about general information, e.g. agesllef education,
residence, number of brothers/sisters, and rarikrgf, as well as information about
the use of mobile phone and internet.

Part 2 Questions about family factors, e.g. informateaimout guardians,
economic status, types of residence, types of famiimber of family members and
family relations

Part 3 Questions about self-esteem

Part 4 Questions about cyber bullying, e.g. attitudeawmdvcyber bullying
behaviors, and perception of cyber bullying
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Part 5 Open-ended questions to show opinions aboutptegention of
cyber bullying

3.5 Reliability of Data Collection Tool

To study the impacts of the family and self-estdenthe attitude toward
cyber bullying among female senior secondary stisdenBangkok, the questionnaire
quality of this research was checked; it was teste@0 female senior secondary
students in Bangkok in the educational year of 2000% questionnaire data was
calculated by Cronbach Alpha’'s method to find otd reliability; the Alpha

Coefficient of the questionnaire equaled 0.52.

3.6 Data Collection

The data of this research was collected from 4@Gafe students at the
senior secondary level in Bangkok from 8 schootated in the educational zones in

Bangkok; they were the Educational Zone 1-3.

3.7 Data Analysis

1. Variances Analysis
1.1 Variables regarding family relations, dividetbi 5 levels:

Questions about positive relatigreomprising Question 10.1,
10.2, 10.3, 10.5, 10.6, 10.9, 10.14 and 10.15 thehscoring method as follows:

Most extremely true = 5 scores
Extremely true = 4 scores
Fairly true = 3 scores
Slightly true = 2 scores
Most slightly true = 1 score

Questions about negative relatipeemprising Question 10.4,
10.7, 10.8, 10.10, 10.11, 10.12 and 10.13 witrstteging method as follows:

Most extremely true = 1 score
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Extremely true = 2 scores
Fairly true = 3 scores
Slightly true = 4 scores
Most slightly true = 5 scores

1.2 Variables regarding self-esteem, divided intevls:

Questions about positive self-esteetomprising Question 1,

2, 4, 6 and 7 with the scoring method as follows:

Extremely disagree = 1 score
Disagree = 2 scores
Agree = 3 scores
Extremely agree = 4 scores

1.3 Variables regarding self-esteem, divided intewls:

Questions about negative self-este@amprising Question 3,
5, 8, 9 and 10 with the scoring method as follows:

Extremely disagree = 4 scores
Disagree = 3 scores
Agree = 2 scores
Extremely agree = 1 score

Questions about positive attitude toward cyber i),
comprising Question 1.1, 1.4, 1.7, 1.10, 1.12, hid 1.15 with the scoring method as
follows:

Extremely agree = 5 scores
Agree = 4 scores
Not sure = 3 scores
Disagree = 2 scores
Extremely disagree = 1 score

Questions about negative attitude toward cyber ying)
comprising Question 1.2, 1.3, 1.5, 1.6, 1.8, 1.21&nd 1.13 with the scoring method
as follows:

Extremely agree = 1 score
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Agree = 2 scores
Not sure = 3 scores
Disagree = 4 scores
Extremely disagree = 5 scores

2. Range of scores

The range of scores for family relations was didideto 3 groups. The
scores of each group are in the range of 25 scores.

2.1 Range of scores for family relations is didid&o 3 ranges:

0-25 scores: range of scores for bad family iatat
26-50 scores: range of scores for fair familatiens

51-75 scores: range of scores for good familgti@hs

The range of scores for self-esteem was dividem 3ngroups. The scores
of each group are in the range of 13 scores.

2.2 Range of scores for self-esteem is divideal 3ntanges:

0-13  scores: range of scores for low self-esteem
14-26 scores: range of scores for fair self-estee

27-40 scores: range of scores for high self-estee

The range of scores for attitude toward cyber lngdjywas divided into 3
groups. The scores of each group are in the rahg® scores.

2.3 Range of scores for attitude toward cyberyingdl is
divided into 3 ranges:

0-25 scores: range of scores for wrong attitudeatd
cyber bullying

26-50 scores: range of scores for unsurliness

51-75 scores: range of scores for right attittadeard cyber
bullying
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3.8 Statistics of the Research

1. The data about self-esteem of female studemisiilyf and cyber
bullying attitude, and problem solving or confraida among female students with
cyber bullying was analyzed by using the descriptatistics, which included the
percentage and mean.

2. The correlation between family factors and -ssteem and cyber
bullying attitude among female students was analybg using the following
statistics:

2.1 T-test statistics (Independent Sample T-tesd) ANOVA
were used to test the differences of arithmetic madar family factors, self-esteem
and cyber bullying attitude among female students.

2.2 Multiple Comparisons Tamhane’s 2 was usedntayae
the differences of means in variables.

2.3 Regression Analysis was used to find out threetation
between family factors and self-esteem and cybdlyibg attitude among female
students in order to find out the factors influemgcthe cyber bullying attitude among

female students at the statistic significance.

3.9 Measurements of Variables in Data Analysis

Table 1 Measurement of variables in data analysis

Variables Scale of Measurement Remark

Dependent Variables
Cyber Bullying Attitude Ratio (scores)
Independent Variables

Range of ages divided
by:

1= 14-16 years (middl
adolescence)

2= 16-20 years (lat

adolescence)

)

Age Number of Ages (year)

D
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Variables

Scale of Measurement

Remark

Types of school

1 = Co-education

2 = Girls’ school

Levels of education

1 = Muttayom 4
2 = Muttayom 5
3 = Muttayom 6

Frequency of surfing the
internet

2 =
days)

3 = not frequently (1-2

days)

frequently (3-5

Duration of surfing the
internet

1 = everyday

2 = frequently

3 = hardly

1 = less than 1 hour
2 =1 hour

3 =2-3 hours

4 = 4-5 hours

5 = more than 5 hours

Residence

1 = living with the parents
2 = living with the father
3 = living with the mother
4 = living with relatives

5 = living with friends in
the rental residence

6 = living alone in the
rental residence
7 = others

Marriage status of
guardians

1 = Parents lived togethe
2 = Parents were separate

4 = Mother was dead.
5 = Father was dead.
6 = Parents were dead.

I

d.
3 = Parents were divorced.

Types of family

1 = nuclear family
2 = extended family
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Table 1 Measurement of variables in data analysis (cont.)

Variables Scale of Measurement Remark
Range of relations
1 = bad relations divided by:
Family relations 2 = fair relations 1 = bad (0-25 scores)
3 = good relations 2 = fair (26-50 scores)

3 =good (51-75 scores
Range of self-esteem
divided by:

1 = low (0-13 scores)
2 = medium (14-26
scores)

3 = high (27-40 scores)

1 = low self-esteem
Self-esteem 2 = medium self-esteem
3 = high self-esteem

Table 2 Measurement of variables in the analysis of dat&tions

Variables Scale of Measurement Remark

Dependent Variables

Range of cyber bullying
attitude divided by:

Ratio of cyber bullying 1 = wrong (0-25 scores)

Cyber bullying attitude

attitude 2 = unsure (26-50 scores)
3 =right (51-75 scores)
Independent variables
Range of Ages divided by
, . . : . |1 =bad (0-25 scores)
Family relations Ratio of family relatlons2 = (26-50 scores)
3 = (51-75 scores)
Range of self-esteem
divided by:
Self-esteem Ratio of self-esteem| 1 = low (0-13 scores)

2 = medium (14-26 scores)
3 = high (27-40 scores)
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CHAPTER IV
RESULTS

This research aims at studying the Correlation betwFamily Context and
Self-esteem Influencing the Cyber Bullying Attitudéase Study of Female Senior
Secondary Students in Bangkok in the Educationar¥s 2010. The results were
divided into 3 parts:

Part 1: General characteristics of the sample group

Part 2: Result Analysis for data regarding the level of ifgnmelations,
level of self-esteem and level of cyber bullyingtatie

Part 3: Results of hypothesis test

Part 1. Analysis Results for general characteristicsof the sample
group

The results of analyzing the general charactesisbf female senior

secondary students in Bangkok were tabulated im fafrfrequency and percentage as
illustrated in Table 3.

Table 3 Number and percentage of the sample group cleddify age

Level of ages (year)
Personal Data Number Percentage
N =400 (100.0)
Age 14 years old 13 3.3
15 years old 109 27.3
16 years old 70 17.5
17 years old 170 42.5
18 years old 35 8.8
19 years old 2 0.5
20 years old 1 0.3
Age 14-16 years old 192 48
Age 17-20 years old 208 52
Mean (x) = 16 years, maximum age = 20 years oldiimim age = 14 years old
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Table 3 presented the data about ages of samplaldestudents. The
average age of the group was 16 years old. Mogéatsh(42.5%) in the total of 170
students were aged 17. Based on the range of 20 $emale students (52%) were at

the late adolescence and 192 female students (W@%)at the medium adolescence.

Table 4 Number and percentage of the sample group clagdifjetypes of school

and levels of education

Personal Data Number Percentage
N = 400 (100.0)

Types of school

Co-education 296 74.0

Girls’ school 104 26.0
Levels of education

Muttayom 4 143 35.8

Muttayom 5 44 11.0

Muttayom 6 213 53.3

Table 4 illustrated that there were 296 female estitsl (74%) studying at
the co-educational schools and 104 female stud@@%o) studying at the girls’
schools. The sample female students totaling 2B33%) studying at Muttayom 6,
143 students (35.8%) at Muttayom 4 and 44 studé@dig) at Muttayom 5.

Table 5 Number and percentage of the sample group clkesdifi residential features

Personal Data Number Percentage
N =400 (100.0)

Types of residence

Living with the parents 303 75.8

Living with the father 22 5.5

Living with the mother 33 8.3

Living with relatives 36 9.0

Living alone in the 3 0.8

rental residence

Others 3 0.8

Table 5 illustrated that most sample female stugdéstaling 303 (75.8%)

lived with the parents.
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Table 6 Number and percentage of the sample group clagskie number of

brothers/sisters and rank of birth

Personal Data Number Percentage
N = 400 (100.0)

Number of brothers/sisters

1 85 21.8

2 188 48.2

3 86 22.1

4 24 6.2

5 5 1.3

6 0.3

7 1 0.3
Rank of birth

Only child 85 21.3

Eldest child 138 34.5

Middle child 43 10.8

Youngest child 121 30.3

Twin 13 3.3

Table 6 illustrated that most sample studentsitma88 (48.2%) had two
brothers/sisters and 138 students in the samplgpgi®4.5%) were the eldest child,
and 121 students (30.3%) were the youngest child.

Table 7 Number and percentage of the sample group cledsbiy possession of

mobile phone

Personal Data Number Percentage
N =400 (100.0)
No possession of mobile phone 13 3.2

Possession of mobile phone 387 96.8
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Table 8 Number and percentage of the sample group clagsifiemobile phone
functions of the students

Personal Data Number Percentage
N =400 (1200.0)

Mobile phone functions Capable Incapable Capable capable
Photographing 37 363 9.2 90.8
Internet 134 266 33.5 66.5
MMS sending and 78 322 19.5 80.5
receipt

Bluetooth 57 340 15.0 85.0

Table 7 illustrated that 387 sample students (9%.886sessed the mobile
phones. The data in Table 8 showed that the mpbitaes of 363 students (90.8%)
could take photographs, 266 students (66.5%) hadnibbile phones capable of
surfing the internet, 322 students (80.5%) hadntiodile phones capable of sending
and receiving MMS, and 340 students (85%) had tlubilen phones capable of

sending and receiving the information via Bluetooth
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Use of Intermet and Email

2% 6%

O Not surf
O Surf with no emal

O Surf with email

92%

Figure 1 Percentage of use of the internet and holding cileaxldress

Table 9 Number and percentage of the sample group claddifjefrequency and

duration of use of the internet

Personal Data Number Percentage
N =400 (100.0)

Frequency of using the internet

Everyday 153 38.2

Frequently (3-5 days) 140 35.0

Not frequently 99 24.8

Not surfing the internet 8 2.0
Duration of using the internet

Less than 1 hour 14 3.5

1 hour 41 10.3

2-3 hours 220 55.0

4-5 hours 85 21.2

More than 5 hours 32 8.0

Not surf the internet 8 2.0

From Figure 1, 396 sample female students (92.3#%d the internet and
had the email addresses. Table 9 showed that 1adldestudents (38.2%) surfed the
internet every day, and 140 students (35.0%) sulfednternet frequently (3-5 days a
week). Most female students totaling 220 (55.0%#fesLithe internet around 2-3 hours

per time.
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Table 10 Number and percentage of the sample group cleddify place of using the

internet
Personal Data Number Percentage
N =400 (200.0)
Places of using the internet
At home 311 77.8
Friend’s house 10 2.5
School 14 3.5
Internet shop 52 13.0
Others 5 1.2
Not surfing the internet 8 2.0
Positions of placing the computer at
home 122 30.5
Bedroom 231 57.8
Living room/ common room 38 9.5
No computer 9 2.2
Others

Table 1 showed that 311 sample students (77.8%] tis® internet at
home. The sample students totaling 231 (57.8%)epldlce computer at the common

room in the house, and 122 students (30.5%) pldmedomputer in the bedroom.

Duration of using the intemet

0 06.00 — 09.00
0 09.01-12.00
13% 0 12.01 -15.00
0 15.01 —18.00
@18.01 -21.00
021.01 —24.00
| 00.01 — 06.00
O Not surf the interne:

—

54%

Figure 2 Percentage of the sample group classified by thegef using the internet
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Figure 2 showed that most sample subjects totdlitty (54%) surfed the
internet from 18.01 - 21.00 o’clock. The next gragrepresented by green included
65 students (16%) who surfed the internet from 21.84.00 o’clock. The following
group represented by yellow included 52 studer®&d)lwho surfed the internet from
15.01 - 18.00 o’clock.

Part 2: Result Analysis for data regarding the level of family
relations, level of self-esteem and level of cybduullying

attitude

1. Information about family relations. This resdameasured the level of
family relations by using 15 questions regardingimacy of family members,
rationality and family assistance and supports. fEmly relations were divided into
3 levels: good, fair and bad. The result showed 33% subjects (83.7%) had good
family relations while 65 students (16.3%) had family relations as illustrated in
Table 11.

Table 11 Number and percentage of the sample group cledsidy level of family

relations
Family Relations Number Percentage
N =400 (100.0)
0-25 scores (bad) 0 0.0
26-50 scores (fair) 65 16.3
51-75 scores (good) 335 83.7

Minimum = 31, Maximum = 75, Mean = 59.39, S.D. 98

When considering the family relations classifiedtbg marriage status of
parents, the result indicated that the female stisderhose parents were divorced
(66.7%) had worse family relations than female shisl whose parents were separated
(75%) and those whose parents lived together (8&%3 meant that the families that
the parents were divorced or separated took etibettte family relations as illustrated
in Table 12.
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Table 12 Percentage of family relation levels classified thg marriage status of

guardians
(N = 400) Level of Family Relations
Marriage Status Fair Good

Parents lived together 14.0 86.0
Parents were separated 25.0 75.0
Parents were divorced 33.3 66.7
Mother was dead 12.5 87.5
Father was dead 0 100.0
Parents were dead 0 100.0

Table 13Percentage of guardians’ marriage status and lefeflamily relations

classified by types of family

Types of Family (N =400)
Personal Data i :
Nuclear Family Extended Family
Marriage status
Parents lived together 68.7 31.3
Parents were separated 52.0 48.0
Parents were divorced 39.0 61.0
Mother was dead 63.5 37.5
Father was dead 25.0 75.0
Parents were dead 33.3 66.7
Level of family relations
Fair 15.2 18.2
Good 84.8 81.8

Table 13 showed that most female students whosnizatived together
had the nuclear family comprising the father, mothad children only (68.7%).
Meanwhile, the students whose parents were divai@e%h) had the extended family.
For the students whose mothers were dead, 63.3Pewf had the nuclear family; as a
result, these students had to live with their feghar the fathers were re-married. For
the students whose fathers were dead, 75% of thenttte extended family. This
meant that their mothers went back to stay withrétatives. Either students from the
nuclear family (84.8%) or extended family (81.8%ley had family relations at the

good level.
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2. Information about self-esteem. This part wasetblagn 10 questions
regarding self-satisfaction and self-respect. 8stéem was divided into 3 levels:
high, medium and low. The result showed that thepda subjects (71.8%) had high
self-esteem while 28.2% had medium self-esteemodleg to this research, there

were no subjects who had low self-esteem as idtestirin Table 14.

Table 14 Percentage of the sample group classified by thed & self-esteem

Self-esteem Number Percentage
N =400 (100.0)
0-13 scores (bad) 0 0.0
14-27 scores (medium) 113 28.2
28-40 scores (good) 287 71.8

Minimum = 18, Maximum = 40, Mean = 28.71, S.D. 8&

Table 15 showed that female students in the coatdunal schools
(75.0%) had higher self-esteem than female studertk® girls’ schools (62.5%). The
female students studying at Muttayom 4 and Muttayohad high self-esteem at the
similar level (75.5% and 74.6% respectively). Hoem\the female students studying
at Muttayom 5 for 45.5% only had high self-esteem.

Table 15Percentage of level of self-esteem classified ppgs$yof school and levels of

education
Self-esteem
Personal Data : :
Medium High
Types of school
Co-education 25.0 75.0
Girls’ school 375 62.5
Levels of education
Muttayom 4 24.5 75.5
Muttayom 5 54.5 45.5
Muttayom 6 234 74.6
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Table 16 Percentage of level of self-esteem classified byilfarelations and intimacy
to the guardians

_ _ Self-esteem
Family Relations Medium High

Medium family relations 66.2 33.8

Good family relations 21.0 79.0
Types of family

Nuclear 26.4 73.6

Extended 31.8 68.2
Intimacy to parents

Not being intimate with the mother 35.0 65.0

Being intimate with the mother 25.0 75.0

Not being intimate with the father 324 67.6

Being intimate with the father 25.8 74.2
Discussions in the family

Not discussing about personal matters 40.0 60.0

Discussing about personal matters 24.8 75.2
Attention of guardians

Think that the guardians did not pay attention. 67.7 32.3

Think that the guardians paid attention. 25.0 75.0

Table 16 showed that the female students with dawly relations (79%)
had high self-esteem while those with medium faméhations (66.2%) had medium
self-esteem as well. The female students from tledear family (73.6%) had higher
self-esteem than those from the extended family.2663 The female students
intimate with the mother (74.2%) and the father.Q%p) had high self-esteem at the
same proportion. If any families discussed aboutqgeal matters, the female students
of those families would have high self-esteem (7§.2Similarly, the female students
being aware of their guardians’ attention wouldénhigh self-esteem (75.0%).

3. Analysis of data about attitude toward cyberlyiing. The levels of
attitude toward cyber bullying were studied by gsitb questions regarding both
positive and negative attitude toward cyber butlyifhese questions might be divided
into 3 parts: awareness of cyber bullying, impasuited by cyber bullying, and cyber
bullying behaviors. There were 3 levels of attitudght attitude, unsure and wrong
attitude. The result showed that the female stgdenaling 109 (27.3%) were unsure,
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that is, they could not indicate either positivenegative attitude clearly. The female
students totaling 291 (72.7%) had right cyber lndjyattitude as illustrated in Table 17.

Table 17 Number and percentage of the sample group clagsbie the level of
attitude toward cyber bullying

Cyber Bullying Attitude Number Percentage
N =400 (100.0)
0-25 scores (wrong) 0 0.0
26-50 scores (unsure) 109 27.3
51-75 scores (right) 291 72.7

Minimum = 27, Maximum = 74, Mean = 55.96, S.D. 3®L

Table 18 showed that the female students at tleeddolescence (17-20
years old) had righter cyber bullying attitude (B6) than those at the middle
adolescence (69.3%). The female students studyinthea co-educational school
(74.7%) had righter cyber bullying attitude thawdé at the girls’ schools (67.3%).
The female students studying at Muttayom 6 (79.3%4) righter cyber bullying
attitude than those at Muttayom 4 (72.0%) and Muatta 5 (43.2%).

Table 18 Percentage of level of cyber bullying attitude sifsd by range of ages,
types of school and levels of education

Personal Data Cyber Bullying Attitude
Not sure Right

Ages

Middle adolescence (14-16 years old 30.7 69.3

Late adolescence (17-20 years old) 24. 76.0
Types of school

Co-educational school 25.3 74.7

Girls’ school 32.7 67.3
Levels of education

Muttayom 4 28.0 72.0

Muttayom 5 56.8 43.2

Muttayom 6 20.7 79.3
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4. Awareness of cyber bullying
The results of awareness of cyber bullying camenftbe data on sample
female students in Bangkok in the total of 400 shisl. The result was illustrated in

Table 19.

Table 19 Number and percentage of being aware of cybeyibgllbehaviors

Experience in seeing or hearing about cyber budlyin  Number | Percentage
N =400 (100.0)
Never 86 214
Having experience via mobile phone 19 4.8
Having experience via internet 163 40.8
Having experience via internet and mobile phone 132 33.0

Table 19 showed that 163 female students in thelgagroup were aware
of cyber bullying via internet (4.8%) while 132 faha students (33.0%) were aware of
cyber bullying via internet and mobile phone, argdfémale students (4.8%) were
aware of cyber bullying via mobile phone. Meanwh@é female subjects have never
been aware of cyber bullying (21.4%).

Cyber Bullies

40

35 33.5

30

25 215
20 1 18.8 17.7

Percentage

15
10 4 8.5

Women Men Men& women Not aware Never seen

Figure 3 Proportion of cyber bullies classified by the saengloup’s awareness
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Figure 3 showed that the sample female studenis%g3vere aware of cyber
bullies were both men and women. Cyber bullies wieea more than women (18.9% to

8.5%). Also, the female students for 17.7% havéoreh aware of cyber bullies.

Cyber Bullying Victims
40 ~
35 338 32
30+
()
g 25 - 21.5
o 20 -
e
) |
o 15 10.5
10 —
5 2.2
0 [ I
Women Men Men& women Not aware Never seen

Figure 4 Proportion of cyber bullying victims classified the sample group’s awareness

Figure 4 showed that the sample female students aemare that cyber

bullying victims were women (33.8%) and men and war{32%).

5. Types of cyber bullying behaviors were showniodbrm of frequency,

severity, cyber bullying behaviors and self-pratecemong female students.

This part dealt with the analysis of cyber bullyigges the female students
were aware of from their own experience and theeantls’ experience. The results
were presented in form of frequency of cyber buallyioccurrence as illustrated in
Table 20.
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Table 20 Percentage of awareness of cyber bullying classibg types of cyber
bullying of the sample group

Types of cyber bullying Used to see/ be aware af/iper
month
Number Never 1 2-3| 4-§ Overl6

- Gossip or scold others via mobile phone33.0 | 24.0f 27.0 8.0 8.5
chat room or website
- Sending nuisance messages repeatedly Vi2.5 | 16.0/ 17.0 7.5 7.0
mobile phone, email or website
- Disseminating the information hurting 52.0 | 20.0f 16.0 7.0 5.0
others
- Disseminating others’ personal or segreb8.0 | 19.0| 14.0 4.0 5.0
information
- Mentioning others’ names to smear, scold5.0 | 21.0/ 15.0 5.0 4.0
or perform other acts mentioned in other
clauses
- Mocking, bluffing or threatening others 58.5 | 19.5| 14.5 5.0 3.0
via electronic device
- Deleting or blocking others from the54.5 | 19.5| 16.0 5.0 5.0
group, rumor spreading or protest against
anyone

Table 21 showed that the sample students for 2#d tessee or be aware
of cyber bullying by seeing gossips or scoldingeoshvia mobile phone, chat room or
website for 2-3 times (17%); repeatedly sendingsagss annoying others via mobile
phone, email or website for 2-3 times a month (20%isseminating harmful
information once a month (19%); disclosing or foréiag personal information and
secrecy once a month (21%); mentioning others’ satnesmear, scold or perform
other acts mentioned in other clauses once a mamtbking, bluffing or threatening
others via electronic device; and deleting or biegkothers from the group, rumor

spreading or protest against anyone once a mofthyd).
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Table 21 Number and percentage of experience in being llutliethe sample group

Experience in being bullied Number Percentage
(399)* (100.0)
Never be bullied 315 78.9
Used to be bullied 84 21.1
* 1 missing

Table 22 Number and percentage of guessing at cyber bullies

Guessing at cyber bullies Number Percentage
(399)* (100.0)
Not-guessable 266 66.7
Guessable, bullied by friends 74 18.5
Guessable, bullied by others** 59 14.8
* 1 missing

**others: opposite, familiar persons, mentally dd&r persons, lovers

Table 22 showed that the sample students totalkthdpa®l experience in
cyber bullying (21.1%) and those totaling 266 (66)thought that they could not
guess at the bulliers. The students totaling 745068 could guess at the bulliers while
the students totaling 59 (14.8%) guessed thatuhliets were others.
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Forms of most critical cyber bullying

Deleting or blocking[d 1

Mocking and threatening 18

Mentioning about others’ name 14

Disclosing others’ secret: 122

Distributing harmful information 143
Annoying messageginn ] 7
Gossip, rumor spreadin™7] 5

0 5 10 15 20 25 30 35 40 45 5D

Forms of cyber bullying

Percentage

Figure 5 Types of the most terrible cyber bullying in thengde group’s views

Figure 5 showed that the female students for 43%e wé view that the
distribution of harmful messages was the critigdder bullying, 22% of those were of
view that the disclosure of personal information secrets was the critical cyber
ullying, and 14% of those were of view that menimgnabout others’ names to

discredit anyone was the critical cyber bullying.

Main causes of cyber bullying

Others A1

| —Td

Want something challe ngini I

| —

Adulterate matteré:l 7
,:I .

Show power7:I 11

Causes of cyber bullyin

141

Fun 122

0 5 10 15 20 25 30 35 40 4%

Percentage

Figure 6 Main causes of cyber bullies
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Figure 6 showed that the female students for 418aght that the main
cause of cyber bullying was the dislike, 22% ofstncommitted it for fun, and 11% of

those wanted to show power to others.

Problem solutions when being bullied
Others D 3
& |
ie)
5 Prompt counter-attack 28
3
£ |
o
8 Tell it to others 63
a
Tellno one |6
0 10 20 30 40 50 60 70
Percentage

Figure 7 Problem solutions when being bullied

Table 23 Persons giving assistance in case of confrontpbgrcbullying

Persons giving assistancge Number Percentage
N =400 (100.0)
Not knowing anyone 70 17.5
Teacher 26 6.5
Parents 173 43.3
Friend 101 25.3
Lover 7 1.8
Others 23 5.8

Figure 7 showed that 63% of female students waelldothers when they
faced cyber bullying and 28% of those would havempt counter attack. Table 23
showed that the persons giving the best assistangels who faced cyber bullying
were the parents (43.3%), friends (25.3%). Meareytiil’.5% of female students did

not know anyone who could give assistance when lilaeythis problem.
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Table 24 Percentage of opinions about cyber bullying

Cyber bullying Yes No
— Teachers understand and know about cyber bullying. 78.0 22.0
— Teachers can help solve and stop cyber bullyinglpros. 56.0 44.0
— Guardians understand and know about cyber bullying. 74.0 26.0
— Guardians can help solve problems and stop cykiro 62.0 38.0
— ltis likely that these students may be cyber bdlli 66.0 34.0

— Students used to give information to the strantgesugh the 33.0 67.0
on-line system.
— Students are unsure if the threat in the cyberyimgllcan beg 78.0 22.0
prevented.
— Blocking persons and rejecting the sending or peceff| 74.0 26.0
messages can prevent the cyber threat.

— Telling seniors about cyber bullying will make te#uation| 29.0 71.0
worse.
— Students think that they can stop cyber bullyingh®mselves| 29.0 71.0
— Students can give assistance to their friends widballied. 63.0 37.0
— Cyber bullying is severe like other bullying types. 78.0 22.0
— If bullied in the cyber world, the students canateethel 47.0 53.0
counter attack methods promptly.
— Guardians are aware of the activities the studeswe done in 72.0 28.0
the internet.

— Students and guardians used to surf the intergethter. 52.0 48.0
— Cyber bullying may result to the suicide.

Table 24 showed that some 78% of sample femalestutiought that the
teachers understood and were aware of cyber bg|l{a6% thought that the teacher
could help solve and stop problems while 74% of¢éhthought that the guardians
understood and were aware of cyber bullying. Alg#%o of students thought that the
guardians could help solve and stop cyber bullypngblems; 66% were aware that
they might be bullied in the cyber world; 33% usedgive information to the
strangers via on-line system; 78% were unsureeifttineat in the cyber bullying can
be prevented; and 74% thought that blocking persoms rejecting the sending or
receipt of messages can prevent the cyber threatddition, most students for 71%
did not believe that telling seniors about cybdiyimg will make the situation worse;
71% did not think that they could stop cyber buityiby themselves, but 63% of
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female students thought that they could give amsigt to their friends who were
bullied in the cyber world; and 78% thought thabesy bullying is severe like other
bullying types. In the meantime, the female stusiéot 47% thought that if bullied in

the cyber world, the students can create the coattizck methods promptly. Further,
the guardians to 72 % of students were aware ofiées done by the students in the
internet; the guardians and students for 52% useslutf the internet together; and

81% of female students believed that cyber bullymay result to the suicide.

Table 25 Percentage of students’ opinions that informingsiseiors of cyber bullying

would make the situation more terrible as classifig types of school

Telling seniors about cyber bullying
will make the situation worse
Yes No

Types of school

Co-education 25.3 74.7

Girls’ school 38.5 61.5
Experience of being bullied in the cyber
world 25.0 75.0

No 41.7 58.3

Yes

Table 25 showed that 74.7% of female students sigdyt co-educational
schools and 61.5% at girls’ school thought thdinglthe seniors about cyber bullying
would not make the situation worse. As a resule female students from co-
educational schools disclosed their cyber bullygmgerience more. In addition, about
75% of students with no experience in cyber buflyihought that telling the seniors
about cyber bullying would not make the situationrse. In the meantime, about
41.7% of students with experience in cyber bullythgught that telling the seniors
about cyber bullying would make the situation worBeis showed that the disclosure
of cyber bullying would be difficult if one is theyber victim.
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Table 26 Percentage of students being able to create coattdek methods when being

threatened by cyber bullies as classified by tipeeence in cyber bullies

students being able to create counter attack|

Experience in cyber bullying methods when being threatened by cyber bullies
Yes No
Yes 42.5 57.5
No 60.7 39.3

Table 26 showed that about 42.5% of students watexperience in cyber
bullying and 60.7% of students with experience ybar bullying would create the
counter attack methods promptly if bullied in thgber world. This means that
whether the female students had experience in dydbring or not, it was likely that

the severity of cyber world would continue.

Part 3: Results of hypothesis test

Hypothesis 1: Different family factor of female students results the
different cyber bullying attitude.

The family factors of this research included theety of family, severity in
the family, guardians’ attention and family relaitsp and difference tests of variables
on family affecting the attitude toward cyber bully. The t-test for two independent
samples was used to study the differences of me&nvariables. ANOVA was also
used to find out the differences of mean in mowentR variables. In case of paired
relation, the multiple comparisons Tamhane’s 2 usexd to analyze the differences of

mean in related pair of variables. The results weesented below.
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Table 27 Comparison of cyber bullying attitude between fesmatudents in the
nuclear family and extended family, and deep-roarperience in being

punished by the parents

N X S.D. t P
Types of family
Nuclear 250 55.40 8.627 1.877 0.171
Extended 148 56.88 7.966
Deep-rooted experience
in being punished
Yes 279 56.62 8.190 991 .320
No 121 54.45 8.682

Table 27 showed that the female students from tlokear family K = 55.40)
and extended family)_((: 56.88) as well as female students who have nbgen

(§ = 56.62) and have ever bee_n:( 54.45) punished by the parents had no difference
of cyber bullying attitude.

Table 28 Comparison of cyber bullying attitude between egreesing their parents’

guarrels, arguments or use of vulgar word

Sources of Variation Df SS MS F
Between groups 4 2025.070 506.267 7.672%4*
In the group 395 26066.440 65.991

Total 399 28091.510

Table 28 showed that the female students with rmiffe frequency of
experiencing their parents’ quarrels, argumentsuse of vulgar word would
significantly have the different cyber bullying iattle at the statistic test level of
0.001. Then, the paired t-test was done to findioutvhich level of frequency of
violence in family was correlated to the cyber Yl attitude. The analysis results

done by Tamhane’s 2 were presented in Table 29.
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Table 29 Testing of differences of cyber bullying attitudetween female students

with experiencing their parents’ quarrels, argureemtuse of vulgar word

Never 1-2 1-2 1-2 Others**
times/ times/ times/
Frequency week month year
X 56.19 51.45 54.74 58.51 60.73
Never 56.19 4.74* 1.45 2.31* 4.45*
1-2 times/ week] 51.45 3.29 7.067 9.28*
1-2 times/ 54.47 3.76* 5.99
month
1-2 times/ year | 58.51 2.23
Others** 60.73
*p<.05

**rarely, seen for long

Table 29 showed that the female students’ expegiencthe parents’
quarrels, arguments or vulgar word resulted todifferent cyber bullying attitude of

these students. That is, the female students whve In@ver seen their parents
guarrels, arguments or use of vulgar Wo;dz( 56.19) would have righter attitude
toward cyber bullying than female students who hewver seen such violence in the
family for 1-2 times a Week>_((: 51.45). However, although some female students
might have experience in seeing their parents’ rglgrarguments or use of vulgar
word for 1-2 times a yea&(: 58.51) and they have rarely seen such or sednfsu
long (X = 60.73), these female students still had morhtrayber bullying attitude
than those with no experience in such violenie:(56.19) or those seeing such
violence 1-2 times a Weei(: 51.45). Moreover, the female students with elgnee

in seeing their parents’ quarrels, arguments orfiselgar word for 1-2 times a week
& = 51.45) had less right cyber bullying attitudartithose with experience in the

parents’ quarrels 1-2 times a ye§r:( 58.51) and those who have rarely seen such or

seen such for longk(= 60.73).
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Table 30 Comparison of cyber bullying attitude between eigrages in their parents’

physical attacks or throwing of objects to eacleoth

Sources of Variation df SS MS F
Between groups 4 2629.898 657.47% 10.200*4*
In the group 395 25461.612 64.460
Total 399 28091.510

Table 30 showed that the female students with esmpee, at the different

frequency, in the parents’ physical attacks orling objects to each other would

have the different cyber bullying attitude sigréiitly at the statistic test level of

0.001. Thus, the paired t-test was done to findiouvhich level of frequency of

violence in family was correlated to the cyber Yl attitude. The analysis results

done by Tamhane’s 2 were presented in Table 31.

Table 31 Testing of differences of cyber bullying attitudetween female students

with experience in seeing their parents’ physittcks or throwing objects

to each other

Never| 1-2 times/| 1-2 times/| 1-2 times/| Others
Frequency week month year **
X

Never 57.03 8.60* 8.46* 5.46* 0.69
1-2 times/ week 48.43 0.14 3.14 9.20
1-2 times/ month| 48.57 3.00 9.14
1-2 times/ year 51.57 6.14
Others** 57.71
*p<.05

Table 31 showed that the female students’ expegiencthe parents’

physical attack or throwing of objects to each otresulted to the different cyber

bullying attitude of these students. That is, temdle students who have never seen

their parents’ physical attack or throwing of olgeto each otheo_((: 57.03) would

have righter attitude toward cyber bullying thamége students who have ever seen
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such violence in the family for 1-2 times a wee_«:( 48.43), 1-2 times a month

(X = 48.57) and 1-2 times a year £ 51.57).

Table 32 Comparison between cyber bullying attitude and eakattention from the

guardians
Sources of Variation df SS MS F
Between groups 4 1140.579 285.145 4.179*
In the group 395 26950.93 68.230
Total 399 28091.51

Table 32 showed that the female students recenang and attention from
their guardians would have the different cyber Yool attitude significantly at the
statistic test level of 0.01. Thus, the pairedst-teas done to find out in which level of
care and attention from the parents was correl@dle cyber bullying attitude. The

analysis results done by Tamhane’s 2 were presamfeable 33.

Table 33 Comparison between cyber bullying attitude and eakattention from the

parents
Sources of X Rarely | Slightly | Fairly care| Quite | So care
Variation care care 53.37 care 57.06
50.40 | 53.27 56.88

Rarely care 50.40 2.87 2.97 6.48 6.66
Slight care 53.27 0.10 3.61 3.79
Fairly care 53.37 3.50 3.69*
Quite care 56.88 0.18
So care 57.06

*p<.05

Table 33 showed that the female students recenang and attention from
the guardians at the medium level would have thiet ittitude toward cyber bullying

less than female students receiving much care dahtian from the guardians

(X = 53.37 and x = 57.06).
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Table 34 Comparison between cyber bullying attitude and e between

advices of the guardians and close friends

Sources of Variation| pf SS MS E
Between the groups 4 1688.961 422.240 6.317**F
In the group 395 26402.55 66.842

Total 399 28091.51

Table 34 showed that the female students obeyindifterent advices
between advices of guardians and those of closedsi would have the different cyber
bullying attitude significantly at the statisticstdevel of 0.001. Thus, the paired t-test
was done to find out in which obedience betweencagdvof guardians and advices of
close friends was correlated to the cyber bulhattgude. The analysis results done by
Tamhane’s 2 were presented in Table 35.

Table 35 Testing of differences of cyber bullying attituded obedience between

advices of the guardians and close friends

Obedience to X Greatly Quite | Equally | Obey to | Greatly
advices obeyto | obeyto | obey close | obeyto
guardians| guardiang 56.89 | friends, | close
56.82 53.06 but not | friends
so much| 48.50
49.50
Greatly obey to 56.82 3.76* 0.07 7.32 8.32%
guardians
Quite obey to 53.06 3.83 3.56 4.56
guardians
Equally obey 56.89 7.39 8.397
Obey to close 49.50 1.00
friends, but not sq
much
Greatly obeyto | 48.50
close friends

*p<.05
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Table 35 showed that the different obedience betwadvices of the
guardians and advices of close friends resulteatiddifferent cyber bullying attitude

of these students. That is, the female students gvhatly obeyed to the guardians
& = 56.82) would have the right attitude toward ayballying more than female
students who quite obeyed to the guardiaTns (63.06) and those greatly obeying to
their close friends>_( = 48.50). In addition, the female students obeped guardians
and close friends equall;p_<(: 56.89) would have the right attitude toward aybe

bullying more than female students who obeyed e ttose friendsi = 48.50).

To study the correlation between family relationsd acyber bullying
attitude, the correlation coefficient was used #ral Simple Regression was used to

study the correlation between a dependent vargindean independent variable.

Table 36 Correlation coefficient between family relationglaryber bullying attitude

Relations between Family Relations

Attitude toward cyber bullying .304**

**p<0.01

Table 36 showed the results of analyzing the famahations influencing
the cyber bullying attitude. According to the arsady of correlation coefficient
between variables on family relations and cybelying attitude, both variables were
significantly correlated at the statistic test lese.01. This means that the variables on
family relations could be used to predict the cyballying attitude based on the

Simple Regression as illustrated in Table 37.

Table 37 Regression of family relations and cyber bullyatgtude

Variables Regression Coefficient
B Beta T P
Family relations 316 .304 6.358*** .000
R°=.092 F =40.428%* P =.000

P <.001
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Table 37 showed that the variables on family reteticould explain the
variation of scores of cyber bullying attitude sfgrantly at the statistic test level of
.001 with B = .092. This means that the relation is the ptediof cyber bullying
attitude at 9.2%.

Hypothesis 2: Different self-esteem of female students resuitsthe

different cyber bullying attitude

To study the correlation between self-esteem arrcipullying attitude,
the correlation coefficient was used and the Sinij@gression was used to study the

correlation between a dependent variable and apemntent variable.

Table 38 Correlation coefficient between self-esteem artzecyullying attitude

Relations between Self-esteem

Attitude toward cyber bullying 197+

**p < .01

Table 38 showed the results of analyzing self-estedluencing the cyber
bullying attitude. According to the analysis of @ation coefficient between
variables on self-esteem and cyber bullying atétuabth variables were significantly
correlated at the statistic test level of .01. Thisans that the variables on self-esteem
could be used to predict the cyber bullying atétdhsed on the Regression Analysis

as illustrated in Table 39.

Table 39 Regression of self-esteem and cyber bullyinguatét

Variables Regression Coefficient
B Beta t D
Self-esteem 429 197 4.012%* .000
R*=.039 F = 16.097*** P = 000

***p < .001
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Table 39 showed that the variables on self-esteenidcexplain the
variation of scores of cyber bullying attitude sigrantly at the statistic test level of
.001 with B = .039. This means that self-esteem is the predist cyber bullying
attitude at 4%.
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CHAPTER V
CONCLUSION AND DISCUSSION

The research on “Family Context and Self-esteem @gter Bullying
Attitude: Case Study of Female Senior Secondarge®is in Bangkok” covered 400
samples who were female students studying at Mutta4 to Muttayom 6 at ages of 14-
20. The data collection of this research was basethe questionnaire. Then, the data
obtained was analyzed by the descriptive statjstwtsch included the percentage and
mean, and t-test statistics (Independent Sampk)tANOVA to find out the differences
of mean in more than 2 variables. The multiple canspns Tamhane’s 2 was used to
analyze the differences of mean in variables. Toreelation coefficient was used to
analyze the correlation of variables. Finally, 8imple Regression was used to find out

the correlation between one dependent variablelandependent variable.

5.1 Conclusion of the Results

5.1.1 General characteristics of the sample group

The research on “Family Context and Self-esteem @wider Bullying
Attitude: Case Study of Female Senior Secondargestis in Bangkok” covered 400
female senior secondary students, which consisté&t®® female students in the co-
educational schools or it accounted for 74% andhemolO4 female students in the
girls’ schools or it accounted for 26%. Among 4Q0dents, they consisted of 143
students at Muttayom 4 or about 35.8%, 44 studaritduttayom 5 or about 11%, and
213 students at Muttayom 6 or about 53.3%. Forrdregge of ages, the sample
consisted of 195 middle adolescents or for 48%aaradher 208 late adolescents or for
52%. The average age of the sample group was 16.

The sample female students had 2 brothers/sisteas@rage. About 34.5%
of female students were the eldest children; 30u&%e the youngest children; 21.3%
were the only children; 10.8% were the middle aleifd and 3.3% were twins. Some

76% of subjects of the sample group have lived Wighparents. About 97% of female
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students had their own mobile phone. About 90.8%ewiale students’ mobile phones
had the photo-shot function; 66.5% of their molplenes could surf the internet;
80.5% had the function of sending and receipt e@MMS system; and 85% had the
function of Bluetooth-based message sending antvedyel The female students’
mobile phones for 58.8% had all functions mentioakdve.

Some 98% of sample female students surfed thengtteand 92.3% had
the email address. About 77.8% of female studamted the internet at home while
13% at the internet shop. Some 57.8% of these stsigaced their computer at the
common room at home and 30.5% in the bedroom. AB8@t of female students
surfed the internet every day; 35% surfed 3-5 dayseek; and 55% surfed the
internet 2-3 hours per time. About 54% of femaledsnts surfed the internet from
18.01 — 21.00 o’clock.

5.1.2 The sample group’s family characteristics

Marriage status of the parents to the sample festatdents. The parents to
77% of female students were married. The leveldoication among fathers of female
students was the bachelor degree. The levels afatidna among mothers of female
students were the primary school and bachelor dedree parents of most students
were the merchants or had the personal businesspdients’ monthly income was in
the range of baht 10,000-50,000. Most parents e$ehstudents lived in their own
residences and their family was the nuclear familyere were 5 family members on
average.

Family relations of female students. About 83.8% femily relations at
the good level, and another 16.3% at the fair |eVeére were no female students with
bad family relations.

Violence in the family. Some 30% of female studemése punished by the
parents until it became their deep-rooted expeep&% were verbally punished
(scolding); and 20% were physically punished (stgk If making mistakes, most
students (73%) were sometimes punished or werelyhawhished. When making
mistakes during the childhood, the female studentee sample group for 32% were
punished by way of warning; 26% got the verbal pomient; and 19% were advised
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to have the correct acts. It is obvious that thede students hardly got the physical
punishment, but verbal punishment. The punishnteritsese students were rare.

The female students for 21% saw violence in thegrdians by way of
quarrels, use of vulgar word or sullenness fortiivzs a month and 1-2 times a year,
12% of them saw violence in their guardians by whguarrels, use of vulgar word or
sullenness for 1-2 times a week while another 42%moale students have never seen
such violence. For the physical attacks of studentardians, only 4% of students saw
such attack for 1-2 times a week, but 83% havemesen such physical attack.

Some 81.8% of female students had talks with theardians about their
education. Most of these students (52%) talked talibeir education with the
guardians almost every day. About 77.5% of studealked about personal matters
with the guardians. About 46% talked about personaiters almost every day. The
female students for 68.5% had intimacy and obegedtid mother and 63% obeyed to
the father. About 92.3% of female students wereravihat their guardians paid
attention to them. When facing any problems, theale students for 55% obeyed to
their guardians’ advice while 28% obeyed to advieeguardians and close friends
equally. If wanting any help, the female studeonts55% wanted some help from their

parents and 19% wanted such from the mother.

5.1.3 Self-esteem
Most sample female students (71.8%) had high st#feen and 28.2% had
medium self-esteem. There were no female studailidoaw self-esteem.

5.1.4 Cyber bullying attitude

Some 72.8% of sample female students had the agfitude. Most
students for 41% were aware of cyber bullying bé&rawia internet, and 33% via
telephone and internet. About 34% of bullies weenrand women and 19% of bullies
were men. About 18% of female students were notawhthe bullies. Most of cyber
bullying victims (34%) were female victims and 32%&re both male and female
victims. This showed that women were more bulliednt men. Most cyber bullying
behaviors were gossips or scolding others via reopilone, chat room or website,

which were seen for 2-3 times a month. The webskiesfemale students indicated
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that the bullying could be done included Hi5, Fam#) Dek-D, Hotmail, Twitter,
Google, MSN, YouTube, Pantip, Sanook, Kapook, Cgni®enee, Gooseed, exteen,
Postjung, blogs, school boards, on-line game baandgyeneral websites.

Some 21% of female students had experience in dybkying. Most of
them (68%) indicated that the victims could notsguat the bullies.

The most critical cyber bullying behaviors in fematudents’ attitude were
the spreading of harmful information and the disale of personal information or
secrets. The main causes of cyber bullying, in fensdudents’ attitude, were the
detestation (41%), and fun (22%). If being bulliacthe cyber world, most of them
(63%) solved this problem by telling it to othersd&28% of them would have prompt
counter attack. The persons, in female studentshimm who could give best
assistance in case of cyber bullying, were therpan@3%) and friends (25%). About
18% of female students did not know who could dglvem assistance while only 7%
thought that the teacher could give assistance.

However, the female students were aware that thehtes and guardians
understood and were aware of cyber bullying. Theale students believed that the
teachers and guardians could help solve and stogr dullying problems. The female
students felt confident in receiving assistancenfitheir guardians (62%) more than
teachers (54%). About 71% of female students didbsdieve that telling seniors
about cyber bullying would make the situation worse

The female students for 66% perceived that theyhiriog bullied in the
cyber world while 78% were unsure of self-protectipom cyber bullying. About
71% of female students could not stop such cybdyibg by themselves, but 47%
thought that if being bullied, they would create ttounter attack methods promptly.
About 63% of female students believed that if tHeends were bullied in the cyber
world, they could give them assistance.

Some 33% of female students accepted that they wsegive personal
information to the strangers via on-line systeny #mese students also knew that
blocking persons or rejecting the sending and ptadi messages could prevent such
cyber threat. About 52% of female students usedud the internet with their
guardians. 72% of female students indicated thaeir tuardians were aware of

activities the students have done in the internet.
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Some 78% of sample female students were awarecybat bullying was
critical as other bullying behaviors. Some 81% erhéle students believed that such

cyber bullying might result to the suicide.

5.1.5 Opinions about cyber bullying
The opinions about cyber bullying came from the mpeded
guestionnaire regarding roles in assisting andeutg cyber bullying in the student,

guardian and teacher context.

Students’ roles in helping and preventing cyber buying

The sample female students thought that cyber ibgllywas the
preventable behavior. In their opinion, the prei@nmethods of cyber bullying were
as follows:

1. Sample female students focused on the corrahiet surfing methods.
That is, they were aware that they should not ¢ivgr personal information to any
strangers, not chat or believe in the strange@dawneeting with any person contacted
via on-line system, not distribute improper persgplaotos, and avoid some risky
websites for self-protection.

2. Female students should obey to seniors. Ihépany cyber bullying, the
female students should inform their guardians solgde

3. Most female students would not stimulate suctbecy bullying
behaviors, not use the vulgar word, not start lmdjyothers, not send any messages to
repeat others’ shame, not send any messages &iahrethers, avoid the counteracts
by ignoring them, deleting those messages, congaintrue messages, and having
discretion in sending or receiving messages.

4. Female students might prevent cyber bullying bigcking peculiar
messages or strangers by using the privacy progrdorming the webmaster, and
reporting it to the police.

5. Female students were willing to send the infdiomaabout cyber
bullying to their friends. If any of friends hadlmyr bullying behaviors, these students
would advice them about the negative outcome diyimgj. If any of friends had the
cyber bullying problems, these students were rdadgive assistance, consultation

and esprit.
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In addition, some female students were of view #Helt-protection from
cyber bullying was difficult and they were unaldesblve this problem alone.

Guardians’ roles in helping and preventing cyber bilying

The female students in the sample group were attatethe guardians
could give assistance and prevent cyber bullyinay, is:

1. Most female students expected that the guardiand attention and
controlled the children’s internet surf by posiiiogp the computer under the
guardians’ eyes. The guardians should also knowfdhavhich activities the children
surfed the internet. The guardians should be abkutf the internet, be quick-witted
to the technology, and get information about proideof using the internet so that
they could educate the children to use the intesoetctly.

2. In case of any risky behaviors of their childréhe guardians should
warn and stop them. In addition, the guardians lsheagularly see about the
children’s problems. If any children faced cyberlyong problems, the guardians
should not insult the bullying victims, but giveeth consultation, solve problems,
seek for bullies, report the police or other reledigencies.

3. The female students in the sample group nedted esprit and
protection from their guardians. These female sitglavanted the guardians to
recognize that cyber bullying might result to théeile.

Some of these female students indicted that thedgres should be
indifferent; the guardians have never paid attentethe children’s internet surf; and
the guardians could help solve cyber bullying peafd slightly.

Teachers’ roles in helping and preventing cyber buying

The sample female students recognized that thén¢emcould give help
and prevent cyber bullying by:

1. Most female students expected that the teadwesolled the students
not to have any fault.

2. The teachers should be capable of advisingdinect and appropriate
use of the internet. In addition, there should draes teaching and learning about cyber



Budsayarat Rungsakorn Conclusion and Discussion / 72

bullying as well as negative outcome of such cyhelying behaviors, and talks about
new information of the Internet.

3. If the teachers found any female students whoe wetimized in the
cyber world, these female students did not wanttéaehers to consider that such
bullying problems were nonsense, but the teaclmrsld give consultation, help solve
problems, advise preventive measures, and coutgeifathe female students faced
cyber bullying by seeking for and punish the cyiaties.

4. The teachers should be able to inform anyedlagencies to solve this
cyber bullying problem if any students were bullied

Moreover, some students indicated that they wemungnof telling the
teachers about cyber bullying since they mighturaterstand this problem and help
any help.

According to the roles of students, guardians aadliers in assistance and
prevention of cyber bullying as mentioned abovés @pparent that cyber bullying is
preventable and remediable situation and behawiich must rely on students’
knowledge and understanding about cyber bullyinglime with guardians and
teachers’ attention so that their help and preverdre efficient and effective.

5.2 Discussion

5.2.1 Use of mobile phone and internet by femaléuslents

The results showed that the sample female studen©®6.8% owned the
mobile phone; their most mobile phones comprisedftimctions of photographing,
internet surfing, MMS sending and receipt, and datading and receipt via Bluetooth.
These results were consistent with a survey byNisglom Society for Public Opinion
Research of Thailand (2008) for public opinions whibhe use of mobile phone and
internet for communications and entertainment. fidsult showed that some 96% of
children and youths aged 12-22 used the mobile @hdimis survey result was
consistent with the result research conducted kyovithip Musikpan (2009) that
about 97% of students owned the mobile phone. Iditiad, a survey by the
Telecommunications Consumer Protection Institute06} for youths aged 16-18

showed that 53% of mobile phone users were female.
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For the use of internet, the result showed thatsiraple female students
for 98% used the internet. Most of them used thermet at home. This result was
consistent with the survey by the Wisdom Society Poblic Opinion Research of
Thailand (2008) that some 97% of children and yswbed 12-22 used the mobile
phone, and 37% used the internet at home. Thesdisragere consistent with the
research by Vimonthip Musikpan (2009) with a reshét 8% of youths did not use
the internet and 66% of youths used the internkbate.

5.2.2 Awareness and experience in cyber bullying

According to the results, the sample female stigdémt 78.5% perceived
cyber bullying. Among these female students, 52%egieed such cyber bullying via
internet, and 42% perceived such cyber bullyingimMarnet and mobile phone. These
results were consistent with the research by Vimpntusikpan (2009) with a result
that more than 50% of youths used to see and peragiber bullying. Such cyber
bullying consisted of cyber bullying via internet f79.3%, and via mobile phone and
internet for 73%. These results were consistettiéaresearch by Qing Li (2006) that
over 54% of students in Grade 7-9 perceived thair thiends were bullied in the
cyber world. Furthermore, the results of this reseansisted that the sample female
students perceived that the cyber bullies were nzald female at the similar
proportion whereas most victims were female. Threselts were consistent with the
research conducted by Vimonthip Musikpan (2009hwitesult that the sample group
for 60.8% perceived that the female students walieed in the cyber world while the
cyber bullies were male and female at the equapgtmn. The National Crime
Prevention Center (2008) studied and found that 40%merican adolescents using
the internet were bullied while being on-line. mstregard, it was more likely that
female adolescents were bullied than male adoléscekbout 60% of bullied
adolescents were female while 52% of male adolésaesre the bullies.

The results of this research showed that cybeyibgllfrequently found by
the female students were the gossip or insulatthgre via mobile phone, chat room
and website. The sample female students for 21%tleadirect experience in cyber
bullying. Further, most sample subjects indicateat the cyber bullying victims were

not aware of the cyber bullying mastermind. Thessults were consistent with the
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research conducted by Vimonthip Musikpan (2009hwitresult that most victims or
44% were gossiped and insulted via mobile phone crad room. About 54% of
victims could not guess at the bullies. The surgEyhe National Crime Prevention
Center (2008) indicated that 23% of cyber victirnald not identify the bullies.

5.2.3 Female students’ attitude toward cyber buliyng

The results showed that most sample female studeotgght that the
distribution of harmful information and disclosuvé personal information or secrets
were the most critical cyber bullying behaviors.eTimain causes of cyber bullying
were the detestation, fun and show of power abovers. These results were
consistent with Elizabeth Englander (2008) thattvgtianulated the girls to have cyber
bullying behaviors were anger and revenge; meaewhibys thought that cyber
bullying was teasing only. The results of this exsh were also consistent with the
social way and expression of aggression by womestuaised by Jena Ponsford (2007)
regarding The Future of Adolescent Female CybelyBly): Electronic Media’s
Effect on Aggressive Female Communication. Her Itegudicated that female
adolescents’ cyber bullying behaviors were différfeam those of male adolescents
who preferred the straightforward physical and aeditacks, but female ones used
the isolation from the group and relational aggmsas tools of mental harm; so the
electronic media allowed female adolescents to esgrsuch expression. Female
adolescents also used the internet as the tooteaiting their social power. Female
adolescents did not like the overt conflicts; seytshowed aggression on-line to avoid
the confrontation (Li, 2006 cited in Jena Ponsf@@)7).

The results showed that most sample female stud@ené2.5% would tell
any other persons if they faced the cyber bullypngblems. However, some of these
students told that they would counteract prompiliie persons whom the sample
group thought could give best assistance were #renps. Only 6.5% of female
students would ask for assistance from the teachbese results were consistent with
the research on the relations between childrerchéga and guardians in bullying
behaviors as conducted by Fekkes M, Pijpers FlI\&rtbove-Vanhorick SP (2006)
with a result that if the children confronted thélyaing problems, they would tell such

to their guardians rather than teachers. The anldrequently bullied were more
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likely to tell this problem to the seniors. This tise same to the research result
conducted by Unnever & Cornell (2004) indicatingttf71% of children bullied for
long would tell their situation to seniors. Thelgivictimized were more likely to tell
the seniors about this situation than boys. Dubealifference of gender, the boys did
not want to request for help or they did not wany &elp making their problems
worse (Qing, Li, 2006). However, this result wasitary to the research result
conducted by Vimonthip Musikpan (2009) that, foudsnts at the secondary,
vocational and university levels, if they were adlin the cyber world, they preferred
counteracting rather than telling it to others. YOB%% of students would tell others if
being bullied. About a half of sample female studeureferred telling their friends,
not guardians or teachers.

Moreover, the results indicated that the sampleaferatudents were aware
well that the teachers and guardians understoodenutnize the cyber bullying, but
the former could help solve and stop cyber bullylegter than the latter. This result
was contrary to the research result conducted bgo¥ithip Musikpan (2009) that
some 81% of students at the secondary, vocatiohlaiversity levels indicated that
the teachers were not aware of cyber bullying, &b of guardians were not aware
of such as well.

The result also showed that most sample studedtadatithink that telling
the seniors about cyber bullying problems would entke situation worse. Further,
the female students recognized that cyber bullymght result to the suicide. This
result was contrary to the research result conducjeFekkes M. M, Pijpers FI and
Verloove-Vanhorick SP (2006) with a result that whbke teachers saw any bullying,
they would give some help, but, sometimes, thelp neas not helpful but worsened
the situation. There were a number of guardiansteadhers who have never talked
about bullying behaviors among children becausg ltael no information and did not
know how to handle this problem. In addition, Qibg(2006) indicated that the
children bullied in the cyber world decided to remsilent rather than to disclose it to
seniors. One thirds of subjects studied by Li di think that the seniors would help

them. Also, the school teachers’ measures coultiglptstop such cyber bullying.
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5.2.4 Family context and cyber bullying attitude

The results showed that the family relations todlect to the cyber
bullying attitude, that is, the experience in sgdine parents’ quarrels, arguments or
use of vulgar word, and experience in seeing tmerpgsl physical attacks or throwing
objects to each other would make the female stgdeste the wrong attitude toward
cyber bullying. The female students not receivirgyecand attention from the
guardians would have the wrong cyber bullying adii as well. This means that the
cyber bullying problems could be solved and presériy giving time ad care with
each other between family members. This result wassistent with bullying
behaviors of junior secondary students as conduzyeBoonyapat Yodprang (2007)
that the risk factors influencing bullying behawamong junior secondary students
were the age, race, school location and parenes'rels. In particular, if the students
saw that their parents used the violence with eztbler, the students would have
bullying behaviors. The students’ bullying behasi@rould be reducing if the parents
did not have any quarrels. The children were agiressince they were fatherless; the
parents were divorced; the mothers had depresaimhthe parents threw hot temper
to each other (Wolff, 1985 cited in Irene Conncdlgd Mona O’Moore, 2003). In
addition, the children who were ignored by the neoghor the children could get along
with the fathers would be aggressive and young inaim. These behaviors were
explicit in male adolescents rather than femalesoffndry, 1960 cited in Irene
Connolly and Mona O’Moore, 2003).

However, the result showed that the female stud&ota the extended
family and nuclear family had no different cyberlljpng attitude. Although the
female students had deep-rooted experience in lpueists, they had the right cyber
bullying attitude. This result was contrary to tlesearch conducted by Olweus, 1980
(cited in Irene Connolly and Mona O’Moore, 2003)ttwa result that any families
where the violence occurred frequently, especitily fathers who liked the harsh
punishments would make the children aggressive umedviolence with others like
their fathers. However, this factor put more influe on aggression of boys than girls.
The parents’ strict discipline and harsh punishmemade the children respond to the
aggression more (Randall, 1991 and Sroufe, 1988ex$in Irene Connolly and Mona
O’Moore, 2003).
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5.2.5 Self-esteem and cyber bullying attitude

The result showed that the female students with Bigjf-esteem had the
right cyber bullying attitude. This result was cistent with Mynard & Joseph (1997)
and O’Moore (2000) with a finding that the childresth bullying behaviors would
have low self-esteem, no consideration, no comfdheir own behaviors, no guilt in
their bullying behaviors, and anti-society behasifrhomas and Chess, 1997 as cited
in Irene Connolly and Mona O’Moore, 2003). MoreqviEpm the research on the
personalities and family relations among childremhwbullying behaviors as
conducted by Irene Connolly and Mona O’'Moore (2008 finding was that the
children who wanted the social acceptance and wéaotset up their superiority were
likely to have bullying behaviors. The children kibullying behaviors would have
lower self-esteem than those without such behavidhe children with bullying
behaviors were shown through competitions amongnfis. The female students
victimized in the cyber world would have low seffteem, be introvert, shy and
sensitive (Mouttapa et al., 2004 as cited in Jemesford, 2007).

5.2.6 Self-esteem and family relations

The finding showed that the family relations resdlto the level of self-
esteem, that is, the female students from the fesnilith good family relations would
have good self-esteem as well. This finding wassst@nt with Savitri Tayarnsilp
(1998) who studied the influence of family to adalents’ self-esteem. The finding
was that the bringing-up characteristics was thetnmoportant variable affecting self-
esteem. Other second most important variables weepersons bring them up,
relations with the parents, and intimacy to theifanThat is, the adolescents who had
freedom in any decision-making, were brought uph®y parents, had good relations
with the parents or had few conflicts with the pase and did many activities with the
family would have high self-esteem. Also, the raflbirth gave effect to self-esteem,
that is, if the female adolescents were highly ateat, had few conflicts with the
parents, and had freedom in any decision-makirgy, Would have high self-esteem as
well. The relation with the parents was the vaeatlost influencing self-esteem of
female adolescents. This finding was consistenh wiie result showing that the
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female students in the sample group who were ttheselchildren would have higher
self-esteem than other groups.

Further, Satit Pasara (1992) (cited in Savitri Tagdp, 1998) indicated
that if the adolescents had smooth relations vhtn parents and had no conflicts
would have satisfaction and happiness when stayitigthe family. This satisfaction

made the adolescents perceive their self-esteerhighdr pride.

5.3 Hypothesis Testing

This research consisted of 4 hypotheses:

1. The family put influence on cyber bullying attle among female students.

2. The different family factors influencing thdfdrent cyber bullying attitude
of female senior secondary students in Bangkokidezl the types of family, experience
in seeing violence in the family, attention by ¢uardians, and family relations.

3. Self-esteem put influence on cyber bullyingade of female students.

4. The different self-esteem of female studenwilted to the different

cyber bullying attitude of female senior secondandents in Bangkok.

5.4 Recommendations of the Research

The results of this research may contribute 4 gestof recommendations:
recommendations for students, recommendationsuardians, recommendations for

teachers, and recommendations for other relateacase

5.4.1 Recommendations for students
1) The results showed explicitly that the femaledents had
the right cyber bullying attitude. They recognizsatt such cyber bullying is a
dangerous event. Although they have good self-ptioie, they may be threatened at
all time. A number of female students fall in cylmillying because the victims,
particular female victims, dare not to discloseask for help and accept that such
violence is normal; therefore, the students shob&le good knowledge and

understanding about cyber bullying, which helpsucedthe risk of such violent threat.



Fac. of Grad. Studies, Mahidol Univ. M.Scu(htan Development) / 79

2) The result showed that self-esteem was corcelateyber
bullying attitude. If the students had high selfeesn, they would be free from the
victimization of violence, not only cyber victimizan. Self-esteem could be a basis of
preventing other types of violence, which may beemngevere. Self-esteem does not
only mean self-respect, but giving value and paywgpect to others as well. Self-
esteem motivates the students to recognize whgtsheuld do and avoid, and the
potential impact resulted by their acts. Therefeedf-esteem partially reduces risky
cyber bullying behaviors to be involved by the stid, either as bullies or victims.

Finally, the students will be able to confront ouater cyber bullying efficiently.

5.4.2 Recommendations for guardians

1) The results showed that the family was relabegetrception
and response to the violence. The family relatioaswan important variable
influencing the cyber bullying attitude. If a stidebsorbs the aggressive behaviors
from his family, once he faces other kinds of vge, he will respond to or
counteracts that aggressive behavior quickly. & guardians throw the violence to
each other and accumulate it in the family contusly and for long, the children of
that family would use the violence to solve theiplgems or see it as a normal
situation, to do the violence or accept it. Therdians should act as good models, set
up the rationale culture in the family, and promthe positive relations between
family members to help prevent and reduce riskyabihs so that the children will
not be involved with the violence and they can egvoblems reasonably.

2) The results showed that when the female students
confronted cyber bullying problems, the studentailoralue their guardians most.
The female students expected to rely on the guasdiaho could give advice,
assistance and esprit. The guardians should give aad attention, ask for the
children’s problems and give the children some tsmis and sympathy. The
guardians should encourage the children’s confidencsolving problems by using
knowledge and understanding of both guardians aildren so that the children dare
to open their mind and talk about any problems bpen

3) Cyber bullying is a danger attached with tecbgi@s and it

is a new emerging situation. The guardians showsiehgood knowledge and
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understanding about cyber bullying, and pay atentd the children’s use of internet.
At present, the children do not surf the interretget knowledge only, but also
entertainment and communications via on-line sgci€he guardians must be quick-
witted to the on-line culture as well as dangedéidin the cyber media. The guardians

must monitor any risky behaviors of their childiarorder to give prompt help.

5.4.3 Recommendations for teachers

1) The results showed that the female studentscéagehat
the teachers would instruct and advise on how ¢évent themselves from the on-line
danger. The schools should teach how to surf ttegnat correctly, place policies on
the prevention of all cyber bullying in the schqoésd monitor recent news and
situations to allow the students to have the meseémt knowledge. These will allow
the students to access into the technologies safeythey use the technologies most
cost-effectively.

2) This research showed that if any students ooitdd the
cyber bullying problems, they expected that thehees could give them some help.
The teachers should monitor, with the guardiarskyrbehaviors among students. If
the risky students have bullying behaviors, thehess should adjust the students’
behaviors or if the teachers find the studentsimiged in the cyber world, the
teachers should give some help promptly, and gietiens suitable to any particular
situations. The teachers also need the guardiatgeration to solve the problems

efficiently and effectively.

5.4.4 Recommendations for other related agencies

1) Cyber bullying is a new emerging phenomenonhailand;
SO no exact law is enacted now. The public shouwdd gbven knowledge and
understanding in various information forms, inchglimass media, academic seminars
and development of knowledge base in order to devetlated laws to cover such
cyber-based violence.

2) The results of this research showed that theesiis at
Muttayom 4-5 and at ages of 14-16 were those at agd levels of education that
have not concerned about violence. Thus, all rélagencies should educate this

group of students about violence.
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5.4.5 Recommendations for further study

1) In Thailand, cyber bullying is a new phenomenohbeing
studied so much. There should be a comparativey shetween the research in
Thailand and international research on this matterder to understand this emerging
situation, which is likely to be harsher.

2) This research was conducted to find out theecyiullying
attitude among general female students. The inkdsptdy on this matter among
female students who have direct experience aseBuNictims and bystanders should
be done in order to understand this situation elear
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