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ABSTRACT

The purposes of this study were: 1) to explore the perceptions of
autonomous learners in four aspects by 67 students in the graduate diploma program
in the teaching profession, 2) to investigate the perceptions of autonomous learners
in high and low English proficiency students in the program, 3) to examine
language learning strategies employed by the students in the program, 4) to
investigate language learning strategies used by high and low English proficiency
students in the program, and 5) to find the relationship between autonomous learners
and language learning strategies.

The population included 67 students studying in the graduate diploma
program in the teaching profession in the academic year of 2012. They were divided
into high and low English proficiency students by conducting Quick Placement Test
(QPT). The research instruments included Autonomous Language Learning
Questionnaire and Oxford’s Strategy Inventory for Language Learning (SILL
version 7.0) showing the Cronbach’s alpha coefficiency at .97 and .98 respectively.
Moreover, semi-structured interviews were conducted to gain in-depth information.
The statistical devices used for data analysis were mean, standard deviation, and
Spearman Rho.

The results showed as follows. 1) The students rated autonomous
learners in four aspects at high levels. 2) High and low English proficiency students
rated autonomous learners highest in motivation, while the least rated autonomous
learners were different. High English proficiency students rated autonomous learners
lowest in their decision-making abilities, while the least rated autonomous learners
of low English proficiency students were performing activities. 3) The students rated
their overall language learning strategies at the medium level. 4) Students, both in
the high and low English proficiency levels, frequently used metacognitive strategies
in language learning. High English proficiency students used affective strategies
least, while low English proficiency students used cognitive strategies least. 5) There
was a statistically significant relationship between autonomous learners and
language learning strategies (p < .01).
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