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47254211 : MAJOR : TEACHING ENGLISH AS A FOREIGN LANGUAGE 

KEY WORD : READING INFORMATIONAL TEXTS / INFORMATIONAL TEXTS 

 UBONWAN PRUNGWANICHPONG : THE DEVELOPMENT OF READING EXERCISES BY 

USING THE ACTIVE READING COMPREHENSION ACTIVITY FOR MATHAYOMSUKSA FOUR STUDENTS 

OF RACHINEE BURANA SCHOOL, NAKHON PATHOM. THESIS ADVISORS : ASSOC.PROF. WISA JATTIWAT, 

Ph.D., MRS. KANCHANA  SUJIT AND ASSOC.PROF.WATTANA KAOSAN. 222 pp. 

The purpose of this research is to develop and test the efficiency of reading exercises by using the 

active reading comprehension activity for Mathayomsuksa Four students, and to compare the students’ reading 

abilities before and after using the relevant constructed materials, and to survey the students’ opinions toward these 

constructed materials. 

 The subjects consisted of 40 Mathayomsuksa Four students taking a reading – writing course (E 

41204) at Rachinee Burana School, in Nakhon Pathom. The instruments used for this experiment were: 1) eight 

lessons of reading exercises developed by the researcher, and the content of each lesson was based on informational 

texts, needs analysis, and certain language components; 2) a reading English test was used as a pretest, and as a 

posttest and 3) a questionnaire was used to survey the students’ opinions toward the effectiveness of the constructed 

materials.

 The experimental process and data collection was conducted according to the following steps.  First, 

the subjects were given a 40-item pretest over 20 fifty-minute sessions, over ten weeks of the second semester of 

2008. After the completion of each lesson, a reading formative test and the questionnaire were administered to 

measure the subjects’ reading abilities and their opinions toward the materials of each lesson.  After all eight lessons 

had been used, the posttest, the same test as the pretest, was administered to measure the subjects’ perceived reading 

achievements.  The t-test was used to analyze the data in order to measure the subjects’ relevant reading abilities 

both before and after using these materials.  The percentage average of the eight reading formative test scores was 

compared with that of the posttest scores in order to determine the effectiveness of the reading exercises.  The mean 

and standard deviation of the questionnaire scores was used to survey the students’ opinions toward the materials. 

 The findings revealed that: 

 1. The students’ achievements on the reading exercises were 81.97 percent on the reading formative 

test, while they achieved 84.75 percent on the posttest.  This means that the efficiency of the materials was at a high 

level (higher than the 75/75 criterion). 

 2. The students’ achievement on reading after using the eight reading exercises was significantly 

higher than before using the materials at the 0.05 level. 

 3. The students’ opinions toward the eight reading exercises were highly positive.
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   4.1   (Prediction)  

   4.2   (Mental Imagery)  

   4.3   (Affective Responses)  



34

   4.4 

  (Application)    (Analysis)    (Synthesis)  

(Evaluation)

  5.   (Metacognitive Process)  

   

  (Brown 1990: 16-28)  

 2.4   (Schema Theory) 



35

(Carrell and Eisterhold 1988: 65-68)

  (Schema)  

  (Schemata)  

(Language Structure)  

  2.4.1 

    

  3

    2.4.1.1 

    2.4.1.2 

    2.4.1.3 

  2.4.2 

  2   (Carrell 1987: 461-477) 



36

    1.   (Content  Schema)  

  (Ohlhausen and Roller 1988: 70-88)  

  (Grabe 1991: 375-406)  

  Pritchard (1990: 273-295)  

    2.   (Formal  Schema)  

 (Meyer 1975: 110-115)  4 

    1.   (Collection of Description)  

    2.   (Causation)  

    3.  (Problem / Solution)  

    4.   (Comparison)  

2.4.3   (Schema  Activation) 



37

 1

 : ,   ( : , 2543), 27. 

    

  2  

(   2543: 27-28) 

    1.   (Top – Down Activation)  

  (subschemata) 
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3.   (Reading Strategies) 

  (Content and Formal Schema)  

  (Casanave 1988: 283)  

 2 

  (Strategy Schema)  

____________________________________________________________________________

                                 

                               

____________________________________________________________________________

 2 

: R.  Pritchard, “The Effects of Culture Schemata on Reading Processing Strategies,” Reading 

Research Quarterly 25 (1990): 273-295. 
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  3.   (Reference Skills)  
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   1.1   (General Strategies)  

    1.1.1   (Anticipating Content)  

    1.1.2   (Recognizing Text Structure)  

    1.1.3   (Integrating Information)  

    1.1.4   (Questioning Information in the 

Text)

    1.1.5   (Interpreting the Text)  

    1.1.6   (Using General Knowledge and 

Associations)  

    1.1.7   (Commenting 

on Behavior or Process)  

    1.1.8   (Monitoring Comprehension)  

    1.1.9   (Correcting Behavior)  
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    1.1.10   (Reacting to the Text)  

   1.2    (Local Strategies)  

    1.2.1   (Paraphrase)  

    1.2.2   (Reread)  

    1.2.3   (Question Meaning 

of a Clause or Sentence)

    1.2.4   (Question Meaning of a Word)  

    1.2.5   (Solve Vocabulary Problem)  

   

  2. 

  (Barnett 1988: 150-151)  

 2 



47

   1.   (Word – Level Strategies)  

   2.   (Text – Level Strategies)  

  (Passage)  

  (Olshavsky 1976-1977: 654-657)  

   1.   (Word – Related Strategies)

   2.   (Clause – Related Strategies)  

   3.   (Story – Related Strategies)  

  3.  

  (William 1986: 37-40)  

   1. 
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   2. 

   3. 

  (Schmitt 1990: 454-461)  

   1. 

   2. 

   3.   (Fix – up 

Strategies)

3.3

  (Cohen 1991: 107-119)  3 

  1.   (Self – report)  

  (Long – term Memory) 
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  2.   (Self – observation)  

  (Short – term Memory)  

 20 

  3.   (Self – revelation / 

Think Aloud)  

 (Oxford 1990: 209-212)  

  1.   (Observation)  

  2.   (Interviews and Think Aloud  

Procedures)

  3.   (Note – Taking)  

  4.   (Diaries or Journals)  

  5.   (Self – Report Surveys)  

  (Inventory)

  (Oxford 1990: 215-

217)

  1. 
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  2. 

  3. 

  4. 

 (Bottom Up Model) 

  (Top – Down Model)    (Interactive Approach)  

 (Schema Theory)   (The Active Reading 

Comprehension Activity: A.R.C.A.)

  1.   K-W-L Plus 

   K-W-L  Know, Want to know  Learned Plus  

  (Ogle)   1986 

  (Ogle 1987: 1)  

 K-W-L Plus 

    K-W-L Plus 

(Comprehension Strategy)  

   1. 

   2. 

   3.  K-W-L Plus 

  (Pardo and Raphael 1991: 558) 
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 1  K-W-L Plus 

………………………

………………………

……………………….

……………………………………..

……………………………………..

……………………………………..

…………………………………

…………………………………

…………………………………

CATEGORIES OF INFORMATION WE EXPECT TO USE: 

1……………………………………………………………………………………………………

2……………………………………………………………………………………………………

3……………………………………………………………………………………………………

4……………………………………………………………………………………………………

5……………………………………………………………………………………………………

: Laura S. Pardo, and Taffy E. Raphael, “Classroom Organization for Instruction in Content

Areas,” The Reading Teacher 44, 8 (April 1991): 554-559. 

   

   1.  K-W-L Plus 

 “K-What we know” 

   2. 

   3. 

  “W-What we want to know” 

   4. 

   5.  “L-What 

we have learned” 

K-WHAT WE KNOW W-WHAT WE WANT TO KNOW L-WHAT WE HAVE LEARNED 
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 2  K-W-L Plus (Example of K-W-L Plus Worksheet on Killer Whales) 

Killer Whales 

K

(Known)

W

(Want to know) 

L

(Learned)

They live in 

oceans.

They are 

vicious.

They eat each 

other.

They are 

mammals.

Why do they attack 

people?

How fast can they swim? 

What kind of fish do they 

eat?

What is their description? 

How long do they live? 

How do they breathe? 

D- They are the biggest member of the 

dolphin family. 

D- They weigh 10,000 pounds and get 30 feet 

long.

F- They eat squid, salmons, and other 

dolphins.

A- They have good vision underwater. 

F- They are carnivorous (meat – eaters). 

A- They are the second smartest animal on 

earth.

D- They breathe through blow holes. 

A- They do not attack unless they are hungry. 

D- Warm-blooded 

A- They have echo-location (sonar). 

L- They are found in the oceans. 

Final category designation for column “L”, information learned about killer whales: 

A = abilities, D = description, F = Food, L = location 

 :  Eileen  Carr, and Donna Ogle, “K-W-L Plus: A Strategy,” Journal of Reading (April 1987): 

626-631.

     2

   1. Abilities 

   2. Description 

   3. Food 

   4. Location 
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   Example of Concept Map on Killer Whales 

   1. Description (2)

    1.1 Warm – blooded 

    1.2 Dolphin family 

    1.3 Second smartest animal after human 

    1.4 Born alive 

    1.5 10,000 pounds 

    1.6 30 feet long 

    1.7 blow holes  

   2. Abilities (1) 

    2.1 Kill for food 

    2.2 Detect aspirin sized pebble in 30 ft. of water 

    2.3 Find food in cloudy water 

    2.4 Echo-location 

   Killer Whales 

   1. Location (4)

    1.1 All oceans       

    1.2 Sea worlds       

   2. Food (3)

    2.1 Small dolphins 

    2.2 Carnivorous (meat-eaters) 

    2.3 400 pounds salmon daily 

   Student summary 

   Killer whales are warm-blooded mammals and are part of the dolphin family.  They 

are the second smartest animal after humans.  Killer whales are born alive.  They are 30 feet long and 

weigh 10,000 pounds.  They breathe through blow holes.  They are able to kill for food.  They can detect 

a pebble the size of an aspirin tablet in a 30 foot tank.  Killer whales also can feed in very cloudy water 

using echo-location.  They eat as much as 400 pounds of salmon a day.  They are located in all oceans.
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  2.    (Finding Main Ideas and Details) 

   

   

  (   2543: 133) 

   1.   2

    1.1   (Story Grammar) 

   

  6

       (Setting)  

       (Initiating Event)  

       (Internal Response)  

      (Attempt)  

       (Consequence)  

       (Reaction)  
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    1.2   (Expository Text Structure) 

   

     

  “ ”

     

     

       7

     1. 

     2. 

     3.

     4. 

     5. 

     6. 
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     7. 

  3  

  (   2543: 

134-140)

   2.1   (Finding Main Ideas) 

      2

     1.  (Stated main idea) 

  (supporting idea)  

     2.  (Implied main idea) 

  2

          Who or what is the paragraph    about? (topic) 

               passage 

               story 

            What does this    paragraph    tell us about the topic? 

            passage 

            story 

    

 (topic) 

     .   topic    (What is it 

about?)
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     .

 (topic) +   (controlling idea)  

 (main idea)  (  2540: 239-246) 

 3

Cats and dogs are both popular pets. But cats are nicer pets in some ways.  First, cats

  are cleaner.  They stay very clean and they do not make the house dirty.  Cats are also

  quieter than dogs.  They usually do not make a lot of noise.  Cats are safer, too.

  Dogs sometimes bite people, but cats almost never do.  And finally, cats are easier to take

  care of.  You do not have to spend much time with a cat.  In fact, many cats prefer to be alone. 

  Topic: Cats and dogs 

  Main idea:    Cats are nicer than dogs in some ways. 

  Cats and dogs

  Cats are nicer than dogs in

  some ways.

: , .   ( : ,

2545), 215. 

   2.2    (Finding Details) 

      

  (details)  

  (   2545: 216) 

       3

    1. 

    2. 

    3. 
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     1.   topic sentence  

     2.   what, who, 

when, why  how 

     3.   2 

     4. 

 4

Men had many ideas for telling time.  One idea was to use rope made from  

  plants.  Knots were put in the rope at certain places. The rope was burned from knot to

  knot.  The distance between knots was a certain amount of time.  Another idea was to

  burn candles which melted from mark to mark.  Usually the mark showed a half – an –

  hour or an hour.  And finally, the hourglass was popular for telling time.  Sand in

  the hourglass passed through a opening from an upper glass to a glass below.  The

  changing level of the sand marked the passing of time. 

  Main idea: Men had many ideas for telling time. 

  Question: What ideas did men have for telling time? 

  Details:  The ideas are:- 

 To use the rope, candles and the hourglass for telling time. 

  Topic sentence Men had

  many ideas for telling time.   many

  ideas   3

  rope, candle,  hourglass

: , .   ( : ,

2545), 217. 



59

    

  3.    (Semantic Mapping) 

   

  (Formal Schemata)    (

  2543: 145)   4

   1.   (Narrative sequential 

organization map)  
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 3 

: ,   ( : , 2543), 146. 

   2.   (Thematic or descriptive map)  

Lt. Col. Rankin 

ejected from 

plane into thunderstorm 

Engine of the plane 

failed

Pulled emergency 

power turbine 

Emergency engine 

turbine didn’t work 

Hit thunderstorm and 

went back up 

Parachute opened at 

10,000 ft. 

Went into 

decompression

Temp.70

below

Temp.70

below

Temp.70

below

Try again but 

emergency cord came 

out

No one had ejected at 

that height before 

Got hooked onto 

three, scaled 

Went into 

road, got lift 
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 4 

: ,   ( : , 2543), 147. 

   3.   (Comparative and contrast map)  

What to

Look For? 

Fossils 

Underfoot

Take

snapshots

Make

rubbing

How to 

Keep

records?

Where

to

Hunt?

on cement 

sidewalks

smooth

cement good 

rough

cement bad 

Prints

leaves

paws

feet

Autographs Messages  
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 5 

: ,   ( : , 2543), 148. 

   4.   (Classification map)  

African elephants are different from Indian elephants 

African elephants Indian elephants 

size, ears 

tusks tusks

size, ears 

Both male 

& female

have tusks 

larger smaller

only male

has tusks 

knobs

skin colour

texture

skin colour

not as rough 

dark

has one knob knobs

rough

darker

has two knobs 

texture
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 6 

: ,   ( : , 2543), 149. 

     4  

   

Our New 

Age – Old 

Foods

Overlooked Foods

That Are Healthy 

Insects

Grasshoppers

65% protein 

eaten fried

70% protein

Soybeans

Insects

Yeast

high in protein

Skate

FishPlants

eaten as

oil and cakes 

tastes like 

peanuts

eaten as

fish cakes 
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  (   2543: 153)    PSRT  

Prepare, Structure, Read    Think   4  

   1.  1:

    1. 1 

  1.2 

    1.3 

   2.  2:

    2.1 

    2.2 

    2.3 

   3.  3:

    3.1 

    3.2 

    3.3 

   4.  4:

    4.1   “

”  “ ”
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    4.2 

    4.3 

   

  4.    (Forward or Predictive Inference) 

   

2

   1. 

   2. 

   

  (Expository Text)    (Narrative Text)  

   1.   (Expository Text) 

    1.1 

  1.1.1 

  1.1.2 

              .

              .

              .

              .

1.2

1.2.1

      1.2.2 
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     1.2.3 

              .

              .

              .

              .

              .

     1.2.4   (Narrative Text)

              1. 

      1.1 

      1.2 

      1.3 

      1.4 

      1.5 

      1.6 

              2. 

      2.1 

      2.2 

              

(Content  Schema)    (Formal  Schema)  

 – 
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4.

  (The Active Reading Comprehension Activity: 

A.R.C.A.)  

  (  2543: 

271-273)  

 1. 

 1.1

 1.2 

 1.3 

 2. 

 2.1  E-M-Q-A

  (Explanation) 

  (Modeling) 

  (Questioning)

(Product Question)   (Process Question) 

  (Activities)  

  4  

 2.2 

 2.3 
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 2.4 

 2.5 

 2.6 

 3. 

 E-M-Q-A  

  4. 

 4.1 

 4.2 

 4.3 

5.   (Informational Texts) 

 (Parkes 2007)  

  (Lists)    (Road 

signs)    (TV guides)    (E-mail)  

(Advertising)    (Guide books)  

  (Environmental print)    (Logos)  

  (Informational text)    (Books)  

  (Narrative text) 

  (Informational text)
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  (Parkes 2007) 

  (Maddox 2007)  

  (Informational text)  

  (Literary text)

 1.  (Topic 

and Supporting details)  

 2. 

 3. 

  2  

  (Maddox 2007)   (Duke 2007)

 1. 

 2. 

 3. 
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 4. 

 5. 

 6. 

  (Cause and 

Effect)   (Comparison and Contrast)  

(Sequential Order)

  6.1 

  6.2 

  6.3 

  (Duke 2007)

 1. 

 2. 

 3. 

 4. 

 5. 

  (Duke 2007)  

 1. 

 2. 

 3. 

 4. 
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 5. 

  (Bloom 1956)   6

 1.   (Knowledge) 

 2.   (Comprehension) 

 3.   (Application) 

 4.   (Analysis) 

 5.   (Synthesis) 

 6.   (Evaluation) 

  (Greece Central School District 2007)  

 3-6  

 5

 3-6

(Knowledge)

1.

2.

3.

4.
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 5 ( )

(Comprehension)

1.

2.

3.

4.

5.

6.

7.

(Application)

1.  / 

2.

 / 

3.

4.
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 5 ( )

(Analysis)

1.

2.

3.

4.

5.

6.

(Synthesis)

1.

2.

3.  / 

4.
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 5 ( )

(Evaluation)

1.

 / 

          1.1 

          1.2  / 

          1.3 

          1.4 

          1.5 

          1.6 

2.

3.

4.

5.

: Greece General School District, Informational Text: Skills and Strategies Grades 9-12

[Online], Accessed 12 February 2007. Available from http://www.greece.k12.ny.us/instruction/ 

ela /612/Reading/informational_text%209-12.htm 
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  (Textbooks)  

  (Primary and Secondary Sources)    (Newspaper)  

  (Magazine articles)    (Essays)    (Speeches)  

6.   2544 

  (2544: 1-8)  

 6.1   4   (Strands) 

  (Framework)   (Content 

Area)  

  (Goals)  

 4 

 1   (Communication)  

 2   (Cultures)  
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 3   (Perspectives)    (Practices)  

  (Products)  

 3   (Connections)

 4   (Communities)  

 6.2 

 4 

 4 

  (Concept)

 4  (Strands) 

 7   4

: , ,   2544

( : , 2544), 16. 

 1 

 2 
 3 
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 6.3   (Learning Standards)

  12    3  

  ( ,  2544: 11) 

  6  4 ( .4-6)

 1:   (Communication)

 1.1:  1.2:  1.3: 

1.1.1

1.1.2

1.2.1 1.3.1

1.3.2
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  6  ( )

1.1.3 /

1.1.4

1.2.2

1.2.3

1.2.3

1.3.3

1.3.4

  (skit)  
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  6  ( )

  2:   (Culture)

 2.1:  2.2:  

2.1.1

2.1.2

2.2.1

2.2.2

2.2.3

2.2.4

2.2.5
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  6  ( )

  3:   (Connection)

 3.1:  

3.1.1

3.1.2

  4:   (Communities)

 4.1:  4.2:  

4.1.1

4.1.2

4.2.1

/

4.2.2

4.2.3

/

4.2.4
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 6.4 

  4  (

  4    6)   – 

  (   4)    6  

  ( ,  2544: 11)

  1. 

  2.  –  – 

 – 

  3,600 – 3,750   (

)

  3. 

  4.  – 

  5. 

  6. 

  7. 
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7.

 7.1 

  (2543: 207)  

  (Gunter et al 1990: 80)  

  (2520: 146-147)  

 7.2 

  (Bock 1993: 3)

  1. 

  2. 
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  3. 

  4. 

  (Seels and Glasgow 1990: 50)

 8 

: Barbara Seels and Zita Glasgow, Exercise in Instruction Design (Ohio: Merill Publishing 

Company, 1990),50. 

(Seels and Glasgow)

  1. 

  2. 

1

2

3

4

5

6

7

8

9



84

  3. 

  4.  

  5. 

  6. 

  7.   (Formative

evaluation)  

 8.  

 9.    (Summative evaluation) 

 10.  

 7.3 

  (2537: 16)  



85

  (2536: 36)

  1. 

  2. 

  3. 

  4. 

  5. 

  6. 

  7. 

  8. 

  9. 

 7.4 

 (Tomlinson 1998: 228-238)  5 

  1.  (Description of the task) 

  2.  (Planning the evaluation) 

  3.  (Collecting information) 
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  4.  (Analysis of the information collected) 

  4.  (Conclusions and recommendation) 

   

8.

 2 

 8.1 

  (2539)  

 6 

 6 

 2  2538  64 

 32 

 0.05 
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  (2540)    (Semantic 

Mapping)    (Expository Text)   4 

 025 

 –  2  2539  18 

 40  2  80 

 0.05 

 (2535) 

 6 

 18 

 6 

 60  54  2 

30

  (2543)  

 5 

 245 

  (Cantrell 1997)  

 2 
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 21  4 

19  4 

  (Kanellas 1997: 112)

 –   (Discourse – function Sentence Combining)  

  (Traditional Syntax)  

  (Expository Writing)   9 

 (Hunt 

1965)    (Organization)  

(Main Ideas)    (Details)    (Cohesion)    (Sentence 

Structure)    (Usage)  

 46  92  8 

  (Semantic Mapping Exercises)  

  (Cued and Open Sentence – combining Activity)  

  (Traditional Syntax 

Activity)
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 8.2 

 (2544)  

 4 

  (Peters 2006)  

 1 

 Vygotsky  
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  (Kamil and Lane 2006)  1

3  2  1  4 

 (Informational Texts) 

 1  2 

 2  3 

 2  3 

 1 

  (Hurst 2007)   3  30 

  (Puhalla 2007)  

(Narrative) 

 1  66 

 44  22  2 

33

  (Selected Storybook)  
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 (Ruth 2007)   1  2  24 

 3 



  3 

  “

 4 ”

  (Pre – experimental Research)  

 –  41204  

  4  

 1.  4 

–  41204    2  

 2551  9  405 

 2.   4  

 2  2551    (Simple Random 

Sampling)   1   4/2  

-  40 

 1. 

 2.  

92
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 1. 

 – 

 2. 

 ARCA    8  

 3.  1  40 

 4 

 4. 

  5   15   (Likert  ,

 2531 : 11) 

 1.  

  1.1 

Teaching Reading (Richard 2001)   (2543: 133, 145-149, 231) 

  1.2 

 4  41204 

 51 

  1.3 
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  1.4 

 4  –  41204  51 

 7

  ( )

(Topics)

(Love Stories) 

5

(9.80%)

19

(37.25%)

23

(45.1%)

4

(7.84%)

0

(0%)

1

(Sports and Recreations) 

2.1

20

(39.22%)

21

(41.18%)

10

(19.61%)

0

(0%)

0

(0%)

2.2  4 

(7.84%)

17

(33.33%)

26

(50.98%)

4

(7.84%)

0

(0%)

2.3 ,

,

3

(5.88%)

16

(31.37%)

26

(50.98%)

5

(9.80%)

1

(1.96%)

2.4  1 

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

2

 1 

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

3   (History) 

3.1

13

(25.49%)

17

(33.33%)

18

(35.29%)

3

(5.88%)

0

(0%)

 3.2 14

(27.45%)

10

(19.61%)

25

(49.02%)

2

(3.92%)

0

(0%)
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  7   ( )

  ( )

(Topics)

  (Science) 

4.1 7

(13.73%)

17

(33.33%)

23

(45.1%)

4

(7.84%)

0

(0%)

4.2 9

(17.65%)

24

(47.06%)

17

(33.33%)

1

(1.96%)

0

(0%)

4.3  10 

(19.61%)

30

(58.82%)

10

(19.61%)

1

(1.96%)

0

(0%)

4.4  3 

(5.8%)

23

(45.1%)

22

(43.14%)

2

(3.92%)

1

(1.96%)

4

4.5 5

(9.80%)

11

(21.57%)

27

(52.94%)

8

(15.69%)

0

(0%)

5

(Superstitions and

Fairy Tales) 

23

(45.1%)

16

(31.37%)

12

(23.53%)

0

(0%)

0

(0%)

6   (Politics) 6 

(11.76%)

7

(13.73%)

24

(47.06%)

13

(25.49%)

1

(1.96%)

7

(Economics and 

Social)

5

(9.80%)

9

(17.65%)

26

(50.98%)

10

(19.61%)

1

(1.96%)

8   (News) 7 

(13.73%)

20

(39.22%)

19

(37.25%)

5

(9.80%)

0

(0%)

9   (Comic Strips) 15 

(29.41%)

23

(45.1%)

12

(23.53%)

1

(1.96%)

0

(0%)

10

(Art and Culture) 

7

(13.73%)

16

(31.37%)

26

(50.98%)

2

(3.92%)

0

(0%)
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  7   ( )

  ( )

(Topics)

(Advertisement and 

Print)

11.1

3

(5.88%)

9

(17.65%)

33

(64.71%)

6

(11.76%)

0

(0%)

11.2  / 

/

7

(13.73%)

26

(50.98%)

16

(31.37%)

2

(3.92%)

0

(0%)

11.3 7

(13.73%)

18

(35.29%)

22

(43.14%)

4

(7.84%)

0

(0%)

11

11.4  1 

(1.96%)

11

(21.57%)

30

(58.82%)

8

(15.69%)

1

(1.96%)

(Food and Drinks) 

12.1 10

(19.61%)

19

(37.25%)

18

(35.29%)

4

(7.84%)

0

(0%)

12.2 11

(21.57%)

23

(45.1%)

15

(29.41%)

2

(3.92%)

0

(0%)

12

12.3  8 

(15.69%)

19

(37.25%)

20

(39.22%)

4

(7.84%)

0

(0%)

(Handy Crafts) 

13.1 1

(1.96%)

8

(15.69%)

32

(62.75%)

10

(19.61%)

0

(0%)

13.2  3 

(5.88%)

7

(13.73%)

29

(56.86%)

12

(23.53%)

0

(0%)

13.3  1 

(1.96%)

4

(7.84%)

33

(64.71%)

13

(25.49%)

0

(0%)

13.4 1

(1.96%)

12

(23.53%)

25

(49.02%)

13

(25.49%)

0

(0%)
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  7   ( )

  ( )

(Topics)

14 1

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

15  1 

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

16 1

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

17  1 

(1.96%)

0

(0%)

0

(0%)

0

(0%)

0

(0%)

 8

  ( )(Strategies) 

(Guessing Context Clues) 

1.1

  (Explanation and Definition) 

0

(0 %) 

1.2

(Restatement)

1

(1.96 %) 

1.3

  (Exemplification) 

4

(7.84 %) 

1

1.4

  (Modifiers) 

9

(17.65 %) 
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  8   ( )

  ( )(Strategies) 

1.5

  (Prefixes / Suffixes / Roots) 

13

(25.49 %) 

1.6

  (Compare / Contrast) 

9

(17.65 %) 

1.7

     (Reference) 

11

(21.57 %) 

1.8

(Substitution)

14

(27.45%)

1.9

(Structure) 

12

(23.53 %) 

1.10

(Familiar Expression) 

2

(3.92 %) 

(Finding Main Ideas and Details) 

2.1 (Bottom Up Process) 

13

(25.49 %) 

2

2.2

(Top Down Process) 

15

(29.41 %) 

3

(Using Semantic Mapping) 

21

(41.18 %) 

4

(Forward or Predictive Inference) 

19

(37.25 %) 

5

(Prior Knowledge Elaboration) 

13

(25.49 %) 

6   K – W – L Plus 29 

(56.86 %) 



99

  (Topics)   1  

  (  8)  30  2551 

 3 

 4  41204  51 

 100 

 2 

  (  Microsoft Excel) 

  1. 

   1.1  45.1 

   1.2           39.22 

   1.3              29.41 

   1.4 

27.45

   1.5  25.49 

  2. 

   2.1  58.82 

   2.2 

 50.98 

   2.3 

47.06

   2.4  45.1 

                       45.1 

          

45.1

   2.5  41.18 
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 8 

  1. 

  2. 

  3. 

  4. 

  5.

  6. 

  7. 

  8. 

-  41204  

-  41204  

 6 

 100 

    5 
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  1.  K-W-L Plus    56.9 

  2.  41.18 

  3.  37.25 

  4. 

 29.41 

  5.  27.45 

-

4

  1.  K-W-L Plus        

  2.        

  3.      

  4. 

 2. 

  2.1  41204  

2544 (2546)

  2.2 -

41204 . .

un
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-  41204 

  1. 

   1.1 

   1.2 

   1.3 

   1.4 

   1.5 

  2. 

3.

  4. 

  5. 

  6. 

  2.3   1  2 

(Functions)   (Topics)

 2.3.1 To be able to tell the main idea and topic of the texts. 

 2.3.2 To be able to find the details of the texts. 

 2.3.3 To be able to find the unknown information from the texts. 

 2.3.4 To be able to find and give the information about travel. 

 2.3.5 To be able to express comments, reviews, and instructions appropriately. 

 2.3.6 To be able to complete and follow the instructions or various forms 

correctly.

 2.3.7 To be able to predict the events in the given texts or cartoons. 

 2.3.8 To be able to describe the charts and maps to other people. 

 2.3.9 To be able to order and extend the given events.  

 2.3.10 To be able to summarize the historical texts. 
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A

ct
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L

ea
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o

n
te

n
t 

P
re
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in
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tr

a
n
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a
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L
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Connection

Strategies/

Expected Task 

Explication

Modeling

Questioning

Activity

unLoi em noi cho tinh 

chungtanhudoancuoi

Comprehension

Development

Post – reading  

Evaluation 

P
u

t 
th

e 
R

ig
h

t 

M
a
n

 o
n

 t
h

e 

R
ig

h
t 

J
o
b

! 

- 
S

ca
n

n
in

g
 

ad
v

er
ti

se
m

en
t

an
d
 n

ew
s 

- 
F

il
li

n
g

 

fo
rm

s

R
ea

d
 t

h
e 

p
as

sa
g

e 
o

r 

th
e 

te
x

ts
 a

n
d

 f
o

ll
o

w
 

th
e 

in
st

ru
ct

io
n

s 
o

r 

v
ar

io
u

s 
fo

rm
s 

co
rr

ec
tl

y
.

.
.1

.1
.4

.
.1

.2
.3

.
.1

.2
.4

.
.2

.2
.1

.
.2

.2
.3

.
.3

.1
.1

.
.3

.1
.2

.
.4

.2
.1

.
.4

.2
.4

- 
S

o
ci

al
 

st
u
d
y

R
ea

d
in

g

sk
il

l

-R
ea

d
 f

o
r 

th
e 

g
is

t.
 

- S
u

m
m

ar
iz

e 
th

e 

w
h

o
le

st
o
ry

.

-U
si

n
g

K
-W

-L

P
lu

s

st
ra

te
g

y
.

- 
T

el
l 

th
e 

fa
ct

s 

an
d
 o

p
in

io
n
s.

 

- 
U

n
d

er
st

an
d

 

th
e 

te
x

ts
 a

n
d

 

tr
an

sf
er

 t
o

 

ch
ar

ts
 o

r 

se
m

an
ti

c

m
ap

p
in

g
 

co
rr

ec
tl

y
.

- 
E

x
p
la

in
 

th
e 

st
ra

te
g

y
 

‘u
si

n
g

se
m

an
ti

c

m
ap

p
in

g
’ 

h
o
w

 i
t 

is
 a

n
d
 

h
o
w

 t
o
 u

se
 

it
.

- 
M

o
d

el
 t

h
e 

st
ra

te
g

y
 t

o
 

th
e 

st
u

d
en

ts
. 

- 
U

se
 m

an
y

 

te
x

ts
 t

o
 m

ak
e 

st
u

d
en

ts

cl
ea

r.

- 
A

sk
 s

tu
d
en

ts
’ 

u
n

d
er

st
an

d
in

g
 

fr
o

m
 t

ea
ch

er
’s

 

m
o
d
el

in
g
.

- 
L

et
 s

tu
d

en
ts

 

p
ra

ct
ic

e 
w

it
h

 t
h

e 

te
ac

h
er

 m
o

re
. 

- 
In

tr
o

d
u

ce
 n

ew
 

w
o
rd

s.

- 
R

ea
d

 c
h

ar
ts

 f
o

r 

ex
p

la
in

in
g

 t
ex

ts
. 

- 
L

et
 

st
u

d
en

ts

re
ad

 t
h

e 

te
x

t 
in

 

g
ro

u
p

 a
n
d

 

in
d

iv
id

u
al

.

- 
H

el
p
 

st
u

d
en

ts
 d

o
 

th
e

se
m

an
ti

c

m
ap

p
in

g
 

an
d

su
m

m
ar

iz
e

th
e 

te
x

t.
 

- 
 A

sk
 

st
u

d
en

ts

m
o
re

q
u
es

ti
o
n
s.

- D
es

cr
ib

e

st
u

d
en

ts
’

se
m

an
ti

c

m
ap

p
in

g
. 

- 
A

ss
ig

n
 

o
th

er

te
x

ts
 t

o
 

b
e 

re
ad

 

b
y
 u

si
n
g
 

K
-W

-L

ch
ar

t.

- 
O

b
se

rv
e 

w
h
en

st
u

d
en

ts

an
sw

er

q
u
es

ti
o
n
s.

- 
E

v
al

u
at

e 
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o
m

st
u

d
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’
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sw

er
s 

in
 

K
-W

-L
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Strategies/

Skills

Expected Task 

Explication

Questioning

While – reading

Comprehension Development  

Post – reading  

Evaluation 

I 
L

o
v

e 

S
w

ee
ts

- 
S

w
ee

ts
 

an
d

d
es

se
rt

s

- 
R

ec
ip

es
 

R
ea

d
 t

h
e 

p
as

sa
g

e 

o
r 

th
e 

te
x

ts
 a

n
d

 

g
iv

in
g

 t
h

e 

in
fo

rm
at

io
n

ap
p

ro
p

ri
at

el
y

. 

.
.1

.1
.3

 

.
.1

.2
.2

.
.1

.2
.3

 

.
.2

.2
.1

.
.2

.2
.3

 

.
.3

.1
.1

.
.3

.1
.2

.
.3

.1
.3

.
.4

.1
.1

- 
S

o
ci

al
 

st
u
d
y

- 
C

u
lt

u
re

 

R
ea

d
in

g
 s

k
il

l

-R
ea

d
 f

o
r 

th
e 

g
is

t.

-S
u

m
m

ar
iz

e 
th

e 

w
h

o
le

 s
to

ry
. 

-L
ea

rn
 t

h
e 

u
n

k
n

o
w

n
 w

o
rd

s 

an
d
 p

h
ra

se
s 

o
f 

th
e 

te
x

ts
. 

- 
U

si
n

g
 K

-W
-L

 

P
lu

s 
st

ra
te

g
y

. 

- 
D

es
cr

ib
e 

ch
ar

ts
 o

r 

se
m

an
ti

c

m
ap

p
in

g
 

co
rr

ec
tl

y
.

- 
U

n
d

er
st

an
d

 t
h

e 

te
x

ts
 a

n
d

 

tr
an

sf
er

 t
o

 

ch
ar

ts
 o

r 

se
m

an
ti

c

m
ap

p
in

g
 

co
rr

ec
tl

y
.

- 
R

ev
ie

w
 t

h
e 

st
ra

te
g

y

‘u
si

n
g

se
m

an
ti

c

m
ap

p
in

g
’ 

h
o

w
 i

t 
is

 

ap
p
li

ed
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n
d
 

h
o

w
 t

o
 u

se
 i

t.
 

- 
M

o
d

el
 

th
e

st
ra

te
g

y

to
 t

h
e 

st
u

d
en

ts
.

- 
U

se
 

m
an

y
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x

ts
 t

o
 

m
ak

e

st
u

d
en

ts

cl
ea

r.

- 
A

sk
 

st
u

d
en

ts
’

u
n

d
er

st
an

d
in

g
 

fr
o
m

te
ac

h
er

’s
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o
d
el

in
g
.

- 
L

et
 

st
u

d
en

ts

p
ra

ct
ic

e

w
it

h
 t

h
e 

te
ac

h
er

m
o
re

.

- In
tr

o
d

u
ce

n
ew

w
o
rd

s.

- 
L

et
 s

tu
d

en
ts

 

re
ad

 t
h

e 
te

x
t 

in
 g

ro
u
p
 a

n
d
 

in
d

iv
id

u
al

.

- 
H

el
p
 

st
u

d
en

ts

co
m

p
le

te

se
m

an
ti

c

m
ap

p
in

g
 a

n
d

 

su
m

m
ar

iz
e

th
e 

te
x

t.
 

- 
 A

sk
 

st
u

d
en

ts
 m

o
re

 

q
u
es

ti
o
n
s.

- 
D

es
cr

ib
e 

st
u

d
en

ts
’

se
m

an
ti

c

m
ap

p
in

g
 

in
d

iv
id

u
al

ly
.

- 
A

ss
ig

n
 

o
th

er
 t

ex
ts

 t
o

 

b
e 

re
ad
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y
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n
g
 K

-W
-

L
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- 
O
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e 
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E
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e 
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’ 
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in
 K

-

W
-L

 c
h

ar
t.

 

109



  
1
5

 U
n
it

 7
 

U
n

it
 7

 
 

 
: 

G
o
o
d

 O
ld

 D
a
y
s 

o
f 

S
n

o
o
p

y
 

A
.R

.C
.A

. 
A

ct
iv

it
y

 
L

ea
rn

in
g

 C
o

n
te

n
t 

P
re

 –
 r

ea
d

in
g

U
n

it

S
tr

a
n

d
 

R
el

a
te

d
 /

 

L
ea

rn
in

g

O
b

je
ct

iv
es

Connection

Strategies/

Skills

Expected

Task

Explication

Modeling

Questioning

Activity

While – reading

Comprehension

Development

Post – reading  

Evaluation 

G
o
o
d

 O
ld

 D
a
y
s 

o
f 

S
n

o
o
p

y
 

- 
C

o
m

ic
 s

tr
ip

s 

- 
S

ch
em

a 

R
ea

d
 t

h
e 

te
x

ts
 

o
r 

co
m

ic
 s

tr
ip

s 

an
d

 p
re

d
ic

t 
th

e 

ev
en

ts

ap
p

ro
p

ri
at

el
y

. 

.
.1

.1
4

.
.1

.2
.3

 

.
.1

.3
.1

.
.2

.2
.2

.
.2

.2
.5

.
.4

.1
.1

- 
S

o
ci

al
 

st
u
d
y

- 
C

u
lt

u
re

 

- 
H

is
to

ry
 

R
ea

d
in

g
 s

k
il

l

-R
ea

d
 f

o
r 

th
e 

g
is

t.

-S
u

m
m

ar
iz

e

th
e 

w
h

o
le

 

st
o
ry

.

-U
si

n
g

F
o
rw

ar
d
 o

r 

p
re

d
ic

ti
v

e

in
fe

re
n

ce

st
ra

te
g

y

- 
Id

en
ti

fy
 t

h
e 

fo
rm

al
 a

n
d

 

co
n

te
n

t

sc
h

em
at

a

co
rr

ec
tl

y
.

- 
C

o
m

p
le

te
 t

h
e 

K
-W

-L
 c

h
ar

t.
 

- 
E

x
p
la

in
 

th
e 

st
ra

te
g

y
 

‘f
o
rw

ar
d
 o

r 

p
re

d
ic

ti
v

e

in
fe

re
n

ce
’

h
o
w

 i
t 

is
 a

n
d
 

h
o
w

 t
o
 u

se
 

it
.

- 
M

o
d

el
 t

h
e 

st
ra

te
g

y
 t

o
 

th
e 

st
u

d
en

ts
. 

- 
U

se
 m

an
y

 

te
x

ts
 t

o
 

m
ak

e

st
u

d
en

ts

cl
ea

r.

- 
A

sk
 

st
u

d
en

ts
’

u
n

d
er

st
an

d
in

g
 f

ro
m

 

te
ac

h
er

’s

m
o
d
el

in
g
.

- 
L

et
 

st
u

d
en

ts

p
ra

ct
ic

e

w
it

h
 t

h
e 

te
ac

h
er

m
o
re

.

- 
In

tr
o

d
u

ce
 

n
ew

 w
o
rd

s.
 

- 
L

et
 

st
u

d
en

ts

re
ad

 t
h

e 

te
x

t 
in

 

g
ro

u
p

 a
n
d

 

in
d

iv
id

u
al

.

- 
H

el
p

 s
tu

d
en

ts
 

fi
n

d
 f

o
rm

al
 a

n
d

 

co
n

te
n

t

sc
h

em
at

a 
an

d
 

su
m

m
ar

iz
e 

th
e 

te
x

t.

- 
 A

sk
 s

tu
d
en

ts
 

m
o

re
 q

u
es

ti
o

n
s.

 

- C
o

m
p

le
te

th
e 

K
-W

-

L
 c

h
ar

t.
 

- 
A

ss
ig

n
 

o
th

er
 t

ex
ts

 

to
 b

e 
re

ad
 

b
y
 u

si
n
g
 

p
re

d
ic

ti
v

e

in
fe

re
n

ce
.

- 
O

b
se

rv
e 

w
h
en

st
u

d
en

ts

an
sw

er

q
u
es

ti
o
n
s.

- 
E

v
al

u
at

e 

fr
o
m

st
u

d
en

ts
’

an
sw

er
s 

in
 

w
ri

ti
n

g
 a

n
d

K
-W
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Connection

Strategies/

Skills

Expected Task 

Explication

Modeling

Questioning

Activity

While – reading 

Comprehension

Development

Post – reading 

Evaluation 

M
y

 S
ci

 

- 
F

o
ll

o
w

in
g
 

th
e

in
st

ru
ct

io
n

s

- 
P

at
te

rn
 

st
ru

ct
u

re

R
ea

d
 t

h
e 

te
x

ts
 a

n
d

 

ex
te

n
d
 t

h
e 

g
iv

en
 

ev
en

ts
 a

p
p

ro
p

ri
at

el
y

. 

.
.1

.1
.3

 

.
.1

.1
4

.
.1

.2
.2

.
.1

.2
.3

 

.
.2

.2
.1

.
.2

.2
.3

 

.
.3

.1
.1

.
.3

.1
.2

.
.3

.1
.3

.
.4

.1
.1

- S
ci

en
ce

R
ea

d
in

g
 s

k
il

l

-R
ea

d
 f

o
r 

th
e 

g
is

t.
 

-S
u

m
m

ar
iz

e 
th

e 

w
h

o
le

 s
to

ry
. 

-R
ea

d
 t

h
e 

p
as

sa
g

e 

an
d

 f
o

ll
o

w
 t

h
e 

in
st

ru
ct

io
n

s

co
rr

ec
tl

y
.

- 
U

si
n

g
 F

o
rw

ar
d

 o
r 

p
re

d
ic

ti
v

e 
in

fe
re

n
ce

 

st
ra

te
g

y

- 
P

re
d

ic
t 

th
e

si
tu

at
io

n

fr
o

m
 t

h
e 

te
x

t.

- 
E

x
te

n
d

 

th
e 

g
iv

en
 

ev
en

ts
.

- 
R

ev
ie

w
 t

h
e 

st
ra

te
g

y

‘f
o
rw

ar
d
 o

r 

p
re

d
ic

ti
v

e

in
fe

re
n

ce
’

h
o

w
 i

t 
is

 

ap
p
li

ed
 a

n
d
 

h
o
w

 t
o
 u

se
 

it
.

- 
M

o
d

el
 t

h
e 

st
ra

te
g

y
 t

o
 

th
e

st
u

d
en

ts
.

- 
U

se
 m

an
y

 

te
x

ts
 t

o
 

m
ak

e

st
u

d
en

ts

cl
ea

r.

- 
A

sk
 

st
u

d
en

ts
’

u
n

d
er

st
an

d
in

g
 f

ro
m

 

te
ac

h
er

’s

m
o
d
el

in
g
.

- 
L

et
 

st
u

d
en
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p
ra

ct
ic

e

w
it

h
 t

h
e 

te
ac

h
er

m
o
re

.

- In
tr

o
d

u
ce

n
ew

w
o
rd

s.

- 
L

et
 

st
u

d
en

ts

re
ad

 t
h

e 

te
x

t 
in

 

g
ro

u
p

 

an
d

in
d
iv
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- 
H

el
p
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d
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p
re

d
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d
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m

m
ar

iz
e 
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e 
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x

t.

- 
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sk
 s
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m
o
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n
s.

- 
C

o
m
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le

te
 

th
e 

K
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-L
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ar

t.
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A
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ig

n
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th

er
 t

ex
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o

 

b
e 
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ad

 b
y

 

u
si

n
g
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re

d
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e
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fe
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n

ce
.

- 
O

b
se

rv
e 

w
h

en
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u

d
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ts
 a

n
sw

er
 

q
u
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ti
o
n
s.
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E
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’
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112

 2.5  2.4 

 (IOC) ( )

 2.6 

 1.  (Nunan 1995) 

 2544 (2546) 

 4 

 2. 

8

  (The Active Reading Comprehension Activity: A.R.C.A.) 

 3.  8 

 4.  75/75  

 (2520: 136) 

  4.1   (One-to-one testing) 

 4  1   (Pretest)  

 8 

 (Posttest)  

 75/75 

 17 



113

 17

 8 

 1 

 1 

 1 2 3 4 5 6 7 8 

10 10 10 10 10 10 10 10 80 100 40 100 

1

6 7 8 8 7 8 8 7 61 73.75 30 75.00 

60 70 80 80 70 80 80 70 

        17 

 1  8  61 

 80  73.75 

 31  40  75.50 

 E1/E2 

73.75/75.00

  4.2 

 75  1 (A Journey to the 

Wonderland)  2 (The World’s Top 10 Important Persons)  5 (Put the Right Man on the 

Right Job)  8 (My Sci) 

  4.3  (Small group testing)  

4  10   (Pretest)  

 8 

 (Posttest) 



114

 75/75  E1/E2  77.50/80.00 

 5 

  4.4 

 4  40  –  41204  2        

 2551  (Pre – experimental research) 

  One – group pretest posttest design  (  2534: 29-31)

 18

T1 X T2 

   T1 

X

   T2 

 3. 

 40  40 

  3.1  

  (2539)  Classroom Testing  (Heaton 1990) 

  3.2  

 (Topics) 

 –  41204 

  3.3   (Table of Test Specification) 

( )

 8 

   3.3.1 

   3.3.2 
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   3.3.2 

   3.3.3 

   3.3.4 

  3.4 

 1  80   4    (Multiple Choice 

Tests)  80  40 

  3.5 

  3.6 

  3.7 

  Microsoft Excel  SPSS 

  0.21 – 0.80   0.21-0.71 

  3.8   4  

 10 
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 19

 8 

 10 

 10 

 1 2 3 4 5 6 7 8 

/ 10 10 10 10 10 10 10 10 80*10 100 40*10 100 

1 7 8 8 7 8 8 8 8 62 77.50 32 80.00 

2 8 8 7 7 8 8 8 7 61 76.25 30 75.00 

3 8 8 7 7 8 8 8 7 63 78.75 33 82.50 

4 7 8 8 9 8 7 7 7 61 76.25 32 80.00 

5 7 9 8 9 8 8 8 8 65 81.25 35 87.50 

6 7 8 8 7 7 8 8 7 60 75.00 28 70.00 

7 7 8 9 8 8 8 7 8 63 78.75 32 80.00 

8 8 8 8 8 9 8 8 8 65 81.25 34 85.00 

9 7 8 7 8 8 8 7 8 61 76.25 29 72.50 

10 8 7 8 8 8 8 7 8 62 77.50 32 80.00 

 74 80 78 71 80 79 76 76 614 76.75 317 79.25 

 60 70 80 80 70 80 80 70 

19

 10  8  623 

 800  76.75 

317  400  79.25 

 E1/E2  76.75/79.25 
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  3.9 

 4  40 

 0.82 

  3.10  40 

 4. 

 ( )

  4.1 

  (2531) 

  4.2 

( )

  5

     5

     4

     3

     2

     1

  4.3 

  4.4 
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 8 

 ( -Coefficient)  (Cronbach 1974: 

161)  0.81 

  4.5 

 8 

 1. 

 2. 

 1. 

 2. 

(Pre-test)  90 

 40 

 2  50 

 10  20 

 1. 
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 2. 

 3. 

 4. 

 8 

 90 

 1. 

  75/75    E1/E2  

  (2520) 

 E1 

    Xi  i 

 A 

    N 

  1

E1 = ( Xi / N) x 100 

         A



120

 E2 

    Fi  i 

    B 

    N 

 2.  

  t – test

 3. 

(Likert, quoted in Best 1986: 181-182)  

 1.00 X  1.50 

 1.50 X  2.50 

 2.50 X  3.50 

 3.50 X  4.50 

 4.50 X  5.00 

  2

E2 = ( Fi / N) x 100 

         B



 4 

 (A.R.C.A.)  4

  3 

 1 

 4  75/75 

(  2520: 136)  40 

 2

 4 

 3

 8 

 1

 4  75/75 

 2 

 1.  40 

 8  10 

 (X)  (S.D.)  (%) 

  20 

121
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 20  ( X  )  ( S.D. )  (%) 

X S.D.

1 A Journey to the Wonderland 10 8.00 0.70 80.25 6 

2 The World’s Top 10 Important Persons 10 8.65 0.83 86.50 1 

3 I can make my dress 10 8.30 0.72 83.00 4 

4 Let’s go to Holland 10 8.53 0.72 85.25 2 

5 Put the Right man on the Right Job 10 8.20 0.72 82.00 5 

6 I Love Sweet 10 8.35 0.70 83.50 3 

7 Good Old Days of Snoopy 10 7.83 0.68 78.25 7 

8 My Sci 10 7.70 0.72 77.00 8 

 20 

 8  75 

 2 The World’s Top 10 Important Persons (86.50%) 

 8 My Sci (77.00%) 

 1.2  

 8 

 40  21 
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 21  8 

1 2 3 4 5 6 7 8 

 80*40 40*40

/

10 10 10 10 10 10 10 10 3,200    1,600 100.00  

1 8.0 9.0 7.0 8.0 8.0 8.0 7.0 7.0 62.00 77.5 32.00 80.00 

2 8.0 10. 8.0 8.0 7.0 8.0 8.0 7.0 64.00 80.0 34.00 85.00 

3 9.0 9.0 8.0 9.0 8.0 9.0 8.0 8.0 68.00 85.0 35.00 87.50 

4 8.0 8.0 8.0 7.0 8.0 7.0 7.0 7.0 60.00 75.0 30.00 75.00 

5 7.0 8.0 8.0 7.0 8.0 9.0 8.0 7.0 62.00 77.5 30.00 75.00 

6 9.0 10. 9.0 9.0 8.0 9.0 8.0 8.0 70.00 87.5 37.00 92.50 

7 8.0 9.0 9.0 8.0 8.0 8.0 8.0 8.0 66.00 82.5 35.00 87.50 

8 8.0 8.0 9.0 8.0 8.0 7.0 7.0 7.0 62.00 77.5 33.00 82.50 

9 8.0 7.0 7.0 8.0 7.0 8.0 8.0 7.0 60.00 75.0 30.00 75.00 

10 8.0 9.0 9.0 10. 9.0 9.0 9.0 9.0 72.00 90.0 36.00 90.00 

11 8.0 9.0 9.0 10. 9.0 8.0 8.0 8.0 69.00 86.2 36.00 90.00 

12 8.0 10. 9.0 9.0 9.0 9.0 9.0 8.0 71.00 88.7 36.00 90.00 

13 8.0 10. 9.0 9.0 8.0 8.0 8.0 9.0 69.00 86.2 36.00 90.00 

14 7.0 8.0 8.0 9.0 8.0 7.0 7.0 7.0 61.00 76.2 32.00 80.00

15 9.0 8.0 8.0 9.0 9.0 8.0 8.0 8.0 67.00 83.7 34.00 85.00 

16 9.0 8.0 9.0 9.0 9.0 8.0 9.0 9.0 70.00 87.5 35.00 87.50 

17 8.0 8.0 8.0 9.0 9.0 9.0 8.0 8.0 67.00 83.7 33.00 82.50 

18 7.0 7.0 7.0 8.0 8.0 9.0 8.0 7.0 61.00 76.2 31.00 77.50 

19 9.0 10. 9.0 9.0 10.0 10.0 9.0 8.0 74.00 92.5 37.00 92.50 

20 8.0 9.0 8.0 9.0 9.0 8.0 8.0 8.0 67.00 83.7 34.00 85.00 

21 8.0 8.0 9.0 8.0 8.0 9.0 9.0 8.0 67.00 83.7 33.00 82.50 

22 8.0 8.0 8.0 9.0 9.0 8.0 8.0 9.0 67.00 83.7 33.00 82.50 

23 7.0 8.0 8.0 8.0 8.0 7.0 7.0 7.0 60.00 75.0 31.00 77.50 

24 8.0 9.0 8.0 8.0 9.0 8.0 7.0 7.0 64.00 80.0 33.00 82.50 

25 8.0 9.0 8.0 8.0 8.0 9.0 8.0 7.0 65.00 81.2 33.00 82.50 

26 8.0 9.0 8.0 8.0 8.0 8.0 7.0 8.0 64.00 80.0 33.00 82.50

27 9.0 10. 10.0 10. 9.0 9.0 9.0 9.0 75.00 93.7 38.00 95.00 

28 8.0 8.0 7.0 8.0 8.0 8.0 7.0 7.0 61.00 76.2 32.00 80.00 
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  21 ( )

             

1 2 3 4 5 6 7 8 

 80*40  40*40 

/

10 10 10 10 10 10 10 10 3,200    1,600 100.00  

29 7.0 8.0 8.0 8.0 7.0 8.0 7.0 7.0 60.00 75.00 33.00 82.50 

30 8.0 8.0 8.0 8.0 7.0 8.0 7.0 8.0 62.00 77.50 32.00 80.00 

31 9.0 9.0 8.0 8.0 8.0 8.0 7.0 8.0 65.00 81.25 34.00 85.00 

32 9.0 10.0 8.0 9.0 8.0 8.0 8.0 9.0 69.00 86.25 36.00 90.00 

33 9.0 9.0 8.0 9.0 8.0 9.0 8.0 8.0 68.00 85.00 35.00 87.50 

34 7.0 8.0 8.0 9.0 7.0 8.0 7.0 7.0 61.00 76.25 34.00 85.00 

35 9.0 9.0 8.0 9.0 9.0 9.0 8.0 8.0 69.00 86.25 35.00 87.50 

36 7.0 8.0 8.0 9.0 7.0 9.0 8.0 7.0 63.00 78.75 34.00 85.00 

37 7.0 8.0 9.0 9.0 8.0 9.0 7.0 7.0 64.00 80.00 
36.00 

90.00 

38 8.0 9.0 10.0 8.0 9.0 9.0 8.0 7.0 68.00 85.00 37.00 92.50 

39 7.0 8.0 8.0 8.0 8.0 8.0 8.0 7.0 62.00 77.50 34.00 85.00 

40 8.0 9.0 9.0 8.0 8.0 9.0 8.0 8.0 67.00 83.75 34.00 85.00 

 321 346 332 341 328 334 313 308 2,623 81.97 1,356 84.75 

 80.25 86.50 83.00 85.25 82.00 83.50 78.25 77.00 

 21 

 2623  3200  81.97 

 1356  1600 

 84.75 

 81.97/84.75  75/75 

 1 

 2

 4 

 40 

 40 
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 (D)

 22  23 

 22

 (D) 

 40  40 

(D) (D)

1 21 32 11 21 27 33 6 

2 23 34 11 22 29 33 4 

3 23 35 12 23 25 31 6 

4 19 30 11 24 27 33 6 

5 18 30 12 25 26 33 7 

6 32 37 5 26 21 33 12 

7 26 35 9 27 33 38 5 

8 20 33 13 28 29 32 3 

9 15 30 15 29 30 33 3 

10 30 36 6 30 27 32 5 

11 33 36 3 31 31 34 3 

12 30 36 6 32 32 36 4 

13 29 36 7 33 27 35 8 

14 22 32 10 34 29 34 5 

15 26 34 8 35 26 35 9 

16 29 35 6 36 24 34 10 

17 25 33 8 37 31 36 5 

18 17 31 14 38 34 37 3 

19 34 37 3 39 28 34 6 

20 27 34 7 40 27 34 7 
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 22 

 8 

 15 

 3  40 

23  ( X )  (S.D)  (D)

 (t) 

 X S.D. D S.D.(D) t df Sig 

40

40

26.55

33.90

4.75

2.04

7.35 3.35 13.89* 39 0.000

*  0.05 

 23 

 33.90 

 26.55 

 7.35 

 8 

0.05  2 

 3  

 8 

 40 

 15 

 8 

 ( X )  (S.D) 

 24



1

 2
4

 (
X

)
 (

S
.D

) 

 8
 

1
 

2
 

3
 

4
 

5
 

6
 

7
 

8
 

X
4

.8
0

4
.7

5
4

.9
3

4
.8

8
4

.8
3

4
.8

8
4

.7
3

4
.9

0
4
.8

4
1

.

S
.D

. 
0

.4
1

 
0

.4
4

 
0

.2
7

 
0

.3
3

 
0

.3
8

 
0

.3
3

 
0

.4
5

 
0

.3
0

 
0

.3
6

 

1

X
 

4
.5

3
 

4
.7

0
 

4
.6

3
 

4
.6

5
 

4
.7

8
 

4
.7

3
 

4
.6

3
 

4
.7

5
 

4
.6

8
 

2
.

S
.D

. 
0

.5
1

 
0

.4
6

 
0

.4
9

 
0

.4
8

 
0

.4
2

 
0

.4
5

 
0

.4
9

 
0

.4
4

 
0

.4
7

 

3

X
 

4
.7

8
 

4
.7

8
 

4
.6

5
 

4
.8

3
 

4
.8

3
 

4
.7

3
 

4
.7

8
 

4
.8

5
 

4
.7

8
 

3
.

S
.D

. 
0

.4
2

 
0

.4
2

 
0

.4
8

 
0

.3
8

 
0

.3
8

 
0

.4
5

 
0

.4
2

 
0

.3
6

 
0

.4
1

 

2

X
 

4
.7

0
 

4
.7

4
 

4
.7

3
 

4
.7

8
 

4
.8

1
 

4
.7

8
 

4
.7

1
 

4
.8

3
 

4
.7

6
 

S
.D

. 
0

.3
2

 
0

.3
0

 
0

.2
6

 
0

.2
6

 
0

.2
8

 
0

.2
3

 
0

.3
1

 
0

.2
5

 
0

.2
8

 

X
4

.8
0

4
.6

5
4

.6
5

4
.7

0
4

.8
5

4
.7

8
4

.7
5

4
.7

3
4
.7

4
4

.

S
.D

. 
0

.4
1

 
0

.4
8

 
0

.4
8

 
0

.4
6

 
0

.3
6

 
0

.4
2

 
0

.4
4

 
0

.4
5

 
0

.4
4

 

3

X
 

4
.7

3
 

4
.6

8
 

4
.7

5
 

4
.7

8
 

4
.7

8
 

4
.8

8
 

4
.6

8
 

4
.7

0
 

4
.7

5
 

5
.

S
.D

. 
0

.4
5

 
0

.4
7

 
0

.4
4

 
0

.4
2

 
0

.4
2

 
0

.3
3

 
0

.4
7

 
0

.4
6

 
0

.4
3

 

2

X
 

4
.5

8
 

4
.7

5
 

4
.7

5
 

4
.7

5
 

4
.8

0
 

4
.7

5
 

4
.7

8
 

4
.7

0
 

4
.7

3
 

6
.

/

S
.D

. 
0

.5
0

 
0

.4
4

 
0

.4
4

 
0

.4
4

 
0

.4
1

 
0

.4
4

 
0

.4
2

 
0

.4
6

 
0

.4
4

 

4

127



2

 2
4
  
(

)

1
 

2
 

3
 

4
 

5
 

6
 

7
 

8
 

X
 

4
.6

3
 

4
.8

0
 

4
.7

5
 

4
.7

5
 

4
.8

0
 

4
.7

5
 

4
.8

0
 

4
.7

8
 

4
.7

6
 

7
.

S
.D

. 
0

.4
9

 
0

.4
1

 
0

.4
4

 
0

.4
4

 
0

.4
1

 
0

.4
4

 
0

.4
1

 
0

.4
2

 
0

.4
3

 

1

X
 

4
.7

3
 

4
.7

0
 

4
.7

5
 

4
.8

0
 

4
.7

0
 

4
.7

3
 

4
.7

3
 

4
.7

0
 

4
.7

3
 

8
.

S
.D

. 
0

.4
5

 
0

.4
6

 
0

.4
4

 
0

.4
1

 
0

.4
6

 
0

.4
5

 
0

.4
5

 
0

.4
6

 
0

.4
5

 

5

X
 

4
.6

9
 

4
.7

4
 

4
.7

3
 

4
.7

6
 

4
.7

9
 

4
.7

8
 

4
.7

5
 

4
.7

2
 

4
.7

5
 

D
 

0
.2

4
 

0
.3

0
 

0
.2

4
 

0
.4

6
 

0
.2

0
 

0
.2

1
 

0
.2

4
 

0
.3

0
 

0
.2

7
 

X
4

.8
5

4
.7

8
4

.7
8

4
.6

3
4

.6
5

4
.7

8
4

.7
0

4
.8

8
4
.7

6
9

.

S
.D

. 
0

.3
6

 
0

.4
2

 
0

.4
2

 
0

.4
9

 
0

.4
8

 
0

.4
2

 
0

.4
6

 
0

.3
3

 
0

.4
2

 

3

X
 

4
.7

3
 

4
.7

8
 

4
.7

5
 

4
.7

0
 

4
.7

5
 

4
.8

3
 

4
.7

0
 

4
.8

0
 

4
.7

6
 

1
0

.

S
.D

. 
0

.4
5

 
0

.4
2

 
0

.4
4

 
0

.4
6

 
0

.4
4

 
0

.3
8

 
0

.4
6

 
0

.4
1

 
0

.4
3

 

4

X
 

4
.8

5
 

4
.8

5
 

4
.8

0
 

4
.8

3
 

4
.7

8
 

4
.8

3
 

4
.7

5
 

4
.7

8
 

4
.8

1
 

1
1

.

S
.D

. 
0

.3
6

 
0

.3
6

 
0

.4
1

 
0

.3
8

 
0

.4
2

 
0

.3
8

 
0

.4
4

 
0

.4
2

 
0

.4
0

 

2

X
 

4
.6

8
 

4
.6

3
 

4
.7

8
 

4
.6

5
 

4
.7

0
 

4
.6

5
 

4
.8

3
 

4
.7

5
 

4
.7

1
 

1
2

.

S
.D

. 
0

.4
7

 
0

.4
9

 
0

.4
2

 
0

.4
8

 
0

.4
6

 
0

.4
8

 
0

.3
8

 
0

.4
4

 
0

.4
5

 

6

X
 

4
.6

5
 

4
.6

8
 

4
.6

0
 

4
.7

8
 

4
.6

8
 

4
.7

8
 

4
.7

0
 

4
.6

3
 

4
.6

9
 

1
3

.

S
.D

. 
0

.4
8

 
0

.4
7

 
0

.5
0

 
0

.4
2

 
0

.4
7

 
0

.4
2

 
0

.4
6

 
0

.4
9

 
0

.4
6

 

7

128



3

 2
4
  
(

)

1
 

2
 

3
 

4
 

5
 

6
 

7
 

8
 

X
 

4
.6

8
 

4
.7

5
 

4
.7

3
 

4
.7

3
 

4
.8

5
 

4
.7

8
 

4
.7

5
 

4
.7

3
 

4
.7

5
 

1
4

.

S
.D

. 
0

.4
7

 
0

.4
9

 
0

.4
5

 
0

.4
5

 
0

.3
6

 
0

.4
2

 
0

.4
4

 
0

.4
5

 
0

.4
4

 

5

X
 

4
.8

8
 

4
.7

0
 

4
.8

8
 

4
.8

5
 

4
.8

5
 

4
.8

0
 

4
.9

3
 

4
.8

3
 

4
.8

4
 

1
5

.

S
.D

. 
0

.3
3

 
0

.4
6

 
0

.3
3

 
0

.3
6

 
0

.3
6

 
0

.4
1

 
0

.2
7

 
0

.3
8

 
0

.3
6

 

1

X
 

4
.7

6
 

4
.7

4
 

4
.7

6
 

4
.7

4
 

4
.7

4
 

4
.7

8
 

4
.7

6
 

4
.7

7
 

4
.7

6
 

S
.D

. 
0

.1
7

 
0

.1
8

 
0

.1
7

 
0

.2
1

 
0

.2
2

 
0

.2
1

 
0

.2
1

 
0

.1
9

 
0

.2
0

 

X
 

4
.7

2
 

4
.7

3
 

4
.7

4
 

4
.7

5
 

4
.7

7
 

4
.7

8
 

4
.7

5
 

4
.7

7
 

4
.7

5
 

S
.D

. 
0

.1
6

 
0

.1
6

 
0

.1
7

 
0

.1
8

 
0

.1
6

 
0

.1
7

 
0

.1
9

 
0

.1
7

 
0

.1
7

 

129



130

 24 

 8  4.75 ( X  = 4.75, S.D. = 0.17) 

 6 

I Love Sweet. ( X  = 4.78, S.D. = 0.17)  5 Put the Right Man on the Right Job 

( X  = 4.77, S.D. = 0.16)  1  A Journey to the Wonderland ( X  = 4.72, 

S.D. = 0.16) 

 1. 

 ( X  = 4.76, S.D. = 0.28) 

 1  ( X = 4.84, S.D. = 0.36)  3 

 ( X  = 4.78, S.D. = 0.41)  2 

( X  = 4.68, S.D. = 0.47) 

 2. 

 ( X  = 4.75, S.D. = 0.27) 

 7  ( X  = 4.76, S.D. = 0.44)  5 

 ( X  = 4.75, S.D. = 0.43)  4 

 ( X  = 4.74, S.D. = 0.44)  6  /

( X = 4.73, S.D. = 0.43)  8  ( X = 4.73, S.D. = 0.45) 

 3. 

 ( X = 4.76, S.D. = 0.20) 

 15  ( X  = 4.84, S.D. = 0.36) 

 11  ( X = 4.81, S.D. = 0.40)  9 

 ( X  = 4.76, S.D. = 0.42)  10 

 ( X = 4.76, S.D. = 0.43)  14 

 ( X = 4.75, S.D. = 0.44)  12 

 ( X = 4.71, X.D. = 0.45)  13 

 ( X = 4.69, S.D. = 0.46) 

 3 
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 ( X = 4.76, S.D. = 0.20)  ( X  = 4.76, 

S.D. = 0.28)  ( X = 4.75, S.D. = 0.27) 

 8 

 ( X )  4.67-4.83 

( X )  8  4.75 

 3 
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 5 

 4  

 (Pre – experimental Research) 

 4  –  –  41204 

 2  2551  40 

 1. 

 A.R.C.A.    8  

 –  41204 

 2. 

 4  –  41204 

 1  4  40  40 

 0.21-0.71 

0.82

 3. 

 15  5 

 0.81 

 2 

2551  10  2  20 
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 8 

 8 

 8 

 75/75  E1/E2 (  2520 : 136-137 )  

 – 

 t-test 

 1.    81.97/84.75 

 2. 

 0.05 

 3. 

 ( X )  4.67-4.83  4.75 

 1. 

 81.97/84.75 

 8  84.75 
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  1.1 

   1.1.1

 4 

  2544  

 (

2534:95)

   1.1.2 

  2544  

(2545 : 6-7)  (2538 : 9-11)  (Post and Rathet 1996 : 12) 

(Ness 1977 : 49-50)  ( Hadley 2001 : 206 - 209 ) 

 (  2535 : 65-66) 

(   2536 : 36) 

  1.2 

   1.2.1 
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 (Law of Exercise) 

 (Thorndike) 

 2. 

 0.05 

  2.1

 (Barnett 1989 : 113-143) 

 (Philips 1984 , quoted in Hadley 2001 : 207 – 208 ) 

 (2535 : 17-20 ) 

 (schemata) 

 (2544 :  – )

  2.2 

 (The Active Reading Comprehension Activity: A.R.C.A.)  

  (  2543: 271-273) 

 8 
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 E-M-Q-A 

  4  

 E-M-Q-A  

 (Grabe 1991) 

(Pritchard 1990) 

  2.3  

 – 

 ( Post and Rathet 1996 : 

12 ) 

 (feedback)  (  2535 : 63 ) 
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 3. 

 ( X )  4.67-4.83 

 4.75 ( X  = 4.75, S.D. = 0.17)  

 (2540)  (2544)  (Sipe 1993) 

 (Edwards 1997)  (Rass 2001) 

  3.1

 4.75 ( X  = 4.75, S.D. = 0.17)  

 6 I Love Sweet ( X  = 4.78, S.D. = 0.17)   5 Put 

the Right Man on the Right Job ( X  = 4.77, S.D. = 0.17)  8 My Sci ( X  = 4.77, S.D. = 0.17)  

 4 Let’s Go to Holland ( X  = 4.75, S.D. = 0.18)  7 Good Old Days of Snoopy       

( X  = 4.75, S.D. = 0.19)   3 I Can Make My Dress (X  = 4.74, S.D. = 0.17)   2 The World’s 

Top 10 Important Persons ( X  = 4.73, S.D. = 0.16)  1 

( X  =4.72, S.D. = 0.16)   6 

 (2543 : 27) 

 1 

 (2540 : 19) 
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 – 

 –  (Leu and Kinzer 

1995 : 191 ;  2535 : 16) 

  3.2 

   3.2.1 

 ( X  = 4.76, S.D. = 0.28) 

1  ( X = 4.84, S.D. = 0.36)  3 

 ( X = 4.78, S.D. = 0.41)  2  ( X = 4.68, 

S.D. = 0.47)  (Skierso 1991) 

   3.2.2 

 ( X = 4.75, S.D. = 0.27) 

 7  ( X = 4.76, S.D. = 0.44) 

5  ( X = 4.75, S.D. = 0.43)  4 

 ( X = 4.74, S.D. = 0.44)  6 

/  ( X = 4.73, S.D. = 0.43)  8  ( X = 4.73, S.D. = 

0.45)  (Griffiths 1995: 50-51) 
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   3.2.3 

 ( X = 4.76, S.D. = 0.20) 

 15  ( X = 4.84, 

S.D. = 0.36)  11  ( X  = 4.81, S.D. = 0.40)  9 

 ( X = 4.76, S.D. = 0.42)  10 

 ( X = 4.76, S.D. = 0.43)  14 

 ( X = 4.75, S.D. = 0.44)  12 

 ( X = 4.71, X.D. = 0.45)  13 

 ( X = 4.69, S.D. = 0.46) 

 (Rowntree 1992: 19) 

 (Dunn and Kenneth 1993: 205-206) 

 1. 

  40  
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  26

1 2 3 

 IOC 

1. A Journey to the Wonderland 1 0 1 2 0.66 

2. The World’s Top 10 Important Persons 0 1 1 2 0.66 

3. I Can Make My Dress 1 1 1 3 1 

4. Let’s Go to Holland 1 1 1 3 1 

5. Put the Right Man on the Right Job 1 1 0 2 0.66 

6. I Love Sweets 1 1 1 3 1 

7. Good Old Days of Snoopy 1 1 1 3 1 

8. My Sci 1 1 1 3 1 

 (  2535: 456) 

 IC =      �R 

                                       N 

 IC 

  R 

  N 



(Test Specification) 
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  27   Table of Test Specification 

Skill Levels Language Functions Text 

Type
M K T C Cr 

Test

Technique

Time No.of 

Items

Scoring

1. To be able to tell the 

main idea and topic of 

the texts. 

2. To be able to find the 

details of the texts. 

3. To be able to find and 

give the information 

about travel. 

4. To be able to express 

comments, reviews, and 

instructions

appropriately.

5. To be able to 

complete and follow the 

instructions or various 

forms correctly.

6. To be able to predict 

the events in the given 

texts or cartoons. 

7. To be able to describe 

the charts and maps to 

other people. 

8. To be able to order 

and extend the given 

events.

9. To be able to 

summarize the historical 

texts.

Passage

Passage

Brochure

News/

Passage

Passage

Cartoon

Passage/

Charts

Passage

Passage

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

/

M/C

M/C

M/C

M/C

M/C

M/C

M/C

M/C

M/C

10

10

10

10

10

10

10

10

10

5

5

4

5

4

4

4

5

4

0-1

0-1

0-1

0-1

0-1

0-1

0-1

0-1

0-1
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Lesson Plan 

Unit 1 

Level   : Matayomsuksa 4 

Time   : 2 periods 

Content   : Unit 1 A Journey to the Wonderland 

Learning Objectives: 

 1. To be able to learn the unknown vocabulary and phrases of the texts. 

 2. To be able to identify the main idea and topic of the texts. 

 3. To be able to answer the questions based on the texts. 

 4. To be able to describe how to find the main idea and topic correctly. 

 5. To be able to express students’ ideas and develop their reading process. 

Teacher’s Notes Teacher’s Activities Students’ Activities 

A  Introduction 

     1 Getting started 

         a) Have students find the 

topics

         b) Have students match the 

pictures and the passages. 

      2 E M Q A 

         Topic and Main Idea

(Explication): Explaining the topics 

and main idea finding strategy how 

it is important and how to use it to 

the students. 

Before learning the passage, 

please do exercise a) and b) 

in the Getting Started step.

Now, can you tell me how 

you find the topics? 

You can find topic by 

looking at the whole 

paragraph what one thing the 

paragraph is telling.  For 

example, look at TOPIC 

AND MAIN IDEA,

We guess from the words 

 related and the general 

ideas.

It’s about “Alice”. 
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Teacher’s Notes Teacher’s Activities Students’ Activities 

         Discovering patterns of 

MAIN IDEA (Modeling):

question a) what ‘one thing’ 

does the passage talk about?

Yes.  You will see that all 

passage try to tell about Alice.

Next question b) what does the 

writer say about ‘Alice’s 

Adventure’?

Good.  We need to discover 

patterns of the main idea. 

Let me show you how I do this. 

Look at the passage on page 2, 

this is an example of the main 

idea exists at the beginning or 

the first sentence of the passage. 

See the passage, anyone can read 

the main idea of this passage. 

Good.  Thank you.  Everybody 

see.  We can find the main idea 

from the first sentence, at the 

end or the last sentence as you 

can see in the next passage. 

Text: There are various ways to 

spend one’s free time. 

She says about ‘Alice’s 

Adventure in 

Wonderland’.

Student 1: I can. 

Text: Alice’s Adventure in 

Wonderland is a good 

book.

Avoiding a Christmas tree 

fire.

There are some 

suggestions for avoiding a 

Christmas tree fire. 
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Teacher’s Notes Teacher’s Activities Students’ Activities 

         Checking your model

(Questioning): Asking process 

and product questions in which 

students model processes for the 

teacher.

- Product Question 

And the main idea can be 

found in the middle of a 

paragraph too.  See the third 

example, what is it about?

And what is the main idea? 

However, some paragraphs 

the main idea isn’t in any 

particular sentence.  You need 

grasp by reading the whole 

paragraph.

Look at the last example, you 

see, you can’t find the main 

idea in any particular 

sentences.  So you must try to 

read all paragraph.  Everyone 

read the last example passage, 

and tell me what topic is it and 

what the main idea would be. 

To review and checking your 

understanding, I’d like you to 

look at the ‘Checking your 

model’.  Read the passage for 

a few minutes, and then I’ll 

ask you some questions. 

What topic is discussed 

repeatedly in all passage? 

The topic is ‘Tom’s 

weekends’ and the main 

idea is ‘Tom watches 

television all day on 

weekends’.

Daisies.
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Good.

Teacher’s Notes Teacher’s Activities Students’ Activities 

- Process Question 

- Product Question 

- Process Question 

- Product Question 

         Activity:

         -  Prior knowledge 

motivation: introduce new 

words and elicit schema 

How do you get the answer?

Any body can try. 

Alright.  Thanks. 

What is the main idea of this 

passage?

Ok.  Anyone has other ideas. 

So how do you find the 

answer?

Good.  Thank you and what is 

the writer’s purpose in this 

passage?  Anyone else? 

Right.

Before reading, you should do 

the exercise a) Match the 

vocabulary given and the 

meanings and the exercise b) 

Fill the missing words into the 

blanks by choosing the words 

from the exercise a), we’ll 

check the answers together 

next.

Student 2: I try to find 

which topic is repeated. 

Student 2: I think it might 

be ‘Daisies’ beliefs’. 

No.

Student 2: I read all the 

passage because I can’t find 

the main idea in any 

specific sentences.  So I 

read again and again to see 

the main point. 

Student 3: The writer 

narrates people’s beliefs in 

daisies on this passage. 

O.K.
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Teacher’s Notes Teacher’s Activities Students’ Activities 

      Teacher and students check 

the answers together. 

- Previewing: telling the 

purpose

- Reading choice of 

material

B  While – reading

      1 Reading 

          a) Have students read a 

passage about “amulets”. 

      2 Comprehension 

Development

          a) Have students work in 

pairs and answer the questions. 

          b) Have students summarize 

the passage in the semantic 

mapping.

Looking the text quickly.

What do you think it’s about? 

Correct.  Read the passage and 

try to think of the topic and 

main idea. 

You can reread and try to find 

out the topic and main idea of 

the passage. 

Now, you can read the text 

and try to find what the text is 

trying to tell about.  You can 

reread or make short notes.

After reading, you need to 

answer the questions no. 1-8 

to check your comprehension. 

Can you tell me what you can 

remember?

Amulets.

O.K.

Students read the text 

independently.

It is about the things that 

people believe or use to 

decorate themselves.

And it tells us how to 

use and choose amulets.
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Teacher’s Notes Teacher’s Activities Students’ Activities 

         Teacher and students 

check the answers together. 

C  Post – reading

          Assign work and let 

students practice more 

exercises on worksheet no.1 for 

homework.

Good job.  Look at the 

semantic mapping on page 8, 

you fill information in the 

blanks from the text you have 

read.  You see, the semantic 

mapping has the topic and 

subtopics, these can help you 

find other information easily 

and we will check together. 

Let see together now … 

Practice reading to find the 

topic and main idea on the 

exercises on worksheet no.1 

and hand in me tomorrow. 

Moreover, it tells about 

people’s beliefs in amulets 

too.

O.K.

Yes.
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A  Introduction 

 1 Getting started 

    a)  In each group of words, circle the topic. 

1.  father, mother, cousin, brother, sister, grandmother, family, uncle, aunt 

2.  tennis, football, sports, swimming, baseball, skiing, volleyball 

3.  airplane, jet, subway, ship, train, boat, bus, travel, metro 

4.  joy, fear, anger, sadness, homesickness, happiness, feeling, envy 

5.  labs, medicine, hospital, doctor, rooms, nurse, beds, patients 

b)  Match the pictures and the passages below. 

 1        a      

2      b 

The term amulet is derived from either the Latin word 

amuletum or the old Latin term amoletum which means, 

"Means of defense." Pliny, the Roman naturalist, described 

three types of amulets: those which offered protection 

against trouble and adversity; those which provided a 

medical or prophylactic treatment; and substances used as 

medicine.

Eight feet tall and hideously ugly, the monster is rejected by 

society. However, his monstrosity results not only from his 

grotesque appearance but also from the unnatural manner of 

his creation, which involves the secretive animation of a 

mix of stolen body parts and strange chemicals. He is a 

product not of collaborative scientific effort but of dark, 

supernatural workings.
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 3               c 

 4  d 

Topic and Main Idea

 a) Read the passage below.  What is ‘one thing’ that the passage refers to? 

    b) What does the writer say about ‘Alice’s Adventure’? 

To find the first question’s answer, you must know what the whole paragraph talks about. So a good

paragraph talks about one thing, and we call this one thing – the TOPIC.  The TOPIC of most paragraphs is given in 

one word or a short phrase. 

 If we want to know what the main idea of a paragraph is, we ask ‘What does the writer most want the 

reader to know about it?’ or the MAIN IDEA of a paragraph is ‘what the writer says about the topic of the 

paragraph’. 

Alice’s Adventures in Wonderland is a good book.  It is the story of a girl who dreamed that she went down a rabbit 

hole and had many adventures.  She drank something from a bottle to get smaller.  Then she ate a little cake to get 

bigger.  She went to a mad party where she met a March Hare and quarreled with him.  It was a curious dream.  Alice 

told her sister about her dream. 

(Adapted from Growth with our Language Today by David A. Colin and others)

In the living world, Ebenezer Scrooge's equally

greedy partner. Marley died seven years before the 

narrative opens. He appears to Scrooge as a ghost 

condemned wandering the world bound in heavy 

chains. Marley hopes to save his old partner from 

suffering a similar fate.

Alice was not a bit hurt, and she jumped up on to her 

feet in a moment: she looked up, but it was all dark 

overhead; before her was another long passage, and 

the White Rabbit was still in sight, hurrying down it. 
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 2. Discovering patterns of MAIN IDEA 

    a) The MAIN IDEA can be found in different places in a paragraph: 

  i) At the beginning of a paragraph.  In most paragraphs the main idea exists at the 

beginning – the first sentence. 

EXAMPLE

ii) At the end.  In some paragraphs the main idea appears at the end – the last 

sentence of the paragraph. 

EXAMPLE

Topic  : A person’s free time. 

Main idea : There are various ways to spend one’s free time. 

  iii) In the middle of a paragraph.  In some paragraph the main idea comes in the 

middle of the paragraph. 

EXAMPLE

Topic  : Avoiding a Christmas tree fire. 

Main Idea : There are some suggestions for avoiding a Christmas tree fire. 

          Main Idea

Alice’s Adventures in Wonderland is a good book.  It is the story of a girl who dreamed that she went down a rabbit 

hole and had many adventures.  She drank something from a bottle to get smaller.  Then she ate a little cake to get 

bigger.  She went to a mad party where she met a March Hare and quarreled with him.  It was a curious dream.

Alice told her sister about her dream. 

Most people are free to enjoy themselves in the evenings and on weekends.  Some spend their time watching 

television, listening to the radio, or going to movies; others participate in sports.  It depends on their interests.  

 There are various ways to spend one’s free time.

           

Main Idea 

Keep your tree outdoors until the day before Christmas.  Never use lighted candles.  There are also other suggestions 

for avoiding a Christmas tree fire.  Turn off the lights before you leave 

      Main Idea 

the house and throw away the tree by New Year’s Day. 
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  iv) Implied in a paragraph.  In some paragraph the main idea does not appear in any 

particular sentence.  The reader must grasp its main idea by reading the whole paragraph. 

EXAMPLE

Topic  : Tom’s weekends 

Main Idea : Tom watches television all day on weekends. 

3. Checking your model 

 a) Read the passage below and answer these questions: 

      1. What is the topic of this passage?  And how do you get the answer? 

      2. What is the main idea of this passage?  How do you find it? 

      3. What is the writer’s purpose in this passage? 

 4.  Pre – reading activities

     a) Match the vocabulary given and the meanings 

Every sentence expresses the main idea. 

On weekends as soon as Tom gets out of his bed, he seats himself right in front of the television and starts 

searching for his favourite programme.  “Have your breakfast, please Tom,” his mother tells him, but that 

won’t make him move at all.  At her second call he will slowly get up and turn the television set to face the 

dining table.  He doesn’t miss any part of the programme while having breakfast.  After he has finished, he 

moves the television set to its normal direction and watches on and on until the end of the last afternoon 

programme – at 6:30 P.M.  

People used to think daisies were magic in many other ways, too.  Some thought it was lucky to step on the first daisy they 

saw in the spring.  (It wasn’t lucky for the daisy!)  Other believed that  

if daisies were floated in milk given to a puppy, the puppy would grow into a small, not a large, dog! 

Source: The Young Children’s Encyclopedia, Vol.4, Encyclopedia Britannica, Inc. 
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  Vocabulary     Meaning 

___ 1 staunch (c.n.) a. A place of worship which is associated with  

        a particular holy person or object.  

___ 2 amulet (c.n.) b. A female god 

___ 3 chain (c.n.) c. A flat piece of metal or stone with writing on it  

   which is fixed to a wall or other structure to  

   remind people of an important person or event. 

___ 4 terra – cotta (u.n.) d. The spirit or being who is worshipped as the  

        creator of the world. 

___ 5 plaque (c.n.) e. God or goddess 

___ 6 god (c.n.) f. Supporter or believer is very loyal to a person or  

      beliefs. 

___ 7 goddess (c.n.) g. Metal rings connect together in a line. 

___ 8 deity (u.n) h. Brownish red clay that has been baked and is used for 

       making things such as flower pots and small  statues. 

___ 9 mysterious (adj) i. A small object that you ever wear or carry to bring  

      good luck and protect you from evil. 

___ 10 shrine (c.n.) j. Strange or is not known about or understood. 

  b) Fill the missing words into the blanks by choosing the words from a). 

1. _____________ army in Xian is one of the most famous attraction of China. 
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2. Zeus is the king of ________________ in Greek mythology. 

3. Athena is the _________________ of war and wisdom. 

 4. Nang Nak’s _________________ is located in Wat Mahabut, Phra Khanong, 

Bangkok.

 5. Usually amulets are fastened on a ________________.  In the countryside the 

__________ is made of stainless steel, but if the wearer is wealthy, he wears a gold ___________. 

 6. An ______________ or 7.   a ________________ named ‘Phra Khun Phan’ is 

believed to attract women. 

 8. Some Thai Buddha images are made of _______________ which are worn for many 

purposes such as protecting from bad luck, attracting women and succeeding in business. 

 9. Superstition is _______________ that is hardly proved by scientific methods. 

 10. The _________________ believers of Buddhism are Buddhists. 
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Thais are staunch believers in the protective powers of amulets, which they usually wear around the neck 

on a gold or silver chain, and great care is taken in the selection of precisely the right amulet.  The majority of 

charms are Buddha images, often in pressed terra – cotta plaques covered in plastic, but there are likeliness of 

many other gods and goddesses who are supposed to have protective powers.  A ten – eyed deity, for example, 

protects not only from the front, but from the back and both sides as well.  There are amulets that attract women to 

men, while others act vice versa, and also amulets that ward off bullets, or protect you from harm in car or airplane 

accidents.  Some are believed to be especially powerful and may sell for thousands of baht and, according to those 

who buy them, are worth the investment.  The Thai methods of selecting an amulet are somewhat mysterious to an 

outsider, having, it would seem, little to do with either the charm’s age or its visual beauty.  Also, a visitor should 

keep in mind that primary purpose of wearing an amulet, however far removed from Buddhism, is religious rather 

than decorative.  Around the amulet stalls, gold and silver – smiths sell chains for the amulets and a variety of 

other charms and Buddha images for home shrines. 

B  Reading  

1. Read the passage given. 

Source: Inside Guides Thailand, APA Productions (HK) Ltd, 1980, p 79 

 2. Comprehension Development

    a) Work in pairs.  Answer the following questions. 

   1.  What is the topic of the passage?                                 

   2.  What is the main idea of the passage? 

   3. What clues do you see to answer the above questions? (1 and 2) 

   4. What is the main purpose of wearing an amulet? 

   5. What do Thai people think about amulets? 

   6. What do Thai people believe about wearing a ten – eyed deity? 

   7. How do they select an amulet? 

   8. How do they wear amulets? 
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   b) Can you help each other summarize the passage in the semantic mapping below?   

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

…………………………….     ………………………… 

C  Post – reading 

More reading.  You can practice more by doing exercises in worksheet no.1 

Amulet

Thai people’s belief Purposes of wearing 
an amulet 

Selecting an amulet How to wear amulets 
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WORKSHEET NO.1 

Direction: Read the passages and choose the best answers to the question

that follow. 

 A. The largest telescope is at the Mt. Palomar Observatory in California.  It uses a 

mirror that is 200 inches in diameter.  The glass mirror in this telescope gathers as much light as 

250 million eyes can.  This telescope is used to photograph stars a million times dimmer than the 

ones we can see with our eyes.  It can see things in space that are two to three billion light years 

away.

                       (Source: Marvin H. Young and Lee J. Garfield, Work-a-Text in Science, 1970, p 15) 

  1. What is the topic of this passage? 

   a. Telescopes 

   b. The Mt. Palomar Observatory 

   c. Photographing stars 

   d. The largest telescope 

  2. What is the main idea of this passage? 

   a.The telescope is used to photograph stars a million times dimmer that the ones 

we can see with our eyes. 

   b.A telescope can see things in the space that are two to three billion light years away. 

   c. A telescope uses a mirror that is 200 inches in diameter. 

   d. The largest telescope is at the Mt. Palomar Observatory in California. 

 B. Did you ever try to tell your fortune with a daisy?  Sometimes a girl will pick one and 

take the petals off one by one, saying, “He loves me…… he loves me not….”  She hopes that when she 

picks off the last petal.  She will be saying, “He loves me,” for that will mean that her boyfriend loves her.  

Of courses, a boy can pick the petals off in the same way, saying, “She loves me…… she loves me not….” 

(Source: The Young Children’s Encyclopedia, Vol.4, Encyclopedia Britannica, Inc.) 

 3. What is the topic of this passage? 

  a. Daisies and fortune telling  c.  A Flower 

  b. A Daisy     d.  The petals of a daisy 
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 4. Which sentence expresses the main idea of the passage? 

  a. Sentence 1 

  b. Sentence 2 

  c. Sentence 3 

  d. Sentence 4 

 C. Owls are well equipped to do their hunting at night.  The animals that they like best to 

eat are those that are active at night.  The feathers of an owl are so soft that it can swoop down upon a 

mouse or a rat without being heard.  The big eyes of an owl help it to see well even at night. 

 (Source: David A. Colin and others., Understanding of Our Language Today, 1956, p 23) 

5. What is the topic of this passage? 

  a. Hunting at Night    c.   Owl’s Food 

  b. A Bird     d.   Owls 

 6. What is the main idea? 

  a. Owls are well equipped to do their hunting at night. 

  b. The big eyes of an owl help it to see well even at night. 

  c. The animals that they like best to eat are those that are active at night. 

  d. The feathers of an owl are so soft that it can swoop down upon a mouse or a rat 

without being heard. 

 D. Ichabod Crane was the only teacher in a country school.  He lived and worked in Sleepy 

Hollow, where was a village on the Hudson River near New York City, at the start of nineteenth century.  

Ichabod liked ghost stories.  He had a book of them and he read the book often.  But when he walked 

home through the forest, late at night, he felt frightened.  Then he tried to forget about the stories. 

(Adapted from “The Legends of Sleepy Hollow and Rip Van Winkle”, p 8) 

  7. What is the topic of this paragraph? 

   a. Country school teacher   c.   Sleepy Hollow 

   b. Ichabod Crane    d.   Ghost stories 

  8. What is the main idea? 

   a. Ichabod liked ghost stories. 

   b. Ichabod Crane was the only teacher in a country school. 
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   c. Then he tried to forget about the stories. 

   d. He lived and worked in Sleepy Hollow, where was a village on the Hudson 

River near New York City, at the start of nineteenth century. 

 E. The villagers told a story about the ghost of a soldier.  The soldier was killed during 

the American War of Independence when a cannonball blew off his head.  The villagers said the 

ghost of the soldier rode on his horse every night.  He looked for his lost head in the area around 

Sleepy Hollow.  The ghost was called the Headless Horseman. 

(Adapted from “The Legends of Sleepy Hollow and Rip Van Winkle”, p 7) 

  9. What is the topic of this paragraph? 

   a. American War of Independence 

   b. The Villagers 

   c. The Soldiers in the war 

   d. The Headless Horseman 

  10. What is the main idea? 

   a. The villagers said the ghost of the soldier rode on his horse every night. 

   b. The villagers told a story about the ghost of a soldier. 

   c. The soldier was killed during the American War of Independence when a 

cannonball blew off his head. 

   d. The ghost was called the Headless Horseman. 
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Answer Keys 

A  Introduction 

 1 Getting started

  a)   1 – family 

        2 – sports 

        3 – travel 

        4 – feeling 

        5 – hospital 

  b)   1 – d 

        2 – c 

        3 – b 

        4 – a 

4 Pre – reading activities 

a)   1 – f 

        2 – i 

        3 – g 

        4 – h 

        5 – c 

        6 – d 

        7 – b 

        8 – e 

        9 – j 

      10 – a 

  b)   1.  Terra – cotta 

        2.  deity / gods 

        3.  goddess 

        4.  shrine 

        5.  chain, chain, chain 

        6.  amulet 
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        7.  plaque 

        8.  terra – cotta 

        9.  mysterious 

      10.  staunch 

B  While – reading 

 2 Comprehension Development 

a)   1.  amulet 

        2.  Thais are staunch believers in the protective powers of amulets, which they 

usually wear around the neck on a gold or silver chain, and great care is taken in the selection of 

precisely the right amulet. 

        3.  Answer can vary. 

        4.  Protective powers 

        5.  Religious beliefs 

        6.  Protecting every side 

        7.  They select from age and visual beauty. 

        8.  They usually wear around the neck on a gold or silver chain. 

C  Post – reading

 A   1. d 

  2. d 

 B 3. a 

  4. a 

 C 5. d 

  6. a 

 D 7. b 

  8. b 

 E 9. d 

     10. d 
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TEST 

Unit 1 

Direction: Read the passage carefully and choose the best answer. 

A. Fins are a great help of swimming.  A fish pushes itself forward by moving its tail and tail fin 

from side to side.  Its other fins help it keep its balance.  They also help guide it. 

(Source: The Golden Book Encyclopedia, Bk. 6, Bertha Morris Parker, Editor.) 

 1. What is the topic of this paragraph? 

  a. Fins     b.   Swimming 

  c.   A Fish     d.   How to Swim 

 2. What is the main idea? 

  a. Fins help to guide fish in water. 

  b. A fish moves itself forward by moving its tail and tail fin. 

  c. Fins help a fish to keep its balance. 

d. Fins are a great help in swimming.

B. Cock – fighting is one of the oldest animal fighting games and well – known all over the world.  

There is no definite record when and where the game actually originated.  In Thailand, the game of 

cock – fighting was already in popularity during the Sukhothai period (about 13
th
 century).  King 

Naresuan, while spending his early youth in Court of the King of Burma, engaged in a game of 

cockfighting with the Chief Burmese Prince and won the match.  Cock – fighting normally held 

during the cold season, has become a popular sport all year round in many parts of the country. 

(Source: Thai Traditional Games and Sports, Office of the National Committee on Culture, 

Ministry of Education) 
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 3. What is the topic of this paragraph? 

  a. The Oldest Games 

  b. A Popular Thai Sport 

  c. Cock – fighting 

d. Cock – fighting during the Sukhothai Period 

 4. What is the main idea? 

  a. Cock – fighting was already popular during the Sukhothai period. 

  b. King Naresuan engaged in a game of cock – fighting with the Chief Burmese Prince. 

  c. Cock – fighting is one of the oldest animal fighting games. 

  d. Cock – fighting has become a popular sport all year round in many parts of Thailand. 

 C. Kota Bharu has numerous modern hotels most of which are situated right in the heart of 

town.  Hotel rates vary, depending on the hotel you choose, but the average range of charges is from 

M$5(US$2) to M$40(US$16).  Some hotels provide TV sets in their rooms apart from other 

conveniences.

   (Source: Travel Brochure, Tourist Development Corporation, Ministry of Trade & Industry, Malaysia.) 

  5. What is the topic of this paragraph? 

   a. Kota Bharu    b.   Hotels in Kota Bharu 

   c. Hotels    d.   Modern Hotels       

6. What is the main idea of the paragraph? 

   a. Kota Bharu has numerous modern hotels in the centre of the town. 

   b. Hotels are situated in the heart of the town. 

Cock - fighting 

Old time Present

- oldest animal fighting games 

- popular during Sukhothai period 

- King Naresuan won the match with 

Burmese Prince 

- Held during the cold season 

- popular sport all year round 

- held in many parts of the country 
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  c. Hotel rates vary, depending on the hotel you choose. 

  d. Some hotels provide TV sets in their rooms apart from other conveniences. 

 D. One calm summer evening an Illinois family was eating supper when a tornado 

struck the area suddenly.  It lifted the roof and walls of the house away but did not disturb the 

supper table.  In Arkansas a family sitting on the front porch of their house saw the house blow 

away while the porch stayed behind.  In Minnesota a tornado blew a trunk full of clothes from one 

house to the attic of another house two blocks away.  Whenever there are tornadoes, one will hear 

strange and almost unbelievable results of these storms. 

(Source: Harry A. Greene and others, The New Building Better English, p 3) 

  7. What is the topic of this passage? 

   a. Strange Stories 

   b. Tornadoes 

   c. Unbelievable Results of Tornadoes 

   d. A Calm Summer Evening in Illinois 

  8. What is the main idea of this passage? 

   a. One calm summer evening an Illinois family was eating supper when a 

tornado struck the area suddenly. 

   b. The tornado lifted the roof and walls of the house away but did not disturb the 

supper table. 

   c. In Minnesota a tornado blew a trunk full of clothes from one house to the attic 

of another house two blocks away. 

   d. Whenever there are tornadoes, one will hear strange and almost unbelievable 

results of these storms. 

 E. Pearls are gathered by men known as pearl divers.  Actually, these men do not dive.  

They are lowered by a rope to the bottom of the sea.  Pearl gatherers work in pairs with one 

remaining at the surface to help the other return from his dive.  An experienced pearl diver can 

stay down about a minute and a half and can often make as many as thirty dives a day. 

(Source: Robert G. Bander, American English Rhetoric: Writing from Spoken Models for 

Bilingual Students, p 32) 
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  9. What is the topic of the passage? 

   a. Pearls 

   b. Divers 

   c. Pearl Divers 

   d. The Bottom of the Sea 

  10. What is the main idea of the passage? 

   a. Pearls are gathered from the bottom of the sea. 

   b. Pearls are gathered by men called pearl divers. 

   c. Pearl gathered work in pairs. 

   d. An experienced diver can stay down about a minute and a half. 
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POSTTEST

Direction: Read the passages carefully and choose the best answers. 

A. A motorcycle thief was shot dead here Friday in a brief gun fight with police.  The 

identity of the robber was unknown.  It was reported that two robbers had stolen a motor–cycle 

parked in front of a restaurant in Muang District on Friday evening.  A man who accidentally came 

across the theft reported the matter to the police and immediately patrolmen were alerted.  A squad 

of patrolmen spotted the two robbers riding the stolen motorbike on Wattana Road heading out of 

the province at about 11 p.m. and asked them to stop for a check.  Sensing that the police had been 

informed, one of the robbers opened fire and triggered off a brief gun battle, resulting in his death.  

The other robber managed to escape and is still at large. 

Source: http://www.click2houston.com/news/17640420/detail.html 

  1. Who died? 

            a. A man stole a motorcycle.               c. A man who was riding a motorcycle. 

             b. A policeman.                                   d. The man who reported the theft.

         2. How did he die? 

    a. He was shot by police.                     c.He fell off the motorcycle. 

     b. He fought with his friend.                d.He died in the fire. 

   3. What is the main idea of this passage? 

         a. A theft was reported to police. 

         b. Two robbers stole a motorcycle and escaped. 

         c. Two motorcycle robbers fired at the police patrolmen. 

         d. A motorcycle robber 

B. Now that the National Assemblymen have been named, the members should start 

thinking about the electrics and the form of democratic government that is most suitable for our 

country in its present stage of development.  They should consider opinions expressed in the Past 

and by interested citizens or pressure groups.  They should not be influenced by any selfish 

interests, but be motivated by the desire to do what is best for the country. 
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  The assemblymen must review all the lessons we have learned in the past and work 

out a system that will provide for representative government as well as for political stability.  The 

systems of neighbouring democratic countries should be studied carefully.  During this phase we 

may need a kind of guided democracy, but our own kind, adapted to our own circumstances.  

What is important is that the people must feel that they have a part to play in the running of their 

own country.  People’s participation can take various forms, including referenda.  The 

Government should be able to consult the people on crucial issues and ask for their vote.  Poll–

taking is a useful tool which could be provided for in the constitution to be drafted by the 

Assembly.

Source: World Today, Conall, 1998, p 23 

  4. What is this passage? 

a. An article from an encyclopedia 

b. A news story    

c. An editorial 

d. A piece of travel information

  5. What is the best heading for this passage? 

   a. THIS WAS THE MOMENT 

   b. TIME TO THINK OF ELECTIONS 

   c. DEMOCRACY 

   d. NATIONAL ASSEMBLYMEN NAME MEMBERS 

  6. Which one is not the writer’s opinion? 

   a. Opinions expressed in the Press, by interested citizens and pressure groups 

should be considered. 

   b. Work out a better system from all the lessons we have learned in the past. 

   c. Let people take part in running the country. 

   d. The systems of neighbouring democratic countries should be adopted. 

C. CABANO (kabano), a village in Temiscouata CO., Quebec, G. Canada situated on 

the western shore of Lake Temiscouata, about 35 mi. southeast of Riviere-du-Loup, on Highway 

2 and the Canadian National Railway.  Cabano is a canter for the lumber industry of the region. 

Source: Exploring Our World, Evanston, 1985, p 36 
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  7.  What is this passage?  It is …… 

   a. a news story b. an article from an encyclopedia 

   c. a weather forecast d. a passage from a travel brochure

  8. What is it about? 

   a. An interesting place to visit in Canada b. A village in Canada 

   c. The weather in Canada d. An industrial movement in  

                                                                                          Canada

  9. The writer’s purpose is to……………… 

   a. persuade the readers to visit the place  b. inform the readers of current events 

   c. give facts about a place d. warn us of the changing weather

D. CITY COUNTRY BLUNDERS 

  Last night in a regular scheduled meeting, the city council voted 167-34 in favor of 

establishing a city income tax.  This decision is a terrible mistake.  A city income tax will cause 

many citizens, business, and industries to leave our city and move to cities without an income tax.  

In the long run, the new tax may cost the city more money than it brings into the city. 

Source: http://www.click2houston.com/news/165056923/detail.html 

  10. What is the cause of the problem in this editorial? 

    a. The city council meeting schedule. b.Voting in city council meetings. 

    c. Citizens moving out of the city. d.The establishment of a city  

                                                                                         income tax.

  11. What is expected to happen? 

    a. A lot of citizens will desert the city.    

    b.A lot of people will move into the city. 

    c. The city will have to spend more money on the problem. 

    d. The meeting will have to be postponed. 

  12. What is the purpose of this editorial? 

    a. To praise the people concerned. b.To suggest a solution to the  

                                                                                          problem. 

    c. To inform the reader of the existing  d.To discuss the cause of the problem 

                     problem. 
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  13. The ‘decision’ is a terrible mistake.  The word DECISION refers to ……… 

    a. The decision on the regular schedule of the meeting. 

    b. The decision on the establishment of the income tax. 

    c. The citizens’ decision to move out of the city. 

    d. The decision on the budget for city maintenance. 

E. Rain brings plentiful crops and makes possible waterways, transportation systems, and 

our easy access to water for industry, cleanliness and health.  Too little rain would slow down the 

progress of Thailand.  Too much rain also causes some disadvantages.  For instance, the Bangkok 

floods of 1983 are still fresh in our memories.  But are they a result of too much rain or too little 

attention to progress in engineering?  Maintaining and expanding the sewage system of a large, 

growing city like Bangkok is not inexpensive.  But if the system is allowed to fall behind the people’s 

needs, the expense will become greater and greater.  Therefore it is wise that the governmental 

unit concerned should be attentive to the sewage system improvement as early as possible.

Source: http://commons.wikimedia.org/wiki/Category:Flood_events_in_Uttaradit 

  14. What is the problem discussed in this editorial? 

    a. The lack of rain      b. The disadvantages of rain 

    c. Slow progress in engineering      d. Floods in Bangkok

  15. What is the real cause of the problem discussed in this editorial? 

    a. Too much rain 

    b. The lack of budget for maintaining and developing the city 

    c. The lack of attention to maintaining and expanding the sewage system 

    d. Too little attention given to the study of engineering in universities 

  16. According to the writer, what should be done?  The government should …… 

    a. improve the sewage system as soon as possible. 

    b. pay more attention to progress in the field to engineering. 

    c. improve transportation systems as well as waterways. 

    d. provide some budget to repair the city areas which have been damaged by 

the floods.
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F.Louis Armstrong is an example of a person who has moved from rags to riches.  His 

family was poor and lived in the slums of New Orleans.  He was an orphan at age ten, yet he 

learned to play the trumpet in an orphanage and become one of the greatest entertainers in the 

world.  He has sung and played the trumpet in motion pictures, radio, television, and night clubs.  

He has been asked to play for audiences in Europe, Asia, and Africa.  He has become successful 

by giving people pleasure through music. 

Source: David A. Conlin and others, Understanding of Our Language Today 

  17. What is the topic of the passage? 

    a. Louis Armstrong b. How to Become Successful 

    c. Moving from Rags to Riches.  d. An opinion

  18. What is the main idea of this passage? 

    a. Louis Armstrong has become successful by giving people pleasure through 

music.

    b. Louis learned to play the trumpet in an orphanage and became one of the 

greatest entertainers in the world. 

    c. Louis has been asked to play for audiences in Europe, Asia, and Africa. 

    d. Louis Armstrong is an example of a person who has moved from rags to riches. 

G.TOP 10 GOOGLE SEARCHES 

  Google, the most popular search site in the world, has published its 2003 

“zeitgeist,” which gives a flavour of what people looked for on the net.  Globally, Britney Spears 

led the pack ahead of boy wizard, Harry Potter.  Michael Jackson, Winnie the Pooh and rugby star 

Johnny Wilkinson also features in the UK top 10 searches, along with newcomers Paris Hilton 

and old favourites -- The Simpsons and David Beckham.  The honey – loving bear has been the 

subject of a drawn–out legal battle over merchandising rights in 2003.

  The most popular queries on a global scale included Britney, Harry Potter and the 

Matrix, with news stories about Iraq proving unsurprisingly popular, too.  When it came to 

looking for pictures, the most popular men globally were Eminem, followed by David Bekham 

and a fresh face was added to the list, Orlando Bloom. 
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  The top three women remained unchanged from 2002, with Britney leading Jenifer 

Lopez and Pamela Anderson in the hunt for online images.  Google’s list is based on 55 billion 

searches carried out by users Anderson in the hunt for online images.  Google’s list is based on 55 

billion searches carried out by users in the year and is supposed to give an indication of celebrity, 

sport, and popular culture trends. 

Source: http://www.geekestateblog.com/top-10-google-searches/ 

  19. The reason for the Google lists is to show? 

    a. What people are most interested in on the net. 

    b. Who is the most famous person in the world. 

    c. What people are gossiping about. 

    d. Who is the least interesting people on the net. 

20. he German word “zeitgeist” in the first sentence is closet in meaning to? 

    a. Ghosts    b. Internet 

    c. Trends and interests   d. Famous people 

  21. Why the Simpsons and David Beckham are called “old favourites”?  Because 

they …………… 

   a. appear in the UK lists of top 10 searches 

   b. have appeared in these lists many times before 

   c. are a bit old and out of date now 

   d. are no longer popular and no one likes them 

  22. “The honey – loving bear” refers to ……………… 

   a. A character from Harry Potter  b. David Beckham 

   c. The Simpsons    d. Winnie the Pooh

  23. Who was the only person to be in the top 10 for the UK list and the picture 

search list? 

   a. Michael Jackson    b. Winnie the Pooh 

   c. Britney Spears   d. Eminem

  24. According to the passage, who were the top three women in 2001? 

   a. It doesn’t say.    b. It only mentions Britney. 

   c. The same three women as in 2002. d. There was no list for woman. 
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  25. Google makes these lists using information from ………………… 

    a. five billion searches done during the year 

    b. fifty five million searches done during the year 

    c. fifty five billion searches done during the year 

    d. fifteen billion searches done during the year 

 H. Half – Truths 

  Beware of those who use the truth to deceive.  When someone tells you something 

that is true, but leaves out important information that should be included, he can create a false 

impression.  He didn’t say anything that was false, but he deliberately omitted important 

information.  That’s called a half – truth.  Half – truths are not technically lies, but they are just as 

dishonest.

  Advertisers will sometimes use half – truths.  It’s against the law to make false 

claims so they try to mislead you with the truth.  An advertisement might boast, “9 out of 10 

doctors recommend ‘Amazing Shampoo’ to cure fallen hair.”  Actually it fails to mention that 

they only asked 10 doctors, and 9 of them work for the Amazing Shampoo Corporation.  This 

kind of deception happens too often.  It’s a sad fact of life: Lies are lies, and sometimes the truth 

can lie as well. 

Source: Who cares?, Illinois, 1998, p 52 

  26. Which statement is true according to the article? 

    a. Whenever people tell the truth, they are always lying. 

    b. You can’t trust any shampoo company. 

    c. All advertisement does not tell the truth. 

    d. The truth can be used in dishonest ways.  

  27. The word “deliberately” means …………… 

    a. Probably    b. On purpose 

    c. Essentially   d. Basically 

  28. The word “omitted” means …………… 
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    a. Confessed   b. Shared 

    c. Exposed   d. Left out 

  29. The word “mislead” means ……………… 

    a. Deceive    b. Annoy 

    c. Calm    d. Entertain 

  30. The author clearly wants people to ……………… 

    a. never trust anyone 

    b. practice half truth only to survive in the society 

    c. think carefully about what they read and hear 

    d. check the label carefully before buying any shampoo 

  31. Another appropriate title for this selection would be ……………… 

    a. Natural Speech   b. A New Way Out 

    c. Everyone Lies   d. Lying With the Truth

  32. What is the main point of “a sad fact of life” mentioned by the author? 

    a. People always tell lie.   b. Lies are sometimes the truth. 

    c. Truth can mislead us.  d. Lies exist everywhere.

 I. The Whacky Oscars 

  Every year, Hollywood gives prizes to the best director, actor, etc.  But we at 

Moviedrome are bored with the same old thing, so we decided to have our own Oscars with a 

difference.

And the winner is … 

  The character most used in film?  Elementary, my dear Watson.  The most popular 

subject of films of all times is Sherlock Holmes: there are 197 films about him!  Holmes is a 

detective in stories by Sir Arthur Conan Doyle.  He often says: “Elementary, my dear Watson” to 

his friend, Dr Watson, to show how easy it is to understand something.  Second in the list of 

popularity is Napoleon (172 films) followed by Dracula, starring in 155 films. 
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The smoochiest film 

  In ‘Don Juan’, an American film made in 1927, the hero kisses his co-stars 127 

times!  It is the greatest number kisses in any one film to date.  The longest kiss on screen lasted 3 

minutes and 5 seconds.  The star was American actor Jane Wyman.  She later became Ronald 

Reagan’s first wife.  Some year later, Mr Reagan became president of the United States. 

The film with the largest audiences 

  ‘Gone with the Wind’ is a drama set in the American Civil War.  It came out in 

1939.  To date, the global audience is 120 million people.  It stars Clark Gable and Vivien Leigh.  

Gable was one of the greatest ‘leading men’ in Hollywood in the 1930s.  He was famous for his 

good looks. 

The longest film 

  In 1970, British film makers made a film called ‘The Longest and Most 

Meaningless Movie in the World’.  To see it, people had to stay at the cinema for two days!  But 

the complete version of the film was never commercially released.  Compared to that film, the 

French film ‘Napoleon’ was short: it lasted ‘only’ 9 hours. 

Countries that make the largest number of films 

  The winner in this category is India.  The Indian film industry is very big.  They 

even have the equivalent of Hollywood: Bollywood!  In 1990, Indian film makers made about 

1,000 films.  In the same year, American film makers made 358 films.

Source: The Films, Kobal Collection, p 44 
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  33. What should you fill in no.1? 

    a. And the winner is 

    b. The Whacky Oscars 

    c. Countries that make the largest number of films 

    d. The film with the largest audience 

  34. What do you fill in no.2? 

    a. The longest film 

    b. People stayed at the cinema for two days. 

    c. Napoleon 

    d. It lasted ‘only’ 9 hours 

  35. What could you fill in the box under no.2? 

    a. And the winner is 

    b. The Whacky Oscars 

    c. People stayed at the cinema for two days 

    d. The longest film 

  36. What does ‘leading men’ refer to? 

    a. Clark Gable 

    b. Hollywood actors 

    c. Male leaders 

    d. Audience 
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  37. What does ‘my’ in And the winner is … (line 1) refer to? 

    a. Watson 

    b. Holmes 

    c. Doyle 

    d. Dracula 

J. Can you protect yourself against a thief or someone who wants to hurt you?  

Korean Buddhist monks, who could not carry weapons, developed Tae–Kwon–Do more than a 

thousand years ago.  This was to protect themselves against thieves when they traveled in forests 

and mountains.  Nowadays, men and women, boys and girls in many countries study Tae–Kwon–

Do

  “Tae” means “hands”, “Kwon” – “foot”, and “Do” – “the mind”, and students learn 

to use all of these in fighting.  The students must have discipline because the teacher makes them 

practice each exercise again and again.  The students sweat and become tired.  But when they 

practice fighting, they must not hurt each other and they should not become angry.  The teacher 

can punish them for breaking discipline.  After many lessons, students test for the Eighth Grade.  

If they pass, they can wear a white belt.  They get a blue belt after the Sixth Grade test, brown 

after Fourth Grade, and then six kinds of black belts.  A person with the highest black belt can 

easily defeat five of six men together, and he can hurt ten or twelve in one fight 

Source: Exploring Space, Cornell, 2006, p 25  38. “Korean Buddhist monks, who 

could not carry weapons, developed Tae–Kwon–Do more than a thousand years ago.”  The word 

“developed” means …………… 

    a. used 

    b. knew 

    c. made up 

    d. made know 
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  39. “Korean Buddhist monks developed Tae–Kwan–Do to protect themselves 

against thieves when they traveled in forests and mountains.”  The word “they” refers to 

……………

    a. thieves 

    b. Tae–Kwon–Do fighters 

    c. Korean Buddhist monks 

    d. Wild animals in forests 

  40. “The teacher makes them practice each exercise again and again.”  This bold–

typed phrase means that the students practice. 

    a. repeatedly 

    b. seriously 

    c. hardly 

    d. continuously





214

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4567

26



215

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4570

26



216

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4569

26



217

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4568

26



218

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4571

26



219

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4573

26



220

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4572

26



221

 0520.107( )/

                73000

             2551 

“

 4 ”

   

                                       ( . )

. 0-3421-8788,  0-3424-3435

“ ”

4577

1



222

    

  17    2525 

    2/2  .  3

  73000 . 089-6156-943 

. . 2542  6 

. . 2546 

. . 2547 


	Title_page
	Abstract
	Content
	Chapter1
	Chapter2
	Chapter3
	Chapter4
	Chapter5
	Bibliography
	Appendix
	History

	Button14: 
	Button15: 


